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Abstract

Creativity is considered to be an exceptional personal skill determining one’s success in the competitive world in the 21
century. The phenomenon of creativity has been analyzed as the process and result of the creativity, a personal quality and a
thinking skill during the most recent decades. Such variety of the attitudes towards creativity is typical to the pre-school
education process as well. In order to recognize creativity in the early educational environment, it is necessary to have a broad
and democratic conception in accordance with which each child has creative potential which must be developed by focusing
more on the process and less on the assessment of the quality of the products. On the basis of the research outcomes, the article
discloses the characteristics of preschool children's creative expression. The summary of empiric research proves that
identifying the traits of creative child, the educators primarily emphasized their personal traits: self-confidence, imagination,
self-dependence, and independence, versatile interests, artistic inclinations, and the ability to generate ideas and to implement
them. Among other important traits, the educators named original thinking, flexibility, the ability to promptly respond to
creative impulses and to find unconventional ways of problem solution.
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Introduction

In the 21% century, cretivity is considered to be a unique human ability leading to success in a
competitive world. Therefore, in the National Education Strategy 2013-2022, creativity is defined as a
moral principle and a guarantor of success of Lithuanian education, and the development of a responsible
human, open to changes and creativity, as one of the aims of that strategy.

The provisions of the Lithuania's Progress Strategy “ Lithuania 2030” (2012, p. 10) emphasise that
"imagination, creativity, and critical thinking are seen as important national resources and need to be
developed from an early age". More specifically, the strategy intends to have the system of education
focus on the development of creativity, public spirit, and leadership, and to develop and implement the
learning programmes open to creativity, creative search, and improvement in all educational institutions.

The general education programmes in Lithuanian (2011) comprehensive schools see the development
of creativity as one of the main goals of education. One of the major aspirations of the contemporary
school is to build, or to assist pupils in building, a competence of creativity, understood as an ability to
think and act in an original, flexible, purposeful, and effective way.

Teacher's role in promoting pupils' creativity is very important. They are the experts who evaluate
pupils' creative works, and their decisions determine whether the creativity of the performed works will
be encouraged or discouraged. A. Ferrari et al. (2009), when discussing teachers' preparedness to teach,
name external factors among the most important ones. In their opinion, teachers are to be prepared to
organize a creative process, to properly understand what creativity is, to be able to evaluate pupils'
creativity, to maintain the balance between originality and the value, and to be creative themselves, to
incorporate the development of creativity into their practice (Ferrari, 2009).

In researchers' studies, creativity is analysed from different perspectives. Traditionally, creativity has
been defined as a person's ability to discover what is new, original, and unexpected (Sternberg, Lubart,
Kaufman, 2005; Runco 2008; De Bono, 2009). In recent decades, the phenomenon of creativity has been
analysed in scientific literature both as a process of creation and its result, a personal trait and an ability of
thinking.

Psychologists have been trying to identify which periods in human life are the most creative.From the
viewpoint of the humanistic theory, an individual enjoys creative abilities all his life, however, creativity
is best revealed in the period of young adulthood (Peciuliauskiené, Valantinaité, Malonaitiené, 2013, p.
37). The proponents of the creativity dependence on an individual's age argue that the most favourable
period for creativity is childhood, and the most productive, adulthood. (Urban, 1990; Petrulyte, 2007;
Garkauskaité — Karkockiené, 2003, 2006; Runco, 2006; Lubart, 2006). H. Gardner (1993) believes that
each child is born with creative potential, and the age from three to five is the most significant for the
development of child's creativity. Children's creativity is predetermined not merely by their innate self-
expression, but also by cognitive needs that encourage them to get to know themselves and the
surrounding world.
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Personal qualities are probably the most intensely examined in the context of creative expression,
however, researchers have so far failed to establish a uniform model of a creative personality. It is even
more difficult to provide such a personality model for children (Pilkauskaité — Valickiené, 2013, p. 11).
As argued by T. Lubart (2006), children's creativity should be seen rather as a general ability, irrespective
of the area where it manifests itself. Meanwhile, adult creativity greatly depends of the area of activity
and therefore belongs to special abilities; according to R. Stenberg ir T. Lubart (1995), in order to create
something new, one needs previous experience and knowledge, however, it is difficult for an individual to
acquire knowledge in all the areas of activity. R. Pilkauskaité—Valickiené (2013), with reference to D.
Grakauskaité—Karkockiené (2002), proposes to see creativity at that age not as an ability or a talent, but as
an approach. Children demonstrate a creative approach when they try out new ideas, when they overstep
the boundaries and test new options, manipulate things and ideas, imagine, fantasise, dream, and
challenge conventional thinking or operating methods (Fox, Schirrmacher, 2012, Pilkauskaité —
Valickieng, 2013). V. Vaicekauskiené (2009) believes that 6 to 8-year-old children create spontaneously
and emotionally, however, their creation directly depends on their immediate relationship with the
environment and appropriate education. Therefore, she notes the importance to preserve child's natural
creativity, to promote creative self-expression, and to create conditions for the child to manifest their
imagination, improvisation, and creative games.

