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C h ap te r 1 

INTRODUCTION

The s y s te m a tic  s tu d y  o f th e  in te r p e r s o n a l  b e h a v io rs  

betw een s tu d e n ts  and te a c h e r s  dev e lo p ed  among s o c i a l  p sy c h o lo ­

g i s t s  as e a r ly  as 1939 (Lew in, L i p p i t t ,  and W hite , 1939 ).

T h is problem  a re a  has r e c e n t ly  a t t r a c t e d  th e  a t t e n t i o n  o f  

e d u c a tio n a l  r e s e a r c h e r s .  Much o f  th e  c u r r e n t  r e s e a rc h  docu­

m ents a s t ro n g  r e l a t i o n s h i p  betw een s tu d e n t - te a c h e r  i n t e r ­

p e rs o n a l  b e h a v io r  and a number o f s tu d e n t- c e n te r e d  f a c t o r s :  

s tu d e n t  s e l f - c o n c e p t  ( J o n e s , 1973; Kameen and Brown, 1975); 

s tu d e n t  a tte n d a n c e  (Aspy, 1975); s tu d e n t  ach ievem ent in  th e  

c o u rs e  (N elson  and R eyes, 1976); s tu d e n t  d i s c i p l i n e  b e h a v io r  

(G allow ay, 1976); and s tu d e n t  perfo rm ance  on s ta n d a rd iz e d  

t e s t s  (P eck , 1975).

The te rm  " in te r p e r s o n a l” r e f e r s  to  r e l a t i o n s  t h a t  

o c cu r betw een p e o p le . B ehav io r o f  p e o p le  i n  w hich p a r t i c i ­

p a n ts  ta k e  accoun t o f  one a n o th e r  i s  c a l l e d  in te r p e r s o n a l  

b e h a v io r . I n t e r a c t io n  p a t t e r n s  may be e i t h e r  c o m p a tib le  o r  

in c o m p a tib le  when two o r  more p e rso n s  i n t e r a c t .  C o m p a tib il i ty  

r e f e r s  to  th e  r e l a t i o n s h i p  betw een two o r  more p e rso n s  w hich 

le a d s  to  "m utual s a t i s f a c t i o n  o f in te r p e r s o n a l  needs and h a r ­

m onious c o e x is te n c e "  (S c h u tz , 1966 ). When two o r  more 

p e rso n s  a re  c o m p a tib le , t h e i r  i n t e r a c t i o n  i s  l i k e l y  t o  be 

e asy  and p ro d u c tiv e  (S c h u tz , 1966 ).

M easuring th e  l e v e l  o f  c o m p a t ib i l i ty  betw een th e

2



3
t e a c h e r  and s tu d e n t  i s  one method o f  d e te rm in in g  th e  d e g re e  

t o  which th e y  meet one a n o th e r ’s n e e d s . One im p o rta n t a sp e c t 

o f  t h i s  r e l a t i o n s h i p  i s  s tu d e n t  d i s c i p l i n e .  The c u r r e n t  p u b lic  

demand f o r  e f f e c t i v e  s tu d e n t  d i s c i p l i n e  su p p o r ts  a  need  to  

s tu d y  s tu d e n t - te a c h e r  c o m p a t ib i l i ty  and i t s  e f f e c t  on c la ss ro o m  

b e h a v io r . T here have been few r e s e a r c h  s t u d i e s ,  how ever, 

w hich compare s tu d e n t - te a c h e r  c o m p a t ib i l i ty  and s tu d e n t  

b e h a v io r .

Each c l a s s ,  as much as each  s c h o o l, has i t s  own 

o r g a n iz a t io n a l  and b e h a v io ra l  c l im a te .  In  an " i d e a l ” s e t t i n g  

one can  e x p ec t a  h ig h  l e v e l  o f i n t e r a c t i o n  betw een th e  te a c h e r  

and each  s tu d e n t  o f te n  le a d in g  to  in c re a s e d  en th u s ia sm  and 

s tu d e n t  c o n fid e n c e . When t h i s  ty p e  o f  s u p p o r t iv e  environm ent 

p r e v a i l s ,  a  h ig h ly  p o s i t i v e  l e v e l  o f  s tu d e n t  invo lvem en t 

m ight r e s u l t ;  when a b s e n t ,  how ever, a h ig h ly  n e g a t iv e  l e v e l  

o f  s tu d e n t invo lvem en t m ight be e x p e rie n c e d  (F la n d e rs ,  1970; 

H aase and N ise n h a lz , 1 9 7 6 ). As an in te r p e r s o n a l  env ironm en t, 

th e  group c o n s i s t in g  o f  s tu d e n ts  and a te a c h e r  i s  p r e d ic a te d  

on i n t e r a c t io n  betw een in d iv id u a ls .  To u n d e rs ta n d  th e  b e h a v io r  

w i th in  th e  c la ss ro o m  and to  c r e a t e  a p o s i t i v e  en v iro n m en t, th e  

te a c h e r  must ta k e  i n to  accoun t th e  in te r p e r s o n a l  n eed s o f 

each  s tu d e n t ,  as w e ll  as h i s  own (Lipham , 1964).

S ta te m en t o f  th e  Problem

M a in ta in in g  s tu d e n t  b e h a v io r  i s  a b a s ic  p a r t  o f  

te a c h in g .  From th e  b e g in n in g  b f  t h e i r  c a r e e r s ,  te a c h e r s  

commonly e x p re ss  concern  o v e r how to  a c h ie v e  a p p ro p r ia te



d i s c i p l i n e  in  t h e i r  room s. S tu d e n ts ,  as w e ll  as th e  g e n e ra l  

p u b l ic ,  ex p ec t te a c h e r s  to  be a b le  t o  keep  an o r d e r ly  c l a s s ­

room. In  r e c e n t  o p in io n  p o l l s ,  th e  p u b l ic  has r e p e a te d ly  

c i t e d  la c k  o f  d i s c i p l i n e  as th e  s c h o o ls ' m ost s e r io u s  p rob lem . 

O fte n , th e  p u b lic  e q u a te s  an  o r d e r ly  sc h o o l w ith  a "good" 

s c h o o l .  What th e n  a cc o u n ts  f o r  e f f e c t i v e  d i s c ip l i n e ?  Even 

though  th e r e  a r e  a number o f  v a r i a b le s  in v o lv e d , one m ajo r 

f a c t o r  a p p ea rs  t o  be  t h a t  o f  s tu d e n t - te a c h e r  c o m p a t ib i l i ty .

I t  w as, t h e r e f o r e ,  th e  p u rp o se  o f  t h i s  r e s e a r c h  to  exam ine 

th e  r e l a t i o n s h i p  betw een s tu d e n t  and te a c h e r  c o m p a t ib i l i ty  

and te a c h e r -p e r c e iv e d  s tu d e n t  d i s c i p l i n e .

The fram ework f o r  t h i s  s tu d y  was from  S chu tz*s FIRO-B. 

In  1958, S chu tz  dev e lo p ed  a  th e o ry  c a l l e d  th e  "Fundam ental 

In te r p e r s o n a l  R e la t io n s  O r ie n ta t io n ^ ' (FIRO) to  e x p la in  i n t e r ­

p e rs o n a l  b e h a v io r  as i t  r e l a t e s  t o  o r i e n t a t i o n s  w ith  o th e r  

p e o p le . S chu tz  th e o r iz e d  t h a t  a  p e rso n  o r i e n t s  h im s e lf  

tow ard  o th e r s  i n  c e r t a i n  c h a r a c t e r i s t i c  p a t t e r n s .  These 

m anners o r  p a t t e r n s  a re  c e n te re d  around  each  i n d iv i d u a l 's  

i n te r p e r s o n a l  n e e d s . By in te r p e r s o n a l  n e e d s , S chu tz  m eant 

a req u ire m e n t f o r  a  p e rso n  to  e s t a b l i s h  s a t i s f a c t o r y  r e l a ­

t io n s  betw een h im se lf and o th e r  p e o p le . T here a re  th r e e  a re a s  

o f  i n te r p e r s o n a l  n eed : in c lu s io n ,  c o n t r o l ,  and a f f e c t i o n .

In  a d d i t io n  th e r e  a re  two a s p e c ts  o f  b e h a v io r  f o r  each need 

a re a :  th e  b e h a v io r  w hich an in d iv id u a l  l i k e s  to  e x p re ss

to  o th e r s  ( e )  and th e  b e h a v io r  w hich th e  in d iv id u a l  w ants 

o th e r s  to  d i s p la y  tow ard  him (w ).



Throughout c h ild h o o d  th e s e  in te r p e r s o n a l  needs a re  

c o n tin u o u s ly  b e in g  d e v e lo p e d . S ch u tz  co n ten d s t h a t  a p e r ­

s o n 's  o r i e n t a t i o n  tow ard  o th e r s  i s  a  d i r e c t  r e s u l t  o f  in d iv id u a l  

ch ild h o o d  i n t e r a c t i o n  p a t t e r n s .  As th e  c h i ld  grows u p , he 

o r  sh e  a c q u ire s  and d e v e lo p s  c e r t a i n  cop ing  s k i l l s .  T his 

c o n d it io n in g  e v e n tu a l ly  becomes a n a tu r a l  b e h a v io r  p a t t e r n  

(S c h u tz , 1 9 6 6 ). S chu tz  concluded  a p e rso n  w i l l  c o n tin u o u s ly  

a tte m p t t o  s a t i s f y  h is  in te r p e r s o n a l  needs in  a p r e d ic ta b le  

m anner. I f  h i s  needs a re  n o t  s a t i s f i e d ,  th e  in d iv id u a l  w i l l  

a tte m p t t o  change th e  b e h a v io r  o r  a t t i t u d e  o f  th e  o th e r  

p a r t i c i p a n t ,  o r ,  i f  u n s u c c e s s fu l ,  le a v e  th e  r e l a t i o n s h i p  

(S c h u tz , 1 9 6 6 ). When two o r  more p e o p le  i n t e r a c t ,  th e y  do 

so in  b e h a v io r  p a t t e r n s  ro o te d  in  t h e i r  r e s p e c t iv e  c h i ld ­

hoods. The r e s u l t i n g  i n t e r a c t i o n  may be e i t h e r  co m p a tib le  

o r  in c o m p a tib le . C o m p a tib il i ty  o f  two o r  more p e rso n s d e ­

pends on: (1 ) t h e i r  a b i l i t y  to  s a t i s f y  r e c i p r o c a l l y  each

o th e r ’ s in te r p e r s o n a l  n e e d s ; (2 ) t h e i r  a b i l i t y  to  complement 

each  o th e r  in  o r ig in a t in g  and r e c e iv in g  b e h a v io r  in  each 

need  a re a ;  and (3 ) t h e i r  s i m i l a r i t y  w ith  r e s p e c t  to  th e  

amount o f  in te rc h a n g e  th e y  d e s i r e  w ith  o th e r  p eo p le  in  each  

need  a re a  (S c h u tz , 1 9 6 6 ).

To m easure in te r p e r s o n a l  b e h a v io r , and u l t im a te ly ,  

c o m p a t ib i l i ty ,  S ch u tz  d ev e lo p ed  th e  Fundam ental I n te r p e r s o n a l  

R e la tio n s  O r ie n ta t io n s  B ehav io r S c a le  (FIRO -B). I t  has been 

proven  u s e f u l  in  c l i n i c a l  and r e s e a r c h  s tu d ie s  concerned  w ith  

th e  e f f e c t  o f d y a d ic  s t a b i l i t y  upon human perfo rm an ce . L a te r ,



S chu tz  deve loped  m a th em a tica l fo rm u las  to  compare th e  FIRO-B 

sc o re s  o f  two in d iv id u a ls  and a s s e s s  t h e i r  i n te r p e r s o n a l  

c o m p a t ib i l i ty .  These s c o re s  a re  d i r e c t  m easures o f  th e  com­

p a t i b i l i t y  w hich e x i s t s  betw een two p e o p le . By u s in g  th e s e  

s c o r e s ,  an a tte m p t was made to  m easure th e  c o m p a t ib i l i ty  be­

tween a te a c h e r  and an in d iv id u a l  s tu d e n t .

In  th e  c la ssro o m  s e t t i n g ,  S c h u tz ’s th e o ry  s e rv e s  as 

a p a r t i a l  e x p la n a tio n  f o r  s tu d e n t  d i s c i p l i n e  p ro b lem s. A 

p a r t i c u l a r  t e a c h e r ,  f o r  exam ple, can  have a  s t ro n g  need  to  

c o n t r o l .  L ik ew ise , c e r t a i n  s tu d e n ts  in  th e  c la ss ro o m  m ight 

e x h ib i t  an e q u a l ly  s t ro n g  need  to  c o n t r o l .  The r e s u l t i n g  

i n t e r a c t i o n  may cau se  th e  te a c h e r  and s tu d e n ts  t o  become 

c o m p e ti t iv e , and th u s ,  in c o m p a tib le . T his i n t e r a c t i o n  m ight 

c o n se q u e n tly  r e s u l t  i n  m isb eh a v io r  on th e  p a r t  o f  th e  a ffec tfed  

s tu d e n ts .  On th e  o th e r  hand , i f  th e s e  same s tu d e n ts  have a 

need t o  be c o n t r o l le d ,  th e n  th e  i n t e r a c t i o n  would be noncom peti­

t i v e ,  p ro d u c tiv e , and c o m p a tib le .

I t  was th e  c o n te n tio n  o f t h i s  r e s e a r c h  t h a t  when th e  

in te r p e r s o n a l  needs o f th e  s tu d e n t  w ere s u c c e s s f u l ly  met by 

th e  t e a c h e r ,  th e n  th e  r e l a t i o n s h i p  betw een th e  a f f e c te d  s tu d e n t  

and th e  te a c h e r  would be c o m p a tib le . In  th e  c a se  t h a t  i n t e r ­

p e rs o n a l  n eed s  o f s tu d e n ts  w ere n o t met by th e  c la ss ro o m  

te a c h e r ,  i t  was to  be e x p ec ted  t h a t  i n t e r a c t io n  betw een th e  

a f f e c te d  s tu d e n t  and th e  te a c h e r  would n o t  be c o m p a tib le .

The above assu m p tio n s le d  to  th e  fo llo w in g  s ix  h y p o th e se s :



H ypotheses

1 . T here i s  a  c o r r e l a t i o n  betw een p e rc e iv e d  s tu d e n t  
d i s c i p l i n e  s c o re s  and th e  co m p o site  m easure o f 
c o m p a t ib i l i ty  in  th e  in c lu s io n  a r e a .

2 . T here i s  a  c o r r e l a t i o n  betw een p e rc e iv e d  s tu d e n t  
d i s c i p l i n e  s c o re s  and th e  com posite  m easure o f 
c o m p a t ib i l i ty  in  th e  c o n tr o l  a re a .

3. T here i s  a c o r r e l a t i o n  betw een p e rc e iv e d  s tu d e n t  
d i s c i p l i n e  s c o re s  and th e  co m p o site  m easure o f  
c o m p a t ib i l i ty  i n  th e  a f f e c t i o n  a r e a .

4 . T here i s  a c o r r e l a t i o n  betw een p e rc e iv e d  s tu d e n t  
d i s c i p l i n e  s c o re s  and th e  s tu d e n ts ' and t e a c h e r s ' 
r e c ip r o c a l  c o m p a t ib i l i ty  s c o r e s .

5 . T here i s  a c o r r e l a t i o n  betw een p e rc e iv e d  s tu d e n t  
d i s c i p l i n e  s c o re s  and th e  s tu d e n ts ' and t e a c h e r s ' 
o r i g in a to r  c o m p a t ib i l i ty  s c o r e s .

6 . T here i s  a  c o r r e l a t i o n  betw een p e rc e iv e d  s tu d e n t  
d i s c i p l i n e  s c o re s  and th e  s tu d e n ts ' and t e a c h e r s ' 
in te rc h a n g e  c o m p a t ib i l i ty  s c o re s .

Methods f o r  C onducting  S tudy

In  th e  p re s e n t  s tu d y , th e  h y p o th eses  s t a t e d  above 

w ere su b m itte d  to  a n a ly s i s  b ased  on d a ta  c o l l e c te d  from  

a q u e s t io n n a ir e  a d m in is te re d  to  s tu d e n ts  and te a c h e r s ,  de­

s ig n e d  to  m easure s tu d e n t - te a c h e r  c o m p a t ib i l i ty ;  and a  be­

h a v io r  problem  c h e c k l i s t  on each s tu d e n t  com pleted  by h is  

te a c h e r .  C o m p a tib il i ty  s c o re s  o f s tu d e n t - te a c h e r  in te r p e r s o n a l  

needs w ere c o r r e l a t e d  w ith  p e rc e iv e d  s tu d e n t  b e h a v io r  s c o r e s .

Im portance  o f th e  S tudy

C oncern ov e r s tu d e n t  b e h a v io r  problem s i n  th e  sc h o o ls  

has been th e  to p ic  o f p u b l ic  o p in io n  p o l l s  as w e l l  as p ro ­

f e s s io n a l  l i t e r a t u r e  (G a llu p , 1 9 80 ). T h is i s  a r e a l i t y  con­

f r o n t in g  e d u c a to rs  on a  d a y - to -d a y  b a s i s .  As a r e s u l t ,  sch o o l



p e rs o n n e l a re  h e ld  a c c o u n ta b le  f o r  th e s e  problem  s i t u a t i o n s  

e x p e rie n c e d  in  th e  s c h o o ls .  In  a d d i t io n ,  t e a c h e r s  who f a c e  

s tu d e n t  b e h a v io r  problem s a re  s e a rc h in g  f o r  an u n d e rs ta n d in g  

w hich w i l l  e n ab le  them to  f a c i l i t a t e  th e  le a rn in g  p ro c e ss  

( R e i l l y ,  19 7 6 ). R e g a rd le s s  o f  th e  p re se n c e  o f d i s c i p l i n e  

p rob lem s, r e s e a r c h  in d ic a te s  t h a t  e x c e l le n t  te a c h e r - s tu d e n t  

r e l a t i o n s h i p s  do e x i s t  in  many c la s s ro o m s . These r e l a t i o n ­

s h ip s  u s u a l ly  in v o lv e  a p a t t e r n  o f  i n t e r a c t i o n  c h a r a c te r iz e d  

by m utual r e s p e c t .  Such i n t e r a c t i o n  i s  conducive  to  b o th  

c o g n i t iv e  and a f f e c t i v e  l e a r n in g  (H aase and N ise n h o lz , 1976).

I t  a p p e a rs , th e n ,  t h a t  when a  s tu d e n t  knows he  i s  a c c e p te d , 

r e s p e c te d ,  and t h a t  h i s  p re se n c e  has im p a c t, h i s  p r o b a b i l i t y  

o f su c c e ss  in  l e a r n in g  i s  enhanced (H aase and N ise n h o lz , 1976).

The p re s e n t  s tu d y  was d e s ig n e d  to  d e te rm in e  w h e th er 

th e  c o m p a t ib i l i ty  o f  th e  te a c h e r  and th e  s tu d e n t  i s  r e l a t e d  

to  s tu d e n t  b e h a v io r . R e s u lts  o f r e s e a r c h  in  t h i s  a re a  co u ld  

w e ll  c o n t r ib u te  to  u n d e rs ta n d in g  th e  n a tu r e  o f th e  r e l a t i o n ­

s h ip s  u n der i n v e s t i g a t io n .

D e f in i t io n  o f Terms

The m ost f r e q u e n t ly  u sed  te rm s in  t h i s  s tu d y  r e l a t e  

to  i n t e r a c t io n  betw een th e  s tu d e n t  and th e  te a c h e r  and to  

s tu d e n t  b e h a v io r . These te rm s a re  d e f in e d  in  t h i s  s e c t io n .

1 . I n te r p e r s o n a l  need  i s  one t h a t  may be s a t i s f i e d  

o n ly  th ro u g h  th e  a tta in m e n t o f a s a t i s f a c t o r y  r e l a t i o n  w ith  

one o r  more p e rs o n s . One can  i d e n t i f y  th r e e  form s o f  i n t e r ­

p e rs o n a l  n e e d s : in c lu s io n ,  c o n t r o l ,  and a f f e c t i o n .  These
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c o n ce p ts  a re  f u r t h e r  d e f in e d  u n d e r th e  d e f i n i t i o n  o f Funda­

m en ta l I n te r p e r s o n a l  R e la tio n s  O r ie n ta t io n -B e h a v io r .

2 . Fundam ental I n te r p e r s o n a l  R e la t io n s  O r ie n ta t io n -  

B eh av io r (FIRO-B) r e f e r s  t o  th e  in s tru m e n t d ev e lo p ed  by 

W illiam  C. S chu tz  f o r  th e  p u rp o ses  o f  (1 ) m easu ring  how an 

in d iv id u a l  a c t s  in  in te r p e r s o n a l  s i t u a t i o n s  and (2 )  p r e ­

d i c t i n g  th e  d e g re e  and q u a l i t y  o f  i n t e r a c t i o n  betw een 

p e o p le  (S c h u tz , 1 9 6 6 ). S in c e  th e  p r e d ic t io n  o f  i n t e r ­

a c t io n  i s  a  p roposed  aim f o r  FIRO-B, i t  i s  re a s o n a b le  to  

a s s e s s  what b e h a v io r  th e  in d iv id u a l  e x p re s s e s  tow ard  o th e r s  

(_e), and how he w ants o th e r  to  behave tow ard  him (w)

(S c h u tz , 1966, p . 5 8 ) . The th r e e  FIRO-B d im ensions in  w hich 

th e s e  two a s p e c ts  (w and e)  o f  b e h a v io r  can be found a re :

(a )  In c lu s io n  (_I) r e f e r s  to  th e  need  f o r  to g e th e r -  
n e s s ,  th e  need  to  i n t e r a c t  w ith  o th e r s .  F u r th e r ­
m ore, t h i s  a s s o c ia t io n  o r  i n t e r a c t i o n  must be 
s a t i s f a c t o r y  i f  i t  i s  to  be m a in ta in e d  (S c h u tz , 
1966, p . 2 1 ) .

(b ) C o n tro l (C) r e f e r s  to  th e  d e c is io n -m a k in g  p ro c e ss  
betw een two o r  more p e o p le . The need  f o r  c o n tr o l  
v a r i e s  from  hav in g  com plete  power o v e r o th e r s  to  
th e  need  to  be c o n t r o l le d  (S c h u tz , 1966, p .  2 2 ) .

A f fe c t io n  (A) r e f e r s  t o  th e  e m o tio n a l r e l a t i o n -  
s h ip  betw een p e o p le . T h is r e l a t i o n s h i p  ran g e s  on 
a  continuum  from  lo v e  to  h a te  (S c h u tz , 1966, 
p .  2 3 ) .

