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Pezume

[IpecTon ronema OArOBOPHOCT M OOBpPCKa OX Je-
(hEeKTONOTOT U LENHOT CTPYUYEH TUM KO Tpeba na
T'O BOJM MHKIY3WBHHOT IPOIIEC, 3aTO IITO Mpobie-
MOT Ha elyKalyja Ha YYCHHUIMTE CO MoceOHU 00-
pa30BHU MOTPEOH € CepHO3eH, Oapa TEMEJICH MPUC-
Tar, IOCTOjaHa CTPydYHA IOMOII, THMCKa padoTa,
KOHTHHYHPaHO YCOBpPIIYBamke Ha THMOT, HACTaB-
HULIMTE U Ha Jedekrono3ute. Tpeba KOHTUHYHUpA-
HO J1a TTIOYHEMeE J1a TH TpuIpeMamMe JeeKTOI03UTe
3a paboTa BO pPeOBHHTE OCHOBHH y4miaHuinTa. Taa
npunpema tpeba na Ouje TUPEKTHA MOJPIIKA BO
MPAaKTHKATa, OJIP)KyBamke Ha paOOTHUITHAIIU U CEMH-
HapH, pa3MeHa Ha MHCJIerha 1 pPa3BUBamkE HA ITOHA-
TaMOIIIHK CTPATErHy 3a yHalpeayBame Ha HHKITY-
3MBHHUOT TPOIIEC.

JledexTonoroT BO TEKOT Ha eAyKallidjaTa Ha y4eHH-
IIATE CO MTOCeOHM 00pa30BHM MOTPeON MMa 3amada
Jla peanu3upa NoBeKe aKTUBHOCTH: MOATOTOBKA Ha
YYCHHUIIUTE, TMPOIEHKAa Ha TICHXOMOTOPEH pa3Boj,
eBajJyalHja Ha MOCTUTHATHTE PE3yNTAaTH Kaj yde-
HUIINTE, TPUIAaroAyBame Ha MPOTrPaMCKUTE COAp-
KUHH 3a paboTa, WHAMBHyaTHa paboTa, TOMOII
Ha HAaCTaBHUKOT M ci1. OX rolemMa BayKHOCT CEKaKo
MpeTcTaByBa copabOTKaTa Ha [ETUOT CTPYUYCH TUM
BO MHKIY3MBHHOT MpoIlec U padoTara co poauTe-
JUTE.

Knayunu 360poeu: Huknysuja, unknysugen npoyec,
uHmezpayuja, y4eHuyu co nocebnu 0bpa3oeHuU no-
mpebu, pazeojHu npobaemu, eoyKayuja, UHOUSU-
dyanna paboma, NPoYeHKa Ha NCUXOMOMOPEH pa3-
60], cmpyuen mum, HACMAGHU NPOSPAMU.
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Abstract

The responsibilities and obligations of the special
educators and the professional team that have to
perform the process of inclusion is of a great im-
portance, due to the fact that the education of chil-
dren with special education needs is a serious issue
which requires comprahensive approach, constant
professional assistance, team work, contionuous
in-service team training, as well as teacher and
special educator training. Special educators should
be trained for working in the regular schools. The
training has to be carried out through direct sup-
port in practice, workshops and seminars, ex-
change of attitudes and development of further
strategies for improvement of the process of inclu-
sion.

The special teacher, while teaching children with
special education needs, has to realize a lot of ac-
tivities such as: students’ preparation, assessment
of the psychomotor development, evaluation of the
students’ achieved results, adaptation of the cur-
ricula, individual work, assistance to the main-
stream teachers etc. Thus, the cooperation between
the professional team and the parents is very im-
portant in the process of inclusion.
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SPECIAL EDUCATION-PROFESSIOINAL AND SCIENTIFIC ISSUES

Boegeo

[TpouiecoT Ha MHKIY3UBHO OOpa3oBaHue BO Permy-
O6nrka MakeoHHMja € 3all0YHAT U TIOTOJIEM JIeT OJ1
Jenata co nmoceOHM 00pa3oBHU MOTPEOH BO PaMKH-
TE HAa MOXKHOCTUTE U CIIOCOOHOCTHUTE CE€ MHTETPH-
paHU BO peIOBHUTE OCHOBHHM yumiuiuTa. bu ce mo-
BUKaJlle ¥ Ha MPUHIHIIOT 00Opazosanue 3a cume,
kage PenyOnnka MakenoHHja € IBPCTO ompenesie-
Ha J1a TH CIIeI HpETopaKuTe O] MeTyHapOIHUTE
(bakTopH 3a Kpenpame Ha CBET [0 MepKa Ha JIETETO
u 00e30e1n KBAIMTETHO OOpa30BHUE 3a CUTE Aela
BKITy4yBajKd TH U Jellata co MoceOHu 00pa3oBHU
noTpeou.

WHKITy3UBHHOT Tpollec BO HANIWTE YYWIMIITA CE
OJIBUBA CO TOJIEMH CJIA0OCTH U OTCYCTBO Ha KBAJIU-
TET M CTPyYHOCT. MokeOM caMu Ke ce Hermpame
Ha TIPETXOJHO KakaHOTO, HO (akT e acka Oe3
CTpYYHa MOJIPIIKA BO PEIOBHUTE OCHOBHH Y4H-
yuirta (moceOHO ol JeeKTOIOr0T) HE MOXKE Ja
MMa KBaJIMTETHA MHKITy3Hja Ha Jerara co MmoceOHH
obpazoBHU moTpedu. Toa cMe ro Kaxkaie U MOBTO-
pyBajie MHOTYIIaTH, HO OCBPTOT BO OBa H3Jarame
ke Ouzie Ha yoraTa Ha Je()eKTOIIOrOT BO PEIOBHU-
Te YYWIHWINTA, OHOCHO KaKBa € M KakBa Tpeba na
oune.