Creative personality's education from an early age is a challenge for teachers. Researchers
unanimously agree that preschool education best provides children with the opportunities for the
creativity expression and development. What the child experiences during that stage of age frequently
predetermines their further personal development. Therefore, it is very important to start developing
children's creativity from their first steps in the family and in a preschool educational institution. The
characteristics of children's creativity development to a large extent depend on how educators recognise
the creative expression of preschool children and in which areas it manifests itself. To recognise creativity
in the early educational environment, it is necessary to have its broad and democratic conception
(Torrance, 1988; Sharp, 2004; Amabile, 2011), in accordance with which each child is an artist in the
broadest sense of the word, and each child has creative potential which has to be developed with the focus
on the process, and not on the product quality evaluation. Children's creativity and the actual results of
their creation depend on educator's beliefs, creative principles, and the ability to involve children in
creative activities. Thus, a deeper analysis of the traits of a creative personality and the identification of
the characteristics of preschool children's creative expression will contribute to a better understanding of
the opportunities of creativity development in preschool educational institutions.

In order to implement the goals of creativity development, it is important to focus on the following
issues: a) how educators understand creativity, b) how they recognise a creative child and what traits such
children should have; and c) the areas that preschool children's creativity manifests itself in.

The object of the research is preschool children's creativity expression.

The aim of the research is to reveal the characteristics of preschool children's creative expression.

Research methods: analysis of educational and psychological literature, a questionnaire survey of
educators, interviews of educators, and qualitative and quantitative analysis of the research data.

The research organisation and the sample characteristics. In the studies of the most prominent
traits of creative child and the areas where their creativity manifests itself, 16 educators from 3 preschool
educational institutions were interviewed.The informants were chosen by means of target selection: those
were educators who were interested in the issues of creativity development and who participated in in
international Comenius project Networking of Creativity Development at Preschool Age. The educators
were asked questions in order to find out: how they recognised a creative child; what traits a creative
child shall possess;, how such children were special; in what areas children's creativity shall manifest
itself at that age; what difficulties creative children had to cope with; whether it was difficult to work with
such children or not; and what traits of such children educators tried to maintain. During the interviews,
the educators were provided with an opportunity to express their opinion and to illustrate it with
examples. To process the obtained data, the content analysis method was used, the data were interpreted,
and repeating opinions or views in the educators' answers were looked for. The experience of educational
work and the interest in creativity development contributed to the provision of objective and exhaustive
information which served as a basis for the development of a questionnaire to preschool educators. For
the questionnaire, problem-based questions were formulated: how the educators understood creativity in
the process of education; what the difference between a creative child and a creative adult was; how
children's creativity manifested itself; and in what areas it manifested itself. In the questionnaire survey,
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preschool educators from 24 preschool educational institutions of Klaipéda city and district took place,
including 19 kindergartens, 3 schools-kindergartens, 1 special schol-kindergarten, and Ilcentre of
educaation. Those were educators who were interested in the issues of creativity development and who
sought to develop their professional competences in that area. Altogether, 174 women educators with
extensive experience of educational work from preschool educational institutions took part in the
research: half of the respondents of the research had over 20 years of work experience.

