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Using elearning to support international students dissertation preparation.

Abstract

Purpose — a researchpaper onthe design and implemeation of an elearning resource
respondingo the globalisation of education. The paper fesas the challenges presented in
learning and teaching on haw supportinternationalpost graduate students undertakihg
specific task of dissertation.

Design/methodology/approach — using findings from 250 postgraduate studentsD 4
supervisors and module tutorshe research identified the content and language issues faced by
students andecognisedthe need to design an enabler supporting the latter as independent
learners antheacademic staff delivering support.

Findings — the elearning toolprovidesan independent learning tool which addresses student
concerns relating to the process and content of structuring a alisserdnd the function of
language. Initial responses have begositive from both staff and students in respect to
providing a source of student support and feedback.

Originality/value —the research shows hdie Dissertation Game Model (DGMgyolved into

an e-learningresource suppadrg student understanding of the content, structuemrng and
writing of a dissertation The elearning tool focuses on helpingnternational students
understand what thgenericcontents of each chapter afdissertation should contain and
suppors themin engaging in research as a transferable skill.

Keywords: dissertation, idsertation game moded-learninginternational students

Paper type: research paper

Introduction .

As Altbach andKnight (2007, p.290-292) state ‘globalisation is the context of economic
and academic trends that are part of the reality of tiec@mtury...’. The growth in the
globalisation of educatiors alsoincreasing,the British Council’sresearchStudent Decision
Making Survey carried out over the last three years, canvassing 115,000 students from 200
countries, identified that those stutieistudying in the bited Kingdom (UK) did so on the
basis of quality of education, representing the highest rating of any counthysocriterion
(Morgan, 2010). As a result it is possible to see a significant change in the educational
population of English speaking countries (Skyrme, 20@i) the number of students emerging
from China increasing tenfold over the last thirty yearsd the UK emerging as the second

highest receiver of international studefisamondet al, 2011).



Theimplications of the diverse cultural and educational challetigeeglobalisation of
educationpresents to practitionermstitutionsand studentss recognised witim the terature
ranging from emotional (Ryaand Vite, 2009); teacher response (Miller, 2007; Ze kel
Leach, 2007); English writing (Bruce, 2005; Haggis, 2006); through to supporting the student
in their learning journey through study skilevelopmen{Carroll, 2002; Bartram, 2008) and
specific subject support as in support for the diaten (Paltridgeand Starfield, 2007). How
to support students from diverse cultural and learning contexts presents mdgrgesato the
learning and teaching agenda dnoim the perspective of this paper, the pedagogical tools
required to facilitateeffective learning. Acknowledging the work of Paltridgand Starfield
(2007) and addressing learning challenges identified within the author’'tutioss, his
research paper has chosen to concentrate on one particular academic task preseated to t
student during their period of study, that of the project or dissertation, from this point on
referred to inclusively as the dissertatiand assess the impact of the introduction of -an e
learning tool to suppothe dissertation learning process.

The structure of the paper begins with establishing the current literature on the
challengestudents face when identifying and writing a masters dissertatoocluding with a
research question which informs the remainder of the paper. This is themefblby an
outline of research and findings carried out with a group of post graduate students, module
tutors and supervisors to establish opinion relating to the delivery of disserighiportsin a
post 1992 new university. The paper concludes by presenting howeammmg tool was
designed and developed to provide additional added value support for students undertaking a
master'sdissertation.

Literature review
As identified by Andersoret al., (2006) the literature on dissertatiomriting is

predominantly framed within the PhD and undergraduate context yet betweeit® 39@5



20023 there was a 40% increase in students enrolling on Masters programmes 2584try

p. 60). Consequentlyite majority ofinternationalstudentsselecting to stdy in the UKwill,

as part of their undergraduate or postgraduate study, be required to undediakertatian
They will share the common characteristics of determining the focus of the work,
independent learning with support from tutors, an elemfedéta collection, culminating in a
piece of work which demonstrates prolongedi@pth engagement; reflecting the need ‘...to
produce work ready graduates who are, amongst other things, more effective, independent
and confident selflirected learners(Todd etal., 2004) Map these learning outcomes to the
context of the international studemvhere the literature clearly identifies the problems
international students encounter with writing at Masters’ level (Casamalvelibbard, 1992),
different contextsand conventions of academic writing (Ballard and Clanchy, 1997,
Warwick, 2007; SloarandPorter, 2010)andit is no surprise that:

For the vast majority of students, the dissertation is by far the most chadjengin

piece of academic work that they hateempted or are ever likely to attempt in

the future.” (Huang, 2007, p.31)

On reviewing the literaturédnderson (2006, p.154) identified supervisor concerns of
students struggling with the challenge of identifying a project ‘...which hazh heell
conceptalised and had a very clear set of aims.’, andproviding a convincing rationale for
key decisions and for any conclusions drawn from the study.” Their work furtheifietettie
tendency of students to be overly descriptive at the expense of thecahalyproach required
in both the researching and writing up of a Masters dissertation.  Spearl{@pdighted the
issue of the students need for prompt and constructive feedback, deduced from student
feedback identifying inadequate feedback, ofteceived too late and at times destructive in
nature. As identified by Kumare and Stracke (20@&nfa pedagogical perspectivethe best
feedback challenges, invites, corrects and provokes students to improve theichressd

communication.” As a possible solution to the latter Paltridge (200@8commends that



dissertation students should be exposed to exemplars of texts as possible medeth do
base their writing.

