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Abstract

The purpose of this study was to investigate the similarities and differences in the
expectations for involvement among parents of different cultural/ethnic groups at three
international schools in Bangkok, Thailand. Overall, the research in the literature has
supported that parents are instrumental to their children’s academic success and that
parental involvement has a positive correlation with student achievement. Parent
stakeholders play an important role in creating an environment conducive to teaching and
learning. Successful international schools are shaped as their school leaders broaden
professional experiences to build positive relationships with parents from different
cultural and ethnic backgrounds.

All parents who have children attending three independent international schools in
Bangkok were asked to complete a survey designed to assess their views on the
appropriate level of parent involvement in the school. Data were collected via a web-
based survey called the International School Parent Involvement Survey (ISPIS) and
responses gathered in a database for analysis. Parents then participated in focus groups to
gain insight on the responses to the quantitative survey.

A routine using principal components analysis was applied to the ISPIS survey
data resulting in factors loading on four categories: general and academic decision-
making, communication, social volunteering, and parents’ presence at school. A scaled
score analysis of a nested school model was then conducted with parent involvement as
the outcome variable, culture/ethnicity as the question predictors, and school as the

control predictor.



International school parents’ expectations for involvement vary not only by
ethnicity and culture, but also individually within those groups. It is important for school
administrators to differentiate how they interact with parents for decision-making,
communication, and volunteering. The findings of this research indicate that Eastern
culture and Western culture parents differ in their expectations for involvement in
decision-making: Eastern parents are slightly inclined to be involved while Western
parents are slightly disinclined. Eastern and Western culture parents have similarly high
expectations for communication, though American parents particularly have strong
expectations. Finally, Eastern culture parents expect opportunities for interaction with
other parents while at school and desire specific tasks to accomplish while Western
parents seek to support the school’s goals in more business or professional interactions.

Recommendations for practice and for future research are made by the author.



Chapter |

Introduction

Parental expectations and involvement demonstrated in the decision making of
international schools is a significant issue among school stakeholders (Blandford &
Shaw, 2001; Hayden, 2006). Governance and school leadership require clear
understandings of the relationships among and between the stakeholders of the school.
Anecdotal evidence and personal experience show that parental expectations vary among
different cultural groups/nationalities represented in an international school. These
differences may cause misunderstandings and a breakdown in communication among and
between school stakeholders. A keen understanding of various cultural or national groups
within the international school helps leaders make decisions and correctly interpret the
actions and expectations of parents. As an educational leader from a different cultural and
national background than a majority of the parent and student populations they serve, it is
prudent to gain insights into expectations of parents for their involvement in the school.
The importance of cultural understanding of the school community is paramount to being
an effective communicator and positive community builder in an international school.

The international school scene in Bangkok, Thailand includes over 100 schools
varying in age, size, curriculum, student demographics, and cost. There is fierce
competition among schools and sharing information is not generally practiced. Many of
the well-established schools serve upper income populations because their programs
demand higher tuition costs.

International schools are becoming increasingly reliant upon serving the needs of

diverse constituencies due to the impact of globalization on developing countries such as
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Thailand (Friedman, 2000, 2005). Parent stakeholders play an important role in creating
an environment conducive to teaching and learning (Hill & Taylor, 2004). More
successful international schools are shaped as their school leaders broaden professional
experiences to build positive relationships with parents from different cultural and ethnic
backgrounds (Hayden & Thompson, 1998). Recent research by Epstein, Galindo, and
Sheldon (2011) revealed the importance of principal support in affecting the quality of
school-based parent partnership programs. When different cultures have conflicting
expectations regarding a topic as important as a child’s education, it is vital for all
stakeholders to be able to work together to establish common ground. Indeed, parents
who are involved with decision-making may serve as advocates for the school throughout
the community (Cotton & Wikelund, 2001; Hoover-Dempsey & Sandler, 1997).
Moreover, parental involvement has been shown to have positive effects on student
attitudes and behavior. These beneficial results take into account all student populations
including special needs and English language learners (Cotton & Wikelund, 2001).
Furthermore, the finding of Henderson and Berla (1994) indicated that schools with high
achievement levels are more open to parent and community involvement. It is my belief
and experience that parental involvement, especially in school decision making, leads to
better communication between school staff and parents and better understanding of each
other’s roles.

Understanding what parents from different cultures/nationalities expect in regard
to what encompasses an effective school is also a matter of interest. As parents have
enrolled their children in international schools differing from their home country’s

educational systems, concerns also emerge about whether their children will be able to



transfer or attend tertiary institutions in their home countries. One would believe that
given different cultural experiences, Asian families and Western families would have
different needs; for instance, many Asian parents fear their children will fall behind the
national standards of the home country (Hall, 2005). Others worry that their specific
needs or expectations are not addressed by an “international school”” with regard to
academics. The opportunity to get clarification on these parents’ expectations may garner
a better relationship that supports growth and development of the school. Comer and
Haynes (1991) posit that parental participation is essential in effective schooling. The
family structure provides cultural, social, and emotional validations that children need to
perform well in school (DePlanty, Coulter-Kern, & Duchane, 2007). There are many
variables that influence the effectiveness of schools (Coleman et al., 1997; Tatar &
Horenczyk, 2000). Certainly, the relationships of the teachers, students, and parents,
along with those in administration, are all intertwined.

The family is the primary unit in Asian cultures. The differences in family
dynamics emerge from a form of collectivism or familism (Krairiksh, 2011; Rothstein-
Fisch & Trumbull, 2008). This means dominant social patterns lead to decisions that
emphasize the needs of the family or society first. This requires loyalty to one’s
immediate and extended family. “Western” culture differs in that it encourages
individualism and uniqueness versus conformity and interdependence. In Asian cultures,
interactions with children tend to be more one-sided (i.e., adults speak to children). Social
interactions also tend to avoid confrontation as it is considered disrespectful or lacking in

gratitude. Less display of emotion equates to maturity and self-control. Family problems



are hidden from others and handled within the family. Table 1 shows the contrasting

cultural differences for values between “Western” and “Eastern” cultures.

Table 1.Cross-Cultural Differences

“Western” “Eastern”

Individualism Collectivism
Equality Hierarchy
Independence Interdependence
Assertiveness Uncertainty Avoidance
Low-Power Distance High-Power Distance
Low Context High Context
Success and Achievement Harmonious relationships

(Krairiksh, 2011)

In examining parental decisions to become involved in their children’s education,
Hoover-Dempsey and Sander (1997) discuss three constructs that are essential to parents’
basic involvement decisions. These decisions appear to be influenced by four factors as
follows: (1) the parents’ role construction about what they are supposed to do in regard to
their child’s education, (2) the parents’ belief about their sense of efficacy to carry out
expectations, and (3) the perception that the school wants the parents to be involved, and
4) the perception that the child wants the parent to be involved. Because of cultural
differences, parents from “Eastern” cultures may have different constructs as to the
parental role in education. Epstein and Dauber (1991) suggest that where expectations for
positive involvement are an apparent part of parents’ roles, then they are likely to become
involved to some degree. On the other hand, perhaps Asian parent groups are more
conservative in their participation styles or expectations. Certainly, higher and better

education is viewed as means for upward mobility among Asian culture; education is
6



even viewed as inheritance and outstanding achievement is the source of pride for the
entire family (Krairiksh, 2011; Mathews, 2000).

Hoover-Dempsey and Sander’s (1997) third construct regarding the perception
that the school personnel and the child desire parental involvement is an important
determinant for different ethnic groups. Chavkin and Williams (1993) concluded in their
work with ethnic minority parents that parents believe the school is responsible for
initiating efforts and creating opportunities for parent involvement. Determining if
similar beliefs exist for Asian parents in Thailand is the focus of this research. Sheldon
and Epstein’s (2005) research supported the idea that schools are challenged to solicit
participation or involvement from all parents; especially those “who cannot read or
understand English [so that they] have access to the information in languages or forms
they can understand” (p. 197).

Some parents may be reluctant to get involved at school due to a number of
factors (Epstein, 1995). These factors include language barriers and a lack of
understanding regarding an American-based curriculum (Krairiksh, 2011; Tinkler, 2002;
Wong & Hughes, 2006). Hill and Taylor (2004) suggested that more involvement at
home than at school may be especially true for those “whose primary language is not
English” (p. 162). These language barriers are supported by other research as well (Mau,
1997; Pefia, 2000). In as much as “Western” administrators may not understand the
expectations of parents from “the East,” parents often lack an understanding of the school
policies or expectations of a “Western” institution. Many parents trust the school in
handling the welfare of their children as educational experts (B. B. Henderson, Marx, &

Kim, 1999; Hoover-Dempsey & Sandler, 1997). Other parents prefer to be more involved



and feel they have a “right” to be a part of the decisions affecting their children such as
those involving classroom instruction and school governance (Bolivar & Chrispeels,
2011; Meadows, 1993).

