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A
Preface

All students in their Senior Year of their college are required to 
write a BA (Bachelor of Arts) thesis. These students are obliged to do 
research and then write the thesis in order to graduate; they cannot 
graduate until they have completed their thesis writing and sit in oral 
examination. However, some students fail to graduate due to their in-
ability to successfully write their thesis. During my teaching of the Re-
search Methodology, I found that students find it difficult to write the 
thesis. For most students, writing thesis is complicated and challeng-
ing; students experience some difficulties completing their thesis writ-
ing within an expected length of time. This phenomenon leads to my 
attempt to explore senior lecturers’ opinions on smart ways of writing 
the thesis. In this particular qualitative research, I used in-depth inter-
views to gather data on smart ways of writing thesis. 

Seven senior lecturers and three junior lecturers of UIN Ar-Ran-
iry Banda Aceh, Indonesia were interviewed to explore their opinions 
on tips and tricks in writing a good thesis. The data from interviews 
analyzed through coding techniques were categorized into two main 
themes: academic and non-academic factors to successful thesis writ-
ing. The academic factors are related to the choice of research prob-
lems; analyzing of previous relevant topics; shaping research questions 
and also understanding of writing styles. In addition, the participants 
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of the study also noted that non-academic factors are also important 
in writing thesis successfully. The non-academic factors as mentioned 
by these participants are time management and interpersonal relation-
ship. The participants believe that students’ ability to manage their 
time is as important as their ability to choose a good research problem 
and other academic factors mentioned earlier. The other most import-
ant factor according to the participants is the ability of students to ap-
proach their supervisors in such a way that allow healthy communica-
tion to take place. 

For the purpose of publishing an instructional textbook, I expand 
the scope of this thesis report, and transform it into a textbook that 
reaches wider audience. For that particular reason, the outline of the 
book is made in such a way that can be a handbook for the EFL re-
search course or a lecturers’ guide to which lecturers teaching the re-
search course would refer as an alternative teaching materials. In the 
department of EFL education, UIN Ar-Raniry Banda Aceh there are 
seven senior lecturers assigned to teach the research course. 

The book consists of six interrelated chapters that allow lecturers 
to gain alternative teaching materials, and at the same time, this book 
serves students’ needs that enables them to become researchers them-
selves. 
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A

CHAPTER ONE
________

Introduction

A research project is an important requirement for university stu-
dents to graduate.  It is for this reason that all university students are 
required to write a research project in their Senior Year.  The ability to 
do research and write research report in academia is important for at 
least two reasons. First, it is important because through which scholars 
gain understanding or an answer on some inquiries; it is through re-
search, knowledge is invented and developed. This is because research 
is defined as an academic way or a scholarly way used by someone to 
seek for answers (Mackey & Gass, 2005). As research activities guar-
antee the birth of new knowledge, universities should guarantee that 
their graduates are well equipped with the ability to do research, and 
thus knowledge can be preserved and invented. One way to do this is 
by making it obligatory for students to do research. Second, the obliga-
tion to do research and to write research report allows students to im-
prove their analytical thinking skill and also their writing skill. These 
skills are significant in their future professional career. 

As writing thesis is a major component of university curriculum, 
educational institutions are encouraged to equip their students with 
research skills. To help these students write their research project, uni-
versities offer courses in research methodology. In case of the Depart-
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ment of English Language Education at UIN Ar-Raniry Banda Aceh, 
three courses of research methodology are offered for students prior 
to writing thesis. For example, at Faculty of Education and Teacher 
Training, UIN Ar-Raniry Banda Aceh, students are required to take 
three core research subjects: Research Methodology, English Language 
Research (ELR) I and ELR II. These subjects are offered to enable stu-
dents engage in research projects. These are three interrelated subjects, 
but focusing on different aspects of research. 

The Research Methodology course covers information on educa-
tion research method in general mode; gives details on types of sam-
pling techniques, methods of data collection and analysis, and some 
brief introductions on research methodologies, such as case study, ex-
perimental research, ethnography, comparative studies and some oth-
er known research methodologies. 

Example of Research Method Syllabus:
1. Introduction to Research
2. Research Variables
3. Population and Samples
4. Sampling Techniques
5. Quantitative and Qualitative Research
6. Methodologies and Methods

The contents of this course allow students to grasp understand-
ing on basic ideas of research. As this nature of this course suggests 
that having learnt the course, students are able to understand issues, 
places and also time, and factors to measure. They also will learn the 
population and sampling techniques used in the study. This course 
also helps students differentiate between the two paradigms of the re-
search, the quantitative and quantitative research. These students also 
understand basic methodologies and methods. 

While the ELR I focuses more on English Language Research. 
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Unlike Educational Research Methodology, ELR I covers research on 
language learning and teaching. The aim of this course is to help stu-
dents to develop their research proposal. In this course, the students 
will learn how to generate research problem effectively. The course 
also discusses the nature of qualitative and quantitative research par-
adigm. Students also identify different ways of conducting research. 
Finally, this course also helps students to develop research proposal.

Example of ELR I Syllabus
1. Formatting Research Problems
2. Formatting Research Statements
3. Research Questions
4. Writing the Introduction
5. Qualitative and Quantitative Research on English Teaching
6. Interview; Observation, Survey, Test, Journaling
7. The Methodology
8. Referencing
9. Proposal Outline

This particular course suggests different areas of concentration 
from the previous course, the Educational Research Method. The ELR 
I is more concentrated to English research, especially in regard with 
formatting research problems and research questions. It is also feasible 
for students to learn how to select research design, such as identifying 
methodologies and methods. This subject also allows students to help 
understand referencing systems. 

In addition, the ELR II is the continuation of ELR I; this subject 
is more concerned with practical issues, such as on writing up. This 
course is designed to make EFL students understand the basic con-
cept in writing a good thesis. Therefore, the course will cover some 
components needed in producing a good thesis. It starts with the gen-
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eral ideas on planning the research. It then covers steps and strategies 
to select research topics. The course also offers some insights on how 
to develop thesis through giving ideas on how to write each chapter 
of the thesis. It also discusses procedures in referencing, quotation, 
paraphrasing, and also flag students on how to avoid plagiarism. The 
course also helps students to have ideas on how to do self-editing of 
their thesis.

Example of ELR II Syllabus
1. Planning the Research
2. Shaping Research Topics
3. Drafting Research Proposal
4. Drafting the Introduction Section
5. Practicing Note-Taking
6. Drafting and Developing Literature Review
7. Referencing Techniques
8. Paraphrasing and Quotation
9. Research Design: Methodology and Methods
10. Data Analysis
11. Self-Edit 

The content of ELR II is more toward students shaping their re-
search problems into more focus in practical things, such as writing 
introduction and practicing note-taking. This course also enables stu-
dents to develop literature review effectively and efficiently, referenc-
ing techniques. It also allows students to gain knowledge on how to 
design a research project, such as understanding common methodol-
ogies used in an EFL settings. Another important topic that students 
will be exposed to in ELR II is the self-editing style. This is important 
because all research students writing thesis, they need to have suffi-
cient knowledge on how to self-edit their own research papers.  
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These three interrelated courses are expected to enable students 
write their research project efficiently and effectively. However, during 
my 15 years of service in a tertiary education institution, I found ma-
jority of students find it difficult to write their final research paper. 
Their most common difficulties among others are identifying research 
problems, spotting sources of their problems and writing up process. 
I also found among my students that while they have conducted their 
fieldwork and have gained sufficient data, they found it a great chal-
lenge to start writing their research reports (Murray, 2011; Paltridge, 
1997; Paltridge & Starfield, 2007). 

Despite their opportunity to take three research classes, most stu-
dents are still found to have problem writing thesis. Students in my 
ELR class, for instance, find it difficult even to understand the nature 
of research and what research problems actually are. Research is in-
deed seen as an academic way to answer a question or questions, and 
thus research problems are academic issues need exploring. Scholars 
suggest that research problem has multifaceted meanings (Griffee, 
2012; Lipson, 2005), which can be seen from multiple angles and spots 
(Tarozzi, 2013). It entails various topics and issues; they could be either 
negative or positive (Mckay, 2006).  For example, researchers may re-
gard the application of information-communication technology (ICT) 
in education as the main feature of modern educational system; and 
thus they perhaps take this issue as the topic of their academic inquiry. 
In the other instance, students could also consider to investigate the 
successful practices of a particular institution and explore factors lead-
ing to its success stories (see Wilkey, 2013). 

While understanding of the research problem is the first source 
of students’ difficulties in writing their research project, spotting re-
search problem is another challenge for novice researchers, such as 
undergraduate students. Some of them seem to be confused upon de-
termining sources of research problem; and it is observable in my own 
classes.  In finding research problems, researchers could refer to many 
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different sources. They may discuss with their colleagues or mentors 
on appropriate research problems (Berlach, 2010; Griffee, 2012). Re-
searchers could also consult journal articles to seek issues unresolvable 
in literature, and thus allow them to start their new inquiry to fill the 
gap of the previous studies (I will come back to this issue in more de-
tails in the following section). 

Griffee (2012) also argues that different level of researchers will 
have different approaches in generating their research problem. For 
instance, less experienced researchers (LERs), tend to consult their pro-
fessors for research ideas. During their courses, for instance, students 
would perhaps take issues emerging during their discussion in class 
to be their research problems. Some LERs also choose to consult their 
colleagues or read books or textbooks to get their research problems. 
However, high experienced researchers (HERs) take different direc-
tions in generating research problems. For instance, the majority of 
HERs generate ideas through engaging in seminars, workshops and 
conferences. HERs often review previous studies and identify import-
ant gaps.

In addition, problematizing research problem or commonly 
known as ‘problem statement’ is also a challenge for novice research-
ers. The failure to state research problems leads to researchers’ inca-
pability to develop their research project. Other significant challenges 
faced by students are data analysis and also writing up the thesis. As 
writing thesis is challenging, especially for undergraduate students, 
the department of English Language Education at UIN Ar-Raniry Ban-
da Aceh assigns a lecturer to supervise students during their propos-
al design. The department will then assign two lecturers to supervise 
students in writing their thesis. This assignment is important as to al-
low students develop their research design and also write their thesis 
effectively and finish their project on the specified time. The two thesis 
supervisors collaborate to provide assistance for students to help them 
completed their theses on time. The supervisors not only provide tech-
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nical assistance but also advise them on academic matters. 

As supervisors’ help determines students’ success in writing their 
thesis, it is important and timely to examine supervisors’ percep-
tions on smart ways of writing thesis. It is for this reason I conduct 
this study to explore faculty members’ opinions on thesis writing. To 
gain sufficient data to answer my inquiry, I engaged in in-depth ex-
ploration through qualitative interviews. In the interview, I asked the 
following research questions: How do lecturers at the Department of 
English Language Education, UIN Ar-Raniry Banda Aceh perceive 
most effective strategies to write the thesis? Are there any significant 
issues worth considering in writing the thesis? And why are they im-
portant? Apart from this method, I used grounded theory, in which 
I also reviewed some unpublished thesis and dissertation generated 
from the ETD (Electronic Thesis and Dissertation) database to identify 
good samples of research report. These thesis samples were generat-
ed from some prominent universities in the United States of America, 
the United Kingdom, Australia, and also taken from thesis database of 
universities in different countries.

   

Understanding the study
Qualitative research is seen as an appropriate approach to be used 

by researchers in exploring and analyzing issues regarding one’s per-
ceptions (Creswell, 2014; Glesne, 2006; Zulfikar, 2013). This is because 
qualitative research seeks at having an in-depth understanding of a 
phenomenon. It is for this reason that in this important inquiry, I ap-
proached my research problem through qualitative inquiries, and I 
believe that his enable me to grasp in-depth understanding of my par-
ticipants’ perceptions. 

The Participants
Participants for qualitative research should be selected purpo-
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sively, in which researchers should carefully decide from whom the 
data will be most appropriately generated. Having stated the research 
problem, I considered that such inquiries could be only addressed by 
professional individuals in their respective field of interest. Therefore, 
in this important piece of work, I purposively selected 10 faculty mem-
bers in the department of Language Education. Those participants 
were categorized as both competent in their field of interest, and this 
was the first reason to invite them as the participants. The other sound 
reason was the fact that they all graduated from overseas universities, 
such as from Australia, USA, and also the UK. Their international ex-
perience was believed to be very significant for this study.  These ten 
participants were categorized into two.  Five of them holds a doctorate 
degree and have obtained more than 10 years of teaching experience, 
the other five hold a master’s degree and two of them in this group 
have been teaching for more than ten years, while the other three have 
more than three years of teaching experience. Despite their different 
academic title and teaching experience, all of them were graduated 
from overseas universities.

To provide backgrounds of the research participants, it is import-
ant to briefly highlight their short bio. This is necessary as their ed-
ucational backgrounds are important in the attempt to enhance the 
credibility of the research. The Participants’ details were explained, 
but only their pseudonym would be used to guarantee them to voice 
their perceptions freely.

1. Hamdani
Hamdani is a senior lecturer and was a Director of the Center for 

Language and Teaching Staff Development of State Islamic University 
of Ar-Raniry Banda Aceh, Indonesia. Dr. Hamdani earned his Ph.D. 
Degree from Flinders University, Adelaide, South Australia, major-
ing in Curriculum Development (2014). He completed two master 
degree, one is from Texas A&M University, Texas – USA, majoring 
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in Higher Educational Management (2006), the other one from Curtin 
University of Technology, Perth, Western Australia, majoring in Mas-
ter of Human Resources Management (2002). He had served as Hu-
man resource manager inUnited Nations Human Settlement Program 
(UN-HABITAT) Banda Aceh (2008-2010) and ECD (Early Childhood 
Development) Researcher, UNICEF Banda Aceh, Indonesia (2008). 
His research interest inlcudes curriculum development; research on 
language; teaching and training, and educational management. He 
has published extensively, some of which are “Integrating graduate 
attributes into Islamic higher education curricula in Aceh, Indonesia”. 
In Orrell, J. Curtis, D (Eds.), 2016. Publishing higher degree research: 
Making the transition from student to researcher. The Netherlands: 
Sense Publishers”; “Our unique journey in pursuit of a PhD. In Marga-
ret Kiley, ed. Naratives of Transition: Perspectives of Research Lead-
ers, Educators and Postgraduates” (Proceedings of the 2012 Quality 
in Postgraduate Research Conference) Canberra, ACT: The Australian 
National University. 10th Quality in Postgraduate Research Confer-
ence: Narratives of Transition: Perspectives of Research Leaders, Edu-
cators and Postgraduates. 

2. Saiful Mal
Saiful Mal is an associate professor, and he was the vice Dean of 

Faculty of Education and Teacher Training. Dr. Saiful Mal earned his 
Ph.D. Degree from Flinders University, Australia (2014). He complet-
ed two master degree, one from McGill University, Canada, in Master 
of Art, and the other one from Flinders University, Australia in master 
of Education. His reseacrh interest includes higher education manage-
ment, leadership and management, and research on teaching method-
ology. One of his publications is ‘Women and Leadership in Islamic 
Higher Education in Indonesia,” Englisia, 2014. Vol. 1 No.2, 172-190.
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3. Syarilah Darlin
Syarilah Darlin is a lecturer at the Department of English Lan-

guage Education. Dr. Syarilah earned her Ph.D. degree from Deakin 
University, Melbourne, Australia, in education (2015). She complet-
ed two master degree, one is from University of Arkansas, Arkansas, 
USA, majoring in Secondary Education (2008), and the other one is 
from Graduate School of IAIN Ar-Raniry, Banda Aceh, Indonesia, ma-
joring Islamic Education (2006). She had served as the secretary of the 
Department of English Language Education (2008-2010). Her research 
interest includes Language testing and assessment, psychology in lan-
guage learning, students’ learning theories, academic literacy and lan-
guage pedagogy, personality and responsive pedagogy. Some of her 
publications are “Personality and Foreign Language Acquisition — 
Jurnal Pendidikan Aktual,” vol.2, no.2, Juli 2016, Banda Aceh: Yayasan 
Pendidikan Aceh. “Partnership activity in EFL reading classroom – 
Englisia,” vol.3, no.2, 2016.

4. Jamil
Jamil is a senior lecturer at the Department of English Language 

Education. Dr. Jamil earned his Ph.D. degree from Deakin University, 
Melbourne, Australia, in Education (2014). He completed two master 
degrees, one is from Texas A & M University, Texas, Amerika Serikat, 
in Education & Human Development/Educational Human Resource 
Development (2007), the other one is from Universiteit Twente, En-
schede, Belanda, in Education & Training Systems Design/Curricu-
lum (2002). He had served as the manager of Jurnal Didaktika State 
Isamic University of Ar-Raniry (2004-2005). At the moment, he is a 
senior writer at Serambi News. His research interest includes teach-
er education, curriculum development, learning, teaching and critical 
pedagogy, critical discourse analysis, research methodology. One of 
his publications is “Menuju center of excellence, perguruan tinggi penting 
menerapkan pendekatan learning organization.” Journal Progresif, 2009.
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5. Safril Amran
Safril Amran is a senior lecturer and is the secretary of the De-

partment of English Language Education. Dr. Safril earned his Ph.D. 
degree from Goethe University of Frankfurt, Germany, majoring in 
Southeast Asian studies (2015). He completed his master degree from 
University of Liverpool, United Kingdom, majoring in Master of Arts 
in Applied Linguistics; Political Discourse Analysis (2007). Besides be-
ing Senior Research Fellow at The Aceh Institute, Banda Aceh, Indo-
nesia, he also the co-founder of the Padeebook. His research interest 
includes southeast asian studies (post-conflict aceh, post-reformation 
indonesia), critical/political discourse, analysis and political commu-
nication, political rhetoric and electioneering rhetoric, media and text 
studies, islamic studies, and education policy. Some of his publications 
are “Pessimism or Optimism?: The Image of Post-Conflict Aceh in Eu-
rope,” 9 Oct 2014, International Seminar: Indonesia’s International Im-
age in Post-Suharto Era, Centre for Research and Development, Indo-
nesian Ministry for Education and Culture- Dept. of Southeast Asian 
Studies, Goethe-University of Frankfurt; “The Language of Criticism 
in Andrea Hirata’s Novel (An Analysis of Socio-Educational Critical 
Discourse Analysis in Laskar Pelangi),” 8-10 December 2009, 56th TEF-
LIN International Conference, Malang-East Java, Indonesia. At the 
moment, he is active as a member of the Association of Teachers of 
English as A Foreign Language in Indonesia (TEFLIN) (2009-present), 
Teachers of English to Speakers of Other Languages (TESOL) Confer-
ence Alumnae, (2009-present), and also a member of British Council 
Scholars Chapter Indonesia (2007-present). 

6. Khairul Ramzi
Khairul Ramzi is a lecturer at the Department of English Language 

Education. He completed two master degree, one is from the Flori-
da State University, America, majoring in socio-cultural and interna-
tional development Studies (2010), the other one is from University 
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Sunan Kalijaga, Yogyakarta, Indonesia, majoring in interdisciplinary 
program on social work-Indonesia Canda Education Project (2006). Be-
sides had been research assisstant at the Florida State University and 
URS Australia (2014), he also had served as the Office Manager at the 
Indonesian Red Cross Aceh Chapter (2012). Her research interest in-
cludes qualitative research, teaching methodology, and online Learn-
ing. Some of his selected publications are “the Comparison between 
National Final Examination Test Items and English Teacher Made-Test 
Items of 2010 and “ in Al-Ta’lim Journal, Vol. 22 No. 1, 2015; Mind 
Mapping Strategies in Retelling English Texts in Englisia Jurnal of 
Language, Education and Humanities. Vol. I, No. 2, May 2014.

7. Iklil Karni
Iklil Karni is a lecturer at the Department of English Language Ed-

ucation. She completed two master degrees, one is from University 
of Massachusetts, USA, and the other one is from University of New 
South Wales, Australia. Her research interest includes Teacher Edu-
cation, Language Assessment, Translation Studies, and Bilingualism.

8. Risnadewi
Risnadewi is a lecturer at the Department of English Language 

Education. She completed her master degree from University of Liv-
erpool, majoring in Applied Linguistcs (2010). She also had been the 
participant of Training of Integrated Program of Community Service, 
Student Teacher and Thesis Writing Training and Doing the Service 
for Three Months at Designated Area which was held by CARDI, IRC, 
Norwegian refugee council. Besides dedicating her time at the Depart-
ment, she also had been a trainer of English Language training for the 
awardee of LPSDM Scholarship (2014-2015). Her research interest in-
cludes linguistics, discourse analysis of power and gender, academ-
ic  literacy & language pedagogy, and systemic functional grammar. 
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Some of her publications are “The Representation of Women in the 
Discourse of News Reports: A Naming Analysis of Social Actors,” 
Conference Proceeding Published by FKIP Bahasa Inggris Unsyiah 
(2017); “Teaching Methods Used by Students of  Department of Eng-
lish Language Education of UIN Ar-Raniry in Teaching English at 
English Course” (2016). 

9. Fiersa Dewi
Fiersa Dewi is a lecturer at Ar-Raniry State Islamic University, 

Banda Aceh Indonesia. She has joined the Department since Decem-
ber 2017. She graduated from The University of Leeds in 2015, major-
ing in the study of Linguistics. She has taught several courses under 
Linguistics scope, for instance, Introduction to Linguistics, Discourse 
Analysis, and Cross Cultural Communication. Besides, she also teach-
es several other subjects such as Grammar and Writing. Her research 
interest focuses on Syntactic Contrastive Analysis, Pragmatics and 
Cross Cultural Communication. 

10. Nurul Akmil
Nurul Akmil is a lecturer at the Department of English Language 

Education. She completed her master degree from University of York, 
UK. Her research interest includes English Language Teaching, Class-
room Management, and Classroom Action Research

These faculty members has gained international academic atmo-
sphere in their respective universities, and thus the information they 
provided on smart ways of writing thesis was sufficient to answer my 
inquiries. 
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Methods of Data Collection and Analysis
As the nature of qualitative research is to explore one’s feeling on 

something, I relied on in-depth semi-structured interviews to generate 
information about smart ways of writing thesis. Interview is seen as 
one of the most effective ways to grasp participants’ perceptions and 
opinions. However, interview will only be effective if interviewers un-
derstand strategies and methods of interviewing (Glesne, 2006). In the 
process of data collection, I recruited some enumerators consisting of 
EFL students in their Senior Year.  These students have been trained 
ahead of time to help them conduct effective interviews.

In addition to generating faculty members’ perceptions through 
interviews, this book also contains information generated from exten-
sive reviews of literature. Electronic thesis and dissertation and also 
books on EFL research was reviewed using the content analysis strat-
egies. Interviews and content analysis method Therefore, this book 
contained comprehensive strategies on effective thesis writing, since 
research data described in the book was generated through interviews 
of the experts, consultation of literature on EFL teaching and also re-
views of electronic thesis and dissertation (ETD).

Furthermore, to make sense of my findings, the data gained through 
interview was analyzed using coding techniques. Three stages of cod-
ification were employed in this study as suggested by Bryman (2004). 
First, I used open coding, in which I identify all information needed 
to answer my research question. In the next step, I narrowed various 
codes through axial coding, and later on the data was shaped through 
selective coding. All participants’ short biographies were provided but 
for the ethical purposes, they were addressed using the pseudonym. 

Outline of the book
The main purpose of this book is to provide insights for research 

students in writing high quality research paper. Therefore, all chapters 
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given in the book are design to be able to help research students or/
and novice researchers to write high quality research proposal. 

Chapter Two: Identification of Research Problems
This chapter contains information on strategies to identify research 

interests and also research problems. It gives details information on 
academic resources where academic papers can be generated to help 
research students identify their research problems and finding the re-
search gaps. In addition, the chapter also gives tips and tricks on good 
ways of writing research questions. 

Chapter Three: Selecting Relevant Literature
The Chapter Three is dedicated to strategies in selecting relevant 

literature. It is important to provide sufficient information on review-
ing literature, since it is seen as one of the most difficult issues for stu-
dents to manage (REF).  In addition, in this chapter, issues on good 
ways of paraphrasing, quotation, and note-taking are described in 
more details as to help research students to avoid conducting plagia-
rism. 

Chapter Four: Research Designs
Sufficient knowledge on research designs, such as selecting appro-

priate methodologies for certain fields of study, in this case is EFL set-
ting is very important. Therefore, this book dedicates a special chapter 
discussing this particular topic. The chapter selected EFL related meth-
odologies, such as the case study, experimental research, introspective 
research, and other important EFL related research methodologies.
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Chapter Five: The Methods
This chapter is dedicated to describe several methods used in EFL 

research. Interview, observation, survey, journaling and test are among 
methods explained in this chapter. A part form methods of data collec-
tion, this chapter also discusses methods of data analysis.