The findings of the research.

The conception of creativity. The research sought to find out how the educators understood
creativity in the process of education. The respondents gave very different answers. When talking about
creativity, the educators moved to the issues of creativity development and related the conception of
creativity to the methods of education. Nearly a third of educators (31%) related creativity to child's
ability of original thinking. They believed that children were innately curious, open to knowledge, they
liked to try, explore, experiment, and fantasise. Therefore, the educators tended to relate children's
creativity to their "freedom, originality, and curiosity”, "the ability to freely, vividly, creatively, and
originally solve arising problems or to accept or propose a fantastic solution", or "the ability to think
originally, to improvise, and to find a way out in any situation”.

Another part of the respondents (21,8 %) defined creativity as an artistic ability. They emphasised
that, at preschool age, children's creativity was mainly revealed during artistic activities, as all children,
despite their artistic abilities or experience, were able to meet their needs for expression by means of
colours, lines, sounds of music, movements, or acting. A tenth of the respondents (9,8%) understood
creativity as child's ability to create something original. They believed that children's creativity was
courageous, spontaneous, sincere, and naive. Those educators tended to mainly relate children's creativity
to "the ability and wish to perform the task in their own way, unconventionally, by freely choosing the
necessary instruments”, " the ability to perform the tasks by making them more difficult or easy in
accordance with their abilities", "to use more information than provided to them", "the ability to not only
complete the tasks, but also to add their own activities", or "the ability to find new, original solutions or
to do something unique".

As mentioned before, when presenting their own conceptions of creativity, the educators offered their
observations related to the development of children's creativity. The analysis of their comments revealed
that they considered the most important factors in the development of children's creativity to be the
activity of educators and the creation of an appropriate environment in the group. The educators (27 %)
understod their role in the development of children's creativity. As argued by one of them, the
development of creativity was "the educator's position to provide child with an opportunity of
comprehensive development, of discovering their special abilities to express original ideas, of finding
answers to relevant questions by means of imagination, and by expanding cognitive processes". Educator
had to "encourage child to create, to act in the spirit of freedom, not to be afraid to make mistakes, to
express their ideas, to look for original answers, and not to impose their own opinion on children".
Children's self-expression was created by providing them with creative freedom, with educators just
channeling them in the right direction. Therefore, it was important "fo create the conditions for children
to freely decide on their activity, the way of its performance, to select the instruments and the time for the
implementation of their ideas". It was important to find original and unconventional methods and
instruments for creative activities.

Part of the respondents (10,3 %) believed that, for the promotion of creativity, it was first necessary to
create an appropriate environment, to choose appropriate instruments, and then to encourage children's
self- confidence for creation, search, and discovery. It was important for "the environment to correspond
to children's age characteristics and for proper conditions to be created for independent children's
activities". "The environment of the group ought to have different and innovative instruments always
available to children”. A friendly and democratic atmosphere in the group was also very important. A
summarised view of the educators on preschool children's creative development is presented in Table 1.
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Table 1
The conception of creativity

Category Subcategory Number of answers
Creativity Original thinking ability 54 (31%)
Artistic ability 38 (21,8%)
Ability to create something original 17 (9,8%)

Development of creativity | Creation of appropriate environment Development of | 18 (10,3%)
children‘s self-expression 47 (27 %)

The conception of creative child. The educators who participated in the research were asked to
indicate the traits typical of creative child. They offered 32 characteristics. The respondents mainly
focused on children's personal traits: self-confidence (100 %), imagination (100 %), self-dependence
(97,7 %), and independence (79,3 %). Among other traits, that very clearly manifested themselves in
activity, the educators named versatile interests (82,8 %), artistic inclinations (79,3 %), and the ability to
generate ideas and to implement them (72,4 %). The educators also indicated the following traits as
being of a great importance: the ability of divergent thinking, i.e. the originality of thinking (72,4 %),
flexibility (66,1 %), the ability to promptly respond to creative impulses (56,3 %), and the ability to find
unconventional solutions to problems (56,3 %). A summarised view of the educators on the traits of
typical creative child is presented in Picture 1.

