University of Warwick institutional repository: http://go.warwick.ac.uk/wrap
A Thesis Submitted for the Degree of PhD at the University of Warwick
http://go.warwick.ac.uk/wrap/1111
This thesis is made available online and is protected by original copyright.
Please scroll down to view the document itself.
Please refer to the repository record for this item for information to help you to
cite it. Our policy information is available from the repository home page.

Learning English as an international language or not?
A study of Taiwanese students' motivation and

perceptions

by

Hsuan-Yau Lai

A thesis submitted in partial fulfillment of the requirement for
the degree of
Doctor of Education in English Language Teaching and Applied
Linguistics

Centre for Applied Linguistics
University of Warwick
June 2008

Table of Contents
Table of contents
List of figures

I
V

List of tables
Acknowledgments

VI

Declaration

Vill

Abstract

ix

Vil

1. Introduction
1.1The focus of the study
1.2 English education in Taiwan
1.2.1Grade 1-9 Curriculum (elementary school and junior high school)
1.2.2English education at the tertiary level

5
5
10

1.3 Motivation for conducting the research
1.3.1Personallearning experience
1.3.2Personalteaching experience
1.4 Researchmethods

15

1.5 Organisation of the thesis

22

1.6 Summary

23

15
16
20

24

2. Literature

review
2.1 Orientations for learning an L2

24

2.1.1 Gardner's motivation theory
2.1.2 English as an International Language (EIL)

24
29

2.1.2.1 The spread and ownership of English
2.1.2.2 Teaching English as an International Language

29
34

2.1.3 Intrinsic and extrinsic motivation (Self-determination theory)
2.2 Motivation as a socially mediated process

40

2.3 L2 motivation as a process
2.4 Focus of the study and research questions
2.5 Summary

53

47
65
67

3. Research methodology
3.1Researchquestions
3.2Researchdesignand instruments
3.2.1Focusgroupinterview

68
68
69
75
I

3.2.2 Interview

77

3.2.3 Questionnaire
3.3 Researchadministration
3.3.1 Focusgroup interview (late January, 2007)
3.3.2 Interview (late February -mid March 2007)
3.3.3Piloting the questionnaire(early April -mid April 2007)
3.3.3.1Initial piloting
3.3.3.2Final piloting
3.3.3.3Item analysis
3.3.3.4Reliability
3.3.4 Questionnaireadministration (mid April -early May 2007)

81

3.4 Data analysis
3.5 Ethical issues
3.6 Limitations
3.7 Summary

100

84
85
87
91
91
93
94
97
98
101
103
105

107

4. Findings

107

4.1 Focus group interview findings (teachers)
4.1.1 Teachers' perceptions of university students' motivation for
studying English

107

4.1.2 Teachers' perceptions of university students' changes in

110
112

motivation

4.1.3Teachers'perceptionsof the ownership of English
4.1.4Teachers'perceptionsof acquiring target languageculture
knowledge in the English languageclassroom
4.2 Interview findings (students)
4.2.1 University students' motivation for studying English (EM and
NEM at CU and TU)
4.2.2 University students' changesin their motivation (EM and NEM at
CU and TU)

115
119
119
126

4.2.3 University students' perceptionsof the ownership of English (EM
and NEM at CU and TU)

133

4.2.4 University students' perceptionsof acquiring target language
culture knowledgein the English languageclassroom(EM and
NEM at CU and TU)
4.3 Questionnairefindings (students)
4.3.1 Background information
4.3.2 Learning orientation

136
140
140
142

ii

4.3.2.1 Internal consistency reliability check across the dimensions
4.3.2.2 Intrinsic motivation

142

4.3.2.3 Instrumental orientation
4.3.2.4 Integrative orientation

147

145
148

4.3.2.5 External pressure
4.3.3 Motivation changes

149

4.3.4 English today
4.3.4.1 Disagree with native ownership
4.3.4.2 More varieties of Englishes

156

4.3.4.3 Disagree with native norm
4.3.5 Other comments

159

150
156
158
159

4.4 Summary

162

5. Discussion

164
164
165
167
169
170

5.1 Motivation for studying English (Orientations)
5.1.1 Instrumental orientation
5.1.2 Intrinsic motivation
5.1.3 External pressure
5.1.4 Integrative orientation
5.1.5 Summary of motivation for studying English
5.2 Changes in motivation

178
182
184
187
188
191
196
204

5.2.1 Teachers
5.2.2 Curriculum
5.2.3 Exams
5.2.4 Other influences
5.3 The role of English today and language models
5.4 Summary

207

6. Conclusion
6.1 Overview of the study
6.1.1 Focus of the study

207
207

6.1.2 Findings of the study
6.1.2.1 English learning motivation (Orientations)

209
210

6.1.2.2 Changes in motivation
6.1.2.3 The role of English today and language models
6.2 Significance of the study

212

6.3 Limitations

217

6.4 Implications for future research

219

215
216

III

Table of Contents
6.5 Implications for teaching in the English language classroom
6.6 Personal reflection on the research journey

222

Bibliography
Appendices
Appendix1: Questionnaire(1" version)
Appendix2: Questionnaire(final version)
Appendix3: Reliability (Spearman'srho CorrelationAnalysis)
Appendix4: Focusgroupinterviewextracts
Appendix5: Interviewsamples

232
245
245
248
251
258
261

228

IV

List of Figures
Chapter 2
Figure 2.1- Gardner's socio-educational model
Figure 2.2- Kachru's three-circle model of World Englishes
Figure 2.3-A taxonomy of human motivation

27

Figure 2.4-Ddrnyei's framework of L2 motivation
Figure 2.5-Interactive
model of motivation
Figure 2.6-Learner conceptions of motivation

48

Figure 2.7-Process model of L2 motivation

58

32
40
49
57

Chapter 3
Figure 3.1-Concurrent

triangulation strategy
Figure 3.2-Process of the data collection

74
75

Chapter 5
Figure 5.1-Students'

intrinsic motivation comparison across four

169

programmes
Figure 5.2-University students' motivation orientation for studying
English acrossfour programmes (Q=questionnaire data;
I=interview data)

178

Chapter 6
Figure 6.1-Components

of motivational teaching practice in the L2
224

classroom

V

List of Tables
Chapter 3
Table 3.1-Summary
Table 3.2-Summary
Table 3.3-Summary
Table 3.4-Internal
Table 3.5-Internal
Table 3.6-Internal

85

of focus group participants
of interview participants (technology university)
of interview participants (comprehensive university)

88
89

consistency test for intrinsic motivation
consistency test for instrumental orientation
consistency test for integrative orientation

94
95
95

Table 3.7-Internal

consistency test for external pressure
Table 3.8-Spearman's correctional analysis for item 4

96

Table 3.9-Spearman's

98

98

correctional analysis for item 7

Chapter 4
Table4.1-Internal consistency
reliability of intrinsic motivation(*motl3=
the item--I study English because it will enable me to broaden
143

my view)
Table 4.2-Internal

consistency reliability of integrative orientation
(*motl3= the item-1 study English because it will enable

me to broaden my view)
Table 4.3-Intrinsic motivation acrossthe four programmes
Table 4.4-Intrinsic motivation items (Cronbach alpha=0.769)
Table 4.5-1 nstru mental orientation acrossthe four programmes
Table 4.6-Instru mental orientation items (Cronbach alPha=0.592)
Table 4.7-Integrative orientation acrossthe four programmes
Table 4.8-Integrative orientation items (Cronbach alpha=0.677)
Table 4.9-External pressureacrossthe four programmes
Table 4.10-External pressureitems (Cronbach alpha=0.651)
Table 4.11-Participants' perceptions of the native ownership of English

144

Table 4.12-Participants' perceptions of varieties of Englishes
Table 4.13-Participants' perceptionsof native norm

158

146
146
147
147
148
149
149
150
157
159

vi

Acknowledaements

Acknowledgments
To completea doctoralthesisrequiresmuch hard work and study.I would like to
thank all people who have helped and inspired me during my doctoral study.

I want to thank my supervisors,Dr. Ema Ushiodaand Dr. AnnamariaPinter for
their extraordinarysupport and guidancethroughout my researchprocess.In
particular,I am extremelygratefulto my first supervisorDr. EmaUshiodafor her
inspiration,patience,and insightful commentsand suggestions.Without her, the
writing processwould not be so smooth and successful.In addition, she was
alwaysaccessibleandwilling to help her studentswith their research.

I also want to expressmy gratitude to my former colleagues,students,and
teachersfor their great help and support during my data collection processin
Taiwan. Without their help and the participants' cooperation and valuable
opinions,I would neverhavebeenableto completethis studysuccessfully.

Last but not least, I would also like to thank my parents and friends. Their
encouragementsand emotional support have carried me through all the highs and

lows during my studyandmeantthe world to me.

vii

Declaration

I, Hsuan-Yau Lai, am the sole author of this research thesis submitted in
completion of the Ed.D. in English Language Teaching and Applied Linguistics
at the Centre for Applied Linguistics. This is my own work and does not contain
in
by
I
this
the
that
none of
material
work
any other author. absolutely state
researchthesis has ever been published.

I also confirm that neither this thesis, nor any work therein, has ever been
been
has
for
degree
this
material
submitted a
at anotheruniversity, nor
any of
submittedfor anotherdegree.

S-ý,

07/0 &/-Zoog

Hsuan-Yau Lail

viii

Abstract
This researchaims to investigate Taiwaneseuniversity students' motivation for
influences
in
English,
their
which caused the
and
motivation
studying
changes
language
international
English
their
the
changes,and
as an
perceptions of
role of
today. The uniquenessof this study lies in using a mixed methods approach (both
qualitative and quantitative) to explore L2 motivation from the perspective of
English as an international language (EIL). As well as this, it aims to explore and
compare university students' motivation for studying English and perceptions of
English today based on their subject difference (English majors versus
non-majors; the comprehensive university versus the technology university).
This thesis begins with an introduction to English education at the tertiary
level in Taiwan and my motivation for doing this study. After that, it reviews
relevant literature of L2 motivation and English as an international language.
Then, it discusses the use of a mixed methods approach and three research
instruments (the focus group interview, the interviews and the questionnaire).
After the data of the three methods are presented, the discussion integrates
insights from different data sourceswhere relevant.
The results show that the majority of the students in this research study
English because of instrumental and integrative orientation. However, the term
'integrative' in this study has a different interpretation from Gardner's sense of
the notion. In terms of motivation changes, the results show that the students'
motivation changed because of various influences such as teachers, curriculum,
exams, group dynamics and social experiences etc. Another major finding
indicates that although the majority of the students and the teachers are aware of
the notion of EIL, they are facing a dilemma about following it in the classroom.
ix

Chapter One-Introduction
1.1 The Focus of the Study
Motivation "is a very important, if not the most important factor in language
learning" (Van Lier 1996:98). This means that without motivation, learners

cannotmaintainlong-termgoalsin the languagelearningprocess.In the pastfew
decades,there have beenmany L2 motivation theoriesand modelswhich have
beendiscussedby scholars.However,perhapsthe most influential and initial L2
motivation theory was promoted by Gardner (1985) and his colleagues.As
Skehan(1989:61) claims, "[a]lmost all other writing on motivation therefore
seemsto be a commentary,in one way or another,on the agendaestablishedby
Gardner".

Gardner (1985) claims that learning a L2 is a socially and culturally influenced
activity and his socio-educational model aims to explore learners' motivation

from the macro (societal) perspective.The theory focuseson the relationship
between motivation and orientation. Two orientations-integrative and
instrumental-have

become the most important and central key concepts

representingGardncr's work in the field. Although the central notion of
Gardner's (1985) motivation

theory-the

integrative

aspect (integrative
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motivation, intergrativeness,integrative orientation, integrative motive)-has
made the theory rather complex and an enigma, it still enlightens us with some
thoughts about a learner's motivation for learning a second/foreign language. As
Gardner (2001:5) claims, the variable integrativeness refers to "a genuine interest

in learning the secondlanguagein order to come closer to the other language
community". Furthermore, he explains that there are different levels of
integrativeness:At one level, it refers to being open-mindedand appreciating
other cultures.At the other level, it implies that learnersmay want to becomea
memberof the targetlanguagecommunityandhavethe sameidentification with
the community.

However,as the English languageis in a uniqueposition today and hasbecome
an internationallanguage,the notion of integrativemotivation has beendebated
and re-examined(see, for example, Lamb, 2003; D6myei et al. 2006). The
conceptof English as an internationallanguage(EIL) promotesthe notion that
English is not ownedby any particularEnglish-speakingcountriesor peopleand
the notion that there exists a variety of Englishes. Based on the results of their
longitudinal study in Hungary between 1993 and 2004, D6myei et al. (ibid. )

arguethat, dueto the globalisationeffect,the degreeof students''integrativeness'

2

in learning English has decreasedsubstantially and English has become a
knowledge-basedsubject in education.

Following Gardner's footsteps, more researchers have started to investigate

foreign/secondlanguagelearners'motivation from either the micro perspective
(cognitive) or both micro and macro (socio-cultural)perspectivesand proposed
different theoriesand models since the 1990s(see,for example,Brown, 1994;
D6myei, 1994;Tremblayand Gardner,1995;Gardneret al., 1997;Williams and
Burden, 1997; D6myei and Ott6,1998; Schumann, 1998; Ushioda, 1998; Noels

et al., 2000; D6myei, 2001b). Although those scholarsexplore L2 motivation
from various perspectivessince it is a multi-facetedand dynamic conceptand
process, we still can attempt to summarise and divide L2 motivation into two
main dimensions-leaming

orientations (reasons for leaming a L2) and the

learning process which includes the motivational influences.

This thesisaims to exploreTaiwaneseuniversity students'(both English majors
and non-majors at comprehensive and technology universities) motivation for

studying English from the two dimensions mentioned above-learning
orientations and the learning process. It investigates the reason why students

3

study English, the changes in their motivation during the studying process and
the motivational influences that affect their learning. Since Gardner (2001)

claims that L2 learnersare inclined to become closer to the target language
community (and even wish to identify with them) and/or have an openness

toward other cultures, the thesis also aims to examine this issue further by
extending the discussionto the concept of EIL. As the status of English is
distinctivetoday,Taiwaneseuniversity students'motivation for studyingEnglish
may be influenced by their perceptionsof English as well. The rationale for
having four groups in my study (English majors versus non-majors;
comprehensiveuniversities versus technologyuniversities) is becausethere is
meagre research comparing university students' motivation for studying English
basing on the subject difference. As well as this, since the orientation for the two

kinds of universities in Taiwan-comprehensive university and technology
university-is different (see Section 1.2.2 for a detailed comparison),students'
motivation for studyingEnglish andperceptionsof the role of Englishtoday may
be varied as well. Hopefully the findings of this study which combines L2
motivation with EIL will contribute to our understandingof these issuesand
generatefurther researchinterestin this topic in the field.
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1.2 English Education in Taiwan
1.2.1 Grade 1-9 Curriculum

(Elementary School and Junior

High School)
In Taiwan, although English is taught and studied as a foreign language (an EFL
context) not as a main language,becauseof the increasing importance of English,

all Taiwanesestudentsare required to study English as a compulsory subject
from third gradein elementaryschooluntil they graduatefrom junior high school
since the Ministry of Education launched the new curriculum (Grade 1-9
Curriculum) in 2001 (senior high school is not compulsory in Taiwan). The
Grade 1-9 Curriculum which is adoptedboth by public and private schools
divides English studying into two stages: Stage One begins at Grade 3 and ends
at Grade 6 (elementary school); StageTwo begins at Grade 7 and ends at Grade 9

Ouniorhigh school).The rationalefor studyingEnglish in the new curriculum is
based on the notion that English is an international language. According to the

Ministry of Education, because of globalisation and increasing political,
economicandcultural interactionin the internationalcommunity,English is used
in many occasions such as IT, technology, industry, business and higher
educationetc. and has becomean international communicationtool. Through
learning English, students are able to interact with English-speaking communities
(or countries) appropriately, and further understand and respect different
5

countriesandculturesin orderto becomeglobal citizens.

The aims of the new curriculum

for English is to develop students'

communicationskills, promotetheir interestsand motivation, and have a broad
view toward today'sworld in orderto dealwith different internationalaffairs.To
help with this, instead of adopting a teacher-centredapproach, the new
curriculum aims to createan interactive classroomatmosphereto help student
learningand focuseson training for four skills (listening, speaking,readingand
writing) of English, and developing basic communicative competence and

understandingof culture and social customs.There are three main objectivesin
the English curriculum:

1.

To developstudents'Englishcommunicationability, so that they canutilise
it in a real life setting.

2.

To promote students' interests and motivation in learning English, so that

they canbecomean autonomouslearner.
3.

To promotestudents'understandings
of local and other cultures,so that they
can compare and respect the cultural differences. (General Guidelines of

Grade 1-9 Curriculum of Elementaryand Junior High School Education,
2008: http: //teach.cie.edu.t
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The third objectiverequireselementaryschoolandjunior high schoolstudentsto
achieve different competencesin the English classroom respectively:

For elementary school students:

1. Understandingmajor local and foreign festivalsand customs.
2. Being capable of using basic English to introduce local festivals.

3. Understandinginternationalmanners.
4. Understandingforeign culturesandcustoms.

Forjunior high schoolstudents:
1. Being capable of introducing local and foreign cultures and customs.

2. Understandinginternationalaffairs.
3. Understandingand appreciating different cultures and customs from a
multicultural viewpoint. (General Guidelines of Grade 1-9 Curriculum of

ElementaryandJuniorHigh SchoolEducation,2008:http://teach.eje.cdu.tw)

As we can see from those objectivesand competencesfor studentsto achieve
above,the English curriculum for elementaryschool and junior high school in
Taiwan seems to place emphasis on promoting the notion of English as an

7

international languageand fostering the students'understandingof local and
foreign cultures and international affairs in the classroom. However, interestingly,

the curriculum does not really tell us what kind of foreign cultural knowledge
(e.g. English native speakers' culture or non-native speakers' culture) the

studentshave to acquire.As well as this, the curriculum also doesnot address
whether the studentshave to achieve English native speakercommunicative
competenceor not, although it doespoint out the aspectof "developing basic
communicativecompetence".However,to my knowledge,as I am a Taiwanese
and was educated in Taiwan, I perhaps could argue that when Taiwanese refer to

foreign cultures in the English classroom,the first impressionis likely to be
English native speakers' culture (especially American culture), which I will
discuss later in Section 1.3.1 (Personal Learning Experience). English native
speaker language models (especially American English) and cultural elements
have dominated English education in Taiwan substantially.

Although English is already a compulsorysubject in elementaryschool (from
third grade) and junior high school, because of the importance and popularity of
the language in today's world, many parents are willing to pay extra tuition for
their children to have English lessons at private language institutes (or cram

8

schools) after school. As Yeh (2002:50) claims, "... the teaching of English as a
Foreign Language (EFL) to young learners has become a lucrative adventure for
Taiwanese entrepreneurs". I vividly remember that when I was an elementary
school student about 20 years ago (at that time, English was not a compulsory

subjectin elementaryschool),I had three English lessons(totalling six hours) a
week at a private English institutebecausemy parentsrealisedthe importanceof
learningthe languageat an early stage.We canprobablysurmisethat the demand
for having private English lessonsafter schoolis very high in Taiwanbecauseof
the role of English today. However, Yeh (2002) also points out that there is a

hugesalarydifferencebetweenNative Speaking(NS) and Non-Native Speaking
(NNS) teachers in those private language schools because the employers and

parents hold the stereotypicalbelief that NS teachersare better than NNS
teachers.He citesan article which waswritten by Jan(2000)andpublishedin the
Taipei Times arguing that, "many schools are unapologetic about their practices

by statinga white face is neededto placateparents'demands.Thesebiasesstem
from the parents' ignoranceand mythical beliefs that white teacherscan teach
their children better English" (Jan, 2000, cited in Yeh, 2002:5 1). As we can see
from the discussion above, English native speakers still seem to play a role of
providing norms and language models in the Taiwanese context.

9

1.2.2 English Education at the Tertiary Level
Different from the 1-9 Grade Curriculum discussed above, at the tertiary level,

is
by
Education
is
full
Ministry
the
and
of
authority
every university given
recognised as a self-governing individual institution. Since every university can

is
it
difficult
to
tenets,
their
colleges
etc.,
establish
own regulations,curriculum,
analysethe English educationat the tertiary level as a whole. However, I will
briefly discussit by looking at a numberof universities' websitesand basedon
my knowledgeandunderstandingasa Taiwanese.

Therearetwo main typesof university in Taiwan-the comprehensiveuniversity
(CU) and the technology university (TU). Although some new comprehensive

universities were establishedin recent years, most comprehensiveuniversities
were founded before the 1990s and are classified and consideredas 'old',
'prestigious' and 'difficult to get in' among many Taiwanese. Those universities

are mainly research and theory orientated. For example, one university's
objective is "being the leading integrateduniversity in Taiwan and responsible
for training researchers...
" On the other hand, the second type of
university-technology

universityý--airns to incorporate practice and theory. All

technologyuniversities were founded after the 1990s due to the demand for
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balancingemphasison theory andpractice.According to its website,for example,
one such technology university "has been recognized by all sectors of society for

its academic and practical achievementsin such areas as cooperationwith
industry, promotion of entrepreneurship, and technology licensing". Since many

technology universities endeavourto attract students by emphasisingtheir
pragmatic features,comprehensiveuniversities have also begun to put some
practicalelementsinto the curriculumrecently.However,overall, comprehensive
universities are closer to the academicend and technology universities lean
toward the pragmatic end. Although the orientation for both types of university

might be different, today most universities have rather similar objectives or
visions such as 'innovative and cosmopolitan for the new century',
'globalization', 'future-oricntatededucation' etc. in order to develop students'
skills andability to facethe rapidly changingandcompetitiveglobal village.

Since the orientation for both types of university is different, the English
educationfocus varies as well. Apart from training for the four skills (listening,
speaking, reading, and writing), the English departments in the comprehensive

universities put more emphasis on literature and linguistics. One English
department (Department of Foreign Languages and Literature)
states its main

11

goalson their websiteas:

through the study of Western languages and
......
literatures, aims to help students discover more
about themselves and the world, become more able
to explain themselves and their cultures, and gain
more control over their futures in an increasingly
multilingual and interdependent world. The
administrators and teachersof the Department thus
work with the students in a cooperative effort,
seeking to meet the demands and grasp the
opportunities of the global cultural and economic
community of which they are all sustaining
members.

The students at those English departments (comprehensive universities) may

haveto study a broadrangeof Westernliteraturesuch as the Bible, English and
American literature, novels and poetry etc. and linguistic subjects such as
phonetics, syntax, semantics, psycholinguistics, socio-linguistics and pragmatics.

More recently,dueto the popularityof English languageteaching,therehasbeen
a great demand for TESOL (Teaching English to Speakers of Other Languages)

or ELT (English Language Teaching) related subjects such as methods of
teaching English or syllabus design which have also been added into the
curriculum. Most of these English departmentsare named as 'Departmentof
Foreign Languages and Literatures',

'Department of English Language,

Literature and Linguistics' or 'Department of English'.
12

Unlike the English departmentsat the comprehensiveuniversities,the English
departmentsat the technologyuniversitiesaim to combine English with other
foreign languages and practical subjects such as business, information science
and translation, apart from consolidating their students' four skills. One English

departmentintroducesthe modulesthey offer on the websiteas "freeing students
from the traditional framework of languageand literatures learning". These
English departments are practice-orientated and aim to help students to "become

better adaptedto the diverseneedsin the job market". In general,theseEnglish
departments are recognised as 'Department of Applied Languages', 'Department

of Applied English' or 'Departmentof English'.

Apart from those English-major students, all non-English-major students are also
obligated to take English lessons (mainly the four skills) as a compulsory subject

in either year one or year one and two dependingon the university's policy.
Many universitieseven offer someEnglish modulessuch as travelling English,
news English, entertainmentEnglish etc. as an optional subject for studentsto
selectin year threeand four.

As we can see from this section (English Education at the Tertiary Level),

13

althoughuniversitiesin Taiwanare self-governingindividual institutionsand can
establish their own curriculum, current objectives (or visions) for many
universitiesseemto focus on globalisationand developingtheir students'skills
is
face
to
the
which
and ability
rapidly changing and competitive global village,

similar to the rationale for the 1-9 Curriculum as discussedin Section 1.2.1.
Nevertheless, although the English departments at the comprehensive
universities may addressthe issue of globalisation and/or using English in a
multilingual (or multicultural) settingin their goals,the curriculum still includes
someelementsof targetcultural knowledge.Conversely,the English departments
at the technologyuniversitiesseemto placetheir emphasison pragmaticsubjects
more and enter the 'target language culture free zone'.

Apart from school/university English education, here I would like to briefly

extendthe discussionof English learningfurther to the generalpublic in Taiwan.
Without any doubt,the importanceof Englishtoday seemsto havea greatimpact
on the working environmentas well. Employeesin any fields and civil servants
are, encouraged to improve their English proficiency

and are 'highly'

recommended to take TOEIC or GEPT (General English Proficiency Test) to
have a certificate proving their English ability. Learning English seems to have

14

becomea national activity in Taiwan. According to the LanguageTraining &
Testing Center (the institution which is authorised by the Ministry of Education

to designand hold GEPT), therehavebeenmore than 2.6 million peopletaking
the test since 2000 (The Language Training &

Testing Center, 2008:

http://www.gept.org.tw/#). Numerousprivate languageschools(or cram schools)
have been founded and have attracted a lot of Taiwaneseto enrol in their
preparation programmes for the test. Obviously, not only parents are willing to

pay extratuition for their childrento haveprivate English lessonsafter schoolas
discussedin Section1.2.1,the generalpublic also highly value the advantagesof
having good English proficiency and wish to spendtime and money learning
English.

1.3 Motivation for Conducting the Research
In this section, I will briefly discuss my motivation for doing the study by
drawing on my personal English learning and teaching experience.

1.3.1 Personal Learning Experience
Here, I would like to share my English leaming experience when I was studying
in an applied languagesdepartment at a junior college in Taiwan. At the time, we
had a number of modules such as 'English Listening', 'English Conversation',

15

both
'English
Oral
Practice'.
The
practical and useful.
seemed
and
subjects
However, the teaching contents focused not only on the skills but also the
cultural aspectsof the target language countries, especially American culture. For
example, there was a dialogue extracted from a conversation, which my teacher

andI had,whenthe final test of the 'English Oral Practice'wastaking place.

T: Do you know how theAmericanscelebrate
ThanksgivingDay?
S: The family (theAmericanfamily) will get
togetherandhavea big meal (turkey).
T: Why do they celebrateThanksgiving?
............

Apparently, my teacher expected me to know about American culture
Crhanksgiving Day), even though it was an 'English Oral Practice' class. 'In
addition, some of the textbooks we used were American publications. The

contentsincludedAmerican history, society,behaviour,and so on. Due to this,
when I studied English in college, I was in fact spontaneously learning about

Americanculture,the targetcountryculture.

1.3.2,Personal Teaching Experience
After I obtained my master's degree in TESOL, I had an opportunity to be a
part-time lecturer at a department of applied English of a technology university

16

in Taiwan. During this period of time, I discovereda number of interesting
phenomena.

At the very beginning of each module which I taught, I always asked my students

to introduce themselvesin English, and their reasonsfor learning English or
choosing the Departmentof Applied English. Some students said that they
wantedto learnEnglishbecausethey thoughtthat Englishwas very powerful and
was an internationallanguage.Someindicatedthat they neededto learn English
because English was an important criterion for them to be promoted in their

company.Other studentstold me that the reasonthey learnt English was because
they wantedto go abroad,especiallythe US or UK, to pursuea master'sdegree
and experience the culture. A small number of these students even pointed out
some specific countries or universities they would like to go to after they

graduated.As one studentsaidin her introductionin English,"I want to go to the
Statesto do my master's degree and live there teaching Mandarin Chinese.
"
Another studentsaid in English: "[a]fter I graduate,I want to go to Edinburgh
University to do my master's degree and experience British culture."

Apart from my students' reasons or expectations of learning English, I also
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discoveredthat they were highly motivatedand showedinterestwhen I shared
my living and studying experience abroad. Many students told me, and believed

that the best way to masterEnglish was to live in an English-speakingcountry,
talk to the native speakers,and experiencethe culture.

Apart from what I mentionedabove, when I was teaching, I also discovered
anotherinterestingphenomenonwhich was that students'studying motivation
tendedto change.For instance,when the semesterstarted,studentswere highly
in
motivated
studying English at the beginning. They were very excited, and

studiedvery hard. However, gradually some of them lost their motivation for
studying English becauseof the grades,teachers,materials,teachingmethods,
peer pressure,or university policy. At the end of the semester,some students
even totally lost their motivation for studying English. The only thing they

wantedto do was to passthe examandget the credit. The phenomenonhappened
againand againin every semester.

There are a couple of things from the experience which have aroused my

curiosity and motivation for conductingthis project. Firstly, althoughI enjoyed
studying English in college, I never really thought whether it was appropriate or
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necessaryto learntargetlanguageculturesin an EFL classroom.The only reason
we were forced to accept the input was becausemy teachersbelieved that
learningEnglishrequiredstudentsto understandAmericanculture.After I had an
opportunity to explore the notion of EIL, I began to realise that English did not

necessarilybelongto certaincountriesandtherewas a variety of Englishesin the
world, which totally openedmy eyes and encouragedme to think critically.
However, interestingly, some of my students' motivation (or ultimate goal) for

studyingEnglishwas to studyin an English-speakingcountry (preferablythe US
or UK) and experiencethe life and culture. Those studentsalso believedthat it
was the best way to learn good English. I would not say that the motivation is
inappropriate since everyone has different reasons for learning English; however,

it would be interestingand meaningful to investigatethis matter with a large
sample of participants and some in-depth analysis.

Secondly,I believethat most teacherswould not disagreethat motivation is very
important in an EFL classroom;however,they may or may not be aware that
students' learning motivation might change because of some influences. For

instance,from my teachingexperience,many studentsbeganthe English course
with high motivation at the beginningof a semester.Nevertheless,someof them
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during
fell
became
the class
to
the
asleep
gradually
class or even
reluctant attend
due to some influences such as the teacher,the exams (grades), the teaching style,

the material or eventhe time slot. Exploring how students'motivation changes
positively or negatively and what influences these changes would be useful for

languageteachersin manyways.

1.4 Research Methods
A mixed methodsapproachcombiningboth qualitativeand quantitativedatawas
adoptedin this research.The threemethodsare:

1) Focus group interview: The focus group interview explores Taiwanese
university English teachers' thoughts on their students' motivation for

studyingEnglish, motivation changesand perceptionsof the role of English
today including the ownership of English and acquiring target language

culture knowledge. Although the major participants for the researchare
Taiwaneseuniversity students,sinceteachersplay an important role in a L2
learningprocess,the focus group discussionprovides in-depth thoughtsand
functions as a preliminary instrument for the questionnaire design.

2) Semi-structured interview:

The semi-structured interview

investigates
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Taiwaneseuniversity students'motivation for studying English, changesin
English
the
in
of
role
the
their motivation
studying process and perceptions of

today. Since motivation and perceptions of English are abstract and
multi-faceted concepts, a qualitative research method-interview-is

well

interview
interview,
focus
the
data.
Similar
the
to
to
group
suited elicit rich
also works as a preliminary tool for the questionnaire.

3) Questionnaire:The questionnaireaims to broadenthe researchscale.Most
importantly,the questionnaireitems are derivedfrom standardised/published
data
interview
the
focus
based
the
and
group
on
questionnairesand adapted
interview data,which makesthe questionnairemore reliable andvalid for my
context. A

statistical analysis-ANOVA

(analysis of variance)-was

(English
different
to
the
majors
groups
employed explore
relationship among

and non-majors at the comprehensiveuniversity and the technology
university).

The focus group interview data and the interview data were analysed before
finalising the questionnaire. The questionnaire data were later integrated with
both

focus

group

interview

data and interview

data for

discussion
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(interpretation).

1.5 Organisation of the Thesis
This thesis consists of six chapters:
The introduction chapter explains the focus of

1) Chapter One Introduction:

the study, my motivation for doing the research and provides some background

information-English educationat the tertiary level in Taiwan.
2) Chapter Two Literature

Review: This chapter reviews relevant literature

related to both L2 motivation and EIL theory.
3) Chapter Three Research Methodology: This chapter explains the reasons

details
I
the
of the
presents
why adopted a mixed method approachand
researchquestions,the instrumentsand the administrationfollowed by some
discussionof the limitations.
4) Chapter Four Findings: Chapter four analyses and interprets the research

data generatedfrom those three methods-focus group interview, interview
andquestionnaire.
5) Chapter Five Discussion:

The discussion chapter integrates and discusses

both qualitativeandquantitativedataby drawing on somerelevantliterature.
6) Conclusion: The final chapter concludes the thesis by discussing some
implications for research and teaching practice and giving some
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recommendations.

1.6 Summary
To surnmarise, this chapter firstly discussed the focus of the study. Secondly, it

gavesomebackgroundinformation about English educationat the tertiary level
in Taiwan and interpretedmy motivation for doing this project. After that, the
researchmethodsand the organisationof the thesishavebeenoutlined.The next
chapterwill review somerelevantliteratureaboutL2 motivation andEIL theory.
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Chapter TWo-Literature

Review

In this chapter, I will review relevant L2 motivation and English as an
International Language (EIL) literature for my study. Firstly, I will begin with
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2.1 Orientations for Learning an L2
2.1.1 Gardner's Motivation Theory
Gardner's motivation theory has been influencing the L2 motivation field
profoundly for decades.Gardner's(1979: 193-4)conceptualisationof the theory
derivedfrom his belief that the natureof SecondLanguageAcquisition (SLA) is
unlike Icarningother schoolsubjectsandentailsacquiring"symbolic elementsof
a diffcrent cthnolinguistic community" as a "ccntral social psychological

phenomenon"(also see,for example,Gardner,1985;Williams, 1994;Williams
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& Burden, 1997). According to Gardner (2001), motivation includes three
clemcnts-effort (cffort to learn the language), desire (wanting to achieve a goal)
and positive affect (enjoy the task of learning the language). The role of

orientationswhich Gardnerrefers to as a 'goal' aims to arousemotivation and
direct

it

to

reach the

goals

(Gardner, 1985). Two

famous

oricntations-intcgrative orientation and instrumental orientation-wcrc
introduccdby Gardncrand his associatcsand havc bccn discusscdand explorcd
in L2 motivation research extensively.

According

to Gardner (1985),

integrativeorientationrcfers to a positive attitudetoward the L2 communityand
the desire to get close to the community and even becomea member of the
community. As a counterpart of integrative orientation, instrumental orientation

is dcfincd as Icaming an L2 for somepragmaticreasonssuchas getting a better
job or a higher salary.