[IpercTron rojgemMa oAroBOPHOCT U OOBpPCKa Of Jie-
(EKTONOTOT M LETHOT CTPYUYEH TUM KOj Tpeba na
ro BOJAM HMHKIY3UBHHOT IIPOIEC, 3aTOQ IITO IPO-
0JIEMOT Ha eIyKalrja Ha yIeHUIIUTE CO ITOCCOHM

00pazoBHH MOTpeOu € cepuo3eH, Oapa TeMeleH
IpHCTAll, MOCTOjaHa CTPYYHA IOMOII, THMCKa pa-
00oTa, KOHTMHYHPAaHO YCOBPILIyBame€ Ha THUMOT,
HacTaBHULUTE U Ha JNedekronosure. Co mociaegHo-
TO Ka)kaHO Toa W Oemle IIenTa, Aa IOYHEMe KakKo
CTpydYmaly Ja T'M MOArOTBYBaMe JAE(PEKTOIO3UTE
3a paboTa BO peIOBHHTE OCHOBHH yuwiumTa. Taa
MOATOTOBKA HE € CaMO CTPYYHO H3JIarame TYKy H
JIMPEKTHA TOAJPIIKA BO MPAKTHKATA, OAPIKYBAFbE
Ha paOOTWIIHULIM U CEMHUHApH, pa3MeHa Ha MHUCIIe-
Ba U Pa3BHBambE HAa MOHATAMOIIHU CTPATETHH 3a
YHanpeyBambe Ha HHKIY3UBHHOT IIPOIIEC.

Hexou acnekmu 00 UHKIY3UBHUOmM npouec

Jlenata umaar morpeba o7 0Opa3oBaHUE W BO TIO-
CCOHUTE OCHOBHHU YYMJIMILITA W BO PEIOBHHUTE OC-
HOBHHM yumiuiita. Bunor u tunor Ha oOpa3oBaHue
Tpeba na Ouje o0paH Co MPETXOAHA MPOLIEHKA OJT
CTpaHa Ha MYJTHAUCIUIUINHAPEH CTPYUYEH THM.

Introduction

The process of inclusive education in the Republic
of Macedonia has already started and most of the
children with special education needs within their
abilities and possibilities have been integrated in
the regular primary schools. We point out the prin-
ciple education for all, where the Republic of Ma-
cedonia is strongly determined to follow up the
recommendations of the international factors to
create a world according to child’s needs and to
provide quality education for all children including
the children with special education needs as well.

The inclusive process within our schools operates
with a lot of weaknesses and lack of quality and
professionalism. Maybe it is opposite to what has
been said, but the fact is that without professional
support in the regular primary schools (especially
by special teachers), quality inclusion of children
with special education needs is not possible. This
has been said and repeated many times, but this
paper will present the role of the special teacher in
the regular schools, what it is like, and what it
should be like.

There are great responsibilities and obligations of
the special teacher and the professional team that
carry out the process of inclusion, because the
problem of education of students with special
education needs is very serious, needs a fundamen-

tal approach, constant professional assistance,
team work, continuous improvement of the team
work, qualifying teacher and special educators.
The last that was point out, means that we, as ex-
perts, should prepare special educators for working
in the regular schools. The preparation does not
necessarily mean professional lecturing but direct
support in practice, holding workshops and semi-
nars, exchange of attitudes and opinions, and de-
velopment of further strategies for enhancing the
process of inclusion.

Some aspects of the process of inclusion

Children in both the regular primary schools and
the special primary schools need education. The
type of education has to be chosen with a prior ass-

essment by a multidisciplinary professional team.

6
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OBOj TUM KOPHUCTEjKU O CBOCTO 3HACHE UM MOMa-
ra Ha POJMUTENINTE BO MPABWJIHOTO HACOUYBakhE Ha
JIETETO CIOPE/ HETOBUTE (PYHKIIMOHAIHU MOYKHOC-
™1 U cnocobHoctu. M360poT nerero co moceOHH
00pa30oBHU MOTPeOU 1a Onae BO PEAOBHO YUMIIHIII-
T€ MPETCTaByBa OOBPCKA 3a LEIOTO YUHIIUIITE KO
Tpeba ga My 00e30e1 COOJBETHH YCIIOBH 3a €IIy-
Karpja. YUeHUIIUTe WMaaT OCHOBHH TIOTPEOH oOf
MPWIAroJACHN YYWIHUIM, HArJeAHU CPEICTBa,
MPUCTAITHOCT, MPU(ATEHOCT U CTPydYHA ITOMOIII.
JIokonKy He ce 3aJ0BOJIaT CHTE OBHE HAjOCHOBHH
oTpeOH, HECEPHUO3HO € Ja ce 300pyBa 3a WHKITY3H1-
BEH TPOIIEC U MOKPaj Toa MITO YYCHHIIUTE CE BeKe
WHTETpHUpaHy BO ojaeneHuero. (1, 3)

HacTaBHHKOT KOj TO BOAM OJICTICHHETO Tpeba maa
MMa TIOCTOjaHO YCOBPIIIYBame 3a OCHOBHU TMO3HA-
Barba 3a JIMIATa CO MPEYKH BO Pa3BOjOT, HUBHUTE
KapaKTCPUCTUKH, OAPCACHU MCETOJACKU aClICKTU O
enykanyjata u ci. TBpIEHEeTo Ha HEeKoU NeeKTO-
JIO3W JIeKa cO JOIUTHUTENHA eyKallija HacTaBHH-
KOT Ke ja 3aMeHHU padoTara Ha Je(PEKTOIOrOT U Jie-
ka ae(heKToI0roT HeMa Ja uMma pabora, mpeTcTa-
ByBa 3a0syna. CHTe 4YICHOBH Ha CTPYYHHOT TUM
BKIIy4yBajKu IO M HACTaBHUKOT 'O UMaaT CBOETO
MECTO BO WMHKJIY3WBHHOT IpOIEC, HE 3aToa MITO
HHUE Taka cakame, TyKy 3aToa IITO O] ¢JHa CTpaHa
TOA TO TIOKa)Kajie HAYYHUTE HCTPaXKyBarmba U Mpak-
THKaTa, a Of Pyra CTpaHa U caMaTa CIIOKEHOCT Ha
OMOIMCUXOCOIMjalTHATA CTPYKTYpa Ha JIMYHOCTA Ha
YYSHUKOT CO TToceOHU 00pa30BHU TTOTPEOH.