selt-contidence [N 00
imagination | 100
Self-dependence _ 9/, /0%
Independence _ 79,30%
Versatile interests [N -
Artisticinclinations _ £9,30%
Ability to generate ideas and to implement them [ NNNEGN > .A0%
Originality of thinking _ 72,30%
Hebiity [ NN .0
Ability to promptly respond to creative impulses _ 56,30%
Ability to find unconventional solutions to problems _ 56.30%

Pic. 1. Educators view on the traits of typical creative child

The respondents were asked how they recognised creative children. They mainly identified personal
traits of creative child, such as activity, self-dependence, resourcefulness, vivid imagination, originality,
and curiosity. Creative children "freely expressed their ideas, used the objects available in the group in an
unconventional way, sometimes for different purposes, and invented the possibilities of use of an unknown
object. In any activity, they felt free to express their opinion or to improvise, found solutions, and
identified faults". Originality manifested itself especially vividly in artistic activities by unconventional
means of artistic expression and non-traditional problem solutions. Creative children "were characterised
by prompt responses, they were able to find solutions to unexpected situations, and they could notice and
make use of accidental means of artistic expression”. The educators emphasised that such children were
able to present their works: to talk about a structure constructed by themselves or a drawing and to create
a story about the objects they drew. Such children especially revealed themselves in communication: they
were self-confident, they could coherently express their opinions, their language was fluent and rich, and
they were not afraid of questions and asked questions themselves. They were able "fo give wise answers
to any questions, to get out of any scrape, and to find a unique way in problem solution ". The educators
noted that such children "told vivid and emotional stories and created them, told fairy tales, and were
able to get their peers interested in their stories”, they were able to talk on different subjects interesting to
them, to give original answers to questions, and had vivid phantasy and rich vocabulary. Such children
"frequently created original sentences, coined new words, and gave their own names to different
phenomena”.

74



Another part of the respondents noted that creative children stood out by their activities. Those were
the children who kept creating something, such as fairy tales or stories, who made interesting proposals,
had interesting ideas, and did unique things. They were not aftraid to behave in an unusual way, they
"behaved, talked, or did things unconventionally and not in the simplest possible way", and they used
different instruments in doing handicrafts or playing. They were able to "see opportunities when other
children did not see them". They could independently undertake different activities or to get together peer
groups, to be leaders in games, or to imitate.

The educators were asked to compare children and adults' areas of creative activity. The majority of
the respondents identified artictic activities as the major area where children and adults' creativity
manifested itself in the strongest way. In more detailed answers, they noted that adults' creativity mainly
manifested itself in theatre (64, 3 %), dance (51,1 %), and musical creativity (66,7 %), while children
were more creative in visual art (80 %). In literary creativity, according to the respondents, adults'
creativity manifested itself in poetry and story creating (65,5 %), while children's imagination and
phantasy were more vividly expressed in creating associations and explanations for things and
phenomena (51,1 %). Another area, identified by the educators, was games. In it, children's creativity
manifested itself much stronger (91,4 %) than that of adults, except for logical games. In scientific
experimental activity, creativity was more typical of adults (80 %), and in construction, for children (66,7
%). A summarised view of the educators on preschool children's creative development is presented in
Table 2.

Table 2

View of educators comparission of children and adults’ areas of creative acitivity
Child’s Creativity Domain Adult’s Creativity
Low Medium High Low Medium High
18,5% 32,7% 48,8% | Drama and corporal expression 15% 20,7% 64,3%
17,3% 37,3% 45,4% Story Telling & Poetry 13,8% | 20,7% 65,5%
- 8,6% 91,4% | Inventions (objects and games in 50% 20,7% 29,3%

different fields)

