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Rezime  Abstract 
Italijanskiot {kolski sistem im 
obezbeduva na u~enicite so posebni 
obrazovni potrebi celosna socijalna 
i nastavna integracija na ~asovite vo 
javnite u~ili{ta. 
Sega{nata studija se fokusira na eva-
luacijata za kvalitetot na integraci-
jata vo u~ili{tata vo 36 oddelenija od 
razli~ni u~ili{ta vo oblasta Rim, 
Italija. U~ili{nata integracija na 
u~enicite so posebni obrazovni po-
trebi be{e analizirana preku eva-
luacijata na nastavnicite; vo sekoj 
oddelenie isto taka se analizira{e 
~uvstvoto na osamenost kaj u~enicite 
so i bez posebni obrazovni potrebi. 

 The Italian scholastic system provides for 
disabled students a complete social and 
teaching integration in the classes of the 
public schools. 
The present study is focused on the 
evaluation of the quality of school inte-
gration in 36 classes of different schools 
in the district of Rome, Italy. The school 
integration of the disabled students was 
analysed through the teachers’ evaluation; 
in each class it was also analysed the 
sense of loneliness in the disabled and not 
disabled students.  
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Rezultatite poka`uvaat dobra evalua-
cija na procesot na integracija od 
nastavnicite, a u~enicte, so ili bez 
posebni obrazovni potrebi, poka`aa 
niski rezultati vo vrska so ~uvstvoto 
na osamenost vo svojot oddelenie, iako 
be{e zabele`ana razlika me|u dvete 
grupi. 

Sega{niot trud ja reafirmira potre-
bata da se nabquduva kvalitetot na 
procesot na integracija vo u~ili{ta-
ta za da otkrie efikasni indikatori 
za kvalitet i sekoj mo`en napredok vo 
voobi~aenite proceduri sprovedeni 
vo {kolskite sistemi koi se odnesu-
vaat na integracijata na u~enici so 
posebni obrazovni potrebi. 

 Results showed a good teachers’ evaluation 
of the integration process, and the students, 
disabled and not disabled, reported low 
scores in the sense of loneliness in their 
class, although a difference between the two 
groups was noticed. 

The present work re-affirm the need to 
monitor the quality of the school integration 
process, in order to find efficient quality 
indicators, and each possible improvement 
in usual procedures carried on in school 
systems concerning the disabled students 
integration. 

   
Klu~ni zborovi: integracija vo u~ili{-
tata, procenka na kvalitet, posebni 
obrazovni potrebi, defektolozi 

 Keywords: School integration, Quality as-
sessment, Disability, Special teachers 

   
Voved  Introduction 
Vo Italija-po 70-te i 80-te, koga pri-
tisokot kon procesot na integracija 
vo u~ili{tata be{e prili~no strog, 
{to se dol`e{e na donesuvawe novi 
zakoni, na napu{taweto na posebnite 
u~ili{ta i na posebnite oddelenija vo 
redovnite u~ili{ta (1)-mo`e da se 
konstatira deka se zaklu~i ranata fa-
za na integracija vo u~ili{tata na u~-
enici so posebni obrazovni potrebi.  

Denes, vo na{ata zemja, trieset godini 
od po~etokot na integracija vo u~i-
li{tata na u~enici so posebni obra-
zovni potrebi, imame potreba da raz-
misluvame za praktikata na integra-
cijata vo u~ili{tata i da raspravame 
dali italijanskata integracija vo u~i-
li{tata vo javniot sistem e integra-
cija so dobar kvalitet (2). 

 In Italy - after the ‘70s and the ‘80s, when 
the pressure towards the school integration 
process was rather strong, due to the prom-
ulgation of new laws, and to the abolish-
ment of the special schools, and of the spe-
cial classes in normal schools (1)-the early 
stages of school integration for students 
with disabilities can be considered con-
cluded. Nowadays, in our Country, thirty 
years after the beginning of such a process, 
we need to think over the practice of school 
integration and to argue out whether the 
Italian school integration in the public sys-
tem is a good quality integration (2).  
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Me|utoa, istra`uvawata so cel da se 
ispita na~inot na koj integrativniot 
proces vsu{nost gi involvira site 
protagonisti-u~enicite, nastavnici-
te, semejstvata-kakva korist i napre-
dok mu dozvoluva na socijalniot i kog-
nitivniot razvitok na u~enicite so 
posebni obrazovni potrebi se sé u{te 
retki, posebno {to se odnesuva na mis-
leweto i vlijanieto na ovoj fenomen 
vrz na{iot {kolski sistem (3). 
So vakvite sogleduvawa, isto taka 
konstatiraj}i ja va`nosta za evalua-
cija na kvalitetot vo praktikata, za da 
se nare~e dobra praktika, za da se pro-
cenat rezultatite dobieni dosega kaj 
u~enicite so posebni obrazovni pot-
rebi, za da se razbere kolku mnogu 
treba da se podobri, dojdovme na ideja 
za ovaa upotreba: toa e obid da se ot-
slika kvalitetot na socijalnata i 
nastavnata integracija vo nekoi javni 
u~ili{ta. 
Na{eto ispituvawe go sprovedovme od 
april 2003 do juni 2004, vo 36 odde-
lenija od razli~ni u~ili{ta vo gradot 
Rim, vklu~uvaj}i gi centralnite, pri-
gradskite i okolnite mesta. Socijal-
nata i nastavnata integracija se ispi-
tuvaa oddelno. Od edna strana, ja raz-
gleduvavme evaluacijata na nastav-
nicite za integrativniot proces: iako 
evaluacijata na nastavnicite ne e do-
volna celosno da se proceni kvalite-
tot na eden kompleksen proces kako 
{to se smeta integracijata vo u~ili{-
tata, me|utoa misleweto na nastav-
nicite pretstavuva eden od glavnite 
akteri vo celiot proces. Od druga 
strana, go razgledavme razbirlivoto 
~uvstvo na osamenost na u~enicite vo 
nivnoto oddelenie, kako eden od mo`-
nite signali za kvalitet na integra-
tivniot proces.  