Alternative solutions to how t@address this dilemmaan be identified whin the
literature. Dystheet al., (2006) advocatesa three pronged approach including combining
supervision groups, student colloquia (s®ljanised student groups) and individual
supervision. Engebretsort al., (2010) in their paper discussing the massification of education
in Australig interestingly discussed and identified a successful supervisor as one who
developed ‘...practical strategies for helping students how to construct tuliéeraview, how
to design a research project, how to write a wetthapter, how to analyse data and how to
write in a scholarly way.

For the tutor the implications of the widening participation agenda and increasing
numbers of international students is ofteanifested irhigh volumerequests for more idepth
and time consuming meetings. In practise to produce an independent and autonomeus lear
requires extensive, and expensive, preparation (Hurd, 1999), and as identified by Edwards
(2006) input above and beyond the standdadf timetabled activities. The regnition of the
need to identify and put in place enablers to support both staff and stisdamtsmerging in
the related literature:

The challenge is, through these brief encounters, to become acquainted with the

students’ learning needs and style, and to rapidly formulate targeted

interventions that facilitate the dissertation process...” (Roveleg Slack,

2004, p.177)

Both widening participation and international students can benefit from the use

of information and communication technologies where feedback, if written

electronically, can be read at a later stage where necessary, using assistive

technologies.{Heinzeand Heinze, 2009, p.295)

This paper presents research with staff and students, the findings ofatteicipts to

address some of the debate identifregarticular:

One often highlighted difficulty relates to students’ need to build up edsentia
skills and capacities to write with clarity and confidence in a second lgagua
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Meanwhile, they also need to develop understanding of the conventions of
academic writing m@ctices in their field of study, as well institutional
expectations and standards of thesis writing at their degree level.anLi
Vandermensbrugghe, 2011, p.195)
The aim of the researgtaperis to respond to the debaidentified within the literaturen
how to supportinternational students in their understanding of the structure and conventions
of dissertation writing This will be achieved through the two objectives of:
e supporting international students in their understanding of the structure and
conventions of dissertation writing
e provide targeted intervention, through developing d@aening tool which provides
additional support outside one to one tutorial support and provides students with
interactive informationexemplars anonmediate feedbc
This researctpaper preseata solution to support the design and delivery of dissertation

education through asking the questid@@an an e-learning toolbe developed to support

dissertation delivery and suppddr international student
Research Methodand Findings

The Dissertation Game Model (DGMpitially emerged from the expertise and practical
experiences of two academidsnglish for Academic Purposes (EAP)/Academideacy
specialistand a subject specialistworking togetherto supportthe leaning needs of
international students working on Postgraduate (BEiS$ertations The context for the
development of the-kearning tool reflects a post 1992 University recruiting approximately
250-350(approximately 95%jnternational students to PG stughith an IELTs of 6.5.The
traditional delivery of dissertatiopreparationinvolves identification of the assessment
criteria, reference to dissertation guide linssipervisionand more generally, delivery
through a series of lectures and seminars/workshops that cover aspeath afhapter in

more detail. How to design aool to support this process was informed using fieldwath
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both students and stafising both qualitative and quantitative data collection methods. In
order to establish staff and student opinibe following data collection activities were

carried out:

e unique to previous studies referenced the data collection incorpotzed/ation of
the two module tutors during lectureg the English language specialigtimarily to
provide supporting dateon student behaviouand indirectly to contribute to the
guestionnaire and focus group question design

e in line with University ethics procedutefollowing completion of the module
delivery and submissigorstudents were asked to volunteer to take part in focus
groups. Two groups of seventestndents articipatel in recorded serrstructured
focus group interviews Group interviews were used emsure anonthreateningor
negative context, providing anformal approach tdacilitate capture of opini@gand
views. The purpose was to establish an understanding, from a language and process
perspective, of whattudents found difficult in deciding research topic, identifying
objectivesand in reporting their findings

e meetings with the twanodule tutors responsible for designing and delivering the
module

e distribution of a quantitative data collectiomjuestionnaire to fortydissertation
supervisors involvedn the marking and second marking of the submitted work.
Acknowledging the pressures of time and volume of markimggguestionnaires were
distributed simultaneously with the dissertation and marking sheets. Timngdwveas
adoptedto facilitate ease ofdata captureaccuracy of answerand presentation of

findings.

