Teacher Design Knowledge for Technology Enhanced Learning:
An ecological framework for investigating assets and needs

: To support the work of teachers as designers of technology enhanced learning (TaD of TEL)

: Synthesis of research on in classical design fields, instructional design, and teachers’ design

: A framework that can be used: (a) by researchers to study teacher design knowledge and work across projects; and/or (b) by developers and

facilitators identifying key areas to encourage/support in teacher professional development programs that involve teacher-designers in specific settings
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