 However, the researches aimed to investi-
gate the way in which the integration proc-
ess involves in facts all the protagonists – 
pupils, teachers, families – and which bene-
fits and improvements it allows for the so-
cial and cognitive development of the stu-
dents with disabilities are still scarce, espe-
cially concerning the meaning and the im-
pact of this fenomenon on our school sys-
tem (3). 
Due to this awareness, and also considering 
the importance to evaluate the quality of the 
practice, to call it a good practice, to assess 
the results obtained until now with the dis-
abled students, to understand how much it’s 
needed to be improved, we conceived the 
idea of this inquiry: it is an attempt to draw 
a picture of the quality of social and teach-
ing integration in some public schools. 
Our investigation was carried out from 
April 2003 to June 2004, in 36 classes of 
different schools in the city of Rome,  in-
volving central, suburban and provincial 
areas.  The social and the teaching integra-
tion were investigated separately. On one 
side, we considered the teachers’ evaluation 
of the integrative process: although the only 
teachers’ evaluation is not enough to assess 
entirely the quality of a complex process 
like the school integration is supposed to be, 
however the teachers’ point of view con-
cerns one of the main actors in the whole 
process. On the other side, we considered 
the students’ perceived sense of loneliness 
in their class, as one of the possible cues of 
the quality of the integration process: 
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Razbirlivo e da se smeta deka edno do-
bro iskustvo od integracija vo oddele-
nieto pravi u~enicite da ne se 
~uvstvuvaat osameni dodeka prestoju-
vaat vo nivnoto oddelenie. 

Zaradi ograni~en broj na involvirani 
u~ili{ta, kako i na ograni~ena geo-
grafska oblast, na{eto ispituvawe 
mo`e da se smeta kako pilot studija so 
cel da se fokusira na nekoi to~ki na 
razmisluvawe i da sprovedeme ponata-
mo{ni ispituvawa. 

 It is reasonable to suppose that a good ex-
perience of integration in a class makes the 
students not feeling alone while staying in 
their class. 

Due to the limited number of schools in-
volved, and to the limited geographical dis-
trict, our investigation can be considered as 
a pilot study, aiming to focus on some spots 
to think over, and to conceive further inves-
tigations. 

   
Materijal i metodi  Materials  and methods 

Devedeset i dva studenta i 70 nastavni-
ci u~estvuvaa vo studijata. 

[to se odnesuva na u~enicite-prime-
roci, ne mo`evme da primenime pri-
meroci po slu~aen izbor {to se dol`i 
na nekoi ograni~uvawa: maliot broj na 
u~enici so posebni obrazovni potrebi 
vo oddelenieto, slobodniot nastavni~-
ki kadar koj mo`e{e da odgovori na 
baraweto, vo nekoi slu~ai i odbivawe 
od semejstvata nivnite deca da bidat 
vklu~eni vo ispituvawata. Me|utoa, vo 
procesot na sobirawe primeroci se 
obidovme da najdeme balans, kolku {to 
e mo`no, za nekoi varijabli kako {to 
se: pol, u~ili{no nivo (osnovno, nisko 
sredno i visoko sredno), oblast (pro-
vincija, predgradie, urban centar). 

Sekoj od 46-te u~enici so posebni 
obrazovni potrebi vklu~eni vo na{a-
ta studija be{e povrzan so odbran 
u~enik bez posebni obrazovni potrebi 
od istoto oddelenie, vo parovi spored 
polot.  

 Ninety-two students and 70 teachers par-

ticipated to the study. 

As for the students’ sampling, we could not 

proceed to a random sampling, due to some 

constraints: the small number of disabled 

students per class, the availability of teach-

ing staff in participating to the inquiry, in 

some cases the refusal of the families for 

their children to be involved in the investi-

gation. However, in the sampling procedure 

we tried to balance, as much as possible, 

some variables such as: gender, school level 

(primary, low secondary, high secondary), 

the area (province, suburb, urban centre). 

Each of the 46 disabled students involved in 

our study was matched to a sorted not dis-

abled student from the same class, paired 

for gender. 
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Kone~niot primerok na u~enici be{e 
konstituiran od 46 u~enici so posebni 
obrazovni potrebi, 46 u~enici bez po-
sebni obrazovni potrebi  {to doa|aa 
od 36 oddelenija, od koi 8 od osnovni 
u~ili{ta, 15 od nisko sredni i 13 od 
visoko sredni u~ili{ta, polovina 
ma{ki i polovina `enski, koi popol-
nija vkupno 92 ispravni pra{alnici.  
[to se odnesuva do vidot na na u~eni-
cite so posebni obrazovni potrebi 
koi u~estvuvaa vo ovaa barawe, kako 
{to e zapi{ano vo dokumentacijata vo 
vrska so Funkcionalnata dijagnoza1 , 
u~enicite imaa popre~enost vo sled-
nite ~etiri kategorii: 
• Popre~enost vo u~eweto: 16 sub-
jekti; 
• Mentalna retardacija (samo slaba 
forma): 15 subjekti 2; 
• Senzorna popre~enost: 7 subjekti 
so vizuelni i auditivna popre~enost; 
• Razvojni naru{uvawa: 8 subjekti. 
Gi isklu~ivme od na{eto ispituvawe 
subjektite so autizam, so umerena i 
te{ka mentalna retardacija, zaradi 
nivnata nesposobnost da odgovorat i 
da gi popolnat pra{alnicite. 
[to se odnesuva do nastavnicite, 34 
redovni nastavnici i 36 defektolozi 
popolnija pra{alnici, specijalno di-
zajnirani za ovaa barawe.  