The results of interviews were analysedflecting the approach of supportifigerature
(Todd, 2004: Huang, 2007sing grounded theory approaf@iason, 2002 Olsen2012)

6



where the research team carried out-fyn@ned reading and annotation of the scripts in order
to identify differences and areas of coomdity. The research team met to test respective
readings and identificationf emerging themes The questionnaires were analysed using

Excel.
Lecture observation

As a result of th@bservation shadowingpf a series otlissertationlectures revealed
that international students were reluctant to ask questions, though encouragedoto do s
Within the literature thiscorroboratesthe work of Cronin (1995)which highlights
international students’ reluctance to ask questions when they do not understand something in
taught sessions; and Ouyang (2006) and Thorpe (2@0®) reporéd that for many
international sidents the “harmony” of the class is seen as more important and that asking

guestions disturbs that harmony.
Student feedback
Discussions in the group interviews with students revaakedllowingissues:

1. a lack of knowledge of the vocabulary usediéscribe the dissertation learning and

assessment criteria.
2. unfamiliarity with the style of academic writing used in the Dissertation Guidelines.
3. the need for more examples of appropriate writing styhesstructure
4. opportunity for additional review arfdedback

As identified earlier in the work of Casanased Hibbard (1992), from a student
perspective Hese led to a fundamental lack of understanding of the fundi@yshad to
fulfil in order to map content to the learning and assessment criteriadditionlinking to

the work of Ballard and Clanchy (199if)was also identifiedhat once an understanding of



the criteria was achieved, students varied in their knowledge and use of the éanguag

structures and vocabulary necessary to fulfil those functions
Dissertation Module Tutors

Interviews were carried out with the two tutors delivering the masters dissertation
module, the findingbeloware discussed and related to the literature review. Reflecting the
order of the delivery and content of tessertation module’tecture scheduléhe principal
areas of weakness were highlightad follows. The tutors focussed on how students
struggled with achieving focus on the topic and the research objectives. This links to the
work of Anderson (2006) identifying supervisor concerns regarding students’ tydbili
identify an appropriate topic of investigation and the ability to present this wahin
framework of explicit aims and objectiveAnderson (2006yoes on to discuss the weakness
of descriptive material as opposed to discussion underpinned by academic rigour and
research.This was corroborated in pointientified by the module tutors who commented on
student inability to link original aims and objectives to the literature review drsgguetly

the link between the final results and the work of any author(s).

Additional areas identified on a similar theme identified weakness in ability toyjustif
and discusshoiceand limitations of methodology, discussion of resultstaedink between
the conclusions drawn and prior researcfihese commentsupport the findings fronthe
students,in that the module tutordelt that many students did not demonstrate sufficient
understanding of the assessment criteridhe latter linking to the work olLi and
Vandermensbrugghe (2011) in respect to understanding of academic writingegrdot

international students.



Dissertation Supervisors

Following the submission of the dissertatiogaestionnairesvere issuedto the brty
supervisorgluring the marking of the dissertations and weneecessed using ExcelGraphs

1-4 present andiscusdn the context of the literatuleey areas of weakness identified.

Graph 1. Discussion of the link of literature review to research objectives.

Very Weak
5%

Forty five percent of the ttors identified as an area of concern the ability of students to link
the literature to research objective3his corroborates the findings from data collection
carried out with both the Module Tutors ahe literature review where itnational students
struggle through a lack of understanding of the function of the literature reviehein t
dissertation and the need to underpin their research with academic theorieglegriacd
frameworks (Anderson, 2006). In addition, the sameni®iemerged in explaining the

performance of studentghen discussing the limitations of the chosen methodology, Graph 2.



Graph 2. Discusson of the choice of metbdology

Analysis showed that the main weaknesses were found to lie in the final two sludgter
dissertationshown in Graphs 3 and 4. The supervisor feedback showeddrtlggier centof
studentsdid not make a clear link between their findings and those of authors mentioned in
their literaure review. Thirty eight percent faled to link their own conclusions to those
reached by other authoend wer thirty percent of the students did not discuss the
implications of their research.

Graph 3. Discussion of results linked to literature review
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Graph 4. Discussion of conclusions linked to literature review.