Thus FIRO-B g e n e ra te s  s i x  s c o re s  f o r  each  re sp o n d e n t: 

e x p re sse d  in c lu s io n  b e h a v io r  ( e * ) ,  w anted in c lu s io n  b e h a v io r  

(w1) ,  e x p re sse d  c o n t r o l  b e h a v io r  ( e ^ ) ,  w anted c o n tr o l  b e h a v io r  

(wC) ,  e x p re sse d  a f f e c t i o n  b e h a v io r  ( e ^ ) ,  and w anted a f f e c t io n  

b e h a v io r  (w^) (S c h u tz , 1966, p . 5 8 ) .
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3 . The term  in te r p e r s o n a l  c o m p a t ib i l i ty  r e f e r s  to  

th e  i n t e r a c t io n  betw een two o r  more p e o p le  w hich le a d s  to  

m utual s a t i s f a c t i o n  o f in te r p e r s o n a l  n e e d s . The FIRO-B in ­

s tru m e n t y ie ld s  a  s c o re  w hich m easures t h i s  d e g re e  o f  con­

g ru en cy  o f in te r p e r s o n a l  needs betw een p e o p le . S chu tz  

i d e n t i f i e s  s i x  ty p e s  o f c o m p a t ib i l i ty  o b ta in e d  t h a t  a re  

r e l e v a n t  to  t h i s  s tu d y :

(a )  R e c ip ro c a l C o m p a tib il i ty  (rK ) r e f e r s  to  th e  
d e g re e  t o  w hicn two p e rso n s  r e c i p r o c a l l y  
s a t i s f y  each o t h e r ’ s b e h a v io r  p re fe re n c e s ;  
t h i s  i s ,  th e  d e g re e  to  w hich p e rso n  X’s 
e x p re sse d  b e h a v io r  m atches p e rso n  Y’s w anted 
b e h a v io r  and v ic e  v e r s a  i n  th e  a re a s  o f  i n ­
c lu s io n ,  c o n t r o l ,  and a f f e c t io n  rK ,„ = | e ,  -

. AB 1 A
Wg| + [jeB -  w ^}(S chu tz , 1966, p . 1 0 8 ).

(b )  O r ig in a to r  C o m p a tib il i ty  (oK) i s  b ased  on
th e  o r ig in a to r - r e c e iv e d  d im ension  o f  i n t e r ­
a c t io n .  In  g e n e ra l ,  two p e rso n s  a re  c o m p a tib le  
to  th e  d eg ree  t h a t  th e  e x p re s s io n  o f  in c lu s io n ,  
c o n t r o l ,  o r  a f f e c t i o n  c o rre sp o n d s  t o  t h a t  
which th e  o th e r  p e rso n  w ish es to  r e c e iv e  in  each
a re a  oK^g = ( e ^  -  w^) + ( e B -  Wg) (S c h u tz , 1966,
p .  1 0 9 ).

( c )  In te rc h a n g e  C o m p a tib il i ty  (xK) based  upon th e
m utua l e x p re s s io n  o f  in c lu s io n ,  c o n t r o l  a n d /o r
a f f e c t io n  by th e  p a r t i c i p a n t s .  T h is e x i s t s
when p e rso n s  i n t e r a c t in g  d e s i r e  a s i m i l a r  amount
o f exchange xK = £ (e . + w .) -  (e„  + w )3 (S c h u tz ,AB A A B B
p . 1 1 0 ).

(d )  C o m p a tib il i ty  i n  th e  in c lu s io n  a re a  (K*) r e f e r s
to  th e  co m b in a tio n  o f a l l  m easure o f  c o m p a t ib i l i ty  
i n  th e  in c lu s io n  a re a  „ I  _.I I  IK = rK + oK + xK (S c h u tz ,
1966, p . 1 1 5 ).

( e )  C o m p a tib il i ty  i n  th e  c o n tr o l  a re a  (KC) r e f e r s
to  th e  com bination  o f  alL  m easures oF c o m p a t ib i l i ty  
in  th e  c o n tr o l  a re a  C C C C

K = rK + oK + xK
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(S c h u tz , 1966, p . 115)

( f )  C o m p a tib il i ty  in  th e  a f f e c t i o n  a re a  (K^) r e f e r s _
to  th e  co m b in a tio n  o f  a l l  m easures o lT "c o m p a tib ility
in  th e  a f f e c t i o n  a re a  A T,A „A TrAK = rK + oK + xk
(Schutz, 1966, p . 1 1 5 ).

k.  S tu d e n t B ehav io r r e f e r s  to  th e  s tu d e n t ’ s conduct 

w i th in  th e  c la ss ro o m  s e t t i n g .  The s ta n d a rd s  a g a in s t  w hich 

t h i s  conduct i s  m easured a re  (1 )  e x p e c ta t io n s  o f  th e  sc h o o l 

a d m in is t r a t io n  and (2 )  a c c e p te d  p a t t e r n s  o f  th e  in d iv id u a l  

c la ss ro o m  te a c h e r .

5 . S tu d e n t D is c ip l in e  Problem s r e f e r  to  s tu d e n ts ’ 

b e h a v io r  as r a t e d  by t h e i r  te a c h e r s  on th e  B ehav io r R a tin g  

P r o f i l e  (Brown and Ham m ill, 1 9 78 ). The B eh av io r R a tin g  

P r o f i l e  c o n ta in s  s i x  in d ep en d en t com ponents. In  m easu ring  

s tu d e n t  b e h a v io r , th e  T eacher R a tin g  S c a le  w i l l  be u se d .

T his s c a le  c o n s i s t s  o f  t h i r t y  d e s c r ip t iv e  item s such  as 

Item  30: "D oesn’t  fo llo w  c la s s  r u l e s . ” The te a c h e r  w i l l

be asked  to  c l a s s i f y  each  item  in to  one o f th e  fo llo w in g  

fo u r  c a te g o r ie s :  V ery Much L ike  th e  S tu d e n t;  L ike  th e

S tu d e n t;  Not Much L ike  th e  S tu d e n t;  and Not a t  A ll  L ike  

th e  S tu d e n t. Each re sp o n se  w i l l  be c o n v e r te d  to  a n u m e ric a l 

raw  s c o r e .  The s c o re s  w i l l  ran g e  from  a h ig h  d i s c i p l i n e  

problem  o f  0 to  a low d i s c i p l i n e  problem  o f  90. The summary 

raw s c o re  w i l l  s e rv e  as th e  u n i t  o f  a n a ly s i s  f o r  t h i s  s tu d y .

6 . P e rc e iv e d  S tu d e n t D is c ip l in e  r e f e r s  t o  how a 

s t u d e n t 's  b e h a v io r  i s  se en  by h i s  o r  h e r  te a c h e r  in  th e  

c la ss ro o m .

7 . P e rc e iv e d  S tu d e n t D is c ip l in e  S co res  r e f e r  to  a
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s tu d e n t ’s c la ss ro o m  b e h a v io r  as m easured by means o f  Brown 

and H am m ill’s B ehav io r R a tin g  P r o f i l e .

L im ita t io n s  o f  th e  S tudy

Any s tu d y  has c e r t a i n  l im i t a t i o n s  t h a t  must be i d e n t i ­

f i e d  and s t a t e d  i n  o rd e r  t h a t  th e  c o n c lu s io n s  o f  th e  s tu d y  

be re g a rd e d  in  th e  p ro p e r  p e r s p e c t iv e .  The fo llo w in g  l i m i t a ­

t io n s  w ere i d e n t i f i e d  f o r  t h i s  s tu d y :

A. One sc h o o l was u sed  in  t h i s  s tu d y ; th e r e f o r e  th e  

f in d in g s  o f t h i s  s tu d y  w i l l  o n ly  be a p p l ic a b le  to  t h i s  sc h o o l 

and th e  s i t u a t i o n  u n d er w hich e m p ir ic a l  d a ta  w ere c o l l e c t e d .

B. T his s tu d y  was b ased  on th e  assum ption  t h a t  

FIRO-B v a l id ly  and r e l i a b l y  m easures c o m p a t ib i l i ty  o f  i n t e r ­

p e rs o n a l  n e e d s .

G. T h is s tu d y  was b ased  on th e  a ssum ption  t h a t  th e  

B ehavior R a tin g  P r o f i l e  v a l i d l y  and r e l i a b l y  m easures p e r ­

c e iv e d  s tu d e n t  d i s c i p l i n e .

D. No s p e c ia l  e d u c a tio n  s tu d e n ts  w ere in c lu d e d  in  

t h i s  s tu d y .

E. No n o n -w h ite  te a c h e r s  w ere in c lu d e d  in  t h i s  s tu d y .



C h ap te r 2 

REVIEW OF THE LITERATURE 

C h ap te r one p re s e n te d  th e  s ta te m e n t o f th e  problem , 

th e  h y p o th e se s , th e  im portance  o f th e  s tu d y , th e  d e f i n i t i o n  

o f te rm s , and th e  l im i t a t io n s  o f th e  s tu d y . C h a p te r  two 

rev iew s th e o r i e s  and s tu d ie s  r e l a t i n g  to :  ( I )  in te r p e r s o n a l

b e h a v io r , (2 )  s tu d e n t- te a c h e r  r e l a t i o n s h i p s ,  (3 )  fundam enta l 

in te r p e r s o n a l  r e l a t i o n s  o r i e n t a t i o n  th e o ry  (FIRO ), (k)  FIRO-B, 

(5 ) in te r p e r s o n a l  c o m p a t ib i l i ty  and (6 )  d i s c i p l i n e .

In te r p e r s o n a l  B ehav io r 

The im p o rtan ce  o f  in te r p e r s o n a l  b e h a v io r  canno t be 

o v e r-em p h asized . Man i s  a s o c ia l  an im al; he  i n t e r a c t s  w ith  

o th e r s  to  p u rsu e  h i s  g o a ls  and to  s a t i s f y  h i s  n e e d s . The 

so u rc e  o f  man’ s d e e p e s t  s a t i s f a c t i o n  i s  u s u a l ly  found in  h i s  

r e l a t i o n s  w ith  o th e r s .  E a r ly  th in k e r s  b e lie v e d  th a t  humans, 

l i k e  a n im a ls , had a  "h e rd  i n s t i n c t "  w hich b ro u g h t them to g e th e r .  

I t  i s  now r e a l i z e d  t h a t  peop le  seek  a number o f g o a ls  in  s o c i a l  

s i t u a t i o n s ,  such  as pow er, h e lp in g  w ith  work, and g u id an ce  

(A rg y le , 1967).

A ccording  to  G ilm er, i n te r p e r s o n a l  r e l a t i o n s h i p s  i n ­

v o lv e  d i r e c t  i n t e r a c t io n s  betw een p e o p le , f r i e n d s ,  members 

o f  a fa m ily , a  c lu b ,  a  f r a t e r n i t y ,  a  sm a ll work group o r  a  

c la ss ro o m . F u rth e rm o re , th e s e  g ro u p in g s  in v o lv e  r e l a t i o n s h i p s  

among in d iv id u a ls  who have a r e l a t i v e l y  f ix e d  r o l e  and s t a t u s .  

I d e n t i f i c a t i o n s  a re  u s u a l ly  c l e a r ,  as  a r e  e x p e c ta t io n s  and

13



l o y a l t i e s .  F o r in s ta n c e ,  i t  was found  t h a t  a  p e rs o n ’s p o s i ­

t io n  in  a  s o c ia l  h ie r a r c h y  i s  p r im a r i ly  a  f u n c t io n  o f  how u s e ­

f u l  t o  group members he has been in  th e  p a s t .  The in d iv id u a l  

i s  th e n  p e rc e iv e d  as f u l f i l l i n g  a c e r t a i n  r o l e  (G ilm er, 1 9 7 3 ).

At t h i s  p o in t  th e  h ie r a r c h y  i s  m a in ta in in g  a s t a t e  o f  e q u il ib r iu m . 

O ther p re v io u s  r e s e a r c h  has shown t h a t  when a p e rso n  d e v ia te s  

from  h is  r o l e  o r  e x p e c ta t io n s ,  o th e r  members o f th e  o rg a n i­

z a t io n  m ight encou rage  him to  conform  to  t h e i r  e s ta b l is h e d  

g o a ls  o r  fo r c e  him ou t o f  th e  o rg a n iz a t io n (A rg y le ,  1967).

In  r e c e n t  y e a r s ,  B ales (1970) d e s ig n e d  a th e o ry  f o r  

m easu ring  in te r p e r s o n a l  b e h a v io r  w i th in  g ro u p s . In  a d d i t io n  

to  m easu ring  each in d iv id u a l  member’ s r o l e  in  th e  g roup , h i s  

method a ls o  a id s  in  s e l f - a n a l y s i s .  S p e c i f ic  d i r e c t i o n s  a re  

g iv en  f o r  v a r io u s  e x e r c is e s  used  in  a n a ly z in g  in te r p e r s o n a l  

b e h a v io r . F o r in s ta n c e ,  a p e rso n  answ ers tw e n ty - s ix  q u e s t io n s  

w ith  a  s im p le  y e s-n o  re s p o n s e . I n s t r u c t io n s  a re  th e n  g iv en  

f o r  e v a lu a t in g  th e s e  r e s p o n s e s .  A f te r  th e  answ ers a re  s c o re d , 

th e  p e rso n  o b se rv ed  w i l l  be c l a s s i f i e d  i n to  one o f  th e  tw e n ty -  

s i x  p e r s o n a l i ty  and group ty p e s  d e s ig n e d  by a d i r e c t i o n a l  

name, such  as UN, t h a t  i s ,  tow ard  tough-m inded  a s s e r t iv e n e s s .

I t  m ust be em phasized t h a t  th e  o b ta in e d  s c o re  m easures o n ly  

t h a t  p e rs o n ’s r o l e  in  t h a t  s p e c i f i c  g ro u p . He o r  she  m ight 

and p ro b ab ly  w i l l  have d i f f e r e n t  r o l e s  in  o th e r  g ro u p s . One 

o f  th e  s tro n g  p o in ts  o f B a le s ’ th e o ry  i s  t h a t  i t  i s  a f i e l d  

app roach  to  th e  u n d e rs ta n d in g  o f  p e r s o n a l i t i e s  and groups in  

everyday  s i t u a t i o n s .  B a les  b e l ie v e s  t h a t  h i s  th e o ry  i s  p r e d ic t iv e
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and can  be u se d  to  p r e d ic t  a  p e rs o n ’s r o l e  and b e h a v io r  in  

f u tu r e  group m em bership.

In s te a d  o f d e f in in g  in te r p e r s o n a l  b e h a v io r , many 

a u t h o r i t i e s  approach  th e  co n cep t by a tte m p tin g  to  e x p la in  

b a s ic  human " d r iv e s "  o r  " n e e d s ."  Swenson (1973) d e f in e d  a  

"need" as a la c k  o f s a t i s f a c t i o n  w hich im pels a  p e rso n  to  

a c t .  A rgy le  b e l ie v e s  th e r e  a re  seven  m o tiv a t io n a l  so u rc e s  

o f  i n te r p e r s o n a l  b e h a v io r :  (1 )  N o n -s o c ia l d r iv e s  a f f e c t in g

s o c i a l  b e h a v io r ;  (2 )  Need o f  dependency; (3 )  A f f i l i a t i o n ;

(4 )  Dominance o r  power; (5 )  Sex; (6 )  A g g ress io n ; (7 )  S e l f ­

esteem  and s e l f - c o n s i s t a n c y  (A rg y le , 1967, p . 2 6 -3 4 ) .

S ch u tz  (1966) th e o r iz e s  t h a t  each  p e rso n  has th r e e  

b a s ic  i n te r p e r s o n a l  n eed s  t h a t  a re  m a n ife s te d  in  b e h a v io r  

and f e e l in g s  tow ard  o th e r s .  Each in d iv i d u a l ’s s e l f - c o n c e p t  

d e te rm in e s  th e  i n t e n s i t i e s  o f th e s e  n eed s and th e  d i f f e r e n t  

m echanisms f o r  h a n d lin g  them . The th r e e  in te r p e r s o n a l  needs 

a re :

1 . The need  f o r  in c lu s io n  -  T h is  need  d e a ls  w ith  
b o th  b e in g  in c lu d e d  as w e ll  as b e in g  th e  one 
to  in c lu d e  o th e r s  in  s o c i a l  s i t u a t i o n s .  A 
h e a l th y  s e l f - c o n c e p t  c o n t r ib u te s  to  a b a la n c e  
in  t h i s  a re a  in  t h a t  a p e rso n  who f e e l s  he  i s  
a  w o rth w h ile  in d iv id u a l  does n o t  r e q u i r e  ex­
c e s s iv e  in c lu s io n  o r  n o n - in c lu s io n  (S c h u tz , 1966, 
p .  1 8 ) .

2 . The need  f o r  c o n t r o l  -  T h is need  r e f e r s  t o  th e  
d e c is io n -m a k in g  p ro c e s s  betw een p eo p le  and th e  
a re a s  o f  pow er, in f lu e n c e  and a u th o r i ty .  The 
need  f o r  c o n t r o l  v a r i e s  a lo n g  a continuum  from  
th e  d e s i r e  f o r  a u th o r i ty  o v e r o th e r s  t o  th e  
need  to  be  c o n t r o l le d  and have r e s p o n s i b i l i t y  
l i f t e d  from  o n e s e l f .  (S c h tltz , 1966, p . 1 9 ) .



3 . The need  f o r  a f f e c t i o n  -  T his need  r e f e r s  to  
c lo s e  p e rs o n a l  em o tio n a l f e e l in g s  betw een two 
p e o p le , e s p e c ia l ly  lo v e  and h a te .  A f fe c t io n  
has to  do w ith  th e  d e g re e  o f  c lo s e n e s s  and 
in tim a c y  w hich an in d iv id u a l  d e s i r e s .  In ­
c lu s io n  d i f f e r s  from  a f f e c t i o n  m ain ly  in  t h a t  
i t  does n o t in v o lv e  s t ro n g  em o tio n a l a t t a c h ­
m ents to  in d iv id u a l  p e rso n s  (S c h u tz , 1966, p . 2 0 ) .

U su a lly  in c lu s io n  i s  th e  f i r s t  phase  and a f f e c t io n  

i s  th e  l a s t  p h ase  t o  emerge in  th e  developm ent o f  human r e ­

l a t i o n s h i p s .  In  th e  in c lu s io n  p h a se , p e o p le  m ust e n c o u n te r  

each  o th e r  and d e c id e  to  c o n tin u e  t h e i r  r e l a t i o n s h i p .  Con­

t r o l  r e q u i r e s  p e o p le  to  c o n fro n t one a n o th e r  and r e s o lv e  how 

th e y  w i l l  r e l a t e  to  each  o th e r .  To c o n tin u e  th e  r e l a t i o n s h i p  

o v e r any le n g th  o f  tim e  and e s p e c i a l l y  o u ts id e  th e  r o l e  s i t u a ­

t i o n ,  t i e s  o f a f f e c t i o n  m ust be form ed (S c h u tz , 1 9 7 1 ). U l t i ­

m a te ly  th e  d e g re e  to  w hich a r e l a t i o n s h i p  d e v e lo p s  i s  d e c id e d  

by th e  c o m p a t ib i l i ty  l e v e l  w hich  e x i s t s  betw een and among th e  

i n d iv i d u a l s .

Maslow (1970) s tu d ie d  in te r p e r s o n a l  r e l a t i o n s h i p s  

and conc luded  t h a t  th e  way two p e o p le  r e l a t e  to  each  o th e r  

i s  a  f u n c t io n  o f  t h e i r  l e v e l  o f s e l f - a c t u a l i z a t i o n  o r  s e l f ­

developm ent, w hich d ev e lo p s  from  th e  k in d s  o f  n eed s which 

m o tiv a te  them . Maslow a rra n g e d  a  h ie r a r c h y  o f  n e e d s . The 

n eed s t h a t  a re  low er in  th e  h i e r a r c h y .a re  g e n e r a l ly  s a t i s f i e d  

b e fo re  th e  in d iv id u a l  can a tte m p t to  s a t i s f y  h ig h e r  n e e d s .

At th e  bo ttom  a re  th e  p h y s io lo g ic a l  n eed s f o r  fo o d , w a te r , and 

a i r .  N ext a re  th e  s a f e t y  n e e d s , w hich in c lu d e  th e  need  f o r  

s a f e t y  from  p h y s ic a l  harm and th e  need  f o r  s e c u r i t y .  When 

th e s e  needs have been  s a t i s f i e d ,  th e  p e rso n  se ek s  a f f e c t io n
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and lo v e .  Once th e s e  needs have been met th e  n eed  f o r  

s e l f - e s te e m  em erges. H igher on th e  l i s t  i s  th e  need  f o r  

s e l f - a c t u a l i z a t i o n  w hich was m en tioned  p r e v io u s ly .  Next 

i s  th e  d e s i r e  t o  know and to  u n d e rs ta n d , and l a s t  a r e  th e  

a e s t h e t i c  n e e d s . A ccording  to  Maslow in te r p e r s o n a l  r e l a t i o n ­

sh ip s  can n o t be e s ta b l i s h e d  u n t i l  th e  f i r s t  two n eed s a re  

m et, b u t th e  n e x t t h r e e  n eed s ( a f f e c t i o n ,  esteem  and s e l f -  

a c t u a l i z a t i o n )  a re  im p e ra tiv e  i n  e s t a b l i s h in g  in te r p e r s o n a l  

r e l a t i o n s h i p s  (M aslow ,1970).

Winch (1958) advanced an i n t e r e s t i n g  th e o ry  c o n ce rn ­

in g  needs in  h i s  s tu d y  o f m a rr ie d  c o u p le s . He in d ic a te d  th a t  

p eo p le  a re  a t t r a c t e d  to  o th e r s  who w i l l  m eet t h e i r  n e e d s , 

th u s ,  p e o p le  who choose  to  p a i r  w ith  each  o th e r  a r e  com­

p lem en ta ry  in  t h e i r  n e e d s . The c u r r e n t  h ig h  d iv o rc e  r a t e  

m ight o c cu r b ecau se  p e o p le 's  needs change over t im e .

I m p l ic i t  in  th e  co n cep t o f  a  needs h ie r a r c h y  i s  

th e  id e a  t h a t  th e  way one p e rso n  r e l a t e s  to  a n o th e r  w i l l  

be a  fu n c t io n  o f  th e  n eed s o f  th e  p e o p le  who a re  i n t e r a c t i n g .  

The r e s e a r c h e r s  su g g e s t t h a t  in  d e a l in g  w ith  s tu d e n ts ,  f o r  

exam ple, th e  te a c h e r  m ust r e a l i z e  t h a t  each  in d iv id u a l  p u p i l  

may be a t  a  d i f f e r e n t  needs l e v e l .  F u rth e rm o re , f o r  th e  

c la ss ro o m  to  o p e ra te  e f f e c t i v e l y ,  th e  te a c h e r  m ust c r e a t e  

s i t u a t i o n s  w hereby th e  s tu d e n t  can  s a t i s f y  h i s  in d iv id u a l  

n e e d s .

To t h i s  p o in t ,  th e  fo cu s  o f  d is c u s s io n  h as c e n te re d  

on g e n e ra l  c o n ce p ts  o f in te r p e r s o n a l  r e l a t i o n s h i p s  and th e
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p e rc e p t io n  o f an i n d iv i d u a l 's  n e e d s . I t  i s  now tim e  to  r e -  

v iew  th e s e  id e a s  in  th e  more s p e c i f i c  c o n te x t  o f  e d u c a tio n a l  

e x p e r ie n c e s  and th e  a c t i v i t y  o f  te a c h in g  in  p a r t i c u l a r .