 The students’ final sample was so consti-
tuted by 46 disabled students, 46 not dis-
abled students, coming from 36 classes, 8 
from primary school, 15 from low secon-
dary school, 13 from high secondary 
schools, half females and half males, who 
filled in a total of 92 valid questionnaires.  
As for the kind of disabilities affecting the 
students participating in the inquiry, as re-
ported in the documentation regarding the 
Functional Diagnosis 1, the students were 
actually distributed in the following four 
categories:  
• Learning disabilities: 16 subjects; 
• Mental retardation (only slight forms): 
15 subjects 2; 
• Sensory disabilities: 7 subjects with vis-
ual or auditory disabilities; 
• Developemental disorders: 8 subjects. 
We exluded from our investigation subjects 
with autism and with severe and medium 
mental retardation, for their unability to 
comprehend and to fill in the questionnaire. 
As for the teachers, 34 mainstream and 36 
special teachers filled in a questionnaire, 
specifically designed for the inquiry. 

 
1 Funkcionalna dijagnoza: Analiti~ki opis, 
napraven od Zdravstveni uslugi, a se odnesuva 
na funkcionalnata o{teta na psihofizi~kata 
sostojba na u~enikot so posebni obrazovni 
potrebi. Toa posvetuva posebno vnimanie ne 
samo na ograni~uvawata koi {to se dol`at na 
popre~enosta, tuku isto taka i na razvojnite, 
kognitivni, lingvisti~ki, emocionalni, mo-
torni potencijali i na li~nata i socijalnata 
avtonomija.  
2 Dva od 15-te u~enici so slaba mentalna re-
tardacija se so Down-sindrom. 

 1 Functional Diagnosis: analytical description, drawn 

up by the Health Services, concerning the functional 

damage in the psychophysical condition of the dis-

abled student. It gives a particular attention not only 

to the limitations due to the disability, but also to the 

developmental, cognitive, linguistic, emotional, 

motory potentialities, ant to the personal and social 

autonomy. 
2 Two of the 15 ss. with slight mental retardation are 

ss. with Down Syndrome 
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Od sekoj nastavnik se pobara da ja eva-
luira socijalnata i nastavnata inte-
gracija za sekoj od nivnite u~enici so 
posebni obrazovni potrebi {to u~es-
tvuvaa vo baraweto. Za oddelenijata 
kade vo baraweto u~estvuvaa pove}e od 
eden u~enik so posebni obrazovni 
potrebi, od nastavnicite se pobara da 
obezbedat oddelna evaluacija za sekoj 
u~enik so posebni obrazovni potrebi. 
Od kone~niot primerok na pra{alni-
kot za nastavnicite, 42 validni pra-
{alnici od redovni nastavnici i 41 
validen pra{alnik od defektolozi 
bea popolneti, t.e. 83 validni pra{al-
nici od kone~niot primerok.  

U~enicite so i bez posebni obrazovni 
potrebi bea samo rakovodena italijan-
ska adaptacija 3 na "Skala na rezultati 
na osamenosta i socijalnoto nezado-
volstvo na decata# od S. R. A{er, S. 
Himel, i P. D. Ren{ou (1984) (4). 
Pra{alnikot se sostoi od 24 stavki, 
16 od niv se fokusirani na ~uvstvoto 
na osamenost i socijalnoto nezadovol-
stvo kaj u~enicite; ostanatite 8 stav-
ki se odnesuvaat na hobi i ne se sosta-
ven del vo kone~nite rezultati sle-
dej}i ja procedurata na A{er i 
drugite. Za sekoja stavka, od u~enikot 
se bara{e da go indicira stepenot na 
nivniot dogovor, na lickert skalata so 
pet to~ki. Krajniot rezultat be{e so 
opseg od 16 (bez ~uvstvo na osamenost) 
do 80 (visoko ~uvstvo na osamenost).  

 Each teacher was asked to evaluate the so-
cial and teaching integration for each one of 
their disabled students participating in the 
inquiry. As for the classes where more than 
one disabled student participated in the in-
quiry, the teachers were requested to pro-
vide for separate evaluations for each of the 
disabled students. As for the final sample of 
the teachers’ questionnaires, 42 valid ques-
tionnaires were filled in by the mainstream 
teachers and 41 valid questionnaires were 
filled in by the special teachers, for a final 
sample of 83 valid questionnaires.   

The disabled and the not disabled students 
were self-administered the Italian adapta-
tion 3 of the “Children’s Loneliness and So-
cial Dissatisfaction Rating Scale” by S.R. 
Asher, S. Hymel, and P.D. Renshaw (1984) 
(4). The questionnaire is a 24-items ques-
tionnaire, 16 of them are focused on the 
students’ sense of loneliness and social dis-
satisfaction; the remaining 8 items concern 
hobbies and are not considered in the final 
score following the Asher and coll. proce-
dure. For each item, the student was re-
quested to indicate their agreement’s degree 
on a 5-points lickert scale. The final score 
rates from 16 (no sense of loneliness) to 80 
(high sense of loneliness). 