Need for the Study

Numerous studies have been conducted regarding the correlation between increased
parent involvement and increased student achievement (Bauch & Goldring, 1995; Cotton
& Wikelund, 2001; Fan & Chen, 2001; A. T. Henderson & Berla, 1994; Jeynes, 2005a,
2005h, 2007, 2010; University of New Hampshire, 2008). It seems sensible for
international school administrators to engage parental involvement when such a
correlation exists with student achievement.

In examining the roles of families and schools, research, theory, and practice have
recognized increasingly shared and overlapping responsibilities for children’s learning
(Epstein & Sanders, 2002). School improvement efforts should consider how new
assessments, grading systems, and other reforms may affect family involvement.
Likewise, when new school initiatives are considered and implemented, families should
be able to ask questions and offer suggestions that may help them assist their children
adjust to and thrive in the new programs (Comer & Haynes, 1991; Epstein & Sanders,
2002). School leaders who safeguard parental involvement in school improvement efforts
strengthen partnerships. These partnerships are essential to the health of the overall
school community and the success of individual students (Christenson, Palan, & Scullin,
2009). Parental involvement have been positively correlated for students to improved
attitude toward school or toward particular subject areas, positive self-concept, improved

classroom behavior, more time spent on homework, higher expectations for one’s future,



reduced absenteeism, increased motivation, and lower retention rates (Cotton &
Wikelund, 2001).

Though no research has linked parental involvement in school decision-making
causally to student achievement (Cotton & Wikelund, 2001), other benefits emerge such
as the elimination of mistaken assumptions parents and school employees may hold about
one another’s motives, attitudes, intentions and abilities. Indeed, a potential benefit for
school leaders is the increase in parents who serve as supporters of the school throughout
the community. School personnel gain from the improved rapport that commonly
accompanies increased parent involvement. Moreover, school leaders need to understand
the cultural norms and expectations of foreign parents on their school involvement. The
expected means of enlisting parental involvement and engagement may be different when
taking into consideration different cultures/nationalities. Because of the paucity of
research on cultural group/nationality differences for international school parental
expectations, the results of this study may serve as a guide for educational practitioners
posted in international schools.

Purpose of the Study

The purpose of this study was to investigate the similarities and differences in the
expectations for involvement among parents of different cultural/ethnic groups at three
international schools in Bangkok, Thailand. This study also examined parent expectations
for what constitutes an effective international school. The data analyzed from this
research guides international school principals and “heads of school” to engage parents

from different cultures/nationalities in an appropriate manner.



Research Questions

(1)

()

3)

(4)

(5)

(6)

()

The following research questions guided this study:

What is the psychometric validity and reliability of the International School
Parent Involvement Survey (ISPIS)?

Do parents of different specific ethnic groups (American, Thai, Indian, and
Japanese) at three International Schools in Thailand have different expectations
with regard to involvement (volunteering and communication) in school?

What are the differences in parental expectations of involvement in school
decision-making (general and academic) between specific ethnic groups
(American, Thai, Indian, and Japanese) at three International Schools in
Thailand?

Is there a difference between Eastern and Western cultures with regard to
expectations of involvement (volunteering and communication) in International
Schools in Thailand?

What are the differences in parental expectations of involvement in school
decision-making (general and academic) between Eastern and Western cultures at
three International Schools in Thailand?

What information regarding variation in expectations for parents in Eastern versus
Western cultures is important to school leaders?

What practices can school leaders utilize to serve better the needs of their Eastern

and Western culture constituents (parents)?
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Limitations of the Study

A limitation for this study is the ability to generalize results to other international
schools due to the variation in percentage of parents from varied ethnic backgrounds in
individual schools, though involvement of three schools attempts to increase
generalizability. Majority populations may influence the expectations of minority
populations in schools where one nationality or culture dominates (i.e., Thai nationality at
two of the international schools). The cost of tuition to attend international schools is
often quite high and as such, most parents of these students tend to be well educated,
successful professionals who expect their children to excel in school (Harvey, as cited in
Gillies, 2001). Consequently, this study will not represent all the socio-economic levels
present in the populace. Finally, parents to be included in this study have been exposed to
international school environments differing from their home country school systems,
which may affect their expectations. In addition, some cultural groups are reluctant to
share their opinions on their child’s educational institution for fear of reprisals, or out of
respect for the interviewer.

It should also be noted that | am a white American male and a principal at one of
the schools included in this research study. I am also a parent of two children who attend
the elementary school in which I am employed. Given this background, it is logical that |
am coming from a Western perspective, and testing that the ideas are valid for an Eastern
cultural population. Another limitation is that the Western culture sample for this
research consisted overwhelmingly of Americans. While most Americans are Western

from a cultural perspective, not all Westerners are American.
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Definition of Terms

The following definitions are provided to clarify the terminology in the context of
this study:

Eastern Culture — This refers very broadly to the various cultures or social
structures and philosophical systems of "the East" — geographically these are namely in
Asia: the Indian subcontinent, South-East Asia, and the Far East and includes individuals
selecting the “Thai,” “Indian,” or “Japanese” category for the ethnicity survey item in this
study.

Western culture — This refers very broadly to the various cultures or social
structures and philosophical systems of "the West" — geographically these are namely
Western Europe, North America, and Australia/New Zealand and includes individuals
selecting the “American,” “Canadian,” “UK,” “Australian,” and “New Zealander”
categories for the Cultural/ethnic identity survey item.

Effective school — For the purpose of this study, key characteristics of ‘effective’
schools include the following: strong leadership, a positive learning environment, high
expectations, order, structured teaching, and school leaders and teachers have positive
relationships with students and with parents and communities (Blair, 2002). This study
focuses on the positive relationships with parents.

International Schools — For the purpose of this study, international schools may
be defined as private schools established to follow US standards of practice that are
referred to as “American overseas schools or international schools” (Gillies, 2001, p.
395). Gillies (2001) goes on to describe these schools’ student bodies as “compris[ing]

the dependent children of U.S. government employees, children of other resident U.S
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citizens, members of diplomatic families from various nations, dependents of the

international business community, and host-country children” (p. 395). The Accrediting

Commission for Schools, Western Association of Schools and Colleges (WASC),

recognizes the American/ International School as being one in which:

1.
2.

3.

The basic language of instruction is English.

The school is accredited, or eligible for accreditation, by one of the regional
accrediting associations.

The course of study, as well as marking, grading and reporting procedures,
facilitates student and faculty transfer to other schools of a similar type in
other countries and within the United States.

. The school administration and governing body are responsive to the needs of

their immediate user community meaning students, parents, and faculty.

. The curriculum is similar to that commonly found in the United States and

generally meets the minimum requirements for admission to North American
and other worldwide English-speaking colleges and universities.

. The student body is oriented toward programs commonly found in the United

States and other English-speaking countries, including those of an extra-
curricular or co-curricular nature.

. Programs of studies include courses dealing with the history, culture, and

language of the host country, in addition to those that are clearly North
American.

. The school’s governing body is not subordinated solely to a national

government or a central ministry, but is a local entity responsive to the needs
of the users of the school.

. The stated philosophy of the school indicates a flexibility and responsiveness to

the wishes of its users and contains procedures for participation by those users
to effect changes in the school’s program
(Western Association for Schools and Colleges, 2009, p. 4).

Governance — The decision-making, policy-making, objective setting, and

exercise of authority in an organization, institution, or agency. This includes

administrative or management functions to the extent that they relate to the execution of

policy and authority (e.g., involving parents in school decision-making). These roles may

include but are not limited to being a participant on an advisory committee or school

improvement council, an active member of the Parent-Teacher Association (PTA) or on

the school board (Cotton & Wikelund, 2001).
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Parental expectations — A set of beliefs, underlying assumptions, and aspirations
that relate to, but are not limited to, the relationship of the students to the faculty,
curriculum, discipline, extracurricular programs, decision-making, and family
composition. These beliefs and assumptions will motivate a parent to a particular
behavior pattern (Kaplan, Liu, & Kaplan, 2001).

Parents — For the purpose of this study, the term parent refers to a person who has
guardianship of a child enrolled as a current student at an international school involved in
this study (Carden, 2005).