The most influential and well-known core embodimentof Gardner'smotivation
theory is perhapsthe socio-cducationalmodel. The model was firstly proposed
by Gardnerand Smythe(1975) and has undergonea number of changessince
thcn (scc, for cxamplc, Gardncr, 1985; Gardncr & Maclntyrc, 1993; Gardncr,
2000; Gardner,2005). The integrative dimension (intcgrativcness,integrative
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has
in
integrative
integrative
this
model
orientation)
motive and
motivation,
given many scholars confusion in the past decades.As D6myei (1994b) argues,
the terms integrative

motive/motivation,

integrativeness and integrative

orientationare confusing and seemto be interchangeable.As well as this, the
definition of integrativenessseemsto vary slightly from time to time. For
instance,it refersto the individual's willingnessand interestin socialinteraction
with membersof other groups (Gardner & Maclntyre, 1993:159). In another
Gardnerarticle, the definition reflects"a genuineinterestin learningthe second
languagein order to come closer to the other languagecommunity" (Gardner,
2001:5). Furthermore, Gardner (ibid. ) explains that integrativeness involves two
levels. At one level, it refers to opennesstowards other cultural groups. At the

other extreme level, it involves "complete identification with the community
(and possibly even withdrawal from one's original group)". Gardner(2001:1)
himself also points out that the term has "slightly different meaningsto many
different individuals".

Recently,Gardncr(2005)hastried to clarify someof the confusionandproposed
the latestversion of the socio-educationalmodel (seeFigure 2.1). In this latest
model, he claims that two major variables (Motivation and Ability which
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includes intelligence and languageaptitude) have a strong link to the individual's
individual's
learning
in
the
language
that
the
and
context
achievement

motivationto learn L2 is relatedto two variables-Integrativcnessand Attitudes
to Learning Situation. Attitudes to learning situation include some elements such

asteachers,instructions,curriculum,lessonplans,and evaluationprocesses.The
variable integrativenesswhich he refers to as an important element in
influencingmotivationis definedandclarified by him. As he argues:
We never meant integrativeness (or integrative
integrative
motive) to mean one
orientation, or
become
the
other cultural
of
to
member
a
wanted
individual's
to
but
openness
an
rather
community,
another
of
taking
characteristics
on
7).
2005:
(Gardner,
cultural/linguistic group

Tile Socio-educationalModcl
Ability
Attitudesto
ming Situat
)c
anguage
Motivation -ýALchleverne
Integrativeness

Instrumentality

Language
Anxiety

Figure 2.1---Gardner's socio-educational model (Gardner, 2005: 6)
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Another variable that influences language achievement is Instrumentality which
refers to learning a language for practical reasons.According to Gardner (2005),
instrumentality and integrativeness are mediated by motivation. Furthermore, he

asserts that these three constructs (Attitudes to Learning Situation,
Integrativenessand Instrumentality)are positively correlatedwith one another.
In other words, learners with high integrativeness view the language learning

situationpositively andhavehigh levelsof instrumentality.

Apart from motivation and ability, anothervariable-Language Anxiety-also
influences L2 learners' achievement. As we can see from Figure 2.1, there are
two directional arrows linking language anxiety and achievement. Gardner (2005)
claims that high levels of language anxiety may causepoor achievement and vice

versa.

Gardner's socio-educational.
model has been a pioneering and influential L2
motivation model and has been used to test many hypothesesin the field for
more

than

two

decades. However, the

core

notion

of

the

model-integrativeness-has beencriticisedby many scholars(see,for example,
Smith, 1983a:2,5; 1983b:9; Shaw,1983:24,33; Sridhar& Sridhar,1992:97;
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3;
2004:
1;
Lamb,
13
2000:
Yashima,
2000:
109;
10;
McClelland,
2000:
Norton,
D6myei, 2005: 94-8; Coetzee-Van Rooy, 2006: 437-50; D6myei, 2006: 88-89,
143-4; Kachru & Nelson, 2006:87-8). Since English is in a unique position as an
international language today, whether the notion of integrativeness is applicable
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2.1.2 English as an International Language (EIL)
2.1.2.1 The Spread and Ownership of English
According to Crystal (1995), the English language has reached its international
status today primarily because of the expansion of the British colonial past and

the economicpower of the US in the 20'hcentury.Furthermore,Crystal (1997)
from
learning
English
today
adds several reasons and explores why people are

American
because
British
historical
for
Firstly,
or
of
reasons,
various aspects.
imperialism,somecountries(especiallythe OuterCircle countrieswhereEnglish
is used as a second language) continue to use English as the main and
institutional

language (e.g. government, law, education institutions

and

publications etc.). Secondly, for internal political reasons,in some countries (e.g.

India), English is used as a communicationtool between its different ethnic
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groups. Eventually, the local variety of English has been created. Thirdly, for

externaleconomicreasons,as mentionedearlier, the US economicpower has
attracteda lot of internationalbusinessand trade,which enforcesorganisations
to work with English and be English-dependent. Fourthly, for practical reasons,

English is used as an important language for air traffic control, maritime,
policing and emergency services. As well as these, it is also the language for

conferencesand international tourism. Also, for intellectual reasons, most
academicinformation in the world is in English. Finally, for entertainment
reasons,Englishis usedfor pop music,culture,advertising,satellitebroadcasting,
home computers, video games, even pornography and drugs. Crystal (1997:61)
estimates that there are approximate 670 million people who have a native or

native-likecommandof English.He evencontinuesby sayingthat

if we go to the opposite extreme, and use a
criterion of 'reasonablecompetence'rather than
'native-like fluency,' we shall end up with a grand
total of 1800 million. A 'middle-of-the-road'
estimatewould be 1200-1500million, and this is
now commonlyencountered.

Although Crystal's (ibid.) estimatemight be out of date now, it still gives us
some implication that the number of English speakers (both native and

non-nativc speakers)is growing considerably.A number of scholars have
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for
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different
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spread
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conceptualise
models
proposed

Strevens's(1992:33) World Map of English,McArthur's (1987) Circle of World
English and Modiano's (1999b: 10) English as an International Language.

However, the most influential and widely used model perhaps is Kachru's
(1992b:356) three concentriccircles (the Inner Circle, the Outer Circle and the
ExpandingCircle) of World Englishes(seeFigure2.2).

The Inner Circle includescountrieswhere English is usedas a first language(a
Australia
UK
US,
the
the
tongue)
and which are normally
and
such
as
mother
Teaching
Language
English
in
field
SLA
be
'norm-providing'
the
to
and
of
said
(ELT). In the Outer Circle countries such as India, the Philippines and Singapore,
English is used as a second language. Many of the Outer Circle countries were

indigenised
(or
localised)
have
Circle
Inner
the
varieties of
and
colonies of
Englishestoday. Those countriesare recognisedto be 'norm-developing'.The
Expanding Circle refers to countries where English is studied as a foreign
language and is used for international communication, for example, Taiwan,
Japan, or Korea. Those countries are 'norm-dependent' i. e. relying on the Inner
Circle's norms (also see, for example, Jenkins, 2003; Kachru & Nelson, 2006).
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Figure 2.2-Kachru's three-circle model of World Englishes (Kachru,
1992b: 356)

As we can see from Kachru's model, English is not only used in the Inner Circle
countries but also widely used (or leamt) in the Outer Circle and the Expanding

Circle countries.Graddol (1999) estimatesthat L2 usersof English will grow
from 235 million to around462 million in the next 50 yearsand claims that L2
speakers will overtake LI speakers. Similarly, Jenkins (2003) claims that with
English being an international language or a lingua franca in today's world, most
communication in English may not involve LI speakers of English, which has
raised the issue of the ownership of English. Many scholars have argued that
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English is no longer the possession of a nation or a group of people. It is an

international language which serves as a communication tool in different
for
international
boundaries
(see,
example,
and
cultural
communities across
Kachru, 1992a; 1992b; Brumfit, 1995; Widdowson, 1994; Jenkins, 2003; McKay,

2003).As Prodromou(2007a:49) citing Widdowson(1994:385) states:

[Native speakers] have no say in the matter...
[T]hey are irrelevant. The very fact that English is
international
language
means that no nation can
an
have custody over it.

Sincethe 1980s,Kachru (1982) hasbeenworking on the varietiesof Englishes
in the world and using the term-World

Englishes (WEs)-which

refers to the

fact that English is usedin both the postcolonialcontextand as a lingua franca.
Following his footsteps, many scholars have begun to re-examine the role of
English in a globalising setting and proposed various terms such as English as an

International Language (Widdowson, 1997; 1998; Modiano, 1999a; 2001;
McKay, 2002; 2003), English as a Lingua Franca (Jenkins, 2000; Seidlhofer,
2001), Global English (Toolan, 1997) and General English (Ahulu, 1997).
However, as Erling (2005:43) argues, these various terms have already made a
complex discussion more complicated. Furthermore, she argues:
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More important than finding an appropriate name
for English is ensuring that ELT professionals
around the world move their practice away from
an ideology that privileges LI ('inner circle')
varieties. The language must be taught as a means
of intercultural communication, critical analysis
and indeed, where necessary,resistance.

As discussedin this section,since English has reachedits internationalstatus
and no longer belongs to any country or community, do English language

learnersstill needto follow the so-called'native speakers'norms' when learning
English? In the next section, I will explore this issue in more detail.

2.1.2.2 Teaching English as an International Language
As McKay (2003:3) claims, traditional ELT pedagogy has generally assumed

that "the ultimate goal of English languagelearnersis to achieve nativelike
competence in the language". The communicative competence model developed

by Canale and Swain (1980) is based on the developmentof four native
speakers'competences-GrammaticalCompetence,SociolinguisticCompetence,
Discourse Competence and Strategic Competence-and has been advocated as
an appropriate framework for Communicative Language Teaching (CLT). Even

Gardner(2001:4) claims that in his socio-educationalmodel, L2 achievement
refers to developing near-native like proficiency. However, the notion of
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communicative competencehas been criticised as being utopian, unrealistic, and
constraining (Alptekin, 2002: 57-64; also see, for example, Byram, 1997; Hyde,
1998).

Furthermore,many scholarsalso have begun to arguethat there is a mismatch
between EIL and traditional ELT (or SLA) pedagogy.When speaking of
traditional ELT pedagogy,certain stereotypeshave been rooted in the field.
Firstly, it is generally believed that the goal of learning English is to acquire

native-like competence(Jenkins, 2003; McKay, 2003). Secondly, English
different from the US or UK modelsis wrong and any model different from the
native speakers' is an error (Kachru, 1992b; Jenkins, 2003). Thirdly, successful

SLA dependson integrative motivation (Kachru and Nelson, 2006). However,
these notions have been criticised based on the status of English today. Firstly,
Kasper (1997) argues that the so-called native speakers are not a homogeneous

group and that attemptingto achievetheir level of competenceis not possible,
especially for L2 adults in relation to phonology and syntax (also see, for
example, McKay, 2003; Seidlhofer, 2005). Secondly, Kachru and Nelson (2006:
87-89) argue that "what functions the target language serves in the learners'
community is irrelevant to SLX'.

Furthermore, they even claim that a
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(English
following
ENL
the
to
as a native
monolingual approach which refers
language) model is a "totally unrealistic and misinformed appraisal of their
situation and linguistic competence" (also see, for example, Smith, 1992).

Due to dissatisfactionwith the so-called native speakers'model (or norms),
scholarshave startedto advocatea 'paradigmshift' and an 'appropriatemodel'
in ELT. McKay (2002; 2003) raisesthree important points. Firstly, she argues
that English learnersdo not needto have the competencelike an Ll speakerin
terms of pronunciation and pragmatics. Secondly, English is used for the
individual's specific purposes and communication across cultures. Thirdly, there
is no need to obtain target language culture knowledge when teaching and

learning English. English has been given local traditions and cultural values,
which is far more important to learners (also see, for example, Smith, 1976;

Kachru, 1992b;McKay, 2003; Alptekin, 2002; Erling, 2005; Seidlhofer,2005;
Kachru& Nelson,2006; Canagarajah,
2006 for a similar discussion).

However, the perspective on the 'paradigm shift' or the 'appropriate model' has
been revisited and debated recently. Jenkins (2006) argues that many ELT
professionals including both native and non-native speakers-teachers, teacher
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educators and linguists-still

believe in the native speakers' ownership of

English. She cites Trudgill's (2005) claim that English historically 'stems' from
and 'resides' in native speakers,though it may not be owned by them today. Due
to this, Jenkins (2006) and Seidlhofer (2005) suggest that there is a mismatch

betweentheory and practice and that researchon WEs and ELF needsto be
reflectedat the practical level. Furthermore,Jenkins(ibid.) points out that apart
from raising learners' awarenessof the diversity of English and their own
sociolinguistic reality ('pluricentrism' rather than 'monocentrism'), it will be
important for ELT professionals(both native and non-native speakerteachers,
teachertrainers,and educators)to raisetheir awareness (also see,for example,
Seidhofer, 2004; Canagarajah, 2005). However, as Holliday (2005) claims, it
language
be
international
English
to
teach
will not
without any
easy
as an
struggle.

As discussedin Section2.1.1, becauseof the spreadand the current statusof
English, English is no longer possessedby the so-called native speakers and is

ownedby thosewho speakit. To someextent,this notion hascertainimpactson
ELT as well. It is argued that English language learners need not follow the
native speakers' model (or norms) and acquire their cultural knowledge or
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traditional values. More importantly, learners are encouragedto use English as a

communicationtool to interprettheir own culturesandvaluesinternationallyand
be aware of the varieties of Englishes today. This discussion challenges
Gardner's (2005:7) notion of integrativeness which refers to "an individual's

opennessto taking on characteristicsof another cultural/linguistic group"
arguing that it seemsto ignore the current perspective of EIL. It has been argued

that the notion of integrativenessis not relevantin somesocioculturalcontexts
(e.g. thereis little or no contactwith L2 speakersin somemonolingualcountries)
(Noels et al., 2000; Ddmyei, 2005). Amett (2002:777) has argued that most

peoplehavedevelopeda bicultural identity which includesthe individual's local
culture identity and a global identity. According to him, a global identity is "a

senseof belonging to a worldwide culture and includes an awarenessof the
events,practices,styles and information that are part of the global culture".
Based on her research findings among Japaneselearners, Yashima (2002:57) also

proposesa conceptof 'internationalposture'which refersto "interest in foreign
or internationalaffairs, willingnessto go overseasto study or work, readinessto
interact with intercultural partners and a non-ethnocentricattitude toward
...
different cultures". Furthermore,D6myei (2005) arguesthat there is a need to
reinterpret integrativeness.As he claims:
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While the concept of extended or metaphorical or
imaginary integration does help to explain findings
that are in many ways similar to the Canadian
in
but
have
been
contexts without
obtained
results
any realistic opportunity for direct integration, I
would suggest that that we can get an even more
coherent picture if we leave the term 'integrative'
completely behind and focus more on the
identification aspects and on the learner's
self-concept (D6myci, 2005:98).

In doing this, he draws on Higgins's (1987) idea of 'ideal self' which refers to
"the representationof the attributesthat someonewould ideally like to possess"
basedon
(D6myei, 2005:100citing Higgins, 1987)and links it to integrativeness
his research findings in Hungary. According to D6myei (2005), if a person sees

his/her ideal self as a proficient L2 user, he/shemay have a certain level of
integrativeness. In this case, the person may have more positive attitudes toward

the L2 community and be more motivated to becomethe ideal self. D6myei
(ibid.) suggeststhat this notion servestwo functions. Firstly, it can be used to
explain English learning situations in various educationalsettings or cultural
backgrounds (e.g. monolingual and multilingual). Secondly, it is well suited to

describeL2 motivation in the globalisingworld. In other words, a learner'sideal
self may not be associated only with the target language culture or local culture,

but alsowith a global culture.
39

Apart from the two orientations (integrativeness and instrumentality) proposed

by Gardnerand discussedhere,anotherset of motivationalorientations(intrinsic
and extrinsic motivation) are also widely discussed in L2 motivation. In the next
section, I will explore these two orientations in more detail.

2.1.3 Intrinsic

and Extrinsic

Motivation

(Self-determination

Theory)
Although these two orientations-intrinsic and extrinsic motivation-are
generallyusedto describehumanmotivation ratherthan L2 motivation, they are
still strongly associatedwith L2 motivation in variousways. As Ryan and Deci
(2000) claim, both intrinsic and extrinsic motivation are important to educators.

Figure2.3 showsthe schemaof the theory.
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taxonomy of human motivation (Ryan & Deci, 2000: 61)
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According to Deci and Ryan (1985; also see Ryan & Deci, 2000), there are
several types of human motivation. On the far left is Arnotivation which refers to

lacking any intention to act. Arnotivation is not causedby internal or external
factors but rather shows the individual's lack of competence when doing an

activity. In the middle of the continuumis Extrinsic Motivation which refers to
doing an activity for its instrumental value rather than for the pleasure or
enjoyment. Extrinsic motivation is

categorised into

four

different

subtypes-External Regulation, Introjection (or Introjected Regulation),
Identification (or Identified Regulation) and Integration (or Integrated
Regulation)-which

reflect

different

degrees of

autonomy

and

self-determination through the processes of internalisation (take in a value or
regulation) and integration (transfonn the value or regulation to the individual's

own). On the least self-detenninedend lies External Regulationwhich refersto
doing an activity for an externalfactor (a rewardor a threat).The secondtype of
extrinsic motivation is Introjected Regulation where the individual performs
certain actions becauseof external imposed rules in order to avoid guilt or
anxiety. Next to introjected regulation is Identified Regulation. Identified

Regulation occurs when individuals identify certain behaviours which are
meaningful to them and start to accept them as their own. The most autonomous
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form of extrinsic motivation is Integrated Regulation. Integrated regulation
happenswhen identified regulation has been assimilated as one's own values and
doing
Intrinsic
Motivation
In
to
to
an
refers
needs. contrast extrinsic motivation,
activity

for

its inherent pleasure and enjoyment rather than external

consequences.

In addition to the original definition of intrinsic motivation, three subtypesof
intrinsic motivation have been labelled (Vallerand, 1997; Vallerand, Pelletier,
Blais, Bri6re, Sendcal& Valhires, 1992,1993).Intrinsic-Knowledgerefersto the
individual's satisfactionwhen obtaining knowledge or finding out new things
about certain topics. Intrinsic-Accomplishment occurs when a person is in a
process of overcoming a difficult task and feels fulfilment. The third type of

intrinsic motivation is Intrinsic-Stimulationwhich "relates to motivation based
simply on the sensations stimulated by performing the task" (Noels et al, 2000:

61).

According to Ryan and Deci (2000), the continuum of intrinsic/extrinsic
motivation illustrates a process of motivational change. However, they believe
that human motivation is not necessarily developed through each stage as a

42

sequenceand might 'move back and forth' betweenorientations.For example,a
(external
do
because
to
regulation);
an
activity
of
a
reward
person may start

however,during the process,the person may find him/her doing well on the
activity and gradually arouses his/her intrinsic motivation. In this case, this

individual may skip the other orientationswithin the extrinsicmotivation domain.
Furthermore,Noels (2001) argues that a person may have more than one
orientation (goal) for learning a foreign/second language simultaneously,

althoughsomearemore importantthan others.

Ryan and Deci (ibid.,64) also point out that social contextsplay an important
role in facilitating internalisation and integration of extrinsic motivation and
sustaining intrinsic motivation. They believe that people are extrinsically

motivated to do an activity becausethey feel belongingnessto 'significant
others'suchasa family, a peergroupor a societyandhavea senseof relatedness.
So, the processesof internalisationand integration for self-determinationare
supported by those significant others (also see, for example, Ryan, Stiller &
Lynch, 1994). As Ryan and Deci (2000:65) claim:

we saw that social contextual conditions that
support one's feelings of competence, autonomy,
and relatedness are the basis for one maintaining
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intrinsic

motivation
self-determined with
motivation.

becoming more
respect to extrinsic

and

As I mentionedearlier, intrinsic/extrinsic motivation describesgeneralhuman
is
important
instead
L2
However,
the
and
of
since
notion
motivation
motivation.
relevant to language learners and learning situations, some L2 motivation
researchershavebegunto examinethe relationsbetweenthesetwo orientations
and other languagelearning variables(see,for example,Schmidt et al., 1996;
Noels et al., 2000; Noels, 2005). Some even argue that integrative orientation

can be linked with intrinsic motivation and that instrumental orientation is
synonymouswith extrinsic motivation (see,for example,Soh, 1987;Dickinson
1995). Nevertheless, as Gardner and Tremblay (1994) claim, integrative and

instrumentalorientationsrefer to ultimate goals for learningthe L2, rather than
to any intrinsic pleasure in the learning process. According to their claim, these

two orientationsare more associatedwith the notion of extrinsic motivation. As
mentioned earlier, extrinsic motivation refers to doing an activity for its
instrumentalvalue (achievesomeoutcome),not for pleasureor enjoyment.

However,Noels et al.'s (2000) studywhich investigatesthe correlationsbetween
intrinsic/extrinsic orientations and Cl6ment and Kruidenier's (1983) four
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friendship-shows
knowledge
travel,
a strong
and
orientations-instrumental,
link between instrumental orientation and external regulation. Nevertheless,
interestingly, another study by Noels (1999) in which she adopted Gardner's
(1985) instrumental orientation items illustrates that there are correlations

between instrumental orientation and both external regulation and the more
intrinsic
(e.
identified
motivation).
and
orientations
g.
regulation
self-determined
Noels (2001) arguesthat the differencebetweenthese two studieslies in the
different definitions of instrumental orientation. According to her, Gardner's
(1985) instrumental orientation comprises not only practical goals (e.g. career

desire
become
individual's
but
to
the
a
also
or
reasons)
perspectives pragmatic
knowledgeable person and to be respectedby others. On the other hand, C16ment

and Kruidenier's (1983) definition of instrumental orientation focuses on
Gardner's
than
are
more
specific
academic and career perspectiveswhich
definition. When speaking of integrative orientation, although some scholars

haveproposedthe link betweenintegrativeorientationand intrinsic motivation,
Noels (2001) citing MacIntyre et al. (1998) argues that these two orientations are
in fact within different domains and represent two constructs. According to them,
intrinsic motivation is closer to the learning situation and integrative orientation
representsthe social milieu variable such as identity and intergroup contact.
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To sum up so far, in Section 2.1,1 have reviewed some motivation theories
regarding orientations for learning an L2. I started with Gardner's (1985:2005)

motivation theory,the socio-educationalmodel and his notion of integrativeness
(integrative orientation) and instrumentality (instrumental orientation). When

critiquing the notion of integrativeness,I drew on some discussionabout the
spreadandthe ownershipof Englishtoday andexploredthe impact of Ell, on the
field of ELT (and SLA). Furthermore,I reviewed a recent discussionof L2
motivation on integrativeness. After

that, two

important motivation

orientations-intrinsic and extrinsic motivation-were discussedas well. As we
can seefrom both setsof motivation orientations(integativeness/instrumentality
and intrinsic/extrinsic motivation), both of them include some social elements
which influence learners' motivation. For example, Gardner's (1985:2005)

notion of integrativenessrefers to L2 learners' attitudes towards the L2
community. And the socio-education model clearly comprises the variable of

'social milieu'

as a fundamental component. As

discussed earlier,

intrinsic/extrinsic motivation are also facilitated and supported by social
contextual conditions. Particularly, the processes of

internalisation

and

integrationin extrinsicmotivationarerelatedto significantothers.So, in the next
section, I will explore why motivation is a socially constructedand mediated
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process.

2.2 Motivation as a Socially Mediated Process
Although Gardner's social psychology model had been influential before the

1990sand still has certain impact on L2 motivation today,the model has also
beencritiqued for not addressingthe social influenceson motivation (althoughit
was originally designedfor the social milieu in Canada)and for ignoring the
individual's cognitiveaspectsof motivationto learn(D6myei, 1994a;2001a). As
D6myei (2001a: 68) argues:

Instead- in line with the traditional individualistic
approachboth in motivational psychologyand in
attitude-behaviour studies within
social
psychology - societal issuesare reflected in the
theory only through the individual's attitudes
towardsmembersof the othercommunity.

Due to this, during the 1990s,more emphasishas beenput on investigatingthe
individual's cognitive aspectsof motivation in educationalpsychology.In this
period, two important models-D6myei's

(1994a) three levels of L2 motivation

(see Figure 2.4) and Williams and Burden's (1997) social constructivist model
(see Figure 2.5)--were proposed along with Ryan and Deci's self-determination
theory which was discussed earlier. In D6myei's model, there are three
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levels-language

level, learner level and learning situation level-which

comprise both the L2 learning process (the L2, the L2 learner and the L2
teaming environment) and different aspects of language (the social dimension,
the personal dimension and the educational subject matter dimension).
FIGURE I
Components of Foreign Language Learning Motivation
LANGUAGE LEVEL

Integrative Motivational Subsystem
Instrumental Motivational Subsystem

LEARNER LEVEL

Need for Achievement
Self-Confidence
" Language Use Anxiety
" PerceivedL2 Competence
" CausalAttributions
" Self-Efficacy

LEARNING

SITUATION

GDune-,*ciftc
Components.

LEVEL

Motivational

Teacher-Spedfic
Motivational
GDmponents

Group-Specific Motivational
Components

Figure 2.4-Ddrnyei's

Interest
Relevance
Expectancy
Satisfaction
Affiliative Drive
Authority Type
Direct Socialization of Motivation
" Modelling
" Task Presentation
" Feedback
Goal-orientedness
Norm & RewardSystem
Group Cohesion
ClassroomGoal Structure

framework of L2 motivation (1994a: 280)

Williams and Burden (1997) propose their motivation model from a social
constructivistperspectivewhich is within a cognitive domain. They arguethat
the individual's motivation for learning a foreign language is influenced by

social and contextualinfluenceswhich include "the whole culture and context
and the social situation, as well as significant other people and the individual's
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interaction with these people" (Williams & Burden, 1997: 121). However,

learnersreactto thoseinfluencesdifferently and internalisethe influenceswhich
arerelevantto them into their own cognitive disposition.The outcomeis that the
individual acts in his/her unique way from his/her internal disposition. Based on

this notion, Williams and Burden (ibid.) launchedtheir three-stagemodel of
motivation

(Reasons for

doing

something->

Deciding

to

do

something4Sustainingthe effort, or persisting)which I will exploremore in the
next section-Motivation asa Process.

Figure 2.5-Interactive

model of motivation (Williams & Burden, 1997:
122)

As we can see from Ryan and Deci's self-determination theory, D6myei's three

levels of L2 motivation and Williams and Burden's three-stagemodel of
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but
is
individual,
the
also
within
not
only
resides
motivation, motivation
socioculturally bound. This notion reminds us of Vygotsky's sociocultural theory.
Vygotsky (1896-1934) was a Russian psychologist and established sociocultural
theory which has had a huge influence on our thinking about learning and

developmentsincethe RussianRevolution.The centralthinking of sociocultural
theory is that "higher order cognitive functions develop out of social actions,
most prominently social interactionswith more competentothersin meaningftil
activities" (Ruedaand Moll, 1994:121 citing Vygotsky, 1978).In order words,
"learning is a social, cultural and interpersonal as well as intrapersonal process"

(Shuell, 1996: 743). There are a number of key conceptsin Vygotsky's theory,
such as the ZPD (Zone of Proximal Development), activity theory, mediation,
inner speech, scaffolding, regulation, and law of cultural development. Although
Vygotsky's theory is a theory of leaming, not a theory of motivation, it still has

beenrelatedto much languagelearningandteachingresearch.

A number of scholarshave proposedto addresssociocultural influences on
motivational beliefs (see, for example, Sivan, 1986; Rueda & Moll, 1994;

McCaslin & Good, 1996; Bronson, 2000; Hickey, 2003; Hickey & Granade,
2003; Ushioda, 2003; 2007). As Rueda and Moll (1994) claim, motivation is not
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only generatedfrom within the individual, but is also a socially and culturally
mediated process that develops through interacting with others. Similar to their
claim, Ushioda (2003: 98) makes two further arguments regarding this issue. As
she argues:

a). learners must be brought to view their
motivation as emanatingfrom within themselves,
and thus to view themselvesas agentsof their
own motivation and their own leaming; b) the
developmentof learners'capacityto regulatetheir
own motivation needs to be mediated through
processes of social-interactive support and
co-regulation.

In order to explorethe relationshipbetweenmotivation and socioculturaltheory
more fully, Ushioda (2007) draws on a number of scholars' work and discusses

motivation from the perspectiveof sociocultural theory. She arguesthat the
concept of the ZPD could be related to Deci and Ryan's (1980) notion of
'optimal challenge' in intrinsic motivation. Optimal challengesrefer to goals
which the individual desiresto achievethroughprocessesof task completionand
skill developmentby interactingwith more competentothers,in orderto become
an independent problem solver. The notion is similar to the concept of the ZPD.

Accordingto Vygotsky(1978: 86), the ZPD is
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the distancebetweenthe actualdevelopmentlevel
asdeterminedby independentproblem solving and
the level of potential developmentas determined
through problem solving under adult guidanceor
in collaborationwith more capablepeers.

During the process of achieving goals (completing challenges), the individual

needssignificant and competentotherssuch as teachersor parentsto 'mediate'
his/her motivation, which is similar to Vygotsky's conceptof mediation.This
interactivesupportprocesscan be understoodas 'scaffolding'. Ushioda (2007:
11) draws on Wood et al.'s (1976) analysesof scaffolding which comprisesix
features(recruiting interestin the task, simplifying the task, maintainingpursuit
of the goal, marking critical featuresand discrepanciesbetweenwhat has been
producedand the ideal solution, controlling frustration during problem solving
and demonstratingan idealisedversion of the act to be performed).She argues
that three features (recruiting interest in the task, maintaining pursuit of the goal

and controlling frustration during problem solving) can be recognised as
'motivational scaffolding' since these features involve both motivational and
cognitive

support. Moreover,

self-regulation

which

she claims

refers to

that

Vygotsky's

concept of

"independent strategic functioning

and

metacognitivecontrol in relationto a particulartype of task" (Ushioda,2007: 13)
could be strongly connected with motivation. In order to give a clear picture of
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the relations between motivation and sociocultural theory, she concludesby
citing Bronson's (2000) and McCombs's (1994) arguments. As she claims, the
ultimate goal of learning is independent thinking

and problem solving

(self-regulation). This process requires the individual's wish to do so and

involves interactionwith competentothersthrough processesof mediationand
internalisation as cognitive and motivational scaffolding. This individual's
intrinsically motivated (or autonomous) self is shaped by sociocultural
influencesthoughcompetingoptimal challengeswithin the ZPD.

As discussedin this section (2.2), motivation not only comesfrom within the
individual, but also is a socially mediated process. This notion further enlightens
us that motivation has not a stable but a dynamic character. In the next section

(Motivation asa Process),I will explorethis issuein more detail.

2.3 L2 Motivation as a Process
D6myci (2003b; 2005) points out that there are three phases of L2 motivation
research, which are 1) the social psychological period (1959-1990); 2) the
cognitive-situated period (during the 1990s); 3) the process-orientated period
(late 1990s-present).The emphasis has been put on motivational changes in the
third phase. As D6myei (2005: 83) argues, "... there is a need to adopt a
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daily
for
the
that
ups and
can
account
process-oriented approach paradigm
downs of motivation to learn, that is, the ongoing changes of motivation over

time" (also see, for example, Ushioda, 1996 for a similar argument).
Furthermore, he points out that the individual's learning motivation may even

changeduring a single L2 class.Along with Ryan and Deci's self-determination
theory which was discussedearlier (Section 2.1.2), a number of scholarsalso
have beenworking on the notion of motivation,as a dynamic process(see,for
example,Williams & Burden,1997;Ushioda,1996;1998;2001;D6myei & Ott6,
1998; D6myei, 2001b; Manolopoulou-Sergi, 2004).

As briefly discussedearlier, Williams and Burden's (1997:121) three-stage
modelof motivation from a socialconstructiveperspectiveincludesstageswhich
are 'Reasonsfor doing something'--)'Decidingto do something'->'Sustaining
the effort, or persisting'. According to them, the individual has his/her own
reasonsfor beginning an activity. Thesereasonsmay be influencedby internal
and/or external factors. After that, the individual may or may not decide to
undertakethe activity becauseof various considerations.Once the decision is
made,the personneedsto sustainhis/hereffort to completethe activity. Williams
and Burden (ibid. ) also categorise the first two stages as 'initiating motivation'
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and the final stage as 'sustaining motivation' and argue that the three stages
occur within the framework of sociocultural contexts. In other words, the
sociocultural influences may affect each stage respectively.Moreover, they
believe that the model is not a one-way process and that the three stages are

interrelated(seeFigure2.5).

Apart from Williams and Burden's motivation model, Ushioda (2001) also

proposesa theoretical framework of motivation from a temporal perspective
based on her research findings. In her research which aimed to investigate

Frenchlanguagelearners'perceptionsof motivationalthinking and motivational
changes over time at Trinity College Dublin, Ireland, she identifies eight

descriptivemotivationaldimensionsfor learningFrench:
1. Academicinterest;
2. Language-related enjoyment/liking;

3. Desiredlevelsof L2 competence;
4. Personalgoals;
5. Positive learning history;
6. Personal satisfaction;
7. Feelings about French-speaking countries or people;
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8. Extemalpressures/inccntives.

Furthermore,she classifiesthese eight dimensionsas either 'causal' (deriving
from learners' L2 learning process and L2-related experience) or 'teleological'

(directed towards future short-term or long-term goals) and develops her
theoretical framework of motivation (see Figure 2.6). Figure 2.6 shows that
Learrier Ns motivation for learning an L2 is derived from positive L2-learing

and L2-related experience. Gradually, Learner A may change his/her
motivational thinking to Learner B over time. As we can see from the diagram,

LearnerB is dominatedby various future goalsand his/herpersonalexperience
plays a minor role at this stage. This model represents L2 motivation from past
experience, current experience and future perspectives, which is different from

traditional L2 motivation theory which defines motivation as a cause or an
outcomeof successfullanguagelearning.Basedon her findings, Ushioda(2001)
claims that positive learningexperienceis likely to trigger intrinsic motivational
factors; however, learners with less successfullearning experiencetend to
emphasisetheir personal goals as primary motivation for learning an L2.
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Figure 2.6--Learner
Another

important

conceptions of motivation

process-orientated

motivation

(Ushioda, 2001: 118)
model

was developed

by

Dbrnyel and Ott6 (1998) and has undergone sorne modifications (see, for
example, Wrnyei, 2000; Dbmyel, 2001b). D6rnycj (2005: 84) believes that this
model "describes how initial ivishes and desit-es are first transformed into goals

how
intentions,
these intentions are enacted,
then
and
into operationalized
and
Icading (hopct'ully) to the accomplishment ofthe goal and concluded by the final

evaluation of the process". As Figure 2.7 shows, three stages of L2 motivation
have been separated-Preactional Stage, Actional Stage and Postactional Stage.
The preactional stage can be considered as an initial phase of generating
motivation i. e. 'choice motivation'. We can find that Williams and Burden's
(1997) concept of 'initiating

motivation'

derived from their model is similar to
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this stage. D6myei (2005: 86) also argues that Gardner's social psychology
model mainly explores choice motivation and ignores the next stage-actional
stage.At the actional stage, it is crucial to 'maintain' and 'protect' the generated
motivation when doing an activity. This notion is referred to as 'executive

motivation', which can be comparablewith Williams and Burden's (ibid.)
perspective of 'sustaining motivation'. However, in D6myei's model, there is a

third stage-postactional stage-which

is referred to as 'motivational

retrospection'. At this stage, the learners evaluate what they have done
retrospectivelyand this processwill normally have a certain impact on their
motivationfor doing otheractivitiesin the future.