On foceraiHUTe UCKYCTBA MO3UTHUBHO € OJIP)KYBa-
IETO Ha ToJIeM Opoj ceMUHapH U PaOOTHITHHUITH Ka-
Jic HACTaBHHUIUTE W TIeJaro3urte ce oOydyBaa na
paboTar co y4eHUIUTE CO MOCeOHN 00Pa30BHU IO-
TpeOu, KaKko U Ce TIOBEKE BKITyIyBamkhe HA CTPYUHha-
IIUTE BO ToJieM OpOj MPOCKTHH AaKTUBHOCTH H
CTPYYHH pacrpaBH 3a WHKIy3WjaTa. MakeoHH]ja
BpP3 OCHOBa Ha HCKYCTBOTO, CTPYYHHUTE MHCICHA
0J1 MHOTYOpOJHHTE pacIpaBu ro mpudaTH KOMOH-
HUPAaHHOT MO Ha WHKIY3UBHO 0Opa3oBaHHE,
IITO 3HAYM JIeKa MOCTOjaT W Ke IMOCTOjaT MoceOHU
OCHOBHH YYWJIMIIITA U CIICIHjaJM3UPAHH YCTaHOBH
u uHCTHTYIMHU. Cernak BO peOBHUTE OCHOBHU Y4H-
numTa Tpeda Aa ce MHTErpupaar Jernara co mnojec-
HU TIPEYKH BO Pa3BOjOT U COOABETHO HA HUBHHUTE
MOYKHOCTH U criocoOHocTH. [loHekoram 3a ga ce
WCIIOYNTYBa JKenbaTa Ha POIUTENIOT, Ce CIydyBa
Jielia co MOTeIIKa MOMPEYSHOCT J1a MOCETyBaar pe-
JIOBHA HACTaBa, HA IITO HAIIMOT OOPa30BEH CHCTEM
HU OJ/IaJieKy He € MoAroTBeH. (1, 3)

This team, using its knowledge, helps parents to
direct their child properly according to his/her
functional abilities and possibilities. If the child
with special education needs is included in the
regular school, this choice becomes responsibility
for the whole school that has to provide appropri-
ate conditions for education. Students have basic
needs of adapted classrooms, teaching aids, acces-
sion, acceptance and professional assistance. If all
these basic needs are not satisfied, it is not serious
to talk about the process of inclusion in spite of the
fact that the students have already been integrated
in the class. (1, 3)

The teacher who teaches this class has to achieve
continually professional qualification of the basic
knowledge for people with developmental dis-
abilities, their features, certain methodological as-
pects of education etc. The assertion of some spe-
cial educator that with certain additional knowl-
edge the mainstream teacher can replace the work
of the special teacher, and that the special educa-
tors can lose their jobs, is a delusion. Each member
of the professional team, including the mainstream
teacher has his/her place in the process of inclu-
sion. That is not because we want so, but because
the scientific researches have proved that, as well
as the complexity of the bio-psychological struc-
ture of the personality of the student with special
education needs.

From the previous experience, we have found out
that a number of seminars and workshops for
training teachers and pedagogues to work with
students with special education needs are posi-
tively assessed, as well as including experts in
many project activities and professional discus-
sions on inclusion. Macedonia, on the basis of ex-
perience, professional opinions from numerous
debates, has accepted the combined model of in-
clusive education, which means that there are and
there will be special primary schools and special-
ized institutions. Still the regular primary schools
should integrate children with easier developmen-
tal disabilities, according to their abilities and pos-
sibilities. However, due to the parents’ wish, chil-
dren with severe disabilities are included in the
regular education, although our educational system
has not been prepared yet. (1, 3)
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Pabomama na depekmonozom 6o
PeO00BHOMO OCHOBHO YUUIUULINE

JlehekToNnoroT Kako 4WieH Ha CTPYYHHOT THM BO
PEAOBHOTO YUYWIIMIITE HMMa AKTHBHO Y4YE€CTBO BO
WHKIIY3UBHHOT TPOIEC, OJHOCHO eIyKalfjara Ha
nerara co noceOHu o0pa3oHu morpedu. (3)

3a cekoj YUCHHK CO TToceOHN 00pa30BHH IOTPEOH
neeKTOoNIOoroT MOATOTBYBA JTOCHE Kajae ce HaoraaT
CUTE PENIEBAaHTHU IMMOJATONM KOM K& My OHIaT Io-
TpeOHH Ja TO CJIeJX HETOBHOT Pa3BOj BO TEKOT Ha
enykaiyjata. Co moarame Ha JCTETO Ha YUHIIUIITES
TOj 3eMa aHAMHECTUYKH MOJATOIM WJIN TU AOTOJN-
HyBa 3a Ja Jo0He 1IeJI0CHa CIIMKa 3a Mpo0IeMoT U
T BHECyBa MOJATOLUTE O OIcepBalyjaTa LITO
Tpeba 11a ja cpoBezie 3a10JDKUTENTHO 33 CEKOj yue-
HuK. Toj TW BHECYBa MOAATOIMTE O] OTICepBAaIlija-
Ta mTO Tpeba Na ja crpoBele 3aJ0JDKUTEIHO 3a
cexoj yueHHK. OBa € 0COOEHO BaKHO JOKOJIKY 3a
YYEHHKOT HeMa HUKaKBH IMOJATONN HUTY HAOJ H
MHCIIEHE O/ COOJIBeTHATa CTpydYHa ycTaHoBa. Yec-
TO C€ CIIydyBa JAETETO [0 HHCUCTHPAE Ha POTUTE-
nuTe Aa Ouae MpUMEHO Ha YUMIIUINTE 0e3 cTpydyHa
JNOKyMeHTanuja u ae(ekTonoror tpeda BeaHall 1a
ja 3amo4He cBojaTa cTpy4Ha pabora. [loneka na ce
nobue KoMyleTHaTa JOKyMeHTaluja (Haoa U MUclie-
®e), IWTo ja O6apa og Komucujara 3a onpenenyBame
Ha creuupUYHUTE MOTPeOr Ha [emara cO MPeYKH
BO Pa3BOjOT, C€ HM3BEAyBa MpPOIEHA HA IICHXOMO-
TOpHUTE W (HYHKIIMOHAIHU CIIOCOOHOCTH BO KOja
y4ecTBYBaar ICUXOJIOTOT H MEAaroror.