Parental involvement — Parental involvement can be defined broadly as parental
participation in the educational processes and experiences of their children, where
families participate in decision-making roles in their children’s educational programs,
administration or school management (Daniel, 2011; Jeynes, 2005a, 2007). In this study,
the phrase also refers to Epstein’s (Epstein, 1987a, 1995; Epstein & Sanders, 2002; Fan
& Chen, 2001) work on parental involvement in their children’s education. She identified
six types of education-related opportunities for parental involvement:

(1) Parenting — helping parents to establish home environments that support

children as students and helping schools understand families.

(2) Communicating — designing and conducting effective forms of two-way

communication about school programs and children’s progress.

(3) Volunteering — recruiting and organizing help and support for classrooms,

school functions, and student activities.
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(4) Learning at Home — providing information, ideas and opportunities to parents
about how to help students at home with academic decisions, homework and
curriculum related activities.

(5) Decision-Making — involving parents in various aspects of school governance
(6) Collaborating with Community — strengthen and support schools, students and

their parents, and from schools, parents and students to support the community

15



Chapter 11

Review of the Related Literature

Introduction

The literature on parent involvement is considerable. Research on parent
involvement has identified five recurring themes (Christenson, Rounds, & Gorney, 1992).
The first theme involves the notion that all parents want their children to be successful in
school, but they did not know how to help their children (Epstein, 1986). Second, parent
involvement includes both home and school-based activities. Due to family structures and
work commitments, parents are more available for activities at home than during the
school day (Epstein, 1987c). The third premise from research shows that parents are more
likely to be involved if they believe their input will make a difference in achievement for
their children (Eccles & Harold, 1993; Hoover-Dempsey & Sandler, 1997; Rich, 1987).
A fourth recurring theme is that the efforts of the school to involve parents are more
influential than parent income or education levels (Griffith, 1996; Jeynes, 2005a, 2005b,
2007). Finally, the fifth topic is that there is communal responsibility for student learning,
referred to as collaboration between the school and family, which, is essential for success
of all students (Epstein, 1987b; A. T. Henderson & Berla, 1994; Stiles, 1992).

While the literature covers a broad range of parental involvement ideas, the
emphasis of this literature review focuses on parent involvement and student achievement
as an impetus to garner parental involvement in international schools. As the following
review shows, parental involvement has been correlated with improved student
achievement. This foundation is the basis for seeking to understand the expectations of

international school parents in regard to their involvement at school.
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Parent School Involvement and Student Achievement

The quantity of literature correlating improved student academic performance
when parents are involved continues to expand (Christenson, et al., 1992; Epstein, 1991;
Fan & Chen, 2001; Grolnick & Slowiaczek, 1994; A. T. Henderson & Berla, 1994;
Jeynes, 2003, 2005a, 2007; Ma & Klinger, 2000; Sheldon & Epstein, 2005; Singh et al.,
1995; Stewart, 2008; Villas-Boas, 1998). Conventionally, parental involvement has
included attendance at teacher conferences and involvement in school activities, such as
open houses and social activities. Overall, the research has supported that parents are
instrumental to their children’s academic success and that parental involvement has a
positive correlation with student achievement. In a recent study examining the
mechanisms that explain the association between parent involvement and student
academic performance, Topor, Keane, Shelton, and Calkins (2010) hypothesized that
parents who have a positive attitude toward their child’s education, school, and teacher
are able to positively influence their child’s academic performance through two
mechanisms. These mechanisms involve engaging with the child to increase the child’s
self-perception of cognitive competence and by engaging with the teacher and school to
promote a stronger and more positive student-teacher relationship. Their results showed
that, taken together, perceived cognitive competence and the student-teacher relationship
fully mediate the link between parent involvement and academic performance. These
findings demonstrate that increased parent involvement has been significantly related to
both higher achievement test scores and increased academic performance. The discussion
noted that administrators and policy makers should “continue to investigate ways to

increase a parent’s positive attitude about their child’s education and demonstrate to
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parents that their attitude is related to their child’s academic performance” (p. 194). As
attitude toward school may be a factor in parental expectations for involvement, it is
logical to cultivate positive attitudes among parents toward school. These attitudes, of
course, may be affected by cultural expectations and must be investigated to determine if
differences indeed exist among parents regarding expectations.

Jeynes (2005a, 2005b, 2007, 2010) conducted several meta-analyses involving
parental involvement; one each for urban elementary and secondary student academic
achievement and another reviewing more subtle aspects of parental involvement. In these
studies, he summarized 93 studies involving over 300,000 students. For elementary
students, greater parent involvement was linked to higher student achievement, with an
effect size of .75 SD (2005a). On the whole, secondary school level results show greater
parental involvement predicts higher scores for all academic variables with an effect size
of .55 of a SD (2007). For standard deviation units, .7 is considered a large effect, .5 is
considered medium, and .3 is considered small. These findings held up for children of all
races in the sample, for boys and girls, and for children at each SES level in the sample.
The results of these meta-analyses show that student academic achievement correlates
positively with increased parental involvement.

Other research shows that the type of involvement must be considered to
understand the influence of parental involvement on student achievement (DePlanty, et
al., 2007; Jeynes, 2011). For example, researchers must consider whether involvement
means involvement at school vs. involvement at home. Or does involvement mean
parental aspirations for their children’s achievement? Or does involvement mean

communication between parents and children? Or does involvement mean parental style?
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Because of these uncertainties, this research defines parental involvement using Epstein’s
(1995) typologies described later in this chapter.

Barge and Loges (2003) described how perceptions among parents, students, and
teachers influence academic success. The development of relationships between teachers
and parents emerged as an important aspect of the research. Four themes characterized
parental involvement in this study: (1) monitoring student academic progress, (2)
cultivating personal relationships with teachers, (3) utilizing extracurricular school
programs, and (4) developing community support systems. While these themes depart
from Epstein’s (1995) typologies (discussed later in this section), Barge and Loges’ case-
study emphasizes relationships rather than Epstein’s parents’ roles in the home,
communication, and participation at school as volunteers in classrooms and on
committees. However, encouragement and monitoring of students’ academic progress
through relationships with teachers and children supports Jeynes’ (2010, 2011) line of
reasoning about subtle features of parental involvement.

Recommendations for future research made by Fan and Chen (2001) emphasized
the operational definition and measurement of parental involvement. Indeed, the
suggestion was made to separate the different dimensions of parental involvement rather
than being summed up in a general composite. Baker and Soden (2005) suggested that
parents be included in the development of measures and protocols as a mechanism for
obtaining valuable input. Socio status (SES) was also linked to increased parental
involvement in schools (Fan & Chen, 2001; Sheldon, 2002).

From this research literature, it is clear that parental involvement in education

reveals myriad benefits for students in regard to achievement and more in school. Cotton
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and Wikelund (2001) listed positive effects on student achievement, student attitude and
behavior. They also found in their review of the literature that involving parents in
decision-making showed benefits for relationships among parents and school personnel,
the emergence of parents as resources, and school advocacy in the community. Later
findings by Topor, et al. (2010) showed that parental involvement may become a potent
influence on school and academic policies that have a direct influence on their child’s
school activities and academic success. By establishing associations with school
administrators through involvement in parent-school organizations, parents may
influence policy and monitor the functioning of their child, teachers, and administrators.
Through this type of involvement, parents show that they value education and academic
achievement. While the mechanisms and the subtle natures of the types of involvement
need more research, it seems a prudent course for administrators to pursue increased
parental involvement in international schools as it is positively correlated with student
achievement.
Theoretical Models

Until the development of several theoretical frameworks by Epstein (1987a,
1987b, 1987c, 1995), Hoover-Dempsey and Sandler (Green, Walker, Hoover-Dempsey,
& Sandler, 2007; 1997), and Chrispeels (1996) research has been somewhat fragmented.
These last two frameworks are described briefly in reverse order here before finally
describing Epstein’s model in more detail.

In 1996, Chrispeels described a framework for parent involvement that brought
the ideas of effective family practices together with research on effective schools. In this

juxtaposition, with a partnership mentality, school leaders can focus on strategies that
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bolster student learning both at home and at school. These efforts build compelling
alliances between schools and parents that eventually involves the whole community
(Chrispeels & Rivero, 2001). Her five types of involvement include: (1) two-way
communication, (2) support of the child, family, and the school, (3) learning about each
other and how to work together, (4) sharing teaching responsibilities, and (5)
collaborating in decision-making and advocacy. This model was examined and rejected
for this research as it focused on partnerships with parents to provide a more supportive
learning environment at home. While this partnership is worthwhile, it does not lend
itself as easily to answering the research questions of this study.