Pre"onal

Stap

CHOICE M(MVATION
Motiva&nalfunctions:

"
"
"

Settinggoals

Forming intentions
Launching action

Actional Stage

PostaWonalStage

EXECUTIVE MOTIVATION
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Moamdonalfuncdons.,
"
"
"

Gencratingand carrying out subtasks
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Action control (self-regulation)

Maim motivational influences:

Uaix motivational influences:

Various goal properties (e.g. goal
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" Values associated wilb the learning
process itself, as well as with its
outcomes and consequences
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and its speakers
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coping potential
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"

"

"
"
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"
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Quality of the learning experience
(pleasantness, need significance, coping
potential, self and social image)
Sense of autonomy
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Knowledge and use of self-regulatory
strategies (e.g. goal setting, learning
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"
"
"
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"
"
"

Attributional factors (e.g. attributional
styles and biaws)
Selkoncelx beliefs (eýj.
self-confidence and self-worth)
Received feedback. prame, grades

Figure 2.7-Process model of L2 motivation (D6rnyei, 2005: 85)

As we can seefrom the modelsdiscussedabove,L2 motivation is not only about
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choicesor orientations,but also a multidimensionalandmultidirectionalprocess.
Moreover, D6rnyei and Ott6's (1998) process model also addressessome main

in
2.1.1
discussed
Section
influences
As
motivational
at eachstagerespectively.
(Intrinsic and Extrinsic Motivation) and Section 2.2 (Motivation as a Socially

Mediated Process),the individual's motivation is mediatedand influencedby
is
factors.
Since
to
aims
significant othersand sociocultural
one of my study's
exploremotivationalinfluenceswhich may affect Taiwaneseuniversity students'
during
focus
English
I
their
on
changes
studying
will
motivational
process,
discussing some major motivational influences within the actional stage next.

Before D6myei and Ott6 (1998) proposed their process model, Williams and

Burden (1997:139-140) already identified some internal and external factors
which might influence L2 learners'learning motivation as follows:

1. Significant others
parents
teachers
a

peers

2. The nature of interaction with significant others
"
mediated learning experiences
"

the nature and amount of feedback

"

rewards
"
the nature and amount of appropriate praise
"
punishment, sanctions
3. The learning environment
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comfort
resources
time of day,week,year
sizeof classandschool
classandschoolethos
4. The broader context
"
wider family networks
"
the local educationsystem
"
conflicting interests
"
cultural norms
N societalexpectationsandattitudes.

We can see that some factors from the above list coincide with D6myei and
Ott6's (1998) motivational influencesat the actional.stagein their model, for
instance, the learning experience factor. As discussed earlier in this section,

Ushioda(1998; 2001) also arguesthat L2 leamers'past and current experience
play a crucial role in affecting their motivational thinking. In additional to the
experience factor, significant others such as teachers and parents have been

extensivelydiscussedas main motivational influencesas well. As mentionedin
Section 2.1.1, Ryan and Deci (2000) believe that relatednessto significant others

(e.g. teachers and parents) helps to facilitate internalisation of different
regulations with respect to extrinsic motivation and to maintain a person's
intrinsic motivation (also see,Ryan, Stiller & Lynch, 1994).

A number of scholars such as Gardner (1985), Chambers, (1999), Noels (2001),
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D6myei (2001a), Williams and Burden (1997) and D6myei and Csiz6r (1998)
have suggested that motivational influences from language teachers are
significant either in a positive or negative way. As D6myei (2001a: 35) points
out, teachers are powerful motivational socialisers and "embody group
conscience, symbolise the group's unity and identity, and serve as a model or a

reference/standard".Furthermore,he even specifies that teachersshape and
influencetheir students'motivation through their 1) personalcharacteristics;2)
verbal and non-verbal 'immediacy' which refers to "the perceived physical
and/or psychological closenessbetween people" behaviour (Dbmyei, 2001a:36);

3) active motivational socialisingbehaviour(modelling, task presentationsand
feedback/reward system); 4) classroom management practices including setting
and maintaining group norms and type of authority (D6myei, 200 1a).

Another major motivational influence from significant others is parental

influences(Gardner,1985;Vijchulata & Lee, 1985;Noels,2001; D6myei, 2001a;
Eccleset al., 1998;Gardneret al., 1999).As Gardner(1985)argues,parentsmay
affect their child's general beliefs about language learning and the L2
community and his/her attitudes towards some language courses actively or
passively. Furthermore, Eccles et al. (1998) even identify four parental factors
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which shapelearners'motivation:
1) developmentallyappropriatetiming of achievementdemands/pressure;
2) high confidencein one'schildren'sabilities;
3) a supportive affective family climate;

4) highly motivatedrole models(Dbmyei, 2001a:34 citing Eccleset al., 1998).

Although parents are important to learners' motivation, Noels (2001) further

broadensthe scopeto family members' influences. She points out that other
family members such as spouses, grandparents or siblings may also affect

learners'motivation and arguesthat "familial influenceson motivation are not
but,
depending
to
on the background and life experience of the
restricted parents,
learner, other members may also play important roles in supporting motivation
(Noels, 2001: 56). Interestingly, Noels (2001) yet believes that a person's

romantic partner i. e. boyfriend or girlfriend who comesfrom anotherlanguage
communitymay arousehis/her motivation for learningthe languageas well. As
D6myei's (2001a:xi) acknowledgementto his wife in his book states,"one of
the most motivating methods of learning English as a Second Language is to
marry a native speaker!".
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In addition to the factors of leaming experience and significant others, group

influenceshave been related to motivation and discussedwidely as well. As
Harter(1996:11)points out, the classroomis a "powerful social context".Within
this setting,learners'extrinsic and intrinsic motivation could be affectedthrough
interactions with teachers and classmatesand learners may adjust their
psychologicalthinking in responseto the influences over time (also see, for
example, Wigfield et al., 1998). Wentzel (1999) also claims that a good
relationshipwith peersmay have a positive impact on students'motivation and
may increasetheir interestin schoolwork. On the other hand, if a studentfeels
beingrejectedby his/herpeers,he/shemight show low level of interestin school
work, andwe can assumethat his/hermotivationwill decrease.As Chang(2007)
finds out, based on her research findings which aim to explore group influences
on Taiwaneseundergraduates' English learning motivation, there is a correlation
between group processes (group cohesiveness and group norms) and students'

level of motivation (self-efficacy and level of autonomy). Her participants
fin-thercommentedthat classmatesplayed an important role in their learning
processand that being near more motivated classmatesmight influence their
motivation positively. As we also can see from Section 2.2 (Motivation as a
Socially Mediated Process) earlier, D6myei's

(1994a) three-level model
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(languagelevel; learnerlevel; learningsituationlevel) has alreadyincluded the
factor of group influences on motivation. On the learning situation level,
group-specific

motivation

components

are

constituted

by

group

goal-orientedness, group norm and reward system, group cohesion and

&
Ehrman
1999;
1997;
&
(also
Malderez,
D6myei
see,
classroomgoal structure
D6myei, 1998; D6myei & Murphey, 2003 for discussion).

Apart from group influences, Noels (2001) believes that membersof the L2
communitymay facilitate learners'motivation as well. Shecites C16ment(1980;
1986)and arguesthat "the quality and frequencyof contactwith membersof the
L2 group will influence self-confidence, motivation, and ultimately language
proficiency" (Nocls, 2001:57). This notion perhaps reminds us of how Gardner

initiated and constructedhis socio-cducationmodel. Landry and Allard (1992;
also see,Allard & Landry, 1992)further arguethat the quantity of contactwith
the L2 membersis an important predictor for languagelearning. However, as
Labrie and Cl6ment (1986) suggest, the quality of contact is far more important
than the quantity is for shaping learners' motivation and self-confidence.

In this Section (2.3), 1 have discussed L2 motivation from the perspective of
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process. As mentioned earlier, motivation is not only about choices or
orientations, but also a socially mediated process. At different stages during the
learning process, learners' motivation

may change because of various

motivational influences.The motivational influencesI surnmarisedhere do not
cover every aspect since motivation is an abstractand multifaceted concept;
however, they might give us some thoughts about how motivation can be
influenced and by what and/or by whom.

2.4 Focus of the Study and Research Questions
Having reviewed somerelevant literature for my study, I will briefly statethe
focusof my studyand researchquestionsin this sectionfor a clearerpicture.As
mentioned in Chapter 1, when I was studying and teaching English at university

in Taiwan, studentswere requiredto acknowledgetarget languageculturesand
follow the so-callednative-speakers'model of SLA. Someof my studentsalso
showed very high level of interest in going to certain English-speaking countries

(e.g. the US or UK) for their further study or for short stay after they graduated.
However, as discussed in Section 2.1.2 (English as an International Language), it
is argued that English has achieved its international status and is not attached to
any particular

communities

or people today. Whether the notion

of

integrativenesswhich refers to as "an individual's opennessto taking on
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2005:
7)
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still
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is
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certain

for
discovered
Additionally,
I
that
motivation
students'
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because
English
of various motivational
constantly
changing
was
studying

influencessuch as teachers,university policy, exams and parents.Due to the
following
like
here,
I
the
to
research
explore
would
situations mentioned
for
my study:
questions

1. What is Taiwanese university students' motivation for studying English
across different

programmes

(English

majors

and non-majors

at

comprehensiveand technologyuniversities)?
2. Has students' motivation

changed in any way while they are/were

studying English at university? If so, what is the reason? If not, why?
3. What are students' perceptions of the role of English today?
3.1 What are students' perceptions of the ownership of English?
3.2 What are students' perceptions of acquiring target language culture
in an EFL classroom?

Hopcfully, my study will providc somc ncw perspcctivesfor approachingL2
motivation from the angle of English as an international language and
re-examine the appropriatenessof Gardner's notion of integrativeness especially
in the EFL context like Taiwan where there is no or little contact with L2
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for
As
the ELT
to
thoughts
this,
the
some
speakers. well as
study aims provide
profession regarding the issue of students' changes in motivation and influences

which causedthe changesin their English learningprocess.

2.5 Summary
In this chapter,I have reviewedsomerelevantliterature for my study.To begin
with, I focusedon orientationsfor learningan L2 by drawing on Gardner's(1985;
2005) socio-educationalmodel and his concepts of integrativenessand
instrumentality and Ryan and Deci's (2000; also see, Deci & Ryan, 1985)
intrinsic and extrinsic motivation (Self-determination Theory). When critiquing

Gardner'snotion of integrativeness,I introducedthe conceptof English as an
International Language (EIL) and extended it to implications for teaching

English as an internationallanguage.After that, I exploredmotivation from the
perspective of a socially mediated process and addressed the importance of

sociocultural contexts. Then, I discussed L2 motivation from a process
orientationby drawing on somescholars'modelsand further summarisedsome
major motivational influenceswhich may affect learners'motivation during the
learningprocess.Finally, I briefly restatedthe focus of my study and research
questionsfor a clearer picture. In the next chapter, I will discuss the data
collectionmethods,the collectionprocessandthe limitations of the study.
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Chapter Three-Research Methodology
This research aims to explore Taiwanese university students' (both English
majors and non-majors) motivation for studying English, motivation changesand
perceptions of the role of English today at both the comprehensive and the
technology university. Since motivation plays a crucial role in a foreign language

learning process,it is important to understandstudents'thinking. The English
languagehasbeenconsideredto have a unique position in the world today.It is
find
to
out what Taiwaneseuniversity students'thoughtson the role of
essential
English today are and whether their motivation can be linked with their
describes
English.
This
the research questions, the
chapter
perceptions of
issues
design
instruments,
the
the
ethical
and the
administration,
research
and
limitation of the study.

3.1 ResearchQuestions
Threeresearchquestionsareproposedin this research:
What is Taiwaneseuniversity students' motivation for studying English
across different

programmes

(English

majors

and non-majors

at

comprehensive and technology universities)?
2. Has students' motivation

changed in any way while they are/were

studying English at university? If so, what is the reason? If not, why?
3. What are students' perceptions of the role of English today?
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3.1 What are students' perceptions of the ownership of English?
3.2 What are students' perceptions of acquiring target language culture
in an EFL classroom?

3.2 Research Design and Instruments
In education,two main streamsof researchmethodshavedominatedfor decades:
quantitativeresearchand qualitativeresearch.Quantitativeresearch,for example
survey study, aims to collect numerical data primarily and then use statistical
tools to analysethe data. Qualitativeresearch,for exampleinterviews,requires
open-ended and/or non-numerical data and the data are analysed by
non-statisticalmethods.Both methodshave their own characteristicswhich are
conceptualisedfrom different paradigmaticthinking and have causedthe very
famous 'paradigm war' in the past decades. Quantitative researchersare
recognisedaspositivistsand qualitativeresearchersare classifiedas interpretists.
Although both methodshavetheir strengths,they also havetheir downsides.For
instance, as D6myei (2007:34-35) argues, although quantitative researchis
systematic,focused,controlledandpractical,it also hasbeencriticised for being
not sensitive, overly simplistic and averaging participants' subjective responses.
On the other hand, qualitative research is flexible, has an exploratory nature and
broadens understanding of complex issues and dynamic phenomena. However, it
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lack
has
its
been
for
of methodologyrigour and
also
generalisability,
criticised
being time consuming and labour-intensive (D6myei (2007:39-42).

In the past few decades,motivation research has been dominated by quantitative

researchsuchas surveystudies,factor analytical studies,correlationalstudiesor
structural equation modelling. However, as D6myei (2001a) points out,

motivation is an inconstant, multidimensional, abstract construct and is not
directly observable.Williams (1994:84) also claims, "[t]here is no room for
simplistic approaches to such complex issues as motivation. " Furthermore,

Ushioda(1994:83) arguesthat we may neednew researchapproachesto explore
the dynamic nature of L2 motivation. As she claims:

The generally positive impact of high levels of
motivation on levels of L2 achievement has been
extensively documented in the existing quantitative
research tradition. A more introspective approach to
the perceived dynamic interplay between learning
experience and individual motivational thought
better
may
offer
a
understanding of how
processes
these high levels of motivation might be effectively
promoted and sustained.

Due to the complex nature of motivation research,I believe that one research
method may not be adequate for my study and can hardly represent the
complexity of motivation accurately. Therefore, I decided to adopt mixed
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methods research.There are various terms such as multitrait-multimethod
research, integrating qualitative and quantitative approaches, methodological

triangulation, combining qualitative and quantitative research etc. all
representing a similar notion-integrating

different methods. The term 'mixed

methods research' has not been settled until recent years. According to
Creswellet al. (2003:212), mixed methodsresearch

involves the collection or analysisof both quantitative
and/or qualitative data in a single study in which the
data are collected concurrently or sequentially,are
given a priority, and involve the integrationof the data
at oneor more stagesin the processof research

A number of advantagesof mixed methodsresearchare discussedby scholars.
For instance, firstly, it can strengthen the research and minimise the weaknesses

of using a single method (Jick, 1979; Greene & Caracelli, 1997; Creswell ct al,

2003; D6myci, 2007). Secondly,mixed methodsresearchcanhelp researchers
to
answervarious questions(both confirmatory and exploratory),target complex
issuesand reach comprehensiveness
of the study (Morse, 2003; Tashakkori&
Teddlic, 2003; D6myei, 2007). Furthermore, D6myei (2007) even points out that

mixed methods researchcan improve validity and reach multiple audiences.
Although mixed methodsresearchseemsto be ideal in research,a number of
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point out
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Apart from these criticisms, there are some fundamental issues concerning
in
integrated
be
one
can
whether quantitativeresearchand qualitative research
study, since both methods have long been rooted in different paradigmatic
thinking. Insteadof delving into theseparadigmaticissuesin greatdetail, here,I
will explainmy stancebriefly. On a personallevel, I am inclined to the scientific
researchparadigmi. e. post-positivism.I believe that there is a single observable
reality which is external and that the purposeof researchis to explore human
behaviours and discover the general facts systematically as an outsider. Although

I am in favour of post-positivismmyself, I still can not deny that the scientific
paradigmmight be insufficient in exploring complex and multi-faceted issues
and explaining individual behaviours. Accordingly, I believe that adopting
qualitative methods may enrich my researchand enable me to examine the
research questions from different perspectives.However, as Johnson and
Onwuegbuzie (2004) claim, maybe researchersought to put the whole paradigm
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war (quantitativeversusqualitative)behind and think of mixed methodresearch
as a new third position along with quantitativeresearchand qualitative research
that has the benefits that single method researchcannot achieve.Furthermore,
Greene and Caracelli (2003) even argue that paradigms do not really matter in
actual research.

A number of scholarshave proposedvarious types of mixed methodsdesigns
(see,for example,Greeneet al., 1989;Morse, 1991;Morgan 1998;Tashakkori&
Teddlie 1998;Creswell 1999;Creswell,2003; Creswellet al., 2003) which have
(2003)
Creswell's
decide
I
the
to
made
concept more complicated.
employ
4concurrent triangulation strategy' as a fundamental approach for my study.
According to Creswell (ibid. ), there are four criteria in mixed methods research:
implementation (the sequence of collecting both quantitative and qualitative

data), priority (the focus), integration (the stage of data integration) and
theoretical perceptive (explicit or implicit) generating six different types of

designs:sequentialexplanatory,sequentialexploratory,sequentialtransformative,
concurrenttriangulation,concurrentnestedandconcurrenttransformative.

Concurrent triangulation strategy aims to use two different methods (e.g.
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quantitativeandqualitativemethods)in an attemptto "confirm, cross-validate,or
corroborate findings within a single study" (Greene et al., 1989; Morgan, 1998;
Steckler, McLeroy, Goodman, Bird & McCormick, 1992, cited in Creswell,
2003:217). This approach can "off-set the weaknessesinherent within on method

data
(Creswell,
2003:
217).
Both
types
the
the
of
with
strengthsof
othermethod"
are collectedduring the sameperiod of time and the resultsare integratedat the
interpretation phase (see Figure 3.1 for an illustration).

QUAN

QUAL

QUAN

QUAL

Data Collection
I

Data Collection
I

Quan
Data Analysis
Figure 3.1-Concurrent

4

10

Qual

Data Results Compared Data Analysis
triangulation strategy (Creswell, 2003: 214)

Since my study aims to explore Taiwaneseuniversity students'motivation for
studying English, changesin their motivation and their perceptions of the role of
English today, it is necessary and appropriate to employ a qualitative method to

explore individuals' cognition and then a survey study to broaden the
investigation.Therefore,I believe that this design is well suited to my research
direction and meets the need for collecting both quantitative and qualitative data
for complex motivation research in a short time period. However, slightly
different from the model (Figure 3.1) mentioned above, I decided to analyse the
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interviews)
data
interview
(the
focus
the
qualitative
and
semi-structured
group
first and then modify the questionnaire based on the qualitative data in order to

createa more authenticand valid questionnairefor my context.Figure 3.2 shows
the process of my data collection.

Qualitative

Qualitative

Quantitative

focus group interview

interview

questionnaire

(teachers)

(students)

(students)

Figure 3.2-Process of the data collection

3.2.1 Focus Group Interview
in the research proposal, my only target participants were Taiwanese university
students; however, since teachers play an important role in a foreign language
learning process and some of my Taiwanese colleagues in my department (Centre
for Applied Linguistics, University of Warwick, UK) are experienced university

English teachers,I thought it would be interesting and important to discover
Taiwaneseuniversity teachers'thoughts about their students'English studying
motivation, motivation changesand the role of English today. Therefore, I
decidedto conducta focus group interview as an additional methodby inviting
five of my Taiwanesecolleagues.
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N

It has been discussedthat there are a number of downsidesof focus group
interviews. For example, the preparation takes time and it is difficult to transcribe
and analyse the interview (D6myei, 2007: 146; Krueger, 1994:36-37). As well as
these, Smithson (2000) points out that the interview might be dominated by

certain types of participants(also see, for example,Johnson& Turner, 2003;
Krueger, 1994).Despitethesedownsides,undoubtedlythere are advantagesof
focus group interviews. According to Krueger (1994:34-35), focus group

interviews are low cost, provide speedyresults, and allow the moderatorto
probe.

Thereare a numberof reasonswhy I decidedto conducta focus groupinterview.
Firstly, as mentioned above, focus group interviews allow researchersto obtain
information in a short time. Secondly, as Krueger (1994:34) claims, focus group

interviews are "a socially oriented researchprocedure". People are socially
interactingwith others.Due to this, in a focus group discussion,participantscan
listen to others and make comments spontaneously,which the one-to-one
interviews can not achieve easily (also see, for example, Gillham, 2005). Thirdly,
a focus group discussion might be a useful tool as a preliminary investigation for
developing questionnaires or follow up interviews (Ddmyei, 2007; Gillham,
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2005).This advantageis well suitedto my datacollection.

The interview questions are mainly derived from my research questions except
the first two questions which aim to explore teachers' thoughts on their students'

motivation and motivation changes instead of their own English learning
experience.As Kvale (1996) points out, one of the most commonapproachesto
designinginterview questionsis to derivethem from the researchquestions.The
questionsare:
Q1.

What

do

you

think

university

students'

English

studying

motivation is?
Q2.

While you are teaching at university, do you notice that students
have changed their motivation for studying English in any way? If
so, what do you think are the major influences affecting them?

Q3.

Do you think that English belongs to any particular country in the
world today? If so, which country and why? If not, why?

Q4.

Do you think that learning English requires learners to integrate
into

any

English-speaking

country/culture?

If

so,

which

country/culture and why? If not, why?

3.2.2 Interview
According to Richards (2003), although people's perception of interviews has
been changing constantly, interviewing is still an important
method in qualitative
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is the hallmark of qualitative research". There are three common types of

interviews-the unstructured interview, the structured interview and the
semi-structured interview-in
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structured interview shares some characteristicswith questionnaires.In the
structured interview, the interviewer has a pre-prepared schedule which contains
certain questions that every interviewee needs to answer. Those questions are

As
interviewee
from
the
of
specific and normally
a range answers.
can choose
Gillham (2005) claims, this type of interview is quick to administerand easyto
analyse. Furthermore, D6myei (2007) believes that the structured interview
targets a focus and covers a specific domain. However, he also argues that the
interviewee's responses are restricted and it is inflexible when addressing
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questions.

The third main type of interviews is the semi-structured interview. The
semi-structured interview lies in between the two extremes above. Although the

interviewersmay have a guide or agendain the mind, they still encouragethe
intervieweesto revealanythingthey want to explore.Normally, the questionsare
open and the interviewer can probe any time to explore certain points. The

advantagesof the semi-structuredinterview are that it is a compromisebetween
structure and opennessand it is likely to cover a focused domain by using probes

and prompts (Gillham, 2005). Since I am not a skilled and experienced
interviewer,I decidedto adopt the semi-structuredinterview becauseit allows
me to preparefor the interview in advanceand the results may cover the main
aspectswhich my researchtargets.

As I mentioned earlier, learning motivation and perceptionsof the English
languageare complex and multi-faceted issues since everyone'scognition is
different.In orderto investigatetheseabstractissues,I believethat interviewsare
an appropriate method. As Jones (1985) claims, depth interviews are often used
with other methods to explore individuals' cognition which leads to their actual
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actions. Instead of having certain presumptions in mind when observing people's
overt behaviour, it is important for researchers (and/or interviewers) to ask
participants to speak in their terms. Here, Jones raises a crucial paradigmatic
issue, which is that human beings control their own behaviour and create their

own environment.This stanceundoubtedlyrespondsto the constructivists'core
belief that reality is the productof individual consciousness.

Like the focusgroupinterview questions,the semi-structuredinterview questions
are mainly derived from the researchquestions as well. The questions are:

Q1.

What is/were your motivation for studying English? (Why
are/were you studying English? )

Q2.

How did you feel about studying English at university? Did you
feel very strongly motivated to study English? Why[Why not?

Q3.

While you were studying English at university, did your motivation
change in any way? If so, what do you think were the major

influences affecting you?
Q4.

Do you think that English belongsto any particular country in the
world today? If so, which country and why? If not, why?

Q5.

Do you think that learning English requires learners to integrate
into

any

English-speaking

country/culture?

If

so,

which

country/culture and why? If not, why?
Q6.

Other thoughts or comment?
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In order to find out whether these interview questionscould elicit responses
which I needed for my study, I interviewed three of my Taiwanese colleagues in
my department (Centre for Applied Linguistics) as pilot interviews. All three
participants were all doing their bachelor's degree (two English majors and one

non-major)in Taiwanbefore.Two of them were doing their doctoraldegreeand
the other was doing his MA in my departmentwhen I interviewedthem. Each
interview in Mandarin Chinese lasted for about 20 to 30 minutes and was
audio-recorded.The interviews were transcribedand analysedafterwards.The
resultsshowthat the interview questionsabovearewell suitedmy study.

3.2.3 Questionnaire
The third methodin the researchis a questionnaire(a survey).As I mentioned
earlier,althoughinterviewscan gatherin-depthdatafrom individuals,they might
not be able to represent large populations. However, questionnaires can

complement this weakness. Inevitably, there are some downsides of
questionnaires.For example, they are not suitable for investigating complex
issues and gathering insights (Moser & Kalton, 1971; Muijs, 2004). Besides,

questionnairesmight gatherunreliable and invalid data if they are not designed
carefully (D6myei, 2007). Nevertheless, questionnaires still have been used
widely in the social sciences because of several strengths, for instance, their
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flexibility, efficiency (time; effort; finance), versatility and anonymity (Muijs,
2004; D6myei, 2007).

In order to complement the weaknessesof interviews in my research, I decided to

use a questionnaire(a survey)as the third methodto broadenthe researchscale.
Since it is difficult to design a reliable and valid questionnaire,I decidedto
borrow and adaptitems from various standardised/published
questionnaires(see,
Gardner, 1985; Noels et al., 2000; Jin, 2005; Chen, 2005; Chang, 2006).
According to D6myei (2007), it is acceptable to borrow some questionnaire

items from acknowledgedquestionnaires.There are four main sectionsin my
questionnaire: background information; leaming orientation; motivation change;
English today (see Appendix I for the first version of the questionnaire). The
background information section includes questions regarding participants' gender,

subjectand experienceabroad.The learning orientation sectionaims to explore
participants' English studying motivation. There are four scales(dimensions):
intrinsic motivation (item 4; 8; 12); instrumentalorientation (item 5; 9; 13);
integrative orientation (item 6; 10; 14); external pressure (item 7; 11; 15) in this

sectionand eachscaleincludesthreeLikert-scalestatements.Participantshaveto
rate

these statements on

a

rating

scale

of

I

to

5

(I=strongly
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disagree.....2=disagree 3=neutral
4=agree
5=strongly agee). The
......
......
......
rationale for selecting these four motivational scales (dimensions) mainly derived
from the findings of three pilot interviews. As I mentioned in Section 3.2.2,1 did
three pilot interviews to see whether the interview questions could elicit

responseswhich I needed.Apart from this function, the analysisof thesethree
pilot interviews also played a role in helping me to determine the four
motivationalscalesin the learningorientationsectionof the questionnaire.When
I analysedthe pilot interview data, I found out that those three participants'
motivation for studying English when they were undergraduates in Taiwan was

rathersimilar andcould be categorisedinto thesefour motivationalscales.

The third section (Motivation Change) aims to investigate participants' thoughts
about their changesin motivation. Since motivation change is an abstract concept
and there is not any published questionnaire regarding this issue, I decided to use

an open-endedquestion(While studying at university, has your motivation for
learning English changedin any way9 If so, in what ways has it changed,and
why? Can you give some reasons?). As D6myei (2003a) claims, open-ended

questionstend to generaterich dataandleadto a wider rangeof possibleanswers
and responsecategories which researchersmay not anticipate when designing the
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questionnaire.

The fourth section (English Today) in the questionnaire explores participants'
perceptions of the role of the English language today. Similar to the learning

orientation section, there are eight Likert-scale statementsrepresentingthree
(item
18;
17;
(dimensions)
scales
which are:agree/disagree
with native ownership
19; 24); more varieties of Englishes (item 20; 21); agree/disagree with native

is
(22;
23).
Like
there
questionnaires,
an open-endedquestionat the
norm
most
inviting
the
end of
questionnaire
any comments regarding participants' thoughts

aboutlearningEnglish.

3.3 Research Administration
The datacollection period lastedabout four monthsfrom Januaryto April 2007.
Firstly, a focus group interview was conducted at the University of Warwick, UK

in January 2007. Secondly, 20 semi-structuredinterviews were conducted
betweenlate Februaryand mid March 2007 in Taiwan. Questionnairepiloting
and administration took place between mid March and late April 2007 in Taiwan.
Details are as follows.
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3.3.1 Focus Group Interview (late January, 2007)
Before I headed back to Taiwan in mid February 2007 to collect data from
Taiwaneseuniversity students, I had a good opportunity to conduct a focus group
interview at the University of Warwick, UK. I invited five of my Taiwanese

colleaguesat my departmentfor the interview since they had had years of
teaching experience at university in Taiwan. Table 3.1 presents the five
participants' brief teaching profile.

English-major

Non-English-major

Comprehensive
University
Sharon(4 years)

Technology
University
Eva(2
Kate(2 years);
years);Sally(5 years)

Cherry(6years);
Sharon(4
years)

Kate(2 years);
Eva(2
years);Sally(5 years)

Table 3.1-Summary

of focus group participants

The focus group interview lasted for about one hour and was audio recorded.
Since the participants were experienced university English teachers in Taiwan, I
asked them whether they preferred to speak English or Mandarin Chinese before

the interview began.All agreedto use Mandarin Chineseas the main medium,
with the option of using English when it was appropriate.I followed a numberof
techniques recommended by Krueger and Casey (2000) regarding introducing a

focus group discussionand startedthe interview by welcoming the participants
and expressing my gratitude. Then I stated the purpose of audio recording and
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briefly
interview
I
Before
the
gave an
started, also
guaranteed confidentiality.
overview of the topic and some background information.

A number of warm-up questions such as the length of the participants' teaching

(comprehensive
their
teaching
the
or
orientation
of
university
experience,
technologyuniversity), and the typesof students(English majorsor non-majors)
were introducedbefore the actual discussiontook place in order to create a
do
first
"What
Then
the
you think university
question
atmosphere.
permissive
students' English studying motivation is?" was introduced. When the participants

discussion
discussing
first
the
they
the
also
extended
question,occasionally
were
involving part of question two "While you are teaching at university, do you
notice that students have changed their motivation for studying English in any
way? If so, what do you think are the major influences affecting them?". I did not
interrupt them doing it and was waiting for the right timing to introduce question

two smoothlywhen I felt that most of themhad answeredthe first question.

In the interview, when the participants were discussing the first two questions

which are relatedto students'English studyingmotivation, eachone contributed
her experience and thoughts. The atmosphere was relaxed and harmonic.
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However,when they beganto talk aboutthe issuesof the ownershipof English
and acquiring target language culture knowledge, different opinions and some
debates occurred. Although interesting and stimulating in-depth findings were
by
dominated
debates,
felt
discussion
from
I
the
that
the
one or
was
generated

two participants.As some scholarsargue,this is one of the disadvantagesof
focus group interviews(seesection3.2.1).Although I tried to direct the control
it
by
dominant
thought,
they
the
still,
other
what
participants asking
members
off
seemedthat the dominant speakershad strong opinions on the issues and
intended to persuade the other members during the discussion. This is a

limitation of the focusgroupinterview in my research.

3.3.2 Interview Oate February -mid

March 2007)

Before I headedback to Taiwan in mid February2007 for the scmi-structured
interviews and questionnaireadministration,I contactedsome of my former
university studentsand colleaguesfor their support, and luckily all of them
agreedto help. I startedthe first set of interviews by interviewing nine of my
former studentsat a technology university in middle Taiwan at the end of
February 2007: four English majors (Alice, Jean, Nina, Monica), and five
non-English majors (Frank, Kris, Spenser, Darren, Karen). Apart from Alice (a
fourth year student), the other three English majors (Jean, Nina and Monica)
87

wereall in the third year of their study.All five non-majors(Frank,Kris, Spenser,
Darren and Karen) were in the secondyear of their study.

English-major
Technology
University

Alice; Jean;Nina;Monica
(N=4)

Non-English-major
Frank;Kris; Spenser;
Darren;Karen(N=5)

Table 3.2-Summary of interview participants (technologyuniversity) (N=9)
Before the interview started, I had contactedthe participants individually to
explain the topic and purposeof the interview, asked for their permissionto
audio record,and guaranteedconfidentiality.Each interview lastedfor about 15
to 30 minutes and was audio recorded. The interviews were all conducted in

MandarinChineseat the participants'request.Sinceall of themwere my students,
it was considerably easy to create a rapport with them. I began the interview by
greeting them and then introduced the first question "What is/were your
motivation for studying English?". Some participants' answer for question one
extended to cover question two "How did you feet about studying English at

university? Did you feet very strongly motivated to study English? Why/Why
not?" and/orquestionthree "While you were studyingEnglish at university, did
your motivation change in any way? If so, what do you think were the major

influencesaffectingyou?". Although someof them did not answerthe questions
in order, I tried not to interrupt and ensuredthat they had respondedto all the
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questionsat the end.

The interviewwas more like a real conversationbetweena teacherand a student.
After I finished these nine interviews, I transcribed them, wrote an analysis

summary,and emailedmy supervisorsfor commentsand suggestions.For the
secondset of interviews, they suggestedme listen more carefully to what the
participantsaidandnot rush to seekanswersfor the interview questions.

SinceI did not haveany accessto comprehensiveuniversity students,one of my
former colleagueswho was teachingboth English majors and non-majorsat two
comprehensive universities in middle Taiwan introduced a number of her

studentswhom shethoughtwere more approachableto me for the secondset of
interviews. Five English majors: (Joe, Amy, Vicki, David, Eric), and six
non-majors: (Carol, Sherry, Jane, Cathy, James, Claire) were involved in the

interviewsbetweenearly March and mid March 2007.All 11 studentsin this set
were first year students.

English-major
Comprehensive
University
Table 3.3-Summary

Non-English-major

Joe;Amy; Vicki; David; Carol;Sherry;Jane;Cathy;
Eric (N=5)
James;Claire(N=6)
of interview participants (comprehensive university)
(N=11)
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The interviewswere conductedin Mandarin Chinese,lastedfor about 15 or 30
II
known
had
these
I
met
and
not
minutes and were audio recordedas well.
build
ice
break
it
interview,
before
the
took
time
to
the
a rapport
and
so
students
with them. Different from the first set of interviews, I added some warm-up

English
their
the
study,
previous
of
subject
participants
questionssuchas asking
learningexperienceand whetherthey had stayedor travelled abroadetc. before
the interview questionswere introduced.Fortunately,almost all questionswere
interviews
in
this
aswell.
set
of
answered

During the whole interview process(I" and 2ndset), I discovereda numberof
interesting phenomena. Firstly, most participants were shy and felt a little
nervous (even some of my former students) in the beginning, since most of them

had not been interviewedfor an academicpurposebefore; however,they were
not afraid of expressing their thoughts and opinions when starting to talk and/or

the topic interestedthem. Secondly,in the interview, the English-majorstudents
from both comprehensiveand technologyuniversitiestendedto have more say
and thoughts on the issues of the ownership of English and acquiring target
language culture knowledge than the non-majors did. On the other hand, a

number of non-English-majorstudentstold me that they never thought about
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these issuesuntil I probed the questions.