Ke 1mocTojat u ciry4au Kaje CTPYYHHOT THM Ke BH-
I JIeKa AETETO He T'M 3aJ0BOJYBa KPUTEPUYMHTE
Jia TO ciequ eAyKaTMBHUOT MpoLec U Ja Ouie WH-
TErpUpaHo BO OJICICHHETO 0e3 pasiiKa Jalkd uMa
KOMIUIETHA JIOKYMEHTaIuja ik He. Bo Toj cirydaj
ce pasroBapa CO COO/IBETHUTE PaKOBOIHU OPraHd
BO YYHWJIMINTETO M CO POJHUTEIHUTE 3a Ja C€ BHUIM
MOXHOCTa JIETETO na Ouze mpedpiieHo Bo moceOHO
OCHOBHO YYWJIMIITE WJIA COOABETHHU CIICIHjAIT3H-
paHH YCTaHOBH.

JlehekTonoroT, Kako IITO CIOMEHABME W TMpE/
MAJIKy, BPIIHK MPOIEHKA HA MICUXOMOTOPHHUTE CIIO-
COOHOCTH Ha JIMYHOCTA Ha CEKO] YUYCHHUK M KaKO
Taa QyHKITMOHHPA BO camara cpeauHa. JloOnennte
MOJIATOIM TH BHECYBa BO JIOCHETO Ha JieTeTo. Bp3
OCHOBa Ha OBHE NPOIICHKH C€ MPaBU IUIaH M CTpa-
TErja 3a MoHaTaMoIHaTa eaykanuja. [loTouHo Ta-
My KaJie ce MHUCIU JeKa MMa 3a0aBeHH aKTHB-
HOCTH, HEJIOCTATOIIY, HEIOBOJTHA M3TPaJICHOCT Ha

The work of the special teacher
in the regular primary school

The special teacher, as a member of the profes-
sional team in the regular school, has active par-
ticipation in the process of inclusion, i.e. education
of children with special education needs. (3)

For each student with special education needs, the
special teacher prepares a file with all relevant data
necessary to follow up his/her development during
the education. When the child starts school, the
special teacher takes anamnesis or complements
the data in order to get a more complete picture of
the problem, and inputs data on the compulsory
observation that has to be carried out for each stu-
dent. This is especially important if there are no
data or findings and opinions of a relevant profes-
sional institution for that particular student. It often
happens that the child enrolls school without pro-
fessional documentation and it is the responsibility
of the special teacher to start his/her professional
work. Before the special teacher gets the complete
documentation (findings and opinion) from the
Commission for determining specific needs of
children with developmental disabilities, he makes
assessment of the psychomotor and functional
abilities together with the psychologist and the
pedagogue.

There are also cases where the professional team
realizes that the child does not satisfy the criteria
to be included in the educational process and to be
integrated in the class regardless of the fact that
he/she has or does not have a complete documenta-
tion. Then, the case is discussed between the
appropriate bodies of the school and the parents in
order to find solutions for the child to be sent to
special primary school or appropriate specialized
institutions.

The special teacher, as mentioned above, makes
assessment of the psychomotor abilities of the per-
sonality of each student and how he/she functions
in the environment. The achieved results are filled
in the child’s file. On the basis of the assessment, a
plan and strategy are made for further education.
More precisely, where it is thought that there is a
delay of activities, weaknesses, insufficient deve-
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OJpEACHU CTPYKTYPH, CE MOCBETYyBa IOBEKE BHU-
MaHHe BO MPOLECOT Ha eAyKalfjaTa U ce mpuaro-
IyBa TIOCTOEYKHOT MporpaMm 3a pabota crmopen
MOYKHOCTHTE Ha y4eHHKOT. Cekako Jeka 3a oBa
Tpeba 3aM0/DKUTENTHO 1a Ouae nHQOpMHUpaH ome-
JICHCKUOT HACTABHUK Kako OM TH CIIPOBEIYBall
MPETCTOJHUTE 3afaydl BO paboTara CO YYEHHUKOT.
IIponieHkaTa He 3acTaHyBa TyKa, IO IHEPUOI Of
HIECT Meceld NeQEeKTOJNIOTOT MOBTOPHO BPIIH JH-
jarHocTHKa (eBalyanyja) 3a Aa BHAW Kako (YyHK-
LUOHUpA €IyKaTHBHUOT MPOLEC, AalIX IETEeTO Ha-
MIpeayBa BO Pa3BojoT, AIH CE jaByBaaT IPYTH MPO-
OneMu M cI1.

[MapanenHo co TEeKOT Ha 0OPa30BHUOT TMpPOIEC, JIe-
(PEKTONOTOT WHAWBUAYAHO PabOTH CO YYCHHKOT
peanu3upajkd OApeNeHd CTUMYJIATUBHH U IICHXO-
MOTOpHH BexxOu. Toa € MHOTY BaXKHO Z1a ce CIIpo-
BEyBa CO CaMHOT TIOYETOK Ha eIyKalujara u moa-
fameTo Ha JeTeTo Ha yuunuiute. Ha mp.: qokonky
JIETeTO He MOJKE J1a IIMIIYBa WM UMa IPoOJIEMH CO
MUIIyBamkeTo (Au3rpaduja) u uMa npobIemMu nmoHa-
TaMy BO UYHUTamETO, AS(PEKTONIOTOT ce Bpaka Ha
paHo JOXKMBEaHWUTE IIEMH 3a pexaOuminuTanuja u ro
y4d JETETO J1a ja COBINaJia TelleCHaTa LIEJIOBHUTOCT,
Jla ce oco3Hae cebe cu BO MPOCTOPOT, Aa ja YCBOU
Jatepajn3anujara, ma 1Mo oApeIcH BPEMEHCKH IIe-
PHOA U J1a TO yCBOjyBa YUTAKETO U MHUIIYBAKETO.

Nako nedexTonoror e 3a0InkeH 3a YYSHHUIUTE CO
nmocebun 00pa3oBHU MOTPEOH, BO YUWIHIITETO CE
HaoraaT ¥ YYCHUIM KOM MMaaT OJPEICHH Pa3BOjHU
MpOoOJIEMHU a HeMaaT TPEYKH BO Pa3BOjOT, NeeKTo-
JIOTOT U HUM UM TIOMara Jia T’ COBJIaaaT MOJIECHO
nocroevknute npodiemu. Ha mp.: Toa ce nemna kou
UMaaT MpPEYKH BO YHTAIETO, MUIIYBAaEmETO, €MO-
[IMOHAIHN TPOOJIEMH, AaHKCHO3HHM W arpecUBHH
YYEHHUIIM U YYCHUIM KOU MMaaT MOTEUIKOTHH BO
TOBOPOT.