The DGMwas therefore developed in response to the outcomessedirch with both
staff and students that highlighted the challenges faced by internatiodehtsundertaking

a dissertatiomn understanding:

e the process of reaching a research topic, identifying objectives and inrrgpfondings,
e coupled with understanding the complexity of language functions requirec whtéi

structure of dissertations.
The design and development of the Disgtation Game Model (DGM)

The aim of this paper was to respond to the debate identified within the literature on
how to support international students in their understanding of the structure andticorsve
of dissertation writing. It is a direcespone to the call by Engebretson (2010) that tutors
need to identify practical strategies to support students. The followinigrséoerefore
presentsa practicalsolutionand addressds the research questiof@an an elearning tool

be developed to support dissertation delivery and support for international students?’
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The resultingDissertation Game Model, developed from its initial paper based
conception through to an electronic basedlio& learning resource, achieves this and
addresses the twabjectives of:

e supporting international students in their understanding of the structure and
conventions of dissertation writing

e provides targeted intervention, through developing atheaning tool delivering
additional support outside one to one tutorgalpport preiding students with

interactive information, exemplars and immediate feedback

Acknowledging thditerature review and thabove findings from both staff and studeri®,
resulting DGM acknowledges the work of Sloan and Porter (2010) whicttifideé that
students engage and participate in added value activities to support their l@dremthey
appreciate the context within which those skills are taught. Inherent in signd€ the
DGM was thereforghe need to support students in underding dissertatiostructure and
functional languageAdditionally an integral part of the design, in response to the call within
the literature of Paltridge (2002nd the student feedbaakas to provideexemplarswvhich
would illustrate style, languagand level. In respect to the work of Kumare and Stracke
(2006) and in response to the student feedback, both of whom identified the need for
immediate feedback an@view, the DGM was designed to provide immediate feedback to
the student on how they haeérformed in the respective tasks. The D@Mvidesan e
learning tool which utilises student adoption and use of alternative learning nsmehdni
support independent learning addressing the call withinlittvature from(Rowley and

Slack, 2004Heinze anHeinze, 2009)

12



Contextof the Dissertation Game

To achieve this the DGM was developed to provide staff with a solution facditizuen
mapping of the required content, assessment criteria and learning outcdheedis$ertation
process using a ‘fun’ research topic to contextualise the learningef@tutdent. The DGM
focuses on helping the students understand what the contents of each chapter of the
dissertation should contain. In response to the work @indiVandermensbrugghe (2011),
the DGM explicitly explains theole of each chapter and theaessary contengnd more
significantly for the international student and in response to the work of Huang @@@d7)
Hyland (2002) provides students with models of language to enable them to adapt their own
usage wheieporting on their research. Responding to the recommendations made by Huang
(2007, p.36)'For lecturers, it would be very helpful if they could develop a model for
critically analysing a subject, or give examples to the studenthis.’is achieved through
example and practice, where thiadents are introduced to a process of exemplification and
more importantly a series of exercises to facilitate understanding ofdbesp, content and
eventual outcomes of their research mapped against dissertation learningsessinast
criteria.

Initially developedas a hard copy pedagogical tool the sections were designed to
introducea generic model for staff to use to address and facilitate student lesrmegpect
to the issues identifiedbove. The success of the hard copy implementation ledeto t
recognition and responge the call within the literature birowley and Slack, 2004 and in
particular by Heinzeand Heinze, 2009 of the development afh e-learningsolution to
support dissertation preparation. A combined profetiveentwo post 1992Business
Schools supported by Higher Education Academyexternal funding facilitated the
development of the DGMising the software Articulate into an interactivearning tool.

The resultingedearning tool allows the student to independently work through a series of

13



screens designed to address the generic stages involved in identifyingruantdrisy a
dissertation

The topic chosen for the DG Modeldsliberatelynon-busness specific! The impact
of cultural change on international students in postgraduate education in the UKé
decision to choose a ndiusiness specific topic was taken after consideration thajatine
should recognise the globalisation agenda and the resulting diversity of students. The
example would therefongrovide inclusivity for international postgraduate students folgwi
different Masters programmes and tkatme’s research topic was one which would contain
an element of humour, be readily understood bgtalients and yet also be one with which
they could easily engagd.his acknowledged thatternational students come from differing
educational backgrounds, cultures and, for the majority, their first experiencedgingt
outside their home country. héy have personal experience of cultural change in the context
of their studies and it was therefore assumed they would readily identify witthtdsen
research topic for theDG Model, both emotionally and intellectually. Furthermore,
discussion of the topic does not depend on knowledge of specific business theories,
frameworks and principles. This indirectly and more importantly allows stuttefisus on
both the functionshiat they must fulfil to satisfy the ®M tasks, assessmerriteria and the

language that can be used to express those functions.

Structure of the Dissertation Garvodel (DGM)

The Dissertation Game Modeas an introductory element and then has two parts P
1 - introduces the students to forming research objectiveBam@- introduces the students

to each chapter of the dissertatiddoth are shown ifigure 1and discussed below.
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Figure 1. Introduction to the Dissertation Game.