After the whole interview process was finished, I analysed the second set of
interview data and wrote an analysis summary combining the data from both sets

in orderto modify the first versionof the questionnaireI had alreadydrafted(see
next section) to make it more appropriate and authentic for the project. However,

since the questionnairecovered most aspectsgeneratedfrom the interview
findings, I startedpiloting the questionnairein early April 2007 without any
revision.

3.3.3 Piloting the Questionnaire (early April -mid

April 2007)

Questionnairepiloting is importantin research,especiallyin quantitativestudies.
Sudman and Bradburn (1983: 283) point out that "if you do not have the
resourcesto pilot-test your questionnaire, don't do the study".

3.3.3.1 Initial Piloting
In section 3.2.3,1 already explained that I borrowed some questionnaire items
from published questionnaires whose orientation is similar to mine in order to

build up an item pool and createthe first version of my questionnaire.Sincethis
questionnaire covered most important findings from the interview data, I did not
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modify any part of it and startedto translatethe items into Mandarin Chinese.
There are two reasons why I chose to use a bilingual version. Firstly, since some
of the participants are non-English-major students and are in their first year at
university, it would be easier and quicker for them to read and answer in

Mandarin Chinese.Secondly,I believe that someEnglish-majorstudentsmight
be interestedin readingthe Englishversionandansweringin English.

After the items were translated,I emailed the bilingual version to four of my
Taiwanesecolleagueswho had experienceteaching English at university in
Taiwan for their feedbackand to check on my translation.As D6myei (2003a;
2007) suggests,it is useful to ask three to four trusted colleagues or friends to go

through the questionnaireitems and ask for feedbackas initial piloting. My
colleagues did give me some comments on the translation, so I made some

revisionsbasedon their comments.Apart from the translation,I alsoremovedthe
option-neutral-from

the Likert-scale statements.The option was in the first

version of the questionnaire.However,as I am from the Taiwanesesociety and
learn from previous experience, I know that Taiwanese tend to choose a neutral

answerwhen filling out a questionnaire.In order to reduceand avoid ambiguity,
I requestedmy colleaguesto redo the questionnairewithout the neutral option
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and tell me their opinions. All of them agreedthat they still could answerthe
items property without the neutral option, so I removed the option before final
piloting.

3.3.3.2 Final Piloting
After I modified the questionnairebasedon my colleagues'comments,I piloted
the revisedversion of the questionnaireon an English major classwhom I had
taught at a department of applied English studies for a semesterbefore.
According to Mrnyei's (ibid.) recommendedpiloting process,the aim for final
piloting is to try the questionnaireon a group who are similar to the real
30
There
in
how
to
the
students
about
were
respond.
order
see
people
participants
in the class but only 26 students filled out the questionnaire. Before the piloting

bricfly
for
I
their
cooperation,
administration, expressedmy appreciation
explained my project, explained the purpose of piloting and welcomed any
comments regarding any part of the questionnaire either in writing (on the

questionnaire)or to me in person.Most participantscompletedthe questionnaire
within ten minutesandnoneof them commentedon any part of the questionnaire.
In other words, I assumedthat all of them understoodthe instructions,wording
and items precisely.
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3.3.3.3 Item Analysis
After I collected these 26 pilot questionnaires, I ran an internal consistency

reliability test to check the homogeneity of the multi-item scales. Internal
items
is
important
the
test
to
consistency reliability
an
analysis measure whether
within a scale are correlated with other items considerably (Muijs, 2004; D6myei,

2003a; 2007). Since there are four motivation scales (dimensions)-intrinsic
integrative
instrumental
orientation and external
orientation,
motivation,
pressure-in my questionnaireand due to the complex nature of motivation
theory,it is imperativeto checkthe internalconsistencyreliability (SeeTable3.4,
3.5,3.6 and3.7).

0

Items for Intrinsic Motivation:
ReliabilityStatistics

F Cronbach's
I
N of Items
A] ha
689
3
.
Item-TotalStatistics
ScaleMeanif ScaleVariance
ItemDeleted if ItemDeleted
intrinsic
6.54
1.458
intrinsic
646
6.62
.
intrinsic
6.31
1.662

Table 3.4-Internal

Corrected Cronbach's
Item-Total
Alphaif
Correlation ItemDeleted
629
485
.
.
219
758
.
.
715
407
.
.

consistency test for intrinsic motivation (N=26)
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0

Items for Instrumental Orientation:

ReliabilityStatistics
P Cronbach's
'
N of Items
A] ha
3
331
,
.
Item-TotalStatistics
Corrected
Item-Total
Correlation

Cronbach's
ScaleMeanif
ScaleVariance
Alpha if
Item Deleted if Item Deleted
Item Deleted
instrumental
6.50
333
740
151
.
.
.
instrumental
6.77
985
018
538
.
.
.
instrumental
6.35
555
377
447
-.
.
.
a. The valueis negativedueto a negativeaveragecovarianceamongitems.
This violatesreliability modelassumptions.
You may wantto checkitem
codings.

Table 3.5-Internal consistencytest for instrumental orientation (N=26)
*Note: The 3rditem in the table is item 13 (1 study English
because
it will enable me to broaden my view)

0

Items for Integrative Orientation

ReliabilityStatistics
Cronbach's
Al ha
577

N of Items
3

Item-Total
Statistics
ScaleMeanif
ItemDeleted
integrative
6.96
integrative
6.88
integrative
6.46

Corrected Cronbach's
ScaleVariance Item-Total
Alphaif
if ItemDeleted Correlation ItemDeleted
918
252
724
.
.
.
666
715
111
-.
.
.
1.218
284
611
.
.

a. The valueis negativedueto a negativeaveragecovarianceamong
items.This violatesreliability modelassumptions.
You maywant to
checkitem codings.

Table 3.6-Internal

consistency test for integrative orientation (N=26)
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0

Items for External Pressure
ReliabilityStatistics
Cronbach's
N of Ttems
Al ha
3
658
.
Item-TotalStatistics

pressure

ScaleMeanif
Item Deleted
3.81

ScaleVariance
if Item Deleted
1.602

pressure

4.31

1.982

pressure

3.58

1.374

Table 3.7-Internal

Corrected
Item-Total
Correlation
429
.
350
.
657
.

Cronbach's
Alpha if
Item Deleted
622
.
705
.
287
.

consistency test for external pressure (N=26)

As we can notice from the figures above,the Cronbachalphasfor the scalesare
(26
due
high
(less
0.7)
the
to
the
than
participants);
of
participants
number
not
however, the results still provide me some implications for modifying the
questionnaire. Particularly, Table 3.5 shows that item 13 (1 study English because

it will enableme to broadenmy view) which is the third item in the table haslow
instrumental
Due
dimension
items
in
to
the
of
orientation.
correlation with other

this, I decidedto replaceitem 13 with anotherone (I study English becauseit
will help me to obtain a higher payingjob) which is comprehensivelyclassified
within instrumentalorientationand keepitem 13 (1 study English becauseit will
enable me to broaden my view) as item 16 (an extra item) in the questionnaire
(see Appendix 2 for the final version of the questionnaire) for open discussion.

96

3.3.3.4 Reliability
After the final piloting and item analysis,I administeredthe questionnaireto the
same 26 participants again in order to check reliability for the whole
questionnaire. According to Muijs (2004), there are two types of reliability in
quantitative research: repeated measurement and internal consistency. The aim

for repeatedmeasurementis to measurethe sameparticipants'responsesat two
different times. If the responsesfrom both times are homogeneousand do not
changetoo much, the questionnaireshows certain reliability. However, Muijs
(ibid.) also points out that the length betweentesting and retestingmight have
someimpactson the result. He recommendsone to two weeksbefore the retest
takesplaceto avoid a carryovereffect (respondentsmight rememberthe answer
if the time between tests is too short). Due to this, I administered the
questionnaire(the one without removing item 13) to those26 participantsagain
after one week. However, during the process of the second administration,
although the participants(my former students)were willing to help, many of
them beganto show impatienceand fatigue when filling out the questionnaire
and were hurried in finishing it. The Spearman'srho correlationanalysisshows
that someitems have certain reliability but somedo not (seeTable 3.8 and 3.9
for examplesand Appendix 3 for the whole analysis).After I consultedmy
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F

supervisorsabout the situation,we still decidedto administerthe questionnaire

for real sincetherewere someuncontrollablefactorssuchas the participants'
fatigueand the time issueaffectingthe test-retestreliability result,which I could
do nothing about.
Correlations
mot] T)ilotl

Spearman's
rho

CorrelationCoefficient
Sig.(2-tailed)

motl_pilotl

motl_pilot2

N
CorrelationCoefficient
Sig.(2-tailed)
N

".

1.000
26
510*,
.
008
.
26

mot] r)ilot2

510*1
.
008
.
26
1.000
26

Correlation is significant at the 0.01 level (2-tailed).

Table 3.8-Spearman's

correctional analysis for item 4 (N=26)
Correlations

Spearman'srho

mot4_pilotl

CorrelationCoefficient

mot4-pilotl
1.000

Sig. (2-tailed)
N
mot4_pilot2

26

CorrelationCoefficient
Sig. (2-tailed)
N

Table 3.9-Spearman's

331
.
099
.
26

mot4-pilot2
331
.
099
.
26
1.000
26

correctional analysis for item 7 (N=26)

3.3.4 Questionnaire Administration
2007)

(mid April -early

May

The real administrationtook place from mid April to early May 2007 for about
threeweeks.Someof my former colleaguesand teachersgaveme greatsupport
in the process since they were teaching at university. I went to four
non-English-major

classes and

four

English-major

classes at

three

comprehensive universities and four English-major classes and two
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non-English-major classes at two technology universities in middle Taiwan.
Totally, I administered 439 questionnaires and collected 430 valid questionnaires
(CU-EM=107; CU-NEM=122; TU-EM=103 TU-NEM=98). The response rate
was 97.94%. Group administration has been a common method for collecting

questionnairesin applied linguistics (and/or the social sciences)becausethe
administrationnormally takesplace in a lessonand results in collecting a large
amount of data in a short period of time (D6myci, 2007).

Before every administration,I askedmy former colleaguesand teachers(i.e. the
teacherof the class) to inform their studentsa few days in advanceabout the
questionnaire. Since the teachers are in a superior position, when asking for their
students' cooperation, almost every student was willing to help. When I arrived
during the lesson, I began by briefly introducing myself, expressing my gratitude,

explaining the purposeof the project and assuringconfidentiality. In order to
thank them, a blue-ball pen was given as an incentive.The whole administration
processwas successfuland smoothbecausethe participantshad enoughtime to
fill out the questionnaire and could ask me any questions if necessary.According

to D6myei (ibid.), advancenotice, attitudesconveyedby teachers,administrator
attitudes and communicating the purpose and significance of the survey all play
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very important roles in administering a questionnaire.

3.4 Data Analysis
The qualitative data (the focus group interview and the semi-structured

interviews) were transcribed in Mandarin Chinese and then were content
analysedin English based on the researchquestions.For example, I looked
through the transcription in Mandarin Chinese and tried to find out all the
interview participants'(university students')reasonsfor studying English. After
that, I surnmarisedthe similarities and differences across the four groups
(CU-EM; CU-NEM; TU-EM; TU-NEM) in my study basedon the theme of
learningorientation.After the quantitativedata were collected,analysessuchas
internal consistency reliability, descriptive statistics and ANOVA F test were

conducted using SPSS (Statistical Package for the Social Sciences).The
responsesto the open-ended questions in the questionnaire were all transcribed

either in Mandarin Chinese or English depending on participants' written
language.After that, I looked through the first 20 responsesand then createda
number of categories which could represent most responses.During the analysis
for the rest of the responsesto the open-endedquestions, I added more categories
when it was necessary(For detailed analysis process, see Section 4.3.3).
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3.5 Ethical Issues
Ethical considerationsare important issuesdiscussedwidely in research.In this
section, I will briefly discussthe ethical issuesin my research.According to
Creswell (2003:64-65), there are a number of ethical issues during data collection.

The first one is an 'informed consentform' which participantsare askedto sign
before they involve themselvesin the research.The purposeof this form is to
during
data
the
collection. There are some elements of
rights
protect participants'

the consentform. Firstly, it protectsparticipants'right to withdraw at any time.
Secondly,it providesparticipantswith information aboutthe natureand purpose
for
data
(also
for
to
the
their
the
see,
of
researchand asks
pennission use
form
Thirdly,
Kvale,
1996;
Dbrnyei,
2003a).
the
grants
consent
example,
participants the opportunity to ask questions and the right to obtain a copy of the

(ibid.
)
form,
Creswell
from
informed
Apart
the
also points out
consent
results.
that researchersneed to gain the permissionfrom the institutional authority to
accessstudyparticipants.

In my research,I adopt three methods which are a focus group interview,
interviews and a survey. Before the focus group interview took place, I invited

my Taiwanesecolleaguesverbally and emailedthem with the information about
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my researchafterwards.Although they did not formally sip an informedconsent
form, we did reach verbal agreement. As Kent (2000) claims, in many research

cases,verbal consentis adequate.As I mentioned in Section 3.3.2, before I
conducted the individual interviews, I cmailed my former students and asked for

volunteers for my project. After receiving the replies, I emailed those nine
studentswho agreedto do the interview with my gratitudeand the elementsof a
consentform mentionedabove.SinceI did not haveaccessto the comprehensive
university studentsfor the secondset of interviews,my former colleagueskindly
introducedme to some volunteer studentsin their classes.Like the first set, I
explainedthe purposeand information about my researchand askedfor their
verbal consentfor doing the interview. As for the survey,I produceda cover
letter which containednecessaryinformation about the project and guaranteed
anonymity and confidentiality. Although I did not distribute informed consent
forms to the participants,I did ask for their consentverbally in personand told
them that if they were uncomfortablefilling out the questionnaire,they did not
haveto do it.

Ensuring anonymity and confidentiality is a key issue in doing research.

Researchershave to make clear that no one has accessto the data and must
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protect the anonymity of participants and roles (Creswell, 2003; Gillham, 2005;
D6myei, 2007). In my case, I disguised all the participants' names for the focus

group interview and the interviews when interpretingthe data. As well as this,
instead of pointing out any university names explicitly, I merely mention the type

of university in my thesis.As for the confidentiality,no one can accessthe data
except me.

3.6 Limitations
Although the study has been carefully designedwith every effort, as we know,
there is no perfect research.Inevitably, there are a numberof limitations of the
research.Firstly, as I mentionedin section3.3.1, during the processof the focus
group interview, a couple of participants dominated the discussion regarding the
issues of the ownership of English and acquiring target language culture
knowledge in an EFL classroom. Due to this, I felt that the other participants

might have been influenced by these dominant participantsand kept reserved
attitudestoward theseissues.Although I tried to encouragethoseparticipantsto
expresstheir opinions, it seemedthat it was not very successfulsince the
atmosphere was unbalanced. As some scholars mention, it is a disadvantage of
focus group interviews. As well as this, since it was my first time conducting a
focus group discussion, although my colleagues and supervisors had given my
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some suggestionsin advance,I feel that I was anxious for the participantsto
answerthe questionsand intervenedfrom time to time. One limitation claimed
by Krueger(1994) is that focus group interviews require skilled interviewersto
achieve a good result. My lack of experience in conducting a focus group

discussionmight be a limitation of the study.

Secondly,the questionnairepiloting results(seesection3.3.3.4)show that some
Likert-scaleitems do not have certain reliability. Although I explainedthat the
participants' impatienceand fatigue while filling out the questionnairefor the
re-testmight affect the reliability results,I still cannotdeny that this might be a
drawbackof the questionnaire'sreliability.

Thirdly, the one to one interviews and questionnaire administration took place at

only five universities(comprehensiveand technology)in middle Taiwan,sinceI
only had accessto thoseuniversitiesthroughmy former colleaguesand teachers.
In otherwords,the participantsarea conveniencesample.Conveniencesampling
is a very common sample type in L2 researchdue to the easy accessibility (Muijs,
2004; D6myei, 20o7). However, Muijs (2004) also criticises the fact that a
convenience sample might be biased and unable to represent the population.
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Since the study was conductedin middle Taiwan, it might not be sufficient to
do
however,
I
Taiwanese
university students;
represent the whole population of

believethat the findings still provide a numberof useful implicationsfor further
researchand teaching practice in the field.

Finally, the focus groupinterview and oneto one interviewswere conductedand
transcribedin Mandarin Chinese.The translation only happenedat the data
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3.7 Summary
In this chapter,I have describedthe researchquestions,the researchdesignand
instruments,the administrationandthe limitations of the study.In the sectionon
researchdesign and instruments,I explained why I decided to adopt mixed
methodsresearchfor my study and the rationale for eachmethod (focus group
interview; interview; questionnaire).After that, I interpretedthe administration
process by starting with the focus group interview, interviews, questionnaire
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Chapter Four-Findings
In this chapter, I will interpret the research findings following the sequenceof the
data collection process (focus group interview4 interview4 questionnaire).
Unless otherwise stated, all excerpts from focus group interview, interview and

into
from
Chinese
have
been
Mandarin
in
translated
this
chapter
questionnaire
Englishby me.

4.1 Focus Group Interview Findings (Teachers)
4.1.1 Teachers' Perceptions of University Students' Motivation
for Studying English
After a brief introduction from each participant and a warm-up, I startedthe
English
thoughts
their
studyingmotivation(reasons),
on
students'
questionabout
(EM)
English
they
them
major
students'with
compare
could
whether
and asked
As
I
kinds
(NEM)
two
at
of
universities.
students'
motivation
non-English-major
mentioned earlier, there are two kinds of universities-the comprehensive
(TU)
(CU)
technology
the
university
and
university
-

in Taiwan. The

is
different.
kinds
The
technology
these
two
of
universities
orientation of
university (and the English departmentwithin this domain) is pragmatically
orientated.On the other hand,the comprehensiveuniversity is mainly theory and
research orientated. The English department at the comprehensive university is
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normally literature-orientated.

An important point comes out from their discussion. All of them seem to agree
that, in Taiwan, university students, including EM and NEM at both CU and TU,

studyEnglish becauseof practicalreasonssuchas future careeror development,
further education,travelling.As Kate (EM&NEM at TU) says:

I think most English major studentsstudy English
becausethey want to havea further education.Just
like Sharon said earlier, they (EM students)will
focus on what they want to do in the future. For
example, if they take a translation module,
probably they will continueto do somethingabout
it. On the other hand, non-English-majorstudents
learn English mainly becauseof 'entertainment'
purpose. For example, they may want to study
abroador go travelling. [Kate, fg (fg=focusgroup),
Jan.2007]
Sally (EM&NEM

at TU) also says that:

The main purposeof studyingEnglish is probably
for their further education.It is very rare to see
somestudentswho havehigh 'intrinsic' motivation
and want to approach western cultures through
English.[Sally, fg, Jan.2007]

Apart from some pragmatic reasons for learning English, Cherry (NEM at CU)
points out another reason for learning English in her students' case. She says:
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In my case,someof my studentsneedthe credits
(the English module) to graduate,so they have to
take the module to fulfil their graduationcredits.
Under these circumstances, the students'
motivation is quite low, becausethey are forced to
do so. It is like a compulsoryrequirementfor them.
If they do not pass, they will not be able to
graduate.[Cherry,fg, Jan.2007]
INTERVIEWER: So, it's aboutuniversitypolicy?
Cherry: Yes Yes
...

As we can seefrom Cherry's statement,university policy (curriculum) is also an
importantmotive for university studentsto study English. Interestingly,after the
participantstalked abouttheir students'motives for learningEnglish,they started
talking about their reasonsfor studying English when they were at university.
Sally (EM&NEM

at TU) says:

I chose English as my major because at the time
the grade for entering the English department for
the University

Joint Entrance Exam was the
highest. That's it. If the entrance grade for the
Japanesedepartment had been the highest, I would
have chosen the Japanese department
purely
.......
because the influence of social status was
profound... [Sally, fg, Jan. 2007]

Eva (NEM at TU):

I rememberthat there was a reasonfor choosing
the English departmentat the time. There were
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English, German etc. Why English? Because
people said that English was important for the
future career. [Eva, fg, Jan. 2007]

As we can discover from both Sally and Eva, and teachers'perceptionsof
students' motives for learning English, most study English because of practical

and extrinsic reasons.Sally even strongly indicatesthat it is rare to seestudents
with intrinsic motivation in learning English to approach western cultures.

4.1.2 Teachers' Perceptions of University Students' Changes in

Motivation
The secondquestion for the interview is about teachers'perceptionsof their
students'motivation changesduring the learning process.I am interestedin
finding out whether, while they were teaching at university in Taiwan, they

noticedthat their studentshad changedtheir motivation for studyingEnglish in
any way. As well as this, I wanted to know what perceived influences had
affectedtheir students'motivation. All of them agreethat students'motivation
for learning English did change in different ways becauseof a number of
influencessuchas subjects,curriculum design,teachingstrategiesandmaterials.
As Eva (NEM at TU) states:

It happened in my conversation class. in the
beginning, they (students) thought that English had
110

(especially
because
do
they
them
to
with
nothing
from the design department)were all technology
university students.They startedskipping classes
from the beginning until the mid-term exam.
Before the mid-term exam, I told them that "I
know this is very difficult for you. How about
having an English song contest for the mid-term
examinstead?But I will give you a topic, and you
did
design
They
have
the
to
yourselU
content
will
it very well
In the end, I was surprisedthat
.......
after the mid-term exam,the attendancerate went
does
believe
I
teaching
teachers'
that
strategy
up.
matter.[Eva, fg, Jan.2007]

Sally (EM&NEM

at TU) says:

I chose the Economist for the module-Media
English. In the beginning, students always
difficult.
Economist
too
that
the
was
complained
The articles in the magazine were too
difficult
However, I tried to explain the
.......
historical background and told them what the
situationwas. In the end,my studentstold me that
they wantedto know more about the development
of certain situations.Furthermore,some of them
evensubscribedto the Economistat the end of the
module.[Sally, fg. Jan.2007]

Apart from the influenceswe see from their statementsabove,Cherry, Sharon
and Eva all agree that teachers play a very important role in students' English
learning process. Cherry (NEM at CU) says that "teachers are very important in
maintaining or crcating motivation". Eva (NEM at TU) says "I havc mct a
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student.He/shethinks that if this teachercan help him/her,he/shewill attendthe
class even though there are exams." Exams are crucial for the education system

in Taiwan.Normally, studentsneedto perform well in numerousexamsin order
to enter a good high school and university. The participants all agree that exams

are an elementto de-motivatestudents.However,Cherry (NEM at CU) also
hasanotherthoughtaboutexams,asshesays:

Sometimes,examsare motivation. Studentsattend
the classbecauseof the exams.You can imagine
that if studentsdo not attendthe class,they will be
failed at the end. Do you think they dare not to
attend?Of coursenot, becausethey want to pass.
[Cherry,fg, Jan.2007]

So, as we can see from Cherry's statement, exams might have a complicated role

in Taiwanese students' English learning process. To some extent, they
de-motivatestudents;however,on the other hand,they are also a motive to push
studentsto learnEnglish.

4.1.3 Teachers' Perceptions of the Ownership of English
The third question for the interview is to explore teachers' perceptions of the
ownership of English. Since the concept of English as an international language
(EIL) has been discussed extensively in the ELT field, it is important to know
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what Taiwaneseteachersthink. Interestingly,therewere somedisagreements
and
debates when the participants were talking about this issue. Sally and Cherry
seem to agree that English is still a certain countries' possession, especially the
UK and US. Sally (EM&NEM

at TU) strongly points out that:

My opinion is that although many people
......
agreethat thereis no needto distinguishAmerican
English or British English and that English should
be a lingua franca or an internationallanguage,if
you have a chanceto ask someonewho is learning
English which accent he/she wants to achieve,
he/sheprobably will not say an Indian accent. I
believethat the personwill still want to speaklike
American or British as an ultimate goal... [Sally,
fg, Jan.2007]

Cherry (NEM at CU) supports Sally's idea and says:

If you see it (English) from the origin, the
......
origin of English is from the UK or US. If you
trace it further historically, it is actually from the
UK
[Cherry,fg, Jan.2007]
......
However,Sharon (EM&NEM at CU) arguesthat:

I had the same thought before; however, now I
really think that English doesnot belongto the US,
the UK, Australia or Canada.It has become a
communicationtool. If you think about it from
geography,then you will limit yourself in many
ways. [Sharon,fg, Jan.2007]
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As we can see from their statements,there was a disagreementabout the
ownership of English. Sharon supports the concept of ElL, and believes that we

should not limit ourselves.However,Sally and Cherry have different opinions.
Furthermore, Sally (EM&NEM

at TU) explains why English still belongs to

certaincountries,assheclaims:

When you are teaching, you need a 'base'. You
cannotjust pronounceany accents.No, you cannot
do that. You needa 'base'. It doesnot matter that
they (students)can pronouncelike it or not. But
you needto give them somethingto follow. [Sally,
fg, Jan.2007]

Cherry (NEM at CU) supportsSally's opinion and continuesto saythat:

I agreewith you. It is important to reflect back to
the origin. It doesnot matterthat English is usedin
any regionswidely now. It is from here (the UK).
If you needto find the standard,you will have to
traceit back here.[Cherry,fg, Jan.2007]

In Sally's statement,we can discover that she thinks it is necessaryto give
studentsa standardto follow when studyingEnglish. In today's case,it is either
British or American English. And Cherry thinks we should trace the origin of
English. Here, Kate (EM&NEM

at TU) claims her opinion, and supports

Sally's idea in some way. As she says:
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In fact, I tell my studentsthat their accentis not
important.The most important function of English
is communication.However,I do agreewith Sally
that it is an important requirement for your
employer.[Kate, fg, Jan.2007]

From the statements regarding the ownership of English above, we can realise

that althoughthe idea of EIL has beenwidely spreadin the academicfield, it is
cannotbe deniedthat someTaiwaneseEnglish teachersconsiderthe ownership
of English from a practicalreason,which is that they want their studentsto have
an advantage.

4.1.4 Teachers' Perceptions of Acquiring

Target Language

Culture Knowledge in the English Language Classroom
The final questionfor the interview is about teachers'perceptionsof acquiring
target language culture knowledge, for example, American or British culture for
English, in the learning process. As I mentioned earlier, the English department

at the comprehensiveuniversity is literature-orientated.The students at the
English departmentat the university have to choose British and American
literature as their core subjects. However, since English as an international
language has been promoted in the EFL and ESL contexts, some scholars argue

that it is unnecessaryfor studentsto acquiretargetculture knowledgewhen they
teamEnglish.So,the aim of this questionis to find out what teachersthink.
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Since Sally's and Cherry's opinions about the ownershipof English favour the
UK and US, it seemsthey also agree that it is better for students to acquire some

culturalknowledgeof thesetwo countries.As Sally (EM&NEM at TU) claims:

I think the social status of the English language is
higher than other languages. (INTERVIEWER:
So you think it is better to speak with a British or
an American accent?) Yes... (INTERVIEWER:
So you think British or American culture is
important?) To be honest, if I think about it from
my students' point of view, they will still want to
understand these two countries' culture ...... [Sally,
fg, Jan. 2007]

Again, Cherry (NEM at CU) agreeswith Sally and says:

When we introduce the language(English), it is
very natural to mention these two countries (the
UK and US) becausethe sourceis sufficient. If we
do not consider the advantageof the English
language,still thesetwo countriesare dominantin
the world today. So, when we are teaching the
language, it is very natural to introduce their
cultures....... [Cherry,fg, Jan.2007]
Sally (EM&NEM

at TU) continucs to claim that:

I think it is impossible to teach English as an
internationallanguagebecauseyou needan accent
and a culture to follow ....... In my case,I think if I
have to teach my studentsEnglish, I will teach
them an advantageous
accent.It is irresponsibleto
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teach any accents that you like. This is my opinion.
[Sally, fg, Jan. 2007]

However, Sharon and Kate are against the idea of acquiring target language
culture knowledge. Sharon (EM&NEM

at CU) argues that:

But I disagree. I think you should target them
(students)to seedifferent cultures.They (students)
havethe ranking in their mind becausethe input is
not correct. [Sharon, fg, Jan. 2007]

Kate (EM&NEM at TU) agreeswith Sharonand says:

To be honest, I am not very keen on promoting
British or American culture. If you talk about
(students)
is
in
it
they
true
that
reality
accents,
need a standard, especially in Taiwan. However, I
do not think that they need to understand British or
American culture. [Kate, fg, Jan. 2007]

As we can discover from the disagreement in this section, Taiwanese English
teachers' perceptions of acquiring target language culture knowledge vary. Some

in
insist
British
American
that
to
them
culture
students
of
need understand
or
still
the caseof learningEnglish. Someof them believe the conceptof English as an
international language in their mind and think it is unnecessaryto understand the
target language culture, but still struggle with the idea whether students need a
standard for learning English. I think Sally (EM&NEM

at TU) points out an
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importantissueat the endof the interview.Shesays:

I think sometimesit is different betweenacademics
and the thing that studentswant. You can help
them to be a global person,but you need to give
them the most advantageousand beneficial skills.
[Sally, fg, Jan.2007]

A
r-IF-art

from the findings regarding my research questions, an interesting

discussion came out from the interview process. When I was teaching at
English
fond
American
I
that
of
very
my studentswere
university, realised
(material,culture, accentetc.), and seemedto reject other Englishes.Almost all
interviewparticipantsagreewith me that in Taiwanthe English educationis very
American dominant. Cherry (NEM at CU) says that

When I was teaching, my students thought that
British English sounded very nice and elegant.
Sometimes, when they saw a British movie, they
liked the accent very much. However, when I used
the material which was with a British accent, my
students complained and asked me to change it
back to American English which they were
familiar with. [Cherry, fg, Jan. 2007]

Eva (NEM at TU) says:

In Taiwan, American English is still dominant.
Especially when students have exams, the English
used for testing speaking and listening is all
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American English. [Eva, fg, Jan. 2007]

In this section (4.1), 1 have presented the focus interview findings from four
aspects-teachers' perceptions of their students English studying motivation,
motivation changes in the learning process, the ownership of English and
acquiring target language culture knowledge in the language classroom. From

the next section,I will presentthe interview findings.

4.2 Interview Findings (Students)
4.2.1 University Students' Motivation for Studying English (EM
and NEM at CU and TU)
Firstly, I interviewedfour English-majorstudents(Alice, Jean,Nina andMonica)
from a technology university. I started by asking their motives for studying
English and why they choseEnglish as their major. Three of them tell me that it
is becausethey want to havea betterjob and a promisingcareerin the future.As
Monica (EM at TU) says:

I was working as an assistantat a kindergarten
before, but I had no intention to work there for a
long time. However, becauseI did not have a
bachelor'sdegree,it was difficult for me to find a
goodjob. When I knew that I could get a degree
after I graduated from the university, I was
thinking aboutstudyingat university.I think that if
I can have the degree,it will help me to find a
betterjob. [Monica, I (I=interview), Feb.2007]
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However, getting a good job or having a promising career is not their only
motive for studying English. Nina and Monica also tell me that they are

interestedin learning English as well. Among them, Alice (EM at TU) has
different motives for studying English. As she says:

I do not want to do my master'sdegreeafter I
......
I
learn
English,
If
I
then
can
some
can
graduate.
travel abroad...... [Alice, I, Feb.2007]
Apart from travelling abroad, she also tells me that she chose the English
departmentbecauseshedid not like other subjects,and shewantsto broadenher
(EM
TU)
As
Alice
by
English.
says:
at
view studying

I did not like other subjects,so I
the
time,
at
......
chosethe English department......
I started learning Japanese,I have
since
......
broadenedmy view. I think if you learn a foreign
language,you will want to understandits culture
so that you will have more knowledge. [Alice, I,
Feb.2007)

Comparedto technology university English-major students'learning motives,
comprehensionuniversity English majors' motives are very similar. Four of them
indicate that they chose English as their major becausethey like learning English,
although Joe (EM at CU) and David (EM at CU) tell me that their family
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be
decision
to
they
their
subject
were
choosing
which
when
affected
making
their major. As Joe (EM at CU) remembers:

my family and my father's friend
influenced me when I was making a decision on
which subject to be my major. I was struggling

Actually,

whether I should choose business or English as my
major. It would have been easier to find a job if I
had chosen business. But my father's friend told
me that I should follow my heart and interest.
However, meanwhile, my father told me that I
could not rely on my interest for the whole
life
(Interviewer: So, you still have not found
......
the answer yet?) I think it is important to follow
my interest. If I can find a job which is related to
my specialty, I will be happier doing the job. [Joe,
1, March 20071

Among these four students, Vicki (EM at CU) also has another motive, as she
says:

Firstly, among many other subjects, I am only
interested in English. Secondly, although English
is just a language, not a specialty, it still can help
me become international along with my specialty.
It is something that I need. [Vicki, I, March 2007]

Although David (EM at CU) is interested in learning English, he also has
another motive as well. As he says:
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English is convenient, especially if you want
......
(Interviewer: You
to go to other countries
......
mean travelling? ) Yes, travelling. [David, I, March
2007]

Only one English-major student from the comprehension university chose to
study English purely becauseof his future career. Eric (EM at CU) says:

If you can speakgood English,you can find a good
job easily becauseTaiwanesecannot speak good
[Eric, I, March 2007]
English
......
As we can see from the result of the English-major students' motives for
studying English from both the technology university and the comprehension

university,interestandhaving a goodjob or careerarethe main reasons.As well
as these,travelling and broadeningtheir view are also very important to them.
There is no big difference between these two groups (EM at CU and TU)
although the orientation of the English departments is quite different.