Kako mTo xakaBMe NeQeKTOIOroT y4ecTBYBa BO
MIPOIIECOT Ha eAyKamujara Ha YICHUKOT CO Ioced-
HU oOpa3oBHU moTpebu. Toj e BO MocTojaH KOH-
TaKT CO OJIICJICHCKUOT WJIM MPEAMETHHOT HACTAaB-
HHK U 110 ToTpeba ce BKIy4yBa 3aeJHO CO HHB BO
OJ/ICTICHUETO J0AeKa Tpae HacTaBara 3a J1a My IO-
MOTHE Ha YYCHHKOT WHIMBHIYaHO BO COBJIAIyBa-
e Ha HEeKoM akTHBHOCTH. McTo Taka, medekToso-
TOT 10 TOTpeda ro U3BJIEKyBa YUYCHUKOT BO HEro-
BUOT KaOWHET U JOTOJHHUTEIHO PadOTH HA TUIAHOT
Ha COBIIAyBam¢ Ha OJIpe/ICHN SAyKATHBHU acIeK-
TH.

lopment of certain structures, more attention is
paid to the process of education and the existing
programme is adapted for work according to the
child’s possibilities. Certainly, the mainstream
teacher has to be informed about that so he/she can
carry out the upcoming tasks in the work with such
a student. The assessment does not end there, after
six months the special teacher again makes as-
sessments (evaluation) on how well the educa-
tional process functions, the child’s development,
on whether other problems have appeared etc.

Parallel with the duration of the educational proc-
ess, the special teacher works individually with the
student carrying out certain simulative and psy-
chomotor exercises. This is very important to be
carried out from the very start of child’s education.
For instance, if the child is not able to write or
he/she has problems in writing (disgraphy) and
also has problems with reading, the special teacher
returns to the early experienced schemes of reha-
bilitation. The special teacher teaches the child to
master the body, to get to know about himself /
herself in the space, to establish the lateralization,
and after a certain period of time to master reading
and writing.

Although the special teacher is in charge of the
students with special education needs, he/she also
helps students from that school with certain deve-
lopmental problems, but not with developmental
disabilities, to solve the existing problems. For
instance, these are children with diificulties to read
and write, with emotional problems, anxious and
aggressive students and students with speech diffi-
culties.

The special teacher participates ih the process of
education of students with special education needs.
He/she is permanently in contact with the class
teacher or with the subject teacher and if it is
needed he/she participates in the class and helps
the student individually in order to master his/her
activities. The special teacher also invite the stu-
dent to his cabinet for additional work in order to
improve some educational aspects.
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JlehekTonoroT ro MOArOTBYBa M ONJCICHUETO 3a
peanHo mpudakame Ha JIETETO IITO Tpeba aa ce
BKilyud. Ha papyrurte ydeHUIM BO OMJICICHUETO
BHUMATEJIHO UM ce 00jacHyBa JicKa TAaKBHUOT y4e-
HUK HE € pa3JInieH O] HUB, MeI'yTOa UMa OJIpe/ICHH
npobsieMu U THE Tpeba da ro mpudarar, aa My
rmomaraat BO TEKOT Ha HacTaBaTa, Jia Urpaar co
HETO 33 BpeMe Ha OJIMOpPHUTE.

Bo pamkuTe Ha camocTojHaTta AedekToonka pa-
0oTa Ja CloMeHEeMe W HEKOH 3aJadd KoM Tpeba aa
Ce pealin3upaar;

e U3rOTBYBame Ha Iporpama 3a Ha0aBKa Ha Ha-
TJICJTHYU CPEJICTBA, ONpeMa U romaraia 3a pabo-
Ta;

e AKTUBHOCTH OKOJY yIHCOT, IPHUEMOT Ha Jela-
Ta, GopMHparme oJIeIeH]ja, TPYITH U CIT;

o mnpudakame W pacropelyBarmbe Ha YUYCHHIIUTE
€O ToceOHM 00pa3oBHU MOTPEOH BO OJICTICHH-
jara;

o u3pabOTKa HA MPOrpaMH 3a HHIWBUIyalHA pa-
0oTa co yueHHITHUTE.

JIoKOJIKy ce jaBaT OJIpeICHH HEPEILINBH MpoOIIe-
MU WK € ToTpeOHa JOMOJHUTEIHA CTPydYHa IO-
Moril, 1e(hEeKTOIOroT KOHTAKTUPA U COpaboTyBa co
CHEIUjaTU3UPAHUTE YCTAHOBH W WHCTUTYIIMU 32
pexabuiuTaluja Ha ela CO MPSUYKH BO Pa3BOjOT.
Hcto Taka TOj OGapa MOMOII M CTPYYHO MUCICHE
OJl JIPYT'H PEJICBAHTHH MEAUIUHCKH YCTAHOBU U
KJIUHUKY (TIp. aMOYJIaHTH 3a JIOTONEICKH TPETMaH,
NICUXHjaTpHja, HEBPOJIOTHja, OUYHH OOJIECTH, ay U0~
JIOTHja, IEHTPH 32 MEAWIIMHCKA pexaOuinuTanyuja u
CIL.)

Copabomka co pooumenume

Bo npBHOT KOHTAKT Ae(HEKTOIOTOT MOpa JIa CTEKHE
JoBepOa U CUTYPHOCT O]l CTpaHa Ha POAUTENUTE Ha
nerara co rnoceOHu oOpa3oBHHU motpedu. Taa mo-
BepOa ce oHEeCyBa 3a camaTa CTPYYHOCT Koja Tpe-
0a &a ja nMa JedeKToNOoroT, a MOHATaMy H TIO3H-
TUBHHUTE YOBEKOBH OCOOMHHU Kako JOOpUHA, BHH-
MaTeJTHOCT, Jby0e3HOCT, XyMaHOCT HTH.

JledekTonororT moCTojaHo KOHTaKTHpa CO POIUTE-
JUTE Ha YYCHHUIIUTE CO NMPEYKH BO Pa3BOjoOT H MO-
Mara BO Ha4MHOT Ha COBIAaJyBambe HA HACTABHHUTE
COIpPIKUHM 110 OJICITHU NpeAMETH U nporpamu. im
yKaXkyBa Kako JOMNOJHHUTEIHO /a UM CE MOMOTHE
Ha YYEHHMIIUTE BO JOMAIIHU yCIIOBH.