Chapter Six: Interpersonal Communication with Supervisor
Besides looking at academic factors for successful thesis writing, 

the book also identifies some not academic factors that play import-
ant role helping research students write their thesis successfully. My 
research finding also suggests that in addition to academic factors, 
non-academic factors, such as the interpersonal relationship with su-
pervisor is also equally important with the academic factor.  It is for 
this reason that this particular issue is discussed in a special chapter.

Chapter Seven:  Proposal and thesis samples
To wrap the analysis on the smart ways of writing thesis, the book 

also dedicates one chapter with the sample of proposal and thesis.  It 
is important  to provide samples of proposal and  thesis to give a hand 
on example of the research proposal and thesis.  
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W

CHAPTER TWO
__________

Identification  
Of Research  

Problems

Writing a research report, such as thesis and other kinds of project 
is challenging. It takes many steps and strategies to produce a good 
piece of research report. My research has revealed that one of the first 
and foremost steps that all researchers need to firstly secure is the 
identification of research problems, and stating the problems that are 
researchable, doable and at the same time convincing to the readers. 

   In the fieldwork, for example, I found several similar themes in 
the participants’ ways of helping their students write thesis. Referring 
to the analysis of the research findings, I coded two big strategies: ac-
ademic and non-academic related strategies that help students write 
their thesis efficiently and effectively. The academic strategies are re-
lated to some academic-related issues pertaining to successful thesis 
writing. All participants in this study suggest that identifying research 
problems is the starting point to engage in effective thesis writing. This 
is relevant to Lipson’s (2005) and Griffee’s (2012) statement saying that 
identification of research problem is one of the most important steps 
research students should focus on  prior to actually starting writing 
their thesis.
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Identifying Research Interests
However, prior to identification of the research problem, research 

students should identify their research interests first. This is because 
only through such a step, students writing thesis, are capable of identi-
fying their research problems. Many researchers suggest that research 
interests could be built through several activities. 

a. Exploring literature
It is important for any researchers and not limited to research stu-

dents per se, to actively explore literature on but not limited to their 
field of interest only. Research students should first identify journal 
articles that are mostly related to their field of interest.  There are many 
free-access international journals, from which students could down-
load articles for free. For example, there is a list of journals has been 
compiled by Handoyo Widodo (2008), and reposted  in the  home-
page of Department of English Language Education, UIN Ar-Raniry 
Banda Aceh,  pbi.ar-raniry.ac.id. The following information is a list of 
open-access international journal and their  description as copied from 
their homepages.  

 
(1) Asian EFL Journal (ISSN 1738-1460) 
http://www.asian-efl-journal.com/index.php

The Asian EFL Journal is published monthly and presents infor-
mation, theories, research, methods and materials related to language 
acquisition and language learning. This journal is one of the world’s 
leading refereed and indexed journals for teaching and learning En-
glish. It provides a unique and major forum devoted to discussions on 
English as an International Language research and development. Our 
global readership includes linguists, teachers, students of language 
acquisition and others with a professional interest in English second 
language acquisition. Journals are produced on-line and in hard cov-
er. Our goal is to bring the highest quality SLA research to the global 
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academic audience. We warmly invite you as a regular reader and/or 
contributor.

(2) Electronic Journal of Foreign Language Teaching 
      (ISSN: 0219-9874) http://e-flt.nus.edu.sg/main.htm

e-FLT is a peer-reviewed academic journal published by the Centre 

for Language Studies of the National University of Singapore. Its primary 
objective is to disseminate scholarly information on research and de-
velopment in the field of Second and Foreign Language Teaching and 
Learning in Asia and beyond. It publishes articles and book reviews 
in English as well as in any of the following nine languages taught at 
the Centre for Language Studies: Chinese, French, German, Japanese, 
Indonesian, Malay, Tamil, Thai and Vietnamese. It will also welcome 
any information on upcoming academic conferences, seminars or sym-
posiums as a service to its readers. It is unique in that it is multilingual 
and practices the policy of accepting and publishing articles in ten dif-
ferent languages.

(3) English Teaching: Practice & Critique (ISSN: 1175-8708) 
http://education.waikato.ac.nz/research/journal/index.php?id=1

English Teaching: Practice and Critique is a peer-reviewed journal aimed 
at encouraging critical reflective practice and classroom-based re-
search. It seeks to promote theorising about English/literacy that is 
grounded in a range of contexts: classrooms, schools and wider educa-
tional constituencies. It provides a place where authors from a range of 
backgrounds can identify matters of common concern and thereby fos-
ter professional communities and networks. Where possible, it encour-
ages comparative approaches to topics and issues. To this end, each 
issue deals with a distinct topic or issue. The “Topical Articles” section 
of the journal is peer-reviewed, and there is also a peer review process 
for “Classroom Narratives”, a section which provides a forum for the 
stories and concerns of classroom teachers to be aired and shared. In 
addition, the journal invites “Articles in Dialogue”, which may not be 
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on the topic of the issue but can be seen as entering into dialogue with 
articles in preceding issues. The journal also invites “Review Articles”, 
where reviewers nominated by the Review Editor engage with recent-
ly published texts which are deemed to be pertinent to the journal’s 
readership.

(4) English Teaching Forum (ISSN: 1559-6621) 
http://exchanges.state.gov/englishteaching/forum-journal.html

English Teaching Forum is an international, refereed journal pub-
lished by the U.S. Department of State for teachers of English as a for-
eign language (EFL). Forum accepts submissions of previously unpub-
lished articles from English teachers, teacher trainers, and program 
administrators on a wide variety of topics in second/foreign language 
education, including principles and methods of language teaching; ac-
tivities and techniques for teaching the language skills and subskills; 
classroom-based studies and action research; needs analysis, curricu-
lum and syllabus design; assessment, testing, and evaluation; teacher 
training and development; materials writing; and English for Specific 
Purposes. Most of the articles published in Forum are submitted by its 
readers.

(5) Journal of Computer-Mediated Communication  
      (ISSN 1083-6101) http://jcmc.indiana.edu/

The Journal of Computer-Mediated Communication is a web-based jour-
nal that publishes scholarship on computer-mediated communication. 
Broadly interdisciplinary in scope, the JCMC publishes mostly empiri-
cal research making use of social science methods, which should be pre-
sented according to the accepted standards for each method. Although 
the field of computer-mediated communication research is still young, 
successful original research submissions are expected to include com-
prehensive literature reviews, and to be theoretically grounded and 
methodologically rigorous, in addition to advancing new knowledge 
in innovative ways. Reviews, syntheses, and meta-analyses of prior 
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research are also welcome, as are proposals for special issues.

(6) Journal of Effective Teaching (ISSN: 1935-7869)  
     http://www.uncw.edu/cte/ET/

The Journal of Effective Teaching is a peer reviewed electronic 
journal devoted to the discussion of teaching excellence in colleges and 
universities. JET will publish two regular issues per year and possibly 
a special issue on a current topic. The regular issues will contain arti-
cles in two broad Content Areas: effective teaching and the scholarship 
of teaching. We invite contributors to share their insights in pedagogy, 
innovations in teaching and learning, and classroom experiences in the 
form of a scholarly communication. We are particularly interested in 
topics addressed in the particular Content Areas described at this site, 
including empirical research on pedagogy, innovations in teaching 
and learning, and classroom experiences.

(7) Journal of English as an International Language  
      (ISSN: 1718-2298) http://www.eilj.com/

The Journal of English as an International Language is a refereed publi-
cation which aims at providing on-line access to all those involved in 
the research, teaching and learning of English as an International lan-
guage. The Journal studies the structure and development of English 
across the globe, and in particular, its relationship to and effect on cul-
tures and other languages. The Journal of English as an International 
Language is the sister journal to the long established Asian EFL Journal.

(8) Journal of Language and Learning (ISSN: 1740-4983) 
http://www.shakespeare.uk.net/journal/jllearn_home.htm

This journal belongs to e-JLL journals associated with Journal of 
Language and Linguistics and Journal of Language and Literature is free ac-
cess refereed journals. The Journals will initially be published online. 
The Journals will appear in regular issues; however, there may also 
be special issues reflecting areas of particular academic interest. The 
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scope of the journals includes both theoretical and applied topics in 
language studies, linguistics, literature and language teaching.

(9) Journal of Language and Linguistic Studies  
       (ISSN: 1305-578X) http://www.jlls.org/index.htm

Journal of Language and Linguistics Studies is an interdisciplinary, 
professional academic journal aiming to involve scholars not only from 
Turkey, but also from all international academic and Professional com-
munity. The journal provides a platform for different theoretical and 
thematic approaches to (a) linguistics: phonology, morphology, syn-
tax, semantics, pragmatics, semiotics, and stylistics and (b) language 
teaching: the teaching of native language, the teaching of Turkish as 
a foreign/second Language, and foreign/second language teaching. 
Authors may write their articles both in English and Turkish. The edi-
tors seek manuscripts that (a) develop theoretical, conceptual, or meth-
odological approaches to language and linguistics; (b) present results 
of empirical research that advance the understanding of language and 
linguistics; (c) explore innovative policies and programs and describe 
and evaluate strategies for future action; and analyze issues of current 
interest.

(10) Journal of Online Learning and Teaching  
        (ISSN: 1558-9528) http://jolt.merlot.org/index.html

The MERLOT Journal of Online Learning and Teaching (JOLT) is a 
peer-reviewed, online publication addressing the scholarly use of mul-
timedia resources in education. JOLT is published quarterly in March, 
June, September, and December. JOLT welcomes papers on all aspects 
of the use of online multimedia educational resources for learning and 
teaching. Topics may include, but are not limited to: learning theory 
and the use of multimedia to improve student learning; instructional 
design theory and application; online learning and teaching initiatives; 
use of technology in online education; innovative online learning and 
teaching practices.

EFL RESEARCH: DESIGNS AND THESIS WRITING

22

D
r. Teuku Zulfikar



(11) Korea TESOL Journal (ISSN: 1598-0464)
       http://www.kotesol.org/?q=KTJ

The Korea TESOL Journal is a refereed academic journal concerned 
with teaching English as a foreign language and related issues. Files of 
past issues are available for viewing and downloading. Korea TESOL 
Journal, a refereed journal, welcomes previously unpublished practi-
cal and theoretical articles on topics of significance to individuals con-
cerned with the teaching of English as a foreign language. Areas of 
interest include: (1) classroom-centered research, (2) second language 
acquisition, (3) teacher training, (4) cross-cultural studies, (5) teaching 
and curriculum methods, and (6) testing and evaluation.

(12) Language Learning & Technology (ISSN: 1094-3501) 
        http://llt.msu.edu/

Language Learning & Technology is a refereed journal which be-
gan publication in July 1997. The journal seeks to disseminate research 
to foreign and second language educators in the US and around the 
world on issues related to technology and language education.

Language Learning & Technology is seeking submissions of pre-
viously unpublished manuscripts on any topic related to the area of 
language learning and technology. Articles should be written so that 
they are accessible to a broad audience of language educators, includ-
ing those individuals who may not be familiar with the particular sub-
ject matter addressed in the article. General guidelines are available for 
reporting on both quantitative and qualitative research.

(13) Reading in a Foreign Language (ISSN: 1359-0578) 
        http://nflrc.hawaii.edu/rfl/

Reading in a Foreign Language has established itself as an excel-
lent source for the latest developments in the field, both theoretical 
and pedagogic, including improving standards for foreign language 
reading. This fully-refereed journal is published twice a year, in April 

EFL RESEARCH: DESIGNS AND THESIS WRITING 23

D
r. T

eu
ku

 Z
ul

fik
ar



and October. The editors seek manuscripts concerning both the prac-
tice and theory of learning to read and the teaching of reading in any 
foreign or second language. Reviews of scholarly books and teaching 
materials, conference reports, and discussions are also solicited. The 
language of the journal is English, but lexical citations of languages 
other than English are acceptable. Additionally, the journal encour-
ages research submissions about reading in languages other than En-
glish. From time to time, special issues are published on themes of rel-
evance to our readers. Please see our submission guidelines for more 
information.

(14) ReCall Journal (ISSN 0958-3440) 
        http://www.eurocall-languages.org/recall/r_online.html

ReCALL is a fully-refereed journal published by Cambridge Universi-

ty Press on behalf of EUROCALL. It is issued three times a year in Jan-
uary, May and September and is also available online to subscribers. 
The May issue normally contains selected papers from the previous 
year’s EUROCALL conference. The journal contains articles relating to 
theoretical debate on language learning strategies and their influence 
on practical courseware design and integration, as well as regular soft-
ware reviews. Back issues of ReCALL from 1996-1999 (Vol 8 to Vol 11) 
are available online in PDF format, but no longer in print.

(15) Reading in a Foreign Language (ISSN: 1359-0578) 
         http://nflrc.hawaii.edu/rfl/

Journal of Reflections on English Language Teaching or RELT is an 
international-refereed publication of the Centre for English Language 
Communication, National University of Singapore. It aims to explore 
the range of issues of current concern to those who teach and do re-
search in the field of English as a Foreign Language (EFL) or as a Sec-
ond Language (ESL) in Asia and other regions. RELT is particularly 
interested in studies with sound theoretical frameworks and clear ped-
agogical implications and/or applications in the following areas: new 
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materials or materials preparation; classroom practice or activities that 
are innovative and motivating; testing techniques and/or evaluation; 
needs assessment; curriculum design and development and learning/
teaching strategies with the application of IT; impact of language/ed-
ucational policies on classroom practice; second language writing and 
reading; cultural dimensions of language teaching and learning.

(16) TESOL Law Journal (ISSN 1833-2986) 
        http://www.tesol-law.com/

The Journal devoted to discussions on legal and ethical issues that 
encompass all aspects in TESOL. As the TESOL profession develops 
and advances, we believe it is imperative to complement the academic 
advancement with legal advancement. We look forward to having you 
as a regular reader and / or contributor. The journal receive article on 
but not limited  to ethics in the second & foreign language classroom;  
the TESOL Code of Ethics; TESOL teachers and the law; academic 
malpractice; laws impacting on the TESOL teacher; international law 
and the SLA teacher; employment laws for TESOL teachers; and other  
TESOL-related topics.

(17) TESL-EJ (ISSN:1072-4303) 
        http://tesl-ej.org/about.html

TESL-EJ is fully refereed–each article undergoes a review by at 
least two knowledgeable scholars. Our goal is to shorten the time 
from submission to publication significantly from what has become 
the norm in print journals. We aim for a decision in 6 weeks (although 
‘human factors’ occasionally cause delays). We hope to broaden our 
range of participation. We invite you to submit an article for consider-
ation, to review a book, software, or website, or to serve as a reviewer 
for manuscripts that are submitted. If you cannot help in this way, 
we hope that you will share with us the mission of making TESL-EJ 
known throughout the world as a dynamic and reliable source of re-
search and information in English as a Second or Foreign Language.
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(18) The African EFL Journal (ISSN: 1738-1460) 
         http://www.african-efl-journal.com/index.php\

Welcome to the African EFL Journal. The Journal is a refereed pub-
lication which aims at providing on-line access to all those involved 
in the research, teaching and learning of English as an International 
language. The African English as a Foreign Language Journal stud-
ies the structure and development of English across the Africa, and in 
particular, its relationship to and effect on local culture and local Afri-
can languages. The Journal is the sister journal to the long established 
Asian EFL Journal.

(19) The Asian ESP Journal (1833-3001) 
         http://www.asian-esp-journal.com/index.php

The Journal studies the structure and development of English 
across the globe, and in particular, its relationship to the special and 
specific purposes of English. This peer reviewed online Journal is your 
first step to understanding English for Specific Purposes in Asia. We 
look forward to having you as a regular reader or contributor. Topics 
such as the following may be treated from the perspective of English 
for Specific Purposes: second language acquisition in specialized con-
texts, occupational needs assessment, ESP curriculum development 
and evaluation for growing areas of ESP such as: English for Academ-
ic Purposes, English for Specific Purposes, Business English, Nursing 
English, Flight Attendant English, Hotel Industry English, Global EIL 
English, Legal English, and Tourism English. We also invite works on 
ESP materials’ preparation, teaching and testing techniques, the effec-
tiveness of various approaches to language learning within the ESP 
context, and teaching of ESP within the culture of the learning zone. 
The journal welcomes articles that identify aspects of ESP that are both 
growing and needing growth development, as well as areas into which 
the practice of ESP is being expanded.
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(20) The English Teacher (ISSN: 0128-7729)
http://www.melta.org.my/modules/sections/index.
php?op=listarticles&secid=1

THE ENGLISH TEACHER promotes effective English language 
teaching and learning and is intended for teachers and instructors who 
are primarily involved in teaching schoolchildren and adults. This is a 
refereed print-based journal published once a year. Authors are invit-
ed to submit articles that provide practical techniques and strategies 
for ELT, identify effective classroom-tested instructional techniques 
and/or provide descriptions of procedures that can be implemented 
in classrooms with a variety of students. Articles may also focus on 
insights and understanding about ELT research and its application to 
the classroom. The article must be accompanied by an abstract and a 
biodata of the author(s).

(21) The International Journal of Language, Society, and 
          Culture (ISSN 1327-774X) 
         http://www.educ.utas.edu.au/users/tle/JOURNAL/index.html

Language, Society and Culture (LSC) is a refereed international in-
ternet journal publishing articles and reports dealing with theoretical 
as well as practical issues focusing on the link between language, soci-
ety and culture within a socio-cultural context or beyond its boundary. 
The Journal welcomes papers dealing with the following areas which 
reflect the relationship between language, society and culture: general 
linguistics, sociolinguistics, pragmatics, discourse analysis and critical 
discourse analysis (CDA), language and learning, interpersonal and 
intercultural communication, and second language learning.

(22) The Internet TESL Journal: For Teachers of English 
          as a Second Language 
        http://iteslj.org/

This electronic journal publishes articles, lessons and lesson plans, 
classroom handouts, and useful classroom aids aimed at helping teach-
ers teach better.
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(23) The Linguistic Journal (ISSN: 1718-2298) 
         http://www.linguistics-journal.com/index.php

Linguistics is the scientific study of language, as such it is com-
prised of the study of the structure and development of a particular 
language and its relationship to other languages, the connection be-
tween language and mind, the relation between language and society 
and many other fields. The Linguistics Journal is the sister journal to 
the long established Asian EFL Journal. We look forward to having 
you as a regular reader and or contributor.

(24) The Reading Matrix (ISSN: 1533-242X) 
         http://www.readingmatrix.com/journal.html

The Reading Matrix: An International Online Journal is a peer-re-
viewed professional journal with an editorial board of scholars in the 
fields of second language acquisition and applied linguistics. The jour-
nal seeks to disseminate research to educators around the world. It 
is interested in exploring issues related to L2 reading, L2 literacy in a 
broader sense, and other issues related to second language learning 
and teaching. This publication was created as an interactive journal, 
not an electronic version of a traditional print publication. The jour-
nal is published twice a year exclusively on the World Wide Web. We 
encourage educators and researchers to submit articles on a variety of 
topics dealing with second language literacy and applied linguistics. 
We also encourage authors to submit book reviews and software re-
views.

(25) The South Asian Journal of Postcolonial English 
          Language Pedagogy (ISSN 1718- 2298) 
         http://www.sajpelp.com/index.php

The Journal is a refereed publication which aims at providing on-
line access to all those involved in the research, teaching and learning 
of English as an International language.
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The South Asian Journal of Postcolonial English Language Pedagogy 
is a unique journal dedicated to various aspects of the teaching and 
learning of the English language in the decolonized countries in South 
Asia. It aims to talk about the changed contexts of English language 
education in the wake of globalization, democratization and decolo-
nization. The Journal is the sister journal to the long established Asian 
EFL Journal.

(26) The Qualitative Report (ISSN 1052-0147) 
       https://nsuworks.nova.edu/tqr/

The Qualitative Report (ISSN 1052-0147) is a peer-reviewed, on-
line monthly journal devoted to writing and discussion of and about 
qualitative, critical, action, and collaborative inquiry and research. 
The Qualitative Report, the oldest multidisciplinary qualitative re-
search journal in the world, serves as a forum and sounding board 
for researchers, scholars, practitioners, and other reflective-minded 
individuals who are passionate about ideas, methods, and analyses 
permeating qualitative, action, collaborative, and critical study. These 
pages are open to a variety of forms: original, scholarly activity such 
as qualitative research studies, critical commentaries, editorials, or de-
bates concerning pertinent issues and topics; news of networking and 
research possibilities; and other sorts of journalistic and literary shapes 
which may interest and pique readers.

(27) Englisia journal (ISSN: 2339-2576) 
       http://jurnal.ar-raniry.ac.id/index.php/englisia/

Englisia Journal (EJ) is an open access, peer-reviewed journal that 
will consider any original scientific article that expands the field of lan-
guage studies in English Language Teaching and various other related 
applied linguistics themes. The journal publishes articles of interest 
to language teachers, practitioners and language researchers. Manu-
scripts must be original and educationally interesting to the audience 
in the field. The goal is to promote concepts and ideas developed in 
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this area of study by publishing relevant peer-reviewed scientific in-
formation and discussion. This will help language practitioners to ad-
vance their knowledge for greater benefit and output in their profes-
sional contexts.

(28) Register Journal (ISSN: 1979-8903)\
http://journalregister.iainsalatiga.ac.id/index.php/register/

REGISTER JOURNAL is derived from the word “REGISTER” 
which is well-known for a linguistic variety regarded as appropriate 
to use in a particular speech situation. (Kortmann 2005: 255f). (Source: 
Register (sociolinguistics). REGISTER JOURNAL has the perspec-
tives of languages and language teachings. This journal aims at pre-
senting and discussing some outstanding issues dealing with language 
and language teachings

(29) SiELE (Studies in English Language and Education) 
        (ISSN: 2461-0275) 
       http://www.jurnal.unsyiah.ac.id/SiELE

Studies in English Language and Education (SiELE) is a peer-re-
viewed academic journal published by the Department of English Ed-
ucation, Faculty of Teacher Training and Education, Syiah Kuala Uni-
versity, Banda Aceh, Indonesia.

(30) IJAL: Indonesian Journal of Applied Linguistics 
        (ISSN: 2502-6747) 
       http://ejournal.upi.edu/index.php/IJAL

Indonesian Journal of Applied Linguistics (pISSN: 2301-9468 and 
eISSN: 2502-6747) is a journal that publishes original papers research-
ing or documenting issues in applied linguistics. It is published by 
UPT Balai Bahasa, Universitas Pendidikan Indonesia. This journal is 
indexed in DOAJ, EBSCO, Google Scholar, Scopus, and SINTA (S1). 
Since Volume 7, the journal has regularly published three times a year 
in January, May, and September. We accept original research, concep-
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tual, and best practice articles related to applied linguistics. The lan-
guage studied can be any language such as but not limited to Arabic, 
English, French, German, Indonesian, Japanese, Korean, indigenous 
and modern languages. It is important to bear in mind that the official 
language of the journal is English.

(31) CELT: A Journal of Culture, English Language Teaching 
        & Literature (ISSN: 2502-4914) 
       http://journal.unika.ac.id/index.php/celt

Celt: A Journal of Culture, English Language Teaching & Litera-
ture is a double-blind peer-reviewed journal, published biannually in 
the months of July and December with p-ISSN (printed): 1412-3320 & 
e-ISSN (electronic/online): 2502-4914. It presents articles around the 
area of culture, English language teaching and learning, linguistics, 
and literature. Contents include analysis, studies, applications of the-
ories, research reports, and materials development. It is firstly pub-
lished in December 2001. Ever since 2005 its manuscripts could be read 
online through www.journalcelt.com. By the year 2016, it launched 
its OJS (Open Journal System) through https://journal.unika.ac.id/ 
index.php/celt and from 2017 it is recorded in Crossref’s https://
doi.org/10.24167 and in https://doaj.org/toc/2502-4914. Based on 
the decree from Hasil Akreditasi Jurnal Ilmiah, SK Direktur Jender-
al Penguatan Riset dan Pengembangan Kementrian Riset Teknologi, 
dan Pendidikan Tinggi Republik Indonesia, No. 30/E/KPT/2018 with 
regards to the accreditation status of academic journals, dated on 24 
October 2018, Celt is nationally accredited for the next five years as a 
Sinta 2 journal.

These are some open-access journals, from which research stu-
dents generate research ideas and interests.  For most novice research-
ers, identifying research interests is as difficult as shaping research 
problems. For this particular reasons, in many instances,  research stu-
dents are required  to consult literature sweeping broad issues before 
they are able to narrow down types of literature they have consulted. 
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For example, Ph. D students in Australian universities are to read lit-
erature on broad topic for the first three months of their enrolment. 
In the second three months of the candidature, students are required 
to be able to shape and narrow their topics down. Only after students 
have engaged in sufficient reading, do they allow starting drafting 
their proposal.  