143% | 29,3% 48,3% | Symbolic Play 29,4% | 21.8% 48.8%
143% | 19% 66,7% | Building things (different materials) 47% 28,3% 24.7%
16,7% | 48,8% 34,5% | Dance 16,2% | 32,7% 51,1%
5,7% 14,3% 80% Artistic-figurative productions 9,8% 24,7% 65,5%
39,7% | 24,7% 35,6% | Making experiments (science) 5,7% 14,3% 80%
13,8% 65,5% 20,7% | Logical Challenges and games 13,4% | 29,3% 57,4%
287% | 23% 48,3% | Making music 13,4% | 20,1% 66,7%
16,2% | 32,7% 51,1% | Seeking explanations to things 29,3% | 33,4% 37,3%

In talks with the educators in order to find out the areas in which children' s creativity manifested
itself at preschool age, the majority of them also named artistic activity, with a special focus on drama,
literary, and visual activities. In drama, creative children willingly acted, empathised, got into the spirit of
any situation, and managed to get away in tricky situations by inserting their own words. They liked to
create stories and fairy tales, to think of different ends to the stories, and their texts were beautiful and
rich. Most of the educators believed the creativity of preschool children was best revealed in
communication, in playing, organising, and developing creative-role plays, in their participation in
discussions, experimenting with things, and exploring the environment. Such children liked to do
everything by themselves. They were proud to imitate the behaviour of adults and liked to act as leaders
in games.

Such a viewpoint of the educators was supported by their answers to the question about the activities
that best promoted children's creativity. It turned out that the educators paid the greatest attention to
artistic activities (44, 8 %) and promoted children's self-expression in drawing, painting, and verbal
creation. An important activity in the development of children's creativity was believed to be project
activity, which was closely related to artistic activity (as believed by 23% of the respondents). Those were
artistic-project weeks, calendar festivals, open door days, common events with parents, competitions,
outings, and excursions.

In the development of children's creativity, as believed by 21,3 % of the educators, games were very
important. Therefore, creative games with certain plots were often played, with children frequently acting
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as their initiators. Children got easily involved in games "which were created not by educators, but by
children themselves", "they were able to independently create and develop a game with a plot” and
"during the games to use not only toys, but also all kinds of instruments or any objects in the immediate
environment".

Children tended to get involved in the observation of the environment, its exploration, and
experiments (12 %): "children investigated what they saw around.: they observed, listened, smelt, tasted,
observed the appearance or changes — for a longer period of time they purposefully observed more
interesting phenomena, and for a shorter period of time they observed something every day", "they were
interested in technological discoveries: magnetic gravity, microscope, telescope”, "children observed,
asked questions, looked for information in the books, considered, explored, and experimented”, "they
tried to apply the knowledge or experience to a new context”. Often such experiments took place outside,
"by exploring natural materials, sounds, and objects”. A summarised view of the areas in which children'
s creativity manifested itself at preschool age is presented in Table 3.

Table 3
The areas of children’s creativity at pre-school age
Category Number of answers
Artistic activity 78 (44,8 %)
Project activity 40 (23 %)
Game activity 36 (21,3 %)
Exploration and experiments 21 (12%)

When asked about the difficulties that creative children had to cope with, the majority of the teachers
named a lack of time for completing the tasks. Active and outgoing children found it more difficult to
concentrate on different tasks and therefore they were short of time to implement their idea to the end. As
argued by part of the respondents, creative children were often misunderstood by their peers, they
frequently wanted to have their say and the peers did not allow them to. Therefore they tended to get into
conflict and tried to prove their truth. Some of such children were misunderstood and underestimated by
the immediate environment. As argued by the educators, part of the creative children were introverts, less
self-confident, and sensitive to the changes in the environment. They were curious about the world and
used their imagination in the effort to understand it, however, they also had fears, as they found it difficult
to separate reality from phantasy. Due to a large number of children in groups, the educators frequently
failed to notice and promote the abilities of such children.

