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ABSTRACT 

This thesis is entitled “The Difficulties Faced by Students in Reading 

Comprehension Section of National Examination”. This study aims at finding out 

the difficulties faced by senior high school students in reading comprehension section 

of the national examination and finding out why the students face difficulties in 

reading comprehension question of national examination. The subject of this study is 

the first year students of SMA N 1 Bakongan. There are four classes in this grade. As 

the sample the writer took one class namely X-2 consist of 27 students. This study 

used qualitative and quantitative research methodology. The data were collected by 

using a test and questionnaire. The test consists of 20 questions classified into 4 types 

of reading comprehension question namely main idea questions, detail meaning 

questions, implied meaning questions and vocabulary questions. The questionnaire 

consists of 17 questions. Index of difficulty and percentage formula were used to 

analyze the data. The result of the test showed that the first year students of SMA N 1 

Bakongan found difficulties in answering reading test. The students’ difficulties are 

in answering detail questions (100%), implied meaning questions (80%), vocabulary 

questions (60%) and main idea questions (40%). The result of the questionnaires 

showed that the students’ difficulties in answering all aspects of reading questions 

were caused by some problems, for instance the students could not understand the 

long reading text, the students could not master the vocabulary and also could not 

found the similar meaning of words. Then, the students did not know about the terms 

bottom-up strategy and top-down strategy, because they never learned about that 

strategies before. So, they never applied it when they answered the questions. 

Students also had less of concentration and they were nervous when they answered 

the questions. Finally, they could not determine the main ideas correctly. 
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CHAPTER I 

 INTRODUCTION  

 

A. Background of Study  

In Indonesia, English is taught as a first foreign language that has to be 

mastered by students from secondary school until to the university level. Entering the 

modern era, we are required to master English. The government incorporates foreign 

languages such as English as one of the very important lesson to be learned by the 

students, that is why a lot of various courses of English are available. English is a 

language that has a very big influence in life, especially in education, technology and 

science. English is the international language that needs to be taught for the purpose 

of absorption and development of science, technology, and arts and culture as well as 

the development of relations between nations (Depdikbud 1994:1). Learning English 

from kindergarten, junior high school and senior high school level enables the 

learners such as to communicate in English when they continue their study at the 

university level and it can also be used as a life skill when they work especially for 

those applying for any foreign language companies. 

In learning English, we have to master some skills to make us better in 

English, one of them is reading. Reading is one of language skills that every 

individual has to know and it has a big impact to the people who want to learn 

something. A person can get a clearer explanation and can get a lot of information, 

knowledge, and skill by reading. We also know the wise word that says “Reading is 
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the window of the world”. This means that the more we read the more we know. 

Team of five (2006) has defined reading as a way to acquire meaning or knowledge 

from a printed page such as text books, newspapers, magazines, and novels. It is the 

important skill for success in all educational contexts since much information is in 

written form.  

In addition, Celce-Murcia (1991:195) states that in the second and foreign 

language program, reading has become one of the primary curricular concerns. It has 

become a curricular concern of language programs in Indonesia because reading is 

one of the English language skills which is taught at any junior high school, reading 

test is always needed to know the students’ achievement. According to Aukerman 

(1972), reading achievement test has three general functions. They are to test 

vocabulary and comprehension, to provide grade level score, and to be administered 

an entire group at one time. Nowadays, reading achievement test is also included in 

National Examination as a part in English subject test. 

National Examination (UN) is standardized test given by department of 

national education to measure students’ ability in mastering some subject matters. 

Since the government introduced the national examination in 2002/2003, the 

Department of National Education issued new regulations for the final examinations 

in particular for students at the highest academic level, the graduating students. 

Today, in every graduating student either in the junior or in senior high school is 

required to take the UN.  The standard score of this year national exam is 5.5, but the 

score is not a determining factor for graduation. Although, the Ministry of 
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Educational and Culture (Kemendikbud) has issued a formal statement that the UN is 

now no longer a determinant of graduation of a student, the UN will still be one of 

several indicators of graduation. In this test, the students will be tested in some major 

subjects, including English. For English subject, there is one skill tested to assess the 

students’ proficiency in English, namely reading. Students are required to answer 50 

questions, consist of 40 questions of reading test and 10 questions of grammar test. 

As a matter of fact, test Educational standards, capabilities, facilities and the 

state of education in each region are different, especially the schools that are still 

below the National Standard School status. Indonesian education quality is uneven 

causing an imbalance between the results of National Examination town area with 

further education of the village with limited education facilities. Therefore, in the 

certain areas, the change of the graduation standard makes both students and teachers 

have to work hard to gain that standard. It is difficult to achieve the passing grade 

especially for schools in rural area where educational facilities and equipment are not 

enough including teaching staff, many students did not pass national examination 

because their score in English subject are low. The difficulty to achieve the passing 

grade also occurs for English subject. Especially in Aceh, in rank value when 

compared to national level, Aceh is still below the average value which fluctuated 

each year. But in the academic year 2013/2014, the ratings decreased dramatically 

ranks 34 out of 34 provinces and it was very regrettable.  

There were several previous researches conducted by other researchers about 

these phenomena. One of them is a study conducted by Nurul Inayah (2009), which 



4 
 

 
 

entitled “The Difficulties Faced by The Third Year Students in Listening 

Comprehension Section of National Examination.” She found that the students had 

some difficulties in listening section of the national examination. The difficulties are 

related to ineffective strategies, lack of vocabulary, difficult grammar, kind of test, 

pronunciation, speaker speech rate and physical condition and setting. In addition, 

Zuhra (2015) in her journal “Senior High School Students’ Difficulties in Reading 

Comprehension” also found some factors that caused difficulties for the students in 

answering these tests. First, the students did not comprehend the questions asked due 

to their weaknesses in differentiating between the natures of different types of 

reading comprehension questions. Second, their difficulties were also influenced by 

their weaknesses in mastering a wide range of vocabulary and sentence structures. 

Thus, base on above problem, the writer is also interested to investigate “The 

Difficulties Faced by Students in Reading Comprehension Section of The National 

Examination”, a case study at SMA N 1 Bakongan. 

 

B. Research Question 

Based on the background above, the research questions of this research are 

formulated as follows: 

1. What are the difficulties faced by senior high school students in reading 

comprehension section of the national examination? 

2. Why do the students face difficulties in reading comprehension section of the 

national examination? 
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C. The Aim of Study 

As for the aims of study are formulated as follows: 

1) To find out the difficulties faced by senior high school students in reading 

comprehension section of the national examination. 

2) To find out why the students face difficulties in reading comprehension 

question of national examination. 

 

D. The Significance of Study 

This study will give description for the English teacher of SMA N 1 

Bakongan about the students’ difficulties in reading section of UN. Therefore, they 

can prepare and teach their students some skills and strategies in reading 

comprehension section test in order to help their students to overcome their 

difficulties in reading comprehension section of national examination. Also, the 

writer hopes this study can be a preparation module for the students of SMA N 1 

Bakongan about their difficulties in reading section of the national examination. 

Thus, they can prepare themselves to face the national examination. 