Hoover-Dempsey and Sandler’s (1995, 1997) model for parental involvement is
influenced by psychological theory to understand why parents become involved. This
motivational model has three questions to anchor whether, in an additive sense, parents
become involved: (1) parents’ role-construction includes participation in their child’s
education, (2) parents’ sense of efficacy provides for a positive perception that they can
help their child succeed through involvement, and (3) parents perceptions for
opportunities or demands that the school and their child want them to be involved.

This model comes closer to addressing my research questions as the decision to
become involved may indeed be moored in culture. However, the model was rejected as a
basis for my study because my research questions sought to determine what differences
exist between different cultures in regard to expectations for involvement. The Hoover-
Dempsey and Sandler model could be used as a basis to study how Western-trained
administrators could use this knowledge to engage parents from Eastern culture, but this

was not my focus for this study.
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Conceptual Framework

Epstein’s (1987b) model of overlapping family and school spheres will be used as
the conceptual framework of this study (see Figure 1). In this model, three forces control
the degree of overlap: time, experience in families, and experience in schools. Time
moves in one direction and refers to age and grade level of the child in school. The
spheres typically show less overlap in infancy, but slowly merge as children begin formal
schooling. Depending on the time period in school, one could expect the overlap to
increase and decrease. Generally, the most overlap shows in preschool and early
elementary school. This overlap, however, depends upon the two other forces, experience
in families and experience in schools. These forces represent the pressures placed on
family and school organizations by one another. They push and pull the spheres,
changing the degree of overlap. “When parents maintain or increase interest and
involvement in their children’s schooling (Force B), they create greater overlap of the
family and school spheres than would be expected on the average. When teachers make
parents part of their regular teaching practice (Force C), they create greater overlap than
would typically be expected” (p. 128). These forces (B and C) illustrate the influence
parents and schools have on children, taking into account the history, development, and
the changing experiences of parents, teachers, and students.

The model goes further to explain the interpersonal relationships within and
between organizations. There are two levels of interaction at work here — one between

organizations (family and school) and the other between individuals (parent and teacher).
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Figure 1: Model of overlapping spheres of influence of families and schools

Family School
“---» <“---»
Force B Force C
Experience/ Experience/
Philosophy Philosophy
of Family of School
---------- >
Force A
Time / Age / Grade Level
Key: Intra-institutional interactions (lower case)

Inter-institutional interactions (upper case)

flF = Family
s/S = School
c/C = Child
p/P = Parent
tT = Teacher

(Epstein, 1987b, p. 127)

Examples for Family (F) and School (S) interactions might include
communication from the school to all parents regarding parent-teacher organizations,
policies, or available workshops or volunteer opportunities. Examples of Parent (P) and

Teacher (T) interactions include parent-teacher conferences, communications regarding
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student behavior in class from the teacher, or a note from parents on personal needs of an
individual child (C).

This study examines the expectations of international school parents regarding the
interaction between families and schools and among parents and teachers. Epstein’s
(1987b) framework “assumes that there are mutual interests and influences of families
and schools that can be more or less successfully promoted by the policies and programs
of the organizations and the actions and attitudes of the individuals in those
organizations” (p. 130). Consequently, school leaders can adjust their practices through
cultural sensitivity to accommodate differences in parent expectations of involvement.
The model shows the interaction at two levels; between institutions (school and family)
and between individuals (parents and teachers). Thus, it reflects the overall dynamic that
the research questions address.

Epstein (1995) describes six types of involvement that parents practice in
partnership with schools (see Table 2). The six types involve practices that present
challenges and redefinitions which eventually bring about different results for students,
parents, and teachers. This research focuses on Type 2 (Communicating), Type 3
(Volunteering), and Type 5 (Decision-Making) as these involve tasks most directly under
school control.

The practices which Epstein (1995) labels Type 2 (Communication) involve:
conferences with every parent at least once a year, language translators as needed, review
of students’ work by parents and comments made, regular schedule of notices or memos,
and clear information on policies, reforms, and programs. Type 3 (Volunteering)

practices are described as setting up volunteer programs, providing a parent room or
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family center, surveying parents about talents and availability, developing contact lists,
and supporting parent safety patrols. Finally, Type 5 (Decision-Making) practices
encompass active parent organizations for input on curriculum, safety, personnel, parent
participation on school improvement councils, school committees for family and
community involvement, and networks to link families with parent representatives. These
three types of parental involvement are related directly to occurrences at school and are

Table 2. Epstein’s Framework of Six Types of Involvement

Type 1 Help all families establish home environments
Parenting to support children as students.

Type 2 Design effective forms of school-to-home and
Communicating home-to-school communications about school

programs and children’s progress.

Type 3 Recruit and organize parent help and support.
Volunteering

Type 4 Provide information and ideas to families about

Learning at Home how to help students at home with homework
and other curriculum-related activities,
decisions, and planning.

Type 5 Include parent in school decisions, developing
Decision-Making parent leaders and representatives.

Type 6 Identify and integrate resources and services
Collaborating with Community from the community to strengthen school

programs, family practices, and student
learning and development.

(Epstein, 1995)
within the scope of school leadership practices. These constitute an appropriate starting
point for gathering data before soliciting increased parent involvement. As these may or
may not be expectations that parents from the East would presume, it seems prudent to

determine if there are differences in expectations before proceeding.
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As mentioned earlier, these types of involvement provide challenges and the need
to redefine some basic principles. The challenges of communication (Type 2) are quite
explicit when operating a school overseas as English language may not be spoken by a
majority of the parents. There may also be challenges with readability or the
content/nature of the communications. This means that parents outside the USA may not
have thought about such items as school effectiveness or what characteristics promote
higher levels of learning. It is important for schools to redefine communication to
“establish clear two-way channels for communications from home to school and from
school to home.” (Epstein, 1995, p. 705).

Volunteering presents its own challenges in International Schools as many parents
are reluctant to participate at school in an environment so foreign to their own
experiences in school (Krairiksh, 2011). The language barrier is also one that prevents
many willing parents from helping in classrooms or at social events. Epstein (1995)
addresses these challenges by suggesting volunteer training programs and recruiting
volunteers from wide-ranging backgrounds so that all parents trust that their abilities and
time are wanted. The term “volunteer” needs to be redefined as “anyone who supports
schools goals and children’s learning or development in any way, at any place, and at any
time — not just during the school day and at the school building” (p. 705).

Parental expectations for involvement in school decision-making vary in
International Schools around the world. For example, school board structures differ on a
continuum from including only parent representation to consisting entirely of parents in
the cases of community schools (Blandford & Shaw, 2001; Hayden, 2006). Thus, parent

realization of their expectations would be difficult to generalize. A key point that Epstein
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(1995) made regarding the challenges of parental involvement in decision-making is to
provide training for parent leadership so that parents can represent broad family
perspectives and communicate information back to parents. Another challenge is to
ensure that parent representation includes leaders from all racial, ethnic, and
socioeconomic groups of the community. This requires the redefinition of “decision-
making” to mean “a process of partnership, of shared views and actions toward shared
goals, not just a power struggle between conflicting ideas” (p. 705). Parent leadership
must also take into consideration real representation so that school leaders hear from all
parent stakeholders.
Cultural Aspects of Parental Involvement

Parental involvement research relating to those cultures different from
mainstream America has focused mostly on subcultural groups within the US. A meta-
analysis conducted by Jeynes (2003) reviewed 21 studies with nearly 12,000 subjects
related to parent involvement in minority children’s academic achievement. The racial
groupings were categorized into six different groups: (a) mostly African American
participants, (b) all African American participants, (c) mostly Asian American
participants, (d) all Asian American participants, () mostly Latino and Asian American
participants, and (f) all Latino and Asian American participants. All of the studies
showed a positive effect with the various effect sizes for the four Asian American
categories ranging from 3 = .22 to .48, where a small effect is p = 0.1, a medium effect is
B =0.3, and a large effect is p = 0.5. One of the most salient points made in the review
was that “the research evidence indicates that parental involvement positively affects the

academic achievement of children no matter what the racial heritage is of the children
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being studied” (p. 204). However, the point was made that African American and Latinos
students benefited more from parental involvement than did their Asian American
classmates. This may be an effect of single parent home families where African
American and Latino children are more likely to fall into that situation than Asian
American children may. Caution should be exercised when interpreting causality as these
data are correlational associations only.