 
3 Stavkite bea modificirani za da se odnesu-
vaat pove}e na socijalnoto zadovolstvo vo 
klasot otkolku na socijalnoto zadovolstvo vo 
u~ili{teto (kako {to be{e originalnata 
verzija). Italijanskiot prevod na pra{al-
nikot sé  u{te ne e standardiziran vo Italija. 

 3 The items were modified to be referred more to the 
social satisfaction in the class than to the social satis-
faction in the school (as it was in the original ver-
sion). The Italian traslation of the questionnairre is 
not yet standardized in Italy.  
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Pra{alnikot  za nastavnicite se fo-
kusira{e na nivnata evaluacija  na so-
cijalnata i nastavna integracija kaj 
u~enicite so posebni obrazovni po-
trebi. Vo osnova od nastavnicite se 
bara{e da evaluiraat dali i so koj 
obem sekoj od nivnite u~enici so 
posebni obrazovni potrebi, vo tekot 
na poslednata u~ili{na godina, gi 
postignal nastavnite i socijalnite 
celi dadeni od nastavnikot, i do koj 
stepen se razvija nivnite potencijali, 
nivnite kognitivni i socijalni mo`-
nosti. Isto taka pra{alnikot za nas-
tavnicite be{e samo rakovoden i 
vklu~uva{e eden redoven nastavnik i 
eden defektolog vo sekoj klas. Pra-
{alnikot be{e sostaven od 13 mis-
lewa: od sekoj nastavnik se pobara da 
go indicira stepenot na nivniot dogo-
vor na lickert-skalata so pet to~ki. 
Krajniot rezultat be{e so opseg od 13 
(niska socijalna i nastavna integra-
cija kaj u~enici so posebni obrazovni 
potrebi) do 65 (visoka socijalna i nas-
tavna integracija). 
I dvata pra{alnika, za u~enicite i 
nastavnicite, bea rakovodeni vo ist 
moment, vo tekot na predavawata, na 
krajot od u~ili{nata godina 2002/2003 
i 2003/2004. 
Na{ata hipoteza be{e deka ako nas-
tavnicite dadat dobri evaluacii na 
procesot na socijalna integracija vo 
svojot klas: 1) i u~enicite so i bez 
posebni obrazovni potrebi imaat 
tendencija da poka`at niski nivoa na 
osamenost za vreme na ~asot; 2) u~eni-
cite so posebni obrazovni potrebi ne 
se zna~itelno porazli~ni od nivnite 
sou~enici bez posebni obrazovni po-
trebi vo odnos na ~uvstvoto na osame-
nost;  

 The teachers’ questionnaire focused on the 
teachers’ evaluations of the disabled stu-
dents’ social and teaching integration. Basi-
cally, the teachers were requested to evalu-
ate whether and to what extent each of their 
disabled students, during the last school 
year, reached the teaching and the social 
aims provided for him/her, and to what ex-
tent their potentialities, their cognitive and 
social abilities were developed. Also the 
teachers’ questionnaire was self-adminis-
tered, and involved one mainstream teacher 
and one special teacher for each class. The 
questionnaire was composed by 13 state-
ments: each teacher  was asked to indicate 
their agreement’ degree on a  5-points lick-
ert scale. The final score rates from 13 (low 
social and teaching integration of the dis-
abled student) to 65 (high social and teach-
ing integration). 

Both the questionnaires, the students’ and 
the teachers’ ones, were administered in the 
same moment, during the lectures time, at 
the end of the school years 2002-2003, and 
2003-2004.  

Our hypothesis was that if the teachers pro-
vide for good evaluations of the school in-
tegration process in their own class: 1) both 
the disabled and the not disabled students 
tend to show low levels of loneliness during 
the class time; 2) the disabled students are 
not significantly different from their not 
disabled classmates concerning the sense of 
loneliness;  
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3) postoi negativna korelacija me|u 
rezultatite za nastavnicite i rezulta-
tite za u~enicite so posebni obrazov-
ni potrebi: niski rezultati na osame-
nost kaj u~enicite so posebni obrazov-
ni potrebi i visoki rezultati na eva-
luacija dadena od nastavnicite. 

 3) there is a negative correlation between 
the teachers’ scores and the disabled stu-
dents’ scores: low scores of loneliness in 
the disabled students and high scores in the 
evaluation provided by the teachers. 

   

Rezultati  Results 
[to se odnesuva na pra{alnicite za 
nastavnicite, rezultatite i za redov-
nite nastavnici i za defektolozite 
padnaa vo tretiot kvartal (tretiot 
kvartal ima opseg od 39 do 52, vidi ta-
bela 1), taka poka`uvaj}i pozitivna 
evaluacija na nastavnicite za socijal-
nata i nastavnata integracija na niv-
nite u~enici so posebni obrazovni 
potrebi. 

 As for the teachers’ questionnaires, both the 

mainstream and the special teacher’s scores 

fell within the third quartile (third quartile 

ranging from 39 to 52, see table 1), thus in-

dicating a positive teachers’ evaluation of 

the social and teaching integration of their 

disabled students. 
 