 

E. Terminology 

In order to avoid any misunderstanding about certain terms or concept, the 

writer will explain the terms that related to this study: 

1) Reading comprehension section 
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According to Setyaka (2002: 26), reading comprehension test is an 

instrument used to measure the students’ ability in comprehending information in 

the text. In this study, reading section refers to reading comprehension test as 

presented in the test and question of English subject test of national examination 

in 2015/2016 academic year.  The reading test consists of 20 questions items.  

2) National Examination  

National examination is standardized test given by department of national 

education to measure students’ ability in mastering some subject matters, as one 

of several indicators of graduation. Depdiknas in Indonesia based on Undang-

Undang Republik Indonesia nomor 20 tahun 2003 states that in  order to 

controlthe quality of education nationwide tobe evaluated as a form of 

accountability of education providers to the parties concerned.  National 

examination is a test to determine whether students can pass and continue to 

higher education. 

3) Difficulties 

Difficulties is stated in oxford by Bull (2008: 350) “not easy;needing 

effort or skill: find something to understand”. Learning like stated by Komsiyah 

(2012:1) is “an activity that processed and an element that very fundamental in 

every kind of implementation and stage of education. By the definition above, can 

be conclude that difficulties in learning is the not easy for the student in getting 

content of the material or explanation in English skill. difficulties refer to 

conditions that students get score under average.  
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CHAPTER II 

LITERATURE REVIEW 

 

A.  Reading Comprehension  

 Reading is one of four main skills in English. It is also an important skill in 

English. It has been the skill that is taught in kindergarten. According to Elizabeth 

(2008:1-2), reading is the process of constructing meaning from print and from other 

symbol. Reading involves not just the print and the illustrations, but also readers 

bringing to the process their knowledge of the world and their past experiences. The 

reading process does not involve reading every single letter and that is why 

proofreading is so difficult: when you are very familiar with the ideas you hardly 

need to read the words at all.  

The main aim of reading is generally to obtain information or ideas from the 

printed page. A reader may also read for pleasure or to enhance his knowledge. 

According to Duffi and Roehler (1993 as quoted by Barcher, 1998: 14), “Reading is a 

purposeful reconstruction of an author‟s printed massage for recreational, aesthetic or 

functional purpose”. The reader who wants to take any ideas or information through 

the printed page has to understand what he reads. It means the reader‟s 

comprehension is needed. 

Comprehension plays an important role in reading. When the reader reads a 

written material, he not only spells words by words, but also understands what he 
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reads so he can gain ideas, knowledge or information. From this statement, Herbert 

(1978) states that reading is a thinking process which include decoding of symbols, 

interpreting the meaning of the symbols. Thus, the reader is said to have 

comprehension when he can understand the ideas from the write material and can use 

the ideas that he get from the written material in proper situation. 

 Basically, comprehension involves prior knowledge, knowledge of text 

structure and an active search for information (Gillet and Tample, 1994:34). Many 

experts say that prior knowledge is a skeleton of reading comprehension. The more 

the readers know about a text, the easier it is for the reader to read. The amount of 

prior knowledge that the reader has will affect his reading comprehension. The 

knowledge of the text structure is also the important factor to help reader to have 

better comprehension. The knowledge of the text structure can guide the reader to 

search meaning of the text. It can be basic sentence structure like understanding word 

order in a sentence even a larger text structure like understanding the structure of a 

story. Marshall and Glock (1988, as cited by Gillet and Temple, 1994: 3) state, “The 

students who do not have knowledge of these structure cannot comprehend a text as 

well as the students do. The last factor that involves in reading comprehension is the 

active search for information. In this case, the reader needs to look for meaning 

actively from the text.  

Reading with comprehension means understand the meaning from the written 

material. It is an active thinking process that requires word recognition skill, 

comprehension skill and appropriate background language. Herber (1978) points out 
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three level of reading comprehension process. First, the reader is presented. Second, 

the readers search for relationships among the statements within the written material 

and from these intrinsic relationship drives various meaning. The meaning that the 

readers gain is influenced by previous knowledge and experience that the readers 

have about the material. Third, the reader takes the ideas and knowledge of the 

written material and applies it to knowledge. The reader is said to have good 

comprehension if she can take the ideas from the written material, she will keep and 

use it in the appropriate usage. 

 From the view of reading comprehension process, reading comprehension is 

divided into four levels of comprehension. The first level is literal comprehension. It 

is a low level of understanding. Comprehension at this level involves surface 

meaning. At this level, the reader finds information and ideas that are explicitly stated 

in the text. The second level is inferential or interpretive comprehension. At this 

level, the readers need analyze the implied meaning of what is read. According to 

Miller (1971), inferential comprehension consists of the skills of predicting outcome, 

drawing conclusion and generalization, sensing the author‟s mood and purpose, 

interpreting what is read and reading between the lines. The third level is critical 

comprehension. Critical reading is defined as the process of evaluating or judging 

what is read in the term of criteria which the reader has formed from is past 

experience. Some of skills that are needed in this level are the ability to differentiate 

between fact and opinions, to recognize persuasive statements and to judge the 

accuracy of the information given in the text. The last level is creative reading or 
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integrative reading. This level of comprehension provides the reader to use 

knowledge that gain through reading in any appropriate usage. 

 

B.  Strategies in Reading Comprehension 

 Reading comprehension has widely been used in various areas of second and 

foreign language teaching, learning and testing. Because of this reasons, reading 

becomes a crucial skill in any second and foreign language classroom. To improve 

reading skill, the students have to practice reading a lot, know and use certain 

strategies in reading. Knowledge about these strategies will assist them to overcome 

their difficulties that may occur in reading. In addition, it can help them to be an 

effective reader. Yan (2000:7) states that reading strategies are specific abilities that 

enable reader to read the written form as meaningful language and read with 

comprehension, fluency and interact with the massage the writer conveys. 

 Reading strategy can be classified by how the readers process reading. 

According to Brown (2004: 185) there are two kinds of reading strategy, namely 

bottom-up strategy that is strategy for processing separate letter, word and phrase and 

top-down strategy that is strategy for comprehension. 

1.  Bottom-Up Strategy 

 Bottom-up is based on the view of reading as decoding process where in the 

sole role of the reader is to reconstruct meaning embedded in the smallest unit of the 

text (Gough 2000, as cited by gascoigne, 2005: 2). Meanwhile, the meaning will be 

understood through analysis of individual part of the language and the reader process 
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language in sequential manner, combining sound or letter to form word, then 

combining words to form phrases, clause and sentence of the text (Gasciogne, 

2005:2). Bottom-up strategy is needed for students on the beginner level when they 

learn how to read. This strategy is necessary when students learn about word 

recognition. According to Goh and Will (2006, as quoted by inayah, 2008: 18), 

bottom-up strategies include listening/reading for specific detail, recognizing 

cognates and recognizing word-order pattern.  