The challenges of interpreting parental involvement from this research are
evident. The meta-analysis categories group all Asian American students together, with
Latino students in some studies. The people who live in Asia “have very different
cultures and speak different languages, and their societies have different political systems
and economic situations” (Zhao & Qiu, 2009, p. 339). Certainly, one must expect the task
to be muddled at best when attempting to apply these findings to international school
settings. International school settings demonstrate differences among the student
populations that can only be tangentially related to research in the United States. It is
important to seek understanding of these differences in expectations so that school
leaders can make appropriate decisions regarding soliciting parental involvement in
international schools.

For some time, researchers in America have been interested in cultural
expectations for parental involvement. Mathews (2000) investigated South Asian and
Southeast Asian Americans’ cultural patterns to identify implications for teaching. She
identified nine factors that are important when interacting with South Asian and
Southeast Asian families: family relationships, respect for age, social interaction and

behavior, communication style, family expectations of success, humility, school situation,
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decision-making, and barriers to socialization. Family structure is hierarchical and the
father is considered the head of the family. The mother tends to take care of the
household and is more emotionally available (Krairiksh, 2011). Grandparents have high
status and are typically more involved as members of family that extends both vertically
and horizontally. Children concede a great indebtedness to their parents for taking care of
them and supporting them through obtaining their education, getting a job, and even until
marriage. This collectivist versus independent responsibility for Asian family members is
an anchor for Asian cultural contexts (Hwa-Froelich & Vigil, 2004).

As respect is based on age and official position, teachers are usually afforded
quite high status. The interpersonal interactions that take place among individuals are
much more formal than the types of interactions in the United States. Polite and
considerate interactions are expected and communication tends to avoid disagreements or
unpleasant interchanges (Trumbull, 2011). Parents expect children to bring pride and
honor to their family by demonstrating success in their academic studies and careers.
However, it is important not to boast of these accomplishments and to remain humble. In
school situations, students tend then to be more reserved and nonassertive. Indeed,
parents also exhibit these characteristics in interactions with school leaders, though
parents still generally make decisions for their children in many cases regarding
academics and careers. Socialization challenges demonstrate another difference among
South Asian and Southeast Asian Americans as their accents while speaking English can
be quite marked (Mathews, 2000).

Sy, Rowley, and Schulenberg (2007) studied predictors of parent involvement

among Asian American and European American families. Their results showed that

29



Asian American parents value preparation of their children for academic success by
limiting television watching at home and participating more in home activities that may
help their children develop better academic skills. Traditional cultural beliefs for Asian
Americans indicate a lower tendency for participation in non-home activities, however,
the parents’ level of assimilation or acculturation to the values of an American system
may play a role. Sy et al. (2007) suggest that “cultural values can shape parents’
education-related behaviors in way that may not be obvious” (p. 24). Diamond, Wang,
and Gomez (2006) suggested that Chinese American parent involvement can be
characterized as “back stage/behind the scene” and thus may not be overtly measurable.
While these examples reflect research that has taken place in the US, there is merit in
examining these ideas for international school situations since there is minimal research
for international schools in this area. It is an important point to take into consideration for
this dissertation research as international school leaders need to understand international
school parent expectations, not assume them (Quiroz, Greenfield, & Altech, 1999).
Finally, “[f]lrom a policy perspective, parental involvement in the school is perhaps the
most important area for analysis since this can be controlled directly (as opposed to
indirectly through parental involvement in the home) by educators and administrators”
(emphasis original, Arguea & Conroy, 2003, p. 120).
Research from International Perspectives

International perspectives on parental involvement in the literature are scarce. The
few that exist support differences among cultures in regard to their expectations for
parental involvement. It has been suggested that Asian students place primary emphasis

on academics and stress effort rather than natural ability, as their key to success (B. B.
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Henderson, et al., 1999; Pearce, 2006). This cultural factor was evident in much of the
literature. Peng and Wright (1994) examined home environments and educational
activities that seemed to account for most of the differences in academic achievement
between Asian American students and their peers. If Asian parental expectations for
involvement in their child’s education focus on home environmental factors, it is
important to determine what those expectations are.

Parental influences on academic achievement of Asian immigrants, Asian
American, and White Americans was compared due to an idea that cultural upbringing
may be a strong factor contributing to the educational success of both Asian students in
Asian countries as well as in the United States. Mau (1997) found that both Asian
immigrants and Asian American students spent considerably more time on homework
while White American students reported more parental involvement in school related
activities. In examining the results, Asian immigrants and Asian Americans were less
engaged in participating types of involvement (e.g., volunteering, participating in school
events, and attending conferences) than White American parents. Mau stated that these
results may be explained by fluency issues or understanding of the school environment
but it is just as likely that “parents of Asian immigrant students may perceive school
involvement as less important due to cultural beliefs” (p. 275). It has been suggested
however, that administrators should seek parent involvement for keeping cultural ties
with “indigenous populations” (Hanchanlash, 2004). The links between parents and
teachers/administrators would be of benefit to both in creating mutual understanding of

cultures.
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In research conducted by Tucker and Fail (2007), Thai parental and Western
teachers’ perspectives on education were compared in an international school setting.
These views were found to be quite similar in most areas, however, two areas
demonstrated a polarity of opinions: the key aims of school education and the role of
teachers. Thai parents stressed the idea of academic achievement and career preparation
as the key aims of education while the Western teachers saw social/moral learning and
preparation for life as more crucial. The role of the teacher is more significant from the
Thai parents’ perspective as well. Western teachers believed they acted more as a
“facilitator” rather than more directed interaction in the student’s academic endeavors.
These perspectives should influence expectations for involvement in school as parents
focus their efforts on home environment rather than school environment participation.
This dissertation research needed to be conducted to determine if these differences exist
among international school parents so that school leaders will be able to make better-

informed decisions.
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Chapter 111

Research Design and Methodology

Purpose of the Study

The purpose of this study was to investigate the similarities and differences in the
expectations for involvement among parents of different cultural/ethnic groups at three
international schools in Bangkok, Thailand. This study was similar to Hall’s (2005) study
of Chinese, Korean, and American parental expectations. In her study, Hall created an
instrument based on the Mid-Atlantic Equity Center Parent Involvement Survey and the
National Standards for Parent/Family Involvement Programs National PTA Survey,
Parent Involvement in Our Schools. She then followed up the survey with individual
interviews with five parents from each parent group.
Research Methods

This study departed from Hall’s work by further adapting her survey instrument
and using focus groups of Eastern (Thai, Indian, Japanese) and Western (American,
Canadian, UK, Australian, New Zealander) ethnic/nationality groups instead of
individual interviews. In this mixed-methods approach, the focus group guiding questions
emerged from the responses to the survey. Johnson and Onwuegbuzie (2004) state that
“mixed methods research should, at this time, use a method and philosophy that attempt
to fit together the insights provided by qualitative and quantitative research into a
workable solution” (p. 16). The focus group allowed respondents “to clarify questions or

expand [their] own perceptions by sharing and comparing them to those of others”
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(Anderson, 1998, p. 200). Stufflebeam (2001) made a clear argument regarding mixed
method research:
“Use of both quantitative and qualitative methods is intended to ensure
dependable feedback on a wide range of questions; depth of understanding of
particular programs; a holistic perspective; and enhancement of the validity,
reliability, and usefulness of the full set of findings. Investigators look to
quantitative methods for standardized, replicable findings on large data sets. They
look to qualitative methods for elucidation of the program’s cultural context,
dynamics, meaningful patterns and themes, deviant cases and diverse impacts on
individuals as well as groups. Qualitative reporting methods are applied to bring
the findings to life, to make them clear, persuasive, and interesting. By using both
quantitative and qualitative methods, the evaluator secures crosschecks on
different subsets of findings and thereby instills greater stakeholder confidence in
the overall findings” (p. 40).
The sequence of using focus group discussion as a successor to quantitative work
provided greater insight or context to the quantitative findings. Thus, the purpose of the
focus group discussion was not only to validate and to illuminate the data to be collected
with the survey, but to identify why relationships exist. This dissertation research gauged
international school parental involvement expectations, thus gaining insight on parental
involvement measurement.
Population and Sample
All parents who have children attending three independent international schools in
Bangkok were asked to complete a survey designed to assess their views on the
appropriate level of parent involvement in the school. By inviting all parents, each parent
had an equal opportunity to participate in the research study, making this a probability
sample and increasing external validity or generalizability to the defined population

(Trochim & Donnelly, 2008). Those parents indicating American, Thai, Indian, or

Japanese were included in the analysis.
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In an effort to estimate the number and percent of parent representatives in each
ethnic group, | was only able to collect data on student ethnicity at the three schools as
reported in Table 3. Although these data represent the best proxy available, there are
biases inherent in these estimates. For example, parents may have had more than one
child enrolled at a school. Thus, the numbers in Table 3 would overestimate the number
of parents in each ethnic group. These estimates may also have been biased because the
nationality/ethnicity of the parent answering the survey may not be the same as the child
in such cases as adoption or children resulting from parents of two different
nationalities/ethnicities (i.e., Thai/American or Japanese/UK children). SES was included
in this dissertation study as a control predictor. | wished to eliminate the effect of SES so
that I could isolate the variation in parent expectations for involvement associated with
the question predictors, culture, and ethnicity.