Tabela 1. "Socijalna i nastavna inte-
gracija# rezultati: distribucija po 
kvartali 

 Tab. 1. “Social and Teaching Integration” 
scores: distribution in quartiles 

 

 1 kvartal 
1st quartile 

2 kvartal 
2nd quartile 

3 kvartal 
3nd quartile 

4 kvartal 
4th quartile 

Rezultati 
Scores 

 
13 - 26 26 - 39 39 - 52 52 - 65 

Redovni nastavnici: sreden rezultat 
Mainstream teachers: mean score 

48 

Defektolozi: sreden rezultat 
Special teachers: mean score 

47.83 
 
Redovnite nastavnicite poka`aa sre-
den rezultat od 48 (sd 8,87), a defek-
tolozite poka`aa sreden rezultat od 
47,83 (sd 10,14) so nezna~itelna razli-
ka me|u dvete grupi (t = .0816832, p n.s., 
vidi tabela 2).  Dvata rezultata zna~i-
telno se vo korelacija (vidi tabela 3), 
{to se odnesuva na 38 redovni nastav-
nici vo par so 38 defektolozi, sekoja 
dvojka dava evaluacija na istiot u~e-
nik so posebni obrazovni potrebi.  

 The mainstream teachers showed a mean 
score of 48 (sd 8,87) and the special teach-
ers showed a mean score of 47,83 (sd 
10,14) with no significant difference be-
tween the two groups (t = .0816832 , p n.s., 
see table 2), The two scores are also signifi-
cantly correlated (see tab. 3), considering 38 
mainstream teachers paired with  38 special 
teachers, each couple evaluating the same 
disabled student. 
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Tabela 2 "Socijalna i nastavna inte-
gracija# rezultati: Redovni nastavnici 
sproti defektolozi: Sredni rezultati, 
standardna devijacija, t za nezavisen 
primerok 

 Tab. 2  “Social and Teaching Integration” 
scores: Mainsteam teachers vs Special teach-
ers: mean, standard deviation, t for independent 
sample 

 

 

 
Broj 

N 
 

Sredni 
rezultati 

Mean 

Standardna 
devijacija 

sd 

 
t 
 

df p 

Redovni nastavnici 
Mainstream teachers 42 48.00 8.87 

Defektolozi 
Special teachers 41 47.83 10.14 

.0816832 81 n.s. 

 
Tabela 3. Koeficient na korelacija (po 
Pearson) me|u rezultatite na redovnite 
nastavnici (vkupno, socijalna i nastavna 
integracija) i rezultatite na defekto-
lozite (vkupno, socijalna i nastavna in-
tegracija) * 

 Tab. 3 Correlation coefficient (Pearson’s r) 
between Mainstream scores (total, social int., 

teaching int.), and Special teachers scores (to-
tal, social int., teaching int.) * 

 

 Redovni nastavnici 
Mainstream Teachers 

Defektolozi 
Special Teachers 

Vkupno rezultati od 
integracijata 

Total Integration scores 

Rezultati od socijalna 
integracija 

Social Integration scores 

Vkupno rezultati od 
integracijata 

Total Integration scores 

 0.78 
p< .001 

0.73 
p< .001 

0.78 
p< .001 

 
* Triest i osum dvojki od redovni nastavnici-defektolozi evaluiraa 38 u~enici so posebni obra-
zovni potrebi  
* Thirty-eight couples Maistream-Special teacher evaluating 38 disabled students 
 
 

 [to se odnesuva do rezultatite na 
u~enicite, rezultatite i za u~enici so 
i bez posebni obrazovni potrebi pa-
|aat okolu prviot kvartal na distri-
bucija na rezultatite (prviot kvartal 
e so opseg od 16 do 32, vidi tabela 4).  

Mo`e da bide potvrdeno deka u~eni-
cite involvirani vo na{ata studija so 
i bez posebni obrazovni potrebi, po-
ka`aa mo{ne nisko ~uvstvo na osame-
nost dodeka bea vo nivnite klasovi 
mereno so "Skala na rezultati na osa-
menosta i socijalnoto nezadovolstvo 
na decata#. 

 
As for the students’ scores, both the dis-
abled students’ and the not disabled stu-
dents’ scores fell around the first quartile of 
the scores distribution (first quartile ranging 
from 16 to 32, see table 4). 

It can be affirmed that the students involved 
in our study, both disabled and not disabled, 
showed a quite low sense of loneliness 
while being in their classes, as measured by 
the “Children’s Loneliness and Social Dis-
satisfaction Rating Scale”.   
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Tabela 4. Rezultati od "^uvstvo na 
osamenost#: distribucija po kvartali 

 Tab. 4 “Sense of loneliness” scores: distribu-
tion in quartiles 

 

 
1 kvartal 
1st quartile 

2 kvartal 
2nd quartile 

3 kvartal 
3nd quartile 

4 kvartal 
4th quartile 

Rezultati 
Scores 

16 - 32 32 - 48 48 - 64 64 - 80 

U~enici bez posebni obrazovni potrebi: 
sredni rezultati 

Not disabled students: mean scores 
28.67 

U~enici so posebni obrazovni potrebi:  
sredni rezultati 

Disabled students: mean scores 
33.20 

 
Sporeduvaj}i gi rezultatite na u~eni-
cite so i bez posebni obrazovni potre-
bi, mo`e da se zabele`i deka u~enici-
te bez posebni obrazovni potrebi 
poka`aa sreden rezultat od 28,67 (sd 
7,91), dodeka u~enicite so posebni 
obrazovni potrebi poka`aa sreden 
rezultat od 32,20 (sd 9,75): u~enicite 
so posebni obrazovni potrebi poka`aa 
povisok stepen na osamenost vo klasot  
ako se sporedi so nivnite sou~enici 
bez posebni obrazovni potrebi 
(t = 2.153682, p< .05, vidi tabela 5). 