Lipson (2005) suggests strategies used to effectively review the lit-
erature and get upmost benefits out of it. First research students should 
capture main ideas of the articles being read. This can be done through 
skimming technique, in which research students or novice researchers 
can generate general information from the articles. The second most 
important step is a time where novice researchers select articles closer 
to their interests. Novice researchers should be able to this step as it 
enables them to skip literature irrelevant to their research interests. 
Finally, these novice researchers should definitely decide to take note 
on important information generated from some reading lists. As sug-
gested by Lipson (2005), it is indeed important for research students to 
take note using quotation to prevent one from committing plagiarism.  

This step is also applicable to students in the department of En-
glish Language Education, UIN Ar-Raniry Banda Aceh. In ELR I 
course, students are invited to actively engage in reading a broad EFL 
topic.  Having reviewed some important literature, students then are 
allowed drafting their proposal, and this is usually done during the 
ELR II course. 

In reviewing literature and to get benefits from it, research students 
are encouraged to take notes, and this note-taking can be exercised in 
various ways. One of which is through annotated bibliography (I re-
turn to this topic later in Chapter Three). The annotated bibliography 
is a list of summary on the reviewed literature, which helps research 
students to organize and map up the reviewed literature based on 
their similarities of issues and methodologies. It also enriches research 
students’ understanding on their research topics. 
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b. Consulting faculty members
In addition to consulting literature on the relevant field of inter-

ests, novice researchers or research students should also refer their 
academic advisor. This is because the main purpose of all academic 
advisors is to provide guidance and direction to their students.  Aca-
demic advisors are mentors and their students are mentees, in which 
the mentors should spend times to help their mentees on the regu-
lar basis. In addition, department management, such as department 
chair and deputy chair are two individuals that students may refer to 
in identifying their research problems.  These students should arrange 
time with department management for consultation of the most appro-
priate research problems to explore.

Besides, research students also refer to their lecturers for consulta-
tion. Although, all faculty members are competent in doing research, 
only some of them are available for consultation. For that very import-
ant reason, research students should identify faculty members who 
are genuine in their advice and voluntarily spend times to give them 
guidance and advice. In fact, they may consult their research lecturers 
at the first place, since these lecturers are responsible for giving advice 
and also guidance. 

c. Discussion with colleagues
Sometimes consulting faculty members may cause inconvenience, 

since not all students are confident to talk to their lecturers. In this case, 
research students may consider different options.  They may consult 
their colleagues instead. Colleagues may become an effective reference 
for research students to discuss research interest, if different option 
seems impossible. Students should first identify their classmates for 
feedbacks, and this reduces their burden.  

In doing so, research students may provide options of their re-
search interests; they have to get basic ideas of what they wish to 
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research.  They then communicate their research interests with col-
leagues for feedbacks (Griffee, 2012). It is important to share their re-
search interests with colleague to allow feedbacks and also comments.

  

d. Joining academic seminars and conferences
Griffee (2012) also states that academic seminars and conferences 

are two venues that allow research students to share their research in-
terests. There are many options that students may select to join the 
seminars on EFL teaching.   For example, TEFL Indonesia (TEFLIN) 
regularly runs annual international conference on EFL across Indone-
sia (teflin.org). In addition, association of department of English Lan-
guage Education under the supervision of   Ministry of Religious Af-
fairs also runs annual international conference on EFL and Linguistics 
issues.

In addition, there are some internally-run seminars in many cam-
puses in Indonesia. These venues are important as a means for research 
students to identify their research interests and the develop research 
problems.    

e. Observation of  the phenomenon
The other important strategy that research students is to actually 

observe their environment, seeking for interesting phenomenon for re-
search.  For example, student teachers can have a visit to schools and 
then seek permission to observe classroom interaction. This initial ob-
servation provides insights for students to develop their own research 
interest and the shape research problems. In addition, research stu-
dents can observe their fellow students’ academic and non-academic 
activities, which then they can gain some research interests and then 
generate research problems.

If research students find it difficult to get access to external re-
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search site, they could in fact observe their own classroom, their own 
learning engagement in classroom with colleagues, and also observe 
their own lecturers’ ways of classroom practices. Observation of the 
phenomenon is indeed an important step in students’ efforts to gain 
research interests and generate research problems from it.  

Having gained research interest, research students should begin to 
start generating their research problems and develop them into prob-
lem statement. Stating research problem is as important as generating 
research problem itself, and failure to do so leads to the inability to 
conduct proper research project. 

The following two sections show opinions expressed by faculty 
members on the complexities and the importance of generating and 
stating research problems. 

Definition of Research Problem
Creswell (2014) states that research problem is “a problem or is-

sue that leads to the need for a study” (p. 296). Creswell (2014) seems 
to provide a straightforward definition of research problem, which is 
an issue that encourages someone to conduct a study to find answers. 
With the similar tone, Shoket (2014) also states that research problem 
is something that researchers plan to investigate, explore, address, or 
study through experimentation or mere description. 

In addition, Rienecker and and Jørgense (2015) provide list of the 
nature of research problem

• A gap in the field’s knowledge

• Something the field has not or should not have finished re-
searching

• An unexplained observation, an observation that sticks out

• Something that has not yet been categorised, analysed (with 
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these particular methods/

• theories; this systematism; this degree of detail or from this 
particular angle)

• Something that does not seem right

• Contrasts that can still be discussed

• Something that is currently being debated in the field

• Something that can and should be argued for (or against, i.e. 
all representatives of the field

• are not already familiar with or agree with the argumentation)

• Something that is in conflict with the general view

• Something that must be (re)evaluated, changed, transformed, 
constructed or needs new designs.

The list given by Rienecker and and Jørgense (2015) indicate that 
research problem is not only seen as something is in conflict with the 
general view; meaning that research problem does not suggest nega-
tivity only. Research problems refer to issues or topics need exploring 
due to multiple reasons. 

In the following discussion, I used grounded technique to generate 
research problems from electronic thesis and dissertation.  

Research problem as generated from ETD

Taken from: Jennifer Aby Archer (2004) Char-
acteristics Of An Effective Teacher Of Reading 
In An Elementary School Setting. Unpublished 
thesis Graduate Faculty of the Louisiana 
State University and Agricultural and Me-
chanical College.

Research Problems: 
Gap between fact 
and general view
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Although reading programs, skills, and ap-
proaches have changed over the past century, 
the teacher’s role in the classroom has not. 
The teacher has the primary role of accelerat-
ing the reading growth of elementary school 
struggling readers. Lesley Morrow (2002) 
notes that a “recent study of schools in 32 
nations found the most critical element in 
building an effective reading program is the 
teacher” (Washington Post, p. A1). America’s 
educational school system relies on efficient 
teachers to provide the most effective, suc-
cessful reading instruction to improve stu-
dents’ education. Yet the  question remains…
What are the characteristics of an effective 
teacher of reading in an elementary school 
setting?

This thesis high-
lights research 
problem from the 
view point of con-
flicting reality to 
what it should be. 
This one sentence 
“Although reading 
programs, skills, 
and approaches 
have changed over 
the past century, 
the teacher’s role 
in the classroom 
has not” indicate 
contradictive phe-
nomenon between 
reality and what 
should actually be. 
The author seems 
to start doing this 
research from this 
point.
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Statement of Problem

Teachers of all ages and experiences across 
America deliver reading instruction in a 
variety of ways. Students require different 
characteristics and teaching styles from the 
classroom teacher to sufficiently meet indi-
vidual learning style needs during reading 
instruction. Reading teachers must be able to 
link mastery of skills with the student’s com-
prehension process. Teaching requires edu-
cators to deliver effective reading instruction 
with specific characteristics that are critical 
in providing and implementing an effective 
reading program.

The extract highlights research problem, which is seen as the ‘con-
tradiction between facts and what should be; between ‘what is’ and ‘what 
should be’. Other extract also suggests different types of research prob-
lem, which starts from researchers’ interests on some issues. 

Carol Wade Fetters (2010). An Explora-
tion Of Strategy-Based Reading Instruc-
tion Using Expository Science Text In 
Grades 2-5.  

Unpublished thesis to the Graduate Fac-
ulty Of  Louisiana State University And 
Agricultural And Mechanical College

Research problem: In-
terests toward an issue 
for its significance
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Reading strategy instruction related to 
expository text in the elementary grades 
continues to be significant, especially 
in the content areas such as science. 
Research has demonstrated that when 
teachers infuse reading strategies into 
the classroom, student performance and 
learning also increase (Forget & Bottoms, 
2000; McKenna & Robinson, 2002; Melt-
zer, 2001; Moore, et al., 1999; Snow, 2002; 
Tomlinson, 1995; Vacca, 2002).

…The primary problem that was ad-
dressed in this study was to explore 
strategy-based reading instruction that 
teachers use with classroom groups of 
second, third, fourth, and fifth grade stu-
dents‘ related to expository science text 
materials

This thesis highlights 
research problem from 
the point of view of 
the significance of a 
particular text, such as 
expository text. The au-
thor of the thesis seems 
to suggest that students 
should be exposed to 
the expository text, and 
thus it is important 
to explore teachers’ 
strategies in teaching 
exploratory texts. The 
sentence “the primary 
problem was addressed 
in this study was to ex-
plore strategy…shows 
that the research prob-
lem developed in this 
study is an interest to 
find a certain classroom 
instruction strategies 
in teaching a particular 
material.   

The following extract suggests research problems as generated 
from the researchers’ intention to explore ones’ perception on some-
thing.

Sara J. Gervase (2005) Reading Mastery: A 
Descriptive Study Of Teachers Attitudes And 
Perceptions Towards Direct Instruction. Un-
published thesis. Graduate College of Bowling 
Green State University

Research problem: 
Exploring teach-
ers’ perceptions 
and attitudes on 
certain classroom 
practices
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This study was conducted to investigate 
teachers’ attitudes and perceptions of Reading

Mastery, a Direct Instruction program to 
teach beginning reading. Ninety teachers in 
northern and southern Ohio participated in 
this study. Over the past decade, ideas of how 
best to teach reading have steadily changed. 
In the early 1990s, many schools adopted 
the whole language approach and used it as 
the dominant model for reading instruction 
(Schieffer et al., n.d.). Reading scores were 
declining, and by the mid 1990s, the whole 
language approach led to a more “balanced” 
practice of providing phonics instruction 
within a literature based curriculum (Carnine 
et al.,1997).

Recently, the National Reading Panel (2000) 
finalized a report identifying the effective 
components of reading instruction. The re-
port states that for a reading program to be 
effective, it must teach and provide phone-
mic awareness, systematic phonics, fluency, 
vocabulary, and explicit teaching of compre-
hension skills. According to Carnine, Silbert, 
Kame’enui, & Tarver (2004), reading Mastery 
exhibits these important characteristics.

The author of the 
thesis stated the 
aims of the proj-
ect, which is to 
understand teach-
ers’ perceptions 
and attitudes 
toward reading 
mastery using 
direct instruc-
tion. The research 
problem devel-
oped is in the 
respect of explo-
ration of teachers’ 
attitudes and per-
ceptions toward 
the use of direct 
instruction

Other thesis raises research problem by showing some problems 
related to several issues as seen in the following extract. 

Extract: Eunyoung Kim Chae (2014). Early 
Childhood Teacher Professional Develop-
ment Using an Interdisciplinary Approach: 
Teaching English as a Foreign Language 
for Young Children in Korea. Unpublished 
thesis, University of Cinciniti

Research problem as 
generated from the 
gap between ‘what is 
and what should be’
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Backgrounds of the Study
Teaching and learning to speak English has 
become increasingly important in South Korea 
(hereafter referred to as Korea) because 
English has been identified as one of the 
world’s most widely-spoken languages 
(Bae; 2010; Han, 2002; Jeong, 2011; S. Lee, 
2012; Park, 2003)…

English has been taught in Korean secondary 
schools as a required foreign language since 
1950 and has been incorporated into pri-
mary school curriculums since 1997 (H. 
Lee, 2010)…

Concerns about early childhood English edu-
cation in Korea, however, revolves around 
implementing English language instructional 
programs without research based on a system-
atic, pedagogical model (Bae, 2010; Cheon, 
Choi, Jwa, & Seo, 2002; Y. Lee, 2012; Park 
& Shin,
2005; Yoo, 2011)…

Given this reality, some educators are calling 
for the Korean government to carry out a com-
prehensive review of early childhood English 
education. (S. Jeong, 2005; S. Lee,
2012; Yoo, 2011)…

Consequently, current English education for 
young children needs to be re-evaluated 
to maximize the effectiveness of English 
teaching (Cheon, Choi, Jwa, & Seo, 2002; S. 
Lee, 2012; Y. Lee, 2012)…
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Problem Statements
Increasingly South Korean educators and 
researchers are focusing attention on the 
most effective way in which to teach young 
children English (An, 2010; Cheon et al., 
2002: Kang, 2009; J. Kim, 2004; Shim, 2009). 
These researchers identified issues from 
the current early childhood English educa-
tion…

First, the English method currently being 
implemented in most of kindergartens has 
been developed by commercial English 
education companies outside school, not 
by reliable educational institutes based on 
research (J. Kim, 2004; M. Kim, 2007; Shim, 
2009)… Secondly, the newly revised early 
childhood curriculum called ‘nurigwa-
jeong’ in Korea has been used since March 
2013 (Ministry of Education, Science, and 
Technology, 2012)…However, the current 
early childhood English education has 
been separately taught as a special subject, 
and this method is not compatible with 
the goal of holistic, integrated education, 
as stated by the new revised early child-
hood curriculum (Kang, 2009; Yim, 2008)… 
Third, An (2010) and Kang (2009) argued 
that it would be the best when English ed-
ucation for young children is intertwined 
with other content curriculum in the class-
room, and trained Korean classroom teach-
ers teach their students English utilizing an 
integrated curriculum. However, many ear-
ly childhood teachers don’t know how to 
teach English in their classrooms because 
they have had few opportunities to devel-
op English integrated teaching strategies 
in meeting the English language learning 
needs of young children (An, 2010; Choi 
& Son, 2011; Cheon et al., 2002; J. Kim, 
2011)…
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Therefore, researchers recommended that 
Korea should consider the country-wide 
adoption of alternative, research based ap-
proaches based on TPD with the integrated 
English methodology in teaching English 
since the current English methods and ap-
proaches have been found to be inadequate 
to address the nation’s needs (An, 2010; 
Kang, 2009; H. Lee, 2010; S. Lee; 2012; Yoo, 
2011). In this study, I developed a Holistic 
Interdisciplinary Approach (HIA) as 5 the 
early childhood English education curricu-
lum, and implemented TPD using HIA to 
make sure if this program can promote the 
development of effective early childhood 
English education.

Extract From: Amal Jamal Al-Khatib (2013). A Case 
Study Of An Early Childhood Minority Teacher 
And How She Formed Her Professional Identity. 
Unpublished thesis, Kent State University

Research 
problem 
generated 
from person-
al interest, 
curiosity, un-
satisfactory 
explanation 
or lack of 
evidence on 
something

EFL RESEARCH: DESIGNS AND THESIS WRITING 43

D
r. T

eu
ku

 Z
ul

fik
ar



Merriam (1998) suggested that research problems 
can emanate from personal interest and curiosity 
directed at understanding a phenomenon. Fur-
thermore, a research problem could derive from 
an unsatisfactory explanation or lack of evidence 
about a phenomenon. Thus, a research problem 
can come from a challenging issue about which 
a researcher seeks clarification or understanding. 
The current study originated with the researcher’s 
personal interest in the ongoing process by which a 
teacher forms a professional teaching identity and 
the current lack of evidence, explanation, and clari-
fication of the process of forming an identity in the 
literature (Ruohotie-Lyhty, 2013).

Because research exploring how minority teachers 
construct their professional identities in early child-
hood settings is limited, this researcher focused on 
how Maria, an early childhood teacher, constructed 
and negotiated her professional teaching identity. 
The study was designed to examine aspects of her 
life (e.g., childhood, family, life experiences, race, 
cultural background, personal practical knowl-
edge, and the educational landscape) that impact-
ed the formation of her professional identity. The 
study was furthermore designed to explore how 
a minority teacher makes sense of her identity in 
multiple contexts, a topic absent from available ed-
ucational literature on teacher identity.
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Another aim of this study was to explicate the 
process of developing teacher identity in an effort 
to determine ways that a teacher’s personal prac-
tical knowledge, background, and life experiences 
impact the perception, meaning, understanding, 
and interpretation that a minority early childhood 
teacher gave to her identity. Such a study is crucial 
because available research suggests that teacher 
professional identity impacts values, teaching prac-
tices, behaviors, and interaction with others (Been, 
2012; Anspal, Eisenschmidt, & Lofstrom, 2012; Bei-
jaard, Meijer, & Verloop, 2004).

These thesis and dissertation have shown varieties of research 
problem ranging from negative fact to merely the need for exploration 
of an issue for its known significance.

Having discussed the nature of research problems, the following 
sub-section provides information on how to generate and develop the 
research problem. Most of the information given in the section was 
generated and developed from the data gained during in-depth inter-
views with some lecturers.

Generating and Shaping Research Problems
All participants interviewed in this study agree that the first and 

the foremost one should do is identifying research problem. The abil-
ity to identify, specify and then state research problem is important 
because it guides students to do research and write their report. One 
off the participants, for example suggested: 

First, you need to know your problem, and then after you de-
cide ‘this is my problem’ and then you need to write research 
question from that problem. When you have formulated your 
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research questions you need  to put them on the wall, ya just 
write them big, so you can also pay attention on them. From 
those research question, you can decide what type of literature 
you need (Syarilah Darlin)

This excerpt suggests that ‘research problem’ is where the research 
begins; no one can proceed with the design of their proposal without 
having a specific research problem. A good research problem is specif-
ic, since a good research is narrow and deep (Creswell, 2014). In line 
with this statement, Safril Amran gave some insights on how to gener-
ate research problem and what kind of research problem will enhance 
students’ likelihood to complete their thesis on the specified time. In 
his own word, Safril Amran stated:

There are some tips and tricks to identify research problem and 
start writing the thesis. The trick is what I call SMART. S stands for  
specific. The problem of your thesis must be specific, you cannot  
write about big problems as you do not  have time to finish it, and 
then M, which measurable, the letter A stands for attainable. This is 
important because a good thesis is the one that completed. R is realis-
tic, and the last one is T, which is time bound. If you have this word in 
your head, this will allow you to do research and write your thesis on 
time (Safril Amran)

In addition, Jamil’s statement shows that a good research problem 
is something within the reach of the researchers themselves. They have 
to make sure that their research problem is specific enough, realistic so 
that it could be measured and attained within the time slot. 

In the same tone, Saiful Mal also stated that it is important for 
students to narrow their research scope down. During the interview, 
Saiful Mal suggested that:

The best tips to write the thesis is understanding of what you are 
going to write, find a problem, find an interesting thing. Okay then 
having stated a research problem, you have to narrow it down so that 
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specific research problem can be identified (Saiful Mal)

Other participants, Risnadewi and Nurul Akmil also agree that 
identification of research problem is a key that enables researchers be-
gin their research. Risnadewi for example suggests that “…you have 
to find the problems and then narrow them down by formulating them 
into research questions”. Saiful Mal in the same token, states that “be-
fore you pick a title, you must find an issue or a problem first”.  

Lipson (2005) suggests that writing thesis is complicated; it in-
volved some important activities from identifying problems and se-
lecting appropriate topics that correspond to the problems. In identi-
fying problems, however, some researchers may need to get involved 
in seminar, conference all other types of academic programs to gain 
some insights into potential research problem, while other researchers 
may have come up with good ideas for research through reviewing lit-
erature (Griffee, 2012). Many scholars, such as Teitelbaum (1998); An-
derson and Poole (2001); Paltridge and Starfield (2007); Murray (2011); 
Creswell (2014) note that great attention should be given in the process 
of identifying research problems. These scholars in fact suggested that 
when the research problems have been secured, students or research-
ers still need to ask if their research problem has strong justification; 
whether it is interesting enough to explore; whether the research prob-
lem raised has adequate resource to complete. 

Data from some faculty members participating in this study, sug-
gest that finding research problems is indeed the first important step 
that any researchers should take prior to actually draft research pro-
posal. They stated that research problems should be narrowed down 
by developing these problems into research questions. In this case, re-
search questions are significant as they enable researchers to narrow 
the problem down. One participant in fact suggests that research stu-
dents should use a trick, which he called as SMART-specific, measur-
able, attainable, realistic and time bound.  
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Writing the Introduction
In a research report, introduction is a very crucial section that 

needs attention. This is because the introduction section provides a 
background of the study, in which the rational and the justification of 
the research problem are highlighted and communicated to the read-
ers. Mackey and Gass (2005), for example state that the introduction 
section is as important as other section in a research report. This is 
because it sets the scene and the background of the study being pro-
posed. Paltridge and Starfield (2007) also state that the introduction 
section is where “the writer makes claims for the centrality or signifi-
cance of the research in question and begins to outline the overall ar-
gument of the thesis... how the thesis relates to and builds upon pre-
vious research in the field” (p. 82). However, most novice researchers 
fail to write this section appropriately. Some of them do not provide 
enough justification and rational of their study, and some others do 
not link their research with the previous similar studies conducted. In 
fact, some of the researchers fail to state their research problem proper-
ly, in the form of appropriate problem statement and transform it into 
research questions. 

One Possible Structure of the Introduction

First, state why this problem is inter-
esting to your field.

It is generally acknowl-
edged that textbooks play 
an important role in lan-
guage classes. For example, 
Author (19xx) states that 
textbooks provide signifi-
cant language input.
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Second, state a problem, contradic-
tion, gap, or question using words 
such as: however, nevertheless, yet, but.

Nevertheless, some re-
searchers (Author, 19xx; 
Author, 20xx) have shown 
that many text authors 
employ artificial dialogues 
that lack normal language 
features.

Third, state the purpose of the paper. The purpose of this paper is 
to investigate current text-
books comparing their dia-
logues with those of native 
speakers.

Source: Griffee (2012, p. 21)

This format, which is taken from Griffee (2012) shows structure 
of the introduction section of a research report. Three important com-
ponents of the article should be included in writing the introduction.  
First, the researchers should first raise their research problems; they 
should them justify that the problem is worth researching and enrich 
the existing literature on that particular issue. Having proposed a jus-
tified problem, the researchers need to then compose a problem state-
ment by raising some contradiction, giving gaps, and also raising some 
questions. This second step is one of the most challenging parts for 
most novice researchers. The third important component, which be-
comes an integral part in the introduction section, is the statement of 
the purpose of the research. 

The other possible structure of the introduction is also suggested 
by Swales and Feak 1994: 175 and Bunton 2002: 67.
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Move 1 Establishing a research territory

a. by showing that the general research area is import-
ant, central, interesting, problematic, or relevant in 
some way (optional)

b. by providing background information about the 
topic (optional)

c. by introducing and reviewing items of previous re-
search in the area (obligatory)

d. by defining terms (optional)

Move 2 Establishing a niche

a. by indicating a gap in the previous research, raising 
a question about it, or extending previous knowl-
edge in some way (obligatory)

b. by identifying a problem/need (optional)

Move 3 Occupying the niche

a. by outlining purposes/aims, or stating the nature of 
the present
research or research questions/hypotheses (obliga-
tory)

b. by announcing principal findings/stating value of 
research (optional)

c. by indicating the structure of the thesis and provid-
ing mini-synopses
(previews) of each subsequent chapter (obligatory)

d. by outlining the theoretical position (optional)
e. by describing the methods used in the study (op-

tional)

The table shows three important steps in writing the introduction 
section. First, the researchers should establish general research area 
and problematize the issue they plan to explore. In the second step, the 
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researchers should establish gaps between previous studies and the 
current studies while raising questions on issues planned to research. 
Finally, in the introduction, researchers outline the purposes of the 
study they are going to conduct.

The following information shows a sample of introduction 
section as quoted form Griffee (2012, p. 29-30)

___________________________________________________

Title Student Estimation of High School Preparation in Researching 
and Writing an Academic Research Paper Taken from Griffee (2012, 
p. 29-30)

General Topic and/or why interesting to the field. Because of 
its basic position in the curriculum, Freshman English has been 
described as one of the most demanding, challenging, and com-
plex of educational experiences (Feinstein, 1950). Statement of 
the problem. One of the major challenges of first year English is 
an assignment to write an academic research paper (ARP). Nev-
ertheless, many college instructors believe their students have 
not been adequately prepared in high school to write a research 
paper. Literature Review. For example, Fletcher (1963) claims 
that high school libraries are not adequate to support a full term 
paper. Taylor (1965, p. 127) maintains that first-year students 
are not equipped to carry on meaningful literary research, and 
that high school English teachers are not prepared to offer expert 
guidance and instruction. His image of the ARP is that of stu-
dents “regurgitating the thoughts of others” and of “stringing 
together of quotations.” Relying on interview data, Schwegler & 
Shamoon (1982) support the claim that ARP writing is a factu-
al information gathering exercise. Gaston, Smith, and Kennedy 
(1995) say that entering freshmen have fuzzy knowledge of re-
search, distortions, and misimpressions from high school. They 
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observe that students do not see the point of research because 
they have never been exposed to research. 