The special teacher prepares the class for the real
acceptance of the child to be intigrated. The other
students of the class are carefully informed and
explained that their school-mate is not different
from them, although he/she has certain problems
and that they should accept him/her, to help
him/her during class activities and during the
breaks.

Within our independent special education and re-

habilitation work we should point out some tasks

to be fulfilled:

o Prepare a programme for purchsing teaching
aids, equipment and other aids for working;

o Activities during enrollment, acceptance,

forming of the classes, groups etc.;
o Acceptance and placement of children with
special education needs in regular classes;
o Prepare programmes for individual work with
student.
If certain problems, that cannot be solved, appear
or additional assistance is needed, the special
teacher contacts or cooperates with specialized
institutions for rehabilitation of children with de-
velopmental disabilities. He also asks for profes-
sional opinion from other relevant medical institu-
tions or clinics (speech therapist treatment, psy-
chiatry, neurology, eye diseases, audiology, cen-
ters for medical rehabilitation etc).

Cooperation with parents

From the first moment, the perents of the children
with special education needs must assure them-
selves of the special teacher giving their children
confidence and security. The confidence is related
to his/her professionalism, positive and friendly
approach, kindess, patience, politness etc.

The special teacher is permanetly in contact with
the parents of the children with developmental dis-
abilities and helps the children to overcome the
difficulties in studying different subjects and con-
tents.
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Hcto Taka pomurtenute moTpeOHO € peairHo 1a Td
corjielaaT MOKHOCTHTE U CIIOCOOHOCTUTE Ha CBOE-
TO JIeTe ¥ BO paMKHTE Ha TOa /1a TO CTUMYJIUpPaaT, a
OJ1 Ipyra CTpaHa U Ja TO MOJApKyBaaT, nodanar u
KpuUTHKyBaar. Jledexkromoror pasroBapa co poiu-
TEJNTE 3a OAPEACHU NMPOoOIeMHU KOU O T UMalne U
T'M ©Maart Jenara co ColyjajHaTa ajanrtaiuja u uH-
TepakIhja co CUTE JIeIa BO OIICIICHUETO. 3a oape-
JIeHW TIpo0JIeMU O] COIMjalieH, eIyKaTUBEH acleKT
Ce aHTaXHpa M LEIHOT CTPYyYeH TUM O] yUHIIHIL-
TETO.

Popurenure Ha ydeHUIUTE CO MOCEOHN 00Pa30BHU
MOTpeOHr ce BO MOCTOjaH KOHTAKT MPEKY POIUTEI-
CKH cpendu W 3aeAHO CO Ae(eKToNoroT rpajar
CTpaTervja 3a HaTaMOITHUTE aKTUBHOCTHU Ha Jela-
Ta BO YYMJIMINTETO U HAZBOP O] HETO.

Hedexronoror Tpebda mocTojaHo Ja I'M aHUMUPA U
POAUTENINTE HAa YUCHHIUTE KOM HEMaaT MpPEYKU BO
pas3Bojor. OBHE POAMTENN UM YKaXKyBaaT Ha CBOH-
Te Jlela 3a HEONXOJHOCTa O]l MHTETPaTUBHUTE TIPO-
[eCH ¥ HaYMHOT Ha IOMOII KOW Jenara ke UM ja
JaBaaT Ha CBOWTE BPCHHULM. JacHO € JeKa JeHec
YYCHHUIIUTE CO MOCeOHNU 00pa30BHU MOTPeOU ce ¢
NOBeKe NPU(ATECHN BO OJUICIICHHETO W YYWIIHUII-
TETO 3a MTO MOXeE Ja HaBemeMe 0e30poj mpuMepH.
Cemnak BakBHOT IpucTan Tpeba c¢ moBeke aa 3aze-
Ma MECTO BO HOBUTE €AyKAaTHBHHU NPOLIECH U JAPY-
KEHBETO, TIOMOIITA U copaboTKara moMery jernara
Ja OumaT yuTe moJo0pu 1 MOTEMEITHH.

Copabomka co cmpyynuom mum

Kako mro Hamaraat cranmapamre 3a €(EeKTHBHO
WHKJIY3UBHO YYMJIMILITE, IJIaBHATA LEJN Ha CTpyd-
HUOT THM € 00e30enyBame WHKIY3HUBHOTO (YHK-
UOHUpakhe W OpraHu3alMja Ha YYWIHIITETO Mpe-
Ky KOHTHHYHpaHa MOOWJIHOCT U 3a€JHHYKO 3aJa-
rame Ha CeKOj HOeANHEI.

CTpy4YHHOT TUM BO PEAOBHHUTE YUIIHUIITA TpeOa aa
rO COYMHYBAAT IENAror, Ae(eKToNIor, IICHXOJIOT H
couujaneH pabotHuk. Bo Hajromem Opoj o Hamm-
Te YYWIHMINTA HU OJUIaJIeKy HE € 3ala3eHa oBaa
CTpyKTypa. Bo Hekom yumnmmra mocrojaT M co-
IIUOJIO3U KaKO YJICHOBM HAa CTPYYHHOT THM, Taka
IITO M THE MOXKAT BO TOJIeMa MepKa Jia IIOMOTHAT
BO PEIIaBamkETO HA OJPEICHH NPoOIeMH KO ce
BP3aHH 332 CEME]CTBOTO M CPEIMHATA.

ConujaJqHuoT PpadOTHUK H JCPEKTOJIOrOT THU
UaeHTU(DUKYBAAT MPOOIEMHUTE BO CEMEjCTBOTO, TH

The special teacher also suggests how the parents
can additionally help their children at home. The
parents should approch the abilities and possibilitie
of their children very realistically, and within that
to try to stimulate, to support, to praise or to
criticise their children’s work. The special teacher
discusses with the parents about certain problems
that the children may have with the social
adaptation and the interaction with their peers in
the classroom. For problems of social, educational
aspect, the whole professional team in the school is
engaged.

The parents of the children with educational needs,
being in contact with the special teachers at the
parents’ meetings as well, together build strategies
for indoor and outdoor activities for the children.

The special teacher has to work with the parents of
students without developmental difficulties as
well. These parents should talk to their own chil-
dren about the necessity of the process of integra-
tion and the way of helping their peers. It is obvi-
ous that students with special education needs are
more and more accepted in regular classes and
regular schools, and we can present numerous ex-
amples. Although this approach takes place in the
educational processes, making fiends, giving help,
cooperation and interaction among children should
be improved and enhanced.