2.  Top-Down Strategy 

 This strategy is based on the view in which reader is an active participant, 

making predicting and processing information by relating them to the reader‟s 

experience and knowledge of the language (Mei, 2007: 2). Top-down process 

explains that prior knowledge play significant role in reading process. The reader uses 

top-down process when they use prior knowledge to understand the meaning of the 

text. In top-down theory, a good reader is viewed the reader that just past his eyes 

quickly across the text, focusing on a view letter or words here and there and forming 

prediction based on background knowledge (Birch, 2005, as quoted by Anderson, 

2007: 6). According to Mei (2007) and Anderson (2007), Top-down strategies 

include guesing meaning from context, scanning, skimming, predicting, inferring and 

summarizing. 

a. Guessing Meaning from Context 

  One way to understand the unknown word in a text is by guessing it using 

word context clue. Spear (2000: 3) has defined word context as the way word is used 
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in a phrase or sentence, its linguistic environment. Context clues include definition, 

restatement, example, description, synonym and antonym or surrounding sentence. 

Because most of the word meanings are learnt indirectly or from context by the 

students, it is important that they learn to use context clues effectively. However, the 

students must be aware that not all context clues are helpful in guessing unknown 

word. In this case, they must make educated guess to understand the unfamiliar word 

meaning by using the other larger context. 

b. Scanning  

 Scanning is high-speed of reading. Scanning is a useful strategy in locate a 

specific information that needed like a date, a figure or name and ignore over all 

unimportant information. For example, we scan the list of name in a telephone 

directory to find a phone number. Scanning helps the reader to find information 

quickly without reading the whole text. 

c.  Skimming 

 According to Staufel (1969: 438), “Skimming is the ability to read swiftly and 

lightly to locate bits of information literally stated”. Skimming assists the reader 

understands the main idea of the text before reading it carefully. Skimming can do in 

several ways such as reading the title or other heading and look at the picture, reading 

the first sentence or the last sentence of each paragraph or reading the first and the 

last paragraph of the text (Islam and Steenburgh, 2009: 16). Moreover, there are five 

usage of skimming, namely to find a specific answer, to find the main idea, to learn 
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what happen next in the text, to get overall picture and ask question to be answered 

by careful reading of text book and difficult material (Crist, 1982: 168). 

d. Predicting 

 Predicting is used to make hypothesis what may come next in a text. In 

making the hypothesis, the reader should activate their appropriate prior knowledge. 

According to Gillet and Temple (1994: 223), prediction requires the students to relate 

their prior knowledge to the reading task at hand and from expectation that will apply 

to the reading. Prediction forms the connection between prior knowledge ant the new 

information that stores in the text. 

e. Inferring  

 Comprehension involves understanding not only what is stated explicitly but 

also what is implied in written material. Inference is implied through clues that lead 

the reader to make assumption and draw conclusion. In making inference, the reader 

should link the clue from the text given with what they already know. For instance, 

after reading “ Alex is reading motorcycle, from this sentence the reader can infer that 

Alex is a man‟s name because the writer uses “his” to refer to Alex. 

f. Summarizing 

 Summarizing is used by the students to determine what is important in what 

they are reading, to make gist this information and to put it in their own word. 

According to Obsorne and Armbuster (2003: 59) summarizing help students to 

identify or generate main idea or central idea, eliminate redundant unnecessary 

information and remember what they read. 
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 Reading strategies help students focus on the reading and access relevant 

information. Reading the question carefully, scanning and finding the main and 

supporting ideas and taking summarizing help students read more efficiently and 

improve their scores in reading test. 

 

C.  The Difficulties in Reading Comprehension 

 Difficulty is the state or quality of being hard to do or to understand (Hornby, 

2005). In fact, many senior high school students often find difficulties in reading 

comprehension. These difficulties lead to the students‟ poor performance in reading 

test. Generally, there are two main sources of reading difficulties: the readability of 

the text and the readability of the reader. 

 Aukerman (1972: 19) states, “readability” equals to “difficulty” with the 

caused the texts or books which are very difficult to read are described as being high 

readability and the book which is easy to read are described as being low readability”. 

He also point out three factors that influence the readability of written material: 

length of sentences, grammatical complexity of the text and vocabulary (1972: 20). 

Another cause of difficulty comes from the reader. The reader who has difficulties in 

reading is defined as problem reader. The problem reader can be caused by several 

factors such as inadequate word recognition skill, limited background knowledge, 

lack or poor use strategies and psychological factor (Forgan and Mangrum, 1981: 

284-286). 
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 Thus, from these factors arise some difficulties in reading comprehension. 

The following section will discuss the seven areas of reading difficulties that are 

generally found by the reader during reading; difficulty in understanding long 

sentence and passage, grammatical complexity of sentence and vocabulary of that 

used in the text, difficulty that cause by limited background knowledge, difficulty in 

using reading strategies and difficulty in concentration. 

1. Difficulty in Understanding Long Sentence and Text  

 It is a common problem that the students find difficulty in understanding the 

long sentence or sentence with complicated structure. As Aukerman (1972: 21) says, 

“nearly 50 percents of high school students cannot read the text book in their class 

due to the length of sentences in those texts”. It is also supported by report of Barfied 

(1999) that shows 12 percent in academic text. The effect of this problem is the 

students who cannot understand long sentence will fail to understand the main idea 

presented in the text. 

2. Difficulty in Understanding Grammatical Complexity of Sentence 

 Grammatical complexity of sentence like using compound and complex 

sentence in the text is considered to give contribution in rising of the readability of 

the text. It may be worse if these kinds of sentences contain element such as inverted 

order or numerous modifiers, which make them too difficult for students. Such an 

idea has been stated by Gillet and Temple (1994) in their statement, “The same is true 

of grammatical complexity; the longer a sentence is, in general, the greater 

difficulty”.  
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3. Difficulty in Knowing Certain Vocabulary Used in the Text 

 Vocabulary refers to the word that must be known in order to communicate 

effectively (Ambruster and Osborn, 2003: 40). Many studies have shown that good 

reader has good vocabulary knowledge. A reader cannot understand the reading 

material if they meats a lot of unknown words in the reading material. A major reason 

the students have difficulty in understanding reading text is the limited vocabularies 

that they have. As a study by Barfield (1999) showed that nearly 60% of EFL 

students find difficulty in knowing vocabulary of authentic reading material.  

 There are some characteristic of vocabulary that can influence the readability 

of text (Aukerman, 1972: 22). First, it is complicated or unfamiliar vocabulary. The 

second, kinds are obsolete and archaic vocabulary. Obsolete and archaic vocabularies 

are often found in old literature. The students find difficulty to understand this 

vocabulary since some of these vocabularies do not often use in recent daily 

communication. The next kind is scientific, technical and specific vocabulary. The 

students who do not have any prior knowledge or experience about this kind of 

vocabulary will fail to get the meaning of the vocabulary will fail to get meaning of 

this vocabulary. For example, the students who do not familiar with technical term in 

medical science will find difficulty to understand the word „typhoid‟ the kind of 

fever. The fourth, kind is allusive, ambiguous and referential vocabulary. These kinds 

of vocabularies are generally found in the old literary work that tells about legend, 

myth or cultural heritage. The last kind is polysyllabic vocabulary. According to 

Aukerman (1972: 25), “Word more two syllables are classified as difficult because 
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understanding them depends upon the students‟ skill in structural analysis and 

structural analysis depends on the ability to syllabicate-a skill which poor readers 

seldom have learned”. 