Table 3. Sample School Nationality Compositions

School St-[l (()jzar:ts Thai Indian Japanese American
School 1 1196 950 (79.4%) 29 (2.4%) 20 (1.7%) 10 (1.0%)
School 2 1406 1079 (76.7%) 83 (5.9%) 40 (2.8%) 58 (4.1%)
School 3 1847 387 (20.1%) 41 (2.2%) 129 (7.0%) 671(36.4%)
Percent of

Total 100% 54.3% 3.4% 4.2% 16.6%
Total

Students 4,449 2,416 153 189 739
(all schools)

(Davies, August 2011; Gerritz, August 2011; Takeuchi, September 2011; Toscano, August 2011)

To determine a target responding sample, a power analysis was conducted several
different ways. First, | used the tables published in Kraemer and Thiemann (1987) with
the standard alpha level of .05, the beta level of .20, and identifying the critical effect size

of .25, leading to a calculation of the power of .80. According to Kraemer and Thiemann
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(1987) , the target responding sample, given these specification, would be 123. A more
detailed and more precise estimate of target responding sample can be found using the
sample size calculator published by Faul, Erdfelder, Buchner, and Lang (2009; 2007).
According to this calculator for the ANOVA with two groups (Eastern vs. Western
cultures) with a specified alpha of .05, power level at .80, and critical effect size of .25
the estimate for the minimum sample size is 128, or 64 subjects per group (research
questions 4 and 5). Thus, 64 Eastern (Thai, Indian, Japanese) participants and 64 Western
(American, Canadian, UK, Australian, and New Zealander) participants will provide the
minimum necessary sample. The estimate for the minimum responding sample for
research questions 2 and 3, using the same alpha, power level, and critical effect size, was
calculated to be 180 for the total sample size or 45 per group, more specifically: Thai,
Japanese, Indian, and American (Faul, et al., 2009; Faul, et al., 2007). Thus, to assure
adequate sample sizes for each set of analyses in the quantitative questions (i.e., 2-5), |
aimed to recruit at least 64 Western parents and at least 45 parents in each of the
following groups: American, Thai, Japanese, and Indian. The target responding samples
computed on the basis of Kraemer and Thiemann (1987) and Faul and colleagues (2007)
address the minimum requirements needed to assure a power level of .80. As ANOVA
requires independent observations, only one parent from each family was asked to
complete the survey.

Those parents identifying themselves on the survey as American, Canadian, UK,
Australian, New Zealander, Thai, Indian, and Japanese were included in the analysis for
this study. Parents who indicated via the online survey that they are also willing to

participate in the focus group discussions were contacted for focus group discussions.
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The intention was that groups from each school would consist of 6-10 participants of
each cultural group (Western or Eastern). This created two groups, Western (American,
Canadian, UK, Australian, New Zealander) and Eastern (Thai, Indian, Japanese), at each
school, adding up to 12-20 participants. The three schools participating then would have
generated six groups consisting of 36-60 participants in total for the qualitative portion of
this research providing insight to answer research questions 6 and 7.
Survey Instrument

Data were collected via a web-based survey called the International School Parent
Involvement Survey (ISPIS) and responses gathered in a database for analysis. The ISPIS
was adapted from the instrument used by Hall (2005) to analyze the data collected and
has five sections. These five sections are: (1) General School Decision-Making, (2)
Academic Decision-Making, (3) Social Involvement at the School (an aspect of
volunteering), (4) Parents’ Presence at School (classrooms, committees, etc.), and (5)
Communication. These sections are based on Epstein’s (1995) framework of six types of
involvement. The ISPIS section questions focus on three types of Epstein’s typologies for
parental involvement: Type 2 (Communicating), Type 3 (Volunteering), and Type 5
(Decision-Making) categories (as described in chapter 2, see Table 2). The other three
types of involvement described by Epstein (Type 1-Parenting, Type 4-Learning at Home,
and Type 6-Collaborating with Community) were not addressed in this study.

The survey questions of ISPIS were vetted by four experts in the field using a
Delphi Method (Dalkey, 1969) to ensure content validity regarding parental expectations
for involvement. This group consisted of Dr. Janet Epstein, Dr. Graham Daniel, Dr. Peter

Toscano, and Ms. Rose Puffer. Dr. Epstein is Director of the Center on School, Family,
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and Community Partnerships and the National Network of Partnership Schools (NNPS),
Principal Research Scientist, and Research Professor of Sociology at Johns Hopkins
University. In 1995, she established the National Network of Partnership Schools
(NNPS). Dr. Epstein has over one hundred publications on family and community
involvement. Dr. Daniel is a lecturer in Educational Psychology on the Bathhurst campus
of Charles Sturt University in Australia. He has published articles on parent involvement
in schools and his research focus examines developing a framework reflective of the
socio-cultural differences among the families within school contexts. Dr. Toscano is the
head of school at Ruamrudee International School in Bangkok, Thailand. He has worked
in the field of education in three Asian countries and earned his doctorate in educational
leadership and change with a concentration in grounded theory methodology. Ms. Puffer
is the superintendent of the International School of Islamabad in Pakistan. She has been
an international educator for over 30 years and has expertise in the areas of accreditation,
collaboration, and assessment. Her inclusion of parent stakeholders in the accreditation
process has been a model for other schools. The ISPIS was submitted to these experts,
individually, to scrutinize and provide feedback regarding content validity. After a first
round, appropriate modifications were made to the ISPIS and the survey was again
submitted to these individuals for a second round of scrutiny. The final version of the
ISPIS appears in Appendix A.

The ISPIS was translated into Thai and Japanese and back-translated into English
to check the consistency of the translation for those parents who wished to take the

survey in these languages (see Appendix A for Thai and Japanese versions). The back
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translation helped ensure congeneric validity or that the contents were the same in
English, Thai, and Japanese versions of the survey.

It is my hypothesis, based on a theoretical position, that parents of younger
children would be more involved with their children, in general, due to the child’s early
developmental status and the need for more parental support. Logically, then when
children are at a developmental stage in which they need more parental support and
involvement, this would carry over into their school life. Criterion-related validity was
thus established post-hoc by reviewing the mean scores of respondents with children in
the elementary and high school sections — using a prediction that the expected means for
parents of elementary students will be higher on expectations of parent involvement
compared to parents of older students (Eccles & Harold, 1993). This idea was tested with
a series of one-way analysis of covariance (ANCOVA) calculations to compare the
adjusted group means of elementary parents and high school parents; the dependent
variables (DV) consisted of four parent involvement components (i.e., Decision-Making,
Social Involvement, Parents’ Presence at School, and Communication). I included in the
analysis a covariate for the presence of young children at home coded either yes or no,
because | reasoned, no matter what the developmental level of the school-age children,
parents’ involvement would be impacted by the presence of young children at home.
Thus, | needed to apply a statistical control for this effect. The ANCOVA was significant
for school level at the trend level for Decision-Making (F = 2.841, p =.093), Social
Involvement (F=2.875, p = .091), and Parents’ Presence at School (F=3.513, p =.062).
The effect was significant at the conventional level of .05 for Communication (F=5.358,

p =.022). Thus, I concluded this analysis presented evidence of criterion-related validity
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for the research instrument. Appendix B shows the calculations for the ANCOVA for

criterion related validity.

Pilot Study

A pilot study was conducted with a sample (n = 44, consisting of 10-12
participants from each national/cultural group) at one of the schools to ensure that
psychometric properties of reliability and validity were appropriate. Appendix C contains
tables (C1-C13) identifying the frequencies of each of the responses for the demographic
questions. Table C14 in Appendix C identifies the demographics questions and the
number of valid responses for each.

The research questions also require a recoding of the nationalities so that
American, Canadians, UK, Australian, New Zealander nationalities are grouped together
as “Western” while the other three nationalities (Thai, Japanese, and Indian) are grouped
together as “Eastern” nationalities. Table C15 in Appendix C shows the frequency of the
responses for these recodes.