Cooperation with the professional team

According to the standards for an effective inclu-
sive school, the main aim of the professional team
is to provide inclusive function and organisation of
the school through continuous mobility and joint
commitments for each student.

The professional team in the regular schools
should consist: a pedagogue, a special teacher, a
psychologist and a social worker. In most of our
schools this structure is not fulfilled. In some
schools the professional team includes a sociolo-
gist who can be of great help in solving certain
problems related to the family and the social envi-
ronment.

The social worker and the special teacher identify
the problems in the family, shelter and take care of
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3rpUKyBaat JenaTa KOM UMaaT COLMjaTHu Ipooiie-
MH ¥ TIOMaraat IpH pa3pelryBambe Ha KOH()IUKTH-
Te U mpobieMuTe Bo cemejctBoTo. Ha nedexrono-
TOT KOj CEKOTraml € BO KOHTaKT CO POJHUTEIIUTE H
CEMEjCTBOTO 0J1 0COOEHa BAXKHOCT Ke My Oue moc-
TojaHaTa copaboTKa M CTpy4YHaTa IOMOLI BO ITOHA-
TaMOIIIHATa eAyKallija Ha YYeHHUIMTE CO MOCEOHU
00pa3oBHU OTPeOH.

Hedexronoror cexoram Tpeba Aa TO KOHCYJITHpa
MCUXO0JIOTOT 32 MHTENEKTYaTHUOT CTaTyc U IpoO-
JIEMHUTE KOU CE BP3aHU 3a TCUXHYKUTE CTPYKTYpHU
" GyHKIUU Ha yudeHUKoT. [lokpaj camara coctojoa
Ha JIMYHOCTA CE€ jaByBaaT W JOMOJHUTEIHH MPOO0-
JIEeMH KO ce OJJHeCyBaaT Ha MpoOJIeMuTe BO ajar-
Tanuja U NpuUQaTeHOCT Ha NETeTO, aHKCHO3HOCT,
WHXUOUPAHOCT, TOTHIUTEHOCT, Pa3HU E€MOLMOHAII-
HU TipobsieMu U ci. JleeKTonorotT cuee oBue mpa-
nama Tpeda Jia TH pelraBa 3aeHO CO MCUXOJOTOT
¥ 3acIHUYKH J1a W3HAOoraaT pemieHHja BO TOj TIO-
rien. 3aeJHO ydecTByBaaT BO M3pa0OTKa W arulu-
oUpamke Ha TEXHUKH 32 MOTHBalMja 3a y4eme Ha
YUCHHLIUTE CO Pa3BOjHU MpoOIEeMH U cO MOCeOHU
obpazopau motpedbu. Mcto Taka m3paboryBaar u
WHCTPYMEHTH 3a CIelickhe W HalpeayBambe Ha Jie-
nara.

On ocobeHa BaXKHOCT BO 3acTHUYKATA CTPy4YHA pa-
0oTa TpeTcTaByBa U copadOTKaTa CO YUMIHITHAOT
nexaror. Toj 3acmHO co AeEeKTOIOTOT Tpeba na ja
BOJIM yJIoTaTa U Jia My TiomMara Ha J1e()eKTOJIOTOT BO
pPa3BojOT Ha MPOrPaMUTE 3a EKCTPAKypUKYJIApHH
AKTUBHOCTH Ha YYCHUIUTE, n3paboTKaTa Ha OJpe-
JICHU TPOTPaMCKH aKTUBHOCTH 3a paboTa co yue-
HUIIATE CO Pa3BOjHU MPOOJIIEMH M CO MTOCEOHH 00-
pPa30BHU MOTPeOM KaKO W TOIAPIIKA Ha WHUITH]a-
TUBH 3a npudakame Ha oBue yueHun. Cexako Mo-
e yIiTe MHOTY pa0OTH /1a ce mocoyar 3a BaKHOC-
Ta O]l IOMOIIITA Ha MEJAaroroT BO paboraTa Ha Je-
(EKTONOrOT, KaKO Ha MPUMEP: CIICACHE Ha Harpe-
JyBambeTO Ha JIeraTa, PeJJOBHO Y4eCTBO Bo pabora-
Ta HA YYWIWIIHHOT WHKIY3WBEH THM, PEUIaBame
Ha KOH(JIUKTH U CII.

Enna o kiIydHHTE yIOTW BO MPOIECOT Ha eyKa-
[IMja Ha YYCHHUIIUTE CO TIOCEOHN 0O0pa30BHU IMOTpe-
OM ja MMa OJIeIEHCKHOT HACTAaBHHUK. JledekTo-
JIOTOT My [OMara Ha HaCTaBHHKOT (a MOXe Ja
KakeMe U 00paTHO) BO 3alI03HABAHE CO HAjBAKHU-
T€ OCOOMHU BO OOPa30BAaHHMETO HA YYCHUKOT, CO

the children with social problems and help them to
resolve the conflicts and the problems in their
family. For the special teacher, who is always in
contact with the parents and the family, it is very
important to cooperate and receive expert assis-
tence in the further education of students with spe-

cial education needs.

The special teacher has to consult the psychologist
on the intellectual status and the problems related
to psychic structures and functions of the student.
Besides the additional

problems appear such as problems of adaptation

students’ conditions,
and acceptance of the child, anxiety, inhibition,
depression, various emotional problems etc. The
special teacher tries together with the psychologist
to solve these issues. They together create and ap-
ply for techniques for motivation of learning in
students with developmental problems and special
education needs. They also create instruments for

follow up and development of students.

The cooperation with the pedagogue is also of
great importance for the professional work. The
pedagogue has to help the special teacher in devel-
oping programmes for students’ extracurricular
activities, preparation of certain programmed ac-
tivities for working with students with devel-
opemntal problems and special education needs, as
well as for supporting initiatives for accepting such
children. We could ceratinly mention many other
activities of the pedagogue important for the work
of the special teacher such as the follow up of the
child’s enhancement, regular participation in the

school inclusive team work, conflict solving etc.