DissertationGame {00:02/15:31) ATTACHMENTS = EXIT

Ah\umbria
UNIVERSITY

The Dissertation Game

Ea'H The Dissertation Game

Outline Audio Transcript

The Dissertation Game NOrthU mbr'a UnlverSIty and
Mavigating the Materials » L} L]
S University of Hertfordshire
Apout the Dissertation Game

ompleting the Dissertation Game

Part 1 - Research Objectives

Chapter 1 - Introguction

Chapter 2 - Literature Review

Chapter 3 - Research Methodology
Chapter 4 - Findings, Analysis and Discussiar
Chapter 5 - Synthesis and Conclusion
Dissertation Game Summary

-

o)) | SUDE10F12  CLICK NEXTTOADVANCE  00:02/00:02 % an | B Audio Transcript | "mY|
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The introduction to thdGM is a menu option, provides an audio guide which explains
verbally and provides an audio transcript, explaining the overall outline of the gaine a
participant instructions.The main screen comprises of the content and work farethe
student with the left hand representing the sections (chapters) to work through.
Acknowledging the variance in language skills, an additional feature was adaed iiv
required,the students are able to open an audio transcript of the verbalargary. From

part one through to Chapter 5 the students engage with questions on the screen relevant to t
section. Students are presented with betweebblfuestions, with an additional question on
reflective practice, once submitted thedents ag also ale to prinfemailthe results in order

to keep a record for themselves and if appropriate to receive formative dkedlitia their

tutor. The structure of the game follows the format of beginning with an explanattbe of

content of eaclthapter this is then followed by a series of questions with answer choices
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from which the student has select the correct answer in ordertesttheir understanding

As a result thgame facilitateshe students in understandibgth the content and in resyse

to Li andVandermensbrugghe, 2011; the language, vocabulary or words that should be used
in each chapter. The aim is to use the simple example so the students can cermentrat
understanding what each chapter should conté@ime Menu option‘About the Dissertation

Gameé, shown in Figure 2 (also illustrating the Audio Transcript option), explains the game
and how the students will be asked questions to allow interaction and provide feedback on the

answers.

Figure 2. About the Dissertation Game

Il_issut_uinnlianu | 05:56 71531 | ATTACHMENTS ~ EXIT
m«lbria
UNIVERSITY
The Dissertation Game Ab
I out the
H Dissertation Game
Qutling Audio Transcript

e e v The Game gives you an
Dissertalon Gam: Corients opportunity to look at :
Anout the Cissertation Game
Completing the Dissertation Same - Each Chapter Of a
Fart 1 - Research OD]EEWES 3 5
Chapter 1 - inroduction dissertation and the

Chapter 2 - Lterature Review
Chapter 3 - Hesearch Methnoaiogy

Contents of each chapter.

Chizpler 4 - Firdings, Analysis and Discussion

Ehianinr 5- Symifeals an Conikiion = Questions for you to test
Dissertation Game Summary your UI"Idel'Sta nd | ng :

In the Game we tell you what each Chapter should contain. Then we will give you some questions 1o test that you
understand the contents of each Chapler. The Game allows you 1o focus on language and vocabulary — or words

— that you can use in sach Chapter. The research topic is simple - the traditional British breakfast - so that you can
concentrale on understanding what each chapler should contain, ]

LU SUDEADF1Z | CLICK NEXT TOADVANCE 0028 /0029 * anw Audia Transeript IO

Part 1 - introduces the students to forming research objectives.

Part 2 - introduces the students to each chapter of the dissertation and is composed of five
sections:Sectionl Introduction ChapteBection 2 Literature Reviewsection 3 Research
Methodology, Section 4 Findings, Analysis and Discussiddection 5 Synthesis and

Conclusionand ends with the Dissertation Game Summary.

16



The following slides illustrate the screens relating to Initial Planning andletarpof
Chapter 1 which are supported hy @nline and audimarrative explaining the underlying

processes.

Figure 3. Research Initial Planning

DissertationGame (0607 /15:31) ' ATTACHMENTS | £XIT
northumbria ‘ompleting the Dissertation Game
UNIVERSITY wl i
a N
The Dissertation Game Research: Initial Planning ("W

Dissertation Title: Cultural Change and international
students studying in Britain.