4. Difficulty in Understanding Unfamiliar Content or Topic of the Text 

 Most of the readers who have limited background knowledge may find 

difficulty when they read unfamiliar content or topic of the text. Background or prior 

knowledge is a crucial component in reading comprehension. Based on the research 

finding conducted by Pearson and Fielding (1991, as cited by Duarte, 2005) show the 

amount of prior knowledge a reader has can be very strong determining the reader 

comprehension of the text 

5. Difficulty in Using Reading Strategies  

 The student who have lacks of reading strategies often fails in understanding 

the text. Mey-yun (1988) points out three characteristics of the students who lack or 

poor use of reading strategies. First, they read word by word within the text, relying 

too heavily on their visual information, which greatly impedes their reading speed 

and hampers their reading comprehension. Second, they focus too much attention on 

form of the expense meaning. Third, they pay too much attention on detail with the 

result they often miss the main idea of the text. Furthermore, the students who do not 

process effective reading strategies may find difficulty to deal with reading 

comprehension test. Deutsch (2005) states, “The students who unaware of reading 

strategies such as skimming and scanning fell lost and frustrated because they lack of 

tool necessary to succeed in reading comprehension test”. 
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6. Difficulty in Concentration 

 Difficulty in concentration during reading can be caused by psychological 

factors like anxiety, worry and nervous. Students who feel anxiety during reading 

may not to get good comprehension because anxiety can influence students‟ 

concentration in understanding of the text. Bad concentration will lead the students 

fail to comprehend the text.  It can be worse when the students do reading test. Recent 

research that was done by Deutsch (2005) demonstrates that most of EFL/ESL 

students showed the symptom of anxiety to face reading test. The anxiety is the result 

of the students lack skills and strategies to handle reading comprehension test. 

 

 

D. Reading Comprehension Test on National Examination 

 In Indonesia, to evaluate the students‟ achievement and quality of the 

education, the government sets Ujian Akhir Nasional (national examination) as a 

mean of evaluation. The government also determines the passing grade as a standard 

to graduate. The aim and function of UAN are stated in National Education Minister 

Regulation number SK 17/U/2003. The aim of UAN is to measure the students‟ 

learning achievement, as the mean to measure for educational quality in the level of 

national, province regency and school institution and to account educational process 

toward society. Meanwhile, the function of UAN is as a retrain mean for educational 

quality, motivation in improving the quality of education, a mean in determining the 
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passing of the students and a consideration in receiving the new student selection in 

the higher level education.  

 English subject is one of the subjects that are tested for senior high school 

students in national examination. The test which used is in from standardized test. 

Two sections must be accomplished by the students for English subject. They are 

listening comprehension and reading comprehension  

In teaching, assessment and test are defined as different term. Assessment is 

defined as ongoing process of assessing students‟ ability, performance and 

knowledge that involves a much wider domain. Whenever the students respond the 

question, offer a comment or try out the new word or structure, it can be said as 

assessment. On the other hand, test is a method of measuring a person‟s ability, 

knowledge or performance in a given domain in identifiable time. Then, test is a 

subset of assessment (Brown, 2004: 5). 

 Furthermore, reading test can be defined as a method of measuring a person‟s 

ability, knowledge or performance in reading. In giving the reading test, the teacher 

should consider three things in reading: type/genres or reading, skills and strategies 

for reading (Brown, 2004: 187). 

 Generally, there are three genres of reading. The first genre is academic 

reading. It involves article in magazine or newspaper, professional journal article, 

reference material, textbook, theses, essay, paper, test direction, editorial and opinion 

writing. The second genre is job-related reading. It comprises letter email, memo, 

report, schedules, sign, announcement, application, financial document like bill and 
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invoice, directories and direction. The last type of genre is personal reading. It 

consists of newspaper, magazine, letter, email, greeting card, invitation, message, 

note, list, recipe, menu, map, calendar, advertisement, novel, shirt story, etc. all of 

these genres are usually used in reading test. Knowing the genre of the reading assists 

the students to apply certain prior knowledge in order to understand the meaning of 

the text. 

In reading comprehension section, the students are demanded to be able to 

comprehend various genres of written texts followed by different type of questions. 

The genres of the texts that generally occur in reading test are narrative, descriptive, 

hortatory exposition, analytical exposition, recount, news, item, discussion and 

explanation. Picture, graph and curve, sometime, are used to help the students in 

understanding the text. Instead of the text, short dialogue, sometimes, is also used in 

reading section of national examination. The texts that are used contain at least 20 

words – 350 words. 

The major question types that are tested in the reading comprehension section 

can be classified as main idea question, detail question, implied meaning question and 

vocabulary question (Smith, 1995). The major reading comprehension question types 

will be explained in the following section. 

a. Main Idea Questions 

 Main idea question ask the reader to identify the author‟s main point. Main 

idea of the text sometime can be found directly in the text, but often it is stated 

indirectly. These questions are often stated in one of the following form: 
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 The text mainly tells about… 

 What is the text about… 

 The best statement of the main idea for paragraph two is… 

 The best title for this passage is… 

 According to smith (1995), if the reader has difficulty to understand the main 

idea of a passage, the reader can reread the first and the last paragraph since the main 

idea commonly, but not always, state in one of these sentence. Skimming is one of 

the reading strategies that can be used to find main idea of the passage. 

b. Detail Questions 

 The second type of question that commonly occurs in reading test is detail 

questions. This question is used to check students‟ ability to understand material that 

is directly stated in the text. Stem for detail question fall in the following pattern: 

According to the passage, who were fighting for the conversation of the 

forest? 

All of the following are true except… 

A person, term, date or place is… 

Smith (1995) suggests that in understanding and answering detail question, 

the students can use scanning strategy, to find out the answer of the detail question, 

the reader can note or underline the key word in the question and then scan the 

passage for that word or synonym. When she/he finds the term, rereads sentence for 

clarification. Also according to her, the incorrect answer of detail question tends to be 
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false statement. The test writer likes to use the attractive phrases the directly stated on 

the passage as distracters. 

c. Implied Meaning Questions 

 The next type is implied meaning question. It is the question where the answer 

not stated directly within the text. Clues in the text will help the students to make 

assumption and draw conclusion, so they can answer the questions. Summarizing and 

inferring are proper reading strategies that can be applied to answer this type of 

questions. These questions are often stated in one of the following forms: 

 From the passage, we can conclude that… 

It can be inferred from the passage… 

 The author believes… 

 The passage suggest… 

 Furthermore, according to Smith (1995: 22), the incorrect response to implied 

meaning items tends to be false statement that is lack of logical support. 

d. Vocabulary questions 

 The last type of the question is vocabulary question. Vocabulary items test the 

students‟ general word knowledge to seek meaning by using context clue. In 

answering the vocabulary questions, the reader needs to have both of word 

knowledge and context. The examples of vocabulary questions are as follow: 

 As used in the passage, the best definition of usurped is… 

“They constructed drainage system and underground water reservoirs.” 

(paragraph 4). The underline word has the same meaning as… 
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“In fact, in the last few decades, woman made outstanding contributions to 

society.” (paragraph 3). The antonym of the underline word is… 

 Teaching the students how to recognize the common type of the reading 

comprehension question and the strategy that deals with the question will help them 

to get better performance in reading comprehension test especially in national 

examination.  