W ith in  t h i s  fram ework s p e c ia l  em phasis w i l l  be g iv e n  to  th e  

c la ss ro o m  i n t e r a c t io n  betw een s tu d e n ts  and t e a c h e r s .

S tu d e n t-T e a c h e r  R e la t io n s h ip

One o f th e  m ost p re v e la n t  in te r p e r s o n a l  r e l a t i o n ­

sh ip s  i n  th e  American s o c ie ty  i s  th e  s tu d e n t - te a c h e r  r e l a ­

t io n s h ip .  As e a r ly  as 1939, when Lewin, L i p p i t t ,  and W hite 

co n d u cted  t h e i r  c l a s s i c  s tu d y  i n  le a d e r s h ip  s t y l e s  in  th e  

c la ss ro o m , i t  became obv ious to  p r o f e s s io n a l  e d u c a to rs  t h a t  

th e r e  was a need  to  s tu d y  th e  r e l a t i o n s h i p  betw een te a c h e r s  

and s tu d e n ts .  As e a r ly  as 1944, i t  was found t h a t  in t r o v e r te d  

s tu d e n ts  perfo rm ed  b e t t e r  when p r a is e d  by t h e i r  te a c h e r s ,  

w hereas e x tro v e r te d  s tu d e n ts  perfo rm ed  b e t t e r  when c r i t i c i z e d  

by te a c h e r s  f o r  t h e i r  m is ta k e s  (P eck , 1975 ). W ashburn and 

H e il r e p o r te d  i n  1960, t h a t  th e  t e a c h e r 's  p e r s o n a l i ty  i n t e r ­

a c te d  w ith  th e  c h i l d 's  p e r s o n a l i ty  t o  c r e a te  d i f f e r e n t i a l  

le a rn in g  in  d i f f e r e n t  e le m e n ta ry  sc h o o l s u b je c t s .

Many s tu d ie s  have been co n d u cted  on th e  q u a l i t y  o f  

in te r p e r s o n a l  r e l a t i o n s h i p s  betw een te a c h e r  and s tu d e n ts  

and i t s  e f f e c t  on s tu d e n t  ach iev em en t. In  h i s  d i s s e r t a t i o n ,  

Ryan (1972) a tte m p te d  t o  show th e  e x te n t  to  w hich th e  i n t e r ­

p e rs o n a l  r e l a t i o n s h i p  betw een t e a c h e r  and s tu d e n t  i s  a sso ­

c ia t e d  w ith  a  p a t t e r n  o f  c la ss ro o m  v e rb a l  i n t e r a c t i o n .  He 

found t h a t  h ig h  sc h o o l te a c h e rs  who w ere p e rc e iv e d  by t h e i r
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s tu d e n ts  as e x h ib i t in g  s t ro n g  te a c h e r / s tu d e n t  in te r p e r s o n a l  

r e l a t i o n s h ip s  u sed  s tu d e n t s ’ id e a s  in  t h e i r  c la ssro o m  

v e rb a l  i n t e r a c t i o n .  In  c a se s  w here s tu d e n t  id e a s  w ere n o t 

in c o rp o ra te d  in  th e  d ia lo g u e ,  a  weak in te r p e r s o n a l  r e l a t i o n s h i p  

was d e te c te d .

Jones (1973) found t h a t  la c k  o f  ach ievem en t o f 

sc h o o l d ro p o u ts  was due n o t to  la c k  o f  a b i l i t y  b u t r a t h e r  

to  in te r p e r s o n a l  f a c to r s  in  th e  p u p i l ’s l i f e .  She found 

a ls o  t h a t  h ig h  a c h ie v e rs  have a more p o s i t i v e  s e l f - c o n c e p t  th a n  

low er a c h ie v e r s .  F u rth e rm o re , s tu d e n ts  w ith  p o s i t iv e  s e l f -  

c o n c e p ts  p e rc e iv e d  t h e i r  r e l a t i o n s h i p s  w ith  t h e i r  te a c h e r s  

to  be more f a c i l i t a t i n g  th a n  s tu d e n ts  w ith  more n e g a t iv e  

s e l f - c o n c e p t s .  F in a l ly ,  Jones found t h a t  te a c h e r s  were 

in a c c u ra te  in  a p p ro x im atin g  th e  s tu d e n t  p e rc e p tio n  o f  th e  

te a c h e r - s tu d e n t  in te r p e r s o n a l  r e l a t i o n s h i p s .  In  a n o th e r  

s tu d y  on d ro p o u ts , R e i l ly  (1976) found t h a t  w i th in  p a t t e r n s  

o f  s tu d e n t- te a c h e r  i n t e r a c t i o n  two f a c t o r s  caused  s tu d e n ts  

n o t  to  f i n i s h  s c h o o l. One f a c t o r  was th e  la c k  o f i n t e r e s t  

in  s tu d e n ts  on th e  p a r t  o f  th e  te a c h e r ;  a  second  f a c t o r  was 

th e  s tu d e n t s ’ i n a b i l i t y  to  d is c u s s  t h e i r  problem s w ith  

t e a c h e r s .

In  t h e i r  s tu d y  on dogm atic p e r s o n a l i ty  s t y l e s ,

N elson  and Reyes (1976) an a ly zed  th e  cong ruence  o f  dogm atic  

p e r s o n a l i ty  s t y l e s  betw een s tu d e n t  and te a c h e r .  The p e r s o n a l i ty  

o f th e  i n s t r u c t o r ,  i t  was found , d id  have an a p p re c ia b le  and 

p o s i t iv e  e f f e c t  upon th e  s tu d e n t ’ s l e v e l  o f  ach ievem ent in
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a  s p e c i f i c  t e a c h e r 's  c o u rs e .

In  h e r  s tu d y  on v a lu e  cong ruency , Cook (1973) 

found t h a t  th e  cong ruence  o f  v a lu e  b e l i e f s  betw een s tu d e n t  

and te a c h e r  r e l a t e d  p o s i t i v e l y  w ith  h ig h  g ra d e s . However, 

th e  s tu d e n ts ' i n t e l l i g e n c e  may have acco u n ted  more f o r  th e  

h ig h e r  g rad e s  th a n  d id  th e  s i m i l a r i t y  o f  p u p i l - t e a c h e r  

v a lu e s .

F la n d e rs  (1970) su g g e s te d  t h a t  th e  b e s t  app roach  

to  th e  s tu d y  o f  te a c h in g  i s  to  a n a ly z e  th e  i n t e r a c t io n  

betw een te a c h e r  and s tu d e n ts .  He found t h a t  when th e  i n t e r ­

a c t io n  p a t t e r n  was harm on ious, th e  l e v e l  o f  s tu d e n t  a c h ie v e ­

m ent, a tte n d a n c e  and s e l f - e s te e m  was a ls o  h ig h .

McDermott (1977) b e l ie v e s  t h a t  th e  r e l a t i o n s h i p  be­

tween s tu d e n ts  and te a c h e r s  u n d e r l in e s  th e  e n t i r e  le a rn in g  

p ro c e s s .  T his r e l a t i o n s h i p  m ust be b ased  on t r u s t .  T ru s t 

i s  ach iev ed  and managed th ro u g h  i n t e r a c t i o n .  A ccord ing  to  

Me D erm ott i t  ta k e s  a  c o n tin u in g  e f f o r t  f o r  two o r  more 

p eo p le  t o  a c h ie v e  a t r u s t i n g  r e l a t i o n s h i p ,  and th e  more 

t r u s t i n g  th e  r e l a t i o n s h i p ,  th e  more s tu d e n ts  l e a r n .

H aase and N ise n h a lz  (1976) co n cu r w ith  McDermott.

I t  i s  t h e i r  b e l i e f  t h a t  an e f f e c t i v e  s tu d e n t - te a c h e r  r e l a ­

t io n s h ip  in v o lv e s  a  w orking  to g e th e r  and a  s h a r in g  o f  m utual 

r e s p e c t .  Such i n t e r a c t i o n  f a c i l i t a t e s  b o th  c o g n i t iv e  and 

a f f e c t i v e  l e a r n in g .  When a s tu d e n t  knows he i s  a c c e p te d  and 

r e s p e c te d  and t h a t  h i s  p re s e n c e  i s  f e l t ,  he goes abou t th e  

b u s in e s s  o f  le a r n in g .
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Overview  o f th e  FIRO Theory

S chu tz  in  d e s ig n in g  h i s  FIRO th e o ry  found t h a t  in  

ev ery  in te r p e r s o n a l  s i t u a t i o n  th e r e  w ere th r e e  e le m e n ts .

They a re :  C l) in c lu s io n  o r  th e  g e t t i n g  in v o lv e d  w ith  th e

group; (2 )  c o n t r o l  o r  s e t t i n g  yo u r " n ic h e "  i n  th e  group; 

and (3 )  a f f e c t i o n  o r  f e e l in g s  f o r  one a n o th e r  in  th e  

g roup . The b a s ic  e lem en ts  o f  FIRO th e o ry  can  be d e sc r ib e d  

by P o s tu la te  1: The P o s tu la te  o f  I n te r p e r s o n a l  Needs

w hich s t a t e s  t h a t  e v e ry  in d iv id u a l  has th r e e  in te r p e r s o n a l  

n e e d s : in c lu s io n ,  c o n t r o l ,  and a f f e c t i o n  (S c h u tz , 1966,

p . 1 3 ) . In  a d d i t io n ,  th e s e  needs c o n s t i t u t e  a  s u f f i c i e n t  

s e t  o f  a re a s  o f  in te r p e r s o n a l  b e h a v io r  f o r  th e  p r e d ic t io n  

and e x p la n a t io n  o f in te r p e r s o n a l  phenomena.

The te rm  " in te r p e r s o n a l ” r e f e r s  to  r e l a t i o n s  w hich 

o ccu r betw een p e o p le  as opposed to  th o s e  r e l a t i o n s  w hich 

o ccu r as e x p e r ie n c e s  o f  s e l f - t o - s e l f  o r  s e l f - t o - o b j e c t . 

F u rth e rm o re , th e  b e h a v io r  o f  one in d iv id u a l  d i f f e r s  when in  

th e  p re se n c e  o f  a n o th e r  i n d iv id u a l .  I f  one o f  th e  in d iv id u a ls  

i s  n o t a b le  to  s a t i s f y  h i s  p e rs o n a l " n e e d s ,"  th e n  h is  s e l f -  

co n cep t i s  im p a ire d , and he may r e a c t  d i f f e r e n t l y  from  h is  

norm al s e l f  o r  he may even le a v e  th e  i n te r p e r s o n a l  s i t u a t i o n  

e n t i r e l y .  The same h o ld s  t r u e  in  th e  c la ss ro o m  en v iro n m en t.

I t  i s  n o t  im p o s s ib le  t h a t  a  te a c h e r  f a i l s  to  m eet a  s tu d e n t ’ s 

n e e d s , and i f  t h i s  i s  a c t u a l l y  th e  c a s e , th e  s tu d e n t  w i l l  

r e s o r t  to  r e b e l l i o n ,  w ith d raw a l o r  r e v e r t  t o  some o th e r  form  

o f  a d v e rse  b e h a v io r .  In  th e  r e v e r s e  c a s e ,  th e  same phenomenon
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m ight o ccu r w ith  s im i l a r  outcom e: I f  th e  t e a c h e r ’s needs

f a i l  to  be m et, h is  o r  h e r  b e h a v io r  w i l l  r e f l e c t  th e  f r u s t r a ­

t io n  r e s u l t i n g  from  th e  gap betw een need  ex p ec tan cy  and in ­

c o m p a t ib i l i ty  o f  i n d iv id u a ls .

FIRO-B

FIRO-B i s  th e  m easu ring  in s tru m e n t d e s ig n e d  to  

m easure an i n d iv id u a l ’s o r i e n t a t i o n  to  th e  t h r e e  ’’n e ed s” 

a re a s  o f in c lu s io n ,  c o n t r o l  and a f f e c t i o n .  The l e t t e r s  FIRO-B 

s ta n d  f o r  Fundam ental I n te r p e r s o n a l  R e la tio n s  O r ie n ta t io n s -  

B eh av io r. S c h u tz ’ s p rim ary  p u rp o ses  f o r  d e v e lo p in g  FIRO-B 

a re :  " (1 )  to  c o n s t r u c t  a  m easure o f  how an in d iv id u a l  a c t s

in  in te r p e r s o n a l  s i t u a t i o n s ,  and (2 )  to  c o n s t r u c t  a  m easure 

t h a t  w i l l  le a d  to  th e  p r e d ic t io n  o f  i n t e r a c t i o n  betw een p e o p le  

based  on d a ta  from  th e  m easu ring  in s tru m e n t a lo n e ” (S c h u tz , 

1966, p .  1 5 8 ). Thus, i t  n o t o n ly  a tte m p ts  to  m easure a p e r ­

s o n ’s b a s ic  p a t t e r n  o f  b e h a v io r , b u t i t  a tte m p ts  to  p r e d ic t  

th e  r e l a t i o n s h i p  w hich may d ev elo p  betw een p e rso n s  i n  a g ro u p . 

In  p r e d ic t in g  t h i s  i n t e r a c t i o n ,  i t  ta k e s  in to  accoun t th e  

b e h a v io r  an in d iv id u a l  e x p re s s e s  tow ard  o th e r s  ( e ) , and a ls o  

how th e  in d iv id u a l  w ants o th e r s  to  behave tow ard  him (w) 

(S c h u tz , 1966, p . 5 9 ) . S ch u tz  d e s ig n e d  h i s  in s tru m e n t so  

t h a t  e x p re sse d  and w anted b e h a v io r  c o u ld  be m easured in  a l l  

th r e e  a re a s  o f  in te r p e r s o n a l  i n t e r a c t i o n :  in c lu s io n ,  c o n t r o l ,

and a f f e c t i o n .  U sing th e  Guttman te c h n iq u e  f o r  cu m u la tiv e  

s c a le  a n a ly s i s ,  S chu tz  d e s ig n e d  s ix  s c a le s  to  m easure In c lu s io n  

e x p re sse d  ( I e ) ,  In c lu s io n  w anted ( Iw) , C o n tro l e x p re sse d  (Ce ) ,
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C o n tro l w anted (Cw) ,  A ffe c t io n  e x p re sse d  (Ae ) ,  and A f fe c t io n  

w anted (Aw) .  Each s c a le  c o n s i s t s  o f  n in e  item s (S c h u tz , 1966, 

p . 5 9 ).
C o m p a tib il i ty

A ccord ing  to  S c h u tz , ’’C o m p a tib il i ty  i s  a p ro p e r ty  o f 

a r e l a t i o n s h i p  betw een two o r more p e rs o n s , betw een an in ­

d iv id u a l  and r o l e ,  o r  betw een an in d iv id u a l  and a t a s k  s i t u a ­

t i o n ,  t h a t  le a d s  to  m utual s a t i s f a c t i o n  o f  in te r p e r s o n a l  

needs and harm onious c o e x is te n c e ” (S c h u tz , 1966, p .  1 0 5 ).

I t  i s  th e  a b i l i t y  f o r  p eo p le  to  work to g e th e r  in  harm ony, i t  

does n o t im ply a " l i k i n g ” o f  one a n o th e r .  In  P o s tu la te  3:

The P o s tu la te  o f C o m p a tib il i ty ,  S ch u tz  s t a t e s  t h a t  i f  th e  

c o m p a t ib i l i ty  o f  one group i s  g r e a t e r  th a n  t h a t  o f  a n o th e r  

g roup  th e n  th e  g o a l ach ievem ent o f  th e  h ig h e r  c o m p a tib le  

g roup  w i l l  exceed  t h a t  o f  th e  low er c o m p a tib le  g roup (S c h u tz , 

1966, p . 1 0 5 ). U sing FIRO-B, S ch u tz  a tte m p te d  to  m easure 

c o m p a t ib i l i ty  m a th e m a tic a lly . He h y p o th e s iz e d  t h r e e  main 

ty p e s  o f c o m p a t ib i l i ty .

1 . R e c ip ro c a l C o m p a tib il i ty  (rK ) r e f e r s  t o  th e  
d e g re e  to  w hich p e rso n s  in  th e  in te r p e r s o n a l  
s i t u a t i o n  complement one a n o th e r  c o n c e rn in g  
e x p re sse d  and w anted b e h a v io r  in  a l l  th r e e  
i n te r p e r s o n a l  needs a re a s  (S c h u tz , 1966, p . 1 0 7 ).

2 . O r ig in a to r  C o m p a t ib il i ty  (oK) r e f e r s  t o  who 
w i l l  o r ig in a te  and who w i l l  fo l lo w . In  th e  
id e a l  s i t u a t i o n ,  p e o p le  w i l l  complement one 
a n o th e r  i n  who w i l l  o r ig in a te  and who w i l l  
fo l lo w  in  a l l  th r e e  in te r p e r s o n a l  n eed s  a re a s  
(S c h u tz , 1966, p . 1 0 7 ).

3 . In te rc h a n g e  C o m p a tib il i ty  (xK) r e f e r s  t o  a 
m u tua l e x p re s s io n  o f  in c lu s io n ,  c o n t r o l ,  a n d /o r  
a f f e c t i o n  by th e  p a r t i c i p a n t s .  I d e a l ly  a l l
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th o s e  i n t e r a c t in g  w i l l  d e s i r e  a  s im i l a r  amount 
o f  exchange (S c h u tz , 1966, p . 1 0 7 ).

B e a tty  (1974) a tte m p te d  to  i n v e s t i g a t e  th e  r e l a ­

t io n s h ip  o f  t e a c h e r - s tu d e n t  need  c o m p a t ib i l i ty ,  d e r iv e d  

from  S chu tz*s th e o ry , to  th e  o b ta in e d  g rad e s  and e x p re ssed  

c o u rse  s a t i s f a c t i o n  o f m ale and fem ale  s tu d e n ts .  The assump­

t i o n  was t h a t  h ig h  g rad e s  and c o u rse  s a t i s f a c t i o n  had a  p o s i ­

t i v e  im pact on th e  i n t e r a c t i o n  betw een s tu d e n ts  and te a c h e r s ;  

t h a t  i s ,  th e  o b je c t iv e  o f th e  r e s e a r c h  was to  i d e n t i f y  a 

d i r e c t  l i n e a r  r e l a t i o n s h i p  betw een s tu d e n t - te a c h e r  com pati­

b i l i t y  and o b ta in e d  c o u rse  g rad e  and e x p re sse d  c o u rse  s a t i s ­

f a c t i o n .  B e a t ty ’s s tu d y  d id  n o t document such  a p o s i t iv e  

c o r r e l a t i o n .  C o n seq u en tly , h i s  work has no im pact on th e  

r e s e a r c h  p r o je c t  a t  hand , i .  e . ,  s tu d e n t- te a c h e r  c o m p a t ib i l i ty  

and p e rc e iv e d  s tu d e n t  d i s c i p l i n e .

Bloom (1976) in v e s t ig a te d  th e  r e l a t i o n s h i p  betw een 

th e  in co n g ru en cy  o f  in te r p e r s o n a l  needs o f s tu d e n ts  and 

t h e i r  t e a c h e r s  and th e  t e a c h e r s ’ r a t i n g  o f c h i l d r e n ’s be­

h a v io r .  He found t h a t  c h i ld r e n  w ith  h ig h  a u to c r a t i c  and 

r e b e l l i o u s  c o n tr o l  n e e d s , w ith  s t ro n g  needs to  g iv e  and 

r e c e iv e  lo v e , and w ith  v e ry  low in c lu s io n  needs a l l  r e j e c t e d  

te a c h e r s  who e x p re sse d  in c lu s io n s  tow ard  them .

Some re s e a r c h e r s  a tte m p te d  to  d e te rm in e  w h e th er 

th e  FIRO-BC ( c h i ld r e n )  s c a le s  o f  I n c lu s io n ,  C o n tro l ,  and 

A f fe c t io n  d i s t in g u is h e d  betw een s tu d e n ts  i d e n t i f i e d  as 

" s t a r s ” and " i s o l a t e s "  th ro u g h  a so c io m e tr ic  in s tru m e n t com­

p le te d  by t h e i r  p e e r s .  The r e s u l t s  showed t h a t  " s t a r s ” and



25
" i s o l a t e s ” w ere s i g n i f i c a n t l y  d i f f e r e n t  in  t h e i r  re sp o n se s  

on th e  e x p re sse d  and w anted in c lu s io n  s c a le  o f th e  FIRO-BC.

The r e s u l t s  a ls o  in d ic a te d  t h a t  th e  e x p re sse d  and w anted 

c o n tr o l  and a f f e c t io n  s c a le s  were n o t  s i g n i f i c a n t l y  d i f f e r e n t  

f o r  th e  " s t a r s "  and " i s o l a t e s "  th em se lv es  (Dodson, G ray, 

and M o rriso n , 1976).

R e c e n tly , Brown and Brown (1976) have found t h a t  

h ig h  in c lu s io n  in te rc h a n g e  and h ig h  o r i g in a to r  o n ly  may 

p roduce  g r e a t e r  s o c i a l  a cc ep tan c e  th a n  low in c lu s io n  

in te rc h a n g e  and low r e c e iv e  in c lu s io n  o n ly . T h is may be 

i n t e r p r e t e d  to  su g g e s t in c lu s io n  o f  o th e r s  i n v i t e s  r e c i ­

p r o c i ty  and g r e a t e r  p e e r  a c c e p ta n c e , b u t l i k i n g  f o r  o th e r s  

a p p ea rs  to  be u n r e la te d  to  s o c ia l  a c c e p ta n c e . In  summari­

z in g  t h e i r  r e s e a r c h ,  i t  was found t h a t  s u b je c ts  who p a r t i c i ­

p a te  s o c i a l l y  te n d  to  be more a c c e p te d  th a n  s u b je c ts  who 

do n o t p a r t i c i p a t e  s o c i a l ly ;  th u s ,  in c lu d in g  o th e r s  seems 

to  be an im p o rta n t f a c t o r  in  s a t i s f y i n g  in te r p e r s o n a l  

r e l a t i o n s h i p s .

In  an u n p u b lish e d  d i s s e r t a t i o n ,  P au l (1973) a tte m p te d  

to  m easure th e  r e l a t i o n s h i p  o f  s tu d e n t - te a c h e r  c o m p a t ib i l i ty  

to  ach ievem ent t h a t  e x is te d  in  a lg e b ra  c l a s s e s .  In  h is  

a n a ly s is  o f s tu d e n t  ach ievem ent and c o m p a t ib i l i ty  w ith  th e  

t e a c h e r ,  he found a p o s i t i v e ,  s i g n i f i c a n t  r e l a t i o n s h i p  be­

tw een t o t a l  c o m p a t ib i l i ty ,  c o m p a t ib i l i ty  i n  th e  p e rs o n a l  

need  a re a  o f  c o n t r o l ,  and c o m p a t ib i l i ty  in  th e  p e rs o n a l  

need  a re a  o f  in c lu s io n  w ith  s tu d e n t  ach iev em en t. When th e
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achievem ent o f s tu d e n ts  w ith  n e g a t iv e  m easures in  o r ig in a ­

t o r  c o m p a t ib i l i ty  was compared w ith  ach ievem ent o f s tu d e n ts  

w ith  p o s i t iv e  m easu re s , th e  ach ievem ent o f  th e  s tu d e n ts  w ith  

n e g a t iv e  m easures was s i g n i f i c a n t l y  g r e a t e r  th a n  th e  a c h ie v e ­

ment o f s tu d e n ts  w ith  p o s i t iv e  m ea su re s . T his in d ic a te s  t h a t  

ach ievem ent was enhanced when th e  te a c h e r s  and s tu d e n ts  d id  

n o t  e x p re ss  as much b e h a v io r  i n  th e  p e rs o n a l  need  a re a  o f 

c o n tr o l  as th e y  w anted e x p re sse d  tow ard  th e m se lv e s .