When discussing the traits of creative children that the educators tried to maintain, it turned out that
all of them made efforts to create conditions for the development of creative children's traits and abilities.
Part of them emphasised that at that age it was very important to develop such traits in children as
initiative, activity, curiosity, openness to knowledge, and self-confidence. They made efforts to notice
those traits and promote them during the educational activities in the kindergarten. Children's openness to
knowledge was promoted by creating an appropriate educational environment, by encouraging them to try
out new activities, and by stimulating the wish to explore and experiment by means of choosing
appropriate instruments. The educators believed it was of the utmost importance to support children's self-
confidence. That was done by paying attention to children's creative ideas, by encouraging them, praising
and sympathising in case of a failure. It was important to tolerate strange and unusual ideas.

When the informants were asked whether it was difficult to work with such children, all the
respondents emphasised that work with creative children was not difficult, it was very interesting. Such
children encouraged the educators to make efforts, to improve, to look for new ideas and activities, as
well as the ways of presenting new materials. The educators believed they could learn from children.
Some educators noted that creative children had a too great desire to act as leaders, and whenever they
noticed the drawbacks of other children, they named them out loud.

Conclusions
In their definitions of creativity, the educators identified the essential trait of a creative personality,
i.e. originality. Creativity was also defined as an artistic ability and an unconventional outcome of

creation. The educators related the conception of creativity to the ways of its development and
emphasised that the creativity of preschool children, despite their artistic abilities or experience, was best
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revealed through artistic activities. The most important factors in the development of children's creativity,
as believed by the educators, was creative activity of educator and the appropriate environment in the
group, promoting children's self-expression and favourable for the expression of creativity.

When identifying the traits of creative child, the educators primarily emphasised their personal traits:
self-confidence, imagination, self-dependence, and independence. Some other traits that clearly
manifested themselves in activity were versatile interests, artistic inclinations, and the ability to generate
ideas and to implement them. Among other important traits, the educators named original thinking,
flexibility, the ability to promptly respond to creative impulses and to find unconventional ways of
problem solution.

In the educators' opinion, the creativity of children and adults manifested itself in similar areas. The
majority of the respondents identified artistic activities as the principal area where children and adults'
creativity was expressed in the best way. However, children's creativity mainly manifested itself in visual,
verbal, drama, and games activities, while adults were more creative in drama, music composition, and
literary areas, especially in writing poetry. In the scientific-experimental area, creativity was more typical
of adults, while children were more active in construction. Therefore, the development of children's
creativity in preschool institutions was more frequently related to artistic activities, different artistic
events and projects, as well as games.

The educators made efforts to create conditions for the development of all the traits and abilities of
creative children. They believed it was important at that age to develop such qualities of children as
initiative, activity, curiosity, openness to knowledge, and self-confidence. It was especially important to
support children's self-confidence. That was done by encouraging and praising children, by supporting
their creative ideas, and by sympathising with them in case of the first failures. The educators had to be
tolerant to strange and unusual ideas.

The principal difficulty that creative children had to cope with was a shortage of time to complete the
tasks. Active and outgoing, such children found it hard to concentrate and therefore were short of time to
implement their ideas to the end. Creative children were often misunderstood by their peers, as they were
active and wanted to have their say and to act as leaders. Therefore, they got into conflict and tried to
prove the truth discovered by them. Some children were misunderstood und underestimated by their
immediate environment. As stated by the educators, some of the creative children were introverts, less
self-confident, and more sensitive to the changes in the environment. The educators emphasised that work
with creative children was not difficult, it was very interesting. Such children stimulated educators to
make efforts, to improve, to look for new ideas, new activities, and the ways of presenting educational
materials.
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IKIMOKYKLINIO AMZIAUS VAIKU KURYBISKUMO RAISKA
Rasa Jautakyte
Santrauka

XXI amziuje kiirybisSkumas laikomas iSskirtiniu zmogaus gebéjimu, lemianciu jo sékme konkurencingame
pasaulyje. ,,Valstybingje Svietimo strategijoje 2013 — 2022 metams* kiirybiSkumas jvardintas kaip Lietuvos
Svietimo sékmés garantas, o atviro kaitai ir kiirybiSkumui zmogaus ugdymasis — vienas i§ Sios strategijos tiksly.
Todél vienas i§ svarbiausiy Siuolaikinés mokyklos siekiy - iSugdyti ar padéti mokiniui paciam iSsiugdyti
kurybiskumo kompetencija, suprantamg kaip gebéjima originaliai, lankséiai, tikslingai ir efektyviai mastyti ir
veikti. Pedagogo vaidmuo, skatinant mokiniy kiirybiskuma, yra labai svarbus. Jie yra tie ekspertai, kurie vertina
mokiniy kiirybinius darbus, jy sprendimai lemia ar atlikty darby kiirybiSkumas bus skatinamas ar varzomas.