Baird (1992) claims “overwhelming and widespread apathy 
in today’s high schools” (p. 66) relative to writing in general and 
the academic research paper specifically. In an informal survey of 
100 of his freshman students, Carino (1984) estimated that about 
60% of his students had written high school term papers, which 
he characterizes as comprising: 10 pages in length, a narrative 
summary of an overly broad topic, not limited in scope, often a 
biography on the life of great person, and containing non-accept-
able sources, for example, magazine and encyclopedia articles. 
He concludes, “[T]he research-writing experience that students 
gain in high school does not prepare entering students to write 
the research paper required in freshman writing courses” (Cari-
no, 1984, p. 6). Purpose. The purpose of this article is to discuss 
the nature of preparation high school students perceive they 
received researching and writing an academic research paper 
in high school. Developmental educators would be better able 
to structure classroom class activities if they not only knew the 
experiences that shape student’s present perceptions towards 
writing, but also knew how these perceptions can be responsi-
ble for current writing problems. Research Question. The specific 
research question is, do students in a first year college English 
course who are researching and writing an academic research 
paper rate their high school training as adequate preparation for 
that task?

Comment:

As the sample section of the introduction shows, there are 
five main important components, which are strongly integrated 
in the introduction section:

EFL RESEARCH: DESIGNS AND THESIS WRITING

52

D
r. Teuku Zulfikar



First, the author introduces research problem or the topic. 
The author directly provide a general topic of the problem being 
discussed by stating “because of its…,Freshman English.., most 
demanding…

Second, it is important to actually problematize the problem 
to convince readers that it worth researching. In this case, the au-
thor starts by stating “one of the major challenges…nevertheless, 
many college instructors…” indicates the need to conduct the 
study on this issue. 

Third, the reviewed literature consisting of previous studies 
on relevant issues is an important part of the introduction sec-
tion. It is important to note that these particular problems raised 
are within the debate of relevant fields of study.    

Fourth, having backed his argument up, the author then rais-
es the purpose of the study, and he is very straightforward stat-
ing that ‘the purpose of this article is to…”

Fifth, the statement of purpose of the study is then followed 
by the research questions. These research questions are import-
ant, since it guides the course of the research. The methodology 
and the methods used in research are very much determined by 
types of research questions raised. 

___________________________________________________

Another example of the introduction is: 

___________________________________________________

Extract: Chih-Sheng Chen (2005). Relationships between non-native 
English speaking EFL pre-service teachers’ English language learn-
ing strategies and beliefs toward teaching methodologies. Unpub-
lished thesis:  The Pennsylvania State University
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English as a second language (ESL) / English 
as a foreign language (EFL) education has 
been developed for many decades all over the 
world. In Asian countries, in order to become 
a member of the global village and increase 
their international competitive ability, EFL/
ESL education is highly stressed. For instance, 
in Taiwan, extending EFL education from 
junior high school level to elementary school 
level has become a national policy. However, 
while ESL/EFL education is highly empha-
sized all over the world, ESL/EFL teacher ed-
ucation has been discussed or studied very lit-
tle (Freeman & Johnson, 1998; Richards, 1998; 
Schulz, 2000; Johnston & Irujo, 2001; Vélez-
Rendón, 2002). In the TESOL Journal, from 
2000 to 2003, among 258 articles, 1 there were 
just ten articles related to ESL/EFL teacher 
education; in the 2002-2003 period, especially, 
only two articles discussed about teacher edu-
cation/ professional concerns (TESOL Journal, 
2003).

Introducing 
the topic of the 
research

Introducing the 
context of the 
research

Introducing 
research problem
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Regarding ESL/EFL teacher education, Jack 
Richards and David Nunan (1990) in their 
book Second Language Teacher Education in-
dicated that the ESL/EFL field has been main-
ly focusing on how to deliver language teach-
ing and learning methodologies to the pre-ser-
vice teachers rather than how to assist them to 
develop their own theories and to understand 
their individual learning-to-teaching process-
es. Richards further (1998) argued that ESL/
EFL teacher education needs not only to en-
gage ESL/EFL teachers in teaching skills but 
also to assist them to explore their “ knowl-
edge, beliefs, attitudes, and thinking” (p.xiv) 
and also to develop their own teaching theo-
ries and practices. He proposed that anyone 
who was involved in the pre-service ESL/EFL 
teacher education should study issues such as 
theories, research, and practice in the field of 
second language teacher education (SLTE), ap-
propriate knowledge base for pre-service and 
in-service teachers, the influences of language 
teachers’ beliefs and principles on teaching 
practices, experiences in language teachers’ 
professional development, the relationship 
between the teacher education program and 
teaching practices of its graduates, and so on.

Describing ESL/
EFL context

Restating research 
problem
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In sum, research in ESL/EFL teacher edu-
cation has rarely been done. Issues, such as 
experiences in language teachers’ professional 
development, the teacher education program’s 
influences on teaching practices of its grad-
uate, and influences of language teachers’ 
beliefs and principles, need to be further ex-
plored and discussed.

Restating research 
problem

Despite some differences in the structure of the ‘introduction’, all 
researchers agree that ‘the introduction’ should contain backgrounds 
of the study, which include some information about issues being dis-
cussed. The introduction should also contain information on the ratio-
nal and justification of the issues being developed. The other import-
ant part should be discussed in the introduction section is reviews of 
literature, in which the researchers draw the gap between their studies 
and previous studies conducted on similar issues.

The other important component of ‘the introduction’ is raising re-
search questions. Researchers need to put extra care on research ques-
tions, since they determine the direction of the study (Mckay, 2008; 
Silverman, 2004).

The Research Questions
In addition, within the introduction as seen in the example given 

in this book, research questions play significant role in shaping the 
research direction. Mckay (2008), for example suggests that prior to 
stating the research questions, researchers or research students should 
first examine what they actually want to find from issues raised as re-
search problems. This is because research questions derive from re-
search problems, and in turns, they dictate the choice of methodology 
and methods. Because of its strong position in any research projects, 
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researchers are encouraged to engage in extensive reading on the rel-
evant literature. Only after in-depth reviews of relevant literature do 
researchers are able to design appropriate research questions. 

As research questions determine the direction of the research, it is 
very important to note that extra care should be given when stating the 
research questions. The failure to do so not only misguides the direc-
tion of the research but also generates misappropriate data. Therefore, 
in this particular section, strategies to develop research questions are 
described.    

In defining research question, Mackey and Gass (2005) argue that 
“research questions are the questions for which answers are being 
sought” (p. 36). This suggests that developing research questions is an 
important step for effective inquiries. 

It is important to note, however, that different types of research 
paradigms require different ways of developing research questions. 
Quantitative and qualitative, for example, are two different types of 
research paradigms, which were established under different philo-
sophical basis, and that requires different ways of developing research 
question. Since quantitative was developed through deductive reason-
ing and was developed based on the hypotheses, research questions 
tend to be close ended and measurable. Research questions such as 
“to what extent does the application of method X improve Y? Does the 
implementation of X improve the effectiveness of Y?” Are some ques-
tions characterized research question in quantitative.

While qualitative paradigm was built under inductive reasoning 
and the data was generated through grounded strategies, research 
questions in qualitative tend to be open ended, allowing some alterna-
tive answers and possibilities. For example, researchers may ask “how 
do students perceive the uses of teaching media in classroom instruc-
tion? What is the benefits of group work toward learning as perceived 
by students?” are typical research questions in qualitative research. 
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These research questions will yield in-depth and comprehensive an-
swers, and thus will enrich literature on the issues being researched.

As research question is one of the first steps in conducting re-
search, Mackey and Gass (2015) suggest that researchers should pay 
attention on designing good and researchable research questions. Re-
search questions should be both interesting and narrow to make it do-
able and researchable. There are at least three underlying reasons one 
develops his/her research question. First, researchers should focus on 
developing research questions whose answers are not available in the 
literature. Second, researchers may also consider issues which are par-
tially answered in literature to be the basis in developing their research 
question, and third, research questions should be theoretically inter-
esting, meaning that upon developing research questions, researchers 
should consider developing research questions, which enable them 
to gain interesting and also significant findings. To help researchers 
develop integrated, narrowed and also interesting research questions, 
they should engage in extensive reading on the issue. This is important 
because only through extensive reading, researchers are able to de-
velop research questions. Apart from this strategy, novice researchers 
also need to seek advice from colleagues and observing the phenome-
non also enable researchers to develop their research questions (Mack-
ey & Gass, 2015).  

Example of research questions
Research Questions Explanation

Extract from: 
Chih-Sheng Chen (2005). Relationships 
between non-native English speaking 
EFL pre-service teachers’ English 
Language learning strategies and beliefs 
toward teaching methodologies. 
 The Pennsylvania State University.
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Research Questions Explanation

1. How do non-English native speaking 
EFL teachers use English language 
learning strategies to increase their 
English language ability? Is their use 
of English language learning strategies 
influenced by gender, education level, 
major, experiences abroad, TOFEL 
scores, and confidence of English 
ability, and so on?

2. What beliefs do non-English 
native speaking EFL teachers hold 
toward English language teaching 
methodologies (the Audiolingual 
Method and Communicative 
Language Teaching)? Are their beliefs 
toward English language teaching 
methodologies influenced by gender, 
education level, major, experiences 
abroad, TOFEL scores, and confidence 
of English ability, and so on?

These research questions 
although use ‘How’ and 
‘What’, which seems to 
be typical of qualitative 
research questions, they 
actually investigate the 
“influence” of something 
on something, and 
that is the indicative of 
quantitative research 
questions. 

Extract from: 
Chelsea L. Warne (2006). The teaming 
effect: A thesis study of the influences 
of middle school teams on content 
Reading in the science classroom. 
Bowling Green State University
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Research Questions Explanation

What impact does membership on a 
middle school team have on the reading 
strategies and practices of science 
teachers?

This particular study is 
qualitative research since 
the data was relied on the 
observation. The author 
explains as follows “this 
research study was an 
observational case study 
because observation was 
one of the main methods 
of data collection and 
because team meetings and 
classrooms in the school 
were the focus of study. 
Participants were observed 
in both team meetings 
and classrooms. In team 
meetings, observations 
focused on discussions of 
content reading” (p. 32).

Extract from: Karmila Machmud (2011). The Integration of 
Technology in a Decentralized Curriculum Setting: The Case of 
English as a Foreign Language (EFL) Instruction in Gorontalo, In-
donesia. Unpublished thesis, Ohio University

EFL RESEARCH: DESIGNS AND THESIS WRITING

60

D
r. Teuku Zulfikar



	What are the issues 
and challenges 
surrounding the 
implementation of 
KTSP in EFL in-
struction in Goron-
talo, Indonesia?

	What are the issues 
and challenges sur-
rounding the inte-
gration of technol-
ogy in EFL instruc-
tion in Gorontalo, 
Indonesia?

The author raises typical qualitative 
research. They are types of open-ended 
questions. This type of question will al-
low participants to provide alternative 
answers, which I believe will enable re-
searchers to go deep down, identifying 
research questions. 

EFL RESEARCH: DESIGNS AND THESIS WRITING 61

D
r. T

eu
ku

 Z
ul

fik
ar



EFL RESEARCH: DESIGNS AND THESIS WRITING

62

D
r. Teuku Zulfikar



W

CHAPTER THREE
__________

 Selecting 
Relevant 

Literature

While writing good introduction determines the direction of the 
research, reviews of relevant literature are important in the process 
of thesis writing. Literature review is a kind of discussion on relevant 
published materials, such as journal articles, books, reports, conference 
papers, and other types of publication. Griffee (2005) and Paltridge 
and Starfield (2007) state that literature review section is important for 
several reasons: it provides overview of the study being conducted; it 
educates readers about the studies conducted; it identifies researchers’ 
intellectual history; it identifies researchers’ source; and it provides re-
searchers idea for future research.

As literature review section is equally important as other section 
in a research report, such as thesis and dissertation, research students 
should pay close attention on effective techniques in reviewing rele-
vant literature.  Paltridge and Starfield (2007) suggest that in reviewing 
literature, researchers should first focus on key issue relevant to their 
project. It is important to take extra care on this issue unless research 
students or researchers will be trapped in reading too much literature 
irrelevant to their research. In addition, in reviewing the literature, 
researchers need to focus on major research findings of the previous 
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studies, such as the research topic, the authors and also the date of the 
research report was published. In identifying findings of the previous 
studies, research students should look at controversial issues being 
investigated. Having identified controversial issues of the findings of 
previous studies, research students should then evaluate these views 
by indicating strengths and weaknesses of the previous studies. The 
final step in reviewing literature is to draw the conclusion of the re-
search findings and provide recommendation for further research. 

In the following table, Paltridge and Starfield (2007) suggest five 
steps in reviewing literature for studies being conducted. First, the re-
searchers should locate relevant literature. The literature can be traced 
and explored in highly reputable journals. There are several possible 
journals one can select for relevant literature, such as Tesol Quarterly; 
International Journal of Applied Linguistics; Annual Review of Ap-
plied Linguistics; Language Learning; Second Language Research; Lin-
guistics and Education; Asian EFL Journals; The Journal of Language 
Teaching and Learning; International Journal of English Language 
Teaching, and other reputable journals in language studies. To explore 
various journals, researchers may need to consult www.scopus.org, in 
which they could identify and select journals of their interests. It is 
important to note that they should only focus on primary sources and 
avoid refer to only popular press, such as wikipidia, google, and other 
informal online resources. 

Having identified relevant literature, researchers should critically 
read the literature to identify theme, identifying strength and weak-
nesses of the article and how it relate to studies being conducted. If the 
articles have been secured, the researchers should then collect copies 
of the articles to have more critical analysis. Prior to actually write the 
literature review, the researchers should make some preparation, such 
as making some outline, investigating length of the review needed, 
organizing the literature and also delimiting the scope of the literature 
to cover. The fourth step is in fact one of the most challenging part in 
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reviewing the literature. It is mistakenly understood that literature re-
view is merely a description of relevant previous studies (Silverman, 
2005) it is in fact, more than just describing the content of the literature. 
When reviewing literature, researchers should critically synthesize the 
content of the literature by summarizing or/and paraphrasing. Final-
ly, the literature review should contain explicit gaps between studies 
being conducted and the literature being reviewed. 

In addition, Paltridge and Starfield (2007) suggest benefits and 
also steps researchers should take upon reviewing the literature:

Giving Background Information
 It is important to note that literature review should aim at pro-

viding background information on studies, which have been conduct-
ed in similar field of interests. The literature review section should 
inform the readers that the study being conducted is relevant to the 
broader area studies. For that reason, it is very important for research-
ers to review previous studies to enable them draw the gap between 
their study and those of the previous ones. 

Below is the extract from a thesis submitted to Monash 
University Australia:

_______________________________________________

Extract: TSE Kwok Keung Ernest (2004). Preservice teacher plan-
ning: a study of the journey from learners to teachers. Unpublished thesis 
Monash University, p. 7-11

…In her review on early studies of teachers’ experience, Car-
ter found that the effects of training on classroom performance 
were mediated by cognitive processes and ecological contexts. 
While other groups of studies were based on personality or de-
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velopment perspectives and focused on attitudes, motives, and 
concerns (Fuller, 1969; Zeichner, 1986), research on the occupa-
tional and institutional aspects of teaching concentrated on how 
teachers are socialized into the norms and perspectives of the 
profession (Zeichner & Gore, 1990). Other than studies on teach-
ers’ early experiences, attempts have also been made to examine 
the biographies of teacher candidates, their developing attitudes 
and concerns, and their professional orientations and perspec-
tives (Knowles, 1992; Wilson et al., 1987).

In the early 1990s, Tom and Valli (1990) noted that the term 
knowledge base was an extremely popular concept in teacher ed-
ucation, even to the point of having a cluster of knowledge-base 
standards included in the accreditation standards (National 
Council for Accreditation of Teacher Education - NCATE). The 
assumption being that knowledge bases exist and that they 
should underlie teacher education programs. The NCATE stan-
dards recognize two types of knowledge base: the scholarly in-
quiry derived from the traditions of positivism, interpretivism, 
and critically oriented scholarship; as well as theory develop-
ment related to professional practice. These three traditions (pos-
itivism, etc.) differ radically in the form and purpose of profes-
sional knowledge: generalizations, designed to improve teach-
ing effectiveness (positivism); cases, designed to reveal meaning 
in context (interpretivism); and varied forms of knowledge, de-
signed to expose ways in which favoured values are prevented 
from being realized (critically oriented). The three orientations 
to knowledge also contrast in their approaches to values: val-
ue neutral (positivism); value relative (interpretivism); and, val-
ue centred (critically oriented). To have a knowledge base (or 
bases) for professional education can be interpreted as meaning 
not only knowledge but also insights into how such knowledge 
properly relates to practice…
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Fenstermacher (1994) attempted to answer four questions 
when reviewing the literature on teacher knowledge: (1) What 
is known about effective teaching? (2) What do teachers know? 
(3) What knowledge is essential for teaching? (4) Who produces 
knowledge about teaching? He referred to the concept of knowl-
edge as it appears in standard or conventional behavioural sci-
ences research as formal knowledge (TK/F). He argued that the 
process-product studies of teaching were perhaps the most well 
known of this form of knowledge. 

Other forms of knowledge from research that seek to un-
derstand what teachers know as a result of their experience as 
teachers encompass practical, personal, situated, local, relational 
and tacit knowledge, which Fenstermacher labelled as teacher’s 
knowledge/practical (TK/P). Two strands of research highlight 
this category of knowledge. Elbaz’s (1983) notion of practical 
knowledge is represented in practice as rules of practice, practi-
cal principles and images. Taking a similar stance, Clandinin and 
Connelly (1987) coined this TK/P as personal practical knowl-
edge represented in story, image, narrative, narrative unity, and 
embodied knowledge. To Schon (1987), practical knowledge is 
developed from participating in and reflecting on action and ex-
perience.

… Yinger (1980) described succinctly earlier studies of teach-
er’s planning. He began by identifying Jackson’s (1968) study on 
teachers’ behaviour in preactive teaching. Zahorik (1970) did the 
first empirical study of classroom behaviour and concluded that 
the typical planning model (the rational model) complete with 
goals, activities, and their organization and evaluation, made 
teachers less sensitive to pupils. Zahorik (1975) also discovered 
in his subsequent study that most teachers considered pupils’ 
activities and content before they considered objectives.

He concluded that teachers’ decisions on planning did not 
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always follow logically from objective first. He also argued that 
the integrated ends-means model was by itself not a function-
ing reality. Taylor (1970) found that Uacheis tended to consid-
er, in sequence, materials and resources, pupils’ interests, aims 
and purposes, and finally evaluation. Peterson, Marx, and Clark 
(1978) found that teachers spent most of their planning time on 
content, then they concentrated their planning on instructional 
processes; but they spent less time on objectives. 

In his study, Yinger concentrated on teachers’ mental pro-
cesses when planning for instructional activities: location, 
structure and sequence, duration, participants, acceptable stu-
dent behaviour, the teacher’s instructional moves, and content 
and materials. He introduced the conception of routines: mecha-
nisms that teachers used to establish and regulate activities and 
to simplify planning. He identified four types of routines: activ-
ity routines; instructional routines; management routines; and, 
executive planning routines. Routines helped increase teachers’ 
flexibility and effectiveness by reducing time spent on making 
instructional decisions; routines increased predictability but 
reduced complexity of the classroom environment for the stu-
dents. (Interestingly, in the study comprising this thesis, it stu-
dent teachers developed and established knowledge of lesson 
routines in their teaching rounds, thus releasing them to attend 
more to students’ needs). Yinger (1980) devised a process mod-
el of planning divided into three stages: problem finding; prob-
lem formulating/solution; implementation, evaluation and rou-
tinization. The cyclic model represented a formalization of the 
mental processes in teacher planning. The starting point was on 
teacher thought processes, a clear reflection of the attempt to re-
search teacher planning through cognitive psychology prevalent 
in the 1970s.

Analysis:
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This extract contains the sample of literature review. It is 
observable that the author cited previous studies using certain 
reporting verbs such ‘noted’; ‘attempted’; ‘described’; and ‘con-
centrated’. 

In reviewing literature-the previous studies, researchers 
should only review the findings of these research in order that 
the researchers can compare and contrast these findings and link 
them to the study being conducted.

_____________________________________________

Paltridge and Starfield (2007) also summarize strategies in writing 
the literature review as follows: 

Steps in Writing Literature Review
Paltridge and Starfield (2007, p. 105)

Locate relevant lit-
erature

Identify key authors and journals
Use state-of-the-art articles
Use computerized searches
Use Google Scholar
Scan tables of contents from key journals
Use reference lists from articles, books and 
chapters
Read primary sources
Avoid the popular press

Critically read the 
literature

Identify themes in the literature
Identify strengths and weaknesses of individ-
ual articles
Identify strengths and weaknesses of the field 
as a whole
Collect photocopies of articles
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Prepare to write Investigate expected length and format of the 
literature review
Make a preliminary outline
Organize the literature you will cover
Limit the scope of the review to the topic at 
hand

Write the review Write the introduction
Write sub-sections
Use transition markers and metatext (see 
Chapter 5)
Synthesize and critically evaluate the litera-
ture
Be careful not to plagiarize
Practise summarizing and paraphrasing ac-
tives (see below)

Indicate the gap Use the review to lead to your study and re-
search
question/s

In addition, Silverman (2005) refers to the work of Murcott (1997) 
suggesting the content of a literature review as follows:

• What do we already know about the topic?
• What do you have to say critically about what is already 

known?
• Has anyone else ever done anything exactly the same?
• Has anyone else done anything is related?
• Where does your work fit in with what has gone before?
• Why is your research worth doing in the light of what has 

already been done?

Murcott (1997) provides six contents of literature review in chrono-
logical order. First of all, the researchers should first discuss their un-
derstanding on the topic being discussed. It is important to show the 
readers if have the researchers have gained sufficient knowledge on 
the topics of their concern. The researchers then should go beyond 
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description of what they understand of the topic by critically synthe-
size these particular topics. The third step the researchers examine if 
the topics they plan to discuss have been studied exactly or partly the 
same by other researchers. In two final stages, the researchers should 
justify if the literature reviewed fit well with the study being conduct-
ed, and the other most important component of the literature review is 
the ability of the researchers to convince readers that their research is 
worth conducting in light of what have been studied on similar topics 
previously. 

Summarizing and Critiquing Previous Studies
Literature review should contain summaries and criticisms of the 

previous studies. The reviews of literature should go beyond mere 
description of the information contained in the literature, researchers 
therefore, should be able to summarize and critiques on previous liter-
ature. This is important to allow researchers themselves to understand 
previous studies conducted in the area to provide insights on what 
gaps to fill in the study. 

Julie Brooke Luebbers (2010). How Foreign Language Preservice 
Teachers‘ Development, Identities, and Commitments are 
Shaped During Teacher Education. Unpublished thesis, the Ohio 
State University

Teacher identity and teacher‘s ―profes-
sional identity have been used as synon-
ymous terms in the literature; however, 
it has been noted that mutually exclusive 
definitions of these constructs do not yet 
exist (Beijaard, Meijer, & Verloop, 2004). 
Therefore, the definition of teacher identi-
ty used in this study is taken from Lasky‘s 
(2005) work focusing on teacher agency. 