In  a n o th e r  d i s s e r t a t i o n ,  Brown (1976) found t h a t  

th e  s t ro n g  d e g re e  o f  in c o m p a t ib i l i ty  betw een th e  t e a c h e r ’ s 

low need  to  e x p re ss  a f f e c t io n  and th e  s tu d e n t ’ s h ig h  need  

to  r e c e iv e  a f f e c t i o n  would seem to  p ro m ise  low er ach ievem ent 

in  th e  c la s s ro o m s . But t h i s  s i t u a t i o n  can  be rem edied  i f  th e r e  

i s  a  s in c e r e  e f f o r t  to  red u c e  t h i s  d i s s a t i s f a c t i o n .

In  t h e i r  s tu d y  o f  s tu d e n ts  s c ie n c e  a t t i t u d e s  and s e l f -  

c o n c e p ts , S c h a fe r  and Vargo (1976) found  t h a t  two c o m p a t ib i l i ty  

v a r i a b l e s ,  s tu d e n t  p e rc e iv e d  o r i g in a to r  c o n tr o l  c o m p a t ib i l i ty  

and r e c ip r o c a l  c o n tr o l  c o m p a t ib i l i ty  y ie ld e d  a s i g n i f i c a n t  

p o s i t iv e  c o r r e l a t i o n  w ith  s e l f - c o n c e p t  i n  s c ie n c e .  Those 

s tu d e n ts  who p e rc e iv e  a  d isa g ree m e n t as to  who s h a l l  e x p re ss  

and r e c e iv e  c o n tr o l  b e h a v io r  te n d  to  have low er s e l f - c o n c e p ts  

i n  s c ie n c e .  Low o r i g in a to r  c o m p a t ib i l i ty  can o c cu r w here b o th  

te a c h e r  and s tu d e n t  com pete to  e x p re ss  b u t n e i t h e r  want to  

r e c e iv e ,  o r  when b o th  would p r e f e r  to  r e c e iv e  r a t h e r  th a n  

e x p re s s .  In  t h e i r  c o n c lu s io n , Vargo and S c h a fe r  found t h a t  

o r i g in a to r  c o n t r o l  c o m p a t ib i l i ty  i s  s i g n i f i c a n t l y  and
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p o s i t i v e l y  c o r r e l a t e d  w ith  s tu d e n t  ach ievem en t as w e ll  as 

s tu d e n t  a t t i t u d e .

Hawley and H e in e r (1979) a tte m p te d  t o  d e te rm in e  i f  

S chu tz*s a g g re g a te  in d e x  f o r  m easu ring  c o m p a t ib i l i ty  (K) 

i s  u s e f u l  to  th e  fo rm a tio n  o f  work team s, and w h e th er com­

p a t i b i l i t y  i s  more r e le v a n t  to  so c io e m o tio n a l a s p e c ts  o f  a 

group r a th e r  th a n  ta s k  ach ievem ent a s p e c t s .  They found 

t h a t  in c lu s io n  and a f f e c t i o n  s u b c o m p a t ib i l i t i e s  c o r r e l a t e d  

p o s i t i v e l y  w ith  s o c i a l  and em o tio n a l dep en d en t m easures o f 

p e rc e iv e d  f r i e n d l i n e s s ,  com petence and team  e f f e c t iv e n e s s  

in  th e  m a jo r i ty  o f  th e  c a se s  a n a ly z e d . However, th e s e  c o r r e ­

l a t i o n s  were s i g n i f i c a n t  in  o n ly  25 o f  th e  WJ c a s e s .  On th e  

o th e r  hand, c o n t r o l  s u b c o m p a t ib i l i t i e s  c o r r e l a t e d  n e g a t iv e ly  

w ith  th e  dependen t v a r i a b le  in  21 o f  27 c a s e s  (o n ly  s ix  w ere 

s i g n i f i c a n t ) .  The im p l ic a t io n  o f  th e s e  r e l a t i o n s h i p s  i s  t h a t  

th e  method f o r  m easu ring  th e  com posite  c o m p a t ib i l i ty  (K) con­

c e a ls  th e  f a c t  t h a t  c o n tr o l  s u b c o m p a t ib i l i t i e s  do n o t r e l a t e  

to  th e  dependen t m easures in  th e  same way as in c lu s io n  and 

a f f e c t io n  c o m p a t i b i l i t i e s .

A nother problem  Hawley and H e in e r  unco v ered  w ith  

S chu tz*s c o m p a t ib i l i ty  th e o ry  was t h a t  th e y  f e l t  i t  was to o  

s t a t i c .  S chu tz  (1966.) ad v o ca ted  t h a t  in te r p e r s o n a l  needs 

d ev e lo p  e a r ly  in  c h ild h o o d  and a re  b ro u g h t to  each  e n c o u n te r  

by th e  in d iv id u a l .  Hawley and H e in e r (1976) su g g e s te d  t h a t  

p eo p le  can l e a r n  t o  be c o m p a tib le  w ith  o th e r s  and t h a t  th ro u g h  

i n t e r a c t io n  th e y  become more o r  l e s s  c o m p a tib le  w ith  each  o th e r .
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F u rth e rm o re , c o m p a t ib i l i ty  betw een in d iv id u a ls  may changeover 

t im e . A lso , group c o m p a t ib i l i ty  s c o re s  depend on w h e th er th e  

group i s  in  i t s  i n i t i a l  o r  l a t e r  s ta g e s  o f developm en t.

S chu tz  su g g e s te d  t h a t  th e s e  s c o re s  would rem ain  c o n s ta n t  o v e r 

t im e . A rg y ris  (1965) d is a g re e s  w ith  S chu tz  and su p p o r ts  

Hawley and H e in er* s v iew  by s u g g e s tin g  t h a t  p e o p le  l e a r n  

to  be co m p a tib le  w ith  o th e r s  and t h a t  th ro u g h  f u r t h e r  i n ­

t e r a c t i o n  th e y  become more o r  l e s s  c o m p a tib le  w ith  each  

o th e r .

Hawley and H e in e r (1976) a ls o  su g g e s te d  t h a t  th e  

r e l a t i o n s h i p  betw een th e  ns u b c o m p a t ib i l i ty M s c o re s  and th e  

s o c i a l  and em o tio n a l dependen t m easures w ere more o f te n  

s i g n i f i c a n t  th a n  r e l a t i o n s h i p s  w ith  t a s k  ach ievem ent m easu res , 

b u t th e  e f f e c t  was n o t p ro fo u n d . F i n a l l y ,  Hawley and H e in e r  

concluded  t h e i r  f in d in g s  by in d ic a t in g  t h a t  th e r e  m ight be 

o th e r  v a r ia b le s  i n  a d d i t io n  to  c o m p a t ib i l i ty  w hich m ust be 

c o n s id e re d  in  fo rm ing  g ro u p s .

M alloy jo in e d  to g e th e r  w ith  C opeland (1980) t o  sug ­

g e s t  a  m o d if ic a t io n  to  S chu tz*s c o m p a t ib i l i ty  fo rm u la  sup­

p o r t in g  Hawley and H e in e r . They found  in c o n s is te n c y  in  

th e  m ath schema f o r  m easu ring  t o t a l  c o m p a t ib i l i ty  (K ).

The problem  l i e s  in  th e  o r i g in a to r  c o m p a t ib i l i ty  fo rm u la  w hich 

does n o t  u se  a b s o lu te  v a lu e s .  In  a  s i t u a t i o n  w here a w anted 

s c o re  i s  g r e a t e r  th a n  e x p re sse d  s c o re , th e  o r i g in a to r  com­

p a t i b i l i t y  m easure w i l l  be n e g a t iv e  and w i l l  mask com pati­

b i l i t y  from  o th e r  a re a s  w hich a re  alw ays p o s i t i v e .  To c o r ­

r e c t  t h i s  d isQ re p en c y , th e y  recommend t h a t  th e  o r i g in a to r
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c o m p a t ib i l i ty  fo rm u la  sh o u ld  rem ain  a  r e a l  number e q u a tio n  

when u sed  c l i n i c a l l y  to  r e f l e c t  th e  o r i g in a te - r e c e i v e  d i ­

m ension t h a t  i t  m easu re s . However, when com puting th e  com­

p o s i te  c o m p a t ib i l i ty  (K) o f  a dyad, f o r  e i t h e r  c l i n i c a l  o r  

r e s e a rc h  p u rp o se s , o r i g in a to r  c o m p a t ib i l i ty  sh o u ld  alw ays be 

com putedusing a b s o lu te  v a lu e s .

In  r e s e a rc h  done a lo n e , M alloy (1980) found  f a u l t  

w ith  th e  FIRO-B. Though th e  FIRO-B m ethodology has been 

used  to  m easure d y a d ic  c o m p a t ib i l i ty ,  r e l a t i v e l y  l i t t l e  

i s  known about th e  d i s t r i b u t i o n  o f  c o m p a t ib i l i ty  s c o r e s .

M alloy f e l t  t h a t  t h i s  la c k  o f  in fo rm a tio n  makes th e  p r e ­

c i s e  i n t e r p r e t a t i o n  o f  c e r t a i n  s t a t i s t i c a l  a n a ly s is  d i f f i ­

c u l t .  T h is la c k  makes c ro s s - s tu d y  com parison  d i f f i c u l t  

a ls o  and i n h i b i t s  th e  em ergence o f a s ta n d a rd iz e d  method 

f o r  d e f in in g  r e s e a r c h  g roups on th e  b a s i s  o f  c o m p a t ib i l i ty  

s c o r e s .

D is c ip l in e

M a in ta in in g  o rd e r  i n  a c la ss ro o m  i s  g e n e r a l ly  con­

s id e re d  t o  be a  b a s ic  t a s k  f o r  i n s t r u c t i o n a l  p e rs o n n e l .  The 

p u b lic  c o n s id e rs  la c k  o f  d i s c i p l i n e  a s  th e  m ost s e r io u s  

problem  fa c in g  sc h o o ls  and o f te n  p e rc e iv e s  an o r d e r ly  sc h o o l 

as a "good” sc h o o l (G a llu p , 1980). V a rio u s  te c h n iq u e s ,  

p r a c t i c e s ,  and p h i lo s o p h ie s  have been a tte m p te d  and found  

to  be s u c c e s s fu l  f o r  h a n d lin g  c la ss ro o m  d i s c i p l i n e .  How­

e v e r , no one panacea  has proven  to  be s u c c e s s f u l  in  a l l  

s i t u a t i o n s .  Why s tu d e n ts  m isbehave depends upon th e  p e o p le
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in v o lv e d  and th e  en v iro n m en ta l s i t u a t i o n  in  w hich th e  i n t e r ­

a c t io n  o c c u rs . Dinkm eyer and Dinkm eyer (1976) found num er­

ous exam ples o f  te a c h e r s  who knew c o n te n t  b u t w ere weak on 

d i s c i p l i n e .  Many w ere e i t h e r  im p e lle d  to  r e s ig n  o r  become 

a u t h o r i t a r i a n  and ty r a n n ic a l  in  an a tte m p t to  s u rv iv e .  In  

th e  l a t t e r  g roup , th e  te a c h e r  became p re o c c u p ie d  w ith  power 

and n o t w ith  th e  p ro c e ss  o f  le a r n in g .  F u r th e r  r e s e a r c h  

showed e v id e n ce  t h a t  a u th o r i t a r i a n  ap p ro ach es to  human r e ­

l a t i o n s h ip s  w ere u s u a l ly  i n e f f e c t i v e .  F u rth e rm o re , p u n ish ­

m ent, w hich i s  th e  im p o s it io n  o f  a u th o r i ty ,  sh o u ld  be u sed  

s p a r in g ly  b ecau se  i t  i s  n o t  an " e d u c a t io n a l  p ro c e d u re " . 

I n s te a d ,  th e  D inkm eyers ad v o ca ted  a p a r t i c i p a t i v e  approach  

to  d i s c i p l i n e  w here th e  s tu d e n t  l e a r n s  t o  d e c id e  f o r  him­

s e l f  and a c c e p t th e  consequences o f  h i s  a c t io n s .

In  s tu d y in g  why c h i ld r e n  m isbehave, R edl (1957) 

em phasized th e  im p o rtan ce  o f  th e  ego and th e  c o n tr o l  system  

in  th e  human p e r s o n a l i ty .  He f e l t  t h a t  i t  was th e  e g o 's  

r o l e  to  keep th e  s tu d e n t  in  to u c h  w ith  r e a l i t y  and to  h e lp  

him to  r e g u la te  h is  im p u ls iv e  e x p re s s io n s  w i th in  re a s o n a b le  

l i m i t s .  Many tim es d u r in g  th e  c o u rs e  o f  a  sc h o o l day , a 

s t u d e n t 's  ego i s  c o n fro n te d  w ith  th e  t a s k  o f  b e h a v io r  con­

t r o l .  There i s  n o th in g  u n u su a l abou t h av in g  d e s i r e s  f o r  

th in g s  t h a t  a r e  n o t  p e rm is s ib le ,  and t h i s  c o u ld  c o n t r ib u te  

to  such  b e h a v io r  as daydream ing in  th e  c la ss ro o m , w a lk in g  

o u t o r  any o th e r  ty p e  o f  n e g a t iv e  r e a c t io n .  T h is b e h a v io r  

i s  c o n s id e re d  norm al as lo n g  as th e  c h i ld  i s  a b le  to  b lock
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as th e  daydream s a re  n o t  p a th o lo g ic a l . The f a c t  t h a t  a 

s t u d e n t 's  ego i s  b a s i c a l l y  norm al and he behaves w e ll  i n  th e  

c la ss ro o m  does n o t  mean t h a t  h is  ego i s  e x p e c te d  to  succeed  

in  i t s  t a s k  o f b e h a v io ra l  c o n tr o l  u n d e r a l l  c ir c u m s ta n c e s .

The key to  b e h a v io ra l  c o n t r o l  th ro u g h  in te r p e r s o n a l  r e l a t i o n ­

s h ip  i s  to  d ev e lo p  a need  re sp o n se  t h a t  w i l l  encou rage  th e  

s tu d e n t  to  a c c e p t c la ss ro o m  norms of d i s c i p l i n e .  The norm al 

c h i ld  can h a n d le  th e  t a s k  o f  b e h a v io r  c o n t r o l  even u n d e r ad­

v e rs e  c irc u m s ta n c e s  i f  g iv e n  ad eq u a te  ego s u p p o r t (R ed l and 

Wineman, 1957).

Many s tu d ie s  have been a tte m p te d  and com pleted  to  

e x p la in  c la ss ro o m  m isb e h a v io r . K night (1978) t r i e d  to  f in d  

an e x i s t i n g  r e l a t i o n s h i p  among n in e  s e l e c te d  te a c h e r  a t t r i ­

b u te s  and th e  f req u e n cy  o f s tu d e n t  d i s c i p l i n e  r e f e r r a l s .

Some o f th e  s i g n i f i c a n t  f in d in g s  o f  K n ig h t 's  s tu d y  w ere:

1 . The number fo llo w in g  a t t r i b u t e s  w ere more 
l i k e l y  t o  make a  l a r g e  number o f  r e f e r r a l s — 
fem a le , w h ite , t h i r t y  y e a rs  o f  age o r  younger, 
f iv e  o r  l e s s  y e a r s  o f te a c h in g  e x p e r ie n c e , 
n o n -e d u c a tio n a l  d e g re e , and te a c h e r  o f m ajo r 
academ ic s u b je c t  (E n g lis h , M athem atics o r  
S c ie n c e ) .

2 . The mean number o f  r e f e r r a l s  f o r  c la s s e s  i n ­
c re a s e d  as th e  academ ic a b i l i t y  l e v e l  o f 
c la s s e s  d e c re a s e d , a s d id  th e  number o f i n ­
d iv id u a l  s tu d e n ts , who w ere r e f e r r e d .

3 . T eachers w ith  c h i ld r e n  o f t h e i r  own made 
few er d i s c i p l i n e  r e f e r r a l s  th a n  te a c h e r s  
w ith  no c h i ld r e n .

S ta u b e r  (1977) f e l t  t h a t  th e  m ajo r c a u se  o f  c l a s s ­

room m isb eh a v io r  r e s u l t e d  from  th e  f a i l u r e  o f  sc h o o l
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p e rs o n n e l to  re c o g n iz e  th e  d i f f e r e n t i a l  grow th p a t t e r n s  

o f young a d o le s c e n ts  and th e  c o n tin u e d  a tte m p t t o  m a in ta in  

age s e p a r a t io n  and g rad e  s t r u c tu r e  b ased  s o le ly  on ch rono ­

lo g ic a l  age r a t h e r  th a n  th e  d ev e lo p m en ta l n eed s o f  th e  

s tu d e n ts .

Some r e s e a r c h e r s  have a tte m p te d  to  change th e  

sc h o o l environm ent w ith  th e  i n t e n t  o f  e l im in a t in g  o r d e ­

c re a s in g  d i s c i p l i n e  p ro b lem s. L is te d  a re  a  few o f  th e  more 

f r e q u e n t  a t te m p ts :  u n u su a l shapes o f c la ssro o m s and

b u i ld in g s ,  m odular c la ss ro o m s , b r ig h t ly - c o lo r e d  c a r p e ts  

and w a l l s ,  and th e  f r e q u e n t  rea rran g em en t o f  c la ss ro o m  f u r n i ­

t u r e .  Some a tte m p ts  succeeded  w h ile  o th e r s  f a i l e d .  However, 

though  th e  env ironm ent may be r e l e v a n t ,  i t  a p p ea rs  t h a t  

human in t e r a c t io n  i s  th e  key to  c u rb in g  c la ss ro o m  d i s c i p l i n e  

problem s (Timmreck, 1978).

One f a c t o r  commonly a s s o c ia te d  w ith  c la ss ro o m  m is­

b e h a v io r  i s  a s t u d e n t ’ s poor s e l f - c o n c e p t .  D avidson and 

Lang (I9 6 0 ) found t h a t  c h i ld r e n  who w ere r a t e d  as b e in g  

d i s o r d e r ly ,  d e f i a n t ,  u n f r ie n d ly ,  o r  tro u b le so m e  p e rc e iv e d  

t h e i r  t e a c h e r s ’ f e e l in g s  tow ard  them as b e in g  l e s s  fa v o ra b le  

th a n  th e  c h i ld r e n  who w ere r a t e d  as b e in g  e a g e r , c o o p e ra t iv e  

o r  a s s e r t i v e .  The t e a c h e r s ’ f e e l in g s  o f  a c c e p ta n c e  and 

a p p ro v a l a re  com m unicated to  th e  c h i l d  and p e rc e iv e d  by him 

as p o s i t iv e  a p p r a i s a l s .  The s tu d e n ts ' s e l f - c o n c e p t  r i s e s  and 

m a tu res  in  t h i s  f a v o ra b le  in te r p e r s o n a l  s e t t i n g .  F u rth e rm o re , 

th e s e  a p p r a i s a ls  w i l l  l i k e l y  encou rage  th e  c h i ld  to  se e k



33
f u r t h e r  ap p ro v a l by a c h ie v in g  and behav ing  in  a  m anner 

a c c e p ta b le  to  h i s  t e a c h e r .  The p ro c e s s  a id s  in  m old ing  th e  

c h i l d ’s s e l f - c o n c e p t .

Gallow ay (1976) su g g e s te d  t h a t  d i s c i p l i n e  problem s 

r e s u l t e d  because  s tu d e n ts  and p e o p le  in  g e n e ra l  have an 

in n a te  need  to  be re c o g n iz e d  by th e  l e a d e r .  He in d ic a te d  

t h a t  i t  was v i t a l  t h a t  th e  te a c h e r  acknow ledge a s t u d e n t ’s 

p re se n c e  and c r e a te  f e e l in g s  o f a c c e p ta n c e  and w o r th in e s s .  

O th e rw ise , d i s c i p l i n e  problem s may s u r f a c e  b ecau se  th e  

s tu d e n t  w i l l  seek  a t t e n t i o n .  I f  t h i s  t a c t i c  becomes 

s u c c e s s fu l  and th e  s tu d e n t  i s  re c o g n iz e d  f o r  m isb eh av in g , 

th e n  th e  s tu d e n t  m ight become c o n d it io n e d  f o r  t h i s  ty p e  

o f b e h a v io r . G allow ay su g g e s te d  one way to  combat t h i s  

c y c le  i s  f o r  th e  te a c h e r  to  re c o g n iz e  th e  i n d iv i d u a l ’s 

needs f o r  a c c e p ta n c e  and p re s e n c e .

McDermott (1977) ag reed  w ith  G allow ay’ s p rem ise  

b u t added a d im en sio n . She f e l t  t h a t  t r u s t  m ust be  ach iev ed  

betw een te a c h e r  and s tu d e n t  f o r  an o r d e r ly  c la ss ro o m  to  

e x i s t .  F u rth e rm o re , th e  more t r u s t i n g  th e  r e l a t i o n s h i p ,  

th e  more s tu d e n ts  behave and l e a r n .  However, i t  ta k e s  

c o n tin u o u s  e f f o r t  f o r  two o r  more p e o p le  to  a c h ie v e  t h i s  

t r u s t i n g  r e l a t i o n s h i p .  The s l i g h t e s t  la g  o r  snag  can  d e ­

mand e x te n s iv e  re m e d ia l e f f o r t s .

I n t e r a c t io n  betw een th e  t e a c h e r  and s tu d e n ts  can 

be m u tu a lly  s t im u la t in g  and s a t i s f y i n g  o r  i t  can  be  f i l l e d  

w ith  t e n s io n .  S tu d e n ts ’ m isb e h a v io r  c a u se s  c la ss ro o m  

d is r u p t io n s  f o r  b o th  te a c h e r  and s tu d e n ts .  U ndoub ted ly ,
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a number o f f a c t o r s  can c o n t r ib u te  to  a  p u p i l 's  m isb e h a v io r . 

However, th e  te a c h e r  m ust co n clu d e  w h e th er he h im s e lf  i s  p a r t  

o f th e  prob lem . T h is can  be accom plished  by making an i n t e r ­

a c t io n  a sse ssm e n t. Once t h i s  a sse ssm en t i s  a cco m p lish ed , 

th e  te a c h e r  sh o u ld  seek  p roven  rem ed ies t o  change b e h a v io r .  

T his shou ld  r e s u l t  in  few er d i s c i p l i n e  p roblem s in  th e  

c la ss ro o m  (McLemore, 1 9 7 8 ).