 

E. Test-Taking Strategies for Reading Comprehension 

 In order to help the students face the reading test and minimize difficulty that 

may occur during the test, they need to know some test-taking strategies for reading 

test. Smith (1995) describes some test taking strategies that can be used by the 

students for standardized reading comprehension test.  

1. Read to Comprehend 

Before the students answer the questions, it is better for them to read the 

passage firs. Reading for main idea of the passage and understanding the author 

message lead the students more focus on reading. If the students read the question 

first and then the passage, their focus on reading becomes fragmented and lack focus 

because they have five or six purpose for reading. 

2. Interact 

In interacting with the passages, the students should use the thinking strategies 

of good reader namely: predict the topic and active the prior knowledge, visualize the 

message and relate it to what the students have already know, monitor and self-
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correcting and apply what the students have already know about the reading process 

to each test passage. 

3. Anticipate 

The passages are frequently untitled and thus offer clue to content. To 

anticipate what is coming within the text, the students have to active their background 

knowledge. One way to active prior knowledge is the students can read the first 

sentence carefully. The first sentence usually sets the stage for what is to come. It 

sometimes states the central theme and stars the thinking about what the students will 

read. 

4. Relax 

Relax during reading test leads the students to more concentrate in doing the 

test. In contrast, anxiety tends to lead the students fail in the test. Anxiety often 

occurs at the beginning, middle and end of the test. In the beginning, a student may 

be worried about not being able to concentrate immediately and thus having to reread 

the text. In the middle, the student may fell upset because he is only half-finished. At 

the end of the test, the student may feel worry and lose his concentration because he 

sees his friend finish the test. According to Deutsch (2005), to overcome the anxiety 

during the test, the students can do relaxing exercise before taking the test and plan 

their time during test. 

5.  Read to learn 

The passage is often informative. For the students are better to read the 

passage and take any information from it rather than read the passage only to answer 



25 
 

 
 

the questions. Reading to learn the test passage lead the students have better 

understanding of the passage. 

6. Recall 

Recall is the review of what the reader has read. Smith (1995) states that recall 

help students catch the author‟s main point and improve both comprehension and 

memory. Recall just takes a few minute before the reader continue to answer the 

question of the passage.  
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CHAPTER III 

RESEARCH METHODOLOGY 

 

 

A. Research Design 

 The method that is used in this research is a mixed-mode approach. This 

means that both quantitative and qualitative research. Gay et al, (2006: 18) asserts 

that “quantitative research is the collection analysis of numerical data in order to 

explain, predict, and/or control phenomena of interest. Therefore, descriptive 

quantitative research can be defined as systematic investigation that describe or 

explain the phenomena using numerical data. Quantitative research is used to obtain 

data about what the difficulties faced by student in reading comprehension data, the 

writer uses a reading test of the national examination. 

 In addition, Gay, Mills and Airasian (2006: 399) explain that “qualitative 

research is the collection, analysis and interpretation of comprehensive narrative and 

visual data in order to gain insight into a particular phenomenon of interest”. Thus, in 

a qualitative research, the writer collect, analyze and interpret data descriptively in 

order to capture the particular phenomenon of interest. Bogdan & Biklen (1992) has 

defined the data for qualitative research will be collected by using instruments such as 

audio-visual data (videotape and photos) and documents (observation sheets, 

interviews and questionnaires). Qualitative research is used to find out why the 

students faced difficulties in the reading exam, the writer uses questionnaire. 
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B. Population and Sample 

1.  Population 

Wiersma (1991) explains that a population may refer to all any specified 

group human beings or non human entities such as objects, geographical areas, times, 

units, methods, tests or schools. In addition, Ary (2002) states, that population is a 

number of people defined events or objects”. From the two definitions above, a 

simple definition of population is the total of people or things that will be researched 

as object in current scope and current time.  

The population of this research is the first year students of senior high school 

1 Bakongan. There are four classes at the first year students of SMA Negeri 1 

Bakongan, the number of students is 110 and all the students in four classes have 

similar ability in English. 

2. Sample 

According to Horby (2009), “Sample is a number of people or things taken 

from a larger group and used in test to provide information about the group”. A 

sample is a small part of something used to represent the whole or to learn something 

about the whole. The writer chose sample randomly. The writer chose one class from 

four classes and the writer chose class X-2 consists of 27 students.  

 

C. Technique of Data Collection  

 Research instrument is the writer’s device which is used to collect the data. 

There are two instruments employed in this study, namely test and questionnaire: 
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1. Test  

The test is reading test of the national examination. The reading test is copies 

from the English test of the national examination of 2015/2016 academic year. The 

test consists of 40 question items of reading text, the writer gives 20 questions with 

10 passages. The questions choose randomly, the writer chose simple questions so 

that they could answer easily. The test is used to find out what the difficulties faced 

by students in reading comprehension section of national examination. The question 

items set in four types of reading comprehension questions. 

Table 3.1 Question item distribution 

No Types of reading comprehension questions Question number 

1 Main idea questions 8, 10, 11, 13, 20 

2 Detail questions 1, 3, 15, 17, 19 

3 Implied meaning questions 2, 4, 5, 7, 18 

4 Vocabulary questions 6, 9, 12, 14, 16 

.     

2. Questionnaire 

The writer also uses the questionnaire. It is used to find out why the students 

faced difficulties in reading comprehension section of national examination. Closed-

ended questionnaire is used in this study. It is a kind of questionnaire in which the 

writer provides optional answers so the students can choose option based on their 

own opinions. The students’ questionnaire consists of 17 questions and 

questionnaires are written in Indonesia.  
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D. Technique of Data Analysis 

The data of this study is analyzed using some formulas. To analyze the result 

of test, the index of difficulty formula is used to find out what are the difficulties 

faced by the first year students of SMA N 1 Bakongan in reading comprehension 

section of national examination. The writer scored the result of students’ test by using 

the scale that the suggested by Dohlan (2009): 

 

 Correct Percentage = Correct Answer x 100 

 Total Questions 

 

Then, the writer calculated the index of difficulty of the question items using 

analysis of difficulty index as suggested by Arikunto (2012: 223): 

 

     
 

  
 

 

Where:  

P = Proportion or index of difficulty 

B = Number of students who answer the item correctly 

JS  = Number of students  

 

 According to Arikunto (2002: 210), for interpretation for index of difficulty is 

classified as follow: 
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Table 3.2 The classification of P value 

Interval Classification 

0.00 – 0.30 Difficult 

0.30 – 0.70 Fair 

0.70 – 1.00 Easy 

 

Secondly, the data collected from questionnaires will be calculated using the 

percentage formula as mentioned in Sudjono (2001: 129):  

 

    
 

 
  x 100% 

 

Where:  

P  = Percentage 

F  = Frequency 

N  = Total of Frequency.  
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CHAPTER IV 

RESULT AND DISCUSSION 

 

 

A. Result  

1. Result of the Test 

In this section, the writer is going to explain the result of the test. The 

following table presents the frequency of the students’ correct answer and score on 

reading comprehension test. The reading test was copied from the English test of the 

national examination of 2015/2016 academic year. The test consisted of 40 question 

items of reading text, however, the writer only took 20 questions with 10 passages. 

The questions consisted of four items, namely main idea questions, detail meaning 

questions, implied meaning questions and vocabulary questions.  