Providing background 
to open up the debates

Synthesize the argu-
ment
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For purposes of this research ―teacher identi-
ty is comprised of ―how teachers define them-
selves to themselves and to others (Lasky, 
2005, p. 901). Lasky (2005) posits that 
such an identity is gradually formed and 
shaped over the course of stages during 
one‘s career. Such understanding of teach-
er identity, then, assumes that various 
social and individual aspects contribute 
to the building, having, and sustaining of 
teacher identity…

…These authors agree that by choosing 
some and rejecting other possibilities, 
a teacher is essentially affirming affil-
iations and making distinctions that 
constitute an important part of his or her 
professional identity (Coldron & Smith, 
1999, p. 713)…

…While these authors suggest that teach-
er identity formation begins, in part, due 
to the status bestowed upon them or… 
others, such as Sumara and Luce-Kapler 
argue that teacher identity development 
begins long before teachers are actually 
socially legitimized as qualified teachers; 
for many it begins often before teacher 
preparation (Sumara & Luce-Kapler, 
1996)…

Giving criticisms/con-
tradiction
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…In the current study, PSTs negotiate 
their teacher identities in relation to the 
motives and beliefs of others (i.e., univer-
sity supervisors, CTs, etc.) involved in the 
institutional contexts for learning to teach 
FLs, leading to the possible development 
of distinctive teacher identities…

A case study conducted by Antonek, 
McCormick, and Donato (1997) of eight 
post-baccalaureate FL teachers explored 
the use of portfolios to document teacher 
identity growth and development during 
their ten-week ST practicum

Findings from Antonek et al. show that 
the two participants perceived their ex-
periences quite differently (1997). One 
participant in the study indicated that 
teacher-student relationships and interac-
tions were important in his professional 
development; more so than the CT…

…While Olsen‘s study makes a compel-
ling case for the interconnectedness of 
personal and professional past histories, 
reasons for entry, teacher education ex-
periences, and current teaching contexts 
along with future career plans; one must 
consider to what extent potential connec-
tions exist among preservice and novice 
teachers with relatively weaker reasons 
for entry into the profession…
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Reporting and Criticizing Previous Studies
As suggested by Paltridge and Starfield (2007), literature review 

should contain report of the previous studies. At the same time the 
literature review also contains criticism of the previous studies. In re-
porting previous studies, they should carefully choose appropriate 
reporting verbs. The following is the list of verbs used to report the 
previous studies as suggested by Paltridge and Starfield (2007, p. 117),

• verbs which make a statement, such as ‘report’;

• verbs which express, in a very general way, a writer’s personal 
judgment,

• such as ‘explain’;

• verbs which express a writer’s opinion, such as ‘argue’;

• verbs which present a writer’s suggestion, such as ‘propose’;

• verbs which express some kind of disagreement, such as 
‘doubt’.

These various verbs are used in the literature review. In reporting 
the previous studies, the researchers may choose some of these verbs 
in reporting the previous studies. 

Extract from: Karmila Machmud (2011). The Integration of Tech-
nology in a Decentralized Curriculum Setting: The Case of English 
as a Foreign Language (EFL) Instruction in Gorontalo, Indonesia. 
Unpublished thesis, Ohio University

Report Schmidt and Frota (1986) reported that the most 
grammatical structures that were noticed in con-
versational interaction belonged to the grammatical 
structures that students learned in a formal lan-
guage class (p. 25)
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Argue Slimani (1987) argues that, learners learn parts of 
input that catch their attention and that while teach-
ers may try to teach some things, students learn the 
parts that they notice (p. 25)

Emphasize Baker and Jones (1998) emphasize the importance 
of tailoring second language learning for adult 
learning, in terms of courses and materials, and 
teaching approaches and methods

Outlining Although Baker and Jones (1998) outline ten forms, 
in reality there are 90 or more because there are so 
many variations (p. 469).

These are some examples of but not limited to the reporting verbs 
used in reviewing literature or previous studies. Researchers can select 
other reporting verbs, such as: 

point out
argue 
claim 
state 
agree (with)
urge 
suggest 

doubt
propose
observe 
identify
report
recom-
mend
 

add 
describe
say 
explain 
present
disagree 
(with)

indicate
assert 
believe 
question 
dispute
claim

maintain
 support
 think
 challenge 
 say
 dismiss

Source: Paltridge and Starfield (2007, p. 110)

In addition to reporting the literature, the researchers also should 
have a strong stance of the issues being reviewed. For example, the 
researchers should be able to give comments to previous studies and 
make some criticisms if necessary on previous studies.  
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Linguistic strategies for commenting  
on previous research

Strategy Functions Examples

Hedges to withhold the writer’s 
full commitment to a 
proposition

might/perhaps/ possi-
ble/about

Boosters to emphasize force or 
the writer’s certainty in 
a proposition

in fact/definitely/it is 
clear that

Attitude 
markers

to express the writer’s 
attitude towards a prop-
osition

unfortunately/ I agree/
surprisingly

Engagement 
markers

to explicitly refer to or 
build a relationship with 
the reader

consider/note that/you 
can see that

Self-men-
tions

to make explicit refer-
ence to the researcher/s

I/we/my/our

Source: based on Hyland 2004a

In the following table, I provide a sample of literature review. 
There are many structures of literature review section though, from 
which researchers or research students can refer to. This is an abridged 
version of the literature review of the thesis conducted as a partial ful-
fillment to graduate at College of Bowling Green, USA. The research-
ers investigated teachers’ perceptions and attitudes on direct instruc-
tion in relation to reading mastery. 
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Extract: Sara J. Gervase (2005). Reading mas-
tery: a descriptive study of teachers’ attitudes and 
Perceptions towards direct instruction. Unpub-
lished thesis from College of Bowling GreenState 
University

Analysis

CHAPTER II. REVIEW OF LITERATURE
The purpose of this study was to investigate 
teachers’ attitudes and perceptions towards using 
a commercial Direct Instruction approach to teach 
beginning reading, and to determine whether 
there are differences in attitudes and perceptions 
based on years of experience with Direct In-
struction. This chapter will review the literature 
related to a Direct Instruction program known as 
Reading Mastery as well as teacher perceptions of 
Direct Instruction.

Introducing 
the topic being 
discussed

Direct Instruction
When professionals in the field of education dis-
cuss Direct Instruction, it usually generates con-
fusion and disagreement (Adams & Engelmann, 
1996). A main reason for the disagreement is that 
professionals are not describing and defining 
Direct instruction in the same way. Direct Instruc-
tion was originated by Siegfried Engelmann and 
his colleges at the University of Illinois in 1967…

Describing 
the main 
topic being 
discussed-
analyze the 
theoretical 
framework of 
the research
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Adams and Engelmann (1996) describe two types 
of Direct Instruction techniques and sequences: 
Direct Instruction techniques and sequences that 
set standards, and commercial Direct Instruction 
sequences and materials that are designed for use 
by people who have not been trained directly by 
Engelmann and his colleges…

Similar issue 

The final feature of Direct Instruction described 
by Adams and Engelmann (1996) is scripted pre-
sentations. Directions in the commercial program 
are always specific and presented in the form of a 
script that provides exact wording. Adams’s and 
Engelmann’s rationale for scripted presentations 
states that students will learn the material with 
less confusion if the teacher presents adequate ex-
amples with clear, consistent wording…

Reviewing 
previous 
studies on 
relevant topics

Reading Mastery
According to Schieffer et al. (n.d.), “Reading 
Mastery are basal reading programs that develop 
reading skills and strategies through systematic, 
small steps that make it possible for all children to 
learn and learn in a timely manner” (p. 2 ). Schief-
fer et al. provide an extensive review of Reading 
Mastery and its components including examples 
from the Reading Mastery Series…

Critically 
develop the 
debate of the 
topics.
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Research on Reading Mastery and DISTAR
The following section is a summary of research 
findings on Direct Instruction. Adams and Engel-
mann (1996) include 37 articles in their meta-anal-
ysis of Direct Instruction. Studies within the 
meta- analysis that investigated the effectiveness 
of DISTAR and Reading Mastery were selected 
for review in this chapter. Additional studies 
provided by Adams and Engelmann on Direct 
Instruction relating to reading, teacher attitudes, 
and teacher training are also included.

Participants include individuals within general 
and special education populations. The following 
studies are organized chronologically beginning 
with findings with general education populations. 
A total of 17 studies are discussed…
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Teacher Training and Perceptions
Adams and Engelmann (1996) suggest that rela-
tively extensive training with Direct Instruction 
be implemented with teachers prior to the first 
year of teaching. One week of training along with 
follow up sessions throughout the year may be 
adequate. Adams’s and Engelmann’s rationale 
for training is that teachers must be adequate pre-
senters, motivators and sources of feedback and 
corrections to teach effectively…

Myths about Direct Instruction
Adams and Engelmann (1996) identify eight 
myths regarding direct instruction. Myth one 
states: “Direct Instruction Programs are rigid and 
unenlightened because they treat all instructional 
tasks as if they have a right and wrong answer” 
(p. 25). Adams and Engelmann explain that al-
though it is true that Direct Instruction programs 
deal with only answers that are correct or prefer-
able,…
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Summary
Adams and Engelmann (1996) along with Carnine 
et al. (2004) have defined Direct Instruction based 
on the program’s design, presentation techniques, 
and curriculum. The most clear and extensive 
Direct Instruction that can be found today is rep-
resented in programs such as Reading Mastery 
(formally known as DISTAR). Reading Mastery 
contains key elements of an effective reading pro-
gram. It has a high degree of structure involving 
carefully sequenced skills. Research has shown 
Reading Mastery and DISTAR to be effective 
with special and regular education populations. 
However, as shown through various studies and 
myths, there seem to be varying attitudes about 
Direct Instruction programs. Research has shown 
a relationship between amount of experience and 
attitudes toward Direct Instruction. Few studies 
support the hypothesis that positive attitudes 
towards Direct Instruction increase along with 
training and experience.

Literature Review as the Starting Point in Research
It is important to note that although researchers dedicate a special 

chapter for a literature review, they should do the reviews of litera-
ture a head of time prior to actually beginning any research activities. 
Reviews of literature allow research students or researchers to gain 
insights on possible research problems.  

My study, for example, reveals that reviewing literature is indeed 
important in developing a research project. All participants in this 
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study agree that previous studies or relevant literature are important 
to help researchers conduct research and write research findings. In his 
own word, Kahiril Ramzi stated that:

In my experience, there are several types to consider in writing 
thesis, the first one is we need to find for all thesis and then we 
have to read previous studies that are relevant to your topic and 
then we analyze these studies to state gaps between our thesis 
and those previous ones (Khairul Ramzi)

At the same notes, other participants, Iklil Karni, Fiersa Dewi, and 
Nurul Akmil also agree that reviewing relevant previous studies are 
one of the first steps to start doing research. Fiersa Dewi for example, 
suggested that:

…then try to find literature, you need to find the literature, ya…
the resource. We call it resources to back up your knowledge, to 
back up the theory that you are going to use in conducting your 
research…you can get information from scholars-google;…Pus-
taka Nasional; … SAGE and some other kinds of journal (Fiersa 
Dewi)

In the same tone, Risnadewi also mentioned that previous rele-
vant studies are helpful in the process of identifying and shaping the 
research problem. P6, for instance mentioned that:

Ya of course, you have to read the books which are related to 
your topic like find out some theories related to the research. 
Reviewing literature is also important to allow students shape 
research questions. However, avoid copy paste from other peo-
ple’s thesis because these theses may have some mistakes as well 
(Risnadewi)

Saiful Mal also noted steps a student can do in problem identifica-
tion, in his own word Saiful Mal suggests that problem identification is 
a perquisite to conducting research effectively. He states that:
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Okay, I think you need to do is to find problem, to find an in-
teresting thing that you want to research, and then try to find 
the resources, literature that will back you about the information 
that you are going to research on (Saiful Mal)

These quotes suggest that reviews of literature, the relevant stud-
ies are important to help researchers shape the research questions and 
also help them find the research gap.   

As reviewing literature is important, researchers are expected to 
understand where they may get access to literature. Nurul Akmil sug-
gests that:

Well, you can go to library, searching for books or journals, or 
anything you can have and take to your research. Well, you can 
find many different research titles and check them if they are 
relevant to your study (Nurul Akmil)

There are many places that researchers can find literature. The best 
place to get good resource is library where they can get access into 
books, journals and many other academic resources. Anderson and 
Poole (2001) and Creswell (2014) stressed the significance of reviewing 
literature. Students or researchers are obliged to engage in constant 
and continuous reviews of literature; this activity should be conducted 
throughout the process of thesis writing.

Reviews of literature will benefit students and researchers in many 
respects. As suggested by Creswell (2014); Griffee (2012) that litera-
ture review benefits researchers in many ways: it provides background 
about the topic; it educates readers on your particular research top-
ics; it informs readers that you have read comprehensively on your 
field of interest; it also identifies researchers’ source; and last but not 
least, it provides ideas for further research (Griffee, 2012, p. 23). Al-
though the nature of qualitative research does not require literature 
to be reviewed at the beginning of thesis writing, reviews of literature 
can enhance students’ or researchers’ understanding of the topic of 
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their study. It is therefore, literature review is a central part of thesis 
writing. Creswell (2014) also noted that “It is important to extensively 
review the literature on your topic before you design your proposal” 
(p. 22). This suggests that reviews of literature are crucial throughout 
the process of thesis writing. Literature review is not only important 
during problem identification, methodological design but also import-
ant during data analysis. It is for this reason that acquiring skills in 
reviewing literature is an asset for successful thesis writing.

In addition, according to the participants of this research, the other 
important skills needed for successful thesis writing is writing compe-
tent. The following section thus will discuss about this important issue.

Knowledge on Academic Writing
While problem identification and literature review are two import-

ant steps to write thesis successfully, skills in academic writing is also 
very important. Researchers will not be able to report their findings 
well unless they have sufficient skills in academic writing. 

Nurul Akmil for instance states that:

In writing thesis, you should be skillful in paraphrasing…you 
may use direct quote where you copy from the original version 
and paste it to your work…paraphrasing you need to read, you 
have to understand and you have to take the clue or the core 
of the statement …the paraphrase make the idea brief…(Nurul 
Akmil)

This quote suggests that one of the first important skills that all 
students writing thesis should have is paraphrasing skill. The ability 
to paraphrase well gives great advantages to authors or researchers. 
This is because through which new knowledge can be generated and 
explored. In addition, this skill also prevents author from plagiarism 
(Teitelbaum, 1998; Anderson & Poole, 2001; Lipson, 2005)
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In addition, to be able to write a good thesis is for researchers or 
students to read other thesis first as many as possible. This is import-
ant to helps them understand the writing style. Jamil for example, said 
that:

…and then the second one tries to get familiar with the style, 
writing style of the thesis…see and follow the rules of the writ-
ers. I am sure that will make it easy, easier for you to write later 
on…read and read again the writing style (Jamil)

It is no doubt that writing competent is important in the process 
of thesis writing. The writing competent will enable researchers or stu-
dents in developing their thesis. However, writing competent alone is 
not sufficient to succeed in writing their thesis; students or researchers 
have to acquire sufficient knowledge on academic writing, which in-
cludes paraphrasing, summarizing skills, referencing and other skills 
related to academic writing (Anderson & Poole, 2001).

Writing is one of the most difficult skills to acquire for some stu-
dents, and this become the biggest constrain for them to finish their 
study on time. For this reason, scholars provide advice and also strat-
egies to develop writing skill. Anderson and Poole (1998) and Lipson 
(2005) suggest some important steps to write successful thesis. It is 
important that students write the first draft, which later on they may 
need to review and revise their first draft.

 Apart from academic factors for successful thesis writing, the 
study also uncovers some non-academic factors that lead to students’ 
success in thesis writing. The participants argue that relationship with 
supervisors and time management are two related factors, which are 
as important as the academic factors, and I will return to this issue in 
Chapter Six.  
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T

CHAPTER FOUR
__________

Research  
Designs

This chapter highlights some methodologies commonly used in 
EFL/ESL research settings. In this chapter, there are at least six meth-
odologies described in the book: The Narrative Inquiry; Introspective 
Research; Ethnography; Case Study; Experimental Research and Sur-
vey Research. These are popular research methodologies, especially in 
the field of EFL/ESL teaching.

Narrative Inquiry
Narrative inquiry has been so popular among language educators 

that most of them use this inquiry in their research projects. Kramp 
(2004) states that narrative inquiry “serves the researcher who wishes 
to understand a phenomenon or an experience rather than to formu-
late a logical or scientific explanation” (p. 120). In the view of narrative 
inquiry, Ones’ stories can be seen as a legitimate source of information. 
For that reason, the Narrative Inquiry relies on participants’ stories for 
the data of the research. Life-story when it is well stated and reflected 
can be an important source of research findings.

Narrative has been seen as a legitimate professional journey 
(Knight, 2011; Elliott 2005), and it is “understood to organize a se-
quence of events into a whole so that significance of each event can be 
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understood through its relation to that whole” ( p. 3). The narrative in-
quiry also permits researchers to provide “life-like accounts that focus 
on experience” (Pepper & Wildy, 2009). This definition suggests that 
narratives are embodied in three features: narratives are chronological 
because they represent events in a sequence; they are also meaning-
ful, since the sequence gives meaning to events being represented; and 
third, narratives are social because they are produced for a particular 
audience (Elliott, 2005).  

In the context of EFL learning, language educator could conduct 
narrative inquiry to explore personal stories of EFL teachers or stu-
dents. For example, researchers would explore stories of EFL teachers 
on their experience teaching English in a particular school setting. EFL 
students could also explore their colleagues experience through their 
stories on learning strategies they implement in their learning of the 
language. 

Narrative inquiry in the field of English and EFL has been con-
ducted by many students in Bachelor, Master and also doctorate’s de-
gree. The study of which can be seen from a doctorate thesis written 
by Faine (2008) who did the autoethnographic study based on her own 
story of EFL learning experience. 

I will provide some extracts taken from Faine’s (2008) studies to 
show research students on how to develop research using the Narra-
tive Inquiry. 

a. Stating the research problem
Miriam Faine (2008). At Home in Australia: Identity, Nation and 
the Teaching of English as a Second Language to Adult Immi-
grants in Australia. Unpublished Thesis, Monash University
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What makes a middle aged 
woman teacher embark on a 
PhD? In my case it was the belief 
that there is something wrong 
with adult English as a Second 
Language teaching (henceforth 
referred to as ESL) in my state of 
Victoria.

When I returned from London 
in 1986, I was disturbed by some 
pedagogic practices in ESL in Vic-
toria, by its isolation from other 
related adult education pedago-
gies such as adult literacy, and by 
the silence of the learners within 
its institutional and pedagogic 
culture. Alongside this I detected 
a high degree of certainty within 
the field and also publicly, that 
Australia is uniquely blessed in 
having an extensive government 
funded English language pro-
gram for settlers (that is, ESL), 
leading to a consequent dearth of 
critique of that program.

Raising research problems-this 
is typical writing genre in a 
Narrative Inquiry-using a very 
informal sentence

Using a personalized state-
ment from the very begin-
ning-narrating her own prob-
lem, which she believes need 
solving

Justification of the research 
problem-the author justifies 
why she thinks it important to 
conduct this study
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In the meantime and particularly 
through 2006 and 2007, the issues 
I deal with in this research have 
become matters of much public 
comment. Positioning ESL teach-
ing as a site where politicised 
and contested discourses about 
education and training, workforce 
formation, race and immigration, 
and the formation and identity of 
the Australian nation intersect, 
no longer seems an exaggeration. 
It is evident that language differ-
ence generates considerable anx-
iety and that has led to the State 
sponsored ESL enterprise. In spite 
of this - or because of it – the field 
is conceived of, and largely rep-
resents itself, as an ideologically 
unproblematic discourse of lan-
guage teaching. There is a general 
expectation in the field and across 
the general community that atten-
dance at ESL classes will ensure 
that all immigrants will learn En-
glish.

Describing the source of her 
research problem and the ra-
tionale she provides in justify-
ing her study
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This study emerges from my inti-
mate knowledge of ESL classroom 
practice and teachers’ language. 
It is grounded in praxis; through 
turning a critical eye on classroom 
knowledge and teacher culture, 
I hope to offer an original and 
novel contribution to the practice 
of others, not so much telling 
readers, researchers, learners, 
or teachers how to speak, read, 
write, listen or engage in critical 
practice, as imagining possibilities 
for more productive discussions 
about these matters (Norton & 
Toohey, 2004:12).

This extract suggests that researchers in the Narrative Inquiry start 
research problems through self-reflection. In this particular research, 
Faine (2008) problematize her own experience and start from it to build 
an interesting researchable issue to explore. These three paragraphs 
show how Faine (2008) develop her research, which is very much a 
reflection of her own experience. 

 The following extract from Faine (2008) will show a clear pic-
ture on how researchers reflect on their experience to generate, con-
struct and develop research problems.

In order to make the argument that effective ESL 
learning must be centred on the bilingual life world 2 of 
learners-as-immigrants, I require a methodology that can 
discover the complexities and contradictions of lived ex-
perience by providing ‘data’ that is as specific, local, con-
crete, and grounded in space and time as possible. In or-
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der to provide this, I use stories from my professional life 
about real people I have taught and their learning or not 
of English, recognising that the learners as I experienced 
them are the focus of this research and that I am the author 
of ‘their’ stories. This means that ‘knowing’ the learners 
is consequent on ‘knowing’ myself, and leads me to an 
autoethnographic methodology in which my own experi-
ence and stories form part of the research questions and 
research data.

I start from the position that EFL/ESL teachers are 
discursively positioned and that our professional selves 
are conflicted and multiple, constructed within discours-
es of gender, race, whiteness, modernity, post modernity, 
globalisation. Contemporary thought relativizes knowl-
edge so that the ‘…intimate problem of how one becomes 
affected by knowledge, by the experiences of strangers, 
and by histories that are not our own, not in terms of its 
application for others but in terms of our own capacities 
to believe and be touched by knowledge, remains one of 
the grand paradoxes of our century’ (Britzman, 2000b:201).

I return to issues of methodology below, but, first I 
need to explain what I hope to achieve in this study and 
why I think it matters. Firstly, what kind of social practice 
is ESL, in what kinds of social relations it is embedded, 
what kinds of political and cultural contexts constitute ESL 
and are constituted by it?

As seen in this particular extract, Faine (2008) use the first person 
singular ‘I’ to emphasize the ‘selfness’ of the researcher. The use of ‘I’ 
indicates that she emphasize her positioning in the research. As seen 
in the second paragraph of the extract, she mentioned “I start from the 
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position that…”. This indicates that she recalls and reflects her own 
teaching experience and the contestation of her own experience with 
multiple agencies surrounding her professional self as EFL instructor 
in the state of Victoria.

b. Methods in Narrative Inquiry
As the Narrative Inquiry is considered qualitative research, main 

data in this particular inquiry is in form of words or narration, just 
like other kinds of methodologies in qualitative research. Therefore, 
in collecting data in Narrative Inquiry, researchers generate data first 
and foremost an autoethnography of their participants. This kind of 
biographical writing allows participants to express their experience 
and reflect from it to reveal answers of the research problems being 
explored. To do this, researchers should use extra caution to invite par-
ticipants to narrate their experience in the written form.

 Narrating experience is challenging for some people due to cul-
tural constraints. For example, in some cultural values, telling self-sto-
ry is very sensitive. This is so in the Asian culture, for example where 
exposing oneself is not a good option for some people.

An extract of the example of story used as main research data in 
the narrative inquiry, taken from Faine (2008).

Extract 1 

MV had lived in Australia for many years before she attend-
ed any classes. Her story shows how language learning extends 
long beyond the time of migration. Language, which is internal 
to desires and thoughts, developed in tandem with her identity 
through relationships with her teachers and encounters with new 
areas of knowledge. Her story shows how this process involves 
the emotions as well as the intellect. MV’s text shows the impor-
tance of ‘school’ as a solidary space, and of ‘education’ as cultural 
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capital that permits the construction of new identities and also 
the development of agency (p. 217)

M V

When I was little I didn’t have any schooling in my 
country, Croatia, because there was war. After the war 
there weren’t any schools left. When the people started 
building schools I was thirteen years old. The govern-
ment gave people my age night school for three months 
after that they didn’t give me any schooling any more. 
Afterwards I worked on my parent’s farm. When I was 
seventeen years old I left my parents and went to another 
place and got married. We weren’t lucky in our marriage. 
I had my three children, two boys and one girl from two 
husbands. I am now a single mother. Now I am a student 
at the Centre. When I first started school I was 50 years 
old, I cried like a small child who had just started prep. I 
couldn’t read, write, or speak English, it was very hard for 
me. Many teachers helped, including A and E who were 
my first teachers. I have been at school for five years now, I 
have had many teachers since then I have liked all of them. 
They taught me how to read, speak and write English. I’m 
still not perfect but I know much more than I did then. In 
school I take special classes such as Sewing, Maths, Aus-
tralian Studies, Women’s Studies, Psychology, Science and 
many more.

This time I am taking full time at school. My dream 
is to have 12 years of school. After school I would like to 
work in an office. I’ll have to forget about my age. I have 
made many friends at school. Because of my school, when 
I go shopping I am able to read what I am buying. I can 
talk to people even if I still need the help of my daughter. 
Thank you to all my teachers for putting up with me. Now 
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I would like to say thank you to my children who have 
also helped me learn some English. Thank you my teach-
ers, thank you my family, thank you my Australia country.

Extract 2

Poor language learner or resistor?

KHT had eleven years schooling. She attended ESL 
classes for 2 years on–arrival and completed the statutory 
510 hours. The year after she applied for an evening course 
which I knew often meant that the student was working in 
the black economy. Her ASLPR score was 1 1 1 1 and the 
assessor noted that ‘K…has difficulty understanding many 
questions even on familiar topics. She can answer simple 
questions once she has sufficiently concentrated and when 
the delivery is clear and slow enough. She can write some 
simple sentences when dictated but is thrown by spelling 
and more complex syntax. She can read very short simple 
sentences only. She is not clear about her job prospects’. 
She was also referred to our Centre for day courses by Cen-
terlink but did not attend, it was reported she had found 
three months work as a machinist. Later she was referred 
again but said she was job seeking. She eventually attend-
ed for several months that year.