Kirybingumas mokslininky darbuose analizuojamas i§ jvairiy perspektyvy. Tradiciskai kirybiSkumas
apibréziamas kaip asmens sugebéjimas atrasti tai, kas yra nauja, originalu, netikéta. Pastaraisiais deSimtmeciais
mokslinéje literatiiroje kiirybiskumo fenomenas nagrinéjamas kaip kiirybos procesas bei jo rezultatas, asmenybés
savybé ir mastymo gebéjimas.

Psichologai tyrimais siekia nustatyti, kokie periodai zmogaus gyvenime yra kiirybingiausi. Humanistinés
teorijos pozidiriu kiirybiniais gebéjimais zZmogus pasizymi visg gyvenimg, taciau kiirybingumas labiausiai
atsiskleidzia jauname suaugusiame amziuje. Kiirybingumo priklausomybés nuo individo amziaus Salininkai teigia,
kad kirybingumo pozidriu palankiausias yra vaikystés amzius, ypa¢ nuo trejy iki penkeriy mety, o
produktyviausias — suaugusiyjy amzius. Vaiko kiirybiSkuma apsprendzia ne tik jgimtas saviraiskos, bet ir
pazinimo poreikiai, skatinantys gilintis j save ir j supantj pasaulj.

Asmeninés savybés yra turbiit intensyviausiai nagrinéjamos kiirybinés raiSkos kontekste. Taciau vieningo
kiirybingos asmenybés profilio mokslininkams nepavyksta rasti. Dar sudétingiau tokj asmenybés profilj pateikti
vaikams. T. Lubart (2006) teigia, kad vaiky karybiskuma reikéty traktuoti daugiau kaip bendrajj gebéjima,
nepriklausomai nuo srities, kurioje jis pasireiskia. Tuo tarpu suaugusiyjy kiirybiskumas labai priklauso nuo veiklos
srities, todél priklauso specialiesiems gebéjimams, nes, anot R. Stenberg ir T. Lubart (1995), tam, kad sukurti
kazka naujo, reikalingos patirtis ir specialios zinios. R. Pilkauskaité — Valickiené (2013) sitilo Siame amziuje
kiirybiskuma laikyti ne tam tikru gebéjimu ar talentu, o poziliriu. Vaikai demonstruoja kiirybiska poziiirj, kai
iSbando naujas id¢jas, perzengia ribas ir iSmégina naujas galimybes, manipuliuoja daiktais ir idéjomis,
jsivaizduoja, fantazuoja, svajoja, meta i$8iikj jprastiems mastymo ar veiklos biidams. Todél vaikystéje svarbu
iSsaugoti natiiraly vaiko smalsuma, skatinti kiirybing saviraiska ir sudaryti sglygas pasireiksti vaiko vaizduotei,
improvizavimui bei kiirybiniams zaidimams.