Dinkm eyer and Dinkm eyer (1976) su g g e s t t h a t  a s t u ­

d e n t m isbehaves f o r  one o f  fo u r  re a s o n s :  (1 )  a t t e n t i o n ,

(2 ) pow er, (3 ) re v e n g e , and ( k )  in ad e q u ac y . The a u th o r s ' 

recom m endation was to  a llo w  s tu d e n ts  th e  freedom  to  d e t e r ­

mine t h e i r  own b e h a v io r  and have them a c c e p t th e  c o n se ­

quences o f t h i s  b e h a v io r .  V erb a l abuse  to  a t e a c h e r ,  f o r  

exam ple, i s  n o t p e rm it te d  in  th e  s o c i a l  e n v iro n m en t. The 

s tu d e n ts  a re  aw are o f th e  r u l e  as w e ll  as o f th e  p e n a l ty  

t h a t  r e s u l t s  from  v i o l a t i n g  th e  r u l e .  I t  fo llo w s  t h a t  th e  

l e v e l  o f e x p ec ta n cy , as r e l a t e d  t o  m isb e h a v io r , le a d s  to  

a c c e p ta n c e  o f r e s p o n s i b i l i t y  f o r  t h e i r  own a c t io n .

B osher (1980) b e lie v e d  t h a t  th e  b e s t  m ethod to  im­

prove d i s c i p l i n e  i s  to  im prove th e  human i n te r a c t io n s  

w i th in  th e  c la ss ro o m . He su g g e s te d  t h a t  te a c h e r  p re p a ra ­

to r y  program s sh o u ld  i n s t r u c t  te a c h e r s  to  c o u n se l, com­

m u n ic a te , c a re  and r e s o lv e  c o n f l i c t s  th ro u g h  human r e l a ­

t i o n s .  T his can  be done by th e  u n i v e r s i t y  p e rs o n n e l em­

p h a s iz in g  t r a i n i n g  in  in te r p e r s o n a l  r e l a t i o n s  to  su p p o r t 

c la s s e s  in  s p e c i f i c  academ ic s k i l l s .  S im ila r  r e s e a r c h  by
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E lro d  (1976) in d ic a te d  t h a t  more te a c h e r s  f a i l  b ecause  o f  

i n a b i l i t y  to  cope w ith  p o o r in te r p e r s o n a l  r e l a t i o n s  th a n  b e ­

cau se  o f  a  la c k  o f  s u b je c t  m a t te r  know ledge.

Summary

T h is c h a p te r  rev iew ed  th e  l i t e r a t u r e  on th e  th e o r ie s  

and s tu d ie s  d e a l in g  w ith  in te r p e r s o n a l  b e h a v io r , s tu d e n t-  

te a c h e r  r e l a t i o n s h i p ,  fundam en ta l in te r p e r s o n a l  r e l a t i o n s  

o r i e n t a t i o n s  th e o ry  (FIRO ), FIRO-B s c a le  and c o m p a t ib i l i ty .

A ll  o f  t h i s  r e s e a rc h  seemed to  u n d e rsc o re  th e  

ab sen ce  o f  d e f i n i t i v e  answ ers f o r  what c au se s  d i s r u p t iv e  

b e h a v io r  in  th e  c la ss ro o m . I t  i s  e v id e n t from  th e  l i t e r a ­

t u r e ,  how ever, t h a t  one key to  im proving  d i s c i p l i n e  problem s 

in  th e  c la ss ro o m  i s  enhancing  th e  q u a l i t y  o f  th e  in te r p e r s o n a l  

r e l a t i o n s  betw een te a c h e r s  and t h e i r  s tu d e n ts .



C h a p te r  3 

METHODOLOGY 

T h is s tu d y  e x p lo re d  th e  r e l a t i o n s h i p  betw een 

s tu d e n t- te a c h e r  c o m p a t ib i l i ty  and p e rc e iv e d  s tu d e n t  be­

h a v io r .  In  th e  f i r s t  c h a p te r  th e  r a t i o n a l e  f o r  t h i s  s tu d y  

was p re s e n te d . C h ap te r two rev iew ed  th e  l i t e r a t u r e  r e l e ­

v a n t f o r  t h i s  s tu d y . C h a p te r th r e e  i s  d iv id e d  in to  (1 )  th e  

s e l e c t i o n  o f  th e  sam ple , (2 )  p ro c e d u re s  f o r  d e te rm in in g  

c o m p a t ib i l i ty ,  (3 ) p ro ce d u re s  f o r  d e te rm in in g  b e h a v io r  

p rob lem s, (4 ) p ro ce d u re s  f o r  c o l l e c t i o n  o f th e  d a ta ,  (5 )  

d a ta  a n a ly s i s ,  and (6 )  m ethod o f  a n a ly s i s .

S e le c t io n  o f  th e  Sample 

The p o p u la tio n  f o r  t h i s  s tu d y  was drawn from  a 

m idd le  sc h o o l in  th e  Richmond, V i r g in ia ,  m e tro p o li ta n  a re a .  

T his m idd le  sc h o o l was lo c a te d  in  a  suburban  co u n ty  and 

has a combined p o p u la tio n  o f  a p p ro x im a te ly  1 ,500  s i x t h ,  

s e v e n th , and e ig h th -g ra d e  s tu d e n ts  who a re  e n ro l le d  in  

r e g u la r  c l a s s e s .  The s e l e c t i o n  was s t r a t i f i e d  by g ra d e , 

and from  each  g rad e  le v e l  f o u r  t e a c h e r s  w ere random ly 

s e le c te d .  These te a c h e r s  w ere th e n  asked  i f  th e y  w anted 

to  p a r t i c i p a t e .  The one te a c h e r  who d e c l in e d  to  p a r t i c i p a t e  

was r e p la c e d  by a n o th e r  random s e l e c t i o n .  To m inim ize 

e r r o r  w hich m ight be caused  by a f te rn o o n  f a t i g u e ,  o n ly  

th e  f i r s t  two m orning s e s s io n s  from  each o f th e  s e le c te d  

te a c h e r s  p a r t i c i p a t e d  in  t h i s  s tu d y . S tu d e n ts  w ere a ls o

36
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g iv e n  th e  o p t io n  o f  p a r t i c i p a t i n g .  No s tu d e n ts  d e c l in e d .

N ex t, a  form  l e t t e r  was d i s t r i b u t e d  in fo rm in g  th e  

p a re n ts  t h a t  t h e i r  c h i ld  was s e le c te d  to  p a r t i c i p a t e  in  

t h i s  s tu d y . No p a re n ts  c o n ta c te d  th e  sc h o o l f o r  f u r t h e r  

in fo rm a tio n  o r  d e c l in e d  p e rm is s io n . S tu d e n ts  in  th e  

sam ple com pleted  th e  su rv ey  in s tru m e n t f o r  t h i s  s tu d y  

w i th in  one w eek.

P ro ced u re s  f o r  D e term in ing  C o m p a tib il i ty  

To a v o id  in c o n s is te n c ie s  in  d a ta  c o l l e c t i o n ,  th e  

FIRO-B q u e s t io n n a ir e  was a d m in is te re d  to  te a c h e r s  and to  

s tu d e n ts  a t  th e  same tim e . A ll  th o s e  p a r t i c i p a t i n g  in  

th e  s tu d y  w ere a s s u re d  o f  th e  anonym ity and c o n f i d e n t i a l i t y  

o f  th e  in fo rm a tio n  c o l l e c t e d .  In  th e  p ro c e s s  o f  d a ta  

a n a ly s i s ,  how ever, s c o re s  w ere coded and i d e n t i f i e d  by 

re s p o n d e n t .

To d e r iv e  t h e  c o m p a t ib i l i ty  s c o re  betw een s tu d e n t  

and te a c h e r ,  th e  fo llo w in g  p ro c e d u re s  w ere fo llo w e d :

1 . I n te r p e r s o n a l  n eed s o f s tu d e n ts  and te a c h e r s  

w ere  d e te rm in e d  from  th e  FIRO-B q u e s t io n n a ir e .  Based on 

a  G u ttm an -A n a ly s is , s i x  s c o re s  w ere o b ta in e d  f o r  each r e ­

sp o n d e n t. These s ix  sco j.es w ere e x p re sse d  in c lu s io n  ( e * ) ,  

w anted in c lu s io n  (w1 ) ,  e x p re sse d  c o n tr o l  ( e ^ ) , w anted 

c o n t r o l  (w ^), e x p re sse d  a f f e c t i o n  ( e ^ ) ,  and w anted a f ­

f e c t io n  (w ^). R e s u l ts  on any one s c a le  ran g ed  from  a low 

o f  0 to  a h ig h  o f  9 . Low s c o re s  su g g e s te d  an absence  o f  a 

p a r t i c u l a r  in te r p e r s o n a l  t r a i t  w h ile  h ig h  s c o re s  su g g e s te d
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a prom inence o f  t h i s  t r a i t .

2 . C o m p a tib il i ty  s c o re s  w ere th e n  com puted.

A ll  s c o re s  w ere t o  be  b ased  on th e  s tu d e n t  as compared to  

h i s / h e r  te a c h e r  a t  t h a t  one p a r t i c u l a r  c l a s s  p e r io d .

To e x t r a c t  a  t o t a l  c o m p a t ib i l i ty  s c o r e ,  n in e  su b sc o re s  

w ere d e r iv e d . F o r each  o f th e  t h r e e  in te r p e r s o n a l  need  

a re a s  ( in c lu s io n ,  c o n t r o l ,  and a f f e c t i o n )  th e r e  a r e  th r e e  

ty p e s  o f  c o m p a t ib i l i ty  m easu res: r e c ip r o c a l  c o m p a t ib i l i ty

( rK ) , o r i g in a to r  c o m p a t ib i l i ty  (oK ), and in te rc h a n g e  com­

p a t i b i l i t y  (xK ). From th e s e  n in e  s c o re s ,  th e  s i x  com­

p a t i b i l i t y  in d ic e s  u sed  in  t h i s  s tu d y  w ere d e r iv e d . These 

s i x  v a r i a b le s  a r e  rK , oK, xK, K*, K^, and K^. The fo rm u la  

f o r  th e  th r e e  ty p e s  o f c o m p a t ib i l i ty  a re :

(1 ) R e c ip ro c a l  C o m p a tib il i ty  (rK ) 

r k AB = A -  w -  WA]

(2 )  O r ig in a to r  C o m p a t ib il i ty  (oK) 

oKAB = ( e A -  WA + eB -  V

(3 ) In te rc h a n g e  C o m p a t ib il i ty  (xK)

*kAB = i ( e A + WA> -  Ces + wB) ]

In  th e  above fo rm u la e , th e  s u b s c r ip t s  (A ,B) r e f e r  to  th e  

f i r s t  and second  p e rso n s  in  th e  dyad i n t e r a c t i o n  and th e  

l e t t e r s  je and w to  th e  e x p re sse d  and w anted s c o re s  f o r  a 

g iv e n  in te r p e r s o n a l  need  a r e a .  I t  sh o u ld  be n o te d  t h a t  th e  

g r e a t e r  th e  c o m p a t ib i l i ty  o f  a dyad , th e  low er th e  s c o re  

w i l l  b e . T hus, th e  " id e a l"  s c o re  f o r  c o m p a t ib i l i ty  i s  

z e ro . At t h i s  l e v e l ,  th e s e  p eo p le  a r e  p e r f e c t l y  c o m p a tib le .

As th e  s c o re  goes h ig h e r ,  th e  p a r t i c i p a n t s  become in c r e a s in g ly
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more in c o m p a tib le .

Combining c o m p a t ib i l i ty  s c o re s  in  each o f  th e  

th r e e  in te r p e r s o n a l  need  a re a s  was done in  th e  fo llo w in g  

m anner:

To compute I n c lu s io n  C o m p a t ib i l i ty , th e  fo llo w ­

in g  fo rm u la  was u sed :

K1 = rK 1 + oK1 + xK1

To com pute C o n tro l C o m p a t ib i l i ty , th e  fo llo w in g  

fo rm u la  was u se d :

KC = rKC + oKC + xKC

To com pute A f fe c t io n  C o m p a t ib i l i ty , th e  fo llo w in g

fo rm u la  was u se d :
kA _ rKA + oKA + xKA

The f i n a l  s te p  in  d e te rm in in g  th e  c o m p a t ib i l i ty  o f 

in te r p e r s o n a l  needs was th e  co m p u ta tio n  o f d is c re p a n c y  

sc o re s  f o r  each  o f  th e  s i x  c o m p a t ib i l i ty  m ea su re s . The 

a b s o lu te  v a lu e  o f  th e  d is c re p a n c y  betw een th e  s t u d e n t 's  

s c o re  and th e  t e a c h e r 's  s c o re  r e p re s e n te d  th e  s t r e n g th  o f 

th e  r e l a t i o n s h i p .  The low er th e  d is c re p a n c y , th e  h ig h e r  

th e  s tu d e n t - te a c h e r  c o m p a t ib i l i ty .  S ix  v a r i a b le s  o f  com­

p a t i b i l i t y  w ere th e n  d e f in e d  on an i n t e r v a l  s c a l e ,  each  

v a r i a b le  w ith  a  z e ro  s t a r t i n g  p o in t  w hich r e p re s e n te d  a 

p e r f e c t  f i t  betw een s tu d e n t  and te a c h e r  in te r p e r s o n a l  

n e e d s .

FIRO-B was th e  in s tru m e n t s e le c te d  to  m easure 

t e a c h e r - s tu d e n t  c o m p a t ib i l i ty ,  b ecau se  in  p a s t  r e s e a r c h  

and d o c to r a l  d i s s e r t a t i o n s ,  i t  h as  p roven  r e l i a b l e  and
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v a l i d ,  (B u ro s , 1970). Schutz, (1966) r e p o r te d  d a ta  sup ­

p o r t in g  th e  r e l i a b i l i t y  o f  FIRO-B. These d a ta  a re  sum­

m arized  in  T ab les  1 and 2 .

S chu tz  was a b le  to  d e m o n s tra te  th e  c o n c u rre n t  v a l i d ­

i t y  o f  th e  FIRO-B s c a le s  by com paring th e  t e s t  s c o re s  w ith  

jo b  perfo rm ance o r  s t a t u s .  He found th e  s c a le s  v a l i d  when 

m easured a g a in s t  p o l i t i c a l  a t t i t u d e s ,  o c c u p a tio n a l  c h o ic e , 

and c o n fo rm ity  b e h a v io r  (S c h u tz , 19 6 6 ). However, F ranks 

(1963) d is c o v e re d  no s i g n i f i c a n t  r e l a t i o n s h i p  betw een 

s c o re s  o b ta in e d  on th e  FIRO-B and te a c h e r  m o ra le . Sm ith 

(1963) found- t h a t  th e r e  was a r e l a t i o n s h i p  betw een FIRO-B 

s c o re s  and p e rc e iv e d  b e h a v io r . S c h a fe r  and Vargo (1976) 

found in  u s in g  th e  FIRO-B t h a t  s tu d e n t - t e a c h e r  c o m p a t ib i l i ty  

was s i g n i f i c a n t l y  and p o s i t i v e l y  c o r r e l a t e d  to  s tu d e n ts*  

S c ien c e  r e l a t e d  a t t i t u d e s .  L ik ew ise , H u tch erso n  ob se rv ed  

S o c ia l  S tu d ie s  ach ievem ent t o  be p o s i t i v e l y  c o r r e l a t e d  

w ith  c o m p a t ib i l i ty  in  th e  c o n t r o l  a re a  b u t n e g a t iv e ly  

c o r r e l a t e d  i n  th e  in c lu s io n  and a f f e c t io n  dom ains (S c h a fe r  

and V argo, 1 9 7 6 ). Campbell (1976) found a p o s i t iv e  r e ­

l a t i o n s h ip  betw een s tu d e n t - te a c h e r  c o m p a t ib i l i ty  and s t u ­

d e n t ach ievem en t.

P ro ced u re  f o r  D e te rm in in g  B eh av io r Problem s

B ehav io r in  th e  c la ss ro o m  was d e f in e d  from  th e  

t e a c h e r ’s p e r s p e c t iv e .  D uring  th e  second s e m e s te r , th e  

tw e lv e  random ly s e le c te d  te a c h e r s  w ere r e q u e s te d  to  p re p a re  

a d i s c i p l i n e  r a t i n g  s c a le  on each  s tu d e n t  e n ro l le d  in  t h e i r



Table 1
Reproducibility of FIRO-B Scales

S c a le R e p ro d u c ib i l i ty Number o f 
S u b je c ts

e 1 .9 4 1615

w1 .9 4 1582

eC .93 1554

.9 4 1574

e^ .94 1467

wA .94 1467

Means .9 4 1543

Thus, as seen  in  T ab le  1 , th e  r e ­

p r o d u c i b i l i t y  c o e f f i c i e n t  f o r  th e  

FIRO-B, d e te rm in ed  from  an av erag e  

sam ple of 1543 s u b je c t s ,  i s  .9 4 .



Table 2
S t a b i l i t y  ( T e s t - R e te s t )  o f  FIRO-B S c a le s

S c a le  S t a b i l i t y  Number of
S u b je c ts

e 1

CM00• 126

w1 .75 126

eC .7  k 183

wC .71 125

eA .73 57

w* .80 57

>ans .76 67k
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f i r s t  two p e r io d s .  To m easure s tu d e n t  b e h a v io r , th e  

T eacher R a tin g  S c a le  from  th e  B eh av io r R a tin g  P r o f i l e  

was u t i l i z e d .  The c h e c k l i s t  c o n s i s t s  o f t h i r t y  item s 

su ch  as th e  fo llo w in g :

The s tu d e n t - -

V ery Much L ike  Not Much Not a t
L ik e  th e  th e  L ik e  th e  A ll  L ike
S tu d e n t S tu -  S tu d e n t th e  S tu ­

d e n t d e n t
1 . I s  s e n t  to  th e  

p r i n c i p a l  f o r
discipline /~ 7 /~7 f~7 /~7

2 . D is ru p ts  th e
classroom /~~7 /~7 /~~7 /~ 7

T e a c h e rs ' re sp o n se s  w ere summed to  o b ta in  a raw  s c o r e .

T h is  summed s c o re  was th e  u n i t  o f  a n a ly s is  f o r  t h i s  s tu d y . 

S c o res  ran g ed  from  a  h ig h  d i s c i p l i n e  problem  o f  0 to  a 

low d i s c i p l i n e  problem  o f  90.

The T eacher R a tin g  S c a le  from  th e  B ehav io r R a tin g  

P r o f i l e  (BRP) was s e l e c te d  f o r  t h i s  s tu d y  f o r  v a r io u s  

r e a s o n s .  F i r s t ,  sc h o o l p s y c h o lo g is ts  from  th e  s e le c te d  

co u n ty  w ere e x p e rim e n tin g  w ith  t h i s  in s tru m e n t w ith  th e  

i n t e n t  o f  a d o p tin g  i t  as a perm anent t o o l .  Second, in  

re v ie w in g  v a r io u s  in s t ru m e n ts ,  such  as P e te rs o n  and 

Q uay 's B ehav io r Problem  C h e c k l is t ,  th e  BRP ap p ea red  to  be 

w r i t t e n  more p r e c i s e ly  and met th e  needs o f  t h i s  s tu d y .

The B ehavicr Problem  C h e c k l is t  was u sed  as a m odel in  S e t t in g  

up th e  BRP. F in a l ly ,  th e  d e s ig n e rs  o f  th e  BRP found th e  

T e a c h e rs ’ R a tin g  S c a le  from  th e  BRP to  be s i g n i f i c a n t l y  

v a l i d  and r e l i a b l e .  The i n t e r n a l  c o n s is te n c y  r e l i a b i l i t y
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c o e f f i c i e n t  f o r  s i x t h  and s e v e n th -g ra d e  te a c h e r s  was a 

s i g n i f i c a n t  .9 8 . The item  v a l i d i t y  f o r  th e  same i n s t r u ­

ment was .8 3 . To d e te rm in e  th e  c o n c u rre n t  v a l i d i t y ,  th e  

T e a c h e rs ' R a tin g  S c a le  was c o r r e l a t e d  w ith  th e  Q u ay -P e te r­

son C h e c k lis t  a t  .8 4  and a ls o  th e  V in e -S o c ia l  M a tu r ity  

S c a le  a t  .8 4 .

C o e f f ic ie n t s  o f  th e  t e s t - r e t e s t  r e l i a b i l i t y  ran g e  

from  a  low o f  .71  t o  a h ig h  o f  .82  w ith  an a v e rag e  c o e f f i ­

c ie n t  o f .7 6 . A ll  o f th e s e  c o e f f i c i e n t s  a re  c o n s id e re d  

s t a t i s t i c a l l y  s i g h i f i c a n t .

P ro ced u re s  on C o l le c t io n  o f  D ata

I t  was im p o r ta n t  t h a t  t h i s  s tu d y  ta k e  p la c e  as l a t e  

in  th e  sc h o o l y e a r  as p o s s ib le  so t h a t  te a c h e r s  would know 

th e  t y p i c a l  b e h a v io r  p a t t e r n  o f  each  s tu d e n t .  In  A p r i l  

o f  th e  sc h o o l y e a r ,  th e  r e s e a r c h e r  met in d iv id u a l ly  w ith  

each p a r t i c i p a t i n g  te a c h e r  d u r in g  h i s  o r  h e r  p la n n in g  

p e r io d .  The i n t e n t  was to  rev ie w  s ta n d a rd  p ro ce d u re s  f o r  

a d m in is te r in g  th e  FIRO-B and co m p le tin g  th e  B ehav io r 

R a tin g  P r o f i l e s .  In  May, th r e e  weeks p r i o r  t o  f i n a l  ex­

a m in a tio n s , th e  te a c h e r s  a d m in is te re d  th e  F IR O -B 's. To 

a s s u re  u n ifo rm ity ,  th e  r e s e a r c h e r  p e r s o n a l ly  ob se rv ed  each 

te a c h e r  a d m in is te r in g  th e  FIRO-B. The te a c h e r s  w ere g iv e n  

one week to  co m p le te  th e  B ehav io r R a tin g  P r o f i l e  on each  

s tu d e n t  p a r t i c i p a t i n g  in  th e  s tu d y . Once th e  d a ta  w ere 

c o l l e c t e d ,  th e  te a c h e r s  w ere coded a lp h a b e t i c a l l y  w h ile  

th e  s tu d e n ts  w ere coded b o th  a lp h a b e t i c a l l y  and n u m e r ic a l ly .



D ata  A n a ly s is  

In  t h i s  s e c t io n  th e  in d ep en d en t and dependen t 

v a r i a b le s  and th e  p roposed  m ethod o f a n a ly s is  a re  p re s e n te d .  

The s ix  in d ep en d en t v a r i a b le s  in  th e  p ro p o sed  s tu d y  w ere 

d e r iv e d  from  S chu tz*s FIRO-B s c a l e .  These v a r ia b le s  a re  

th e  s tu d e n t - te a c h e r  d is c re p a n c y  s c o re s  w hich w ere computed 

f o r  in c lu s io n  c o m p a t ib i l i ty  (K1) ,  c o n t r o l  c o m p a t ib i l i ty  

(K p), a f f e c t i o n  c o m p a t ib i l i ty  (K ^), r e c ip r o c a l  c o m p a t ib i l i ty  

( rK ) , o r i g in a to r  c o m p a t ib i l i ty  (oK ), and in te rc h a n g e  com­

p a t i b i l i t y  (x k ) .  B ecause o f r e c e n t  c r i t i c i s m  abou t th e  

a u th e n t i c i t y  o f th e  co m p o site  c o m p a t ib i l i ty  s c o re  (K ), i t  

was n o t  u sed  as a v a r i a b le  in  t h i s  s tu d y  (M alloy  and C opeland, 

1 9 80 ). The dependen t v a r i a b le  was th e  t o t a l  s c o re  on th e  

B ehavior R a tin g  P r o f i l e .