KHT wants to work, not to attend classes, and she may also 
be receiving unemployment benefits. (Often newly arrived learn-
ers do not wait to be told they have ‘employable’ levels of English 
before they find a job (Burgoyne & Hull, 2007; Morris & Beckett, 
2004).

These examples indeed suggest that main data in narrative inqui-
ry is participants’ stories on themselves. The stories are retold in the 
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form of oral or the written form. However, participants’ stories fail to 
provide important findings for the issues being explored unless the 
researchers are able to reflect from it and gained insights out of these 
stories.

Case Study
a. Definition
Case study is a widely conducted research in educational settings, 

especially in the field of EFL teaching. Although experts define a Case 
Study in various ways, they agree on a similar line of reasoning that 
the Case Study is a methodology allowing researchers to do in-depth 
exploration on an individual or a group of people. Mackey and Gass 
(2005, p.171), for example states that

… case studies generally aim to provide a holistic description 
of language learning or use within a specific population and 
setting. …, case studies tend to provide detailed descriptions of 
specific learners (or sometimes classes) within their learning set-
ting. Case studies are also usually associated with a longitudinal 
approach, in which observations of the phenomena under inves-
tigation are made at periodic intervals for an extended period of 
time.

This definition suggests three main components of a Case Study: 
it is holistic; detailed; and longitudinal approach. This reflects the idea 
that a Case Study reveals a holistic and detailed description on an ob-
ject or objects being studied, which is usually reached through a longi-
tudinal approach of these particular objects. 

Since the Case Study allows researchers to learn an object or ob-
jects comprehensively, it is commonly used by many researchers. Al-
though some researchers consider a case study as an easy way to do 
research, it actually requires persistent engagement with the objects of 
the research. Hays (2008,p. 225) states that: 
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Case studies are often viewed as an easy way to do research. 
All the researcher needs to do is make some observations and 
conduct some interviews and then write the story of what hap-
pened. As with most research approaches, case study work is 
actually quite demanding, requiring reflective and very focused 
research efforts. 

The quote suggests that the case study is not as easy as many peo-
ple thought. Researchers should plan well to conduct the study and 
they should also be persistent in their effort to explore the ‘case’ in 
detailed through prolonged engagement with the subjects. 

b. Conducting the CS
Selecting Cases in a Case Study:

 In conducting the case study, research students should initial-
ly select the case. Selecting the case is the first and foremost step any 
researchers should do. The ‘case’ in this particular context includes 
an individual, a group of people, a school setting, classroom environ-
ment, curriculum, a school program, or other interesting issued con-
sidered need exploring. In order to select an interesting case to explore, 
research students may consult their lecturers, academic advisors, de-
partment management, and their colleagues. They could also partici-
pate in seminar, conference, workshop and/or other academic related 
programs (please refer to Chapter One for more detail). 

In the Indonesian educational settings, for instance, research stu-
dents would perhaps most likely to look at several important issues 
related to the Indonesian education:

a. An individual: This may refer to an individual teacher who have 
achieved high academic achievement or a teacher who find it 
difficult to engage in self-professional development. A ‘case’ in 
this context can also classroom practices of a particular teacher 
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teaching a particular subject.

b. A group of people: Research students may take a group of stu-
dents or student-parents or in fact a group of teachers as 
the unit of analysis for their researchers. For the unit analy-
sis would be students’ learning problems; students’ learning 
strategies; students’ learning problems; students’ learning anx-
iety; and other students’ related issues. In addition, research 
students also may select issues related to teachers to be ‘a case’ 
or ‘cases’ in a case study. 

c. A school Setting: It is also an important case for research stu-
dents to select from. For example, school culture and how the 
school culture shape ways of students’ learning and also teach-
ers’ strategies in teaching. In addition, school building, such 
as classroom setting and also seating arrangement can also be 
selected as an important case for research. School facilities are 
also important cases for students to explore. For example, stu-
dents would perhaps consider exploring school facilities that 
permit effective learning to take place. 

d. Curriculum: This particular issue is very much of interests for 
educational practitioners in Indonesia. This is because curric-
ulum in the Indonesian school context has experienced per-
sistent changes, which most of the time in fact, inhibit effective 
learning to take place. This is because teachers are not very 
familiar with a newly introduced curriculum, since they are 
struggling to understand and implement an old version of the 
curriculum. For example, while the KTPS (School Based Cur-
riculum) is still implemented, and in fact, most teachers are 
still in the process of learning how to implement the curric-
ulum, a new version of curriculum K13 (Curriculum 2013) is 
introduced. 

e. There are some other cases that research students can select 
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from. To enable them select an appropriate case, research stu-
dents should make themselves familiar with education related 
issues. 

Research Questions in a Case Study

Having identified the case, researchers should then develop re-
search questions. This is important because all research activities start 
from research questions. Since the case study is seen as part of the qual-
itative research, it is important to note that researchers should develop 
qualitative types of research questions, such as allowing researchers to 
explore deeply to issues being addressed. For that reason, the research 
questions should allow participants to express themselves freely, and 
in turns enable researchers to inductively draw conclusion out of the 
narration given by participants. 

One example of research question as extracted from the thesis of 
Al-Khatib (2013, p. 9).

1. How does a preschool teacher form her professional identity?

2. How does a minority teacher’s professional identity develop in 
a predominantly White school community?

3. How is professional identity developed in the school context 
in which the teacher works and in light of significant personal 
and professional experiences?

The extract of research question as listed in the book suggests that 
the questions posed are open-ended, and this allow researchers to gain 
more comprehensive answers on problems being investigated. It is also 
obvious that these research questions would be best answered through 
in-depth interview or participants’ reflective journal. The questions 
starting with the ‘how’ requires thick description form participants, 
which allow researchers to understand more in-depth understanding 
on the phenomenon being explored. For example, the first research 
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question “how does a preschool teacher form her professional identi-
ty?” requires the participant to recall her memory on agencies that form 
her professional identity. The answer to this kind of question can vary 
from one individual to others, depending on their self-perception on 
what particular factors influencing his/her professional identity. This 
kind of question also requires effective interviewers who can probe 
more follow up questions to scrutinize other important information.

 The second and the third research questions also invite partici-
pants to probe more into their experience and how it influences the 
formation of teachers’ professional identity. The second question in 
fact stimulates participants to reflect more in-depth into their life ex-
perience within a particular dominant cultures. To enable researchers 
gain more comprehensive data from the participants, the researchers 
should be able to probe deeper into participants’ belief on the contes-
tation of context with professional identity development. 

The Methods in a Case Study

Main methods of data collection used in a case study are semi-struc-
tured interviews, participant observation, reflective journals and doc-
uments. These are methods commonly used in a qualitative research. 
This is because these methods of data collection allow researchers to 
go deep down into participants’ voices. However, some methods may 
be appropriate with a particular research problem but not to the oth-
ers. For example:

1. How do students perceive language teaching in the Indone-
sian context?

2. How do teachers manage classroom instruction?

3. What do students feel being a foreign student in the Australian 
school contexts?

These three samples of research questions require different meth-
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ods to gather the data. For example, the first research question will 
be best answered by interviews because it requires participants to ex-
press their opinions on some issues being explored. While the second 
research question needs for observation of participant observation. 
This is important to note that the observable phenomenon is better 
answered through observation. For instance, when researchers wish 
to see ones’ performance, such as teachers or students’ classroom per-
formance, researchers would most likely use observation and take de-
tailed notes on the phenomenon being observed. The third research 
question seems to be exploring the sensitive issue, since it explores 
participants’ feeling being a minority. For this reason, it is important 
to note that researchers should take extra care in exploring this import-
ant and sensitive issue, such as one’s feeling upon something. For that 
reason, the researchers need to think other ways of collecting the data, 
and in a case study, reflective journal could be the most appropriate 
method to refer to upon exploring a sensitive issue as such.

Some previous studies on this can be seen in the following section.

Extract: Michelle R. Rodems (2011) Col-
laborative Relationships Between Faculty 
and Student Affairs Professionals: A Case 
Study. Unpublished thesis, Bowling Green 
University

Analysis

I once interned at an institution where the 
school was considering allowing social 
Greek organizations for the first time. It 
was a heated issue on campus and in the 
city, and as a result the president held open 
forums for all college constituencies—stu-
dents, staff, faculty, parents, local citizens, 
city officials, and others who felt their inter-
ests were at stake. 

Justifying the 
case-bringing the 
experience and the 
phenomenon
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In the midst of one of the contentious fo-
rums, an elderly man stood up and said that 
he had his opinion, but regardless of the 
outcome, he was proud of the school. He ex-
plained that the school was demonstrating 
true community in that although there was 
much disagreement, each person was work-
ing with another to help solve the problem. 
The best communities, he suggested, are 
those that work through the difficult situ-
ations to become even better in the future. 
The same could be said of effective collab-
oration in higher education. Regardless of 
those involved, how they came together, 
and their purposes, people in partnership 
are different individuals working together. 
In ideal circumstances, there is agreement 
in work-style, motivation, and goals such 
that the collaboration is productive and 
rewarding. In more challenging situations, 
partnerships may resemble a tug-of-war. 
By understanding the relationship of those 
individuals working together, collaborators 
may better move through the difficult situa-
tions toward a common goal…
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Statement of Problem and Significance of 
the Study

Although collaboration has been called 
an “imperative” (Kezar & Lester, 2009; 
Wingspread Group, 1994), and “interest in 
enhancing academic and student affairs col-
laboration at colleges and universities has 
increased across the country” (Kezar, 2003a, 
p. 1), collaborative efforts are not always 
successful (Kezar & Lester, 2009; Magolda, 
2005). 

Difficulties with development, implemen-
tation, and institutionalization seem wide-
spread (Kezar & Lester, 2009). Without 
good planning and good design, research 
suggests over 50% of collaborations will fail 
(Doz, 1996). While concern about collabo-
ration success is applicable to many groups 
of people who work together to run an in-
stitution, in this case its relevance is specific 
to faculty and student affairs staff members 
who are arguably the two groups most re-
sponsible for student learning. Therefore, 
“We need to better understand how to 
support this work and make it successful” 
(Kezar & Lester, 2009, p. 5). 

Stating the problem 
and provide signifi-
cance of the study
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Ultimately, gaining a better understanding 
of the collaborative relationships between 
these two groups may improve the efficacy 
of their work together. This study adds to 
the limited research about the nature of rela-
tionships and collaboration between faculty 
and student affairs professionals in partner-
ships to improve student learning in higher 
education. Specifically, it focuses on three 
areas that are important to collaboration: 
the development, function, and interplay of 
collaboration and relationship of those in-
volved in collaboration.

In the 1990s, higher education as a whole 
lacked integration within and between the 
curriculum and co-curriculum and was 
criticized for failing to meet societal needs. 
In a report on American higher education 
sponsored by the Lilly Foundation and Pew 
Charitable Trusts, the Wingspread Group 
(1993) wrote about their concerns, “A dis-
turbing and dangerous mismatch exists 
between what American society needs of 
higher education and what is receiving” (p. 
1). The National Association of State Univer-
sities and Land-Grant Colleges (NASULGC), 
through the Kellogg Commission, reported 
similar concerns. 

EFL RESEARCH: DESIGNS AND THESIS WRITING

104

D
r. Teuku Zulfikar



The Commission’s concerns highlighted the 
focus on narrow, disciplinary concerns that 
had “little relationship to the challenges 
facing our society” (NASULGC, 1997, p. 4). 
The division between student affairs and 
academic affairs did not help the problems 
in higher education. Although those in ac-
ademic affairs acknowledged this concern, 
most of the pressure to collaborate for stu-
dent learning was provided by those in stu-
dent affairs. In response to the segregation 
and calls for reform, the American College 
Personnel Association (ACPA), produced 
The Student Learning Imperative (1994).

Research Questions
The primary research questions addressed 
in this study were:
For partnerships between faculty and stu-
dent affairs professionals promoting student 
learning:
•  How did their relationships develop 

and function?
•  How did their collaboration develop 

and function?
•  What was the interplay between collab-

oration and relationship?
•  What did they experience by being in 

this partnership?
•  How did their collaboration affect stu-

dent learning?

Types of research 
questions in case 
study
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The sample of methodology in a case study

Extract: Michelle R. Rodems (2011) Collaborative Relationships 
Between Faculty and Student Affairs Professionals: A Case Study. 
Unpublished thesis, Bowling Green University

I chose to use case studies for this study because they 
were particularly well-suited to capture the complexity 
of collaborative relationships (Jones, Torres, & Arminio, 
1996; Stake, 1995). This methodology was situated within 
the constructivist paradigm. A case study design was used 
“in order to gain an in-depth understanding of [a] situation 
and its meaning for those involved. The interest was in the 
process rather than the outcomes, in context rather than 
a specific variable, and in discovery rather than confirma-
tion” (Merriam, 1988, p. xii).

Case study methodology has been defined by four 
characteristics that are “essential properties” (Merriam, 
1988, p. 11): particularistic, descriptive, heuristic, and in-
ductive. Particularistic meant that the case itself was spe-
cifically important in what it highlighted (Merriam, 1988). 
Descriptive referred to the attempt to capture a “complete, 
literal description of the incident or entity being investi-
gated” (Merriam, 1988, p. 11). Heuristic referred to the 
concept that a new understanding is developed as a result 
of the study. Guba and Lincoln (1986) and Lincoln (1990) 
described this as a “heightened awareness of one’s own 
constructions and assumptions, manifest, and unspoken” 
(Lincoln, 1990, p. 72) and “increased awareness and ap-
preciation (although not necessarily the acceptance) of the 
constructions of other stakeholders” (p. 72). Inductive, also 
described as emergent (Guba & Lincoln, 1989b), meant that 
the understanding drawn from case studies comes from 
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the cases themselves as opposed to confirmed concepts, 
ideas, or understandings from others.

The other most popular methodology among students, 
especially those studying EFL settings is an experimental 
research. 

Experimental Research
The experimental research is a methodology which seeks the influ-

ence of independent variables on dependent variables. It is for this rea-
son that most language teachers use experimental research to examine 
if a certain variable, such as a particular teaching method, influences 
students’ ability to acquire language skills. Three types of experimen-
tal research are commonly conducted by many researchers:

Types of methodology Pre/post-test
Randomized 

sampling
Two 

groups

Pre-experimental design x

Quasi experimental design x x

True experimental design x x x

 
These three main types of experimental research were commonly 

referred to my language educator upon conducting research on vari-
able testing. As the table suggests that pre-experimental design is the 
simplest design of an experimental research, it is mainly conducted 
by novice researchers to gain insights on some issues. As the result, 
no scientific claim can be made out of findings of the pre-experimen-
tal design. This is because this kind of experimental design only does 
pre-test – treatment – post-test to only a single group of the research 
participants. This design then fails to do any comparison on the result 
of the treatment. 
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Quasi-experimental design reveals more valid findings, since it al-
low researchers to compare two groups or more, in which treatment 
is given to experimental group, and pre/post tests are administered 
prior and post treatment. This particular design, however, has sig-
nificant caveat, which is the absence of randomized sampling of the 
respondents. Failure to use random sampling technique in selecting 
respondents reduce the validity of the research findings, since the 
respondents may not be homogeneous, while experimental research 
seeks for homogeneity of the respondents to allow proper comparison. 
Since doing randomization of the respondents is challenging in a so-
cial research, researchers wishing to examine the impacts of treatments 
on experimental groups have to take alternative strategy in sampling 
technique. The researchers then used intact groups to be the respon-
dents of the research. 

Mackey and Gass (2008) suggest that one of the most feasible ways 
researchers can take to enhance the validity of the research is to use the 
intact class, as the suggested in the following quotation:

… we discussed the ways in which randomization can en-
hance the experimental validity of a study. However, there are 
situations when randomization of individuals may not be feasi-
ble. For example, in second  language research we often need 
to use intact classes for our studies, and in these cases the partic-
ipants cannot be randomly assigned to one of the experimental 
or control groups. Intact classes are commonly and often by ne-
cessity used in research for the sake of convenience (Mackey & 
Gass, 2008, p. 141-142)

Here is an example of the used of intact classes to examine “the ef-
fects of task repetition on learners’ subsequent production”, as quoted 
from Mackey and Gass (2008, p. 142).
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Research questions:

1. Does task repetition yield more sophisticated language use?

2. Will more accurate and/or sophisticated language use carry 
over to a new context?-Quoted from Mackey and Gass (2018).

Method: 

Show film clips a different number of times to different Spanish 
classes (at the same proficiency level) followed by the showing of a 
new film clip of the same genre.

Groups:

1. Experimental Group 1: This class saw one episode three times 
followed 

2. by a fourth viewing of a different episode.

3. Experimental Group 2: This class also had four viewings of a 
film, but each video was different 

4. Control group: This class saw only two episodes: the first and 
the fourth.

This quotation from Mackey and Gass (2019, p. 102) suggests that 
there can be more than one experimental groups can be treated to test 
if a particular independent variable influences dependent variables. 

In addition, the third popular research design is a true experimen-
tal design. What makes this design differs from the other two is in its 
ability to gain more valid data. This is because this particular design 
meets all criteria of high standard of experimental design. For instance, 
the true experimental design uses randomized sampling technique to 
recruit the respondents. This is important to note that the strength of 
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experimental research is in the sampling techniques used to recruit the 
participants. Randomization in selection of the participants will guar-
antee the homogeneity of the participants and it is needed to gain valid 
data. In addition, the true experimental design employs at least two 
groups; the experimental and the control group. The former receive 
treatment, while the latter does not. The other important experimental 
design component is pre/post-tests to enable researchers examine if 
changes in dependent variables occur after treatment is given.

a. Conducting the experimental research 
Selecting variables to examine

 As in other research design, the experimental research design 
should also select research variables first prior to actually conducting 
research. A variable is defined as the issues need exploring. There are 
two kinds of variable: Independent and dependent variables. Cross 
and Belli (….p. 332) state that:

A variable is a characteristic or condition that can take on dif-
ferent values or levels. Variables may be classified in several 
ways…, the most important distinction is between independent, 
dependent, and extraneous variables. The independent variable is 
that which is thought to have an effect on the dependent vari-
able. In experimental research, the independent variable is the 
manipulated variable and the effect of that manipulation is ob-
served or measured on one or more dependent variables. Extra-
neous variables, also called nuisance or confounding variables, 
are variables that may also have an effect on the dependent vari-
able but are not of primary interest. An extraneous variable that 
is not controlled is said to be confounded with the independent 
variable, meaning that it is not possible to say with confidence 
whether the treatment or the extraneous variable is responsible 
for the observed outcome.
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The quote suggests that there are at least three variables described. 
First, the independent variable, this variable is then manipulated to see 
if it has impact on something or not. Second, the dependent variables 
are the object of manipulation. The other one is extraneous variables, 
which are seen to have effect on dependent variables but are not of the 
primary interests.  

The experimental research design seeks to find information if treat-
ments on certain variable effective or not. There are some variables 
introduced in this chapter as suggested by Mackey and Gass (2008).

Example: A researcher wants to investigate whether aural input 
or input through conversational inter action yields better L2 learn-
ing.

Group 1: Hears a text with input containing the target structure.

Group 2: Interacts with someone who provides input on the tar-
get structure.

All types of experimental research designs basically examine if 
independent variables influence dependent variables after treatment 
is conducted. As in the above research problems suggest that the re-
searchers investigate if aural or conversational interaction (Indepen-
dent variables) improve process of L2 learning (dependent variables). 
The treatments used in this particular experimental research design 
are exposing students with the input containing the target structure 
(students in this group are asked to hear the input), and the other 
group is treated through exposing them with the opportunity to inter-
act with someone providing input (students in this group are asked to 
interact with someone providing input)-the treatments ‘hearing’ and 
‘interacting’ are compared to identify what kind of treatment is proven 
more effective. 
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In addition, the experimental research design also recognizes mul-
tiple dependent variables, which can be observed in the following ex-
tract:

Example: A researcher wants to investigate to what extent aural 
input, input through conversational interaction, or a combination of 
aural and conversational input yields better L2 learning.

Group 1: Listens to a text containing the target structure. 

Group 2: Interacts with someone who provides input on the tar-
get structure.

Group 3: Receives some input through listening and some 
through interaction.

This extract suggests that in experimental research design, mul-
tiple independent variables can be tested simultaneously. In refer to 
the above extract, it shows that a particular independent variable or 
in combination of both variable can be treated to know their influence 
on a dependent variable. As the example shown here, the researchers 
would examine if aural input, conversational interaction, or the combi-
nation of these independent variables influence dependent variables.

The experimental research design can also be tested by multiple 
independent variables, as in the following extract:

Example: A researcher wants to investigate to what extent aural 
input, input through conversational interaction, a combination with 
aural input followed by interaction, or a combination with interac-
tion followed by aural input yields better learning.
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Group 1: Hears a text with input containing the target structure.

Group 2: Interacts with someone who provides input on the tar-
get structure.

Group 3: Receives some input first through listening and then 
through interaction.

Group 4: Receives some input first through interaction and then 
through listening.

Researchers in experimental design can also use more than four 
independent variables to see how they influence a dependent variable. 
As seen in the extract four independent variables are tested if these 
variables yield ‘better learning’. 

This research methodology has been commonly conducted by stu-
dents in the field of EFL learning. For example, referring to the da-
tabase of department of English Language Education, UIN Ar-Ran-
iry Banda Aceh, I found that from the Academic Year of 2011 to 2015, 
there were 125 theses written by students in the department of English 
Language Education in experimental research design. This suggests 
that the experimental research design is very popular among students 
in the EFL teaching. Although many students have conducted research 
using this research design, there are still caveats found in the process 
of conducting this research design. 

For this reason, I would describe strategies in conducting effective 
experimental research design in this particular chapter. I discuss step 
by step strategies in conducting experimental research. This is import-
ant to give insights for research students to find appropriate topics 
for experimental research design. The second important issue need 
discussing in this particular chapter is sampling techniques used in 
recruiting the participants. The method of data collection, including 
the process of treatment and pre/post-tests will be discussed to allow 
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students understand this particular methodology. Finally, to provide 
vivid example of this design, I will reviewed some previous research 
conducted on the experimental research design. 

Some Research Topics 

Research students in the Indonesian context can look around their 
educational context to take a particular issue to explore. These students 
could look at teaching methods, classroom practices, school manage-
ment, or on the application of certain teaching methods in classroom 
instruction. There are many issues to find for research, for example:

Teaching Strategies

Independent Variables Dependent Variables

Contextual Teaching and 
Learning

Enhance Reading skill

Self-Questioning Strategy Reading Comprehension

Jigsaw Reading Comprehension

Extra-curricular Activities Speaking Skill

Interactive Language Teaching Speaking Skill

Top-down Processing Strategy Listening Comprehension

Questioning Strategy Reading Comprehension

Problem-Solving Strategies Reading Achievement and Moti-
vation

REAP Technique Reading Comprehension

Cooperative Learning Reading Comprehension

Story Telling Activities Speaking Skill

Role Play Speaking Skill

Reading Aloud Pronunciation

Tongue Twister Pronunciation
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These are some variables in the field of EFL teaching that can be 
used as research variables. The independent variables listed in this 
particular chapter are generated from the B. Ed thesis written by stu-
dents in department of English Language Education. There are some 
other variables than can be examined if these independent variables 
can influence dependent variables. 

To explore more options to choose, research students are encour-
aged to read literature in the field of EFL teaching to find more ideas 
on what issues to explore. Students of department of English Language 
Education of UIN Ar-Raniry are very much encouraged to make a visit 
to schools, in which they could consult in-service teachers on issues 
faced in teaching English or other important issues related to Indone-
sian EFL instructional process. 

In addition to issues related to teaching methodology, research 
students may also explore issues related to teaching materials to be 
topics of discussion. For example, research students may want to re-
flect to their experience on learning materials they received in their 
learning process when they were in secondary schools or tertiary lev-
els. They could also consult their colleagues, previous thesis written by 
students in the department, English teachers, and educational policy-
makers. Here are some topics relevant to experimental research.  

 
Teaching Material

Independent Variables Dependent Variables

English Newspaper Reading comprehension

Notebook Speaking skill

Cartoon ‘Gam Cantoi’ Speaking skill

Picture Dictation Listening Comprehension

Riddle Improved Vocabulary

Poster Improved Vocabulary
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English Comics  Speaking Ability

BBC English News Listening Ability

Journal Writing Writing Skill

Digital Oxford Dictionary Improved Pronunciation

Word Search Puzzle Improved Vocabulary

Colored Pictures Improved Vocabulary

Songs Improved Vocabulary

Scrabble Game Improved Vocabulary

These are some topics but not limited to on teaching materials to 
select from in conducting experimental research. Research students 
would perhaps explore other alternatives by reviewing literature, join-
ing seminars and conferences on language teaching and also review 
previous unpublished thesis.

