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Abstract 

 
The study aims at achieving a radiography of the set of values that students regard as essential for their future activity. The results 
of the study have materialized into two sets of values which are defining for the students who are training for a future preschool 
and primary teaching career, as well as the identification of the values’ dynamics at the end of the first training year. The 
comparative analysis of the data attempts to reveal whether the initial hierarchy of values has been maintained or transformed, as 
well as to identify some implications for improving the formative process. 
© 2014 The Authors. Published by Elsevier Ltd. 
Selection and peer-review under responsibility of the Organizing Committee of WCES 2014. 
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1. Introduction 

Education is, generally, a process of enculturation. Particularly important is the issue of identifying the defining 
values of the professional identity of those training to become preschool and primary school teachers. Their initial 
training is based on previous, cognitive-action, as well as value-attitudinal acquisitions. This is overlapped by the 
students’ entire school experience, a real observational apprenticeship (Kennedy, 1997). In the formal academic 
environment, students add new specific acquisitions, of a cognitive-action type and preserve, adjust or radically 
transform their value-attitudinal levers. It is a process which “is necessarily tied up with one’s experiences, beliefs, 
and worldview; it is an organ that cannot be changed but is itself changing while also restorative, protective and 
generative” (Gaudelli & Ousley, 2009). Along with the assimilation of the new knowledge (but never only on the 
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basis of this process) there occurs the “clarification of values” (Raths, 2001), an action by means of which future 
teachers examine and fully analyze their own beliefs. The result will be the generation and self-discovery of the 
axiological identity, a nucleus of the teacher’s professional identity. The experiments achieved by the cited authors 
have highlighted the fact that the process of value clarification is slow and not always a success. This is why we 
intend to consciously foster and sustain this process, so that we may stimulate students into axiological self-
knowledge and self-determination, eventually achieving “axiological education” (Pohoață, 2013). The interrogation 
regarding the values of first-year students and tracking their evolution throughout a study year are part of this 
process.   
 
2. The study finalities  

 
Study aim: finding the (non)occurrence of relevant modifications in the set of values of students preparing for the 

teaching career in primary and preschool education at the end of their first study year and analysing them. General 
hypothesis: The group’s system of values, identified at the beginning of the academic process, will not have changed 
significantly by the end of one study year. Specific hypothesis: The value system initially identified will have 
changed significantly only at students with no previous teaching experience. General objectives: 1. Identifying a 
specific structure of values shared by the first-year and second-year students training for the career of preschool and 
primary school teacher; 2. Hierarchizing the values inside the identified system of values; 3.  Identifying some 
essential differences among the students’ values in relation to the variable of previous experience; 4. Comparing the 
structure of values characteristic of second-year students with the structure of values identified a year before (at the 
start of the first year of study) for the same group of students; 5. Highlighting the transformations produced in the 
field of specific values after a year of teacher training; Independent variable: teaching experience; Dependent 
variables: the students’ personal values. 
 
3. Research methodology  

 
Using a questionnaire-based inquiry, we have investigated, successively, in October 2012 and October 2013, 

namely at the start of two successive academic years, a group of 40 subjects, students in the first, and subsequently 
in the second study year, at the specialization of the Pedagogy of Primary and Preschool Education, the Faculty of 
Sciences, “Vasile Alecsandri” University of Bacău, Romania. The questionnaire we have applied consisted of 7 
open-ended items. For the items which allowed the hierarchization of the respondents’ answers, the score for each 
value was established as follows: 3 points for the value placed on the first position, 2 points for the value placed on 
the second position, 1 point for the value placed on the third position. The independent variable: previous teaching 
experience. The structure of the research group in terms of the independent variable consists of: 27 students (67,5%) 
have had no previous teaching experience (L1) and 13 students (32,5%) have had previous teaching experience (L2). 