Method o f  A n a ly s is  

The P earson  Product-M om ent C o r r e la t io n  C o e f f ic ie n t  

( r )  was u sed  to  a n a ly z e  th e  r e l a t i o n s h i p  betw een com pati­

b i l i t y  and s tu d e n t  b e h a v io r . Each o f  th e  s ix  m easures o f 

c o m p a t ib i l i ty  se rv e d  a s  an in d ep en d en t v a r i a b l e .  The 

s t u d e n t s ’ s c o re  on th e  B ehav io r R a tin g  P r o f i l e  made by th e  

t e a c h e r s  se rv e d  a s  th e  dependen t v a r i a b le  f o r  each  o f  th e  

s ix  c o m p a t ib i l i ty  s c o r e s .



C h ap te r 4 

FINDINGS

The th r e e  p re v io u s  c h a p te r s  have ( I )  defined , th e  

problem , (2 )  d e v e lo p ed  th e  h y p o th e s e s , (3 )  rev iew ed  th e  

l i t e r a t u r e ,  and (4 )  o u t l in e d  th e  m ethodology f o r  th e  

s tu d y . C h a p te r f o u r  p r e s e n ts  th e  f in d in g s ,  o rg a n iz e d  

i n to  th e  fo llo w in g  th r e e  a r e a s :  (1 )  d e s c r ip t io n  o f  th e

sam ple , (2 )  a  d e s c r ip t io n  o f  th e  s t a t i s t i c a l  a n a ly s is  

u se d , and (3 )  th e  r e s u l t s  o f  each  o f th e  s i x  h y p o th e se s .

D e s c r ip t io n  o f  th e  Sample

A t o t a l  o f 12 te a c h e r s  and 556 s tu d e n ts  p a r t i c i ­

p a te d  in  t h i s  s tu d y . D ata  from  t h i r t e e n  s tu d e n ts  w ere 

d is c a rd e d  f o r  in co m p le te  FIRO-B q u e s t io n n a ir e s  o r  incom­

p l e t e  B ehav io r R a tin g  P r o f i l e s ,  and th e s e  s tu d e n ts  w ere 

n o t in c lu d e d  in  th e  a n a ly s i s .  The s tu d e n t  sam ple came 

from  th e  f i r s t  two m orning c la s s e s  from  each  o f  tw e lv e  

t e a c h e r s .  The te a c h e r s  w ere s e le c te d  random ly from 100 

s i x t h ,  s e v e n th , and e ig h th -g ra d e  t e a c h e r s .  The background 

c h a r a c t e r i s t i c s  and th e  number o f  te a c h e r s  h av in g  th e s e  

t r a i t s  a re  shown in  T ab le  3 .

A ll s tu d e n ts  s e l e c te d  f o r  t h i s  s tu d y  w ere e n ro l le d  

in  c la s s e s  c o n s id e re d  to  be norm al i n  ach iev em en t. S tu ­

d e n ts  in  g i f t e d ,  h o n o rs , re m e d ia l , o r  s p e c ia l  e d u c a tio n  

c la s s e s  w ere ex c lu d ed  from  th e  s tu d y . Of th e  t o t a l  556 

s tu d e n ts  who p a r t i c i p a t e d ,  224 w ere s ix th - g r a d e  s tu d e n ts ,  

159 w ere se v e n th -g ra d e  s tu d e n ts  and 173 w ere e ig h th -g ra d e
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Table 3
Background In fo rm a tio n  o f T eacher D ata

Background In fo rm a tio n  Number o f  T eachers

Sex 6 m ales 6 fem ales

Race 12 w h ite 0 n o n -w h ite s

T each ing  E x p erien ce 7 had f i v e 5 had l e s s
o r  more th a n  f i v e
y e a rs y e a rs

H ig h e s t D egree A tta in e d 6 B a c h e lo r’ s 6 M a s te r’ s

M a r i ta l  S ta tu s 7 s in g le 5 m a rr ie d

S u b je c t  T aughta 7 m ajo r 5 m inor

aM ajor s u b je c t s ,  w hich w ere re q u ir e d , w ere: E n g lis h ,

R eading , M athem atics , S o c ia l  S tu d ie s  o r  S c ie n c e . 

M inor s u b je c t s ,  w hich w ere e le c t iv e ,  w ere: M usic,

P h y s ic a l  E d u c a tio n , I n d u s t r i a l  A r ts ,  H e a lth  o r  

Home Econom ics.



s tu d e n ts .  A t o t a l  o f  284 were m ales and 272 w ere fe m a le s .

T his ro u g h ly  r e p re s e n te d  th e  same 50-50 sex  r a t i o  o f  th e  

e n t i r e  sch o o l p o p u la t io n .  The number o f w h ite s  t h a t  

p a r t i c ip a te d  was 505 and th e  number o f n o n -w h ite s  was 51.

These numbers a ls o  approx im ated  th e  o v e r a l l  p r o p o r t io n  o f 

w h ite s  and n o n -w h ite s  in  th e  s c h o o l .  A t o t a l  o f  24 c la s s e s  

p a r t i c i p a te d  in  t h i s  s tu d y , e ig h t  from  each  o f th e  t h r e e  

g rad e  l e v e l s .  T ab le  4 e x h ib i t s  th e  g rad e  l e v e l s  th e  24 

c la s s e s  in c lu d e d  in  sam ple , th e  p e r io d  o f  th e  day th e  

q u e s t io n n a ir e  was a d m in is te re d , th e  number o f  s tu d e n ts  in  

each c l a s s ,  as w e ll  as th e  p e rc e n ta g e  of m ales and non­

w h ite s  in  th e s e  c l a s s e s .

D e s c r ip t io n  o f S t a t i s t i c a l  A n a ly s is

S ix  h y p o th eses  se rv e d  a s  a fram e o f  r e f e r e n c e  f o r  

th e  a n a ly s is  and p r e s e n ta t io n  o f  d a ta .  The h y p o th ese s  were 

t e s t e d  as fo l lo w s :  To d e s c r ib e  th e  v a l i d i t y  o f a l l  s i x

h y p o th e se s , th e  P ea rso n  Product-M om ent C o r r e la t io n  C o e f f ic ie n t  

was used  to  d e te rm in e  th e  s t r e n g th  and d i r e c t i o n  o f  th e  

c o r r e l a t io n  betw een th e  v a r i a b le s .  A tw o - ta i le d  t e s t  was 

u sed  to  i d e n t i f y  any p o s i t iv e  and n e g a t iv e  a s s o c ia t io n s  

a lth o u g h  th e  r e s e a r c h  rev iew ed  would p r e d ic t  a n e g a t iv e  r e ­

l a t io n s h ip  betw een p e rc e iv e d  s tu d e n t  d i s c i p l i n e  s c o re s  and 

s tu d e n t- te a c h e r  c o m p a t ib i l i ty  s c o r e s .  A f i v e  p e rc e n t  l e v e l  

o f s ig n i f ic a n c e  was s e le c te d .

A f te r  th e  P earson  c o r r e l a t i o n  c o e f f i c i e n t s  f o r  FIRO-B 

c o m p a t ib i l i ty  s c o re s  and th e  B ehav io r R a tin g  P r o f i l e  s c o re s  

w ere found , th e  r e s e a r c h e r  used  a n a ly s is  o f  v a r ia n c e  (ANOVA) 

to  lo o k  f o r  dem ographic f a c to r s  t h a t  m ight be r e l a t e d  t o  th e
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Table 4

In fo rm a tio n  About th e  C la s se s  Sampled

G rade P e r io d  Number o f  % o f M ales % o f  Non- 
o f  Day S tu d e n ts  W hites

8 1 24 54 8

8 3 23 61 9

6 2 26 38 12

6 3 27 41 7

6 1 36 56 6

6 2 37 46 11

8 1 15 40 15

8 2 14 93 0

7 1 22 55 0

7 2 13 38 15

7 1 20 35 15

7 2 18 50 17

8 1 14 36 7

8 2 28 61 4

7 1 23 65 9

7 2 29 41 0

6 1 27 48 15

6 2 29 47 15

7 1 14 71 21

7 2 20 60 5

6 1 28 43 4

6 2 24 58 17

8 2 25 44 8

8 3 30 56 10
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dependen t v a r i a b le  (p e rc e iv e d  s tu d e n t  d i s c i p l i n e  s c o r e s ) .

A f te r  rev ie w in g  th e  l i t e r a t u r e ,  s i x  t e a c h e r  v a r ia b le s  

w ere in c lu d e d  ( s e e  T ab le  3 ) .  The fo llo w in g  th r e e  v a r i ­

a b le s  w ere found to  be s i g n i f i c a n t l y  r e l a t e d  to  d i s c i ­

p l in e :  (1 )  g rad e  l e v e l  ta u g h t ,  (2 )  s u b je c t  t a u g h t ,  and

(3 ) h ig h e s t  d e g re e  a t t a i n e d .  The d a ta  t e s t e d  th ro u g h  

ANOVA in d ic a te d  t h a t  s ix th - g r a d e  s tu d e n ts  d i f f e r e d  s i g n i f i ­

c a n t ly  from  se v e n th  and e ig h th -g ra d e  s tu d e n ts ,  w h ile  th e  

se v e n th  and e ig h th -g ra d e  s tu d e n ts  w ere v e ry  s im i l a r  in  

p e rc e iv e d  s tu d e n t  d i s c ip l i n e  s c o r e s .  As a r e s u l t ,  th e  

se v e n th  and e ig h th -g ra d e  s tu d e n ts  w ere com bined in to  one 

g ro u p .

The n e x t s te p  was to  f i n d  a l l  th e  p o s s ib le  com­

b in a t io n s  o f th e  th r e e  s i g n i f i c a n t  v a r i a b le s  (g ra d e  l e v e l  

ta u g h t ,  s u b je c t  ta u g h t ,  and h ig h e s t  a t t a i n e d  d e g re e ) .

There w ere f i v e  g roups in  th e  sam ple . T ab le  5 l i s t s  th e  

f i v e  g ro u p s , th e  number o f  s tu d e n ts ,  th e  av erag e  com pat- 

b i l i t y  s c o r e s ,  and th e  a v erag e  p e rc e iv e d  s tu d e n t  d i s c i p l i n e  

s c o r e s .

To sum m arize th e  com plete  s t a t i s t i c a l  a n a ly s i s ,  

two m ajor s te p s  w ere perfo rm ed :

1 . U sing P e a rso n ’s Product-M om ent C o r r e la t io n ,  a 

c o r r e l a t i o n  s c o re  was d e r iv e d  betw een th e  dependen t v a r i a b le  

o f p e rc e iv e d  s tu d e n t  d i s c i p l i n e  s c o re s  and th e  s i x  in d ep en d en t 

c o m p a t ib i l i ty  v a r i a b le s .

2 . L a te r ,  a n a ly s is  o f c o v a r ia n c e  (ANCOVA) was
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u sed  to  ta k e  o u t th e  mean e f f e c t  f o r  each  o f th e  f i v e  g roups 

and a llow ed  f o r  a d i f f e r e n t  c o r r e l a t i o n  betw een p e rc e iv e d  

s tu d e n t  d i s c i p l i n e  s c o re s  and th e  s ix  c o m p a t ib i l i ty  s c o re s  

w i th in  each  g ro u p . The ANCOVA was u se d  to  answ er th e  

q u e s t io n  w h e th er a l l  f i v e  c o r r e l a t i o n s  w i th in  each  o f th e  

f i v e  g roups w ere e q u a l to  z e ro .  I f  n o t ,  in  w hich o f  th e  

g roups was th e r e  a s i g n i f i c a n t  c o r r e l a t io n ?  Each o f th e  

s i x  h y p o th eses  s t a t e d  in  c h a p te r  one was s t a t i s t i c a l l y  

an a ly zed  in d iv id u a l ly .

R e s u lts  o f  Each o f  th e  S ix  H ypotheses 

The f i r s t  h y p o th e s is  was s t a t e d  a s :  T here i s  a

c o r r e l a t i o n  betw een p e rc e iv e d  s tu d e n t  d i s c i p l i n e  sc o re s  

and th e  com posite  m easure o f  c o m p a t ib i l i ty  in  th e  in ­

c lu s io n  a re a .

The r e s u l t s  in d ic a te d  a  c o r r e l a t i o n  c o e f f i c i e n t  o f  

-  .10  C p^ .023). The h y p o th e s is  was a c c e p te d  t h a t  th e r e  i s  

a s i g n i f i c a n t  c o r r e l a t i o n  betw een p e rc e iv e d  s tu d e n t  d i s c i ­

p l in e  s c o re s  and th e  com posite  m easure o f  c o m p a t ib i l i ty  in  

th e  in c lu s io n  a r e a .

A n a ly s is  o f  c o v a r ia n c e  was u se d  to  t e s t  w h e th er th e  

c o r r e l a t i o n  betw een p e rc e iv e d  s tu d e n t  d i s c i p l i n e  sc o re s  

and th e  co m p o site  m easure o f  c o m p a t ib i l i ty  in  th e  i n ­

c lu s io n  a re a  w ith in  each  o f  th e  f i v e  g roups i s  eq u a l to  

z e ro .  T his h y p o th e s is  was r e j e c t e d  (F (5 ,5 4 6 )  = 4 .7 8 , 

p ( .0 0 0 3 ) .  T h is  meant t h a t  th e r e  was a s i g n i f i c a n t  r e ­

l a t i o n s h i p  betw een p e rc e iv e d  s tu d e n t  d i s c i p l i n e  sc o re s
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and c o m p a t ib i l i ty  in  th e  in c lu s io n  a re a  w i th in  a t  l e a s t  

one g ro u p . In  t h i s  c a s e ,  th e r e  was a  s i g n i f i c a n t  r e l a ­

t io n s h ip  betw een p e rc e iv e d  s tu d e n t  d i s c i p l i n e  s c o re s  and 

c o m p a t ib i l i ty  in  th e  in c lu s io n  a re a  w ith in  th r e e  o f  th e  

g ro u p s . T ab le  6 shows th e s e  to  be: 6 th /m a jo r /b a c h e lo r ’ s ,

6 th /m in o r /m a s te r* s , and 7 th - 8 th /m a jo r /m a s te r 's .  The l a r g e s t  

c o r r e l a t i o n ,  w i th in  th e  6 th /m in o r /m a s te rTs group, was p o s i t iv e ,  

w h ereas , th e  o th e r  two c o r r e l a t io n s  w ere n e g a t iv e .

The second  h y p o th e s is  was s t a t e d  a s :  T here i s  a

c o r r e l a t i o n  betw een p e rc e iv e d  s tu d e n t  d i s c i p l i n e  s c o re s  and 

th e  com posite  m easure o f c o m p a t ib i l i ty  i n  th e  c o n t r o l  a r e a .

The r e s u l t s  i n d ic a t e  a  c o r r e l a t i o n  c o e f f i c i e n t  o f  -  .12 

(p < .0 0 3 5 ) . The h y p o th e s is  was a c c e p te d . T here i s  a s i g n i f i ­

c a n t  c o r r e l a t i o n  betw een p e rc e iv e d  s tu d e n t  d i s c i p l i n e  s c o re s  

and th e  com posite  m easure o f c o m p a t ib i l i ty  in  th e  c o n tr o l  

a re a .

An a n a ly s i s  o f  c o v a r ia n c e  was u sed  to  t e s t  w h e th er th e  

c o r r e l a t i o n  between- p e rc e iv e d  s tu d e n t  d i s c i p l i n e  s c o re s  and 

th e  co m p o site  m easure  o f c o m p a t ib i l i ty  in  th e  c o n tro l  a re a  

w i th in  each  o f  th e  f i v e  g roups i s  eq u a l to  z e ro .  T h is h y p o th e ­

s i s  was r e j e c t e d  (F (5 ,5 4 6 )  -  7 .1 8 , p ^ .O O O l) . T h is m eant 

t h a t  th e r e  was a  s i g n i f i c a n t  r e l a t i o n s h i p  betw een p e rc e iv e d  

s tu d e n t  d i s c i p l i n e  s c o re s  and c o m p a t ib i l i ty  in  th e  c o n tr o l  

a re a  w ith in  a t  l e a s t  one o f th e  g ro u p s . In  t h i s  c a se  th e r e  

was a s i g n i f i c a n t  r e l a t i o n s h i p  betw een p e rc e iv e d  s tu d e n t  

d i s c i p l i n e  s c o re s  and c o m p a t ib i l i ty  in  th e  c o n tr o l  a re a
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w ith in  th r e e  o f  th e  g ro u p s . A re a d in g  o f  T ab le  6 shows th e s e  

t o  be 6 th /m a jo r /b a c h e lo r 's , 6th /m in o r /m a s te r ' s , and 6 th /  

m in o r /b a c h e lo r 's .  A gain , th e  c o r r e l a t i o n  w i th in  th e  6 th /  

m in o r /b a c h e lo r ’ s was p o s i t i v e ,  w h e reas , th e  o th e r  two 

c o r r e l a t io n s  w ere n e g a t iv e .

The t h i r d  h y p o th e s is  was s t a t e d  a s :  T here  i s  a

c o r r e l a t i o n  betw een p e rc e iv e d  s tu d e n t  d i s c i p l i n e  s c o re s  

and th e  com posite  m easure  o f  c o m p a t ib i l i ty  in  th e  a f f e c t io n  

a r e a .  The r e s u l t s  in d ic a te d  a  c o r r e l a t i o n  c o e f f i c i e n t  o f  

-  .06  (p ^ .1 4 ) .  The h y p o th e s is  was r e j e c t e d .

An a n a ly s is  o f  c o v a r ia n c e  was u sed  to  t e s t  w he ther 

th e  c o r r e l a t i o n  betw een p e rc e iv e d  s tu d e n t  d i s c i p l i n e  s c o re s  

and th e  com posite  m easure  o f  c o m p a t ib i l i ty  in  th e  a f f e c t io n  

a re a  w i th in  each o f  th e  f i v e  g roups i s  eq u al to  z e ro .  T his 

h y p o th e s is  was r e j e c t e d  (F (5 ,5 4 6 )  = 3 .9 3 , p<’.0 0 2 ) .  W ith in  

two o f  th e  g roups th e r e  was a  s i g n i f i c a n t  r e l a t i o n s h i p  be­

tw een p e rc e iv e d  s tu d e n t  d i s c i p l i n e  s c o re s  and c o m p a t ib i l i ty  

in  th e  a f f e c t i o n  a r e a .  An a n a ly s is  o f  T able 6 shows th e s e  

to  be : 6 th /m in o r /m a s te r ' s and 6th /m in o r /b a c h e lo r ’ s .  The 

c o r r e l a t i o n  w ith in  th e  6 th /m in o r /b a c h e lo r* s  g roup  was 

p o s i t i v e ,  w h ereas , th e  c o r r e l a t i o n  in  th e  6 th /m in o r /m a s te r ’ s 

g roup was n e g a t iv e .

The f o u r th  h y p o th e s is  was s t a t e d :  T here i s  a

c o r r e l a t i o n  betw een p e rc e iv e d  s tu d e n t  d i s c i p l i n e  s c o re s  

and th e  s tu d e n ts ' and t e a c h e r s ' r e c ip r o c a l  c o m p a t ib i l i ty  s c o r e s .  

The r e s u l t s  in d ic a te d  a c o r r e l a t i o n  c o e f f i c i e n t  o f  -  .02 (p < .6 4 ) .
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The h y p o th e s is  was r e j e c t e d .

An a n a ly s is  o f  c o v a r ia n c e  was u sed  to  t e s t  w hether 

th e  c o r r e l a t i o n  betw een p e rc e iv e d  s tu d e n t d i s c i p l i n e  sc o re s  

and r e c ip r o c a l  c o m p a t ib i l i ty  s c o re s  w ith in  each  o f th e  f iv e  

g roups i s  equal to  z e ro .  T his h y p o th e s is  was r e j e c t e d  

(F  (5 .5 4 6 )  = 3 .6 3 , p< .003)»  T his meant t h a t  th e r e  was a 

s i g n i f i c a n t  r e l a t i o n s h i p  betw een p e rc e iv e d  s tu d e n t  d i s c i ­

p l in e  s c o re s  and r e c ip r o c a l  c o m p a t ib i l i ty  w i th in  a t  l e a s t  

one o f  th e  g ro u p s . In  t h i s  c a s e , th e r e  w ere two g ro u p s.

An a n a ly s i s  o f  T ab le  6 shows th e s e  to  be: 6th /m a jo r /b a c h e ­

l o r ' s  and 6 th /m in o r /m a s te r ' s .  Once a g a in , th e  c o r r e l a t io n  

w i th in  th e  6 th /m in o r /m a s te r ' s g roup  was p o s i t i v e .  The 

c o r r e l a t i o n  w ith in  th e  6 th /m a jo r /b a c h e lo r ' s g roup was 

n e g a t iv e .

The f i f t h  h y p o th e s is  was s t a t e d :  T here i s  a  c o r ­

r e l a t i o n  betw een p e rc e iv e d  s tu d e n t  d i s c i p l i n e  s c o re s  and th e  

s tu d e n ts ' and t e a c h e r s ' o r i g in a to r  c o m p a t ib i l i ty  s c o re s .

The r e s u l t s  in d ic a te d  a c o r r e l a t i o n  c o e f f i c i e n t  o f  -  .08 

(p < .0 7 6 ) . The h y p o th e s is  was r e j e c t e d .

A gain, a n a ly s i s  o f  c o v a r ia n c e  was u sed  to  t e s t  

w h e th e r th e  c o r r e l a t i o n  betw een p e rc e iv e d  s tu d e n t  d i s c ip l i n e  

s c o re s  and o r i g in a to r  c o m p a t ib i l i ty  s c o re s  w i th in  each o f  

th e  f i v e  g roups i s  e q u a l to  z e ro . T his h y p o th e s is  was 

a c c e p te d  (F (5 ,5 4 6 )  = 1 .4 3 , p ( . 2 ) .  T his m eant t h a t  th e r e  i s  

no s i g n i f i c a n t  r e l a t i o n s h i p  betw een p e rc e iv e d  s tu d e n t  d i s c i ­

p l in e  s c o re s  and o r i g in a to r  c o m p a t ib i l i ty  s c o re s  w ith in  any
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o f  th e  f i v e  g ro u p s .

The s i x t h  h y p o th e s is  was s t a t e d :  T here i s  a c o r ­

r e l a t i o n  betw een p e rc e iv e d  s tu d e n t  d i s c i p l i n e  s c o re s  and 

th e  s t u d e n t s ’ and t e a c h e r s ’ in te rc h a n g e  c o m p a t ib i l i ty  s c o r e s .

The r e s u l t s  in d ic a te d  a c o r r e l a t i o n  c o e f f i c i e n t  o f  -  .073 

(p < .0 9 ) . The h y p o th e s is  was r e j e c t e d .