The responses to each of the factors were scored so that Strongly Agree was
equated to a score of 1 up through a score of 7 for Strongly Disagree (e.g., Agree = 2,
Slightly Agree = 3, No Opinion = 4, Slightly Disagree = 5, Disagree = 6), thus a lower
score corresponded with greater approval (i.e., parents felt they should have more
involvement in a particular area). Table C16 in Appendix C shows the frequencies and
descriptive statistics for factors one to five.

The Cronbach Alpha test was conducted to investigate if there was internal

consistency among questions within a single factor. For example, do the respondents
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answer similar questions in a similar way? People who answer Agree or Strongly Agree
on the first item in factor 1 should, logically answer Agree or Strongly Agree on the other
items in factor 1. People who answer Disagree or Strongly Disagree on the first item in
factor 1 should, logically answer Disagree or Strongly Disagree on the other items in
factor 1. The results should demonstrate consistency within individuals in terms of how
they respond to the various items within a given factor (L. Roberts, personal
communication, April 8, 2012).

The Cronbach alpha coefficient looks at the average correlation among all the
items in a factor. Good reliability is achieved with a Cronbach Alpha score of >.70. In
some cases, the reliability can be improved by re-computing the Cronbach Alpha after
deleting one item at a time. In a sample case, if the original Cronbach Alpha is .6 but then
“jJumps” up to .72 after deleting a particular item (e.g., item B), we conclude that item B
does not belong in the factor, and it can be removed (L. Roberts, personal
communication, April 8, 2012).

Data were analyzed and adjustments made accordingly to ensure internal
consistency reliability of each dimension to be .7 or above for acceptable use in the full
study. I found good reliability of > .70 for Factor 1 (General Decision Making), Factor 2
(Academic Decision Making) and Factor 5 (Communication). Table D1-D3 in Appendix
D shows the statistics for the each of the factors 1, 2, and 5.

However, Factors 3 (Social Involvement) and 4 (Parents’ Presence at School) did
not meet the criterion of .70 as written. Tables D4-D5 in Appendix D show the original

statistics for these two factors (Factors 3 and 5).
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By eliminating the original Question “A” (Factor 3) and Questions D & E (Factor
4), the reliability criterion was achieved for both factors. Thus, all analyses for Factor 3
(Social Involvement) were computed with a factor score created as the mean of items B-F
(i.e., original item A was not included). Similarly, all analyses for Factor 4 (Parents’
Presence at School) were computed with a factor score created as a mean of only items
A-C (i.e., original items D & E were not included). Tables D6-D7 in Appendix D show
the revised statistical analyses for Factors 3 and 4.

The differences between nationality groups for the means and variances on the
parent involvement factors were examined next using a multivariate test. The reasoning is
that these factors are allegedly different features of an underlying common construct; that
the factor scores would be well-correlated and thus could be analyzed with a multivariate
test. Fortunately, the multivariate test also examines this assumption of correlated factors
(L. Roberts, personal communication, April 8, 2012). The multivariate test supported
these assumptions providing valid results. Table D8 in Appendix D shows the between-
subject factors and nationality recode.

The multivariate effect of nationality was significant (Pillai’s Trace = .96; F [15,
114] = 2.6, p < .0005, partial eta = .32). This means that the mean scores on the five
factors (i.e., General Decision Making, Parents’ Presence at School, Communication,
etc.), in general, differed significantly for the various nationality groups. A Box’s Test of
Equality of Covariance Matrices was used to test that the observed covariance matrices of
the dependent variables are equal across groups. The result (Table D9 in Appendix D)

shows the significance greater than .05, meaning that the null hypothesis of no
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differences in covariance matrices was accepted and the data meet the assumption of
multivariate normality.

A Bartlett’s Test of Sphericity with a significance level less than .05 supported the
hypothesis that the variables were well-correlated and thus the assumption of significant

intercorrelation was met. Table D10 in Appendix 10 shows the calculations of this test.

The Levene’s Test of Equality of Error VVariances was used to test that the error
variances of the dependent variables were equal across groups. A series of non-
significant results (p > .05) supported the null hypothesis that factor variances did not
differ across the nationality groups. Table D11 of Appendix D shows the calculations of
these tests.

In a post hoc analysis of the pilot data, multiple comparisons were made between
groups means indicating differences (some significant to the .05 level) between
nationality groups. Table D12 of Appendix D contains these comparisons among the
nationality groups and indicates those that are significant.

Data Gathering

Some of the data were collected with an online survey and answers were
assembled in a database for analysis. The consent form (see Appendix E) was translated
into Thai and Japanese and back-translated into English to check the consistency of the
translation for those parents wishing to take the survey in these languages. The back
translation helped ensure congeneric validity or that the contents are the same in English,
Thai, and Japanese versions of the survey. School leaders were contacted at three
International Schools in Bangkok to seek approval for their participation in the study (see

Appendix F). These three schools fit the definition for International Schools and provided
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a random sample of the accessible population of parents for the study. Formal approval
letters were received from each of the three schools agreeing to participate in the study
(see Appendix G). An original contact email (see Appendix H) was made to initiate the
collection of data from parents. A reminder email (see Appendix I) was sent to school
heads asking them to remind teachers to complete the survey. A final email (Appendix J)
was sent the final week thanking the school heads for their assistance in obtaining
responses for the questionnaire and requesting again for them to encourage parents to
complete the survey. The survey data were collected for eight weeks during the spring
semester of 2012.

To complete the survey, each participant was asked to identify their
cultural/ethnic identity, relationship to the child, level of English understanding, age,
highest level of education, how long their children have attended an international school,
how many international schools their child has attended, family structure, child’s grade
level, and socioeconomic status (SES). These demographic data were used to identify any
co-variables that could be eliminated as alternative causal explanations of any
hypothetical correlations that might have been found. Data were collected (using a
Likert-type scale of strongly agree; agree; slightly agree; no opinion; slightly disagree;
disagree; and strongly disagree) in five dimensions measuring three aspects of parental
involvement expectations: (1) General School Decision-Making, (2) Academic Decision-
Making, (3) Social Involvement at the School (an aspect of volunteering), (4) Parents’
Presence at School (classrooms, committees, etc.), (5) Communication. This survey

consisted of 11 demographic items and 27 statements.
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The qualitative portion of this mixed-method study used a focus group protocol of
questions that emerged from the survey. A separate consent form (see Appendix K) was
used with these focus groups to ensure informed consent had been obtained. These focus
groups, composed of 3-7 individuals from each cultural/ethnic (Eastern and Western)
group, were employed to delve into the results of the survey, gain more information about
parent views and cultural differences as well as to gather data in a more personal setting.

I led focus group interactions as the moderator using a translator where necessary and
audio recorded the sessions. | am a white American male and a principal at one of the
schools included in this research study. | am also a parent of two children who attend the
elementary school in which | am employed. Given this background, it is logical that | am
coming from a Western perspective, and testing that the ideas are valid for an Eastern
cultural population. I incorporated the funnel design (Hennink, 2007), which allowed for
discussion to open with general issues, then to move to more specific issues, and then
finally to close with broader topics (see Figure 2). According to Hennick, “focus group
discussion may be used to understand behavior and provide explanations for certain
beliefs, attitudes, or behavior amongst a target population. [ The discussion] may also be

used to further explain, clarify, or validate the findings of survey results” (p. 12).
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Figure 2: Funnel design of the discussion guide
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(Hennink, 2007, p. 50)

The focus groups of parents from a variety of backgrounds and a wide range of
ages from these ethnic groups were intended to be conducted on location at each school.
The number of parents in each school who volunteered to participate in the focus groups
varied. As it turned out, there were not enough parents to constitute a focus group at one
of the schools. Thus, two focus group discussions took place at each of the other two
rather than three schools. The qualitative data from these two schools was consistent and
sufficient to answer to the research questions. One parent required a translator to be
present due to limited English proficiency; this need was determined beforehand as part

of the arrangements made in setting up the focus group meetings.
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Data Analysis
The first research question was used to ensure that the instrument’s reliability and
validity are suitable in conducting this research.

(1) What is the psychometric validity and reliability of the International School
Parent Involvement Survey (ISPIS)?

This question was answered in four steps as follows: a) content validity was established
by using the Delphi Method (Dalkey, 1969) as explained previously in the Survey
Instrument section, b) internal consistency was examined by computing Cronbach alpha
coefficients for each subscale and for the full scale; a criterion of greater than or equal to
.7 is considered acceptable for instruments of this type, also described earlier in this
chapter, c) factor validity was examined by conducting a confirmatory factor analysis
(CFA) of the ISPIS data — presented in Chapter 4, and d) criterion validity was examined
by testing the hypothesis that western parents of younger students would have higher
mean scores on expectations for school involvement when compared to western parents
of older students — presented in the Survey Instrument section earlier in this chapter.