 
4. Results 

 
We shall further present synthetically the obtained results. The results obtained comparatively for Item no. 1. – 

The first three values in which I believe most are, in order of relevance... show a completely different hierarchy 
compared to the evaluation applied in the first year. Whereas the 2012 Ist rank values were 2 values, different for the 
two subgroups of the sample, equity, 20 p. (L1) and truth, 14 p. (L2), in 2013 there is only one Ist rank value, good, 
with 21p. (L1), respectively, 24p. (L2). Although they differ in their names, their social meaning and relevance 
places them in the same perimeter with moral values. The IInd rank was illustrated in 2012 by the same value, good, 
with near scores for the 2 subgroups of the sample – 14p. (L1), respectively 12p. (L2), whereas in 2013, this rank 
belongs to two distinct values, respect, 18p. (L1) and truth, 22p. (L2). The IIIrd rank values are highlighted, in each 
of the two years in which the study was conducted, as 2 different values: in 2012, honesty, 10 p. (L1), respectively 
seriousness, 7 p. (L2); in 2013, truth, 16p. (L1), respectively health, 6p. (L2). A year later in the study programme, 
there is a visible change of the IInd rank value from the first evaluation into Ist rank value (good) with an additional 
cumulated score in the second year (45p. compared to 26p.), a complete disappearance of certain values from this 
hierarchy (equity, honesty, seriousness) and their replacement with others (respect, health). The analysis of the data 
obtained for Item no. 2 – When I relate to my work, the value which concerns me most is... has led us to the same 
result in both evaluations, respectively the impossibility to detach a shared value for any of the two subgroups. In 
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both evaluations, there is a high level of dispersion of the values at the level of the whole group, as well as the two 
subgroups. Whereas in 2012 the value with the highest number of options for L1 was responsibility, with 2 options, 
in 2013 this value is learning, with 5 options. For L2, in 2012 there were imposed the values of professionalism, 
equity and truth, 2 options each, whereas for 2013 there was imposed the value of equity, with 4 options. During one 
year of study, there was a change for both subgroups related to the first indicated value, as well as the number of 
options obtained for it, which increased by 2,5 times for L1, respectively by 2 times for L2. When analyzing the data 
obtained for Item no. 3 – I believe that for a student’s activity the most important value is... and by systematizing 
them, we reach a high axiological diversity, without the possibility of extracting a shared value. In 2012, most of the 
options were cumulated for a psychological dimension, will (L1) – 5 options, whereas for L2 the value of study 
gathered most options – 3 options. Comparatively, in 2013, the first position is occupied by professionalism (L1) 
and equity (L2), with the same number of 4 options. In the second year, there are cherished other values as well, 
such as responsibility, seriousness and good (L1) and conscientiousness (L2) with 3 options each, respectively 
quality, passion, learning (L1) and knowledge or perseverance (L2) with 2 options each. During one study year, the 
first value cherished by both subgroups of students has changed, while their options regarding the axiological 
domain have converged to a more relevant extent. The results obtained for Item no. 4 – I believe that in today’s 
world the most dangerous counter-values are (Name 3 counter-values in the order of their relevance)... enabled us to 
establish a hierarchy of the most rejected counter-values. We appreciate as an interesting element of preserving the 
results, the fact that the two Ist rank counter-values from 2012, malice 23 p. (L1) and deceit, 24 p. (L2) are 
incriminated in the same way a year later, though with several points less (21p., respectively 22p.). The IInd 
position, like in the 2012 evaluation, is occupied by deceit, with 22 p. (L1) compared to 20p. in 2013. For L2, the 
IInd rank counter-value has changed, from malice, 9 p. in 2012 to envy, 10p. in 2013. The IIIrd rank is less 
represented in both sets of results regarding the moral order counter-values which have, nevertheless, cumulated few 
points: 2012 - irresponsibility, 6p., L1 and cowardice, 4p., L2; 2013 – hypocrisy, 8p., L1 and the models promoted 
by the media, 9p, L2. It is worth noticing the first element of constancy, compared to the system of values identified 
in the evaluation from 2012 – the counter-values malice and deceit, as well as the increase in the scores obtained in 
2013 for the IIIrd rank values by 1,33 times (L1) to 2,25 times (L2). The analysis of the data collected for Item no. 5 
– I believe that the fundamental values which higher educations should currently cultivate at students training to 
become teachers are... (Name 3 values in the order of their relevance) highlights an interesting change in the 
students’ axiological options. Responsibility, 16p. (L1) and professionalism, 18p. (L2), Ist rank values in 2012 have 
been replaced in 2013 by the values of equity, 14p. (L1) and truth, 11p. (L2). Also, the IInd rank values from 2012 
(patience, 14p., L1, respectively  seriousness, 6p. L2) have not been reconfirmed by the 2013 options 
(responsibility, 9p., L1; equity, 8p., L2). The same change of values has been recorded for the IIIrd rank values 
(2012: equity, 10 p., L1 and respect, 5p, L2; 2013: respect and understanding, 8p. each, L1 and professionalism and 
perseverance, 7p., L2). We may notice the following tendencies: 1. From the 6 values appreciated in 2012, only 3 
have been preserved in the 2013 evaluation, two values for L1, responsibility and equity, respectively one value, 
professionalism for L2. These represent shared elements of axiological continuity; 2. All the three preserved values 
change their hierarchical position: two of them descend (L1, responsibility, turns from Ist rank, 16p. into IInd rank 
value, 9p.; L2, professionalism, turns from Ist rank, 18p. into IIIrd rank value, 7p.) and one climbs (L1, equity, turns 
from IIIrd rank, 10p., into Ist rank value, 14p.); 3. The degree of dissipating the scores obtained in the second year 
has increased, 7 values being promoted, compared to 6 values in 2012, the scores obtained for each of the values 
being lower for each rank; 4. In 2013 there have disappeared values appreciated in 2012 (L1, patience; L2, 
seriousness, respect) and new values have occurred (L1, respect, understanding; L2, truth, equity, perseverance) at 
the level of both subgroups; 5. The Ist rank values (truth) and the IInd rank values (equity) of L2 from 2013 are new 
occurrences; 6. Despite all the changes and as a result of them, compared to 2012 when there was no value shared 
by the two subgroups, in 2013 there occurs the shared value of equity, although on different positions (Ist, 
respectively IInd rank). The data collected for Item no. 6 – I believe that the value which will always preserve (save) 
humankind is... did not enable the identification of a value shared by both subgroups of the sample, or of a common 
value for the two years of study in which we have conducted our research. For year 2012, the values with the highest 
number of options, 5 each, are love for one’s fellows (L1) and truth (L2), whereas for 2013 there are the values of 
good, 7 options (L1) and truth, 4 options, L2. The values with the second highest number of options are also worth 
mentioning: in 2012 good, with 4 options, L1 and love for one’s fellows, good, 2 options, L2; in 2013, truth, 3 
options, L1, respectively, good, 3 options, L2. However, the results show that the most appreciated value by L2 is 
truth, with 9 options in both years. The value from the second position is good, for both subgroups, also with 9 
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options. The two data sets show that the value with the highest number of options cumulated for the two years and 
for both subgroups is good, with a total of 16 options, followed by truth, with a total of 12 options. 