Ikimokyklinis ugdymas vaikui suteikia daugiausia galimybiy kiirybiskumo raiskai ir plétotei. Tai, ka vaikas
patiria Siuo raidos periodu, daznai nulemia jo visg tolimesn¢ asmenybés vystymosi kryptj. Todél labai svarbu
pradéti ugdyti vaiky karybiskuma nuo pat jo pirmyjy zingsniy Seimoje ir ikimokyklinio ugdymo jstaigoje.
Priklausomai nuo to, kaip pedagogai atpazjsta ikimokyklinio amziaus vaiky kiirybine raiska, kokiose srityse ji
pasireiskia, didele dalimi priklauso ir vaiky ktrybiskumo ugdymo ypatumai. Nuo pedagogo jsitikinimy, kiirybiniy
nuostaty, gebéjimo jtraukti vaikus j kiirybing veiklg priklauso vaiky kiirybinis aktyvumas bei reallis kiirybos
rezultatai. Todél gilesné kiurybiskos asmenybés savybiy analizé ir ikimokyklinio amziaus vaiky kiirybiskumo
raiskos bruozy iSskyrimas padés geriau iSsiaiskinti kiirybiSkumo ugdymo galimybes ikimokyklinio ugdymo
jstaigose. Tyrimo tikslas — atskleisti ikimokyklinio amziaus vaiky kirybiskumo raiSkos bruozus. Tiriant
ryskiausius kiirybingo vaiko bruozus ir sritis, kuriose pasireiskia jy kiirybiSkumas, interviu metu buvo apklausta
16 ikimokyklinio ugdymo pedagogy bei anketinés apklausos btuidu apklausti 174 pedagogai i§ Klaipédos miesto ir
rajono ikimokyklinio ugdymo jstaigy:
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Tyrimo rezultatai atskleidé, kad apibiidindami kiirybiskuma pedagogai iSskiria esmin¢ kiirybiskos asmenybés
savybe — originalumg. Taip pat kiirybiSkumas apibiidinamas kaip meninis geb¢jimas ir netradicinis kirybos
rezultatas. Pedagogai kiirybiSkumo sampratg tampriai sieja su jo ugdymo biidais ir pabrézia, kad ikimokyklinio
amziaus vaiky kirybiskumas, nepaisant jy meniniy gabumy ar patirties, labiausiai atsiskleidzia meninés veiklos
metu. Svarbiausiais veiksniais ugdant vaiky kiirybiskumg pedagogai mano esant aktyvig ir kiirybiska paties
pedagogo veikla, vaiky kiurybiska saviraiska skatinancia bei kiirybiskumo raiskai palankia aplinka grupéje.
Isskirdami kiirybingo vaiko savybes pedagogai visy pirma akcentuoja asmenines vaiko savybes — pasitikéjima
savimi, vaizduote, savarankiSkumga ir nepriklausomybe. Kitas savybes, kurios labai aiSkiai pasireiskia veikloje,
pedagogai iSskyré jvairiapusius interesus, polinkj j artistiSkumg ir geb&jima kelti idéjas bei jas igyvendinti. Labai
svarbiomis savybémis pedagogai pazyméjo mastymo originaluma, lankstuma, gebéjima greitai reaguoti i kiirybinius
impulsus ir gebéjima rasti netradicinius problemos sprendimo bidus. Pedagogy nuomone, vaiky ir suaugusiyjy
kurybiskumo raiska reiskiasi panaSiose srityse. Didzioji dalis respondenty menine veikla iSskyré kaip pagrindine,
kurioje vaiky ir suaugusiyjy kiirybiSkumas pasireiSkia stipriausiai. Vaiky kurybiSkumas dazniausiai pasireiskia
vaizduojamojoje, teatringje, kalbinéje ir zaidybinéje veiklose. Tuo tarpu suaugusiyjy kirybiSkumas daugiausia
pasireiskia teatrinéje, muzikos kiirimo bei literatiringje srityje, ypac kuriant poezija. Todél vaiky karybiskumo
ugdymas ikimokyklinése jstaigose daugiausia yra sicjamas su menine veikla, jvairiais meniniais renginiais ir
projektais, zaidybine veikla. Pedagogai stengiasi sudaryti sglygas plétotis visoms kiirybingy vaiky savybéms ir
gebéjimams. Jy nuomone, Siame amziuje labai svarbu plétoti tokias vaiky savybes kaip iniciatyvuma, aktyvuma,
smalsuma, zingeiduma, pasitikéjima savimi. Ypatingai svarbu, pedagogy nuomone, palaikyti vaiky pasitikéjima
savimi. To siekiama juos nuolat padrgsinant, pagiriant, palaikant vaiky kiirybinius sumanymus ir uzjauciant istikus
pirmosioms nesékméms. Svarbiausia biiti pakantiems keistoms ir nejprastoms idéjoms.
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