Outling Rudia Transeript Research Topic: What is the impact of the traditional British
The Disserttion Game Breakfast (TBB) on international students in H.E in the UK: A
Navigating the Materials study of Chinese post-graduate students at University "X"?
D n Game Contents
Y e e Theory base: the nature of cultural change and its impact on

Conpleting the Dissertaton Samy individuals.
Part 1 - Research Objectives

Chapter 1 - Introducton

Chapter 2 - Literature Revew

Chapter 3 - Hesearch Methndolomgy
Chapter 4 - Findings, Anakysts and Discussior
Chapter b - Synthesis and Conclusion

Dizsertation Game SUMMmaTy

The research objectives are:
1. To find the student level of awareness of the nature of the
TBB

2. To iﬁvestigate student consumption of the TBB.
3. To find student attitudes to the TBB.

MNow click number1. The Introduction, shown under Chapter1.
(See 'Audio Transcript' tab, for text version of vaice over).

| Research: Initial Planning L

Chapter 1 Chapter 2 Chapter 3 Chapter 4 Chapter § |
4 | SUDESOF 12 PAUSED 11 0g0 Foaw E fusdin Transcript 10!
- 1 >
Figure 4. Chapter 1. The Introduction
DissertationGame | 07:18/15:31 ) ATTACHMENTS | EXIT ~
Aalmhrla Completing the Dissertation Game
UNIVERSITY S
s
The Dissertation Game | 1. The Introduction
sityof ' Your Introduction Chapter should include the following
rdshire sections:
Outling Audio Transoript A. Restating your topic title in full sentences.
The Dissertation Game B. An explanation of your topic title.
Narviggslingg the Waterists C. A justification of why the topic is important.
Diss D. Background information on the topic.
ADout the D E. A statement of your research objectives.
Shmpioing he Disaitaton Came F. A justification of why you chose these objectives.
Part | - Researth Objectives G. A brief statement of the methodology you will use.
Chapter 1 - Introguction H. Why you are us_ing this methodology.
Chaptsr 2~ Literanure Review I What tools you intend to use.
Chiapler 3.- Research Methodalogy J. What the limitations of your project are.
Chapter 4 - Findings, Analgsis and Discussion K. What each c_haplsr W_ill contain.
Chapler 5 - Syritvesis and Conclusion L. Background information on your chosen
Dissertalion Game Sumnary arga I'IISBtIOI'!{S).
|
4 Ji 1. The Introduction [
| Getting Started Chapter 2 Chapter 3 Chapter 4 Chapter 5
Py sl.nt*;nnz PAUSED oz P aw (8 madic Tramcript || | | 2ok
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At this point the student is introduced to the generic content of Chapié&elintroductioh

and is provided with a list of features labelled A tofer consistency this approadh
followed for the remaining Chapters. Once the students feakthe screen and listened to
the narrative for each Chapter they are then invited to participate in arg\gagstions to
challenge their understanding of conteib ascertain the level of understanding the students
are asked to select the correct option for the given statenferkey feature of the DGM
responding to the work @pear (2000) and Kumaand Stracke (2006) on fdetk is that

the elearning tool is interactive amah submitting their answer instant feedback is obtained
either confirming the answer is correct, or more importantly asking the sttalestry.
Figures 5 and 6llustrate an incorrect answer and the feedback givéigures 7 and 8

illustrate a correct response and feedback.

Figure 5. Student questions and input foilChapter 1.

DissertationGame {1458 /1531 ) ATTACHMENTS = EXIT

A;I:lmbria Chapter 1 - Introduction
UNIVERSITY Guestion 1 of 13 Paint Value: 1

The Dissertation Game

Please match the following extract to the sections from an Introduction Chapter shown below:
The British Breakfast is perhaps Britain's greatest contribution to worfd cuisine. Its
components are fried bacon, fried eggs, fried bread, fied black pudding, sausages and

optional extras such as mushrooms, baked beans and fomaloes. All this is served with
tea, toast and marmalade.

What the limitations of your project are. _ -« B

0
@ A justification of why you chose these objectives. *

[ Why you are using this methodology.

Chapter 3 - Hesearh Methoaaingy:

Chapter 4 - Findings, Analysls and Discussior [0 Background information on the topic.
Chapter i - Syrdtesis and Conclugon
Dissertation Game Summary £ Anexplanation of your topic title.
Score so far: 0 points out of 1
-
' 0N Cae ol
o) SLIDETOF 12 PLAYING mm|{ B Andio Tramscript s
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Figure 6. Response to incorrect answer
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The Nizastation Game

Navigating the Materials

Disaertatinn Game Contents

ADOUL ihe Dissertation |

Compieting the Cisse

17ait 1 - Pesearch Oojes
Chispter 1 - introduclion
Chapter 2 - Laerature Review

Chapler 3 - Research Methudology

Crapter 4 - Firngdings, Anatyses and Discussior
Chapter S - Synthests and Conciusion
Dissertation Game Summany

)

Figures 7 and 8lustrate a correct response and feedback.

Chapter 1 - Introduction

Question 10f 13 »

ATTACHMENTS | EXIT

Paint Value: 1

Please match the following extract to the sections from an infroduction Chapter shown below:

The British Breakfast is perhaps Britain's greatest contribution to world cuisine. ts
components are fried bacon, fied eggs, fied bread, fied black pudding, sausages and

optional extras «

tea, toastand 1 Tncorract

What the
A justific:

=

=

O whyyou
O Backgro
0

An explanation of your topic title.