Recruiting research respondents

As discussed in the previous section, the experimental research 
design is divided into three types; two of them, the true and quasi 
experimental research design. These two types of research have to as-
sign an experimental and also a control group. These two groups will 
be treated differently. In the true experimental Research Design, the 
two groups: The control and experimental group should be assigned 
randomly. The Randomization of the sample increases the validity of 
the research as participants or respondents are selected using scientific 
procedure. 

Random sampling is one of the sampling techniques, which is in-
cluded into probability sampling. This means that research population 
receives equal chance to be selected as the participants. However, prior 
to randomizing the population, the researcher should first make sure 
that the population is homogenous. This is because homogeneity of 
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the population is the basic prerequisite for random sampling can take 
place. The need to use random sampling in social science is very much 
challenging, since it is difficult for researchers or research students to 
organize their respondents to be grouped into either experimental or 
control group. 

For example, in the case of our learning context, in the department 
of language education, it is challenging for the researchers to regroup 
students (the prospective respondents) from one group to other group, 
since they have been grouped into certain learning units. The follow-
ing information shows the condition of the population.

Research Population

(EFL students in the sixth semester)
Course EFL Teaching Methodology

Unit 1 30 students having various intellectual ability

Unit 2 30 students having various intellectual ability

Unit 3 30 students having various intellectual ability

Unit 4 30 students having various intellectual ability

Unit 5 30 students having various intellectual ability

EFL students in the department of English Language Education 
UIN Ar-Raniry for example, when doing experimental research on 
the use of Group Discussion Technique to improve students’ speaking 
skill, they might select participants from these five units to be assigned 
into either control or experimental group. 

The first important step to take is to identify characteristics of their 
research respondents. If the researchers would only recruit students 
having 3,5 GPA to be their respondents, the researchers then need to 
use stratified random sampling to identify, which students out of 150 
students achieve 3,5 GPA and in which unit those students taking the 
course. Having stratified the students based on their homogeneity of 
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the GPA, the researchers should regroup then into another group to be 
randomized later on.

 
Course EFL Teaching Methodology

Unit 1 10 out 30 students achieved 3,5 GPA

Unit 2 15 out 30 students achieved 3,5 GPA

Unit 3 5 out 30 students achieved 3,5 GPA

Unit 4 18 out 30 students achieved 3,5 GPA

Unit 5 20 out 30 students achieved 3,5 GPA

New group 68 students achieved 3,5 GPA.

These 68 students indeed meet the criteria as determined by the re-
searchers, and they are meant to be the research respondents after they 
are randomized. These 68 students will be then selected using random 
sampling to take 40 students who will be then assigned half of them 
into the control and the experimental group. However, it is important 
to note that these students with 3,5 GPA come from many different 
units, and thus the challenge is how then these students would be pos-
sible to move them from their own units to a new unit. This is indeed 
challenging for research students to carry out, since it is difficult for 
these research students to invite regroup them. For that reason, some 
scholars suggest that one of the most feasible types of experimental re-
search conducted by social researchers, and in this case is EFL students 
is Quasi-Experimental Research Design.

The quasi-experimental research design allows researchers to take 
the whole group to be assigned into control and experimental group 
without randomization. This kind of participant is referred to as the 
intact class (Mackey & Gass, 2008). The intact class refers to a group of 
student who is then selected to be either the control or the experimen-
tal group. 
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Course EFL Teaching Methodology

Unit 1 30 students having various intellectual ability

Unit 2 30 students having various intellectual ability

Unit 3 30 students having various intellectual ability

Unit 4 30 students having various intellectual ability

Unit 5 30 students having various intellectual ability

The researchers using the quasi-experimental design can select 
two groups without randomization, known as the intact classes to be 
their participants. However, this kind of research design cannot be 
used as a claim of the truth, since the participants are not randomized. 

Samples Experimental Research

Jelitza Rivera (2015). A Quasi-Experimental Study on The Impact 
of Explicit Instruction of Science Text Structures on Eighth-Grade 
English Learners’ And Nonenglish Learners’ Content Learning And 
Reading Comprehension in Three Inclusive Science Classrooms. 
Unpublished thesis, Central University of Florida

Introduction

This study explored the impact of explicit instruction 
of text structures (both macrostructures and microstruc-
tures) on the science content learning, sentence compre-
hension, and reading comprehension of eighth-grade En-
glish Learners (ELs) and non-English Learners (non-ELs, 
i.e., native English speakers). The treatment was delivered 
in three inclusive eighthgrade science classes at a public 
middle school in a large metropolitan school district in the 
Southeast United States. This chapter discusses the back-
ground of the study, the current problems, the purpose of 
the study, and operational definitions…
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Research Design

The researcher used a non-equivalent group pre-test–
post-test quasi-experimental design (Campbell & Stan-
ley, 1963; Cook & Campbell, 1979; Edmonds & Kennedy, 
2013). The researcher used a comparison group that was 
similar to the treatment group in order to obtain informa-
tion about the effects of the treatment (Campbell & Stanley, 
1963). A quasiexperimental research design was appropri-
ate for this study because of the researcher’s inability to 
control for all variables (i.e., attrition, history, maturation) 
in an eighth-grade middle school setting. Although the re-
searcher could not control all variables, by using a compar-
ison group, the researcher found that the main effects of 
the uncontrollable variables affected both the experimen-
tal group and the comparison group (Campbell & Stanley, 
1963). This study included students in three eighth-grade 
science inclusive classes…

Purpose of the Study

The purpose of this quasi-experimental study was to 
determine the impact of explicit instruction of macrostruc-
ture plus microstructure on eighth-grade ELs’ and non-
ELs’ science content learning, reading comprehension, and 
sentence comprehension in three inclusive Classrooms

Research Questions

Main Question 1: Does explicit instruction of macro-text 
structures plus micro-text structures have an impact on 
eighth-grade ELs’ and non-ELs’ science content learning 
as measured by unit test in three inclusive science class-
rooms?

Main Question 2: Does explicit instruction of macro-text 
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structures plus micro-text structures have an impact on 
eighth-grade ELs’ and non-ELs’ reading comprehension 
as measured by the English Language Arts eighth-grade 
REGENTS in three inclusive science classrooms?

Other sample of the thesis can also be seen as in the following 
example. This is an abridged version of the thesis, since it has trans-
formed into a journal article.

Jing Liu (2010). An Experimental Study on the Effectiveness of 
Multimedia in College English Teaching. English Language Teaching. 
Vol. 3. No.1, p. 191-194

Abstract

Based on empirical research and qualitative analysis, 
this paper aims to explore the effectiveness of multimedia 
assisted methods in college English teaching. It seems and 
has been proved by some studies that multimedia assisted 
methods can effectively promote students’ English learn-
ing. But the results of this study do not positively contrib-
ute to the previous hypothesis. Is multimedia a definite fa-
cilitator in college English teaching? The paper is trying to 
draw attention and offer insights into this problem.

1. Introduction

It is obvious to everyone that traditional mode or sin-
gular form of classroom teaching can no longer effectively 
fulfill the needs of students. As a response to the call of 
higher quality language delivery and then in turn cultivat-
ing global competitor for the soaring economic develop-
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ment in china, a considerable number of teachers of Col-
lege English are trying every means to find some suitable 
approaches to enhance their teaching quality. Thanks to the 
overall development of hardware, more and more comput-
ers and multi-media equipment installed classrooms have 
been set up and put to use, whereby students now have ac-
cess to modern equipment. Hence, a lot of direct and excit-
ing improvements can be found here and there in English 
language classrooms. Needless to say, the big change is of 
vital importance viewed from historical perspective of En-
glish teaching. A reliable investigation (Table 1) shows as 
follows: The comparisons of figures as above have strong-
ly supported the effectiveness of teaching method reform. 
So we have the following hypothesis: Multi-media assisted 
methods may effectively facilitate English Teaching. As a 
pre-study financed by Qingdao University of Science and 
Technology, this study were carried out to further test the 
hypothesis.

Survey Research
a. Defining Survey Research
This is one of the most popular research methodologies in the EFL 

setting. This methodology aims at understanding information through 
the use of surveying (Mcka 2006). In most cases, the data for survey 
research was collected through questionnaires or through written in-
terview. Dornyei (2003) and Mckay (2006) point out that survey can 
yield three important information:

• Factual information—seeks to find out the characteristics of 
individual teachers and learners (e.g., students’ age, gender, 
ethnicity, language background, proficiency level, etc.). In the 
survey research questionnaires can be designed in such a way 
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that can yield this particular information. 

• Behavioral information—seeks to find out students’ behavior in 
the process of language learning, such as what they have done 
and will do in their attempt to improve their language skills. 
The information on this issue can be found through the use of 
questionnaires.

•  Attitudinal information—seeks to yield the information on stu-
dents and teachers’ opinions, beliefs, or interests. These ques-
tions are often used in the survey studies to explore how stu-
dents see themselves as students, and also identify the self-es-
teem of the students and also teachers.  

Survey research can be defined most simply as a means of gath-
ering information, usually through self-report using questionnaires 
or  interviews…Survey research is not a design, per se; instead, 
surveys are  more commonly considered the medium used for data 
collection. However, most survey research falls within the framework 
of nonexperimental or correlational research designs in which no inde-
pendent variable is experimentally manipulated 

This quote suggests that survey research is simply seen as a medi-
um to gather data, it uses questionnaires, written interview or self-re-
port. It is seen as non-experimental research, since there is no treat-
ment is given to any variables. 

Survey research is seen as one the most feasible research meth-
odologies for most students and also some senior researchers. This is 
because it allows researchers to collect massive data in a short time. In 
the EFL education, UIN Ar-Raniry Banda Aceh, for example, students 
could just find research topic that they would like to problematize to 
conduct a survey. They may survey teachers’ attitude towards teach-
ing; students’ learning preference, teaching materials, and some other 
information related to education.
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b. Conducting Survey research
Some scholars suggest four stages in doing survey research 

(Hutchinson…, Mcke 2006). These four stages are interrelated to each 
other: the planning, the identification of the respondents, the design of 
instrument, and the fieldwork. 

Stage1. Planning preliminary studies
In this first stage, the researchers should first identify research 

problems they are about to research. The researchers can get ideas 
from their reading of a wide range of literature in related field. They 
can also take advantage of resources available in their library. In the 
case of EFL students at UIN Ar-Raniry, they have multiple resources 
to refer to. For example, the students can have access to mini librar-
ies at the department of EFL education. The library serves thousands 
of books, articles published in international journals, previous thesis, 
and other important resources. Next, the students would also have the 
opportunity to visit libraries available in the Faculty of Education and 
Teacher Training. In addition to these two resources, the students can 
also take opportunity to visit main campus library. 

The other planning that researchers should do is to identify signif-
icant issues need researching. In some instances, researchers may first 
decide a research scope. For example, they first identify what research 
area to focus on: Teacher’s instructional strategies; teachers’ attitudes; 
learners’ preferences; curriculum, or other important issues related to 
EFL field of study. This delimitation of the research problems should 
be done to enable researchers identify which topics worth researching. 

Stage 2 Identification of the respondents
Having identified research problems, the next important stage to 

focus is the selection of the research respondents. Researchers should 
first assure the nature of problem prior to selecting research respon-
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dents. This is important to allow researchers identify their respondents. 

In most cases, respondents in survey research use random sam-
pling technique. The random sampling is used to assure that respon-
dents are homogeneous, and that allow researchers to reveal valid 
data. However, researchers are allowed to use other kinds of sampling 
techniques, such as the purposive sampling or convenient sampling.

Stage 3 Designing the instruments
Instrument is the most important element in a survey research. 

This is because the validity of the data is very much influenced by the 
validity of the design of the instrument. The data of survey research 
relies heavily on the research instrument, and in this case the instru-
ment of data collection is mainly questionnaires. Mckay (2006, p. 35-37) 
shows some research instrument commonly used in a survey research.

To generate valid and reliable data, researchers using survey re-
search should design different types of questionnaires. This is import-
ant to allow them yield more objective responses from respondents.

Open-ended Questions

Mckay (2006) states in this kind of questions, researchers design 
the instruments containing questions, which allow respondents to give 
responses freely in the space provided. There are two forms common-
ly available in this particular example: fill-in or short answer types of 
question.

The Fill-in questions are often used in exploring demographic in-
formation of the respondents. Questions such as “What language do 
you usually speak at home? How long you have stayed in the town 
or in the country? Are examples of the fill-in questions.  Short-answer 
questions, on the other hand, are designed to explore an in-depth in-
formation in regard with aspects of L2 classroom instruction or EFL 
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material development. Questions that require students to describe 
their learning styles or learning preferences are some questions that 
may be asked in the short-answer questions. 

Fill-in Questions Short-answer Questions
1. What language do you 

speak at home?
2. How long have you 

been in this country?
3. How do you like this 

town?
4. Whom do you live with 

in the city?
5. Where did you first 

study English?

1. What kinds of activities you do to improve 
your vocabulary?

2. What is your classroom like?
3. How do your teachers manage instruction-

al process?
4. What types of assessment do your teachers 

give to students?
5. What methods of learning do you prefer to 

implement in your learning of English?

Close-Ended Question

In the close-ended questions, respondents are not given privilege 
to provide their own free answers. They should instead give response 
in accordance with the available option given (Mckay, 2006). The 
close-ended questions commonly come in three forms: the alternative 
questions; the Likert-Scale Questions; and the checklist format. 

Alternative Questions

In the alternative questions, researchers provide two or more 
choices for respondents to select from. The questions are usually writ-
ten in a Yes/No format. This kind of questions allows researchers to 
ask as many questions as possible, and it also will ease respondents to 
answer, since they are only in a form of a yes/no answer. Research-
ers may seek information students’ learning strategies in this kind of 
question. 
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Do you keep a vocabulary log daily? YES     NO

Do you usually practice your English? YES     NO

Do you take note when you are listening to the En-
glish news?

YES     NO

Do you usually use textbooks when teaching En-
glish?

YES     NO

What kinds of learning strategy you like the most? YES    NO

In addition, Mckay (2006) states that alternative-answer questions 
could  be used to gather demographic information  of the respondents, 
such as whether they attended public or private schools or how long 
they have studied English or how long they have been exposed to En-
glish environment (e.g., less than one year; 1–2 years; 2–5 years; more 
than 5 years).

The other type of most popular formats of the close-ended ques-
tions is the Likert-scale question. This type of question enables re-
searchers to obtain answers from respondents in more details. This is 
because respondents can select several categories by circling or check-
ing their response. 

Likert-Scale Questions

Circle the response that best describes your interest in the follow-
ing types of reading materials

 Very Inter-
esting

Interest-
ing

Somewhat 
Interesting

Not Inter-
esting

Magazines 1 2 3 4

Novels 1 2 3 4

Comics 1 2 3 4

Webpages 1 2 3 4
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Checklist Format

The third type of close-ended question as suggested by Mckay 
(2006) is a checklist forma. This format allows researchers to ask re-
spondents to checks all the lists that apply to them. For instance, re-
spondents might be asked to check kinds of methods they prefer to 
use. Respondents can also be asked to answer all the lists on the learn-
ing methods they feel interesting to use in teaching students from mul-
ticultural societies.

Fatemeh Asgharheidari and Abdorreza Tahriri (2015) A Survey 
of EFL Teachers’ Attitudes towards Critical Thinking Instruction. 
Journal of Language Teaching and Research, Vol. 6, No. 2, pp. 388-
396 

DOI: http://dx.doi.org/10.17507/jltr.0602.20

Abstract—The ability to think critically is an important 
and necessary skill that language learners need to develop 
for their academic and social success. Therefore, provid-
ing an active learning environment that is conductive to 
creativity and in which different activities ask learners to 
think critically is considered as one of the foreign language 
teachers’ tasks. This study aims at exploring EFL teachers’ 
attitude toward critical thinking (CT) instruction. The par-
ticipants were 30 EFL teachers who taught English at dif-
ferent language institutes in Tonekabon, Iran. They were 
surveyed on their beliefs about the concept of CT and its 
place in their career. Result indicated that most of them 
have a clear idea toward the concept of CT and believed 
that it is an important part of their job as a teacher to in-
crease learners’ critical thought. On the other hand, most 
of them conveyed a strong desire for more training in how 
to teach these skills. Therefore, to increase teachers’ ability 
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in teaching CT, special training courses must be included 
in teacher training courses.

IV. RESULTS AND DISCUSSIONS

The main goal of the study was to explore Iranian for-
eign language teachers’ attitudes towards CT. The main 
instru-ment utilized to collect the relevant data was an atti-
tude questionnaire. Before administering the questionnaire 
to the main sample, the reliability that was the internal 
consistency within the questionnaire items was estimated 
through a pilot study on 15 EFL teachers. The results of the 
reliability analysis are presented in the following table:

TABLE 1. 
CASE-PROCESSING SUMMARY  N          % 

Cases                                                Valid       15      100.0 
Excluded a                                         0            .0 
Total                                                  15          100.0 

a. Listwise deletion based on all variables in the procedure. 

Wording Questions
1. Negative questions. Because they can be confusing, negative 

questions should be avoided (e.g., “Spelling words correctly in 
English is not difficult for me.” TRUE/FALSE).

2. Doubled-barreled questions. Double-barreled questions ask 
two or more questions at the same time and thus they should 
be avoided (e.g., “In our class we should spend more time on 
reading and less time on speaking.” AGREE/DISAGREE).
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3. Leading questions. Leading questions are questions that en-
courage learners to respond in a certain way (e.g., “Do you use 
the effective learning strategy of keeping a vocabulary log?” 
YES NO).

4. Embarrassing questions. Questions that respondents may find 
embarrassing to answer for social or cultural reasons should 
be avoided (e.g., “What is the literacy level of your parents?” 
“What is your father’s occupation?”).

5. Biased questions. Questions that are biased in terms of race, 
gender, religion, or nationality should not be used (e.g., “I like 
working in small groups with women because they are better 
language learners than men.”).
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I

CHAPTER FIVE
__________

Interpersonal  
Communication  
with Supervisor

 

In addition to academic factors for successful thesis writing, stu-
dents’ relationship with supervisor is very important. There are in-
stances that students fail to complete their thesis on time due to their 
failure to engage with supervisors effectively. All participants note this 
issue, and P7, for example states:

As a novice researcher you need the advice from your supervi-
sor because they have more experience than you. You need to 
first make an appointment before consultation, you also need to 
come on time, make sure that you are well prepared. The most 
important thing is you create healthy communication with your 
supervisor; you need to talk politely with them (Saiful Mal)

This suggests that making good arrangement with supervisor and 
communicating politely with them will help students to use their time 
effectively. However, during the supervisory process, students and 
their supervisor may not reach the same level of agreement on certain 
issues. When that happens, students writing thesis may need to nego-
tiate issues effectively. Other participants suggests that 

First you need to share and talk a lot with your supervisor. If 
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you and your supervisor have a different perception, you need 
to talk you need to change your idea, everything you can talk 
(Safril Amran)

You just need to talk and talk, and just talk with your supervi-
sors that you want to complete your thesis writing in one semes-
ter (Iklil Karni)

…but this is the advisor, you have to tell what happen to you…I 
believe they would understand, you as students just need to 
say…I am quite sure that to make a good relationship, you just 
have to tell them in advance that you really want to finish it on 
time…make your schedule, like you have to make schedule with 
your advisor (Khairul Ramzi)

This suggests that apart from academic factors, the non-academic 
ones also influence students’ effort to write a successful thesis. 

In thesis writing, building good relationship with the supervisor 
is important. In fact, it is one of the most important pre-requisites in 
successful thesis writing. Iklil Karni for example states that:

Oke so make sure to talk a lot with your supervisor. Because 
when you share when you discuss together you will change your 
mind and also I think so for this lecturer also she will change 
her/his main and that is why you have to meet this lecturer reg-
ularly (Iklil Karni)

Meeting supervisor on the regular basis will increase the likeli-
hood that someone finishes their study on time.

Time Management
The ability to finish thesis is not only related to students’ research 

and also teaching competent but also related to their time management 
skills. In the undergraduate program, students in their senior year are 
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required to write thesis. Basically, most senior students only have 6 
months to conduct research, and thus students have limited time to 
complete their thesis if they do not work hard enough to produce good 
thesis. Nurul Akmil, for example States: 

The first thing you have to do is design the schedule. Design a 
schedule because it will be more structure when doing your the-
sis. You want to finish your thesis in six months or maybe three 
months to write what you want to do. If you want to finish fast, 
you must be more diligent than you do as usual (Nurul Akmil)

Nurul Akmil also mentions that:

…supervisor does his/her job at the beginning in designing 
Chapter One. Actually the supervisor helps a lot in designing 
that…supervisor supervises you, well maybe you think that case 
is important (Nurul Akmil)

Lipson (2005); Murray (2011), and Paltridge and Starfield (2007) 
believe that time management is an important factor for successful 
thesis writing. For that reason alone, students are required to manage 
their time wisely to allow them complete their thesis on time. Basically 
all participants in this study believe that the ability to manage the time 
properly will shorten the lengths spent by the students to write their 
thesis. Students in fact, may choose whether to finish their thesis on 
time or not. P7, for example suggests:

…in one semester we can finished it. If we have four semes-
ters, it means we have to finish it in two years. In time manage-
ment point of view, it can be finished on time. That is a good 
research (Safril Amran) 

It is clear from some narrations in this section that writing thesis 
is complicated. There are many factors contribute to the success and 
also the failure in writing thesis. Therefore, it is important that stu-
dents be aware of this particular condition to allow them think ahead 
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of time, and also organize their time wisely to guarantee their uses of 
time wisely in completing their thesis. 

The Closing Remarks
This research has been conducted to explore voices of some se-

nior and junior lecturers on good ways of writing thesis. Data gathered 
from in-depth interviews show that participants have common under-
standing on good ways of completing students’ final project. These 
participants explain that both academic and non-academic strategies 
to thesis writing are both important in writing thesis. The academic 
strategies include problem identification, reviews of literature and also 
writing competent, while the non-academic factor include relationship 
with supervisor and also time management. 
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CHAPTER SIX
__________

Proposal and  
Thesis Samples

Sample of the Proposal

TEACHING THE ENGLISH TENSE/ASPECT SYSTEM FROM A 
DISCOURSE BASIS IN ESL

by

Douglas Adams

Introduction:

This project seeks to investigate the effectiveness of discourse-based 
instruction on the acquisition of the English verb tense/aspect system 
by second language learners.

Brief Literature Review:

For several years now researchers in the area of discourse anal-
ysis have argued that all language should be thought of as discourse 
and thus, have advocated the importance of teaching grammar in a 
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discourse context. One useful and important area within which a dis-
course approach could prove particularly successful is in the instruc-
tion of the English verb tense/aspect system. Several researchers, in-
cluding McCarthy and Carter, have attempted to fit tense/aspect in-
struction into a discourse context. 

However, their approaches primarily focus on the role of tense/
aspect in different genres. Thus they argue that students should be 
made aware of the ways that tense/aspect changes with specific genres 
(Mcarthy & Carter 1994; McCarthy 1991; Carrasquillo 1994).

 This instructional suggestion is too limited and offers little help 
to the classroom instructor in search of a more detailed, systematic 
method for explaining verb choice to their students. What is needed is 
a systematic, more extensive conception of verb tense/aspect. Such a 
concept was suggested by Bull in 1960. The Bull Framework, however, 
is not so much a practical pedagogical method as it is a theoretical con-
cept for thinking about the English verb tense/aspect system. As such 
it is somewhat confusing and inaccessible to many ESL/EFL teachers. 

At the heart of this concept is the division of tense into three time 
lines: past, present and future. Within each line there is a point of ref-
erence around which all aspects relate (Bull 1960; Celce-Murcia & Lars-
en-Freeman 1999; Hinkel 1997). At this time, there does not yet seem to 
be an accessible way to use the Bull Framework within the classroom 
and many ESL/EFL teachers continue to present the verb tense/aspect 
system at the level of a series of decontextualized sentences ( van Zante 
et al. 2000). Such an approach often deprives learners of the necessary 
contextual clues with which to adequately determine the function of 
the forms under consideration. 