 Comparing the not disabled students’ with 

the disabled students’ scores, it can be ob-

served that the not disabled students showed 

a mean score of 28,67 (sd 7,91), while the 

disabled students showed a mean score of 

32,20 (sd 9,75): the disabled students per-

ceived a higher level of loneliness in the 

class if compared to their not disabled 

classmates (t = 2.153682, p<.05, see table 

5). 
 
Tabela 5. Rezultati od "^uvstvo na osa-
menost#: u~enici so posebni obrazovni 
potrebi sproti u~enici bez posebni 
obrazovni potrebi: sredni rezultati, 
standardana devijacija, t primeroci vo 
dvojki 

 Tab. 5  “Sense of Loneliness” scores: Not dis-
abled students vs Disabled students: mean, 
standard deviation, t for paired samples  

 

 
Broj 

N 

Sredni 
rezultati 

Mean 

Standardna 
devijacija 

sd 
t df p 

U~enici bez posebni 
obrazovni potrebi 
Not Disabled Students 

46 28.67 7.91 

U~enici so posebni 
obrazovni potrebi 

Disabled Students 
46 33.20 9.75 

2.153682 45 .0371954 
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Iako i u~enicite so i bez posebni ob-
razovni potrebi ivolvirani vo na{e-
to ispituvawe vo osnova ne poka`aa 
~uvstava na osamenost koga bea vo niv-
nite klasovi, sepak u~enicite so po-
sebni obrazovni potrebi se ~uvstvuvaa 
poosameno sporedeni so nivnite sou~e-
nici bez posebni obrazovni potrebi.  

Konstatiraj}i nekoi faktori koi 
verojatno imaat vlijanie vrz rezulta-
tite (kako {to e u~ili{noto nivo, ob-
lasta, brojot na u~enicite vo klasot, 
brojot na u~enicite so posebni obra-
zovni potrebi vo klasot, polot, vidot 
na decata so posebni obrazovni potre-
bi) nitu eden od niv nema{e zna~i-
telen efekt vrz na{ite rezultati 
(vidi tabela 6).  

 
Although both the disabled and the not dis-

abled students involved in our investigation 

did not basically show feelings of loneliness 

when in their classes, however, the disabled 

students felt more lonely when compared to 

their not disabled classmates.  

Considering some factors possibly affecting 

this result (such as, school level, area, num-

ber of the students per class, number of dis-

abled students per class, gender, kind of 

disabilities), no one of them had a signifi-

cant effect on our results (see table 6).  

 
Tabela 6. Rezultati od "^uvstvo na 
osamenost#: 6 anovas za 6 nezavisni fak-
tori (u~ili{te, oblast, broj na u~enici 
vo oddelenie, broj na u~enici so posebni 
obrazovni potrebi vo oddelenie, pol, vid 
na deca so posebni obrazovni potrebi) za 
1 povtorliv faktor (Rezultati za 
u~enici so posebni obrazovni potrebi 
sproti rezultati za u~enici bez posebni 
obrazovni potrebi) 

 
Tab. 6  “Sense of Loneliness” scores: 6 anovas 

for 6 independent factors (school, area, number 

of students in the class, number of disabled stu-

dents in the class, gender, kind of disability) for 

1 repeated factor (Disabled Students scores vs 

Not Disabled Students scores)  
 

U~enici bez posebni 
obrazovni potrebi 

Not Disabled Students 

U~enici so posebni obrazovni 
potrebi 

Disabled Students 
 

Sredni 

Mean 

Standardna 
devijacija 

sd 

Sredni 

Mean 

Standardana 
devijacija 

Sd 

po nivo 

p-level 

Osnovno 

Primary 
29.58 10.60 38.83 8.80 

Nisko sredno 

Low secondary 
28.86 7.53 29.71 7.57 

U~ili{te 

School 

Visoko sredno 

High secondary 
27.54 5.91 33.62 11.71 

n.s. 
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U~enici bez posebni 
obrazovni potrebi 

Not Disabled Students 

U~enici so posebni obrazovni 
potrebi 

Disabled Students 
 

Sredni 

Mean 

Standardna 
devijacija 

sd 

Sredni 

Mean 

Standardana 
devijacija 

Sd 

po nivo 

p-level 

Provincija 

Province 
27.78 7.22 34.67 10.03 

Predgradie 

Suburb 
30 9.37 33.88 8.48 

Oblast 

Area 

Urban centar 

Urban Centre 
28.09 6.89 29.73 11.15 

n.s. 

Pomalku od 18 

Less than 18 
28.60 7.03 32.30 11.13 

18 - 22 29.65 6.87 32.73 8.69 

Broj na 
u~enici vo 

oddelenieto 

Number of 
students in the 

class 
Pove}e od 22 

More than 22 
26.50 9.77 34.88 10.53 

n.s. 

1 29.17 8.54 34.18 10.97 Broj na 
u~enici so 
pre~ki vo 

oddelenieto 

Number of 
disabled 

students in the 
class 

2-3 28.33 7.45 32.12 8.64 

n.s. 

Ma{ki 

M 
31.35 9.16 33.74 9.20 

Pol 

Gender @enski 

F 
26.43 5.50 32.65 10.46 

n.s. 

1-Popre~enost vo u~eweto 

1- Learning disabilities 
33.63 9.94 

2-Mentalna retardacija 

2- Mental retardation 
34.20 9.15 

3-Senzorni popre~enost 

3- Sensory disabilities 
30.71 9.89 

Vid na 
pre~ki 

Kind of 
disability 

4-Razvojni naru{uvawa 

4- Developmental disorders 
32.63 11.81 

n.s. 