An a n a ly s is  o f  c o v a r ia n c e  was u se d  to  t e s t  w h e th er 

th e  c o r r e l a t i o n  betw een p e rc e iv e d  s tu d e n t  d i s c i p l i n e  s c o re s  

and in te rc h a n g e  c o m p a t ib i l i ty  s c o re s  w ith in  each  o f  th e  f iv e  

g roups i s  eq u a l to  z e ro .  T h is h y p o th e s is  was a c c ep ted  

(F (5 ,5 4 6 ) = 4 .5 1 , p < .0 0 0 6 ). T his m eant t h a t  th e r e  was a 

s i g n i f i c a n t  r e l a t i o n s h i p  betw een p e rc e iv e d  s tu d e n t  d i s c i p l i n e  

s c o re s  and in te rc h a n g e  c o m p a t ib i l i ty  w ith in  a t  l e a s t  one o f 

th e  g ro u p s . In  t h i s  c a s e ,  th e r e  w ere two g ro u p s . The d a ta  

on T able  6 in d ic a te s  th e s e  to  be: 6th /m a jo r /b a c h e lo r ’ s and

6 th /m in o r /m a s te r ’ s .  Once m ore, th e  c o r r e l a t i o n  w i th in  th e  

6 th /m in o r /m a s te r ’ s group was p o s i t i v e .  The c o r r e l a t i o n  w ith ­

in  th e  6 th /m a jo r/b a c h e lo i* ’ s group was n e g a t iv e .

In  t h i s  c h a p te r ,  th e  sam ple was d e s c r ib e d , th e  a n a ly s is  

was e x p la in e d , and th e  r e s u l t s  w ere g iv e n . C h a p te r f i v e  w i l l  

g iv e  a  summary o f th e  f in d in g s  o f  th e  s tu d y  and p o s s ib le  

f u tu r e  im p l ic a t io n s .  The pu rp o se  o f  C h ap te r f i v e  i s  to  sum m arize 

th e  f in d in g s  and to  su g g e s t p o s s ib le  f u tu r e  r e s e a rc h  im p li­

c a t io n s .
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C h ap te r 5

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

The p u rp o se  o f  t h i s  s tu d y  was to  e x p lo re  th e  r e ­

l a t i o n s h ip  betw een s tu d e n t - te a c h e r  c o m p a t ib i l i ty  s c o re s  

and p e rc e iv e d  s tu d e n t  d i s c i p l i n e  s c o r e s .  Few p re v io u s  

r e s e a r c h  e f f o r t s  have in v e s t ig a te d  t h i s  r e l a t i o n s h i p .

The s i x  m ajor h y p o th eses  advanced w ere: T here i s

a  c o r r e l a t i o n  betw een p e rc e iv e d  s tu d e n t  d i s c i p l i n e  s c o re s  

and (1 )  th e  com posite  m easure o f  c o m p a t ib i l i ty  in  th e  i n ­

c lu s io n  a re a ;  (2 )  th e  co m p o site  m easure o f c o m p a t ib i l i ty  

in  th e  c o n tr o l  a re a ;  (3 )  th e  com posite  m easure o f com pati­

b i l i t y  in  th e  a f f e c t i o n  a re a ;  (4 )  th e  s tu d e n t s ’ and t e a c h e r s ' 

r e c ip r o c a l  c o m p a t ib i l i ty  s c o re s ;  (5 )  th e  s tu d e n t s ’ and te a c h ­

e r s ’ o r i g in a to r  c o m p a t ib i l i ty  s c o re s ;  and , (6 )  th e  s tu d e n t s ’ 

and t e a c h e r s ' in te rc h a n g e  c o m p a t ib i l i ty  s c o r e s .  O ther 

q u e s t io n s  e x p lo re d  w hich m ight be c o n s id e re d  su b -h y p o th e se s  

w ere: What te a c h e r  dem ographic v a r i a b le s  m ight have had an

e f f e c t  upon p e rc e iv e d  s tu d e n t  d i s c i p l i n e  s c o re s ?  In  a d d i­

t i o n ,  a f t e r  com bining th e  s i g n i f i c a n t  dem ographic v a r i a b le  

in to  f i v e  g ro u p s , w hat e f f e c t  d id  any o f  th e s e  g roups have 

in  th e  r e l a t i o n s h i p  betw een p e rc e iv e d  s tu d e n t  d i s c ip l i n e  

s c o re s  and FIRO-B c o m p a t ib i l i ty  m easures?

R esearch  M ethodology 

A t o t a l  o f  12 random ly s e le c te d  te a c h e r s  and 

- 556 s tu d e n ts  from  th e  c la s s e s  o f  th e s e  12 te a c h e r s  p a r t i ­

c ip a te d  in  t h i s  s tu d y . U sing th e  P e ra s o n ’s Product-M om ent
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C o r r e la t io n ,  a  c o r r e l a t i o n  c o e f f i c i e n t  was d e r iv e d  betw een 

th e  dependen t v a r i a b le ,  d e f in e d  as p e rc e iv e d  s tu d e n t  d i -  

c i p l i n e  s c o r e s ,  and th e  s ix  in d ep en d en t v a r i a b le s  e s ta b l i s h e d  

as c o m p a t ib i l i ty  s c o r e s .  In  th e  su b seq u en t s t a t i s t i c a l  

e v a lu a t io n ,  a n a ly s i s  o f  v a r ia n c e  was a p p lie d  to  d e te rm in e  

th e  r e l a t i o n s h i p  betw een p e rc e iv e d  s tu d e n t  d i s c ip l i n e  

s c o re s  and s ix  te a c h e r  v a r i a b l e s .  T hree o f th e  s ix  te a c h e r  

v a r ia b le s  w ere found to  be s i g n i f i c a n t l y  r e l a t e d  to  p e r ­

c e iv e d  s tu d e n t  d i s c i p l i n e  s c o r e s .  As an a d d i t io n a l  s te p  

in  th e  i n v e s t i g a t io n ,  a n a ly s i s  o f  c o v a r ia n c e  was conducted  

to  d e te rm in e  th e  e f f e c t s  t h a t  th e  th r e e  te a c h e r  v a r i a b le s  

had on th e  r e l a t i o n s h i p  betw een p e rc e iv e d  s tu d e n t  d i s c i p l i n e  

s c o re s  in  each  o f th e  s i x  c o m p a t ib i l i ty  s c o r e s .  In  t h i s  

p ro c e s s ,  f i v e  p e rc e n t  l e v e l  o f s ig n i f ic a n c e  was a ss ig n e d  

f o r  a l l  s i x  h y p o th e se s . In s tru m e n ts  u sed  w ere: (1 )  th e  

Fundam ental I n te r p e r s o n a l  R e la tio n s  O r ie n ta tio n -B e h a v io r  

q u e s t io n n a ir e  (FIRO-B) to  m easure c o m p a t ib i l i ty  betw een 

s tu d e n ts  and te a c h e r s  and th e  B ehav io r R a tin g  P r o f i l e s  to  

m easure p e rc e iv e d  s tu d e n t  d i s c i p l i n e .

Summary o f  F in d in g s

As a r e s u l t  o f  s t a t i s t i c a l  a n a ly s i s  f o r  a l l  th e  

g roups o f s tu d e n ts  com bined, th e s e  two h y p o th ese s  were 

a c c e p te d  as s i g n i f i c a n t l y  r e l a t e d :

1 . T here was a c o r r e l a t i o n  betw een p e rc e iv e d  

s tu d e n t  d i s c i p l i n e  s c o re s  and th e  com posite  m easure o f 

c o m p a t ib i l i ty  in  th e  in c lu s io n  a re a .

2 . T here was a  c o r r e l a t i o n  betw een
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p e rc e iv e d  s tu d e n t  d i s c i p l i n e  s c o re s  and th e  com posite  

m easure o f c o m p a t ib i l i ty  in  th e  c o n t r o l  a r e a .

Beyond th e s e ,  no s i g n i f i c a n t  r e l a t i o n s h i p s  w ere found 

to  c o n firm  th e  o th e r  f o u r  h y p o th e se s .

A f u r t h e r  e x p lo r a t io n  o f  th e  d a ta  r e v e a le d  th r e e  

t e a c h e r  dem ographic v a r i a b le s  as b e in g  s i g n i f i c a n t l y  r e ­

l a t e d  to  p e rc e iv e d  s tu d e n t  d i s c i p l i n e  s c o re s :  (1 )  g rad e

ta u g h t ,  (2 )  s u b je c t  t a u g h t ,  and (3 )  h ig h e s t  d e g re e  a t ­

t a in e d .  The d a ta  a ls o  in d ic a te d  t h a t  th e  p e rc e iv e d  d i s c i ­

p l in e  s c o re s  o f s tu d e n ts  in  th e  s i x t h  g ra d e  w ere much 

low er th a n  s tu d e n ts  in  th e  se v e n th  and e ig h th  g ra d e . The 

s c o re s  o f  s tu d e n ts  in  th e  se v e n th  and e ig h th  g rad e s  w ere 

so s im i l a r  t h a t  th e  two g ra d e s  w ere com bined f o r  t h i s  

s tu d y .

In  f u r t h e r  a n a ly s i s ,  th e  t h r e e  te a c h e r  v a r i a b le s  

w ere combined in to  f i v e  g ro u p s . Then an a n a ly s i s  o f  

c o v a r ia n c e  was u sed  to  f in d  th e  e f f e c t s  o f  th e  f i v e  g roups 

on th e  r e l a t i o n s h i p  betw een p e rc e iv e d  s tu d e n t  d i s c i p l i n e  

s c o re s  and th e  s i x  c o m p a t ib i l i ty  m easu re s . The f in d in g s  

show t h a t :

1 . S ix th -g ra d e  te a c h e r s  w ith  b a c h e lo r s ' d e g re e s  who 

ta u g h t  m ajor s u b je c ts  p e rc e iv e d  th o s e  s tu d e n ts  w ith  whom 

th e y  w ere c o m p a tib le  in  th e  a re a s  o f  in c lu s io n s  as b e in g  

w e ll  behaved . T h is was a ls o  t r u e  f o r  se v e n th  and e ig h th -  

g rad e  te a c h e r s  w ith  m a s te r s ' d e g re e s  who ta u g h t  m ajo r sub­

j e c t s .  C o n v e rse ly , s ix th - g r a d e  te a c h e r s  w ith  m a s te r s ’



d e g re e s  who ta u g h t  m inor s u b je c ts  r e p o r te d  th o s e  s tu d e n ts  

w ith  whom th e y  w ere c o m p a tib le  in  th e  a re a  o f  in c lu s io n  

as d e m o n s tra tin g  l e s s  a c c e p ta b le  b e h a v io r .  T h is was an 

u n ex p ec ted  r e s u l t .

2 . W ith th e  e x c e p tio n  o f  one group s ix th - g r a d e  

te a c h e r s  p e rc e iv e d  th o s e  s tu d e n ts  w ith  whom th e y  w ere 

c o m p a tib le  i n  th e  c o n t r o l  a re a  as b e in g  w e ll  behaved . 

U n ex p ec ted ly , s ix th - g r a d e  te a c h e r s  w ith  m aste rs*  d e g re e s  

who ta u g h t  m inor s u b je c t s  r e p o r te d  th o s e  s tu d e n ts  w ith  whom 

th e y  w ere c o m p a tib le  in  th e  c o n t r o l  a re a  as d e m o n s tra tin g  

l e s s  a c c e p ta b le  b e h a v io r .

3 . S ix th -g ra d e  te a c h e r s  w ith  b a c h e lo r s ’ d e g re e s  

who ta u g h t m inor s u b je c t s  p e rc e iv e d  th o s e  s tu d e n ts  w ith  

whom th e y  w ere c o m p a tib le  in  th e  a f f e c t i o n  a re a  as b e in g  

w e ll  behaved . T h is was a ls o  t r u e  f o r  se v e n th  and e ig h th -  

g rad e  te a c h e r s  w ith  m a s te r s ’ d e g re e s  who ta u g h t  m inor sub­

j e c t s .  However, s e v e n th  and e ig h th -g ra d e  te a c h e r s  w ith  

m a s te r s ’ d e g re e s  who ta u g h t  m ajo r s u b je c t s  p e rc e iv e d  th o se  

s tu d e n ts  w ith  whom th e y  w ere c o m p a tib le  in  th e  a re a  o f  

a f f e c t i o n  as d e m o n s tra tin g  l e s s  a c c e p ta b le  b e h a v io r .

Once a g a in , t h i s  r e s u l t  was u n e x p e c te d .

4 . S ix th -g ra d e  te a c h e r s  w ith  b a c h e lo r s ’ d e g re e s  

who ta u g h t  m ajo r s u b je c t s  p e rc e iv e d  th o s e  s tu d e n ts  w ith  

whom th e y  w ere r e c ip r o c a b ly  c o m p a tib le  as b e in g  w e ll  be­

h av ed . S ix th -g ra d e  te a c h e r s  w ith  m a s te r s ’ d e g re e s  who 

ta u g h t  m inor s u b je c t s ,  how ever, r e p o r te d  th o s e  s tu d e n ts  

w ith  whom th e y  w ere r e c ip r o c a b ly  c o m p a tib le , as
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d e m o n s tra tin g  l e s s  a c c e p ta b le  b e h a v io r . T h is r e s u l t  was 

c o m p le te ly  u n e x p ec te d .

5 . 5 . S ix th -g ra d e  te a c h e r s  w ith  b a c h e lo r s ' d e g re es

who ta u g h t  m ajor s u b je c ts  p e rc e iv e d  th o s e  s tu d e n ts  w ith  

whom th e y  w ere  in te rc h a n g e a b le  c o m p a tib le  as b e in g  w e ll  

behaved . However, s ix th - g r a d e  te a c h e r s  w ith  m a s te r s ' 

d e g re e s  who ta u g h t  m inor s u b je c t s  p e rc e iv e d  th o se  s tu d e n ts  

w ith  whom th e y  were in te rc h a n g e a b le  c o m p a tib le  as demon­

s t r a t i n g  l e s s  a c c e p ta b le  b e h a v io r .  T his l a s t  r e s u l t  was 

u n e x p ec te d .

C o n c lu s io n s

As a r e s u l t  o f  th e  f in d in g s ,  i t  can be s t a t e d  t h a t  

s tu d e n ts  a re  p e rc e iv e d  as b e in g  b e t t e r  behaved in  c l a s s ­

rooms where te a c h e r s  w ith  a h ig h  need  to  c o n tr o l  w ere 

m atched w ith  s tu d e n ts  who d i s p la y  a  h ig h  need  to  be c o n t r o l l e d .  

The d a ta  c o l le c te d  f o r  t h i s  s tu d y  showed t h a t  te a c h e r s  had 

a h ig h  mean sc o re  f o r  e x p re s s in g  a d e s i r e  t o  c o n t r o l ,  w here­

a s ,  s tu d e n ts  had a h ig h  mean s c o re  f o r  w an ting  to  be c o n t r o l l e d .  

T h is r e s u l t  co n firm s p re v io u s  s tu d ie s  (S c h a fe r  and V argo,

1976, and S c h u tz , 1966) in  t h a t  c o m p a t ib i l i ty  in  th e  c o n tro l  

a re a  i s  s i g n i f i c a n t l y  r e l a t e d  to  many s tu d e n t  outcome v a r i ­

a b le s  such as ach iev em en t, a t t i t u d e  and, now, d i s c i p l i n e .  

F u rth e rm o re , (S c h u tz , 1966) s t a t e d  i n  h is  d ev e lo p m en ta l 

th e o ry  t h a t  in  s t r i c t l y  l im i te d  r e l a t i o n s h ip s  c o n tr o l  com­

p a t i b i l i t y  i s  ex p ec ted  to  be p red o m in an t. The d e g re e  o f  

c o m p a t ib i l i ty  betw een s tu d e n ts  and te a c h e rs  i s  s u b je c t  to



63
l im i t a t i o n s  b ecau se  d a i ly  c o n ta c t  p e r io d  i s  o n ly  50 m in u te s .

In  a d d i t io n ,  g iv en  th e  f a c t  t h a t  th e  s tu d y  was conducted  

tow ards th e  end o f  th e  sc h o o l y e a r ,  re le v a n c y  o f th e  f in d in g s  

i s  c o n s tr a in e d  to  a  s h o r t  tim e  sp a n . S tu d e n ts  and te a c h e r s  

may n o t assume th e  same r o le s  and e x p e c ta t io n s  i n  th e  n e x t 

sc h o o l y e a r .

A nother f in d in g  showed t h a t  s tu d e n ts  w ere p e rc e iv e d  

as b e in g  b e t t e r  behaved in  th e  c la ss ro o m  w here te a c h e r s  

w ith  a  h ig h e r  need  f o r  in c lu s io n  w ere m atched w ith  s tu d e n ts  

who d e s i r e d  th e  same need  f o r  i n c lu s io n .  The d a ta  g a th e re d  

f o r  t h i s  s tu d y  showed t h a t  te a c h e r s  had a h ig h  mean s c o re  

f o r  e x p re s s in g  in c lu s io n ,  w h ereas , s tu d e n ts  had a h ig h  mean 

s c o re  f o r  w an tin g  in c lu s io n .

S u c c e s s fu l  i n t e r a c t io n s  can be e x p ec te d  when th e  

s tu d e n t  and te a c h e r  a r e  m ee tin g  t h e i r  r e s p e c t iv e  in te r p e r s o n a l  

n e e d s— th e  te a c h e r  a tte m p ts  to  p ro v id e  th e  amount and ty p e  

o f  i n t e r a c t io n  th e  s tu d e n t  d e s i r e s ,  and th e  s tu d e n t  works 

tow ard  p ro v id in g  th e  amount and ty p e  o f  i n t e r a c t io n s  th e  

te a c h e r  e x p e c ts . T h is ty p e  o f  i n t e r a c t i o n  i s  c o n s id e re d  

b e h a v io r  in  th e  in c lu s io n  a r e a .  When b e h a v io r  in  th e  i n ­

c lu s io n  a re a  i s  o c c u r r in g , c o m p a t ib i l i ty  in  th e  in c lu s io n  

a re a  becomes im p o r ta n t . T his s tu d y  con firm ed  th e  b e l i e f  

t h a t  when th e  i n t e r a c t io n s  betw een th e  te a c h e r s  and s t u ­

d e n ts  a re  s u c c e s s f u l  ( in c lu s io n  b e h a v io r ) ,  th e  s tu d e n ts  

w i l l  be  p e rc e iv e d  as b e in g  b e t t e r  behaved .

F re q u e n tly , e x te r n a l  o r  e n v iro n m en ta l f a c to r s  

such  as s i z e  o f g ro u p , le a d e r s h ip  s t y l e  o f  a d m in is t r a t io n ,



o r  tim e  p r e s s u re  have an e f f e c t  on in te r p e r s o n a l  b e h a v io r .

In  t h i s  s tu d y  th r e e  te a c h e r  v a r i a b le s  in c re a s e d  th e  p re ­

d i c t a b i l i t y  betw een p e rc e iv e d  s tu d e n t  d i s c i p l i n e  s c o re s  

and th e  s ix  c o m p a t ib i l i ty  s c o r e s .  These v a r i a b le s  w ere 

g rad e  ta u g h t ,  s u b je c t  ta u g h t ,  and th e  h ig h e s t  d e g re e  a t ­

t a in e d .  In  a f u r t h e r  a n a ly s i s ,  th e  s tu d y  i d e n t i f i e d  a 

number o f v a r i a b le s  t h a t  had a s i g n i f i c a n t  im pact on th e  

b e h a v io r  o f  s ix th - g r a d e  s tu d e n ts .  For i n s t a n c e ,  th e r e  was 

a n e g a t iv e  r e l a t i o n s h i p  betw een p e rc e iv e d  s tu d e n t  d i s c i ­

p l in e  s c o re s  and fo u r  o f th e  s i x  c o m p a t ib i l i ty  s c o re s  f o r  

te a c h e r s  who ta u g h t  s i x t h  g ra d e , ta u g h t  a m ajo r s u b je c t ,  

and had a  b a c h e lo r 's  d e g re e  o n ly . T his ty p e  o f  r e l a t i o n ­

s h ip  was ex p ec ted  from  th e  l i t e r a t u r e  rev iew ed  e a r l i e r  in  

t h i s  s tu d y . However, u n e x p e c te d ly , th e r e  was a  s i g n i f i ­

c a n t p o s i t iv e  r e l a t i o n s h i p  betw een p e rc e iv e d  s tu d e n t  d i s c i ­

p l in e  s c o re s  and fo u r  o f th e  s ix  c o m p a t ib i l i ty  s c o re s  f o r  

te a c h e r s  who ta u g h t  s i x t h  g ra d e , m inor s u b je c t  and had a 

m a s te r ' s d e g re e .

One e x p la n a t io n  m ight be th e  grow th  and developm en ta l 

l e v e l  o f th e  s ix th - g r a d e  s tu d e n ts .  At t h i s  ag e , i t  i s  norm al 

to  be  more a c t iv e  and l e s s  m atu re  th a n  one o r  two y e a rs  l a t e r .  

The low p e rc e iv e d  s tu d e n t  d i s c i p l i n e  s c o re s  a p p ea r to  su p p o rt 

t h i s  argum en t.

A no ther e x p la n a t io n  f o r  t h i s  p o s i t i v e  r e l a t i o n s h i p ,  

i s  t h a t  t h i s  was th e  f i r s t  y e a r  f o r  s ix th - g r a d e  s tu d e n ts  to  

a t te n d  a m id d le  s c h o o l . T h is was th e  f i r s t  y e a r  t h a t  any
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o f th e  s ix th - g r a d e  te a c h e r s  in  t h i s  sam ple ta u g h t in  a m idd le  

s c h o o l. P re v io u s ly  a l l  th e  s ix th - g r a d e  te a c h e r s  w ere p a r t  o f 

e le m e n ta ry -sc h o o l s t a f f s .  P r io r  to  t h i s  y e a r ,  th e s e  s i x t h -  

g rad e  s tu d e n ts  and te a c h e r s  had been accustom ed to  th e  h ig h ly  

s t r u c tu r e d ,  s e l f - c o n ta in e d  c la ss ro o m  environm ent o f sm a ll 

e le m e n ta ry  s c h o o ls .  The m id d le -sc h o o l s ix th - g r a d e  s tu d e n ts  

changed c la s s e s  seven  tim es a  day , had a h ig h e r  d e g re e  o f  

s o c ia l  and academ ic l e a r n in g  e x p e r ie n c e , and w ere a ls o  exposed 

to  th e  en v iro n m en ta l f a c t o r s  o f a  l a r g e r  p h y s ic a l  p l a n t .  

S ix th -g ra d e  te a c h e r s  were n o t  u sed  to  t h e i r  s tu d e n ts  le a v in g  

a t  th e  sound o f  th e  b e l l .  F u rth e rm o re , n o is e  le v e l  in  th e  

h a llw ay s and th e  c a f e t e r i a ,  as w e ll  a s o th e r  " s t a t i c "  f a c to r s  

in  th e  se c o n d a ry -sc h o o l environm ent w ere e x p e rie n c e d  as an 

unaccustom ed n o v e l ty .  The r e s u l t i n g  f r u s t r a t i o n  and change 

p ro v id e  a  p a r t i a l  e x p la n a t io n  why s ix th - g r a d e  te a c h e r s  view ed 

t h e i r  s tu d e n ts  as hav in g  a  somewhat l e s s  d i s c ip l in e d  l e v e l  o f 

b e h a v io r  compared to  t h a t  r e p o r te d  by te a c h e r s  o f th e  se v e n th  

and e ig h th  g ra d e .