One of the key roles in the educational process of
students with special education needs is the class
teacher. The special teacher helps the regular
teacher (or vice-verse) in getting to know the most

important features of the student’s education, the
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HA4YHMHOT T10 KOj JAETeTO Ke J00uBa nH(OpMAaIuH 3a
MPOIIECOT Ha YUYCHETO, KaKo Ke MOXKe J1a KOMyHH-
LUpa CO HETO M BO KaKBH 0OpPa30BHU AEJHOCTH MO-
e Ja yuecTBYyBa.

3aemHuukara paboTa U KOMyHUKAIHja ja COTJely-
BaMe HH3:

e crenuduyHaTa METOJMYKA MMOMOII 10 OJ-
JIeTHA 00Pa30BHU JUCIUTLTAHH;

e 3ACMHUYKOTO IIAHHPAae Ha AaKTHBHOC-
THUTEC,

e TIPOBEpKATa U OICHYBAHETO HA 3HACHETO
Ha YYEHHKOT;

« 00c30emyBameTO CTPY4YHA JUTeparypa u
TEXHUYKO-TEXHOJIONIKK M ayJIUOBU3YCITHH
Cpe/ICTBa;

e 3acWJICHaTa WHIMBHIyalHa paboTa CO OBHE
nena u aupepeHIMpaHnuTe MPHUCTANd BO
YUEIHETO;

« adupmaiyjaTa Ha MOCTAMKHUTE 33 YUCHHE CO
pa3dupame BO PAMKUTE Ha MOXXHOCTHTE Ha
cekoe gere. (3)

Tpeba na HarmacuMme jaeka Je(ekTosoroT kora e
MOTPEeOHO 3aJI0JDKUTENTHO CE BKJIyYyBa M BO HAacTa-
BaTa 3a€JIHO CO HACTABHUKOT U M3BElyBa JOTOIHH-
TCJIHA UHAUBHUYAJIHA aKTUBHOCT CO YYCHUKOT CO
nmoceOHU 00pa30oBHU MoTpedu. YecTonaTu ke Oume
MoTpeOHO, BO 3aBUCHOCT Off TE)KHHATA HA TPOT-
PaMCKUTE COAPKMUHU, KaKO IITO HArJlaCUBMEC IIPCT-
XOJIHO JIOTIOJTHUTEHO J1a TO 3eME YUCHUKOT OJT OJI-

JCICHUCTO U Oa pa60TI/I CO HETO.
*

* *

Hamecto 3axmydok, Om cakaie qa KOHCTaTHpamMe
JieKa yiorata Ha JIe(eKTOJIOroT BO MPOIECOT Ha
WHKITy3WjaTa Ha yYEeHUIIUTE CO TToceOHN 00pa3oBHU
moTpedn € HAaBUCTHHA rojieMa, He 3all0CTaByBajKU
ro TyKa M CTpy4HHOT TUM. HeMHHOBHO ce riiefa ce
MoHarjaceHara notpeda ol KOHTUHYHpPAHO BKIY-
4yBamke U KOHEYHO Bpa0OTyBame Ha JeEeKTOIO3H-
T€ BO PEIOBHUTE OCHOBHHU yuwmiumrTa. OBa moced-
HO cakaMme Jia ro MOoTeHIUpaMme, Ouaejku BO move-
TOKOT Ha WHKJIY3MBHHOT IIPOIIEC BO HAIIaTa 3eMja
ce CITIOMEHyBallle MOZENIOT Ha PECYPCHHU CITYKOH U
MOOMITHH JedeKToNo3n Kou OW ojjene 1o y4u-
JUImTaTa ¥ Ou BpIIene CTPYYHH aKTUBHOCTH. Bp3
OCHOBa Ha JIOCETAIIHOTO MCKYCTBO M KaKBU CE U
KOJIKY ¢€ pabOTHH 3a/1auul MPETCTOjaT mpex aedek-
TOJIOTOT, CMeTaMe JAeKa TOj MOCTOjaHo Tpeba naa
Ouje NpUCYTEH BO PEIOBHOTO YUMIIHIITE.

way of obtaining information in the learning proc-
ess, the way of communication with the student
and what kind of educational activities he can par-
ticipate in.

Mutual work and communication is comprehended
through:

e Specific methodical assistance in certain

educational disciplines;

« Mutual planning of activities;

o Testing and assessment of the student’s knowl-
edge;

« Providing professional literature, techno-tech-
nological and audio equipment;

o Enhanced individual work with these children
and differentiated approaches to learning;

« Affirmation of learning procedures with under-
standing within the abilities and possibilities of
each child; (3)

It should be pointed out that the special teacher,

whenever it is necessary, is included in teaching

together with the regular teacher, and performs
additional individual activities with the student
with special education needs. Depending on the
level of the program contents, very frequently the
special teacher has to work individually with the

student out of the classroom.
%

* *

Instead of conclusion, we would like to point out
that the role of the special teacher in the process of
inclusion of children with special education needs
is of great importance, without neglecting the im-
portance of the professional team. It is obvious that
there is a need of including special teachers and
employing them in the regular primary schools.
We want to emphasize this, because at the begin-
ning of the inclusive process in our country, there
were talks on the model of resource services and a
mobile special teacher, who could visit schools and
perform various professional activities. On the ba-
sis of the previous experience on special teachers’
duties and tasks, we think that he/she has to be in-
cluded in the regular schools.

JEDEKTOJIOILIKA TEOPHUJA U TIPAKTHKA 2007, 1-2: 5-14

13



SPECIAL EDUCATION-PROFESSIOINAL AND SCIENTIFIC ISSUES

Hexkane ke 6une camo ezneH, meryToa Hekaae Tpeba
na Oupmat W HajManKky aBa naedexrornora. Mma oc-
HOBHH YYWIJIMINTa BO MakeOHUja KOU UMaaT mpe-
Ky 30 y4eHHIM co moceOHH 00pa3oBHH MOTPEOU.

OBoj mprKa3 He Ka)XyBa HHUIITO HOBO Ha CTPy4YCH
iaH Bo paboTraTa Ha Ae()EeKTOJIOrOT, Mer'yToa JaBa
HacCOKHM U THM CHHTETHU3Mpa NMOBEKETO CTPYUHHU aK-
TUBHOCTH IUTO TpeOa HAIIMOT CTPYy4eH mpodui aa
I'M peanu3upa u aa Ouae NoAroTBEH Kora Ke ce Haj-
7ic BO OCHOBHHUTE YUMJIMIITA.
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