 



ISKUSTVA I NOVINI OD SVETOT  

DEFEKTOLO[KA TEORIJA I PRAKTIKA 2004; 1-2: 177-192  189

 

Mora da se konstatira deka sporedbi-
te vsu{nost ne bea dobro balansirani, 
{to se dol`e{e na prethodno indici-
ranite ograni~uvawa (odbivawa od ne-
koi nastaven personal ili nekoi se-
mejstva klasovite da bidat involvira-
ni vo ispituvaweto, itn.). Kako pos-
ledica ne be{e mo`no da se pretstavi 
multifaktorna analiza na varijanca, 
i sekoj faktor be{e razgleduvan od-
delno. 

[to se odnesuva do o~ekuvanata nega-
tivna korelacija me|u rezultatite za 
sekoj u~enik so posebni obrazovni 
potrebi i rezultatite na negoviot re-
doven nastavnik i rezultatite na 
istiot u~enik so posebni obrazovni 
potrebi i rezultatite na negoviot de-
fektolog, gi odbravme od primerokot 
site 38 slu~ai za koi 3-te razli~ni 
rezultati za u~enicite so posebni 
obrazovni potrebi, nivnite redovni 
nastavnici i nivnite defektolozi koi 
bea na raspolagawe. Ne se najde nikak-
va korelacija. Isto taka konstatiraj-
}i gi oddelno rezultatite od socijal-
nata integracija i rezultatite od 
nastavnata integracija vo pra{al-
nicite na nastavnicite, ne se najde 
nikakva korelacija so rezultatite na 
u~enicite so posebni obrazovni pot-
rebi (vidi tabela 7). 

Dvete evaluacii, edna od nastavnicite 
i edna od u~enicite so posebni obra-
zovni potrebi se ~ini deka se sosema 
nezavisni. 

 
It has to be considered that the comparisons 

were in facts not well balanced, due to the 

previously indicated constraints (refusals of 

some teaching staff or of some families for 

the classes to be involved in the investiga-

tion, etc.). As a consequence it was not pos-

sible to perform a multifactiorial analysis of 

variance, and each factor was considered 

separately. 

As for the expected negative correlation 

between the score of each disabled student 

and of his/her mainstream teacher’s score  

and the score of the same disabled student 

and his/her special teacher’s score, we se-

lected from the sample all the 38 cases for 

which the three different scores of the dis-

abled student, his/her mainstream teacher 

and his/her special teacher were available. 

No correlation was found. Also considering 

separately the social integration scores and 

the teaching integration scores in the teach-

ers’ questionnaires, no correlation was 

found with the disabled students’ scores 

(see table 7). 

The two evaluations, the one from teachers 

and the one from disabled students, semm 

to be quite independent. 
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Tabela 7.  Koeficient na korelacija (po 
Pearson) me|u rezultatite na u~enici so 
posebni obrazovni potrebi i rezultati-
te od redovnite nastavnici (vkupno, so-
cijalna integracija, nastavna integra-
cija) i rezultati od defektolozite 
(vkupno, socijalna integracija, nastavna 
integracija) 

 Tab. 7. Correlation coefficient (Pearson’s r) 

between Disabled Students scores and Main-

stream teachers scores (total, social int., 

teaching int.), and Special teachers scores (to-

tal, social int., teaching int.). 
 

 

Vkupno 
redovni 

nastavnici 
Mainstr. 
Teachers 

Total 
 

Socijalna 
integracija 

redovni 
nastavnici 

Mainstr. 
Teachers 

Social Integr. 

Nastavna 
integracija

redovni 
nastavnici 

Mainstr. 
Teachers 
Teaching 

Integr. 

 
Vkupno 

defektolozi 
Special 

Teachers 
Total 

Socijalna 
integracija  
defektolozi 

Special 
Teachers 

Social Integr. 

Nastavna 
integracija
defektolozi 

Special 
Teachers 
Teaching 

Integr. 

Rezultati 
u~enici so 

posebni 
obrazovni 
potrebi 
Disabled 
Students 
Scores 

-0.07851 0.02386 -0.0719 -0.0955 -0.0035 -0.0977 

 
 

ns 
 

ns ns 
 

ns ns ns 

 
Zaklu~oci  Conclusions 
Na{ite rezultati se ~ini poka`uvaat 
dobar kvalitet na socijalna i nastav-
na integracija vo klasovite involvi-
rani vo ovaa studija: nastavnicite da-
doa dobra evaluacija za integrativ-
niot proces, a u~enicite, so i bez 
posebni obrazovni potrebi, dadoa 
niski stepeni na osamenost {to se od-
nesuva na vrskite me|u sou~enicite. 
Me|utoa, u~enicite so posebni obra-
zovni potrebi involvirani vo na{eto 
uispituvawe se ~ini poka`aa povisok 
stepen na osamenost ako se sporedat so 
nivnite sou~enici bez posebni obra-
zovni potrebi. Nitu eden od fakto-
rite konstatiran vo studijata (u~i-
li{noto nivo, oblasta, brojot na 
u~enicite vo klasot,   