Im p lic a t io n s

B ecause on ly  two o f  th e  s ix  m ajor h y p o th eses  w ere 

found to  be s t a t i s t i c a l l y  s i g n i f i c a n t ,  i t  would be m is le a d in g  

to  assum e t h a t  a l l  s tu d e n t- te a c h e r  c o m p a t ib i l i ty  s c o re s  can 

be u sed  to  p r e d ic t  p e rc e iv e d  s tu d e n t  d i s c i p l i n e  s c o r e s .

The m ajo r f in d in g s  o f  t h i s  s tu d y , how ever, c o r ro b o ra te  t h a t  

c o m p a t ib i l i ty  i n  th e  in c lu s io n  and c o n tr o l  a r e a s ,  as 

m easured by th e  FIRO-B q u e s t io n n a i r e ,  can be u sed  to  p r e d ic t
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p e rc e iv e d  s tu d e n t  d i s c i p l i n e  s c o re s  in  th e  m idd le  s c h o o ls .  

F u rth e rm o re , w ith  s ix th - g r a d e  s tu d e n ts  and t e a c h e r s ,  a lm ost 

a l l  c o m p a t ib i l i ty  s c o re s  a re  p r e d ic to r s  o f  p e rc e iv e d  s tu d e n t 

d i s c i p l i n e  s c o r e s .  These f in d in g s  p ro v id e  some en th u s ia sm  

f o r  u s in g  th e  FIRO-B q u e s t io n n a ir e  to  o b ta in  maximum b e h a v io r  

p a t t e r n s  betw een s tu d e n ts  and te a c h e r s ,  e s p e c i a l l y  w ith  s t u ­

d e n ts  and te a c h e r s  in  th e  s i x t h  g ra d e .

The im p l ic a t io n s  o f th e s e  f in d in g s  on a d m in is t r a t iv e  

e f f o r t s  in  th e  m idd le  sc h o o l a r e  e v id e n t .  To in c r e a s e  th e  

c o m p a t ib i l i ty  o f s tu d e n ts  and t e a c h e r s ,  a d m in is t r a to r s  can 

a p p ly  th e  FIRO-B as  a s e l e c t i v e  to o l  to  a c h ie v e  a  b e t t e r  

s tu d e n t- te a c h e r  m atch and a t t a i n  im proved in te r p e r s o n a l  r e ­

l a t i o n s  in  th e  c la ss ro o m . T h is a p p lie s  to  c u r r e n t  te a c h in g  

p e rso n n e l as w e ll a s  f u tu r e  s t a f f i n g  c o n s id e r a t io n s .  A side 

from  th e  problem  o f  u s in g  any k in d  o f  t e s t  d u r in g  th e  s e l e c t i o n  

p ro c e s s ,  i t  must be assumed t h a t  FIRO-B i s  a  v a l i d  p r e d ic to r  

o f harm onious i n t e r a c t i o n  betw een s tu d e n ts  and te a c h e r s .

Recom mendations f o r  F u r th e r  R esearch  

S e v e ra l a re a s  m igh t be su g g e s te d  f o r  f u r t h e r  i n ­

v e s t ig a t io n  based  upon th e  f in d in g s  o f t h i s  s tu d y . One 

a re a  o f i n v e s t i g a t io n  w i l l  be to  d e te rm in e  th e  d e g re e  of 

d i f f e r e n c e  in  c o m p a t ib i l i ty  s c o re s  i f  FIRO-BC i s  u sed  in ­

s te a d  o f  FIRO-B. Scope and l im i t a t i o n s  o f  th e  c u r r e n t  

s tu d y  d id  n o t a llo w  th e  a p p l i c a t io n  o f  b o th  in s t ru m e n ts ,  

and a  com parison  i s  t h e r e f o r e  n o t  p o s s ib le .

The d a ta  f o r  t h i s  a n a ly s i s  w ere g a th e re d  from  a
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p o p u la t io n  o f m id d le -sc h o o l s tu d e n ts  from  a su b u rb a n , u p p e r-  

m idd le  c la s s  en v iro n m en t. S tu d e n ts  o th e r  th a n  C au casian s 

and th o s e  r e c e iv in g  f e d e r a l  a s s i s t a n c e  w ere r e p r e s e n te d  in  

o n ly  m arg in a l num bers. I t  rem ains un d e te rm in ed  w h e th er 

th e  same s tu d y  conducted  in  an in n e r  c i t y  o r  a p r iv a t e  

sc h o o l would p roduce  th e  same r e s u l t s .

The most s ig n i f ic a n t i  f in d in g s  w ere i d e n t i f i e d  a t  

th e  s i x t h  g ra d e , th e  lo w e s t g rad e  l e v e l  in  th e  m id d le - 

sc h o o l sy s tem . One i s  tem p ted  to  d i v e r t  th e  a t t e n t i o n  

o f  a n a ly s is  back to  th e  s e l f - c o n ta in e d  env ironm ent o f  th e  

e lem en ta ry  s c h o o l .  W ill r e l a t i o n s h i p s  betw een p e rc e iv e d  

s tu d e n t  d i s c i p l i n e  s c o re s  and c o m p a t ib i l i ty  s c o re s  be 

even s t r o n g e r  in  an e le m e n ta ry -sc h o o l env ironm en t?  F u r th e r ­

m ore, th e  im p l ic a t io n s  o f a r a c i a l l y  m ixed env ironm ent a ls o  

need  to  be i n v e s t ig a te d .

T his s tu d y  e s t a b l i s h e s  th r e e  dem ographic v a r ia b le s  

o f  te a c h e r s  as b e in g  s i g n i f i c a n t l y  r e l a t e d  to  p e rc e iv e d  

s tu d e n t  d i s c i p l i n e  s c o r e s .  I t  rem ains unansw ered to  what 

e x te n t  th e  s i z e  o f  c la s s  o r  th e  a rrangem ent o f  th e  c l a s s ­

room in f lu e n c e  th e  d e g re e  o f  c o m p a t ib i l i ty .  Yet th e r e  a re  

o th e r  dem ographic v a r ia b le s  t h a t  r e q u i r e  c o n s id e r a t io n  in  

a  f u r t h e r  in -d e p th  a n a ly s i s .  I t  a p p ea rs  p o s s ib le  t h a t  

t e a c h e r 's  r a c e ,  fa m ily  s t a t u s  ( c h i ld r e n  v s .  no c h i ld r e n )  

c o u ld  a f f e c t  p e rc e iv e d  s tu d e n t  d i s c i p l i n e  s c o r e s .  At 

t h i s  p o in t  s t i p u l a t i o n s  f o r  f u r t h e r  r e s e a rc h  in  t h i s  a re a  

a re  a p p ro p r ia te .
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W ith re g a rd  to  th e  s i g n i f i c a n t  d i f f e r e n c e  o f p e rc e iv e d  

d i f f e r e n c e  o f p e rc e iv e d  s tu d e n t  d i s c i p l i n e  in  th e  s i x t h  g rad e  

as opposed to  th e  se v e n th  and e ig h th  g rad e s  th e  r e s e a r c h  r e ­

m ains in c o m p le te . A d d it io n a l  s tu d y  w ith  co m b in a tio n s o f :

6 th /m a jo r /m a s te r  * s ,

7 th -8 th /m in o r /m a s te r ’ s , and 

7 th - 8 th /m a jo r /b a c h e lo r ’ s 

would have to  be conducted  to  a c tu a l ly  co n firm  t h a t  th e  educa­

t i o n a l  background o f th e  te a c h e r  and th e  s u b je c t  a re a  ta u g h t  . 

im pact th e  r e s p e c t iv e  g rad e  l e v e l .

A d d it io n a l  s tu d ie s  co u ld  th e n  expand t h i s  e n t i r e  a re a  

o f  r e s e a rc h  to  o th e r  f a c to r s  t h a t  p o s s ib ly  in f lu e n c e  p e r ­

c e iv e d  s tu d e n t  d i s c i p l i n e .  Some o f th e s e  f a c to r s  a re  lo c a t io n  

o f  s c h o o l, d en o m in atio n  o f  t e a c h e r ,  t e a c h e r ’s  fa m ily  s t a tu s  

( c h i ld r e n /n o  c h i ld r e n ) ,  r a c i a l l y  m ixed s c h o o ls ,  and p r iv a te  

o r  p u b l ic a l ly  funded  s c h o o ls . To t h i s  day , th e  l e v e l  o f p e r ­

c e iv e d  d i s c i p l i n e  as a f f e c te d  by any o f  th e s e  v a r i a b le s  r e ­

m ains u n d e te rm in ed .

Of f u r t h e r  i n t e r e s t  t o  r e s e a r c h e r s  would be  th e  a t ­

tem pt to  answer th e  q u e s t io n  o f  c o m p a t ib i l i ty  r e l a t e d  to  d i s c i ­

p l in e  as i t  f l u c t u a t e s  d u r in g  th e  v e r t i c a l  p ro g re s s io n  o f 

p u p i ls  th ro u g h  th e  sc h o o l g rad e  sy s tem . T h is a s p e c t  would 

r e q u i r e  p e r io d ic  m easurem ents o f  p e rc e iv e d  s tu d e n t  d i s c i p l i n e  

s c o re s  o v e r a number o f y e a r s ,  i d e a l l y  from  th e  f i r s t  to  th e  

l a s t  g ra d e . U lt im a te ly  t h i s  ty p e  o f  a n a ly s is  w ould r e s u l t  in  

a  lo n g i tu d in a l  s tu d y  t h a t  goes beyond th e  scope o f  th e  p re s e n t  

a n a ly s i s .



P rev io u s r e s e a r c h  has p roduced  g e n e ra l  a cc ep tan c e  

t h a t  d i f f e r e n t  in te r p e r s o n a l  needs dom inate  a t  v a r io u s  

s ta g e s  in  th e  l i f e  c y c le  o f  a r e l a t i o n s h i p  (S c h u tz , 1966). 

In  t h i s  c o n te x t one i s  a ls o  tem pted  to  ask  q u e s tio n s  r e ­

g a rd in g  th e  s h o r t  te rm : What would be th e  e f f e c t  on com­

p a t i b i l i t y  sc o re s  i f  th e y  w ere m easured a t  th e  b eg in n in g  

a n d /o r  in  th e  m idd le  o f  th e  sc h o o l te rm  in s te a d  o f a t  th e  

end? A lso , do FIRO-B s c o re s  change o v e r th e  c o u rse  o f a 

sc h o o l y e a r?  I f  so , what e f f e c t  does t h i s  change have on 

p e rc e iv e d  s tu d e n t  d i s c i p l i n e  s c o re s ?

The p re s e n t  f in d in g s  r e v e a le d  some c o r r e l a t io n s  

betw een p e rc e iv e d  s tu d e n t  d i s c i p l i n e  s c o re s  and c e r t a i n  

c o m p a t ib i l i ty  com ponents. T h is l a s t  s e c t io n  o f th e  

s tu d y  has o u t l in e d  s e v e r a l  c o u rse s  o f a c t io n  f o r  f u tu r e  

r e s e a r c h e r s .
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Appendix A
/

Fundam ental I n te r p e r s o n a l  R e la tio n s  
O r ie n ta tio n -B e h a v io r

For each statement below, decide which of the following answers best applies to you. Place the 
number or the answer in the box at'the left of the statement. Please be as honest as you can.
1. never ' 2. rarely 3. occasionally 4. sometimes 5. often €. usually

□ 1 I 9. I try  to include other people in my
1. I try to be with people. |___ | plam

□  • 2. 1 let other people dtyide what to do. □  10. I let other people control my actions.

□  3. I join social groups. □  11. 1 try to have people around me.

□ A. 1 try to have close relationship's with i 1 )2 . ] try  to get close and personal with
people. I____ | people.

□ 5. J tend to join social organizations ■ ■ ] 3_ When people are doing things together
when 1 have an opportunity. , I I 1 tend to  join them.

□ 6. I let other people strongly influence .------.
my actions. |___ I ]4. I am easily led by people.

0 7. 1 try  to be included in informal social •------
activities. |____ J 15. I try  to avoid being alone.

□ 8. 1 try to have close, personal relation- i 1
ships with people. 1____ | l6 - 1 lr>',0  participate in group activities.

For each of the next group of statements, choose one of the following answers:
2. one or two 3. a few 4. some 5. many 6. most

people people people people people

□ 23. 1 trv  to get close and personal with 
people.

other people decide what to do. .------ .
I____I 24. 1 let other people control my actions.

with people are

,  I I 25. 1 act cool and distant with people,
lake charge of '------ •

lationships with □  26. 1 am easily led by people.

1. nobody

□ 17. :

□ i s .  :

□ 19..:
i

□ 20. :
i

□ 21. ]

□ 22. :

cool and distant.

things.

I try  to have close relationships wit 
people.

] let other people strongly influent 
m y actions. I___I ships with people.

□  27. 1 try  to  have close, personal relation-
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For each or the next group of statements, choose one of the following answers:
1. nobody 2. one or two 3. a few 4. some 5. many 6. most

people people

□  28. 1 like people to invite me to things.

□ 29. I like people to act close and personal 
with me.

□ 30. J try to influence strongly other peo­
ple’s actions.

□ 31. 1 like people to invite me to join in 
their activities.

□  32. 1 like people to act close toward me.

□ 33. 1 try to take charge of things when I 
am with people.

□ 34. I like people to include me in their 
activities.

For each or the next group of statements, choose one of the following answers:
1. never 2. rarely 3. occasionally 4. sometimes 5. often 6. usually

1 like people to include me in their 
activities.

1 like people to act close and personal 
with me.

1 try to take charge of things when I'm 
with people.

1 like people to invite me to partici­
pate in their activities.

1 like people to act distant toward me.

I try to have other people do things 
the way 1 want them done.

1 take charge of things when I’m with 
people.

□ 41. 1 try  to be the dominant person when 
I am with people. □ 48.

□ 42. J like people to invite me to things. □ 49.

□ 43. 1 like people to act close toward me. □ 50.

□ 44. 1 try  to  have other people do things i 
want done. □ 51.

□ 45. 1 like people to invite me to join their 
activities. □ 52.

□ 46. 1 like people to act cool and distant 
toward roe. □ 53.

□ 47.
1

I try to  influence strongly other peo­
ple's actions. □ 54.

people people people

□ 35. I like people to act cool and distant 
toward me.

□ 36. 1 try to have other people do things 
the way 1 want them done.

o 37. 1 like people to ask me to participate

□
' in their discussions.

38. 1 like people to act friendly toward 
me.

□ 39. 1 like people to invite me to partici­
pate in their activities.

m  -------- -------
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INSTRUCTIONS

T h is  b e h a v i o r  r a t i n g  f o r m  c o n t a i n s  a  l i s t  o f  d e s c r i p t i v e  w o r d s  a n d  p h r a s e s .  S o m e  o f  t h e s e  i t e m s  w ill  d e s c r i b e  t h e  r e f e r r e d  
s t u d e n t  q u i t e  w e l t .  S o m e  w ill  n o t  W h a t  w e  w is h  t o  K n o w  i s  t h i s :  W h ic h  o f  t h e s e  b e h a v i o r s  a r e  y o u  c o n c e r n e d  a b o u t  a t  t h i s  
p a r t i c u l a r  t i m e  a n d  t o  w h a t  e x t e n t  d o  y o u  s e e  t h e m  a s  p r o b l e m s ?
T a k e  f o r  e x a m p l e  I t e m  # 1 ,  " I s  s e n t  t o  t h e  p r i n c i p a l  f o r  d i s c i p l i n e . "  If t h e  c h i ld  f r e q u e n t l y  I s  s e n t  t o  t h e  p r i n c i p a l 's  o f f i c e ,  
t h e  r a t e r  m i g h t  c h e c k  t h e  " V e r y  M u c h  L ik e "  s p a c e .  If t h e  c h i l d  I s  s e n t  t o  t h e  p r i n c i p a l 's  o f f i c e  o n  a n  i n f r e q u e n t  b u t  r e g u l a r  
b a s i s ,  t h e  r a t e r  m i g h t  c h e c k  t h e  " S o m e w h a t  L ik e "  s p a c e .  If t h e  c h i ld  h a s  b e e n  s e n t  t o  t h e  p r i n c i p a l 's  o f f ic e  o n  r a r e  o c c a ­
s i o n s .  a  c h e c k  in  t h e  " N o t  M u c h  L ik e "  s p a c e  m i g h t  b e  a p p r o p r i a t e .  If t h e  c h i ld  n e v e r  h a s  b e e n  d i s c i p l i n e d  b y  t h e  p r i n c i p a l ,  
t h e  " N o t  A t A ll L ik e "  s p a c e  w o u ld  b e  in d i c a t e d .  T h e s e  r a t i n g s  s h o u l d  r e f l e c t  y o u r  p e r c e p t i o n s  o f  t h e  c h i l d ' s  b e h a v io r .  P l e a s e  
d o  n o t  c o n f e r  w i th  o t h e r  t e a c h e r s  in  c o m p l e t i n g  t h i s  f o r m .

»• *
The s tu d en t.............

Very Much 
Like the 
Student

Like the 
Student

Not Much 
Like the 
Student

Not At All 
Uke the 
Student

1. Is sent to the principal for discipline......... • □ □ □ □
2. Is verbally aggressive to teachers or peers • □ □ □ □
3. Is disrespectful of others’ property rights . • □ □ □ □
4. Tattles on classm ates................................ • □ □ □ □
5. Is lazy ........................................................ • □ □ □ □

6. Lacks motivation and interest........... • □ □ □ □
7. Disrupts the classroom.............................. • □ □ □ □
8. Argues with teachers and classmates . . . ■ □ □ □ □
9. Doesn’t follow directions............................ • □ □ □ □

10. S tea ls .......................................................... • □ □ □ □

11. Has poor personal hygiene habits............. • □ □ □ □
12. Is kept in from recess................................ • □ □ □ □
13. Says that other children don’t like him/her • □ □ □ □
14. Can't seem to concentrate in c la ss ........... • □ □ □ n
15. Pouts, whines, snivels................................ • □ □ □ □

16. Is overactive and restless.......................... • □ □ □ □
17. Is an academic underachiever................... • □ □ □ n
18. Bullies other children................................ • □ □ □ n
19. Is self-centered........................................... • □ □ □ □
20. Does not do homework assignments......... • □ □ □ □

21. Is kept after school.................................... • □ □ □ □
22. Is avoided by other students in the class . . • □ □ □ □
23. Daydreams................................................. • □ □ □ n
24. Has unacceptable personal habits............. • □ □ □ n
25. Swears in c la ss ........................................... • □ □ □ □

26. Has nervous hab its.................................... • □ □ □ □
27. Has no friends among classmates............. • □ □ □ n
28. Cheats ........................................................ • □ □ □ □
29. Lies to avoid punishment or responsibility . • □ □ □ n
30. Doesn’t follow class ru le s .......................... • □ □ □ □

Sum of Marks in Each Column =  ________  ________ ________  ______
Multiply Sum by X 0 X 1 X 2 X 3
Add Products 0 -4-_______ - f ________+ _____

Total
Points
Scored
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T his s tu d y  e x p lo re d  th e  r e l a t i o n s h i p  betw een s tu d e n t-  
t e a c h e r  c o m p a t ib i l i ty  and p e rc e iv e d  s tu d e n t  d i s c i p l i n e  s c o r e s .  
The s i x  m easures o f  c o m p a t ib i l i ty  in c lu d e d  in  FIRO-B w ere 
t e s t e d  to  d e te rm in e  t h e i r  r e l a t i o n s h i p  to  p e rc e iv e d  s tu d e n t 
d i s c i p l i n e .

The s tu d y  was conducted  w ith  a t o t a l  sam ple o f 12 
s i x t h ,  s e v e n th , and e ig h th -g ra d e  te a c h e r s  and 550 s tu d e n ts .  
Both g roups com pleted  S c h u tz ’ s Fundam ental I n te r p e r s o n a l  
R e la tio n s  O r ie n ta t io n -B e h a v io r  (FIRO -B), q u e s t io n n a ir e .
The s i x  com posite  m easures o f  c o m p a t ib i l i ty  w ere d e te rm in ed  
from  th e  FIRO-B.

In  a d d i t io n  th e  12 te a c h e r s  com pleted  Brown and 
H am m ill’ s B ehav io r R a tin g  P r o f i l e .  T his in s tru m e n t m easured 
p e rc e iv e d  s tu d e n t  d i s c i p l i n e .  The r e l a t i o n s h i p  betw een 
c o m p a t ib i l i ty  s c o re s  and p e rc e iv e d  s tu d e n t  d i s c i p l i n e  
s c o re s  was d e te rm in ed  by u s in g  th e  s t a t i s t i c a l  te c h n iq u e  
o f  P earson  Product-M om ent C o r r e la t io n  and a n a ly s i s  o f co - 
v a r ia n c e .

As a  r e s u l t ,  i t  was d e te rm in ed  t h a t  te a c h e r s  w ith  
a  h ig h  need  to  c o n tr o l  and s tu d e n ts  w ith  a  h ig h  need  to  be 
c o n t r o l le d  worked w e ll  to g e th e r  and th e  s tu d e n ts  e x h ib i te d  
good b e h a v io r . The a n a ly s is  a ls o  d e m o n s tra te d  t h a t  good 
b e h a v io r  r e s u l t e d  w here te a c h e r s  w ith  a h ig h e r  need  f o r  
in c lu s io n  a r e  m atched w ith  s tu d e n ts  who d e s i r e d  th e  same 
n eed .

The s tu d y  a ls o  re v e a le d  t h a t  th e r e  was a s i g n i f i c a n t  
c o r r e l a t i o n  betw een th e  p e rc e iv e d  s tu d e n t  d i s c i p l i n e  s c o re s  
and c o m p a t ib i l i ty  i n  th e  in c lu s io n  a re a  and betw een th e  p e r ­
c e iv ed  s tu d e n t  d i s c i p l i n e  s c o re s  and c o m p a t ib i l i ty  in  th e  
c o n tr o l  a r e a .  T hree te a c h e r  v a r i a b le s  w ere s i g n i f i c a n t l y  
r e l a t e d  to  p e rc e iv e d  s tu d e n t  d i s c i p l i n e  s c o re s - -g r a d e  ta u g h t ,  
s u b je c t  ta u g h t ,  and h ig h e s t  d e g re e  a t t a i n e d .  The r e s u l t s  o f 
c o v a ria n c e  in d ic a te d  t h a t  f i v e  c o m p a t ib i l i ty  in d ex e s  w ere 
s i g n i f i c a n t l y  r e l a t e d - - p o s i t i v e l y  o r  n e g a t iv e ly — to  p e r ­
c e iv e d  s tu d e n t  d i s c i p l i n e  s c o re s  w ith  s ix th - g r a d e  s tu d e n ts .
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