The answers obtained for Item no. 7 – The future society needs the following 3 values (in order of relevance) lead 
to a comparative systematization of the values as follows: Ist rank, 2012, love for fellows, 13p., L1, respectively 
truth, 12p., L2; in 2013, good, 17p., L1, respectively truth, 15p, L2; IInd rank, in 2012, with 10p., are the values of 
respect, L1 and equity L2; in 2013, with 13 points each, there are education, 13p, L1, respectively good, L2; IIIrd 
rank, in 2012, the same value, good, with different scores (12p., respectively 8p.) for L1 and L2; in 2013, respect, 
12p. L1, respectively work, 6p, L2. We find that each subgroup keeps, after an academic year, two values from the 
previously hierarchized ones (L1, good and respect; L2, truth and good) but changes the score and, implicitly, the 
priorities (L1: from IIIrd rank value with 12p. good turns into a Ist rank value with 17p., from IInd rank value with 
10p. respect turns into a IIrd rank value with 12p.; L2: truth remains a Ist rank value with an increasing score from 12 
to 15p., from IIIrd rank value with 8p. good turns into a IInd rank value with 13 points). From the first 3 values of 
2012, there disappear love for fellows, 13p., L1 and equity, 10p., L2, being replaced by respect, 10p., L1, 
respectively work, 6p., L2. 

 
5. Conclusions and future lines of research  

 
In order to synthesize the data presented and analysed above we have drawn Table 1, where we have illustrated 

comparatively the Ist rank values obtained for each item. Based on it, we highlight the following conclusions: 
 

Table 1 – Comparative presentation of the data obtained in the two years of the study, for the two subgroups 
No. 
 