 Our results seem to show a good quality of 
the social and teaching integration in the 
classes involved in the study: the teachers 
provided for a good evaluation of the inte-
gration process, and the students, disabled 
and not disabled, reported low levels of 
loneliness concerning the relationships 
among classmates. However, the disabled 
students involved in our investigation 
seemed to show a higher level of loneliness 
if compared with their not disabled class-
mates. No one of the factors considered in 
the study (school level, area, number of the 
students per class, 
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brojot na u~enicite so posebni obra-
zovni potrebi vo klasot, polot, vidot 
na decata so posebni obrazovni pot-
rebi) se ~ini direktno vlijaea vrz 
na{ite rezultati. 
Vrz osnova na ovie podatoci ne mo`e 
da se isklu~i deka drugi faktori 
mo`at da igraat zna~itelna uloga vrz 
kvalitetot na procesot na u~ili{nata 
integracija: na primer, kvalitetot na 
odnosite vo semejstvoto, i nivnoto 
vlijanie vrz samopo~ituvaweto i sa-
modoverbata na licata so posebni 
obrazovni potrebi. Nesomneno e deka 
iskusuvaj}i gi uslovite na invalid-
nost vo semejstvo so naru{eni odnosi 
negativno vlijaat vrz celata socijalna 
kompetentnost na individuata i nad-
vor od semejstvoto. Zaradi ovaa pri~i-
na na{ite rezultati koi se odnesuvaa 
na razlikata me|u u~enicite so i bez 
posebni obrazovni potrebi za nivnoto 
~uvstvo na osamenost treba da se pro-
dlabo~at so ponatamo{ni ispituvawa. 
Dobrata evaluacija na integrativniot 
proces od nastavnicite, i zna~itel-
nata korelacija me|u dvata rezultata 
na redovnite nastavnici i defektolo-
zite, se ~ini poka`uvaat visok dogo-
vor i sorabotka me|u niv. Me|utoa, 
nivnata evaluacija se ~ini e sosema 
nezavisna od evaluacijata na ~uvstvoto 
na osamenost dobiena od u~enicite so 
posebni obrazovni potrebi. Vredi da 
se zabele`i deka defektolozite, koi 
se pretpostavuva pominuvaat pove}e 
vreme rabotej}i so u~enici so posebni 
obrazovni potrebi i se poblisku do 
niv ne zabele`aa ponisko socijalno 
zadovolstvo {to mo`no se javi kaj ne-
koi u~enici so posebni obrazovni 
potrebi.  
Me|utoa treba da se zabele`i deka 
koga od nastavnicite se pobara da gi 
evaluiraat rezultatite na u~enicite   

 number of disabled students per class, gen-
der, kind of disabilities) seemed to directly 
affect our results.  
On the basis of these data, it cannot be ex-
cluded that other factors can play a signifi-
cant role in the quality of the school inte-
gration process: for example, the quality of 
the relationships in the family, and their ef-
fect on the self-esteem and the self-confi-
dence of the disabled persons. It is out of 
doubt that experiencing the disability con-
dition within a family with disturbed rela-
tionships can negatively affect the whole 
social competency of an individual, also 
outside the family. For this reason, our re-
sults concerning the difference between dis-
abled and not disabled students in their 
sense of loneliness have to be deepen in 
further investigations.  
The teachers’ good evaluation of the inte-
gration process, and the significant correla-
tion between the two scores of the main-
stream and the special teachers, seem to in-
dicate a high agreement and cooperation 
between mainstream and special teachers. 
However, their evalutation seem to be quite 
independent from the evaluation of the 
sense of loneliness perceived by the dis-
abled students. It is noteworthy that neither 
the special teachers, who are supposed 
spending more time working with the dis-
abled students and being closer to them, 
seem to perceive a lower social satisfaction 
possibly occurring in some of the disabled 
students. 
However, it has to be considered that while 
the teachers were asked to evaluate the dis-
abled students’ results 
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so posebni obrazovni potrebi sporedu-
vaj}i go po~etokot i krajot na u~ili{-
nata godina, kaj u~enicite se ispitu-
va{e nivnoto ~uvstvo na osamenost bez 
da se obrne vnimanie na mo`nite podo-
bruvawa vo odnosot so nivnite sou~e-
nici vo tekot na u~ili{nata godina. 
Od druga strana, ne mo`e da se isklu~i 
posebniot efekt na socijalnata `elba 
vo odreduvawe na dobrata samoevalua-
cija na nastavnicite za nivnata 
sopstvena rabota. Va`no e da se obez-
bedi podobra obuka za nastavnicite za 
da se podobri nivnata kompetentnost 
na samoevaluacija i da se napravi 
poefekten nivniot pridones, podo-
bruvaj}i go celiot proces na inte-
gracija vo u~ili{tata. 
Site ovie podatoci ja potvrduvaat 
potrebata za kvaliteten proces na in-
tegracija za da obezbedat podobri 
praksi pomagaj}i im na u~enicite so 
posebni obrazovni potrebi da gi nad-
minat nivnite socijalni te{kotii i 
da gi izdvojat situaciite ili grupite 
so visok rizik na socijalna neadapta-
cija vo oddelenieto. (5-6-7) 

 comparing the beginning with the end of the 
school year, the students were investigated 
on their sense of loneliness without refer-
ring on possible improvements in the rela-
tionship with their classmates during the 
school year. On the other hand, it cannot be 
excluded the possible effect of social desir-
ability in determining the teachers’ good 
self evaluation of their own work. It is im-
portant to provide teachers with better 
training in order to improve their self-
evaluation competency, and to make their 
contribution more effective, ameliorating 
the entire school integration process.  
All these data confirm us the need to moni-
tor the quality of the integration process, in 
order to provide for the better practices in 
helping disabled students to overcome their 
social difficulties, and to single out the 
situations or the groups at a higher risk of 
social disadaptation in the class. (5-6-7) 
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