Score so far 0 points out of 1

SUDET OF 12 PFLAYING mt

Figure 7. Correctstudentresponse

MNext Quesiion

You did not select the comrect response;

= served with

BN

a
-

SUBMIT

=

@ Audia Transcript | | 18

4

DissertationGame _(1658/1531)

northumbria
UNIVERSITY

The Dissertation Game

Ourtling Audio Transcript

The D¥ssertation Game
Neagating the Materials
[rssertation

ssertation Game

ren CinjRctves
Chapter 1 - Infroduchon

- Literatune Roview

Chapter 3 - Research Methodology
Chapter 4 - Findngs, Analysis antd Discussion
Chapter & - Synthesis and Concision
Ciszertation Game Summary’

Chapter 1 - Introduction

Cuestion 1 6f 13«

| ATTACHMENTS = EXIT

Point Value:

Please match the following extract to the sections from an Introduction Chapter shown below:

The Brtish Breakfast is perhaps Britain's greatest confribution to world cuisine. lts
components are fried bacon, fried eggs, fied bread, fried black pudding, sausages and
optional extras such as mushrooms, baked beans and lomatoes. Al this is served with

tea. toast and marmalade.

B 3 0 83 B

Score so far: 0 points out of 0

SUDET0F 12 PLAYENG ool

Background information on the topic

Why you are using this methodology.

An explanation of your topic titie.

What the limitations of your project are.

A justification of why you chose these objectives.

SUBMIT

1
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Figure 8. Feedback to correct response

DissertationGame (14:58/1531] ATTACHMENTS  EXIT

horthumbria Chapter 1 - Introduction
UNIVERSITY Guestion Lol 13 Point Value: 1

The Dissertation Game

Please match the following extract to the sections from an Introduction Chaptar shown below:

The Brtish Breakfast is perhaps Britain's greatest contnbution lo world cuisine. lis
components are fied bacon, fried eggs, fied bread, fried black pudding, sausages and
optional extras £ ' ¢ dideorid v - it served with
tea, toastand n Corfact

Dutlinn Mudin Trangeript
The Dissertaion Same

Manvigaing the Materiar

B Backgrn | i
Backgro That's right! You selected the comrect response. &" @

jectives o Why you - o
Chapter 1 - Intracuciion - b
Cheapter 2 - Lleralure Revew O A justific
Chapter 3 - Research Methodology MNext Question
Cheapler 4 - Findings, Analyshs ard Discussios O Anexpla
Chapter 5 - Synthests and Conclusion
Dissertation Game Swummary O What the limitations of your project are.

Score sa far: 1 points out of 1 SUBMIT
4| suBETOfIZ PLAYING wiof || LM elw (1 i Tt ) | (2]

)

Re-enforcing the interactive nature of the DGM and the benefits of usingeamreng tool,

as the student works through the task a cumulative total score appears and on completion of
the tasks for each chapter there is immedam@mativefeedback given through an overall
scoreand an indication of how successful the student has been, shéiguie 9

Figure 9. Student feedback

DissertationGame (1458/1531) ATTACHMENTS | EXIT

AI\UHII"IB Chapter 1 - Introduction
UNIVERSESITY

The Dissertation Game

Chapter 1 - Introduction

Outline Busdio Tromscript

The Dissentation Came Your Score: 66.67% (8 points)
MavIgating the Matenals
Passing 80% (10 points)
Score:
ERapRer 1 . inrosicnon RESHI t:
Chapter 2 - Literalune Peview
Chapter 3 - REsearch Methodology Your score is too low; please try this Chapter again.
Chapter 4 - Findings, Anabysis and Discussion x
Chapter § - Synihesis and Contiuson
Digseraton Game Summmary

You can click the ‘Review Quiz' button for a play-by-play recap of your results.
To submit your results by email, click the 'Email Results' button.

To print your results, click the 'Print Results’ button.

Revigw Quiz Print Results Email Results Retry Ouiz Finish
S,
ChR SUIDE 7 OF 12 PLAYING mmb an | E Audie Transcript O
. S
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On receiving the immediate feedback the student has a number of options. Theyiean

the quiz, retry the quiz or print the results. Additionally the student has the option to emai
the results to themselves to allow reflective thinking or to their tutors allowing inteme

during lectures on common issues, or their supervisors for targeted intervelAtmnding

this support in an &arning format therefore allows the students to work through the material
at their own pace and provides the opportunity to go back and review areas of weakness,
providing a vehicle for independent learning as fifiex by Todd et al., 2004 and Heinze

andHeinze, 2009.