Compared to English-major students' motivation, the main motives for
non-English-majorstudentsat the technology university are university policy
and the needfor readingand understandingthe materials(textbooks)which are
written in English for their specialistsubject.Frank,Kris, SpenserandDarrenall
agreethat they studiedEnglish in year one and two becauseof university policy.
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Kris and Darren evenpoint out that they did not have any motive for studying
English. They studied English only because they were forced to so. As Kris
(NEM at TU) says:

We were forced to study English by the university
authority. I'd rather not have any English lessons.
[Kris, I, Feb. 2007]

They tell me that their English learning motivation remainedvery low through
all of year one and two becausethey were forced to study English. However,
althoughsomenon-majorsat the technologyuniversity indicate that they leamt
English becauseof university policy, a few of them also tell me that English is
important and they have a desire to learn it too. As Karen (NEM at TU)

comments:

I learn English because it is a requirement for
finding a good job. As well as this, I also want to
broaden my view and have some more knowledge
through English. [Karen, I, Feb. 2007]

Spenser (NEM at TU) says:

We were forced by the university to take the
English language module. However, if the
university had not pushed me, I would have
studiedmyself. [Spenser,I, Feb.2007]
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Non-English-major students' (CU and TU) motives for studying English are very
similar, for example, the need for reading and understanding the materials

(textbooks)written in English for their specialistsubjects,a job requirementand
interest. However, I discovered that the non-majors at the comprehensive

university tend to have stronger intrinsic motivation in learning English than
thoseat the technologyuniversity.All of them (NEM at CU) seemto agreethat
English is important and can broadentheir view, and they study English not
becauseof universitypolicy. Sherry (NEM at CU) says:

I study English becauseit can improve my
......
languageability. Also, I can use English in many
ways. We use a lot of materialswhich are written
in English for our specialistsubject (history). As
well as this, I can obtain more information if I can
understandEnglish...... [Sherry,1,March 2007]
Carol (NEM at CU) also says:

Practically,I needto find someinformation about
my specialist subject (music) on some foreign
websites, which cannot be found on local
websites...... If I can understand the foreign
websites, I can obtain a lot of knowledge......
[Carol, I, March 2007]

Apart from the motives above, travelling and studying abroad are also very
common among these non-English-major

students at the comprehension
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for
learning
English
for
Interestingly,
unique
the
are
quite
reasons
university.
James and Cathy. James (NEM at CU) tells me that he learns English because
he likes English songs. Cathy (NEM at CU) enjoys studying English because
do
in
English
not
to
talk
which other people
about something
she wants

understand.Shesays:

Sometimes,if you do not want other people to
understandwhat you are talking about,you canuse
language.
In this case, nobody will
another
[Cathy,
I,
March
are
saying.
understandwhat you
2007]

As we can see from the interview findings, both English-major and
learning
(reasons
for
English
motives
studying
non-English-major students'

English) at both the technologyuniversity and the comprehensiveuniversity are
(CU
English
discover
However,
that
and
majors'
motives
we can
complicated.
TU) are primarily instrumentally-orientated and they tend to have a higher

degree of intrinsic motivation than non-majors do. On the other hand, the
English
the
technology
mainly
study
university
non-English-majorstudentsat
becauseof university policy and the need for reading and understandingthe
materials (textbooks) written in English for their specialist subject. However,
although the non-majors at the comprehension university study English because
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have
(understanding
they
tend
to
their
subject),
specialist
of a similar reason
strongerintrinsic motivation and some of them have a desire to broadentheir
view, travel andevenstudyabroad.

4.2.2 University Students' Changes in Their Motivation

(EM

CU
NEM
at
and TU)
and
The second question is about changesin students' motivation during their
learningprocess.If their motivation changesin any way, what is the influence?
Almost all students(both EM and NEM at CU and TU) indicate that their
motivation changed in some ways in their English studying process, and agree

that teachersand their teaching methodsplay a very important role. As Jean
(EM at TU) comments:

Interviewer: So you think that teachersare the
most importantinfluence?
Jean (EM at TU): very crucial... becauseI think I
am not very good at studying English and always
feet very stupid. If the teacherjust readsthrough
the textbook or is not suitable for teaching the
subject,I will feel bored...... [Jean,I, Feb.2007]
Joe (EM at CU) also says:

Probably teachers' teaching method!
......
Sometimes,teachersjust gave us a novel, and
asked every studentto read in class without any
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it
by
had
But
to
ourselves
still
read
explanation. we
it
So
home.
(Interviewer:
think
you
after we went
affected you?) Mm... Many studentscomplained
about the teacherand thought it was a waste of
time..... [Joe,I, March 2007]

Apart from negative influences from teachers, Amy (EM at CU) tells me that

teachers'encouragement
affectsher a lot. As shesays

Teachers'encouragementaffects me a lot. I
......
am a studentwho needsencouragement.If I am
best.
[Amy,
do
I, March
I
will
my
encouraged,
20071

Another influential factor that affects their motivation is curriculum. Some of

them agree that there is a gap between the curriculum design and their
expectation. Monica (EM at TU) says:

I am very disappointedat the curriculum.I think it
is important to learn English step by step and
follow a sequence;however,our university is not
doing a good job of designing the curriculum.
They just pick something up randomly from
various materials.We can not progressgradually.
[Monica, I, Feb.2007]

Furthermore, Nina (EM at TU) has a very similar opinion. She says:

There is no sequencein our curriculum. Imagining
that if a student does not have any basic
knowledge of English, but you teach him/her
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intermediateEnglish, he/she will not be able to
understandthe contentat all. [Nina, I, Feb.2007]

Someof the studentsmentionthat the curriculum brings them too much pressure.
David (EM at CU) says:

Sometimes,teachersask us to read 40 pagesof a
it.
I
I
that
worried
maybe
cannot
absorb
novel. am
(Interviewer: So, it is pressure from the
curriculum?) Yes... too much for me. [David, I,
March 2007]

Eric (EM at CU) hasthe sameopinion. He says:

I think there is too much new vocabulary.
(Interviewer: So, you think there are too many
new words?) Yes... different kind of vocabulary.
(Interviewer: So, you think it affectsyou?) Yes,I
want to learn it but it is too much for me. [Eric, I,
March 2007)

Although somestudentsindicatethe curriculumschangedtheir English studying
motivation in a negativeway, somehave a different thoughtand believethat the
curriculumbenefitedthem.As Darren (NEM at TU) says:

I think the curriculum design of our university is
not bad. The curriculum aims to help the students
to pass GEPT (General English Proficiency Test)
is rccogniscd and authorised by the
government. Since the students can have the
training at univcrsity, there is no need to go to

which
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for
institutes
the
to
or
cram
schools
prepare
private
test. [Darren, I, Feb. 2007]

Another student Carol (NEM at CU) says:

Our freshman English module aims to improve
students' listening comprehension. Due to this, our
teachers are required to teach in English in class.
The content might not be always relevant to the
course book. Sometimes, teachers talk about their
travelling experience etc. in English. The module
aims to enable the students to speak and listen to
English naturally, which is good. [Carol, I, March
2007]

Apart from teachers and curriculum, both Jean (EM at TU) and Jane (NEM at

CU) agreethat the interactionin the classroomis crucial. As Jean (EM at TU)
says:

I think the interaction between teachers and
studentsin classhas influencedme a lot..... [Jean,
I, Feb.2007]

Jane (NEM at CU) comments:

I think that the atmospherein the classroomis
important to me. (Interviewer: You mean the
interactionbetweenstudents?
) Yes, if everyoneis
shy, you will feel...... I'm so worried about this
situation. (Interviewer: So, you think that the
interaction between studentsaffects you?) Yes, I
will not feel like studying in class if everyoneis
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shy (Interviewer: If the interaction is good, will
you feel like studying more?) Yes. [Jane, I, March
2007]

Apart from teachers,curriculum, the interactionin the classroom,Karen (NEM
at TU) points out another influence in her case:

Interviewer:

Does any thing affect your learning

motivation?

Karen (NEM at TU): Probably exams! I am so
bored with exams becauseI have to memorise
everything.[Karen,I, Feb.2007]

Before I startedmy data collection in Taiwan, I had the assumptionthat exams
in
have
a
very
crucial
changing students'English learning
might
played
role
motivation since our education system is very exam-orientated.However,
surprisingly, among all 20 students (EM and NEM at CU and TU), only a couple

of studentspoint out this factor. The othersthink that examshavenothing to do
with their learningmotivation andthey alreadyget usedto having exams.On the
otherhand,somestudentsevenpoint out that examspushthemto studyandthey
think it is goodstimulation.As Jean (EM at TU) says:

I think tests
If we can have tests regularly,
......
......
maybe we can progress faster becausewe can learn
things step by step. However, if we only have the
mid-term and the final exams in one semester,
probably we will not be able to absorb the content
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or knowledge,although everyonestill attendsthe
lecturesand doesthe homework
[Jean,I, Feb.
......
2007]

Frank has a similar opinion but he also has a different view on exams.Frank
(NEM at TU) says:

I think sometimesexamspush or forceyou to learn.
However,I also agreethat if I learn English under
the pressure of exams, I will just cram some
knowledge into my brain. But if I can learn
English from our daily life, it will be more useful
than what we learn in the classroom.Normally, I
memorisethe vocabularyfrom the daily life more
easilythan the vocabularyI learn from the teacher.
[Frank,I, Feb.2007]

Another influence mentioned by Frank (NEM at TU) and Eric (EM at CU)
affecting students' English learning motivation is environment. As Frank (NEM
at TU) says:

I think the surrounding environment also affects
my leaming motivation. If your computer or
mobile phone is in English, you will learn more
and faster. So, I think environment is an important
factor..... [Frank, I, Feb. 2007]

Eric (EM at CU) says:

I think environmentaffectsmy motivation because
there are not many people speaking English
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suffounding me. [Eric, 1, Feb. 2007]

Apart from these common influences such as teachers, curriculum, interactions

in the classroomand environment,there are someother influencesas well. For
instance, Alice (EM at TU) believes that group work has affected her motivation.

As shesays:

I think groupwork is a torture to me because
......
some of the membersare irresponsibleand they
finish their work without making any efforts
......
Normally I am the one to combine everyone's
work. However, actually, it is always me helping
everyone to finish their work, and check
everything.I am so tired. [Alice, I, Feb.2007]

Interestingly,one studenttells me that his girlfriend affectshis English learning
motivation. As James (NEM at CU) says

becausemy girlfriend is a foreigner and she
......
can speakvery good English. I want to improve
my English to communicatewith her...... [James,
1,March 2007]

As we can see in this section,there are a number of influencesaffecting both
English-major and non-English-major students' studying motivation such as

teachers, teaching methods, curriculum, interactions in the classroom,
environment, group work and even love. Among these influences, teachers are
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the most influential factor consideredby almostevery student.For most students,
exams are not an issue in their learning process because they have already got

force.
having
to
them
as
a
positive
used
examsand someof
evenconsiderexams

4.2.3 University

Students' Perceptions of the Ownership of

English (EM and NEM at CU and TU)
The third questionfor the interview aims to explore students'perceptionsof the
ownershipof English. I am interestedin finding out whetherthey are awareof
the concept of English as an international language(EIL) or not. Almost all
students in the study seem to agree that English is an international language and

it is for communicationpurposeand sharedby the people who speak it. The
following is the result from the English-majorstudentsat both the technology
university and the comprehension university. Monica (EM at TU) says:

I do not think English belongsto certaincountries.
If you want to learn it, you canuse it. It is like that
there are various accentsof Taiwanese.When I
was an assistantat a kindergarten,many parents
asked me that "Do your foreign teachersspeak
standardEnglish?" But I askedthem"What do you
mean by standard?There are various accentsof
Taiwanese.Can you say that they are not standard
andwrong?" [Monica, I, Feb.2007]

Similarly, Nina (EM at TU) says:
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I do not think that English is used only in certain
countries.It is a communicationtool ...... [Nina, I,
Feb.2007]

Joe (EM at CU) says:

I do not think that English belongs to certain
countries because English is a common
communication language today. Maybe it is not
used in some regions, but it is still spoken by the
majority of people. In this case, you cannot say
it,
invents
it,
it.
can
speak
or
who
owns
who
who
[Joe, 1,March 2007]

Amy (EM at CU) also comments:

I do not think that English belongs to certain
countries. I have some Philippine and Japanese
friends who also can speakvery good English. So,
I do not think that English belongs to a certain
countryor race.For instance,Chineseis studiedby
everyonetoday.[Amy, 1,March 2007]

Most non-English-majorstudentshave the sameopinions as the English-major
studentsdo although some of them tell me that they have never thought about
this questionbefore.Frank (NEM at TU) says:

I think there is no barrier for English in the
......
world today..... English does not belong to any
country. It is used and shared by everyone......
[Frank, I, Feb. 2007]
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Carol (NEM at CU) comments:

As we can see from the changesinternationally
today, I think English is like Chinese and is
becomingmore and more popular. Even you can
say that it is too popular to tell who owns the
language I think it will be more and more
......
difficult to definethe ownershipof English. [Carol,
I, March 2007]

James (NEM at CU) also says:

I do not think that English belongs to certain
countries.If you can speakEnglish and the person
whom you talk to can speakEnglish as well, then
in
if
Even
two
you
are
not
can communicate.
you
the UK or US, you still can use English to
communicatein Japanor Korea. [James,I, March
2007]

However, among the non-English-major students, Spenser has a different

opinion on the issueof the ownershipof English.

Interviewer: Do you still think that English
belongsto the UK or US?
Spenser (NEM at TU): Yes, becausethese two
[Spenser,I, Feb.
countriesare the mainstrearns
......
2007]

Although most of the studentsthat I interviewed agree that English is an

135

internationallanguageandthereis no needto follow British or AmericanEnglish,
Nina (EM at TU) still has the wish to speak 'beautifully'. As she says:

but my opinion is that if I can speak it
......
beautifully, I want to do that. But it does not
necessarily mean that I have to speak like an
English native speaker. The purpose is to let
it
[Nina,
I,
understand
and
accept
everyone
......
Feb. 2007]

As we can see from the findings in this section,although a couple of students
indicatethat English still belongsto certaincountries(e.g. the UK or US), most
Taiwanese university students in the study are in fact aware of the notion of

English as an internationallanguageand believethat English doesnot belongto
particularcountriesandplays a role as a communicationtool today.

4.2.4 University

Students' Perceptions of Acquiring

Target

Language Culture Knowledge in the English Language
Classroom (EM and NEM at CU and TU)
The final question for the interview aims to find out both English-majorand
non-English-major students' perceptions of acquiring target language culture
knowledge, for example, British or American culture, in their English learning
process. In Section 4.2.3, we understand that in most students' minds, English

has becomean internationallanguage.In this case,is it necessaryfor them to
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understandtarget languageculture or acquire the knowledgewhen they study
English? Most students (EM and NEM at CU and TU) that I interviewed agree

that it is necessaryto havesomeknowledgeregardingtargetlanguageculture.As
Alice (EM at TU) says:

I think it is necessaryto learn British or American
culture. If you understandmore about the culture,
then you will probably be more interestedin the
language,and you will want to read more English
books. [Alice, I, Feb.2007]

Amy (EM at CU) also comments:

I think it is necessaryto understandBritish or
Americanculture.Our teachertold us beforethat if
you wanted to understand a language, except for
its grammar, structure and vocabulary, you had to
understand the culture. You have to understand the
target language culture and then you can really
understand the language. [Amy, 1,March 2007]

Non-English-majorstudentCarol (NEM at CU) has a very similar opinion. She
says:

When you learn a language, it is necessary to
understand the target language culture. For
example, there are many Chinese idioms. If you do
not understand the cultural background, you will
not understand where the idiom comes from. If

137

idiom,
do
know
then you
the
the
origin
of
you
not
2007]
it.
[Carol,
March
know
how
1,
to
use
will not
However,althoughmost studentsagreethat it is necessaryto understandtarget
language culture, they also tell me that they would not mind using English to
understand other cultures such as Thai culture, French culture, European culture

TU)
As
Darren
(NEM
African
says:
at
culture
as
well.
and

The world is a global village now. So I think
......
it is necessaryto have some knowledge about
variouscultures.[Darren,I, Feb.2007]

Joe (EM at CU) also says:

Apart from British and American culture, I also
want to know South American culture, for example,
Maya culture or Inca Empire. (Interviewer: So,
you do not just want to know British and American
culture?) No... No... I also want to know other
cultures as well. [Joe, I, March 2007]

However, there are two students who think it is unnecessary to acquire target

languagecultureknowledge.Nina (EM at TU) comments:

If English is an international language, why should
we learn British or American culture? If the
cultural knowledge is in the course book, then it is
O.K. for me to learn it. However, it should not be
restricted to only the UK and US these two
countries. You can have more knowledge about
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different
from
festivals
cultures.
or activities
other
Interviewer: So, you are saying that you want to
use English to understandother cultures,not only
British or Americanculture.
Nina (EM at TU): Yes. I do not want to be a
British or anAmerican.[Nina, I, Feb.2007]

Kris (NEM at TU) says:

I do not think we need to learn culture when we
studyEnglish. [Kris, I, Feb.2007]

As we can seefrom this section,althoughmost of the studentshave the thought
that it is necessaryto understandtarget language culture (e.g. British or
American culture), they also agree that it would be better to use English to
broadentheir view to other culturesaswell. Interestingly,when I was conducting
the interviews, a couple of students told me that they were fond of the British

influenced
by
is
American culture and
Taiwan
culture
accent and
although
system.

Interviewer: Do you want to understandBritish or
Americanculture?
Spenser (NEM at TU):
British
think the UK has a long history

I
culture ......
[Spenser, I,
......

Fcb. 2007]

Carol (NEM at CU) says:
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Although I do not think that English belongs to
British or American, I still feel that there is a
differencebetweenBritish andAmericanEnglish.I
think British English is more elegant. [Carol, 1,
March 2007]

In this section, I have presented the interview findings of Taiwanese university

students' English studying motivation, motivation changes in the learning
process and perceptions of the ownership of English and acquiring target
language culture in the English language classroom across four different
programmes(CU-EM; CU-NEM; TU-EM; TU-NEM). In the next section,I will
presentthe questionnairefindings which involve university studentsonly.

4.3 QuestionnaireFindings (Students)
During the period (April 2007-May 2007) of my questionnaire administration, I

administered439 questionnairesto the four groups(CU-EM; CU-NEM; TU-EM;
TU-NEM) for my research,and received430 valid questionnaires(CU-EM=107;
CU-NEM=122; TU-EM=103 TU-NEM=98). The responserate was 97.94%. The

following arethe questionnairefindings.

4.3.1 Background Information
The majority of the participantsare femalestudents(69.86%)and thereare only
30-14% of male studentsin this research.As for the programmedistribution,
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28.37% of the participants are non-majors at the comprehensiveuniversity
followed by English majors (24.88%) at the comprehensive university, English

majors (24.19%) at the technologyuniversity and non-majors(22.56%) at the
technology university. Apart from gender and programmes, almost half of the

participants (51.72%) are English-major students followed by arts (15.2%),
medicine (11.52%), business (10.05%), design (4.9%), engineering(3.92%),
agriculture(2.21%) and science(0.49%).

The final part of the backgroundinformation section is to explore participants'
experienceabroad.The first questionis about whetherthe participant has ever
stayedor studiedin a foreign country. If the answeris positive, the participant
needsto specify which country and the length of the stay.The result indicates
that the majority of the participants (90.7%) have not stayed in a foreign country

before. 3.95% of the participantshave stayed in the US followed by the UK
(1.4%),Canada(1.4%),Japan(0.7%), Singaporc(0.7%),Australia (0.47%),Ncw
Zealand(0.23), Korea (0.23%) and China (0.23%).Most of the participantswho
have the experience of staying abroad have stayed in a foreign country for less

than 12 months.The majority of themonly havestayedfor oneto two months.
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4.3.2 Learning Orientation
The second section of the questionnaire explores participants' English learning
motivation at university. There are four motivational dimensions (intrinsic
motivation; instrumental orientation; integrative orientation; external pressure)

and eachone includesthree Likert-scalestatements(items).The findings of this
sectionarc the following.

4.3.2.1 Internal

Consistency Reliability

Check across the

Dimensions
As I mentioned in the methodology chapter, during the process of the
questionnairedesign, item 16 (1 study English becauseit will enable me to
broadenmy view) was placedin the dimensionof instrumentalorientationbased
on Gardner'sAMTB (Gardner,1985).However,this item seemshard to classify
and is open to interpretation. For example, Noels, Pelletier and Vallerand
(2000:57-85) argue that to learn a foreign/second language in order to acquire

knowledgeis more a form of intrinsic motivation. Due to the complexity of this
item, in the piloting process(see Section3.3.3.3),1 did an internal consistency
reliability check based on the different dimensions. The result suggeststhat item

16 (1studyEnglishbecauseit will enableme to broadenmy view) is not strongly
connectedwith the other items in the dimensionof instrumentalorientation.Due
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to this, I decidedto replacethe item with anotherone 13 (1 studyEnglishbecause
it will help me to obtain a higher payingjob) which is unquestionablydefinedas
item
because
it
instrumental
item,
kept
(1
16
English
and
study
will enableme
an
to broadenmy view) unattachedto any dimensionsand openfor discussion.
After I receivedthe valid questionnaires,I startedthe analysisby including item
16 (1 study English becauseit will enableme to broadenmy view) in eachof the
four dimensionsone by one in order to check the consistencyreliability. The
result indicatesthat this item is well connectedwith the dimensionsof intrinsic
motivationand integrativeorientation(seeTable4.1 andTable4.2).
Statistics
Reliability
P Cronbach's
]
N of Ttems
Al ha
774
4
.

Statistics
Item-Total

intrinsic

ScaleMeanif
Item Deleted
9.31

ScaleVariance
if Item Deleted
3.091

intrinsic

9.43

2.674

intrinsic

9.24

2.984

mot13

9.03

3.479

Corrected
Item-Total
Correlation
611
.
648
.
585
.
472
.

Cronbach's
Alpha if
Item Deleted
702
.
680
.
715
.
769
.

Table 4.1-Internal consistencyreliability of intrinsic motivation (*motl3=
the item-1 study English becauseit will enableme to broaden my view)
(N=430)
ReliabilityStatistics
P Cronbach's
All ha
759
.

N of Items
4_
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Item-TotalStatistics
ScaleMeanif ScaleVariance
ItemDeleted if ItemDeleted
integrative
9.84
2.807
integrative
9.76
2.828
integrative
9.51
3.012
9.60
2.978
mot13

Corrected Cronbach's
Item-Total
Alphaif
Correlation ItemDeleted
493
746
.
.
556
704
.
.
593
687
.
.
612
677
.
.

Table 4.2-Internal

consistency reliability of integrative orientation
(*motl3= the item--I study English because it will enable me to broaden my
view) (N=430)

However,in order to investigatethis issuemore fully, after I completedthe data
collectionand did the internal consistencyreliability check,I invited threeof my
Taiwanesecolleagueswho were all doing their doctoraldegreeat the University
of Warwick for a short informal discussionon this issueon June22,2007. The
discussion lasted for about 20 minutes and was audio-recorded.Since the
discussionwas in Mandarin Chineseas the participantswished, the following
excerptswere all translatedby me. All of the participantsseemto agreethat
personal development is part of intrinsic motivation. As one participant says,

"[w]hen talking about broadening one's view, my first thought would be
" [TeacherA, d (d=discussion),June2007)
travelling and personaldevelopment.
Anotherparticipantalso says:

I think obtaining knowledge is about personal
development. My first thought about this issue is
that I often search some information such as music
or entertainment, which is in English on the
internet for my knowledge. Because a lot of
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websitesare in English only, if I can understand
English, I will have an opportunity to obtain more
knowledge.This might be one of my motives for
studyingEnglish. [TeacherB, d, June2007]

Although all three participants seem to agree that personal development is within

the dimension of intrinsic motivation, one of them also seesit from another
aspect.As shesays:

but, to some extent, I think broadeningone's
...
view is somehowrelated to a job as well. Today,
many people need English for their job. Some
people might think that developing their English
skill and broadeningtheir view can benefit them
for doing their job. So, it (broadeningthe view)
might havesomethingto do with ajob requirement
aswell. [TeacherC, d, June2007]
Interviewer: So, it (personaldevelopment)might
be related to both (intrinsic motivation and
instrumentalorientation)?
All: Yes!

As we can seefrom the discussionabove,althoughthesethreeparticipantsagree
that personaldevelopmentis part of intrinsic motivation, they also believethat it
might be associatedwith somepracticalreasonsaswell.

4.3.2.2 Intrinsic Motivation
From this section,I will interpretthe findings of the questionnairedataaccording
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to the four motivational scales (dimensions). Regarding the scale of intrinsic
difference
is
0.05
(the
ANOVA
the
the
significant
at
mean
result
motivation,

level) showsthat thereis a significant differencebetweenthe English majorsand
the non-majors. The English-major students tend to have higher intrinsic

is
do.
difference
As
this,
than
the
non-majors
as
another
major
well
motivation
that the non-majors' intrinsic motivation for studying English at the
comprehensiveuniversity (CU-NEM) is higher than the non-majors' at the
technologyuniversity (TU-NEM) (seeTable 4.3 for the scale-levelanalysisand
Table 4.4 for the item-level analysis).

Groups
ps
Scale

CU-EM

CU-NEM

TU-EM

(N=107)

(N=122)

(N=104)

Mean

Intrinsic

SD

3.21

0.53

Table 4.3-Intrinsic

Groups
ps
Items
Enjoy learning
English

-1

2.99

Mean

0.61

I

TU-NEM
(N=97)
Mean

0.49

2.59

SDJ
1

0.63

motivation across the four programmes

CU-EM

CU-NEM

TU-EM

TU-NEM

(N=107)

(N=122)

(N=104)

(N=97)

Mean

SD

Mean

SD

Mean

SD

Mean

SD

3.35

0.58

2.96

0.73

3.23

0.48

2.54

0.64

0.76

2.45

0.84

2.78

0.79

3.11

Bring

SD

3.21

1

Enjoy speaking
English
Confidence

SD

Mean

I

0.70

3.20

Table 4.4-Intrinsic

0.70
I

I
I

2.91

0.77

I
3.13
1

3.11

I

0.74

3.27

1
0.67

motivation items (Cronbach alpha=0.769)

-J
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4.3.2.3 Instrumental Orientation
The second motivational scale of this section is instrumental orientation. The
participants had to rate three items which were "I study English so that I can get

a better job", "I study English becauseit will enable me to understandmy
specialtysubject"and "I study English becauseit will help me to obtain a higher
paying job" Interestingly, the results indicate that the students' perceptionof
these three instrumental items across the four groups in this study is
homogeneous.
In otherwords, most university studentsin this researchagreethat
one of the motives they study English is becauseof practical reasonssuch as
gettinga goodjob or a bettersalary(seeTable4.5 for the scale-levelanalysisand
Table 4.6 for the item-level analysis).
Groups
Scale
FInstrumental

CU-EM

CU-NEM

TU-EM

TU-NEM

(N=107)

(N=122)

(N=104)

(N=97)

SD

Mean
1

3.16

Mean

0.50

Table 4.5-Instrumental
Groups
Items
Betterjob
Specialty
Better pay

1

3.27

SD

Mean

SD

Mean

SD

0.48

3.26

0.53

3.12

0.53

orientation across the four programmes

CU-EM

CU-NEM

TU-EM

(N=107)

(N=122)

(N=104)

Mean
3.29
3.08
3.13

Table 4.6-Instrumental

SD
0.64
0.71
0.66

Mean
3.52
2.96
3.36

SD
0.59
0.78
0.61

Mean
3.38
3.07
3.34

SD
0.65
0.65
0.71

TU-NEM

Mean
3.31
N=97
2.82
N=97
3.25
N=96

SD
0.69
0.79
0.72

orientation items (Cronbach alpha=0.592)
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4.3.2.4 Integrative Orientation
The third dimension is integrative orientation which includes three items: "I
studyEnglishbecauseI want to travcl/studyabroad";"I study English becauseit
will enable me to better understand foreign cultures"; "I study English becauseit

will enableme to meetand conversewith more andvariedpeople".The ANOVA
is
level)
difference
is
0.05
(thd
there
the
that
a
significant
at
suggests
result
mean
significant differencebetweenthe non-English-majorstudentswho show a little
lower degreeof integrative orientation at the technologyuniversity (TU-NEM)
than the other students(seeTable 4.7 for the scale-levelanalysisand Table 4.8
for the item-level analysis). A finding worth mentioning is that the English
majors' (CU-EM and TU-EM) perception of the third item (I study English
becauseit will enableme to meet and conversewith more and varied people)is
identical
(seeTable 4.8).
exactly

Groups
Scale
Integrative

CU-EM

CU-NEM

TU-EM

(N=107)

(N=122)

(N=104)

SD

Mean
3.33

0.52

Table 4.7-Integrative

Mean
3.23

SD
0.54

I

TU-NEM
(N=97)

Mean

SD

Mean

SD

3.28

_
0.51

2.92

0.63

orientation across the four programmes
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Groups
Items
Travel/study

CU-ENI

CU-NEM

(N=107)

(N=122)

Mean
3.17

SD

SD

Mean

0.75

3.21

0.76

(N=97)
Mean
3.04

abroad

N=104

Understand

3.34

foreign cultures
Converse with

3.37

0.69

3.07

0.72

3.48

0.60

3.42

0.64

varied people

TU-NEM

TU-EM

JN=104
1 3.48
N=103 1

SD

Mean

SD

0.80

2.77

0.84

0.67

2.79

0.76

0.59

3.20

0.74
1

orientation items (Cronbach alpha=0.677)

Table 4.8-Integrative

4.3.2.5 External Pressure
The last dimension explores students' external pressurefor studying English.
There are three items within this scale: "I study English becauseof university
policy or curriculurW';"I studyEnglish becausemy parentspushme to do so"; "I
study English becauseI need it to passexams".The ANOVA result (the mean
differenceis significant at the level of 0.05) suggeststhat the non-English-major
studentsfrom both the comprehensiveand the technologyuniversity (CU-NEM
and TU-NEM) bear higher external pressure for studying English than the
English-major students do (CU-EM

and TU-EM)

(see Table 4.9 for the

scale-levelanalysisandTable4.10 for the item-level analysis).
Groups
ps
Scale
External
Pressure

CU-EM

CU-NEM

TU-EM

TU-NEM

(N=107)

(N=122)

(N=104)

(N=97)

Mean

SD

2.11

0.57

Table 4.9-External

Mean
L2.53

SD

Mean

SD

Mean

SD

0.55

2.17

0.60

2.70

0.59

pressure across the four programmes
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Groups
Items
University policy

CU-EM

CU-NEM

TU-EM

(N=107)

(N=122)

(N=104)

I

TU-NEM
(N=97)

Mean

SD

Mean

SD

Mean

SD

Mean

SD

2.20

0.77

2.74

0.73

2.29

0.77

3.05

0.78

1.58

0.68

1.78

0.78

1.55

0.66

2.03

0.79

2.57

0.76

3.09

0.69

2.70

0.90

3.04

0.81

or curriculum
Parental
pressure
Pass exams

Table 4.10-External

pressure items (Cronbach alpha=0.651)

4.3.3 Motivation Changes
The aim of this sectionis to investigateparticipants' thoughtsabout changesin
their motivation during the process of studying English at university. Since
motivation changeis a multi-facetedand complicatedconcept,I decidedto use
an open-ended question to explore it. Participants could choose to answer the

questioneither in Mandarin Chineseor English.The questionaskswhethertheir
English studyingmotivation has changedin any way or not, and if so, what the
reasonsare.

Before I startedthe whole questionnaireadministration,I did not expectmany
responses to this question from the university students in Taiwan. As I am a
Taiwanese, I know that many people are unwilling

to answer open-ended

questions in a questionnaire. Nevertheless, when I received the valid
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from
Taiwanese
I
those
the
responses
many
surprised
with
was
questionnaires,
university students. Among 430 valid questionnaires, 269 participants answered

this question(CU-EM=73; CU-NEM=94; TU-EM=70; TU-NEM=32). I started
analysing this open-ended question data by creating a number of categories

for
the
motivational changes.The categoriesare teachers,
reasons
regarding
interest,
instrumentalreasons,travelling (or short
university policy, curriculum,
stayabroad),pressureand daily communication.

The responsesto this questionindicatethat the majority (about 70% of the total
269 respondents)of the students' English studying motivation has changedat
university in some ways. Although there are four groups of participants in my

research,the reasonswhich causethesemotivation changesare rather similar.
The studentsaddressthe influencessuchasuniversity policy/curriculum/pressure,
peer pressure,friendship, teachingmethods,coursebooks, time limit, teachers
etc. About 60 percentof the respondentswho answeredthis questionpoint out
that the teacherplays a very crucial role in their English learningprocess.As one
student (NEM at TU) says:

If you do not like English and haveno intention to
study it, the teacher'steachingmethod is the key
point to changethe attitude.If the teacherdoesnot
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know how to teach,then the studentwill gradually
lose his/her motivation. A good teacherwho can
teach well can really motivate studentsto learn
English. [Student A, Q (Q=questionnaire),April
2007]

Apart from the reasonsmentionedabove,a numberof students(about7% of the
total 269 respondents) mention that the opportunity of meeting and talking to a

foreignerin English in Taiwan changestheir motivation for studying English at
university. One student (NEM at CU) says: "... because there are some
[Student B, Q, April
foreignerson-campus,I would like to talk to them
........
2007] Another reasonwhich causessomestudents'learningmotivation changes
(about 15% of the total 269 respondents)is that they have an opportunity to
travel or stayabroadfor a shortperiod,for example,a summeror winter vacation.
One student (NEM at TU) mentions that, "after I came back from a foreign
country, I started loving English more and realising how important it was."

[Student C, Q, April 2007] Another interesting factor for one student's
motivationalchangeis love (about3% of the total 269 respondents),ashe (NEM
at CU) says: "since my girlfriend is a studentof the English department,she
forcesme to practiselisteningeveryday..." [StudentD, Q, April 2007]

Another finding emerging from the three programmes of students (CU-EM;
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CU-NEM; TU-EM) is that some students(about 20% of the 237 respondents)
believe that their motivation changed from the pressure to pass the exams at high

school and/or the parental expectationsto various personal reasonssuch as
interests, instrumental orientation, travelling,

broadening the

view,

communicatingwith foreignersand understandingother cultures at university.
One student (EM at TU) says: "... at first, I studied English becauseof my
parents' expectations, but now I hope that English can benefit my future career."