The following table tabulates the frequency of the students’ correct answer 

and score of reading comprehension test from the highest to the lowest. 

Table 4.1 The Frequency of The Students’ Correct Answer and Score of 

Reading Comprehension Test 

No Correct answers Frequency Score 

1 13 1 65 

2 10 2 50 

3 9 1 45 

4 8 2 40 

5 7 3 35 

6 6 5 30 

7 5 6 25 

8 4 3 20 
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9 3 4 15 

Mean Score 30 

 

 Based on the previous table, it shows that the first year students of SMA N 1 

Bakongan could not answer all reading questions correctly. Only 1 out of 27 students 

could answer 13 reading comprehension questions correctly from the total of 20 

questions. The calculated score of 13 correct answers is 65 which are the highest 

score and the lowest score is 15 or 3 correct answer from 20 question items. 

Moreover, the mean score of all students is 30. Thus, it indicates that the students still 

had difficulties in answering reading comprehension test of national examination. 

 In addition to the students’ correct answer and score of the test, the writer also 

calculated the index of difficulty for each question item. The following table shows 

the result of index of difficulty items for reading comprehension test.  

Table 4.2 The Calculation of Index of Difficulty for Each Question Items 

Question item 

number 

The number of 

students who got 

correct answer 

(B) 

Index of 

difficulty 

(P) 

Level of 

difficulty 

1 7 0.25 Difficult 

2 18 0.66 Fair 

3 12 0.44 Fair 

4 1 0.03 Difficult 

5 2 0.07 Difficult 

6 6 0.22 Difficult 

7 7 0.25 Difficult 

8 4 0.14 Difficult 

9 14 0.51 Fair 
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10 13 0.48 Fair 

11 5 0.18 Difficult 

12 14 0.51 Fair 

13 13 0.48 Fair 

14 4 0.14 Difficult 

15 6 0.22 Difficult 

16 9 0.33 Fair 

17 8 0.29 Difficult 

18 5 0.18 Difficult 

19 4 0.14 Difficult 

20 11 0.40 Fair 

  

 From calculation of the index of difficulty, it was found that there are 8 

question items categorized as fair questions and 12 question items categorized as 

difficult questions. Furthermore, the most difficult item is the question number 4 

which index of difficulty is 0.03 and the fairest question item is the question number 

2 which index of difficulty for this question is 0.66. To find which types of question 

items are difficult for the students, the question items were divided into four types: 

Main idea questions, detail meaning questions, implied meaning questions and 

vocabulary questions. The detail about the students’ difficulty in reading 

comprehension question types will be elaborated in the following sub section. 

 

1. The Students’ Difficulty in Answering Main Idea Questions 

The following table shows the result of index of difficulty of difficult items 

for main idea questions. 
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Table 4.3 The Calculation of the Index of Difficulty and Percentage of Difficult 

Item for Main Idea Questions 

Question 

item 

Number 

The number of 

students who got 

correct answer 

(B) 

Index of 

difficulty 

(P) 

Level of 

difficulty 

Percentage 

of difficult 

item 

8 4 0.14 Difficult  

 

40% 
10 13 0.48 Fair 

11 5 0.18 Difficult 

13 13 0.48 Fair 

20 11 0.40 Fair 

 

 Based on the calculation of difficulty index, it was found that most of the 

detail questions considered as fair questions for the students. The difficult item 

percentage for this type of question only 40% out of 5 question item. The question 

items number as fair questions are 10, 13 and 20. Meanwhile, number 8 and 11 are 

the difficult main idea questions for the students. The most difficult number is 18 

which the index of difficulty item is 0.11. The question was about “What is the main 

idea of the last paragraph?” 

2. The Students’ Difficulty in Answering Detail Questions 

For the index of difficulty of difficult item for detail questions can be seen as 

in the following table 
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Table 4.4 The Calculation of the Index of Difficulty and Percentage of Difficult 

Item for Detail Questions 

Question 

item 

Number 

The number of 

students who got 

correct answer 

(B) 

Index of 

difficulty 

(P) 

Level of 

difficulty 

Percentage 

of difficult 

item 

1 7 0.25 Difficult 100% 

3 12 0.44 Difficult 

15 6 0.22 Difficult 

17 8 0.29 Difficult 

19 4 0.14 Difficult 

 

 As seen in the table above, it was obtained that all detail questions out five 

questions are difficult questions with the percentage of difficult item is 100%. The 

number of question items that are categorized as difficult questions are 1, 3, 15, 17 

and 19. The most difficult question for detail questions is the test item number 19 

2which the index of difficulty for this item is 0.14. The question was “What 

happened when the old woman found the snail?” 

3. The Students’ Difficulty in Answering Implied meaning Questions 

For the calculation of the index of difficulty and difficult item percentage for 

implied meaning questions, the result is presented on the following table. 

Table 4.5 The Calculation of the Index of Difficulty and Percentage of Difficult 

Item for Implied Meaning Questions 

Question 

item Number 

The number of 

students who got 

correct answer 

(B) 

Index of 

difficulty 

(P) 

Level of 

difficulty 

Percentage 

of difficult 

item 

2 18 0.66 Fair  

 4 1 0.03 Difficult 
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5 2 0.07 Difficult 80% 

7 7 0.25 Difficult 

18 5 0.18 Difficult 

 

 Based on the table above, it shows that 4 out of 5 question items are 

categorized as difficult question for the students. The numbers of question items that 

are categorized as difficult question are 4, 5, 7, and 18. The question item number 4 is 

the most difficult question for implied meaning question type which only one student 

could answer this item correctly and the index of difficulty for this item is 0.03. The 

difficult item percentage for this question type is 80% from 5 questions. The question 

was “From the text we learn that…”. Conversely, only one question, number 2 is 

categorized as a fair question which the index of difficulty for this item is 0.66. 

4. The students’ Difficulty in Answering Vocabulary Questions  

The following table presents the index of difficulty and difficult item 

percentage for implied meaning questions 

Table 4.6 The Calculation of the Index of Difficulty and Percentage of Difficult 

Item for Vocabulary Questions 

Question 

item Number 

The number of 

students who got 

correct answer 

(B) 

Index of 

difficulty 

(P) 

Level of 

difficulty 

Percentage 

of difficult 

item 

6 6 0.22 Difficult 60% 

9 14 0.51 Fair 

12 14 0.51 Fair 

14 4 0.14 Difficult 

16 9 0.33 Difficult 
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 For vocabulary question type, the difficult question item percentage is 60% 

out of 100% from 5 questions.  Moreover, from the calculation of index of difficulty, 

it was obtained that 3 question items are categorized as difficult questions for the 

students. The numbers of these questions are 6, 14 and 16. The most difficult item for 

vocabulary questions is the test item number 30 which the index of difficulty for this 

item is 0.14. The question was “’My grandfather is sixty four years old and he is 

retired now’. The underlined word is closet meaning to…” Meanwhile, the test item 

numbers 9 and 12 are categorized as fair questions for the students. 