Student feedbackand findings
The DGM has been successfully piloted within the two post 1992 business schools

Data was collected using informal focus groups arsinall sample was used to gather data
electronically on completion of the ganas indicator for future implementationAs a
method tdfacilitate international studentahderstandingt has received positive feedbaek,
illustrated in the followingjuotes from staff and students:
Students:

‘| think it's an excellent tool because it's well structured, it gives you a very

good overview and it's not too long to read. | felt it's very useful to have the

headings and you know what has to be included in sagdie chapter and it
also even gives you examples on how you can write that.’

| am a disabled student using screen magnification and altering software, it is
refreshing to find a university guide that works with the software as many
include bold or distinctive colours which do not show up on my sort of screen.

Staff:
| think that this is a useful resource that has been well thought out and will be
used by students. Staff

Electronic feedback was captured usBuyyvey Monkey andhe findings are shown in

Graphs 5- 6.
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Graph 5. Contribution of the DGM to student understanding

How useful is the DGM in helping you to understand...

H Not useful

w +~~ 5 ® Q 53 O T »w m XN
(=Y
w

0 .
what you have to examples of your understanding the areas of
include in each language you can  of the dissertation dissertation writing
chapter use in your writing process that you still need to

learn more about

Graph 6. Ease of use and understanding when using the DGM.

4.5

35

B Not easy

o Easy

M Very eas
1.5 - yeasy

0.5 A

w &~ 3 ® Q 5 O T w o X

How easy did you find the Game to use?  Was the Game easy to understand?

Discussion and conclusion
This research papéras responded to the call within the literature to supgiadents

undertaking a programme of study requiring the submission of a disseeatidmas proved
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extremely successful in informing current pedagogic developments to dialeéng to the
theme of globalisation, the paper acknowledges the increasing number of iotainat
students now attracted to the UK education sector and in particular how teentgre
challenges for academic staff in designing and developing appropriate pedadogls to
support their learning journey

Reviewing the existing work in the literature Anderson (2006); Todd (2004)
highlighted that the activity of producing a dissertation presented a major challange fo
students. The work of CasanaaedHibbard (1992); Ballaréaind Clanchy, 1997andSloan
andPorter,(2010)goes on to focus on the challenges the dissertation process can present for
international studentsThe focus of the research paper wasreforeto provide a solution to
the researclguestion ‘Can an elearning tool be developed to support dissertation delivery
and support for international students?

In response to the call by HeinaadHeinze (2009) to support the student via access to
electronic feedback this waldressed through the development of Diesertation Game
Model (DGM), an electronic based #ime learning resource The DGM supports
international students in their understanding of the structure and conventions détisser
writing throughtargeted interventiomia ane4earning toolffacilitating support outside one to
one tutorial supportproviding students with interactive information, exemplars and
immediate feedback

The generic content of a dissertation comprises of identification of the focus of the
work, literature review, methodology, an element of data collection, anahgisoaclusion;
culminating in a piece of work which demonstrates prolongatepth engagemén From a
pedagogical perspective, as identified in the literature review, how to sugipoknts
throughdeveloping the generic skills to produce a dissertagochallengig from both a

resource and academic contéktlwards, 2006). When mapped to the learning context of
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international students these challenges become more intense but more impadaridythe
introduction of enablers which utilise both the students’ pteeness to and academia’s
ability to adopt electronic interventions.

The resulting dearning tool, as can be evidenced from student and staff feedback and
responses to conference presentatid®isan, et al., 2011) has been positive. Students
indicated that the DGM was easy to use and clearly supported then in undegsteimati had
to be includd in the content of each chapter, along with an understanding of the process of
carrying out a dissertation, examples of the language which should be adopted and more
importantly received immediate formative feedback on areas of weakness cm tivéy
needed to focus their study.This initial work has identifiedlimitations and further
opportunities for development. In respect to limitations the glatsented only one academic
cycle and is focussed on international students. This has led to the implementatien of on
going longitudinal data collection to inform how to further refine and develop thé.D&t
the moment the DGM is designed to suppaetnmational students at post graduate level, this
is being reviewed to establish the flexibility of the resource to map to uadeaje level and
support distance and part time students. With the latter in mind, the subject nature of the
game is also uret review with the option of incorporating both further examples reflecting
the nature of programme of study and to incorporate degrees of difficulty.

However, he generic desigrensures the DGMs transferable andsufficiently
flexible to be adapteddy aher institutions The format can be used with students with
explanatory briefings to contextualise to local assessment contexts refleetii@jions in
dissertatbn guidance and marking schemes apglication to academic level§ he results to
date ndicate thatis an dearning toolthe DGMhas made an impact. This has been shown
through its capacity to provide students with a contemporary method of delivery which

facilitates independent learning, addresses the learning challenges theg faspact to
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content and languageand provides both formative and summative feedback which can be
utilised as a standalone or combined activity as part of the assessment and supervisory

process.
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