It is my intention to propose a practical, teacher and student-friend-
ly method, adapted from the Bull Framework, which can be used to 
teach the English verb tense/aspect system in a discourse context. 
My particular focus will be on the instruction of the past and present 
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time lines (Biber 1988; Hinkel 1997; Zikmund et al. 1995). Additional-
ly, since the participants in my study will be drawn from a variety of 
L1 backgrounds the effects of language background will be investigat-
ed as they relate to the acquisition of tense/aspect (Bardovi-Harlig & 
Reynolds 1995; Coppetiers 1987; Hinkel 1997).  

hypothesis: 

Second-language learners in all ability levels will improve their 
ability to correctly use the present and past English verb tense/aspect 
system in a written narrative after six hours of instruction in using 
English verbs in a discourse context. Instruction will be based on a 
method developed by the author and adapted from the Bull Frame-
work. Improvement will be operationalized by learners’ adherence to 
the following two criteria:

1. Did they stay on a single time line?(if they changed time lines 
did they use a transition word or phrase such as last week, at 
that time,....)

2. Within time lines, did they use before, at, and after verb aspect 
correctly?

Methodology:

 participants:

For this study I intend to elicit the participation of a minimum of 
six classes of students drawn from the University of Florida’s English 
Language Institute. Within each class I hope to receive the participa-
tion of a minimum of nine students. Thus my total sample size will 
consist of a minimum of 54 students.

These students will be drawn from three ability levels, beginning, 
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intermediate, and advanced. Levels will based on the results of the 
Comprehensive English Language Test and further division by di-
agnostics administered by the students’ teachers. The ELI uses these 
measures to separate students into levels ranging from 20(beginner) to 
60(advanced).

 I realize that it could be argued that such a criteria for division 
does not provide a basis for replication by other researchers. However, 
there is no other viable alternative given the resources I have avail-
able. Despite these limitations, care will be taken to sample at least two 
groups of students from each ability level. These groups will be eval-
uated relative to each other and thus a division between ability levels 
should be possible. From each level I will form a control group and an 
experimental group. 

The control groups will receive instruction in English verb tense/
aspect at the sentence level as outlined in the Northstar Grammar se-
ries. The experimental groups will receive instruction in English verb 
tense/aspect based on a discourse approach (described later). I do not 
expect ability level to be the crucial factor in this study but it could 
influence the results and thus will be included. 

Additionally, I intend to replicate this study at least three times 
over the course of a six month period with at least three different sets 
of classes. Thus my possible sample size should increase to at least 162 
participants.

Table 2-1: Level Groupings

Beginning Intermediate

Experimental DLI (30) DLI (50)

         Control SLI (20) SLI (40)

Note: DLI= Discourse-level instruction.  SLI= Sentence-level in-
struction
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materials:

The materials include a pre-test and two post-tests.(see appendix 
A) The pre-test and post tests follow the same pattern. Each test consist 
of a series of 4 pictures of scenes from various short stories includ-
ing: Fog by Bill Lowe, Girl Wanted by O’Henry, and Love of Life by Jack 
London. The sets of pictures are descriptive and are intended to guide 
students in generating ideas for the written element of the test. 

The pictures contain no temporal clues and can be presented in a 
random order and should have no effect on students’ choice of verb 
tense/aspect. Additionally, since every participant will receive the 
same set of pictures any possible influence the images might have can 
be factored out. Along with the set of pictures each test contains an in-
struction sheet which tells students to use a minimum of 15 sentences 
(every sentence has a verb) to write a narrative to explain the pictures. 
The first 15 verbs will be scored.

The materials also include an instruction handout on using English 
verb tense/aspect in a discourse context.(see appendix B) The handout 
can serve as an aid to student comprehension as well as an element in 
training teachers to teach verb tense/aspect in a discourse context.

procedure:

The pre-test will be administered to every participant, during class 
time, in exactly the same manner. There is no time limit as there is 
usually no time limit in naturalistic narrative writing. The students’ 
writing will be evaluated for two criteria: 

1. Did they stay on a single time line?(if they changed time lines 
did they use a transition word or phrase such as last week, at 
that time,....)

2. Within time lines, did they use before, at, and after verb aspect 
correctly?.....
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hour instructional procedure for experimental group:

(day one)

a. Introduce the discourse approach with two identical sentence 
sets which differ only with regards to their adherence to a sin-
gle time line. (see appendix C). Ask students which set sounds 
better. (Students almost always choose the set which maintains 
a consistent time line reference) This provides a lead-in to the 
lesson.

b. Conduct lesson on the present time line (use the handout for 
an assist).

In addition to the sample paragraphs found in the hand-
out, generate at least two present time paragraphs on the 
board with the participation of the students. Diagram these 
paragraphs to illustrate the before, at, and after relationships.

*Note: if students have difficulty understanding the meaning of 
“at”(point of reference), advise them to think of it like the “you 
are here” arrow on a Disneyland park map.

c. Have students work in pairs and practice by writing a pres-
ent time line paragraph. Then have each pair share their para-
graph on a section of the chalk       board. Finally, in a time of 
peer correction go over any mistakes and also reinforce any 
correctly done elements.

d. HW: write and diagram a present time line paragraph

 

(day two)

a. Briefly review the present time line with an example para-
graph.
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b. Conduct lesson on the past time line (use the handout for an 
assist).

In addition to the sample paragraphs found in the handout, 
generate at least two past time paragraphs on the board with 
the participation of the students. Diagram these paragraphs to 
illustrate the before, at, and after relationships.

c. Have students work in pairs and practice by writing a past time 
line paragraph. Then have each pair share their paragraph on a 
section of the chalk board. Finally, in a time of peer correction 
go over any mistakes and also reinforce any correctly done el-
ements.

d. HW: write and diagram a present time line paragraph.

 

(day three)

a. Review both time lines by providing sample paragraphs.

b. Have students work in pairs to write a narrative to explain 
the events of a series of pictures taken from Hearts and Crosses 
by O’Henry. Instruct them to use at least 15 sentences. Allow 
them to choose the time line they’ll use.

Then have groups share their stories orally, clearly stating 
the verbs they used.  

Elicit peer evaluation and correction of any errors. 

c. HW: Have students write a narrative, containing at least 15 
sentences, about a  memorable experience they had.

The procedure for the control group will take 5 weeks and is out-
lined in the verb tense chapters of Northstar’s Focus on Grammar. Post-
test #1 will be administered immediately after completion of instruc-
tion. The procedure for the post-test is the same as for the pre-test. 
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Post-test #2 will be administered one month after completion of in-
struction. The procedure for the post-test is the same as for the pre-test.

Anticipated Results:

Based on the results of a previously conducted pilot study, it is ex-
pected that the instruction of the present and past English verb tense/
aspect system within a discourse context will yield improvement in the 
written narratives of participants as operationalized in my hypothesis. 

This improvement is further expected to be evident across ability 
levels. I do not anticipate the same degree of improvement to be exis-
tent in the written narratives of the control group participants. If the 
evidence suggests that this method is effective then it could represent 
a viable alternative to the current practice of sentence-level instruction.

Statistical Approach:

I intend to compare the means of the pre-test and post tests, for 
each of the groups, to infer a pattern of improvement. Each test will 
be scored based upon two criteria: adherence to a single timeline and 
correct use of before, at and after relationships. Thus, each narrative will 
receive two scores and a mean will be calculated for each set of scores. 
If the resulting distribution is skewed due to outliers I intend to calcu-
late the median score. To test the Null Hypothesis I intend to perform 
a paired t-test between the control and experimental groups’ results. 
Furthermore, I also intend to use aone-way ANOVA to interpret the 
effects of the language background and ability level variables.
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The other example of research proposal in Qualitative Research

Brian Paltridge and Sue Starfield (2007). Thesis and Dissertation 
Writing in a Second Language. London And New York: Routledge, p. 
168-173.

Title: Two aspects of Japanese sentence final expressions in re-
lation to gender: expressing modality and constructing stereotypes

Summary of the research

This project examines the speech of Japanese women and men. Jap-
anese is known to exhibit different speech styles between women and 
men, which is most apparent in the choice of sentence ending form. 
This form can indicate the gender of the speaker as well as the attitude 
of the speaker. The literature suggests that male ending choices are 
often perceived as sounding vulgar and enforcing solidarity; therefore, 
women are not expected to use these forms.

On the other hand, female ending choices are polite, indirect, less 
assertive, and soft sounding. These features, especially the lack of 
assertiveness, encourage the addressees participating in the conver-
sation, allowing the conversation to be carried out cooperatively. As 
some of these ending forms strongly suggest femininity or masculini-
ty, they are often used to depict stereotypical women and men. These 
endings are found in all manner of scripted conversations as well as 
very casual conversation-style writing, such as novels, film scripts, 
advertisements and magazine articles. In those written conversations, 
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women are consistently enforcing their femininity and men their mas-
culinity with the ending forms. 

However, according to recent studies, gender-related forms are 
not used as frequently in actual conversation as they are seen in writ-
ten texts, and some are even disappearing. Moreover, cross-gender us-
age has been observed. This project will investigate the current usage 
of the gender-related forms by young Japanese women and men, in 
particular, the function, frequency and circumstance of occurrence of 
each ending form. Differences between actual language use and the 
speech style in a planned (scripted) conversation will be discussed 
including the style employed when quoting others. Then these con-
versation styles will be compared to determine the gender identity in 
Japanese culture presented by the different speech style.

Purpose of the research

The purpose of the research is to clarify the function of gender-re-
lated sentence final expressions, including particles, copulas and mor-
phemes attached to verbs. Instead of describing the normative use of 
these expressions, the proposed study intends to observe how they are 
actually used by whom and in which context. Then the study will dis-
cuss how these expressions are used to construct stereotypes of wom-
en and men.

Relevant background literature Japanese women’s language at-
tracted people’s attention when Akiko Jugaku published Onna to Ni-
hongo (Women and Japanese) in 1979. Since then, similar to the devel-
opment of research on women’s language in English, both a ‘differ-
ence’ approach and a ‘dominance’ approach has been taken.

Sachiko Ide is playing the leading role in the ‘difference’ approach 
and argues that language difference between men and women comes 
from gender role difference rather than the result of men’s dominance. 
Her interpretation is that women tend to spend more time on socializ-
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ing with other women, which requires polite forms, while men spend 
more time at work where they need an efficient language. She also 
claims that women use women’s language in order to keep their iden-
tity. Not only polite expressions but women’s whole language func-
tion as equipment to create identity as an woman. Ide’s position is that 
women are labelling themselves as women by choosing this feminine 
language.

The ‘Dominance’ approach is most obvious in Katsue Akiba Reyn-
olds’ (1991) work. She claims that the difference between women’s and 
men’s language today reflects the Japanese society of the feudal era 
in which women were viewed as second-class citizens. Although the 
social structure has changed, the culture which considers that women 
should be submissive and should talk accordingly has not changed. 
Keiko Abe (1990) focused on politeness differences and discovered 
that women’s greetings are regarded as

less polite when a man and a woman use the same greeting at 
work. In other words, women are expected to be more polite than men.

As for sentence final particles (SFP), two methods have been taken. 
One is an attempt to clarify their function and the reasons why wom-
en can use a certain set of particles and men cannot and vice versa. 
Researchers involved in this task claim that particles used by men are 
assertive and imply that the speaker takes full responsibility for the 
statement (McGloin 1991). On the other hand, particles used by wom-
en are seen as a tool to avoid being assertive (Ide 1991; McGloin 1991) 
According to these researchers, women’s lower status and men’s dom-
inance in society are responsible for the different language use. As the 
younger and the inferior are not allowed to talk in an assertive manner 
to their counterparts, women are not allowed to talk assertively The 
other approach is to observe the frequency of these particles in real 
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conversation. Researchers engaged in this task record conversations of 
several people and count how many particles are used. Recent studies 
have all shown that particles strongly suggesting femininity are be-
coming less and less popular and that even some particles suggesting 
masculinity are being used by women (Okamoto 1995).

Research question/s

The aim of this project is to investigate the functions of Japanese 
sentence final particles and the way they contribute to marking the 
gender of a speaker. My hypothesis is that there is not much clear dis-
tinction between women’s and men’s actual speech in terms of particle 
use, but stereotypical women’s and men’s speech exists in Japanese so-
ciety. What makes this stereotypical speech is the connection of some 
functions of these particles and the stereotypical image of women or 
men. In order to make this connection clear, the function of each parti-
cle should be made clear. The following are the questions to be asked:

1. Why are particular sentence final expressions associated with 
gender? What are their functions?

2. When and how are these sentence final expressions actually 
used? What are the effects of these expressions?

3. Is there any agreement among Japanese speakers on the stereo-
typical use of these gender-related sentence final expressions? 
Is there any difference between the actual use of these sentence 
final expressions and the stereotypical use of them?

Definitions of terms

• Sentence Final Expressions: These include sentence final parti-
cles, copulas, and style markers such as masu forms.

• Sentence Final Particles: These are sometimes referred as in-
ter-personal particlesas they are used for smooth communi-
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cation and are not directly related to the proposition or the 
message of the utterance. Some of them, specifically, ne, yo, 
na, and sa can be used in the middle of a sentence. In theory, 
they can be inserted after any word, or a particle, if a word is 
followed by a particle. In the present study, however, I will 
refer to them as sentence final particles as they are found most 
typically at the sentence final position and behave in the same 
way as other sentence final particles.

• Gender: Whereas sex is a biological term which refers to bio-
logical differences between male and female, gender is socially 
constructed in a given culture – the division of maleness and 
femaleness which is expected to coincide with the biological 
division. It also refers to psychological attributes of each divi-
sion.

• Femininity: This comprises attributes that society expects 
women to have and demonstrate through appearance and be-
haviour. The term also refers to ‘the other’ as opposed to the 
norm, which is represented by masculinity. Lisa Tuttle (1987) 
explains this as the result of patriarchal tradition. As society 
has placed the male at the centre and made women outsid-
ers, ‘femininity is in opposition to whatever is considered to be 
important civilisation’. The present study is mainly concerned 
with the former aspect. It will, however, refer to the latter 
where appropriate.

• Masculinity: This comprises attributes that society expects men 
to have and demonstrate through appearance and behaviour.

Research methodology

1. Analysis of gender differences in created conversations such 
as those that appear in fiction, film scripts and drama scripts.

2. Investigation of Japanese people’s overt views towards wom-
en’s language through literature.
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3. Analysis of natural conversations. The conversations will be 
recorded in Japan, mainly in the Tokyo area, in order to focus 
on language use in standard Japanese. As the interest of the 
study is in the current use of sentence final particles, not tradi-
tional or innovative use, the subjects will be aged between 20 
and 40.

Anticipated problems and limitations

There are many variations in both oral and written forms of Jap-
anese language according to the region, generation, education and so 
on. Since it is not realistic to cover all variations, this study is limited 
to the language use of working women and men in Tokyo, whose age 
is between 20 and 40. However, other variables such as occupation, 
position at work, and family background may affect the data. 

Significance of the research

The present study proposes to analyse the use of particles in natu-
ral conversations, with the role in the discourse and the context taken 
into consideration. Previous studies, regardless of their approach, lack 
the viewpoint of discourse and the context in which each sentence is 
uttered. A language form that indicates the speaker’s attitude should 
not be discussed only at sentence level. Another problem is the source 
of the data. In some studies, the sentences discussed are written by the 
researchers themselves. In other words, the researcher’s judgment re-
flects their stereotype. Other studies use conversations from works of 
fiction as the subject of study. Written conversations will not be dealt 
with as if they were natural conversations because there is no real in-
teraction involved and, again, the writer’s stereotype plays a big role.

Ethical considerations

As recordings of natural conversations will be involved, informed 
consent needs to be obtained. Both oral and written explanation of the 
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study will be given to the informants before the recording. A written 
form will be signed by the informant to allow the researcher to use the 
data. 

Timetable for the research
(i) Literature review

• data collection from published material

• preparation for fieldwork

(ii) Fieldwork in Japan

• library research in Japan

• transcription and data analysis

(iii) Interpretation and analysis
Resources required for the research

• a tape recorder

• a video player

• a transcriber

• computer software for quantitative and qualitative analysis

Budget costs (for fieldwork)

• air fare to Japan

• insurance

• living costs

• audio/video tapes

• photocopying

• payment of participants

References
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Referencing and Citation (APA 6th)

University of Sydney

https://libguides.library.usyd.edu.au/c.php?g=508212&p=3476096

The APA in text reference is in the format (author, date). When 
directly quoting from a text you must include a page number in the 
citation as given in the examples below. Including page numbers in all 
other circumstances is not required however, it is best practice to do 
so when referring to part of a work (e.g. a paragraph or chapter in a 
book). When referring to an entire work that covers a single topic (e.g. 
a journal article) it is not required.

Referencing an idea

• Anxiety and depression have been identified as more commonly in 
children and adolescents with long-term physical conditions (Dan-
tzer, 2003; Pinquart & Shen, 2011).

OR

• Dantzer (2003), Pinquart and Shen (2011) all state that anxiety and 
depression has been identified as more commonly in children and 
adolescents with long-term physical conditions.

Referencing a quotation

• Indeed, one researcher commented that “technological innova-
tions have saved or extended the lives of many patients” (Lumby, 
2001, p. 44).

Citing a source within a source

Where your source quotes or refers to another source, for example 
Unsworth refers to previous work by Halliday on linguistics, the cita-
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tion might read thus:

• (Halliday, as cited in Unsworth, 2004, p. 15)

Only Unsworth will appear in the Reference list at the end of your 
assignment

Reference List 

Your reference list should be ordered alphabetically by author and 
then chronologically by year of publication. The APA 6th style requires 
the references to be indented as illustrated below in the examples. 

For instances of multiple articles with the same authors and years 
of publication, please check the APA publication manual or Academic 
Writer. If you have the DOI for the journal article, you should include 
it in the reference, otherwise, it is not necessary.

Book

• De Vaus, D. A. (2014). Surveys in social research. Sydney, Austra-
lia: Allen & Unwin.

Book chapter

• McKenzie, H., Boughton, M., Hayes, L., & Forsyth, S. (2008). Ex-
plaining the complexities and value of nursing practice and knowl-
edge. In I. Morley & M. Crouch (Eds.), Knowledge as value: Illu-
mination through critical prisms (pp. 209-224). Amsterdam, Neth-
erlands: Rodopi.

Journal article

• Cheung, J. M. Y., Bartlett, D. J., Armour, C. L., Laba, T. L., & Saini, 
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B. (2018). To drug or not to drug: A qualitative study of patients’ 
decision-making processes for managing insomnia. Behavioral 
Sleep Medicine, 16(1), 1-26. doi:10.1080/15402002.2016.1163702

Webpage with an author

• Welch, N. (2000). Toward an understanding of the determinants 
of rural health. Retrieved from http://www.ruralhealth.org.au/
welch.htm

Website

• Food Standards Australia & New Zealand. (2016). General infor-
mation about GM foods. Retrieved from http://www.foodstan-
dards.gov.au/consumer/gmfood/gmoverview/Pages/default.
aspx

Newspaper article

• Fellner, C. (2019, April 7). Time bomb: Two new cases as NSW fac-
es worst measles outbreak in years. The Sydney Morning Herald. 
Retrieved from https://www.smh.com.au

Government publication

• Australian Institute of Health and Welfare. (2018). Physical activity 
across the life stages. Canberra, Australia: Author.

• Australian Institute of Health and Welfare. (2018). Physical activity 
across the life stages.  Retrieved from https://www.aihw.gov.au/
reports/physical-activity/physical-activity-across-the-life-stages/
contents/table-of-contents
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Company and Industry Reports

• Magner, L. (2016). IBISWorld Industry Report OD5381. Coffee 
Shops in Australia. Retrieved from IBISWorld database.

Samples of Correct Paraphrasing

Original Version Incorrect Paraphrasing Correct 
Paraphrasing 

“AUSTIN, Texas 
(AP) — Police have 
arrested a 28-year-
old man who they 
say broke into an 
Austin business, 
stole a couple of 
sausages and fell 
asleep.”

A 28-year-old man in 
Austin, Texas didn’t 
break into a business 
and run, like most crim-
inals. Instead, he took 
several sausages then 
simply fell asleep inside 
the business.

Reason: This paraphrase 
uses original wording 
and sentence structure, 
but it is plagiarized be-
cause it does not cite the 
original source

A 28 year old 
man in Austin, 
Texas didn’t 
break into a busi-
ness and run, like 
most criminals. 
Instead, he took 
several sausages 
then simply fell 
asleep inside the 
business (“Police: 
Man breaks into 
Austin meat busi-
ness, sleeps”).
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Original Version Incorrect Paraphrasing Correct 
Paraphrasing 

Original source: 
“VINELAND, N.J. 
(AP) — Police in 
New Jersey say a 
man told officers 
he fled the scene 
of an auto accident 
because he ‘didn’t 
want to deal with 
his girlfriend yell-
ing at him.’”

New Jersey police state 
a man said he left the 
scene of a car accident 
because he didn’t want 
to deal with his girl-
friend yelling at him 
(“Police: Man fled crash 
to avoid yelling girl-
friend”).

Reason: The para-
phrase only changes a 
few words. Most of the 
words and sentence 
structure are too close to 
the original for this to be 
a good paraphrase

A man in New 
Jersey seemed 
to think leaving 
the scene of a car 
crash and being 
arrested was a 
better option than 
listening to his 
girlfriend yell. 
He told the police 
he fled because 
he didn’t want to 
listen to her yell 
at him (“Police: 
Man fled crash to 
avoid yelling girl-
friend”).
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Original Version Incorrect Paraphrasing Correct 
Paraphrasing 

Original source: 
“The video of 
Topen’s dancing 
has racked up more 
than 400,000 views 
since it was post-
ed on YouTube 
last week, and the 
plumber says he’s 
already been ap-
proached in public 
for his autograph.”

the video has racked 
up more than 400,000 
views since posted on 
YouTube last week, and 
the plumber has even 
been approached for his 
autograph.

Reason: This paraphrase 
has two key problems: 
it doesn’t cite the origi-
nal source, and it copies 
too much of the original 
wording and sentence 
structure.

Even though the 
YouTube video 
of the dancing 
plumber was 
only posted last 
week, it has al-
ready had more 
than 400,000 
views. Topen has 
become an almost 
instant celebri-
ty as strangers 
have even asked 
him for auto-
graphs (“Plumber 
Caught Danc-
ing On The Job 
Has All The Fly 
Moves”).
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Original Version Incorrect Paraphrasing Correct 
Paraphrasing 

Original source: 
“According to Heat 
magazine, Miley 
has a list of intense 
rules for her men-
to-be while out on 
dates. Apparently 
her assistant ar-
ranges what the 
guy must wear, do, 
and talk about on 
the date. She’s also 
not into flowers, 
so he’s banned 
from bringing her 
those.”

According to Heat mag-
azine, Miley Cyrus has a 
list of rules for her men 
on dates. Her assistant 
arranges what guys 
wear and what they talk 
about. She doesn’t like 
flowers, either (“These 
Are Miley Cyrus’ Crazy 
Dating Rules”).

Reason: This isn’t even 
a paraphrase. It just 
leaves out a few words. 
Remember, a para-
phrase must provide 
the same information as 
the original and be writ-
ten in your own word 
choice and sentence 
structure.

As stated in Heat 
magazine, Mi-
ley Cyrus has a 
number of bizarre 
rules for dating. 
She’s so specific 
about what her 
dates wear, say, 
and do, that she 
has her assistant 
enforce these 
rules on dates. 
Cyrus doesn’t 
even like flowers 
and won’t let her 
dates buy them 
for her (“These 
Are Miley Cyrus’ 
Crazy Dating 
Rules”).
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Original Version Incorrect Paraphrasing Correct 
Paraphrasing 

Original source: “A 
68-year-old Gas-
tonia man says he 
scared off two men 
in ski masks try-
ing to break in his 
home with his gun 
he can keep on his 
walker. And then 
he taped a note to 
his door saying if 
they try to break in 
his house again, he 
will be waiting on 
them.”

A 68-year-old man 
scared off two men 
trying to break into his 
home. He had a gun on 
his walker. He taped a 
note to his door to warn 
them. It said he would 
be waiting for them if 
they came back” (“Man 
Scares off Thieves with 
Gun on Walker”).

Reason: This paraphrase 
uses too many of the 
same word choices, but 
it also contains another 
error. Simply breaking 
a paraphrase into mul-
tiple sentences does not 
mean you’re writing it 
in your own words

wo men attempt-
ed to break into a 
68-year-old man’s 
home; however, 
they were scared 
off by the gun 
the man kept 
on his walker. 
Afterwards, the 
man taped a 
note to the door 
warning that he’d 
be waiting for 
the burglars if 
they came back” 
(“Man Scares off 
Thieves with Gun 
on Walker”)

Sources: https://www.kibin.com/essay-writing-blog/exam-
ples-of-paraphrasing/
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APPENDIX
__________

There are three appendices in the book. These appendices are 
my own power-point presentation, which might be used as lecturers 
during their teaching.

I. Summaries of Methodology 
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II. Overview of research methods in EFL
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III. Paraphrasing & Summarizing
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