2. The Result of Questionnaires 

Questionnaire is designed to know the students’ response about their 

difficulties in reading comprehension. It consists of 17 questions. The result of 

questionnaires will be elaborated in details in the following tables: 

Table 4.7 Students have difficulty in understanding the reading text 

No. Options Frequency Percentage 

 

1 

 

a. Often 

b. Seldom 

c. Sometimes 

d. Never 

8 

0 

18 

1 

29.62% 

0% 

66.67% 

3.71% 

Total  27 100 % 

 

The table above points out that the majority of students had difficulty in 

understanding the reading text and only 1 of the student (3.71%) never had difficulty 

in understanding the reading text. 
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Table 4.8 Students have difficulty in understanding the questions 

No. Options Frequency Percentage 

 

2 

 

a. Often 

b. Seldom 

c. Sometimes 

d. Never 

10 

5 

11 

1 

37.03% 

18.51% 

40.75% 

3.71% 

Total  27 100 % 

 

From the result above, it shows that almost all of the students had difficulty in 

understanding the questions. Only 3.71% students said that they never had difficulty 

in understanding the questions. 

Table 4.9 Students have difficulty in understanding the long reading text 

No. Options Frequency Percentage 

 

3 

 

a. Often 

b. Seldom 

c. Sometimes 

d. Never 

15 

2 

9 

1 

55.56% 

7.40% 

33.33% 

3.71% 

Total  27 100 % 

 

As indicated in table 4.9, it shows that almost all of the students had difficulty 

in understanding the long reading text and only 1 of the student (3.71%) said that 

never got difficulty in understanding the long reading text.  

Table 4.10 Students have difficulty in grammatical complexity 

No. Options Frequency Percentage 

 

4 

 

a. Very complicated 

b. Complicated 

c. Fair 

d. Uncomplicated 

1 

8 

14 

4 

3.71% 

29.62% 

51.85% 

14.82% 

Total  27 100 % 
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As seen in the table (4.10), it shows that the majority of the students had 

difficulty in grammatical complexity and 4 students (14.82%) said that it was very 

complicated in grammatical complexity. 

Table 4.11 Students have difficulty in vocabulary 

No. Options Frequency Percentage 

 

5 

 

a. Often 

b. Seldom 

c. Sometimes 

d. Never 

15 

2 

8 

2 

55.56% 

7.41% 

29.62% 

7.41% 

Total  27 100 % 

 

The table above presents that almost all of the students had difficulty in 

vocabulary. It was proved also from the result of the reading comprehension test. As 

seen in the table 4.6 for vocabulary questions item are categorized as difficult 

questions for student with percentage 60%. 

Table 4.12 Students have difficulty because the topic is not in accordance with 

what they learned before 

No. Options Frequency Percentage 

 

6 

 

a. Very suitable 

b. Suitable 

c. Sometimes 

d. Not suitable 

1 

1 

17 

8 

3.71% 

3.71% 

62.96% 

29.62% 

Total  27 100 % 

 

The data shows that almost of the students had difficulty because the topic 

was not in accordance with what they have learned before and only 1 students said 

that it was not suitable. 
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Table 4.13 The students know the term of bottom-up strategy and top-down 

strategy 

No. Options Frequency Percentage 

 

7 

 

a. Yes 

b. No 

0 

27 

0% 

100% 

Total  27 100 % 

 

From the data above, it obviously shows that all of the students were not 

familiar with the term of bottom-up strategy and top-down strategy. Perhaps, the 

terms were still unfamiliar for the students.  

Table 4.14 The students ever learn about the strategies  

No. Options Frequency Percentage 

 

8 

 

a. Often 

b. Seldom 

c. Sometime 

d. Never 

0 

0 

0 

27 

0% 

0% 

0% 

100% 

Total  27 100 % 

 

The data above signified that all of the students stated that they never learn 

about the strategies. It means that their English teacher never taught about that terms 

before. 

Table 4.15 The students ever apply that strategies in answering questions 

No. Options Frequency Percentage 

 

9 

 

a. Often 

b. Seldom 

c. Sometime 

d. Never 

0 

0 

0 

27 

0% 

0% 

0% 

100% 

Total  27 100 % 
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Table 4.15 reveals that all of students (100%) never apply those strategies in 

answering the questions. As seen in the table 4.13 and 4.14, they did not know about 

the strategies and their teacher never taught about that, certainly the students never 

apply it in answering the questions. 

Table 4.16 Students have difficulty in answering the questions because of having 

less of concentration in during the test 

No. Options Frequency Percentage 

 

10 

 

a. Often 

b. Seldom 

c. Sometimes 

d. Never 

16 

2 

8 

1 

59.26% 

7.41% 

29.62% 

3.71% 

Total  27 100 % 

 

As seen in the table, it shows that the majority of the students had difficulty in 

answering the questions because of having less of concentration during the test and 

only 1 student said that he never got difficulty in answering the questions. 

Table 4.17 Students have difficulty because they feel nervous in answering the   

questions 

No. Options Frequency Percentage 

 

11 

 

a. Often 

b. Seldom 

c. Sometimes 

d. Never 

12 

2 

10 

3 

44.45% 

7.41% 

37.03% 

11.11% 

Total  27 100 % 

 

As indicates in table 4.17, almost all of the students had difficulty because of 

their nervousness in answering the question and only 3 of the students (11.11%) said 

that they never felt nervous in answering the questions. 
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Table 4.18 Students have difficulty in answering the questions because they are 

afraid and hesitate in choosing incorrect answer.  

No. Options Frequency Percentage 

 

12 

 

a. Often 

b. Seldom 

c. Sometimes 

d. Never 

15 

1 

11 

0 

55.56% 

3.71% 

40.74% 

0% 

Total  27 100 % 

 

The table above points out that all of students had difficulty in answering the 

questions because they are afraid and hesitate in choosing incorrect answer. 

Table 4.19 Students have difficulty in finding the similar meaning words 

No. Options Frequency Percentage 

 

13 

 

a. Often 

b. Seldom 

c. Sometimes 

d. Never 

15 

1 

11 

0 

55.56% 

3.71% 

40.74% 

0% 

Total  27 100 % 

 

The table above presents that all of the students had difficulty in finding the 

similar meaning words. It was proved also from the result of the reading 

comprehension test. As seen in the table 4.6 for vocabulary questions item are 

categorized as difficult questions for student with percentage 60%. 

Table 4.20 Students have difficulty in determining the main ideas 

No. Options Frequency Percentage 

 

14 

 

a. Often 

b. Seldom 

c. Sometimes 

d. Never 

16 

2 

3 

6 

59.26% 

7.41% 

11.11% 

22.22% 

Total  27 100 % 
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From the result above, it shows the majority of the students had difficulty in 

determining the main ideas. It was proved also from the result of the reading 

comprehension test. The main idea questions considered as a fair question for the 

students and 6 of the students said that they never had difficulty in determining the 

main ideas.  

Table 4.21 The students understand the meaning of the text as a whole 

No. Options Frequency Percentage 

 

15 

 

a. Very understand 

b. Understand 

c. Sometimes 

d. Not understand 

0 

3 

16 

8 

0% 

11.11% 

59.26% 

29.62% 

Total  27 100 % 

 

The data above signifies that almost all of the students understood the 

meaning of the text as a whole and 8 students (29,62%) reported that they did not 

understand the meaning of the text as a whole. 