[StudentE, Q, April 2007] Another student(NEM at CU) says:

I studied English in high school becauseof the
exams and of pursuing good grades. However,
now, I would like to communicatewith various
foreignersin English. If I can speakEnglish, I do
not need to worry about studying or travelling
abroad,or evenmy job. [StudentF, Q, April 2007]

Similarly, one student (NEM at CU) says:

I studied English in high school becauseof the
exams.However,after enteringuniversity, I realise
how important English is. We have to use English
for our specialistsubjects.As well asthis, having a
good level of English can broadenmy view. So, I
like English very much. [Student G, Q, April
2007]

One student (EM at CU) also says:
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After enteringuniversity, I feel that I do not study
English becauseof the exams.I want to improve
my ability and be more confident. It is important
to study English actively at university. At
university, many studentshave a high level of
English proficiency. I want to study harder and
improvemyself. [StudentH, Q, April 2007]

Interestingly, the English-major studentsat both the comprehensiveand the
technologyuniversity (CU-EM and TU-EM) stateanothersimilar thoughtabout
their motivational changes.A number of the students(about 20% of the143
respondents)believe that their English studyingmotivation changesfrom a real
interestto passingthe examsand preparingfor getting a goodjob. One student
(EM at CU) says:

In the beginning, I studied English becauseI really
liked it. However, after I get into the university, I
feel that I study English is to pass the exams.
[Student I, Q, April 2007]

Another student (EM at TU) writes in English and says:

internal motivation (love for English) has
my
......
been changedinto externalone for my 'major' in
English,which makesme useif to find a job. Thus,
I must improve my English abilities accordingto
working requirement.[StudentJ, Q, April 2007]
Similar to the previous student,one student(EM at CU) writes in English and
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says:

When I decided to study English at first, I just
wanted to prove how good or bad my English is.
However, after three years,I changedmy mind. I
think studying English can enable me to get a
better job with higher paid. [Student K, Q, April
2007)

Among the English-major studentsat the comprehensiveuniversity (CU-EM),
someof the students(about 10%of the 73 respondents)point out anotherreason
why their motivation has changed at university. In Taiwan, the English
departmentsof the comprehensiveuniversities are generally literature and/or
linguistics orientated.The studentsmay not have an opportunityto choosesome
practical subjects such as business English, interpretation or translation ctc. One

student(EM at CU) comments:

I chose the Department of English Literature
because I was interested in literature and history.
However, after I started my study, I realised that
there were only 1% or 2% of the graduates who
could have a career on these subjects. On the other
hand, although the Department of Applied English
is not literature-orientated, the curriculum is
practical. In other words, I can acquire some
business knowledge combined with English, which
is important for my job hunting in the future.
English is only a tool. [Student L, Q, April 2007]
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Another studenthas a similar opinion. As she (EM at CU) says:"my university
(the English department) focuses on literature which is not my favourite. I like

" [StudentM, Q, April
somethingwhich can be applied in a real conversation.
20071

As we can discover from the findings of this section,motivation changeis an
abstract and complex concept. Since everyone's cognition is different, their
attitude toward the motivational change varies. The responses in the
questionnairescan only briefly give us somethoughtsaboutwhat studentsthink
in their English studyingprocess.

4.3.4 English Today
The focus of the fourth sectionin the questionnaireaims to exploreparticipants'
perceptionsof the role of English today. There are three aspectswhich are
'disagreewith native ownership', 'more varieties of Englishes' and 'disagree
with nativenorm' in this section.The findings arethe following.

4.3.4.1 Disagree with Native Ownership
Four iterns----ý'Englishbelongs to the UK/USA"; "It is native speakers' right to
decide how English should be used"; "If English is used differently from British
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or American English, it must be wrong"; "English belongs to anyone who
attempts to speak the language"ý--airn to explore participants' viewpoints on the

issueof the ownershipof English.The resultsindicatethat thereis no significant
difference on these four items across the four programmes of students (CU-EM;

CU-NEM; TU-EM; TU-NEM) (see Table 4.11). In other words, the students'
thinking is homogeneous
andthey disagreethat Englishbelongsto certainpeople
i.e. English native speakers, or countries i. e. English-speaking countries.
Especially,the studentssharea strong disagreementon the item (If English is
useddifferently from British or AmericanEnglish,it must be wrong) here.

Groups

CU-NEM

CU-EM

TU-EM

TU-NEM

(N=107)
Items
English belongs
to UK/USA

Mean
2.22

(N=96)

SD
0.75

NSs can decide
how English

2.57

0.72

should be used
English different
from UK/USA is

1.82

0.62

Mean
2.37
N=122
2.53
N=121

1.93
N=122

SD
0.70

0.73

0.58

Mean
2.28
N=102
2.47
N=102

1.85
N=103

SD

Mean

SD

0.68

2.48

0.84

0.72

2.41

0.86

0.56

2.01

0.70

3.34

0.61

wrong

I

English belongs
people who
speak it

3.50

Table 4.11-Participants'

0.65

3.49
N=122

0.59

3.49
N=103

0.59

I
perceptions of the native ownership of English
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4.3.4.2 More Varieties of Englishes
The secondpart of this sectionaims to discoverwhetherparticipantsagreethat
thereshouldbe varietiesof Englishesin the world today.The first item they have
to rate is "Standard English means British or American English". The finding

showsthat all the studentsin the researchseemto disagreethat StandardEnglish
shouldbe British or American English (seeTable 4.12). However,the result of
the next item (It is betterto havemany different kinds of Englishesin the world)
shows a contradictory finding. Although there is a significant difference (the
mean difference is significant at the 0.05 level) between the comprehensive
university students' thought (CU-EM and CU-NEM) and the technology
university students' (TU-EM and TU-NEM), most studentsseemto agreethat
thereshouldnot be varietiesof Englishesin the world (seeTable 4.12).

r

Groups
1tems

CU-EM

CU-NEM

(N=106)

(N=122)

Mean

SD

Mean

SD

Standard
English means
UK/USA English

2.61

0.75

2.60

0.81

Better to have
various
Englishes

2.34

0.76

I
I
Table 4.12-Participants'

2.30
I

0.83

TU-EM

Mean
2.70
N=101

2.00
N=102

SD

0.71

0.70

TU-NEM

Mean
2.58
N=95

1.92
N=96

I
I
perceptions of varieties of Englishes

SD

0.78

0.77
_j
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4.3.4.3 Disagree with Native Norm
In the last part of this section, two items C'Imitating how native speakers use
English is most important in learning English" and "I will try my best to get rid
of my Chinese accenf') aim to explore participants' views on the issue of English

native speakers'norm. Again, the results show that there is no significant
differenceacrossthe four programmesof students(CU-EM; CU-NEM; TU-EM;
TU-NEM) on this issue. However, we can discover that there is another
finding
here
indicates
do
4.13
Table
that
the
as
not
well.
students
contradictory
considerthat imitating English native speakers'competenceof using English is
important.Nevertheless,the studentsseemto agreethat they would like to try to
getrid of the Chineseaccentwhen speakingEnglish (seeTable4.13).
Groups
ps

CU-EM

(N=107)
Items

Mean

Imitating NSs is
important in
2.50
learning English
Try to get rid of
my Chinese
accent

3.06
I

CU-NEM

(N=122)

TU-EM

TU-NEM

(N=103)

(N=96)

SD

Mean

SD

Mean

SD

Mean

SD

0.86

2.70

0.74

2.81

0.81

2.56

0.83

0.82

3.07

0.69

3.28

0.67

2.80

0.80

I

Table 4.13-Particip

I

II

ants' perceptions of native norm

4.3.5 Other Comments
The last question in the questionnaire is about participants' other comments
regarding the attitude to learning English. Among the valid 430 questionnaires,

159

183 participants

(CU-EM=47;

CU-NEM=69;

TU-EM=46;

TU-NEM=21)

answeredthis question. The responsesshow a number of mixed feelings in
relation to studying English. Many students (about 30% of the total 183
respondents) mention that English is important, but too difficult to learn, and

they wish they could learn it happily. The sentence"practice makes perfecf'
appearssix times from the responses.Also, many students(about 40 % of the
total 183 respondents)point out an important influence affecting their English
learning attitude, which is interest. One student (EM at TU) says, "I think
'interest' is crucial..." [StudentN, Q, April 2007] Another student(EM at TU)
comments,"I think interest is important. I have the desire to study English
becauseI like Westernpop music andmovies." [Student0, Q, April 2007]

Apart from interest, another point that emerges from many students (about 40

of the total 183respondents)is the environment.Many studentsspecifythat they
do not haveopportunitiesto use English in their daily life in Taiwan so they can
not improve their English. Some(about 5% of the total 183 respondents)even
criticise the English education of Taiwan for its failure in this regard. One
student (EM at TU) says, "I wish I could apply English in my daily life more".
[Student P, Q, April 2007] Another student (NEM at CU) comments:
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It is important to use English everyday if you want
to improve it. We speak Mandarin Chinese in our
daily life, but only speak one or two English
sentences in English class...... [Student Q, Q,
April 2007]

Although most students in the research agree that English is important, some

(about 10%of the total 183respondents)also point out that MandarinChineseis
increasinglypopular in the world. Do we really needto blindly chaseEnglish?
One student (EM at TU) comments, "learning English is important but to master

MandarinChineseis far more importantbecauseit is a future trend". [StudentR,
April 2007] Another student(NEM at CU) has a similar opinion and says
"since China is becoming stronger, will the English language still be a
2007]
in
future?
"
[Student
S,
Q,
April
the
mainstream

Similar to the finding of participants'thoughtson the varietiesof Englishes(see
last
4.3.4.2),
to
this
the
question also show some contradiction
section
responses

on this issue.Onestudent(NEM at CU) comments:

Language is like a bridge to connect people. A
global language is decided depending on how
powerful the country is. I think there should be a
standard for the global language and should not be
any regional differences. [Student T, Q, April
2007]
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However,anotherstudent(NEM at CU) has an oppositeopinion, as the student
local
So,
because
in
is
different
there
"language
of
cultures.
various regions
says,

for
is
long
be
'standard
English'
there
problem
as
no
as
any
should not
" [StudentU, Q, April 2007]
communication.

As we can see from the commentsabout the participants' attitude to learning
English,someof them sustainpositive thinking, but someof them arepessimistic
in
Also,
doubts
Taiwan.
have
English
someparticipantsstart
studying
about
and
to realisehow importantMandarinChineseis in the world today.As for the issue
have
Englishes,
to
the
the
some
seem
still
participants
varieties
of
of
contradictorythoughts.

4.4 Summary
In this chapter, I analysed the findings of the data collected through three
different methods-focus group interview, interview and questionnaire.The
focusgroupinterview findings indicateduniversity English teachers'thoughtson
their students'studyingmotivation, motivation changesand their perceptionsof
the role of English today including the ownership of English and acquiring target
language cultural knowledge in the EFL classroom. The interview

and

questionnairefindings presenteduniversity students' thinking about the above
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issuesand some other commentsregarding their attitude to learning English
across four different programmes.In the next chapter, I will discuss some
importantissuesthat emergedfrom the findings in moredetail.
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Chapter Five-Discussion
In this chapter, I will discuss some key issues which emerged from the findings
presented in Chapter Four from three aspects-university

students' motivation

for studying English, changes in their motivation and the influences which

causedthe changes,and perceptionsof the role of English today and language
models.In orderto give a whole andclearerpicture, I will discusstheseissuesby
integrating insights from different data sources (focus group interview, interview

from
Unless
where
relevant.
otherwise
stated,
excerpts
and questionnaire)
all
focus group interview, interview and questionnairein this chapter have been
translatedfrom MandarinChineseinto Englishby me.

5.1 Motivation for Studying English (Orientations)
In this section, I will discuss Taiwaneseuniversity students' motivation for
studying English and compare their motivation across four different groups

(English majors and non-majorsat both the comprehensiveuniversity and the
technology university). As I explained in Chapter One, the comprehensive
university (CU) is mainly research-based
and the technologyuniversity (TU) is
practice-orientated.
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5.1.1 Instrumental Orientation
The questionnaireand interview findings show that the majority of the students
(acrossthe four groups)studyEnglish for instrumentalreasonssuchas finding a
good job, having a better salary or understanding their specialist subjects.

However,the definition of 'instrumentalorientation' here is a debateableissue.
As I pointed out in the methodologychapter(see Section 3.3.3.3), in the first
version of the questionnaire(see Appendix 1), 1 adaptedan item (Studying
French can be important for me becauseit will make me a more knowledge
from
Gardner's(1985) AMTB to 'I study English becauseit will enable
person)
me to broadenmy view' and includedit in the instrumentalorientationsectionas
Gardnerhad classifiedpersonaldevelopmentas part of instrumentalorientation.
However, the piloting result (see Section 3.3.3.3) suggested that the item had a

low correlationwith the other instrumentalitems such as 'finding a betterjob'
and 'understandingspeciality subjects'. Due to this, I replacedthe item with
anotherone(I studyEnglishbecauseit will help me to obtaina higherpayingjob)
and kept it for open discussion.The final results of the questionnaireshow that
the item of personaldevelopmentis well correlatedwith intrinsic motivation and
integrative orientation (especially with intrinsic motivation) (see Section 4.3.2.1).

This finding is correspondentwith Noels, Pelletierand Vallerand's (2000:57-85)
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claim that to learn a foreign/secondlanguagein order to acquireknowledgeis
more a form of intrinsic motivation. As discussedin Section2.1.1,Vallerandand
his associatesidentified a subtypeof intrinsic motivation, intrinsic-knowledge,
which refers to the individual's

satisfaction and pleasure when obtaining

knowledgeand finding out new things (seeSection2.1.1 for the discussion).The
resultsof the questionnairein this study also suggestthat personaldevelopment
is part of intrinsic motivation.

Basedon the questionnaireresults, we might be able to assumethat personal
developmentis more a form of intrinsic motivationthan instrumentalorientation.
However, as mentioned in Section 4.3.2.1, after the questionnairedata were
analysed, I invited three of my Taiwanese colleagues who were all doing their

doctoral degreeat Warwick University for a short informal discussionon this
issue.All of the participantsseemto agreethat personaldevelopmentis part of
intrinsic motivation. However, meanwhile, they believe that it might be
associatedwith somepracticalreasonsas well. Oneparticipantindicatesthat the
individual might benefit from his/her own personal developmentfor doing
his/her job. Since the participants are all English teachers and have to use
English every day as their job requirement, the discussion result is unlikely to
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it
does
issue.
However,
this
Taiwanese
thoughts
on
students'
university
represent
is
that
a multifaceted and multidimensionalconceptand
us
motivation
remind
cannotbe classifiedin a simpledichotomousway.

5.1.2 Intrinsic Motivation
As noted above, the questionnaire and interview findings homogeneously
suggestedthat Taiwaneseuniversity studentsinvolved in this researchstudy
English for instrumentalreasons(practical reasons).However,what do the five
teachersI interviewedthink abouttheir students'motivation for studyingEnglish?
The focus group interview findings also showeda similar result. The teachers
believethat the majority of their studentsstudy English for instrumentalreasons.
Interestingly, a couple of teacherseven further point out that most of their
students including the English majors study English mainly because of external

pressure,not intrinsic motivation.As oneteachersays:

The main purposeof studyingEnglish is probably
for their further education.It is very rare to see
somestudentswho havehigh 'intrinsic' motivation
and want to approachWestern cultures through
English.[Sally, fg, Jan.2007]

However, on the other hand, both the questionnaireand interview findings
suggest a different result from the teachers' perceptions. The majority of the
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English majors show a high degreeof intrinsic motivation in studying English.
When I interviewedthe English majors from both the comprehensiveand the
technologyuniversity, many of them told me that they choseEnglish as their
major becausethey were interested in the language and wanted to explore more

English
it.
Some
to
that
they
as a
combine
students
said
wanted
about
from
interests.
discover
As
we
can
other
skills
and
communicationmediumwith
the discussionabove, there seemsto be a mismatch between how teachers
for
learning
intrinsic
English
and what students
motivation
students'
perceive
themselves report.

As for the non-majors,althoughintrinsic motivation is not statisticallyidentified
among them in the questionnairedata, we can see that the non-majorsat the
comprehensiveuniversity (CU-NEM) have a considerably high degree of
intrinsic motivation (mean=2.99) comparedto the non-majorsat the technology
university (mean=2.59).The questionnairefindings are reflectedin the interview
data as well. The interview data suggestthat many of the non-majorsat the
comprehensiveuniversity believe that English is important to them and have a
desireto learn it well. Figure 5.1 illustratesthe students'intrinsic motivation for
studying English acrossthe four groups in the study.
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English majors

>

non-majors

>

non-majors

(comprehensive &

(comprehensive

(technology

technology

university)

university)

university)
Figure 5.1-Students'

intrinsic motivation comparison across four
programmes

5.1.3 External Pressure
The majority of the studentsin this study disagree that they learn English
becauseof externalpressure.However,the data also suggestthat the non-majors
bear higher pressure(meanfor TU-NEM=2.70; mean for CU-NEM=2.53) such
by
'being
'passing
'following
their
policy'
or
pushed
exams',
university
as
parents' than the English majors do. The interview findings on this issue
(externalpressure)show a similar result. Somenon-majorstold me that they had
because
forced
intention
English
to
to
so
of university policy.
study
and
were
no

As one non-major says,"[w]e were forced to study English by the university
" [StudentQ 1, Feb. 2007]
authority.I'd rather not to have any English lessons.
However,the non-majors'perceptionson this issue(externalpressure)in fact are
far more complex than the questionnaire data suggest. Some of them show
mixed feelings indicating that although it is a compulsory requirement to take the
English language module because of university policy, they also believe that
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English is very importantto them and are willing to havethis input. Perhapsthis
explains why the majority of the students (across the four groups) disagree that

they study English becauseof external pressure,though the non-majorsbear
slightly higher pressure in leaming. These results might give us some thoughts

aboutthe researchmethodologyissuehere.Sincequantitativeresearch(a survey)
is often criticised for being not sensitive, overly simplistic and averaging
for
(D6myei,
2007:
34-35,
3.2
Section
participants' subjective responses
also see

the discussion), the interview data here seem to compensate for these
disadvantages
and enableus to examinethe questionnairedata from a different
angle.

5.1.4 Integrative Orientation
In terms of integrative orientation, in Warden and Lin's (2000) and Chen,
Warden and Chang's (2005) research investigating Taiwanese EFL learners'

motivation, both studiessuggestthat integrative orientation is not significantly
identified among those Taiwaneselearners. Nevertheless,the questionnaire
findings of my study suggest that there is a positive correlation between
integrative orientation and the students' motivation across three groups of
students(CU-EM, TU-EM, and CU-NEM). However,I would like to arguethat
the term 'integrative orientation' here might not be comparablyassociatedwith
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and even
taking on characteristicsof anothercultural/linguisticgroup" (Gardner,2005:7).
However,the threeitems of integrativeorientationI borrowedand adaptedfrom
Gardner's (1985) AMTB for my research (a. I study English because I want to
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that the majority of the studentsinvolved in this study approvethis notion (see
Section4.3.4.1for the detailedquestionnairefindings). In termsof the interview
findings, althougha few studentsstill have the thought that English belongsto
English native speakers,the majority of the participants disagree with the native

ownershipof English, which is coincidentwith the questionnairefindings. As
onestudentsays:

I do not think that English belongs to certain
countries.If you can speakEnglish and the person
who you talk to can speakEnglish as well, then
you can communicate.Even if you are not in the
UK or US, you still can use English to
communicatein Japanor Korea. [James,1, March
2007]

Anotherstudenthasa similar thoughtandcomments:

As we can see from the changes internationally
today, I think English is like Chinese and is
becoming more and more popular. Even you can
say that it is too popular to tell who owns the
language
I think it will be more and more
......
difficult to define the ownership of English. [Carol,

1,March 2007]

As we can seefrom the discussionabove,both the questionnaireand interview
findings suggest that the majority of Taiwanese university students in this study
agree with the notion of English as an international language. This notion also
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influences their perceptionsof acquiring target languageculture in the EFL
classroom. Some students told me that they thought it was necessary to acquire
some target language cultural knowledge such as British or American culture
when studying English. One student believes that if she can understand more

about British or American culture, she will be more interestedin the language
andwant to readmore Englishbooks. Similarly, anotherstudentcomments:

When you learn a language,it is necessaryto
understand the target language culture. For
example,therearemany Chineseidioms. If you do
not understandthe cultural background,you will
not understandwhere the idiom comes from. If
you do not know the origin of the idiom, then you
will not know how to useit. [Carol, I, March 2007]

However,there are more studentswho agreethat apartfrom acquiringthe target
languageculture knowledge, they also want to broaden their view and use
Englishto understandvariousforeign cultures.As onestudentcomments:

If English is an internationallanguage,why should
we learn British or American culture? If the
cultural knowledgeis in the coursebook, then it is
O.K. for me to learn it. However,it should not be
restricted to only Britain and America these two
countries. You can have more knowledge about
other festivalsor activities from different cultures.
Interviewer: So, you are saying that you want to
use English to understandother cultures,not only
173

British or Americanculture.
Nina (EM at TU): Yes. I do not want to be a
British or anAmerican.[Nina, 1,Feb.2007]

The questionnaireand interview findings suggestthat althoughthe majority of
the students involved in this research learn English for integrative reasons, the

term 'integrative' heremight not be literally identical with Gardner'snotions of
46an individual's openness to

taking on

characteristics of

another

cultural/linguistic group" (2005:7) or the desire to get close to the target

languagecommunity and even becomea member of the community. On the
contrary,the students'beliefs reflect McClelland's claim of "integrationwith the
global communityratherthan assimilationwith native speakers". As he argues,
there is a "need to reappraiseGardner's concept of integrativenessto fit a
perception of English as an international language" (McClelland, 2000, cited in
D6myei, 2005:95). The questionnaire and interview data suggest that many

Taiwaneseuniversity studentshavethe desireto use English as a communication
tool for travelling, meeting more and varied people and understandingother
foreign cultures.It is rare to seethat they only want to conversewith English
native speakers(e.g. British or American) and know their culture exclusively.I
believe that their perceptions of English as an international language and
opennesstowards other cultures support Yashima's (2000,2002,2004) notion of
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'international posture' which refers to an "interest in foreign or international
affairs, willingness to go overseasto study or work, readinessto interact with
interculturalpartnersand a non-ethnocentricattitudetoward different cultures"
...
(Yashima, 2000:57). In other words, most Taiwanese university students may

have developed a 'world identity' with 'intercultural competence'. Hall
(2002:109)cites Byram.(1997)pointing out that interculturalcompetenceis "the
knowledge, skills and abilities to participate in activities where the target
languageis the primary communicativecode and in situationswhere it is the
common code for those with different preferred languages". Intercultural
competenceis the overall capability of the individual to cope with various
challenges of intercultural communication, such as cultural difference,
unfamiliarity and the tensions and conflicts that come with this process.
Furthermore, Byram (1997:48-53) suggeststhat promoting students' intercultural
competencerequires attention to five dimensions:

1)

Attitudes: curiosity and openness,readinessto suspenddisbelief about
otherculturesandbelief aboutone'sown.

2)

Knowledge: of social groups and their products and practices in one's own

and in one's interlocutor'scountry,and of the generalprocessesof societal
and individual interaction.
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3)

Skills of interpretingand relating: Ability to interpreta documentor event
from anotherculture, to explain it and relate it to documentsfrom one's
OVVM.

Skills of discovery and interaction: Ability to acquire new knowledge of a

cultureand cultural practicesandthe ability to operateknowledge,attitudes
and skills underthe constraintsof real-timecommunicationand interaction.
5)

Critical cultural awareness/politicaleducation: An ability to evaluate
critically and on the basis of explicit criteria perspectives,practicesand
products in one's own and other cultures and countries. (Byram,
1997:48-53)

The discussion above implies that Gardner's notion of integrativeness
(integrative orientation) may have lost its original import especially in some

English learningcontextswherethereis little or no contactwith L2 speakers,for
example the EFL context like Taiwan. Furthermore,as discussedin Section
2.1.2.2,D6myei (2005) has also arguedthat the notion of integrativenesscould
be reinterpretedas Ideal L2 Self which is definedby him as

the U-specific

facet of one's ideal self.- If the
person we would like to become speaks an L2, the
Ideal L2 Seýf is a powerful motivator to learn the
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L2 becauseof the desireto reducethe discrepancy
between our actual and ideal selves (D6myei,
2005:105).

I believe that the questionnaireand interview data in this study strongly suggest
that most Taiwanese university students in this study learn English not because

of their desireto take on the characteristicsof the targetlanguagecommunityor
another cultural/linguistic group. In fact, the students see English as an
internationallanguageand want to utilise the languageto help themachievetheir
Ideal L2 Self as an internationalperson.As one English-major student at the
comprehensiveuniversity says:

Firstly, among many other subjects, I am only
interestedin English. Secondly,although English
is just a language,not a specialty,it still can help
me becomeinternationalalong with my specialty.
It is somethingthat I need.[Vicki, I, March 2007]

Another non-major at the comprehensive university says in the questionnaire:

I think English is very important. I want to
......
learn it hard becauseI have a desire to study
abroad after I graduate.If I can master English,
then I will have a big chanceto make my dream
come true. I truly believe that if I can speakgood
English,therewill definitely be a big changein my
life. [StudentV, Q, April 2007]
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This finding is similar to many scholars'claim that thereis a needto re-examine
the notion of integrativeness in L2 motivation and to find a more appropriate

term to describethis type of motivation in order to accommodatethe increased
language globalisation, especially the English language (see, for example, Noels

et al., 2000;Lamb, 2003; D6myei, 2005;D6myei et al., 2006 and Section2.1.2.2
for the discussion).

5.1.5 Summary of Motivation for Studying English
To sum up so far, in this section(5.1), 1 have discussedthe university students'
motivation for studying English in Taiwan based on the questionnaireand
interview findings. In order to give a whole and clearerpicture of the students'
motivation orientation, I have createda table to illustrate each group students'
motivation (CU-EM; CU-NEM; TU-EM; TU-NEM) (see figure 5.2).

English-major

Non-English-major

Comprehensive
University
(Q&I)
Instrumental
Intrinsic (Q&I)
Integrative(Q&I)
Instrumental
(Q&I)
Intrinsic(I)
Integrative(Q&I)

Technology
University
(Q&I)
Instrumental
Intrinsic(Q&I)
Integrative(Q&I)
(Q&I)
Instrumental
Pressure(l)

Figure 5.2-University

students' motivation orientation for studying English
across four programmes (Q=questionnalre data; I=interview data)
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Firstly, as we can see from Figure 5.2, instrumental orientation seems to be the

main and most important motivation for studying English among those
Taiwaneseuniversity students.As discussedin Section 2.1.3 (Intrinsic and
Extrinsic Motivation), according to Ryan and Deci (2000; also see Deci & Ryan,

1985), there are different forms of extrinsic motivation representingdifferent
degreesof an individual's autonomyor self-determination.For instance,external
regulationis at the lessautonomous(or lessself-determined)end and integration
(or integratedregulation) at the more autonomousend of extrinsic motivation.
These different degreesof extrinsic motivation representdifferent levels of
instrumentalities.The individual may do an activity for external control or
avoidingpunishments;however,on the other hand,he/shemay 'choose'to do it
becauseof its instrumentalvalue, which is consideredas extrinsic motivation. In
his L2 motivational self system, apart from the Ideal L2 Self which was
discussed earlier, D6myei (2005: 105-106) labels the less autonomous (or less

self-determined)forms of instrumentalitiesas the Ought-to L2 Setf which is
definedas

the attributes that one believes one ought to
possess (i. e., various duties, obligations, or
responsibilities)in order to avoid possiblenegative
outcomes.This dimensioncorrespondson the one
hand to Higgins' ought self and thus the more
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(i. e.,

less

extrinsic
instrumental motives

internalized)

types

of

......

Although the questionnaireand interview results suggestthat the university
students in this research study English primarily for instrumental orientation,

they do not really tell us whethertheir instrumentalorientationis at the less(the
Ought-to L2 Selo or the more autonomousend (the Ideal L2 Selo of extrinsic
discuss
is
limitation
I
This
possibly
a
of
my
research,
which
will
motivation.
againlater in my ConclusionChapter.

Secondly,as I discussedearlier in this section,the interview datacompensatefor
the disadvantages
of the questionnairemethodand suggestthat the non-majors'
English studying motivation is in fact far more complex than the questionnaire

findings present. Some non-majors do show a certain degree of intrinsic
motivation and/or externalpressurewhich is not identified significantly in the
questionnairedata. Thirdly, although the questionnairedata indicate that three
groupsof students(CU-EM; CU-NEM; TU-EM) are inclined to haveintegrative
orientation for learning English, as I arguedearlier, the term 'integrative' here
might not be comparablewith Gardner'soriginal sense.Instead,I believe that
the studentswho havethis integrativethoughtor orientationaim to achievetheir
Ideal L2 Self andbecomea global citizen with a world identity and intercultural
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competencerather than take on characteristicsof another cultural/lingUistic
group.

Finally, another finding worth noting is that there seems to be a mismatch

between the teachers' perceptionsof their students' motivation for studying
English andthe actualmotivation reportedby studentsin the study.Although the
five teachersI interviewed all agreethat instrumentalorientation is the main
is
intrinsic
for
that
these
them
their
also
claim
no
students,
a
couple
of
motive
from
in
However,
their
see
students,only externalpressure.
aswe can
motivation
the questionnaireand interview results,the university studentsin the study do
have a certain degree of intrinsic motivation to learn English. This finding
implies that teachersmay not perceivewhat their studentsthink and want in the
languageclassroom.Williams and Burden (1997:56) argue that "teachersare
highly influenced by their beliefs" and these beliefs are influential in
determining how they behave in the classroom.Furthermore,Meighan and
Meighan (1990) claim that teachersare likely to constructlearnersas: resisters;
receptacles;raw material; clients; partners; individual explorers; democratic
explorers.The first three constructsare teacher-centredwhile the rest involve
active participation from learners. The focus group interview data suggest that a
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have
intrinsic
the
teachers
their
see
students
as
who
no
couple of
resisters
motivation and are made to study English. "Such a view has given rise to the

commonly associated assumption that force or punishment is the most
appropriate way of overcoming such resistance in the classroom (Williams &

Burden, 1997:57 citing Meighan & Meighan, 1990). This mismatch might
influencestudents'motivation even further if their expectationsor wants cannot
be met during the teaming process,as I will discussmore in the next section
(Changesin Motivation). As an English teachermyself, I feel that language
instructorshave a responsibilityto remind themselvesof what they know about
their studentsand what they can do to help their studentslearn efficiently and
happily in the languageclassroom.

5.2 Changes in Motivation
In this section,I will discussthe changesin motivation studentsreportedandthe
influenceswhich were perceivedto determinethosechangesduring their English
studying process.Both the questionnaireand interview data suggestthat the
majority of the studentsagreethat their motivation changedin different ways
due to various influences. The focus group interview results also indicate that the

teachersnoticed changesin their students'motivation in the English language
classroom. These findings support the discussion in Section 2.3 (L2 Motivation
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as a Process)that motivation is a dynamic and constantly changing process
be
factors
is
influenced
by
and
cannot
consideredas a stable
various
which
construct.

The questionnairedata suggestthat somestudents'motivation changedfrom the
pressureto pass the exams at high school and/or the parental expectationsto
various personalreasonssuch as interests,instrumentalorientation, travelling,
broadeningthe views, communicatingwith foreignersand understandingother
culturesat university.However,somestudentshavean oppositethoughtand said
that their motivation changedfrom a real interest in learning the languageto
passingthe exams and preparing for getting a good job at university. These
multidirectionalchangesremind us againof Ryan and Deci's (2000) notion that,
on their human motivation continuum, motivation developsthrough different
stages(orientations)and 'moves back and forth' betweenthe most (e.g. intrinsic
motivation or integratedregulation) and the least (e.g. external regulation or
introjectedregulation)self-determinedends(seeSection2.1.3 for the discussion).
However,what might causethesemotivation changes?As the datapresentedin
Chapter Four suggest, there are various influences determining the changes in

students'motivation. Here, I will discussa numberof significant factorswhich
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areidentified by most of the studentsandthe teachers.

5.2.1 Teachers
Most of the students in the study point out that teachersplay a very (perhaps the
language
in
English
in
the
their
changing
motivation
most) crucial role

data
interview
the
that
focus
Interestingly,
the
also
suggest
group
classroom.
teachersbelieve that 'they themselves'are a major influence in determining
briefly
discussed
I
Not
in
at
their
as
surprisingly,
motivation.
students'
changes
the end of the previous section (Section 5.1), teachers'beliefs about learning,
learnersand themselvesinfluence how they behavein the classroom.D6myei
(1994a;2001a;2005) and Williams and Burden(1997) also claim that language
teachers are significant others who are most likely to influence students'
In
for
(see
&
discussion).
in
Section
2.2
2.3
the
my
ways
various
motivation

learning
like
do
they
that
not
particularly
although
study,somestudentspoint out
English,they would not mind sitting in classbecausetheir teachersare 'nice' to
them.This finding suggeststhat teachers'personalcharacteristicshave a certain
impact on their students. As D6myei (2001a:35) argues, "[t]he personal
characteristics of teachers (e.g. level of motivation/commitment,

warmth,

between
),
determining
trustworthiness,
the
empathy,
competence, etc.
rapport

teachersand studentsand largely responsiblefor the affiliative motive, which
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"
in
in
do
teacher...
the
to
to
to
the
order
please
school
well
students'need
refers
Some studentstold me that their teacher's encouragementand praise were
important to them and kept them motivated. As Wheldall and Merrett (1984;
1987) argue, rewards or praise are more effective than punishment to motivate

(2001a:
36)
learners.
D6myei
also claims that an
unwilling
and
resistant
is
"active
feedback/reward
motivational socialising
system
appropriate
behaviour".

However, it is like two sides of a coin. Although "teachers are powerful
35),
(Mrnyei,
2001a:
they
are also some students'
socialisers"
motivational
'demotivating' factor as well. Severalstudentsin this study commentthat their
teacher'steachingmethodsand competencedernotivatedthem in the classroom.
They do not really like teacherswho only readthroughthe textbookwithout any
(or
'dull'
the
classroom atmosphere
or arc unsuitable
explanation, make
incompetent)for teaching the subject. Student dernotivation seemsto be an
been
has
field
in
always
motivation
research
since
motivation
underdeveloped
in
2001a).
forces
(D6myei,
terms
than
of
positive
rather
considered
negative
According to D6myei's (2001a: 143) definition, dernotivation concerns "specific

externalforces that reduceor diminish the motivational basis of a behavioural
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intention or an ongoing action". In other words, dernotivationrefers to some
negative influences which affect a motivated individual's impetus for doing
certain activities. This notion is different from Ryan and Deci's (2000; also see
Deci & Ryan 1985) arnotivation which was discussed in Section 2.1.3.

Arnotivation refersto the individual's lack of any intention to act, i. e. thereis no
have
been
from
During
the
a
past
years,
number
of
scholars
within.
motivation
in
dernotivating
factors
influence
which
might
students
on
researching
working
the classroom(see,for example,Gorham& Christophel,1992;Chambers,1993;
Christophel& Gorham, 1995; Oxford, 1998; Mmyei, 1998). Results suggest
that teachersare one of the major dcrnotivating factors identified by students.
Based on his qualitative findings of investigating dernotivation in second
language learning, D6myei (1998) categorised nine types of negative influences

from the most dernotivatingfactorsto the leastonesas:

1. The teacher (personality, commitment, competence, teaching method)
(N=30);
2. Inadequate school facilities (group is to big or not the right level; frequent

changeof teachers)(N=l1);
3. Reduced self-confidence (experience of failure or lack of success)(N=11);
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4. Negativeattitudetowardsthe L2 (N=9);
5. Compulsory nature of L2 (N=4);

6. Interferenceof anotherforeign languagebeing studied(N=3);
7. Negative attitude towards L2 community (N=3);

8. Attitudesof groupmembers(N=2);
9. Coursebook (N=2).

As we can seefrom the list, teachersare identified by many of the participants
(learners)in the researchasthe most dernotivatingfactor. Similar to this finding,
dernotivated
in
that
their
teachers
out
study
also
point
students
my
of
a number
them in different ways, especiallytheir commitment,competenceand teaching
methods.Due to this, I believe that L2 teachershave a very important (perhaps
the most important)influencein motivating anddernotivatingstudents.