Item 1 Item 2 Item 3 Item 4 Item 5 Item 6 Item 7 V 

2012  
 L1 

equity,  
20 p. 

responsibility 
2 options 

will,  
5 options 

malice,  
23 p. 

Responsibili- 
ty, 16p. 

love for 
fellows, 
5 options 

love for 
fellows, 
13p 

Good 
Equity 
Responsibili
-ty, 1 

2013 
L1 

good,  
 21p. 

knowledge,  
5 options 

professionalis
m 
4 options 

malice,  
21 p. 

equity, 14p. good,  
7 options 

good,  
17p. 

Good 
Equity 
Profession-
alism 2 

2012   
 L2 

truth, 
 14 p. 

professionalism, 
equity, truth, cu 
2 options each 

study,  
3 options 

deceit, 
24 p. 

profession-
alism, 18p. 

truth, 
5 options 

truth, 
12p 

Truth 
Profession-
alism 
Equity, 3 

2013   
L2 

good,  
 24p. 

equity,  
4 options 

equity,  
4 options 

deceit, 
22 p. 

truth, 11p. truth, 4 
options 

truth, 
15p. 

Truth 
Good 
Equity.4 

2012 - 
tot 

equity  
20 p. 
truth, 
 14 p. 

responsibility, 
professionalism, 
equity, truth, 
2 options 

will,  
5 options 
study, 3 
options 

Deceit 
24 p. 
malice,  
23 p. 
 

Profession-
alism, 18p. 
responsibil-
ity, 16p. 

Love for 
fellows, 
5 options 
truth, 
5 options 

Love for 
fellows, 
13p 
truth, 
12p 

Truth 
Equity 
Profession-
alism 
5 

2013-  
tot 

good,  
 45p. 

Knowledge,  
5 options 
equity,  
4 options 

Profession-
alism 4 options 
equity,  
4 options 

Deceit 
22 p. 
malice,  
21 p. 

equity, 14p. 
truth, 11p. 

Good,  
7 options 
truth,  
4 options 

Good,  
17p. 
truth, 
15p. 

Good 
Truth 
Equity 
6 

 
1. We have achieved the aim of the study, highlighting the way in which the specific set of values of the students 

training for a teaching career in preschool and primary education has evolved by the end of the first year of study 
(column V); 2. The data shows that the general hypothesis of the study has been confirmed, the system of values 
identified at the beginning of the study programme has not changed significantly at the level of the entire sample of 
students (V5, V6); 3. The specific hypothesis has been invalidated because the system of values identified at the 
beginning of the study programme has not changed significantly for L1 after the end of one year of academic 
training (V1, V2); 4. All the general objectives have been reached; 5. Taking into consideration only the Ist rank 
values, we obtain an axiological set dominated by the values of GOOD (L1, 2012 and 2013) (V1, V2) and TRUTH 
(L2, 2012 and 2013) (V3, V4); 6. At the level of the set of values, from all the values identified, in relation to the 
shared axiological options, we could draw a final hierarchy of the values of the investigated sample for 2013, which 
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includes Good, Truth and  Equity; 7. We could identify the absolute dominance, within the axiological set, of moral 
values; 8. There is a real dynamics of the set of values. This may be identified by reference to the first 3 values 
(changing the place of values in the hierarchy – truth, equity) (V6); the occurrence of values (good), respectively 
their disappearance (professionalism) (V5, V6) or by reference to most values systematized in the preceding 
analysis; 9. This natural dynamics does not alter the stability of certain reconfirmed values (good and truth), which 
may constitute the axiological identity of the investigated students. The results obtained are edifying for the 
academic field, from the managerial and action perspective, they may influence the formal and informal actions, the 
involvement of students and teachers, approaching the educational disciplines and, implicitly, the entire personal 
and professional development of students, future teachers for primary and preschool education. They are crystallized 
in some type of axiological arch, which will gradually integrate the activity of pedagogical practice conducted 
starting with the second year of study from the respective training programme. That is why, we intend to study the 
evolution of these values during the following 2 years of study and conduct comparative analyses successively. Like 
the conclusions of other studies in the same topic show, we “hope that the educational influences are well oriented 
towards the moral values and the building, by the students, of their corresponding hierarchy” (Kleszcz, M., Laczyk, 
M., 2012, p. 256). 
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