Table 4.22 The students use predicting, inferring and summarizing the meaning 

of the text by themeself  

No. Options Frequency Percentage 

 

16 

 

a. Strongly agree 

b. Agree 

c. Strongly disagree 

d. Disagree 

4 

11 

8 

4 

14.82% 

40.74% 

29.62% 

14.82% 

Total  27 100 % 

 

As indicates in table 4.22, half of students (11 agree and 4 strongly agree) 

used  predicting, inferring and summarizing the meaning of the text by themeselves 

and only 8 students said strongly disagree and disagree with the statement.  
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Table 4.23 The students read the text at a glance and just looking at the 

sentences, words and paragraphs that are mentioned in the 

questions 

No. Options Frequency Percentage 

 

17 

 

a. Strongly agree 

b. Agree 

c. Strongly disagree 

d. Disagree 

2 

7 

13 

5 

7.41% 

25.93% 

48.15% 

18.51% 

Total  27 100 % 

 

From the data above, it obviously shows that 9 students (8.15% and 18.51%) 

agree and strongly agree that they read the text at a glance and just looking at the 

sentences, words and paragraphs that are mentioned in the questions. 18 students 

(25.93% and 7.41%) said strongly disagree and disagree with the statement. It means 

they read all passages, so that way they could spent more time in reading the text then 

answering the questions. 

 

 

B. Discussion 

Based on data analysis above, the writer will discuss and answer the two 

research questions of this study as mentioned in the previous sections. 

The first research question is “what are the difficulties faced by senior high 

school students in reading comprehension section?”. To answer this question, the data 

from test was used. The result of the test 27 students of first year students of SMA N 

1 Bakongan showed that the students still have difficulty in answering the reading 

comprehension test of national examination. In general, from the result or the 
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students’ test score showed that only one student could answer 13 question items 

correctly out of 20 question items with the test score 65. Meanwhile, 25 other 

students got the score below 50 and the students’ mean score was only 30. 

Moreover, based on the calculation of the index of difficulty of each question 

items (see table 4.2), it was found that there were 8 questions categorized as fair 

questions and 12 questions categorized as difficult questions. The calculation of index 

of difficulty showed that the test items 1, 4, 5, 6, 7, 8, 11, 14, 15, 17, 18 and 19 are 

categorized as difficult question for the students. Only few students from 27 students 

could answer these questions correctly. More specially, 8 students could answer no 7 

and 17. 6 students out of 27 students could answer test item numbers 6 and 15. From 

27 Students only 5 students could answer test item numbers 11 and 18. Then 4 

students could answer the test item numbers 8, 14 and 19. The test item number 4 was 

categorized as the most difficult question with the index of difficulty 0.03 as it was 

only one student could answer this question correctly.  

From the discussions above, some difficulties faced by the students of SMA N 

1 Bakongan in reading comprehension test of national examination were the difficulty 

in answering detail questions with a percentage of 100% with the distribution of 

questions number 1, 3, 15, 17 and 19, difficulty in answering implied meaning 

questions with a percentage 80% with the distribution of questions number 4, 5, 7 and 

18 and difficulty in answering vocabulary questions with a percentage 60% with the 

distribution of questions number 6, 14 and 16. Meanwhile, for main idea questions 

are not considered as difficult questions because the percentage is 40%. only 2 
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questions out of 5 question items (8 and 11) is categorized as difficult questions for 

students.  

Then, the second research question that is “Why do the students face 

difficulties of reading comprehension section of national examination?”. To answer 

this question, the result from the students’ questionnaires ware used. The writer found 

that the students still have difficulties in answering all aspects of reading questions 

caused by some problems. Such as, the students could not understand the long 

reading text. The students could not master the vocabulary and also could not found 

the similar meaning of words. The students did not know about the terms bottom-up 

strategy and top-down strategy, because they never learned about that strategies 

before. So, they never applied it when they answered the questions. Students also had 

less of concentration and they were nervous when they answered the questions. They 

could not determine the main ideas correctly. 

In general, the students sometimes could not understand the reading text and 

could not understand the long reading text. They had problem with grammatical 

complexity. The topic in reading test was not in accordance with what they have 

learned before which made them had difficulty in answering the questions. Finally, 

the students could not understand the meaning of the text as a whole.  

Therefore, to overcome those difficulties, the students need to be taught test 

taking and reading strategies in reading comprehension. As Deutsch (2005) states, 

“Reading strategies provided helpful guidelines on how to approach the reading 

passage”. The strategies taught will help the readers (students) organize the passage 
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into main and supporting ideas for a better understanding of the test.” He also points 

out that giving the students preparation in test taking reading strategies leads them to 

succeed in reading comprehension test. In other word, that’s strategies could make 

students succeed in reading comprehension test especially in the reading 

comprehension test.      
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CHAPTER V 

CONCLUSION AND SUGESTIONS 

 

 

A. Conclusion 

In the previous chapter, the writer stated that the purpose of this study was to 

find out the difficulties faced by senior high school students in reading 

comprehension section of the national examination and to find out why the students 

face difficulties in reading comprehension question of national examination. After 

analyzing the data gained from the test, the writer can summarize some conclusions 

as follows: 

1. The first year students of SMA N 1 Bakongan have some difficulties in 

answering reading comprehension test. From four types of reading 

comprehension questions, three types of them are categorized as difficult 

question types for students. The difficulties faced by students deal with the  

difficulty in answering detail questions, difficulty in answering implied 

meaning questions and difficulty in answering vocabulary questions. 

Meanwhile, for main idea questions is categorized as a fair question for 

students. 

2. The students still have difficulties in answering all aspects of reading 

questions which were caused by some problems. Such as, the students 

could not understand the long reading text. The students could not master 
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the vocabulary and also could not found the similar meaning of words. 

The students did not know about the terms bottom-up strategy and top-

down strategy, because they never learned about that strategies before. So, 

they never applied it when they answered the questions. Students also had 

less of concentration and they were nervous when they answered the 

questions. They could not determine the main ideas correctly.   

 

B. Suggestions 

To complete this study, there are some suggestions which have to put on 

consideration as follows:  

1. For the Students 

The students should be more active in learning English, especially in 

comprehending reading text and recognizing words and sentence. Students 

should improve their comprehension of the text by reading a lot and to 

improve their vocabulary in reading by using dictionary in the school 

environment or may be outside the school. And if there are problem and 

difficulties, it is necessary to seek in the dictionary and better ask the 

teacher. Then, The writer hopes this study can be a preparation module for 

the students of SMA N 1 Bakongan about their difficulties in reading 

section of the national examination. Thus, they can prepare themselves to 

face the national examination. 
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2. For the Teacher 

The role of the teacher in the classroom is the most important than 

anything else. Therefore, the teachers have to provide good teaching plan 

aims at increasing students’ motivations and reaching the goal of learning 

English. Then, the teacher should use a good technique in teaching in 

order to improve student’s achievement in reading comprehension.  
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The Key Answer 

 

1. D 

2. C 

3. C 

4. D 

5. C 

6. B 

7. B 

8. B 

9. B 

10. B 

11. D 

12. A 

13. B 

14. D 

15. A 

16. C 

17. C 

18. D 

19. D 

20. A 