5.2.2 Curriculum
Accordingto the interview data,many of the studentsagreethat their motivation
for studyingEnglish was also affectedby the curriculum,which is similar to the
focus group interview findings. As the interview data presented in Chapter Four

suggest,severalstudentscomplainedaboutthe curriculum andtold me that there
was a gap between their expectations and the curriculum. Some said that the
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curriculum design was not good, did not have a sequenceto follow and gave
them too much pressure etc. One student even told me that the gap between her

expectationsand the curriculum dernotivatedher a lot since she enrolled in the
programme and she only wanted to finish her degree as soon as possible. On the

other hand, somestudentscommenthow they benefit from the curriculum as it
gives them some input and helps them prepare for GEPT (General English
Proficiency Test) at university. A number of scholars have discussed the
influenceof the curriculum (or course-specificaspects)on students'motivation
(see,for example,D6myei, 1994a;Williams & Burden, 1997and Section2.2 &
2.3 for the discussion). As we can see from the discussionsabove, both
influences(teachersand curriculum) are likely to changelearners'motivation for
studying English in both positive and negative ways.

5.2.3 Exams
As I briefly mentionedin ChapterFour (Section4.2.2), before I startedmy data
collection,I hadthe assumptionthat examsmight haveplayed a very crucial role
in both Taiwanesestudents'English studyingmotivation (choicemotivation) and
motivation changes(executivemotivation).As I am a Taiwaneseandhavehad a
seventeen-yeareducation in Taiwan, I know that the education system (and
perhaps I should say the traditional

cultural

value as well)

is very
188

I had the assumptionthat the university studentsI was going to
exam-orientated.
interview would tell me that they were demotivatedby examswhen they were
learning English. However, as the questionnairedata suggest,the motivation
orientation, external pressure, is not statistically identified by those students. As

for the issueof whetherexamschangestudents'motivation, althougha coupleof
the studentsdo mention that they do not like having exams,most studentsI
interviewedneitheridentify this factor nor agreethat examsdernotivatethem for
studyingEnglish. On the other hand,they believe that exams(or tests)facilitate
their English study and they already get used to the system.The five teachers
involved in the focus group interview have a very similar opinion. Sinceexams
are inevitable for every studentin Taiwan, the teacherspoint out that although
some students may still feel pressure of taking exams, many of their students in

fact get accustomedto it alreadyand seeit asa positive force instead.

I was surprisedwhen I read the results becauseI always felt stressfulwhen
preparingfor and sitting exams.However,having an opportunityto look back, I
cannot deny that those major exams I took did push me to study and obtain

knowledgeso that I could do what I enjoy doing. I startedto wonder if I had in
fact got used to the exam culture but was not aware of it myself. Given the

189

become
learning
tendency
English
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and a popular
that
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seems
circumstance
have
to study
in
Taiwan
today,
students
not only university
societal activity
English as a compulsory subject, but also employees and civil servants are
improve
Test)
GEPT
(General
English
Proficiency
their
to
take
to
encouraged

English proficiency and be promoted.This unique 'exam culture' was explored
by Chen, Warden and Chang (2005) in their research, investigating 567
TaiwaneseEFL learners'motivation orientation, expectancyand self-evaluated
findings,
According
to
their
a new motivation orientation,
research
skill.
'required orientation', is identified and strongly correlated with Taiwanese
English learners'past and future expectancyand has been existing in Chinese
culture for a long time. Required orientation refers to passing various exams

job
Chinese
In
class
and
exam.
class,
elective
exam,
required
as
entrance
such
believe
that
this
a
crucial
role,
since
we
required orientation plays
culture,
job
have
is
to
the
school/univcrsity,
a
good
enter
a
good
only way
passing exams

is
fruitful
(images)'
for
having
'dreams
to
life.
The
these
prerequisite
anda good
bear the pressureand pass the exams successfully.The notion of required
orientationseemsto reflect Williams and Burden's (1997:140) thought that the
broadercontext (wider family networks,the local educationsystem,conflicting
interests,cultural norms and societalexpectationsand attitudes)has a profound
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externalimpacton L2 learners'motivation. I would like to argueherethat exams
might not always be a demotivating factor; instead, it could be a positive force in
changing students' motivation for learning English in Taiwan.

5.2.4 Other Influences
Apart from the three influences identified by most of the students and the
teachers, some other factors such as group dynamics, social experiences

(meeting foreigners, travelling/short staying abroad and having a foreigner
boyfriend/girlfriend), environmentand interference of another language also
causethe students'motivation to change.Firstly, group dynamicsin the English
classroomseemsto be anotherinfluential factor.As the interview datapresented
in Chapter Four suggest, some students point out that the classroom atmosphere,

the interaction among studentsand/or with teachersand even the group work
changedtheir English learning motivation both positively and negatively. I
rememberclearly that one of my studentstold me in the interview that:

I think groupwork is a torture to me because
......
some of the membersare irresponsibleand they
finish their work without making any efforts
......
Normally I am the one to combine everyone's
work. However, actually, it is always me helping
everyone to finish their work, and check
everything.I am so tired. [Alice, I, Feb.2007]
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Thesefindings remind us of the discussionin Section2.3 (L2 Motivation as a
Process) that the leamer group does influence students' executive motivation.

Secondly,in additionto groupdynamics,someof the studentswho answeredthe
in
in
(about
the questionnaire
their
changes
motivation)
open-ended question

indicate that meeting foreigners on campus or in Taiwan, travelling abroad,
have
boyfriend/girlfriend
foreigner
having
for
a
a
study and
staying abroad
A
English.
that
impact
told
them
to
after
me
student
study
on
pushing
positive
important
how
began
to
had
travelling
she
realise
abroad,
an opportunityof
she
Englishwas andhadbeenmotivatedto studyEnglish sincethen.Another student
told me that he had to speakgood English becausehe neededit to communicate
(or
findings
his
foreigner
These
that
suggest
social
experiences
girlfriend.
with

in
for
English
learners'
likely
a
to
studying
motivation
change
encounters)are
in
learning
their
process,thoughpresumablythey could
manner
affirmative
more
depending
have
on the quality of the social
on
motivation,
negativeeffects
also
is
This
that
the
motivation
a socially mediated
of
notion
remindsus
experience.
process.As discussedin Section 2.2, according to Vygotsky's sociocultural
theory, the goal of teaming is independent problem solving. Scholars argue that

this processrequiresthe individual's desireto do so and involves interactionwith
competent others through processesof mediation and internalisation as cognitive
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2000;
1994;
Bronson,
McCombs,
(see,
for
example,
and motivational scaffolding
Ushioda, 2003; 2007 and Section 2.2 for the discussion). Although this argument

focusesmore on individuals' cognitive development,it also shedssomelight on
the socialisation of motivation. As Ushioda (2007: 8-9) claims, citing Bronson

(2000):

[Vygotsky] assumedthat individuals have innate
independent
for
and
self-regulation
motivation
action, but that motivation to control specific
from
is
acquired
goals
situationsand reachspecific
otherswho transmitknowledgeaboutwhich values
and goalsareapprovedby the culture.

In other words, individuals' desireto do certain activities is constructedthrough
interactions with others who bring in the cultural values and elements in a
in
Ryan
discussed
Section
2.1.3,
Similarly,
and
setting.
as
sociocultural
particular
Deci (2005) also point out that social contexts play an important role in
facilitating internalisation and integration of extrinsic motivation and sustaining

intrinsic motivation. They believe that the processesof internalisation and
integration for self-determinationare supportedby significant others such as a
family, a peer group or a society. The finding of social experiences (or encounters)

which changedsomestudents'motivation for studyingEnglish in this study has
demonstratedthe notion that social contexts have an impact on individuals'
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motivation.

Thirdly, as discussedabove,althoughsomestudentsin this study point out that
their social experiences (or encounters) changed their motivation in a positive

in
data
fact
the
suggestthat more studentscommentthat the
questionnaire
way,
learningenvironmentin Taiwanoffers them little opportunityof using English in
their daily life, which sometimeshinders their motivation for studying. As
Williams and Burden (1997) claim, the learning environmentis also one of the
important external factors determining learners' motivation. Similar to their
System-L2
Self
dimension
(2005)
Motivation
D6myei's
L2
the
third
of
claim,
Learning Experience-also

indicates that executive motives are related to the

immediatelearningenvironmentandexperience.

Finally, somestudentswho answeredthe last open-endedquestion(Is there any
comment regarding your attitude to learning English?) in the questionnaire
comment that since Mandarin Chinese (Taiwan's official language) is
increasingly popular and important in the world today, do people in Taiwan need

to 'chase the English languageblindly' [Student V, Q, April 2007]? As was
discussed earlier in this section, Dbmyei

(2001a) identified nine main
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dernotivatingfactorsin his study and points out the sixth factor as 'interference
of anotherforeign languagebeing studied'. In his study,the pupils who studied
both Germanand English at the sametime were worried that learning German
might have interfered with their motivation for learning English. Although

MandarinChineseis an official language,not a foreign languagein Taiwan,the
questionnairedatasuggestthat somestudentsbegin to wonderwhetherMandarin
Chinesemay becomeone of the most important internationallanguagesin the
if
future,
have
they
to study English now. In recent
so,
and
why
should
near
in
language
have
been
Chinese
centres
years,many
establishedat universities
Taiwan in order to fulfil a great demand from foreigners who wish to learn
Mandarin Chinese.TeachingChineseseemsto rapidly becomea very popular
job and gatherthe spotlight in Taiwan. I believe that this tendencymight have
influencedsomeuniversity studentsto begin questioningthe role of English and
give them an excuse (or maybe an escape?) for refusing to study English. To

someextent,this situationis similar to D6myei's (2001a) notion that interference
of another foreign languagebeing studied might be one of the dernotivating
factorsfor L2 learners.However,the interferenceidentified in my study is not a
foreign language;instead,it is the mother tongue(Mandarin Chinese)which is
likely to cause this dernotivation. However, given its growing status in the world
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and the vast numberof Ll Chinesespeakers,the caseof Chinesehere is quite
unique. Therefore, this Ll influence on L2 demotivation is specific to the case of

Ll Chinesespeakersandmight not be applicableto LI usersof other languages.

To sumup so far, in the section,I havediscussedseveralfactorssuchasteachers,
curriculum, exams, group dynamics, social experiences,environment and
interferenceof anotherlanguagewhich changeTaiwaneseuniversity students'
motivation for studyingEnglish both positively and negatively.We can discover
from the discussionsin this section that learners'motivation is very likely to
changedue to variousinfluences.Theseinfluencescould be from the significant
othersand the leaming environmentand/orfrom the broadercontextsuchas the
educationsystemor cultural and societalnorms.Thesefindings remind us of the
discussionsin Section2.2 and 2.3 that motivation is a socially mediatedprocess
and that the individual's motivation not only comes from within, but also is
developed through interacting with others in the surrounding sociocultural
context.

5.3 The Role of English Today and Language Models
As discussed in Section 5.1 (Motivation for Studying English), the majority of
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the studentsinvolved in the study have the notion that English has becomean
international language which does not belong to any country or community and

is sharedby anyonewho speaksit. Although someof the studentsstill havethe
perception that they only want to explore the target language culture knowledge

(e.g. British or American cultural knowledge) when learning English, more
however
have
idea
the
of world culture and want to use English as a
students
mediumto conversewith varied peopleand explorevarious foreign cultures,i.e.
intercultural communication. However, interestingly, the results of two
questionnaireitems (Q22. It is better to have many different kinds of Englishes
in the world; Q24. I will try my bestto get rid of my Chineseaccent)which aim
to explorethe students'perceptionsof more varietiesof Englishesand of native
norms respectively show a contradictory finding. The majority disagreethat
there should be varieties of Englishestoday and have a strong desireto speak
Englishwithout their Chineseaccent,i. e. a desireto speaklike an English native
speaker.Thesefindings imply that althoughmost Taiwaneseuniversity students
may havethe notion of English as an internationallanguagein mind, in termsof
studyingin the classroom,they still want to follow the so-callednative speakers'
model (or norms) and have native-speakcr-likecommunicativecompetence,as
discussedin Section 2.1.2.2.
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As I am an English languagelearnerand have studiedEnglish (it was evenmy
major at college) for many years in Taiwan, I think I can understandwhy these
university studentshave this thought. When I was studying English at college,
the ultimate goal for students was to achieve English native speakers' (preferably

AmericanEnglish) communicativecompetence.After I cameto the UK to do my
(and
degrees,
I
most of my Taiwanesecolleagues)still tried very hardto
master's
speak and write like a native speaker.We took free English classes (an
in-sessionalcourse)such as pronunciation,composition,speakingand grammar
etc. after we finished our lecturesand workshopsduring weekdaysand paid at
least 15 pounds per hour to an 'English native speaker' to proofread our
assignments.At that time, some of my foreigner colleagues whose first language

was not English alwaysapologisedto the whole classfor their Englishwhenever
they expressedtheir opinions in class, though their English was considerably
clear.I kept wonderingand askingmyself to whom they were apologising- the
teacher,our colleagueswhose first languagewas English, or to themselves.
When I was doing my MEd (Masterof Education)in TESOL at the University of
Exeter, I had an opportunity to have some input on the concept of English as an
international language. I 'thought' that this input changed my thinking towards

the 'myth' of the native speakers'model (ENL). However,just like the majority
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believe
in
involved
I
that
truly
this
the
although
study,
of
university students
English is an internationallanguageand sharedby peoplewho speakit today,in
least
15 poundsper
have
doubt
I
I
to
need
pay
at
some
aboutwhether
reality still
hour to someoneto proofreadmy doctoral thesisin order to make it look like a
pieceof writing by an English native speakeror not. As Chien (2007:5) argues,
Taiwaneselearnersare still "highly gearedtowards achieving a native-speaker
standardas this conveysstatus,whereasan identifiable local accentas well as
lexical
or grammaticalusearestill consideredundesirable".
non-native

The focus group interview data suggestthat Taiwaneseteachers'perceptionsof
the role of English today are evenmore contradictory.A coupleof teachershave
the stereotype that English still belongs to certain countries (especially the UK or

US) and suggestthat we should trace it back historically. Nevertheless,others
supportthe idea of English as an internationallanguageand that we shouldnot
limit our thinking. However, in terms of teaching in the English language
classroom,the teachers'opinions reflect their perceptionsof the ownershipof
English. A couple of teacherscommentthat English teachersin Taiwan should
try their best to teach English as an international language and raise students'
awareness. However, others argue that we need to follow the most prestigious
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and advantageous
model (American English is mostly preferred)in the English
classroomin order to equip studentsfor their future after they graduate,though
they are aware of the notion of English as an international language.As one
teacher strongly comments:

I think it is impossible to teach English as an
internationallanguagebecauseyou needan accent
and a culture to follow ....... In my case,I think if I
have to teach my studentsEnglish, I will teach
them an advantageous
accent.It is irresponsibleto
teachany accentsthat you like. This is my opinion.
[Sally, fg, Jan.2007]

As we can seefrom the discussionabove,Taiwaneseuniversity English teachers
are facing a dilemma of whetherthey shouldfollow the English native speakers'
model (ENQ or a variety of English as a lingua franca (ELF) in the classroom.
From my own teaching experience, I also feel that I was struggling to teach

English as an internationallanguagein the languageclassroom.Although I did
my bestto raisemy students'awarenessof the role of English today and strongly
suggestedthat it was not necessaryfor them to have the native speakers'
competence,in reality, I still neededto follow the ENL model (AmericanEnglish
in my case) due to my students' demand for finding a good job or passing
academic exams (e.g. TOEFL, TOEIC, IELTS or GEPT-General English
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Proficiency Test). As Chien (2007:5) claims, in Taiwan:

Non-native English teachers,too, tend to invest
heavily in reaching near-native English
competence.Although the majority may agreethat
conveyingmeaningis more importantthan perfect
conformity with a native-speakerstandard,they
are still generallyinclined to keepthe native norm
asa teachingmodel.

As discussedin Section2.1.2.2(TeachingEnglish as an InternationalLanguage),
althoughscholarsare awareof the current statusof the English languageand its
impact on ELT, someof them and someELT professionalsstill doubt whetherit
is appropriateto teachthe variety of ELF in the languageclassroomsinceit will
not be implementedeasily without any struggle. Recently,the issue has been
debatedand discussedextensively(for discussions,seeIssue 199and 200 of the
IATEFI: s bi-monthly newsletter- Voices).The University of Vienna VOICE
(Vienna-OxfordInternationalCorpusof English) Project which was foundedby
BarbaraSeidlhoferhas presentedsome ELF lexicogrammaticalpatternswhich
arenot recognisedas StandardEnglish (SE):
1. non-use of the third person present tense-s ("She look very sad")

2. interchangeable
use of the relative pronounswho and which ("a book who,"
"a person which")
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3. omissionof the definite and indefinite articles where they are obligatory in
do
in
insertion
English
they
occur
not
native
where
and
speaker
native
speakerEnglish
4. use of an all-purpose question tag such as isn't it? or no? instead of shouldn I

they?C'Theyshouldarrive soon,isn't it?")
5. increasing of redundancy by adding prepositions ("We have to study
by
increasing
discuss
?
"),
"can
"
explicitness
about
or
we
about... and
...
("black coloui" vs. "black!' and"How long time?" vs. "How long?")
6. heavyrelianceon certainverbsof high semanticgenerality,suchasdo, have,
make,put, take
7. pluralisation of nouns which are considereduncountablein native speaker
English ("infonnations," "staffs," "advices")
8. useof that-clausesinsteadof infinitive constructions("I want that we discuss
aboutmy dissertation")(Scidlhofer,2004:220)

Seidlhofer(2001) believesthat the VOICE project is a meansof putting usesof
English as a lingua franca into practice. Furthermore, she argues that "typical
"errors" that most English teachers would consider in urgent need of correction

andremediation,andthat consequentlyoften get allotted a greatdeal of time and
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effort in English lessons,appearto be generallyunproblematicandno obstacleto
communicative success(Seidlhofer, 2004:220). Similarly, Falcinelli (2007) also

argues that these so-called 'non-standard English' features of ELF will
eventually be recognised as 'Standard English' one day in the future, just like

Standard English originated from a dialect which was once used in the
South-Eastof England in the secondhalf of the 14thcentury.However, some
scholarshavearguedthat we needto be scepticalof the variety of ELF (see,for
As
2007b;
2008).
Prodromou,
2007a;
McMaster,
Kuo,
2006;
example,
Prodromou (2007b: 10) claims:

The ELF position does not reject English
outright-instead, it offers a half-way housewhere
power structuresremain infusedwith the common
core grammarof standardEnglish,but at the same
time the resistancefrom the 'periphery' will have
in its handsa broken weapon;a reducedform of
ELF doesnot condemnL2-usersto voicelessness,
but risks bringing them stuttering onto the world
stage.

Both Prodromou(2007b) and McMaster (2008) arguethat the variety of ELF as
a reducedform of commongrammaticalcore is not yet an alternativemodel or
models of English, which might suggest why many English learners still have
the notion of following the ENL varieties, not the ELF variety. As McMaster
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(2008:7) citing Seidlhofer (2002) claims, "(a)s long as there is not some sort of

ELF modelto makereferenceto, the only, hencedefault,descriptivemodel when
talking about 'English' is ENL [English as a native language]". My study seems
to show that the majority of the students and teachers involved in this research

(2006:
220)
Kuo
Similarly,
in
that
the
this
think
also
suggests
native
way.
still
for
English
"serves
convenient
starting
point"
and
asa complete
speaker'smodel
languagelearnersandthat it is up to the learnersand ELT professionalsto decide
is
different.
Instead
follow
of
they
each
context
since
should
which model
focusingon 'models', Prodromou(2007b:10) providesus with anotherview by
(2006):
Canagarajah
citing

'we have to focus on strategies and processes of
language negotiation' in order to equip users with a
'repertoire of language competence' which will
knowledge
'transfer
to
their
them
and
enable
deep
in
the
structure of
underlying
competence
their variety to the other varieties they will
confront (including standard American and British

English)'.

5.4 Summary
In this chapter,I have discussedthe findings of the study by integratinginsights
from different data sources (focus group interview, interview and questionnaire)

whererelevant.Firstly, I discussedand comparedTaiwaneseuniversity students'
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different
four
(CU-EM;
for
English
programmes
across
studying
motivation
CU-NEM; TU-EM; TU-NEM). Instrumental orientation seems to be the most

importantmotivation for the studentsto study English at university in Taiwan.In
termsof the orientationsof intrinsic motivation and externalpressure,the results
of threedatacollectionmethodsshowa rathercomplexconstruct.As well asthis,
indicate
have
that
they
the
the
a certain degreeof
students
although majority of
integrative orientation, as I argued in Section 5.1, the ten-n-integrative

Gardner's
be
with
strongly
associated
original concept
not
orientation-might
here. Instead,Taiwaneseuniversity studentsmay have developedan attitude of
'internationalposture' with 'intercultural competence'and aim to achievetheir
'Ideal L2 self'. Secondly,I exploredhow the students'motivation changedin the
learning processand which influences affected those changes.A number of
influences such as teachers,curriculum, exams, group dynamics, integrative
reasons (meeting foreigners, travelling/short staying abroad and having a

foreignerboyfriend/girlfriend),environmentand interferenceof anotherlanguage
were discussed.Finally, I discussedthe students'and teachers'perceptionsof the
role of Englishtoday and languagemodels.Although the majority of the students
and the teachers are aware of the notion of English as an international language,
in terms of language models, they are still inclined to follow the ENL models
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instead of the variety of EFL in the English language classroom. Some recent

debateson this issue were discussed.In the next chapter,I will concludethis
thesis by summarising my study and discussing some implications for teaching
English in the classroom and for research on L2 motivation.
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Chapter Six-Conclusion
in this chapter, I will conclude my study from four aspects. First of all, I will

discuss
I
Secondly,
the
findings
focus
the
the
will
the
study.
of
and
surnmarise
literature.
Thirdly,
in
to
the
a number of
existing
study
relation
of
significance

limitations of the study which were mentionedin the methodologychapterwill
be discussedhere and somenewly emerginglimitations after the discussionof
the findings. Fourthly, I will discusssome implications of the study for future
At
language
in
English
the
the
end of
teaching
classroom.
practice
researchand
this chapter,I will reflect on my journey of conductingthis study and personal
developmentasa researcheraswell asan English languageteacher.

6.1 Overview of the Study
6.1.1 Focus of the Study
In

Gardner's

(1985;

2005)

socio-educational. model,

he

argues that

integrativenessis an important construct determining L2 learners'motivation.
Although, the model has undergonesome modifications and the definition of
integrativenesshas changedslightly from time to time in the past two decades,
recently Gardner (2005:7) defines it as "an individual's openness to taking on
characteristics of another cultural/linguistic group".

However, since the notion

of English as an international language today has been discussed extensively in
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integrativeness
ELT,
the
linguistics
of
fields
concept
whether
and
the
of applied
is still an important orientation in English learners' motivation is debatable.

The research idea was derived from my own English learning and teaching

influence
in
Because
Taiwan.
the
of
of
experienceat college and university
American culture and educationsystem,I perceivedthat university studentsin
Taiwan had a desire (and were required) to achieve English native speakers'
(e.
language
to
the
target
g.
to
culture
communicativecompetenceand get closer
Americanor British culture). As well as these,students'motivation for studying
Englishvaried from a wide rangeof having a goodjob/salary to studyingabroad
I
in
language
English
Also,
foreign
the
classroom,
cultures.
and experiencing

in
because
their
that
the
of a
motivation
studentsexperiencedchanges
noticed
influences
such as teachers,exams,teachingmethods,pcer
of
external
number
English
learning
Therefore,
my
own
and teaching
policy.
pressure and university

do
Taiwanese
to
this
on
university
exploring
research
me
experiencemotivated
in
for
(orientations)
English,
their
studying
changes
students' motivation
motivation (the leaming process)and the influenceswhich causedthe changes,
and their perceptionsof the role of English today. Sincethere are two kinds of
universities in Taiwan, the comprehensive university (CU) which is
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research-orientated and

the

technology university

(TU)

which

is

fully
decided
I
to
more
across
questions
my
research
explore
practice-orientated,
different programmes-English

majors (EM) and non-majors (NEM) -

at both

the comprehensive and the technology universities in Taiwan. The following

weremy researchquestions:
1. What is Taiwanese university students' motivation for studying English
across different

programmes

(English

majors

and non-majors

at

comprehensiveand technology universities)?
2. Has students' motivation

changed in any way while they are/were

is
If
If
the
English
reason?
not, why?
so,
what
at
university?
studying
3. What are students' perceptions of the role of English today?
3.1 What are students' perceptions of the ownership of English?
3.2 What are students' perceptions of acquiring target language culture
in an EFL classroom?

6.1.2 Findings of the Study
The findings of the study were discussed from three aspects-university
in
English,
for
their motivation, and
changes
studying
students' motivation
In
English
today.
the
order to give a clearer picture,
of
role
perceptionsof
emerging key issues from the findings were discussed by integrating insights

from different data sources(focus group interview, interview and questionnaire)
whererelevant.
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6.1.2.1 English Learning Motivation (Orientations)
First of all, the results show that the majority of the university students (across
in
involved
TU-NEM)
CU-NEM;
TU-EM;
this
four
the
programmes--CU-EM;
job/salary
having
better
instrumental
for
learn
English
or
as
a
reasons such
study

Secondly,
English-major
their
students
most
subjects.
specialist
understanding
(both at CU and TU) in the study are motivatedintrinsically in learningEnglish.
Comparedto the English majors, although the non-majors' intrinsic motivation
in
fact
them
in
identified
the
of
many
results,
questionnaire
statistically
was not
indicate that they have a desire to study English in the interviews. In further
level
have
higher
the
a
the
university
comprehensive
comparison, non-majorsat
do
technology
the
intrinsic
the
than
university.
at
non-majors
motivation
of
Thirdly, the statistical results of the questionnaire suggest that the majority of the

because
do
English
(across
four
the
of external
study
programmes) not
students
by
being
their parentsor university and passingthe
pushed
pressuresuch as
(especially
interview
findings
that
the
However,
the
at
show
non-majors
exams.
the technologyuniversity) bear certainpressurein learning English. The results
of thesetwo orientations(intrinsic motivation and externalpressure)in this study
illustrate the complexandmultifacetednatureof L2 motivation and imply that a
single method might not be sufficient to explore L2 motivation fully. Fourthly,
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integative orientationis statisticallyidentified in the questionnaireresultsamong
three programmes (CU-EM; CU-NEM; TU-EM) and in the interviews. However,
as I argued in Chapter Five, the integrative orientation here might be not
correspondent with Gardner's (1985; 2005) original conception of it. Rather, the

integrative orientation here reflects the students'perception of English as an
internationallanguagetoday and is closeto Yashima's(2000; 2002; 2004)notion
of 'internationalposture' which refers to an "interest in foreign or international
affairs, willingness to go overseasto study or work, readinessto interact with
interculturalpartnersand a non-ethnocentricattitude toward different culture"
...
(Yashima,2000:57). Therefore,the majority of the Taiwanesestudentsin this
have
developed a 'world identity' with 'intercultural competence'
research may

becauseof the role of Englishas an internationallanguagetoday,which might be
different from Gardner's(2005:7) notion of integrativenessas "an individual's
opennessto taking on characteristics of another cultural/linguistic group".

Another issueworth noting which emergedfrom the findings in this sectionis
that there is a mismatch between the teachers' perceptions of their students'

motivation for studying English and the students'motivation identified in the
questionnaireand interview results.A coupleof the teachersbelieve that there is

211

instrumental
intrinsic
in
and
only
external
pressure
no
motivation
students,
reasons. However, the questionnaire and interview findings suggest that many

students in this study do have intrinsic motivation for studying English at
university.

6.1.2.2 Changes in Motivation
Apart from investigatingthe students'motivation for studyingEnglish,the study
also aimed to explore changesin students'motivation in their learning process
and the influenceswhich causedthese changes.The majority of the students
point out that their English studyingmotivation has changedbecauseof several
external factors such as teachers,curriculum, exams, group dynamics, social
experiences (meeting foreigners, travelling/short staying abroad and having a

foreigner boyfriend/girlfriend), environment and interference of the LI
(Mandarin Chinese). Motivation change is a dynamic and multidirectional
concept since a learner can change his/her motivation both positively and
negatively because of one particular influence. In the study, teachers are
identified by most of the studentsas the most importantinfluencein determining
their motivation. The results suggest that teachers are likely to motivate students

to learn English in the classroom;however,on the other hand,teacherscould be
a dernotivating factor as well. Similarly, the curriculum also plays an important
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role (both positive and negative) in the changes in students' motivation.
Especially, some students point out that there is a mismatch between the

curriculum and their expectations,which dernotivatesthem to study English.
Apart from teachers and curriculum, exams are another external factor in

in
Taiwanese
Although
this
students'
students
changing
motivation.
some
research do indicate that exams have a certain negative impact on their
motivation for studying English, many studentsand the teachersin the focus
dernotivating
influence
interview
do
identify
them
and
specifically
as
a
not
group
believethat examscould be a positive force instead.In fact, many studentsin this
in
believed
told
that
they
that
me
examswere necessary the English
research
learning processbecausethey could progressstep by step if they had exams
regularly.Another influencepointed out in this study is group dynamics.Again,
group dynamics determines the students' motivation in both positive and
negativeways. Somestudentsbelieve that if the atmospherein the classroomis
good, they will feel motivated to study English. However, some indicate that
working with other studentsis a 'torture' andhinderstheir desireto studyEnglish.
Another interesting external factor which positively motivates some students to
learn English in this study is social experienceswhich include meeting foreigners,
travelling

or

having

a

short

stay

abroad

and

having

a

foreigner
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boyfriend/girlfriend.Theseexperiencesseemto trigger the students'motivation
have
However,
the
mentioned
above
social
experiences
although
very effectively.

in
in
impact
this
study
on certain students'motivation, most students
a positive
fact indicate that the learning environment in Taiwan does not allow them to use

English frequently,which makesthem feel less motivated in studying English.
As well as this, a unique externalinfluenceidentified in the study which affects
the students'motivation is the interferenceof their Ll (MandarinChinese).Since
Mandarin Chineseis increasingly popular in the world today, many students
language,
important
international
if
is
likely
become
LI
that
their
to
an
argue

is
here
finding
hard
have
English
This
do
they
to
they not seewhy
so
study
now.
specific to Ll speakersof Mandarin Chinesegiven the growing statusof the
languagein the world and the vast numberof Ll Chinesespeakers,and so this
particular finding might not be applicable to Ll users of other languages.

The investigation into changes in university students' motivation and the
influenceswhich causedthesechangesreminds us of the discussionin Section
2.2 that motivation is a socially mediated process. The individual's motivation

not only comes from within, but also is socioculturally mediated through
interacting with significant others in the broad social context. As well as this,
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is
to
is
dynamic
unlikely
concept
which
multidirectional
and
motivationchange a
be pinned down at one point. As D6myei (2005: 83) argues, the individual's

learningmotivationmay evenchangeduring a singleL2 class.

6.1.2.3 The Role of English Today and Language Models
As mentionedearlier in this chapter,the findings of the students'perceptionsof
in
the
English
that
the
today
students this study
majority of
the role of
suggest
is
language
international
has
become
English
that
which not possessed
an
agree
by any countries or communities and is shared by anyone who speaks it.
However, in terms of language models in the classroom, most Taiwanese
English
desire
have
in
to
native speakers'
this
achieve
study
still
a
students
(English
i.
learning
ENL
their
as
goal, e.
ultimate
communicative competence as
a native language) varieties (e.g. British or American English). The Taiwanese

insist
A
issue
teachers
the
this
thoughts
teachers'
on
are contradictory. couple of
that English still belongsto certain countries(the UK and US) today,although
they are awareof the notion of English as an internationallanguage.In terms of
teaching in the English language classroom, most teachers argue that it is their
responsibility to follow the 'best' and 'advantageous' model in order to equip
their students with prestigious competence for their future. In Taiwan's context,
they believe that American English is mostly preferred. The issue of teaching
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Englishas an intemationallanguagehasbeendebatedand discussedin the fields
has
been
It
linguistics
ELT
argued that more emphasis
and
recently.
of applied

should be placed on teachingand raising students'awarenessof the variety of
ELF (English as a lingua franca) in the English language classroom. Also, it is

believed that this variety will eventually become StandardEnglish one day.
However,somescholars(see,for example,Prodromou,2007a;2007b;McMaster,
2008and Section5.3 for the discussion)claim that the variety of ELF is not yet a
in
follow
for
ELT
to
practice.
professionals
and/or
model
well-developedconcept
Furthermore, Prodromou (2007b: 10) cites Canagarajah (2006) suggesting that

ELT professionals should "focus on strategies and processesof language
debating
language
follow.
instead
to
models
of
which
negotiation"

6.2 Significance of the Study
There are several contributions of the study to existing literature. Firstly, it

re-examinesGardner'snotion of integrativenessfrom the perspectiveof English
asan internationallanguage,which providesus with anotherway to approachL2
motivation, especially in the EFL context where there is no or little contact with
L2 speakers.Secondly, the study also aims to investigate and compare university

students'motivation for studying English and their perceptionsof the role of
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English today based on their subject difference (i. e. English majors versus
field,
in
the
is
that
the
though
the
show
results
unique
which
non-majors),

differencemainly lies in their intrinsic motivation. Thirdly, since there is little
influences
in
learners'
investigating
the
which
and
motivation
changes
research

causethe changes,hopefully the results of my study can provide someuseful
thoughts for the ELT profession when dealing with learners' motivational
interesting
finding
in
English
Fourthly,
the
which comes
an
classroom.
changes

Chinese)
(Mandarin
Ll
Taiwanese
from
that
students'
my study shows
out
interferes with their motivation for studying English in some ways becauseof the

increasinglyimportant and popular status of the Chineselanguagein today's
far,
has
discovered
To
this
so
phenomenon
world. my understanding,no research
which makes it worth exploring in more detail. Last but not least, since L2
motivation has been traditionally associatedwith the scientific paradigm, using a

mixed methodsapproach(both qualitativeandquantitativemethods)in my study
triangulatesand enrichesthe dataand off-setsthe inherentdownsidesof a single
method, which hopefully will provide some implications for future L2
motivationresearch.

6.3 Limitations
There are a number of limitations of this study which I discussedin the
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it
first
Firstly,
3.6)
time
(see
Section
my
since
was
already.
methodology chapter
conducting a focus group interview, I feel that I was anxious for the participants

(the five teachers)to answerthe questionsand as a result I may have intervened
too much in the discussion from time to time. As well as this, a couple of

have
issues
in
discussion
to
the
strong
opinions
on
certain
seemed
participants
is
low
Secondly,
influence
there
thoughts.
reliability
other
participants'
and
(repeatedmeasurement)for some Likert-scale items in the questionnaire.As I
felt
fatigued
in
Section
3.6,
the
and reluctant
participants
some of
explained
when they filled out the questionnairefor the secondtime (re-test)after the first
have
believe
fatigue
(test)
I
that
this
took
might
week
earlier.
piloting
place one
someimpact on the reliability results,which is without doubt a limitation of the
study.Thirdly, the questionnaireand interview data were collected from three
comprehensive universities and two technology universities in middle Taiwan,

where I had accessbecauseof the connectionswith my former colleaguesand
teachers.Although the data provide invaluable insights into severalissues,it
should be noted that the findings are unlikely to representthe majority of
university students in Taiwan. The fourth limitation of the study is the translation

of the interview dataandthe open-endedquestionsdata.The dataweretranslated
from Mandarin Chinese to English by me. Although I endeavoured to translate
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by using my English knowledge and as a Chinese native speaker, since I am not
a professional translator and given the different nature of the two languages,

there might be some mismatchesand misunderstandingsbetweenthe English
and Chinese versions of the data. Another limitation that I became aware of after

analysing the data was that some new issues emerged from the students'
responsesto the open-endedquestionsin the questionnaire,yet the constraintsof
my researchdesignmeantthat I wasunableto investigatethesefurther.Sincethe
questionnairewas the main method of my study, there was no follow-up
interview or discussion aiming to explore the students' thoughts on these newly

emergingissuesfrom the questionnairefindings, which is a limitation of the
study. For instance,a few studentsansweredthe final questionregardingtheir
attitudes to learning English and commented that English education in Taiwan

had 'failed'. Unfortunately,I havenot had an opportunityto explorethis issuein
moredetail.

6.4 Implications for Future Research
There are a few implications of my study which hopefully will provide some
directions for future researchin the fields of L2 motivation and English as an
international language. First of all, as discussed in Chapter Five (See Section

1.1), whether the notion of broadeningone's view is related to instrumental
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in
field.
In
been
discussed
has
intrinsic
the
extensively
orientationor
motivation
my study, the statistical results of the questionnaire suggest that personal

development is well correlated with intrinsic motivation. However, the
discussion involving three of my Taiwanese colleagues afterwards shows that

broadening one's view could also be used to describe the individual's
instrumental orientation, which implies that motivation is unlikely to be
explainedin a dichotomousway. Further researchmight be neededto explore
this issue(the orientationof personaldevelopment)in more detail.

Secondly,one of the aims of this study is to investigate changesin student
motivation and what influencedthese changes.In other words, the focus was
learning
i.
the
on
placed
process e. the actional stage. However, D6myei's (2005)
process model illustrates that there are two other stages (preactional stage and

postactionalstage) in L2 learners' motivation, which are affected by various
influences as well. Since motivation is a socially mediated process,without
doubt learners'choicemotivation and motivational retrospectionare very likely
to be influencedandchangedaswell. Sincemy study doesnot explorethesetwo
aspects,I believethat it will be worth researchingon thesetopics in the future.
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Thirdly, as discussedin Section 5.1.5, although the results suggestthat the
instrumental
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this
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researchstudy
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data
do
these
to
are
not enableme saywhether
orientation,my
(the
Self)
Ideal
L2
less
Self)
(the
Ought-to
L2
the
the
end
or
more
autonomous
at

&
(2000;
Deci
According
Ryan
Deci
to
also
see
and
of extrinsic motivation.
Ryan, 1985 and Section 2.1.3 and 5.1.5), there arc different degrees of
instrumentalitiesdependingon the degree of the individual's autonomy (or
forms
do
findings
the
Since
the
not
show
of
my
study
which
self-determination).
students'instrumentalitiestake, there is clearly scopefor more detailedresearch
in
future.
the
this
aspect
on

Last but not least,aswe can seefrom the discussionchapter,thereis a mismatch
between the teachers' and the students' perceptions on certain issues. For
instance,the teachersarguethat thereis no intrinsic motivation in their students'
for studyingEnglish; however,the results show the opposite.As well as this, a
couple of the teachers strongly believe that English is still a possessionof certain
countries (e.g. the UK or US). Nevertheless, the majority of the university
students in this research seem to agree that English is an international language

and is sharedby anyonewho speaksit today.It will be interestingif both parties

221

(the teachersandthe students)could havean opportunityto know the resultsand
doing
it
be
differences.
As
this,
the
worth
might
as
well
give some comments on

between
differences
teacher
in-depth
and
examining
research
comparative
more
student perceptions, and why such mismatches might occur.

6.5 Implications for Teaching in the English Language Classroom
There are two implications of my study which hopefully will provide some
thoughtsfor ELT professionals.Firstly, the resultssuggestthat teachersare very
for
learners'
(both
in
determining
motivation
positively and negatively)
crucial
discussed
to
However,
in
there
English
seems
the
earlier,
as
classroom.
studying
be a mismatchbetweenthe teachers'perceptionsof their students'motivation
briefly
identified
in
As
I
this
the
at the end of
argued
study.
motivation
actual
and

Section5.1, it is very likely that teachers'presume'that they know what their
be
it
them,
to
always
not
although might
studentswant and presume understand
the casein reality. I believe that it is vital that languageteachersalways ask
themselveswhat their studentsneedand want in the classroom.As discussedat
the end of Section5.1.5, Meighan and Meighan (1990) claim that teachersare
likely to construct learners as: resisters; receptacles; raw material; clients;
partners; individual explorers; democratic explorers. The first three constructs

are teacher-centred
while the rest involve activeparticipationfrom learners.It is
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importantthat languageteachersseetheir studentsas clients,partners,individual
explorers and democratic explorers rather than resisters or receptacles.
According to Brown (2001:46-47), a leamer-centred approach which "gives
students a sense of "ownership" of their learning and thereby adds to their

intrinsic motivation includes:
techniquesthat focuson or accountfor learners'needs,styles,and goals.
2. techniques that give some control to the student (group work or strategy
training, for example).

3. curricula that include the consultationand input of studentsand that do not
presupposeobjectivesin advance.
4. techniquesthat allow for studentcreativity andinnovation.
5. techniques that enhancea student's senseof competence and self-worth".
Similarly, D6myei (2001a: 150) cites Oxford (1998) also claiming that:

We must listen to our students.We must directly
addressthe important teacher-and course-specific
aspectsmentionedby studentsif we want students
to be motivatedto learn.
Furthermore, D6myei (2001b; 2003b) provides a comprehensive framework of a
motivational teaching practice consisting of four dimensions for language
teachers(see Figure 6.1):
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1. Creating the basic motivational conditions
2. Generating initial student motivation
3. Maintaining and protecting motivation
4. Encouraging positive retrospective self-evaluation
These motivational strategies and techniques cover areas from "making the

teaching materials relevant to the learners" through "setting specific learner
goals"to "increasinglearnersatisfaction"(D6myei, 2003b:24).

Creating the basic motivational
conditiows

/

" Appropriate teacherbLhaviours
"A pleasant and supportive
atmospherein the classroom
"A cohesive learner group with
appropriate group norms

Generating Initial motivation

Encouraging positive
retrospective selr-evaluation
Promoting motivational
auributions
" Providing motivational
feedback
" Increasinglearner satisfaction
" Offering rewardsand gradesin
a motivating manner

"

Motivational
teaching
practice

Maintaining and protecting
motivation

" Enhancing the learners' L2related values and attitudes
" Increasbagthe learners'
expectancyof success
" Increasing the learners'goalorientedness
" Making the teaching materials
relevant for the learners
" Creating realistic learner
beliefs

0'

" Making learning stimulating and
enjoyable
" PresentingWks in a motivating
way
" Setting specific learner goals
" Protecting the learnc& selfesteemand increasing their selfconfidence
" Allowing learnersto maintain a
positive social image
Creating learner autonomy
Promoting self-motivating
strategies
Promoting cooperation among
the learners

Figure 6.1-Components

of motivational teaching practice in the L2
classroom (DOrnyei, 2001b: 29; 2003b: 24)

224

Secondly,the resultsof investigatingthe role of English today in the study show
that both the teachers and the mai ority of the students face something of a
dilemma in following the notion of English as an international language in the
English language classroom practically, although most of them are aware of the

Ell, concept.As an English languageleanerand teachermyself, I feel that I am
amongone of them. Although there is no direct or absoluteansweror solution
for this Catch-22situation, here I would like to make the following suggestion
hopefully
inspire
will
some ELT professionals.Since each context is
which
different, I believe that the local ELT professionals(teachersand educatorsetc.)
arelikely to havea betterunderstandingof the situationthan othersdo. The local
ELT professionals then have a responsibility to listen to the students. It is
important to follow the most 'appropriate' model based on the students' needs
and wants. Taking Taiwan for an example, if university students require
attainment of English native speaker competence for their future prosperity,

perhapsthe ELT professionalscould follow the varietiesof ENL (e.g. American
English)asa startingpoint. However,meanwhile,it is also importantto raisethe
students' awarenessof varieties of Englishes including English as a lingua franca
(ELF). As Prodromou (2007b: 10) argues:

In the real world, they (learners) will not only
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haveto deal with other L2-users;they will needto
be effective in linguistic contexts where the
(minus
Standard
English
the
core of
commandof
idioms)
is
an advantage.We will
culturally opaque
preparethem to cope with the maximum rangeof
contextsand interlocutors,be they Ll- or L2-users
of the language.We move from a view of English
as 'model', to languageas a processof acquiring
maximum 'linguistic capital'.

Apart from learners,teachers'awarenessraising is crucial as well sinceteachers
play an important role in the English language classroom, as discussed earlier.

Jenkins(2006) arguesthat one of the reasonsthat the notion of teachingEnglish
as a lingua franca has not yet influenced language teaching in practice is because

teachertraining programmesplace less emphasison the issue. Chien (2007:5)
also suggeststhat "[t]here must be a concerted effort to broaden teacher
education to include methodologies that raise awarenessof both local and global
perspectives within the Taiwan context". This awareness raising needs to be
addressedin both pre-service and in-service teacher education. For instance, one

of the optional MA modulesprovided by my department(Centre for Applied
Linguistics) at Warwick University is 'English as an International Language
(EIL)'. The aim of this module is to "develop students' understanding of key
theoretical concepts and particular international settings and to enhance their
appreciation of ways in which such an understanding can inform ELT practice".
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This kind of input givesEnglish teachers(both experiencedand lessexperienced)
some implications of the spread of English, varieties of Englishes and the
complex decisions which they may have to make in their own teaching context.
As Seidlhofer (2004:228) argues:

Ratherthanjust being trained in a restrictedset of
pre-formulated techniques for specific teaching
contexts,teacherswill needa more comprehensive
education which enables them to judge the
implicationsof the ELF phenomenonfor their own
teachingcontextsand to adapttheir teachingto the
particularrequirementsof their learners.

Furthermore,she cites McKay (2002) suggestingthe following teaching goals
and approachesfor English instructors to follow in the classroom:

Goals:
1. Ensuring intelligibility rather than insisting on correctness

2. Helping learners develop interaction strategiesthat will promote comity
(friendly relations)

3. Fosteringtextual compctcnce(readingand writing skills for leamer-selected
purposes)
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Approaches:

1. Sensitivityin the choiceof cultural contentin materials
2. Reflexivity in pedagogical procedures
3. Respect for the local culture of leaming (McKay, 2002, cited in Seidlhofer,

2004:226)

6.6 Personal Reflection on the Research Journey
At the end of the thesis,I would like to reflect on my own journey of doing this
in
language
Before
the
English
teacher.
enrolling
and
an
study as a researcher
EdD (Doctor of Education)in ELT and Applied Linguistics programme,I only
had an experienceof conducting small scale researchwhen I was doing my
little
knowledge
had
basic
in
I
degree
TESOL.
and
aboutresearch
very
master's
had
I
beginning
EdD
In
the
the
somethoughts
although
programme,
of
actually.
learning
from
English
derived
and teaching
my
own
aboutmy studywhich were
have
'skill',
'knowledge'
believe
did
I
I
the
that
and perhaps
not
experience,
'confidence'for doing my 'own'research.In the first year of the programme,the
researchand specialistmodulesI took really benefitedmy thinking towardswhat
researchwas.After that, in year two, I startedmy own researchsteppinginto the
field to apply the knowledge I learnt from the modules. There were times I really
doubted whether I could complete my data collection successfully because some
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instance,
during
For
incidents
happened
the piloting
the
process.
unexpected

items
low.
Fortunately,
for
that
questionnaire
was
some
showed
reliability
results
the data collection went well for me, for which I cannot thank my former
colleagues, students and teachers enough for their support and help. When I

thought that the toughesttime had already passed,I did not expect that the
best
had
do
job
for
in
difficult
I
to
fact
to
the
my
me!
was
most
writing up
logically
like
English
'think'how
thesis
to
and
write
an
organise
my
concentrate,
(which
doubt
I
whether
errors
really
native speakerwithout any grammatical
most English native speakerscan do or not!) or ChineseEnglish. There were
times I really wantedto give up and leavethis all behind;however,I kept telling
myself that I could do it and I should have faith in myself. Without any doubt,
this researchjourney is a crucial turning point for me from several perspectives.

First of all, I believe that my identity has shifted from a 'researchstudent'to a
'researcher' in the process. In the beginning of the journey, I always thought that

I wasjust a researchstudentlearninghow to do research.However,now, I think
I haveto position myself asa researcherwith confidencesinceI havecompleted
my own research.This shift seemsto reflect the conceptof the ideal setf which
refers to "the representation of the attributes that someone would ideally like to
possess (i. e., representation of hopes, aspirations, or wishes)" (Higgins, 1987,
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(2005)
is
foundation
Dbmyei's
in
2005:
100)
D6myei,
the
notion of
of
and
cited
Ideal L2 Self. In other words, I was getting closer to my ideal self during the

benefited
journey
has
Secondly,
the
my thinking towards research,L2
process.
motivation and English as an international language. I will endeavour to continue

doing researchwhich is relatedto L2 motivation and Ell, and hopefully will be
able to make some contributions to the fields. Last but not least, on a very
personallevel, the experienceof doing my doctoral and master'sdegreesin the
UK for almost five years has equipped me with competence in thinking and

approaching various things 'critically'.

In

Taiwan, because of

the

in
have
to
the
contents
memorise
exam-orientatedsystem, studentsnormally
order to pass many exams. The students seem to lack real and critical thinking. I
believe that I was among one of them before I had an opportunity to study

abroad.However,I think I havebecomea critical andindependentthinker now.

In terms of teachingEnglish in the classroompractically, I have also benefited
from doing the study in different ways. Firstly, as I mentionedin ChapterOne
(see Section 1.3.2), when I was teaching English majors at a technology
university in Taiwan, at the beginning of each module which I taught, I always
asked my students to introduce themselves in English and state their reasons for
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have
idea
for
Although
I
English.
their
some
about
motivation
might
studying
studying English, the things that I really did not realise were probably what they
in
based
how
deal
their
thinking
to
motivation
and
with
changes
on their
were
needs and wants. The findings of this study make me think about these issues

and hopefully I will know how to deal with them after I go back to teach at
university in Taiwan.Secondly,althoughI tried to raisemy students'awareness
of the notion of English as an internationallanguagewhen I was teaching,I did
not realise that I was in fact still following the varieties of ENL (American
English) in the classroom. I 'thought' that I was teaching English as an

internationallanguage.At this moment,I still do not know how I will deal with
this issue in practice after I go back; however, as suggested in Section 6.5,

finding the most appropriatemodel based on students' needs and wants is
probably a good starting point. Meanwhile, raising their awarenessof varieties of
Englishes and equipping them with the competence to cope with different

contextsand interlocutorsare perhapsthe best way to foster them to become
global citizens in the 21" century.
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Appendix 1: Questionnaire (V version)
A. Background
1. Gender(Wq):

Information *M"(Please
E] Male (93)

tick V appropriate box)(ýUz)
[1 Female (3ýC)

2. Are you an English major student?
[]Yes&)
E] No (; FJE) which major

3. Have you ever stayed or studied in a foreign country?
(2111MVINAM199MAUIV)
E3 Yes (;Q)

[3 No(-?
6-)

If the answeris YES, (You can use either English or Chinese.)
PnA 2,"ff NIEMMM
ITIRU...
Which country? ffi-M?
How long? (ý ý,? )

B. Learning Orientation

)

W)7rpl
F.
-m:,;

The following statements aim to describe your motives for studying English
at university. There is no right or wrong answer. Please indicate how
strongly you agree or disagree with the following statements by circling the
appropriate number. (1=Strongly

Disagree

...

(14MR1112

5=Strongly
54M
...

Agree)
2)
MR

4.1 enjoy learning English.

12345

5.1 study English so that I can get a better job.

12345

6.1 study English because I want to travel/study abroad.
IF -)
(UMIMM
7.1 study English because of university policy or curriculum.

12345
12345

8.1 study English because I enjoy the feeling when I speak
English.

12345

(More statements on the next page)

-F

-F]Zajjt=
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3='&! ftJQ.....

4=Mqa.....

5=

9.1 study English because it will enable me to understand my
12345

specialty subject.
10.1 study English because it will enable me to better
understand foreign cultures.

12345

11.1 study English because my parents push me to do so.
(RMITMINSURfuzu"
-)
12.1 study English because succeeding in English brings me

12345

12345

confidence.

13.1 study English because it will enable me to broaden my view.
12345
-)
14.1 study English because it will enable me to meet and
12345
people.
converse with more and varied
QgT-]ýOTMW

(UMMAN

15.1 study English because I need it to pass exams.

C. Motivation
17.

12345

Change WOOVI"It

While studying at university, has your motivation for learning English
has
it
Can
in
If
in
changed,
ways
why?
you
what
and
so,
any way?
changed
give some reasons? (You can use either English or Chinese.)

3MY1004
1
n? f-UpItýkOV

MPN!

pn-*I;
q I IMMURAn

TM rp3m3m

-

More questions on the next page. -FA3RjjrUjX
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D. English Today Aý-193,
Tffi
This sectionis about your perceptionsof the role of English in the world
today.There is no right or wrong answer.Pleaseindicate how stronglyyou
agreeor disagreewith the following statementsby circling the appropriate
number.(1=Strongly Disagree ... 5=Strongly Agree)
MUM

2=;f
18.Englishbelongsto the UK/USA.
(AMWI-AMIAM
-)

5=4pla
12345

19. It is native speakers'right to decide how English should be
used.

12345

20. If English is used differently from British or American
English, it must be wrong.

12345

21. Standard English means British or American English.

12345

22. It is better to have many different kinds of Englishes in the
world.
MA-1JAWnV-]M--FM"

12345

23. Imitating how native speakers use English is most important
in learning English.

12345

24.1 will try my best to get rid of my Chinese accent.

12345

25. English belongs to anyone who attempts to speak the
language.

12345

26. Is there any comment regarding your attitude to learning English?
Ofirlut"IMMUff
MIHMP "VIOW)

Thank you very much for your time! WWi,,ýn*fW!
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Appendix 2: Questionnaire (final version)
A. Background

Information

1. Gender(tt%):

0

IM"(Please

Male (N)

tick V appropriate box)(ýJX)
[]

Female (t)

2. Are you an English major student?

[3 Yes(M)

E3 No (; F;%) which major

3. Have you ever stayed or studied in a foreign country?
02,"NUMMMIRWARV)
[I

Yes a)

[]

No (1-§)

If the answeris YES, (You can useeither English or Chinese.)
M
10,01 Offffl 433MM
...
Which country? (43-M? )
How long? (ý ý,? )

B. Learning Orientation m--jTZriwj
The following statementsaim to describeyour motives for studying English
at university. There is no right or wrong answer. Please indicate how
strongly you agreeor disagreewith the following statementsby circling the
appropriate number. (1=Strongly Disagree ... 4=Strongly Agree) -F

2==;F

4=4ý

4.1 enjoy learning English.
(RIMMMM
-)

1234

5.1 study English so that I can get a better job.

1234

(UMMIff WARWPIMPHWM-fý -)

6.1 study English becauseI want to travel/study abroad.

1234

7.1 study English becauseof university policy or curriculum.

1234

8.1 study English becauseI enjoy the feeling when I speak
English.

1234

(More statementson the next page) -MMUV(-Zt
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2.....
1:

t...
3=rPJJ.

2==;F

4=JP

-.
9.1 study English because it will enable me to understand my

1234

specialty subject.
10.1 study English because it will enable me to better
understand foreign cultures.

1234

11.1 study English because my parents push me to do so.
ff P94R. Rf aaRn
(RMNX;
-)

1234

12.1 study English because succeeding in English brings me
1234

confidence.
13.1 study English because it will help me to obtain a higher
paying job.

1234

14.1 study English because it will enable me to meet and
converse with more and varied people.
P31n)"M
(RMNAM

1234
-)

15.1 study English because I need it to pass exams.

1234

16.1 study English because it will enable me to broaden my view.
1234

-)

C. Motivation Change 4PRAMMI-L
17.

While studying at university, has your motivation for learning English
changed in any way? If so, in what ways has it changed, and why? Can you
give some reasons? (You can use either English or Chinese.)

MIPS?
POAM
'MM404
211"VIMM"ffft
RVIRMAn
'114M
VMS!
,
,
n? Af-I'MaNP IMA-AIMMV9
Tfflýp3MM
0

0

More questions on the next page. -MRjjrtZ
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D. English Today
-Aj-j3XM
This sectionis about your perceptionsof the role of English in the world
today.There is no right or wrong answer.Pleaseindicate how strongly you
agreeor disagreewith the following statementsby circling the appropriate
number.(1=Strongly Disagree ... 4=Strongly Agree)
-Fffi fft-ýMIY
IMIA, &-Vfff Off
V
(14PATPIR ...44MR19)
ft 1
4=4p'ar2j:,
18.Englishbelongsto the UK/USA.
1234
MUMMKIMIMIRANI -)
19. It is native speakers' right to decide how English should be
1234

used.
20. If English is used differently from British or American
English, it must be wrong.

1234

21. Standard English means British orAmerican English.

1234

22. It is better to have many different kinds of Englishes in the

world.
ftn-EM1MMiW-FMW

1234
IFJ-Agff

23. Imitating how native speakersuseEnglish is most important
in learning English.
1234
24.1 will try my best to get rid of my Chinese accent.

1234

25. English belongs to anyone who attempts to speak the
language.

1234

26. Is there any comment regarding your attitude to learning English?
OR

Thank you very much for your time! MfW2nff4rX!
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Appendix 3: Reliability (Spearman's rho Correlation Analysis)
a

Item B4 (I enjoy learning English)
Coirelations
Spearrm's rho

motl_pilotl

CorrelationCoefficient

mot] pilot]
1.000

Sig. (2-tailed)

N
Coefficient
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Sig.(2-tailed)
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.

26
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Item B5 (I study English so that I can get a better job)
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Item B7 (I study English because of university policy or curriculum)

M
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Item B9 (I study English because it will enable me to understand my
specialty subject)
Coirelations
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Item B10 (I study English because it will enable me to better understand
foreign cultures)
Correlations
Spearman's
rho

mot7_pilotl

CorrelationCoefficient

mot7 pilot]
1.000

Sig. (2-tailed)
N
mot7_pilot2

26

CorrelationCoefficient

038
.
852
.
26

Sig. (2-tailed)
N

N

mot7piloQ
038
.
852
.
26
1.000
26

Item B11 (I study English because my parents push me to do so)
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Item B12 (I study English because succeeding in English brings me
confidence)
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Item B13 (I study English because it will enable me to broaden my view)
Correlations
motIO
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Item B14 (I study English because it will enable me to meet and converse
with more and varied people)
Correlations
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Item B15 (I study English because I need it to pass exams)
Con-elations
Spearman's
rho
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Item D18 (English belongs to the UK/USA)
Correlations
Spearman's
rho
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Item D19 (It is native speakers'right to decide how English should be used)
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Item D20 (If English is used differently from British or American English, it
must be wrong)
Correlations
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Item D21 (Standard English means British or American English)
Correlations
Spearman's
rho
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Item D22 (It is better to have many different kinds of Englishes in the
world)
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Spearman'
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Item D23 (Imitating how native speakers use English is most important in
learning English)
Correlations
EIL6 ilotl
Spearman's
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Item D24 (I will try my best to get rid of my Chinese accent)
Contlations
Spearman's
rho
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CorrelationCoefficient
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.
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1.000
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N
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Item D25 (English belongs to anyone who attempts to speak the language)
Correlations
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1.000
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N
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Appendix 4: Focus Group Interview Extracts

Extract A
IEI: I was teaching English to non-English-major students at a comprehensive
for
language
the
The
English
requirement
module was a compulsory
university.
freshmen (I" year students), so the students had low motivation because they
The
I
forced
teaching
the
to
take
modules.
some
optional
was
also
module.
were
do
had
higher
tended
to
the
and
took
motivation
modules
optional
students who
better overall. Due to the freshmen's low motivation for studying English, I had

to do my best to 'amuse' them. However, I did not have to do anything to
lectures.
the
to
took
the
attend
the
modules
optional
encourage studentswho
They were doing quite well actually.I think compulsoryor optional modulesare
an importantfactor affectingstudents'learningmotivation.
IE2: In my case, non-majors tend to have higher motivation if they can choose
in
I
like.
English
they
In
think
terms
they
motivated
are quite
majors,
of
modules
doing their compulsorymodules.If they do not passthesecompulsorymodules,
they will needto redo them again.This might affect the modulesthey are going
if
be
However,
have
to
in
they
three,
serious.
to take
so
year two or year
know
that they are going
fail
they
the
non-majors
compulsorymodule,although
to redo it, they still have low motivation becausethey know they will pass
anyway.
Extract B
IR: What do you think English majors' and non-majors' motivation for studying
English?
IE3: I think that English majors study English because of ftirther education (a
future.
do
in
degree).
focus
For
They
they
to
the
tend
to
want
master's
on what
do
if
they
they
take
translation
something
will
probably
example,
a
module,
about translation later. However, non-majors take optional English modules
mainly becauseof their interest, an entertainment purpose, or a desire to travel or
study abroad. Some non-majors even just want to show off to other students that
they can speak English. I feel that non-majors study English mainly for 'social'
reasons,not 'academic' reasons.
Extract C
IR: Did you experience any students' motivational changes during their learning
processwhen you were teaching?
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IE4: It happenedin my conversationclass.In the beginning, they (students)thought
that English had nothing to do with them becausethey (especially from the
design department) were all technology university students. They started
Before
beginning
the
from
the
exam.
the
mid-term
until
skipping classes
for
difficult
How
is
know
"I
this
I
about
that
you.
told
them
very
mid-termexam,
having an English song contestfor the mid-term exam instead?But I will give
it
did
design
They
have
to
the
topic,
very
content
yourself"
you a
and you will
well ....... In the end,I was surprisedthat after the mid-term exam,the attendance
does
believe
teaching
I
teachers'
that
matter.
strategy
ratewent up.
IEI: When I was teachingthe freshmanEnglish module,I could feel that my students
felt bored.They did not want to learn. In the beginning,I askedthem what they
listening
improve
their
do.
to
like
learn
They
they
that
to
wanted
said
would
and
in
high
had
lot
had
because
school.
they
chances
practising
a
of
not
and speaking
I tried to fulfil their needs.However,during the process,when they felt that their
leaming
their
motivation changednegatively.
expectationswerenot met,
IE2: I think that if teacherscanchoosesomematerials(contents)which are relevantto
be
be
instance,
daily
life,
for
and
will
more
motivated
movies,students
students'
willing to discuss in class. Then, the students might achieve something
successfully.
IE5: I chose the Economist for the module-Mcdia English. In the beginning, the
in
difficult.
The
Economist
too
the
that
articles
was
studentsalwayscomplained
the magazinewere too difficult ....... However, I tried to explain the historical
background,and told them what the situationwas. In the end, my studentstold
me that they wantedto know more aboutthe developmentof certain situations.
Furthermore,someof them even subscribedto the Economistat the end of the
module.
Extract D

IR: Do you think that Englishbelongto certaincountriesor communities?
IE5: I think so. When mentioning the English language,students'first impression
would be the US and UK, not India or Australia. University curriculum also
tendsto compriseAmerican and British cultural knowledgeonly, not African or
Australian culture. When I was teachingbusinessEnglish, I did find out that
there were various English accents(recording contents)in the material. The
material aimed to raise students'awarenessof various English accentsin the
world so that they could involve in the businessworld successfully.That was the
only time that studentscould realisetherewere variousEnglish accentsdiffering
from AmericanEnglishor British English.
259

IR: What is your own opinion?
IE5: My opinion is that although many people agree that there is no need to
distinguish American English or British English and that English should be a
lingual franca or an international language, if you have a chance to ask someone
who is learning English that which accent he/she wants to achieve, he/she
probably will not say an Indian accent. I believe that the person will still want to
speak like an American or a British as an ultimate goal...
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Appendix 5: Interview Samples
Sample A (a non-English-major

student at a technology university)

IR: What is your motivation for studying English?
IE: Credits.
IR: Is it becauseof the university policy9
IE: Yes.
IR: So, it is a compulsory requirement for you?
IE: Yes. As well as this, a lot of books in my field are written in English. So, it is

necessaryto learnEnglish.
IR: Oneof your motivesis that you haveto understandyour specialistsubjects?
IE: Yes.
IR: But the main reasonfor studyingEnglish is still becauseof the universitypolicy.?
IE: Yes.
IR: Any otherthoughts?Do you feel like studyingEnglish?
IE: Well not really. I failed the Englishmoduleall threeyearsin high school.
...
IR: How would you describeyour motivation?
IE: I am only motivatedin studyingEnglishbeforethe exams.
IR: So,your motivation comesfrom externalpressure.
IE: Yes.Externalfactorsplay an importantrole.
IR: Doesthat meanthat you do not want to learnEnglishAT ALL?
IE: I would not saythat. I still do somereadingoccasionally.
IR: Do you think your motivationhaschanged?
IE: No, not really.
IR: So, did teachersor curriculuminfluenceyour motivation?
IE: I think teachersdid. But so far, the English teachershave been nice to me, so I
would not say that I dislike English.

IR: What aboutexams?
IE: I feel that examsarepressureto pushme to study.
IR: But you think it might not be a bad ideato haveexams?
IE: Yes.We alreadygetusedto the system.
IR: What aboutcurriculum?
IE: I do not think that curriculumhasaffectedmy motivation.Teachershave.
IR: Soyou think that teachershaveinfluencedyour motivation the most.
IE: Yes.
IR: Have you ever thought about an issue that English belongs to certain countries or
communities?
IE: No. I do not think that English belongs to any country. It is
a communication tool
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IR: So,you arenot in favour of any particularEnglish (British or AmericanEnglish?)
IE: No.
IR: So,you think that English is an internationallanguage?
IE: Yes! If you have an opportunityto go abroad,you do not have to understandthe
local language.You can alwaysuseEnglish for communication.
IR: In this case,when you study English, do you think that you needto understand
someEnglishnative speakers'culture,for instance,British or Americanculture?
IE: I think you can find somecultural elementsin books, magazinesor newspapers
inevitably.
IR: So, you think you have chancesto acquire English native speakers'cultural
knowledge?
IE: Yes.
IR: Do you think it is necessary'?
IE: Necessaryto understandtheir culture?
IR: Yes.
IE: I think so. The world is a global village now. It is necessaryto understandother
cultures.
IR: So, it might not just American or British culture.
IE: No.
IR: You want to use English to understand other cultures as well?
IE: Yes!
IR: Any other comments or thoughts?
IE: I think the curriculum design of our university is not bad. The curriculum aims to
help the students to pass GEPT (General English Proficiency Test) which is
recognised and authorised by the government. Since the students can have the
training at university, there is no need to go to private institutes or cram schools to
prepare for the test.
IR: But on the other hand, you still feel pressure to learn English because of the
university policy.
IE: Yes.
IR: Anything else?
IE: No. That is it.
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Sample B (an English-major student at a comprehensive university)
IR: Why did you choose English as your major?
IE: I started learning English in elementary school and developing my interest.
Continuously, I had this interest in high school and had fun when studying English.
That is why I chose English as my major.
IR: So, you have no intention to do other subjects?
IE: That is right. Another reason is that I am not very good at math and science. The
only subject I like is English. So, I want to do something which is my interest.
IR: So, it is interest-orientated?
IE: Yes!
IR: Any other motives?
IE: I feel that English is very interesting and motives me to learn it.
IR: For example?
I think that linguistics is very interesting. I can understand how English
...
was formed (syntax and vocabulary). Also, I think it is very useful if I go to other

IE: Well

countries.

IR: You meantravelling?
IE: Yes,travelling.
IR: So you havehigh motivation for studyingEnglish?
IE: Yes! It is my interest.
IR: Do you think that thereis any influenceaffectingyour learningmotivation?
IE: Yes.My parentsand someof my relativesthink that I will not have a promising
careerif I studyEnglish.But I do not careaboutwhat they think. I do it my way.
IR: So,your parentsandrelativesdo not approveyour decision?
IE: sort of..
IR: But it doesnot affectyou?
IE: No, not really.
IR: Any other influences?
IE: So far, I think that our teachersaredoing a goodjob to motive us to learn.I like it.
IR: So you think that teachershavea positive influenceon you?
IE: Yes.But sometimesI also feet that the pressureis high and I am worried that I can
not standit.
IR: What do you mean?
IE: For example,someteachersaskedus to read40 pagesof a novel in a shorttime. I
felt pressureandwasworried that maybeI could not catchup.
IR: You meanpressurefrom the curriculum?
IE: Yes,it is too much for me sometimes.
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IR: Any otherinfluencesthat you canthink of?
IE: No, not really.
IR: As you are an English major student, do you think that English belongs to certain
countries or communities?
IE: I feel that although British English and American English are different in some
ways (maybe accents), they are still the same language. I would not say that they
are totally different.
IR: But do you think that the language still belongs to these two counties?
IE: Yes. Some accents and vocabulary are only used in certain contexts. British
English is used by the British. American English is used by the American.
IR: My question is that do you think that English still belongs to these two countries?
IE: No! No! Some of my teachersmentioned that they spoke English when travelling
to other countries, for instance, the European countries (Germany).
IR: So you do not think that English only belongs to the UK or US?
IE: No.
IR: It is a communication tool?
IE: Yes. If you do not understand the local language and you want to communicate,
English is the only way.
IR: In this case, do you want to obtain some information or knowledge about Western
culture, for example, British or American culture?
IE: Yes. That is another reason I decided to study at the English department. I want to
explore different cultures.
IR: What culture do you want to explore?
IE: British and American culture.
IR: So you want to understand British and American culture?
IE: Yes. I want to read something about their literature and culture.
IR: Only these two countries?
IE: Yes, I think so.
IR: Is there anything you would like to add or say?
IE:
......
IR: You mentioned that curriculum pressurehad a negative impact on you?
IE: Yes. Sometimes I feel that there is too much and I do not want to study
anymore.
IR: So you feel bored.
IE: Yes.

IR: Also, you mentionedthat Englishdid not belongto any certain
countries.
IE: That is right. English is usedin many countriestoday.English is
not only spoken
or usedin certaincountries.
IR: But you want to havesomeknowledge
aboutBritish andAmericanculture?
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IE: Yes.I want to readsomethingaboutthesetwo countriesandtheir culture.
IR: Anything else?
IE: No.
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