The data gathered from the ISPIS was used to answer research questions 2-5:

(2) Do parents of different specific ethnic groups (American, Thai, Indian, and
Japanese) at three International Schools in Thailand have different expectations
with regard to involvement (volunteering and communication) in school?

(3) What are the differences in parental expectations of involvement in school
decision-making (general and academic) between specific ethnic groups
(American, Thai, Indian, and Japanese) at three International Schools in

Thailand?
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(4) Is there a difference between Eastern and Western cultures with regard to
expectations of involvement (volunteering and communication) in International
Schools in Thailand?
(5) What are the differences in parental expectations of involvement in school
decision-making (general and academic) between Eastern and Western cultures at
three International Schools in Thailand?
The ISPIS had five dimensions, which combined, measured three aspects of parental
involvement. The responses from parents provide a measurement of how they view their
role of involvement in the school. The five dimensions were: (1) General School
Decision-Making, (2) Academic Decision-Making, (3) Social Involvement at the School
(an aspect of volunteering), (4) Parents’ Presence at School (classrooms, committees,
etc.), and (5) Communication. These dimensions were analyzed by multilevel modeling,
which is a special application of ANOVA. The outcome variables were scores on the
ISPIS. The predictor variables were ethnicity and culture nested within school. | reasoned
that it was important to include school as a nesting variable because one of the
assumptions of ANOVA is independence of observations. As the respondents’ scores on
the ISPIS were correlated within school, a violation of the assumption of independent
observations, the inclusion of the nested effect of school compensated for this violation.
Analyses were conducted with SPSS 19.0.

Prior to a test of these hypotheses, a confirmatory factor analysis (CFA) was
conducted on Eastern vs. Western respondent samples to ensure congeneric validity on

the construct; that is, to ensure that the construct is still valid when considering an
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Eastern perspective on the relationships among the items and factors of the model. This
CFA was conducted and the results are shared in Chapter 4.

The last two research questions (#6 and #7) focused on qualitative aspects of
parental involvement and the data were analyzed more appropriately through text
analysis.

(6) What information regarding variation in expectations for parents in Eastern versus

Western cultures is important to school leaders?

(7) What practices can school leaders utilize to serve better the needs of their Eastern

and Western culture constituents (parents)?

The transcript from the focus group discussions was analyzed for common themes using
conventional content analysis with two naive coders. It added context and depth to the
quantitative analysis. This analysis was used to determine the answers for research
questions 6 and 7. For practical considerations, the transcribed text data were collapsed to
analyze the Thai, Indian, and Japanese data together (Eastern perspective) for these two
questions. The transcribed text data from the Western (American, Canadian, UK,
Australian, New Zealander) focus groups was analyzed separately to provide the Western
perspective.

Table 4 summarizes the data analysis for each research question while a detailed

description of variables is listed in Appendix L.

Table 4. Research Question Data Analysis

Research Question (1) What is the psychometric validity and reliability of the
International School Parent Involvement Survey (ISPIS)?

Variable(s) Items in the ISPIS

Data Source Pilot study data, study sample data
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Data Collection

Analysis

Research Question

Variable(s)

Data Source

Data Collection

Analysis

Pilot study was conducted at one school with approximately 44
participants to completing the survey, to clarify issues, etc. Two
Confirmatory Factor Analyses (CFA) were conducted on the full study
sample; one for Eastern parents and one for Western parents. It was
hypothesized that the factors that would emerge would be congeneric
across culture, that is, the same factors would arise for both subsamples.
If unacceptable model fits were to be found, a set of Exploratory Factor
Analyses (EFAs) would be conducted to uncover the important
dimensions within the data. Again, it was expected that the same factors
would emerge from the analysis of the data from the Eastern culture and
the data from the Western culture.

Confirmatory Factor Analysis (CFA) to verify the factor structure and
Exploratory Factor Analysis (EFA) to determine the factor structure (if
an unacceptable model fit was found). Chi-square (closer to 0 indicates
little difference in observed and expected), Root Mean Square Error of
Approximation (RMSEA) range 0 to 1, < 0.10 to be acceptable,
Comparative Fit Index (CFI) range 0 to 1, > 0.90 to be acceptable.
Validation steps: a) internal consistency was examined by computing
Cronbach alpha coefficients (a criterion of .7 is considered acceptable for
instruments of this type), b) factor validity was examined by conducting
a confirmatory factor analysis (CFA) of the ISPIS data, and c) criterion
validity was examined by conducting a t test of the hypothesis that
western parents of younger students have higher mean scores on
expectations for school involvement when compared to western parents
of older students.

(2) Do parents of specific different ethnic groups (American, Thali,
Indian, and Japanese) at three International Schools in Thailand
have different expectations with regard to involvement
(volunteering and communication) in school?

Parental expectation with regard to involvement (communication and
volunteering) in school (dependent). The factor scores generated by the
CFA and scale scores based on the mean of the high-loading items in the
factor analysis were both analyzed.

Coded vector for ethnic group (independent)

Survey data from ISPIS

Data collection through an online version of the International School
Parent Involvement Survey (ISPIS)

Dimension 3, 4, and 5

Analysis of variance with Multilevel modeling, i.e. inclusion of a fixed
effect for school
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Research Question

Variable(s)

Data Source

Data Collection

Analysis

Research Question

Variable(s)

Data Source

Data Collection

Analysis

Research Question

Variable(s)

(3) What are the differences in parental expectations of
involvement in school decision-making (general and
academic) between specific ethnic groups (American, Thai,
Indian, and Japanese) at three International Schools in
Thailand?

Parental expectation with regard to involvement in school decision
making (general and academic) (dependent). The factor scores generated
by the CFA and scale scores based on the means of the high-loading
items in the factor analysis were both analyzed.

Coded vector for ethnic group (independent)

Survey data from ISPIS

Data collection through an online version of the International School
Parent Involvement Survey (ISPIS)

Dimension 1 and 2

Analysis of variance with Multilevel modeling, with inclusion of a
technique to control for the possibility of correlated error across schools.
SPSS 19.0.

(4) Is there a difference between Eastern and Western cultures
with regard to expectations of involvement (volunteering and
communication) in International Schools in Thailand?

Parental expectation with regard to involvement in school (dependent).
The factor scores generated by the CFA and scale scores based on the
means of high-loading items in the factor analysis were both analyzed.
Coded vector identifying respondent as a member of Eastern (Thai,
Japanese, or Indian) or Western (American, Canadian, UK Australian,
New Zealander) culture (independent)

Survey data from ISPIS.

Data collection through an online version of the International School
Parent Involvement Survey (ISPIS)

Dimension 3, 4, and 5

Analysis of variance with Multilevel modeling that includes a set of
steps to control for correlated error across schools. SPSS 19.0.

(5) What are the differences in parental expectations of
involvement in school decision-making (general and
academic) between Eastern and Western cultures at three
International Schools in Thailand?

Parental expectation with regard to involvement in school (dependent).
The factor scores generated by the CFA and scale scores based on the
means of the high-loading items in the factor analysis were both
analyzed.

Coded vector identifying respondent as a member of Eastern (Thai,
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Data Source

Data Collection

Analysis

Research Question

Variable(s)
Data Source
Data Collection

Analysis

Research Question

Variable(s)
Data Source
Data Collection

Analysis

Japanese, or Indian) or Western (American, Canadian, UK Australian,
New Zealander) culture (independent)
Survey data from ISPIS.

Data collection through an online version of the International School
Parent Involvement Survey (ISPIS)

Dimension 1 and 2

Analysis of variance with Multilevel modeling including a set of steps to
control for correlated error across schools. SPSS 19.0.

(6) What information regarding variation in expectations for
parents in Eastern versus Western cultures is important to
school leaders?

Information regarding variation in expectations that is important to
school leaders (qualitative dialogue)
Focus Group Discussions

Occurs during focus group dialogue at each campus — 4 groups — 2 at
two school (after survey analysis)
Conventional content analysis

(7) What practices can school leaders utilize to serve better the
needs of their Eastern and Western culture constituents
(parents)?

Practices that school leaders utilize to serve better the needs of their
parent constituents (qualitative dialogue)
Focus Group Discussions

Occurs during focus group dialogue at each campus — 4 groups — 2 at
two school (after survey analysis)
Conventional content analysis

The Confirmatory Factor Analysis (CFA) diagram (see Figure 3) shows the

hypothesized relationships among the measures of the ISPIS and the factors related to

parental involvement. The factors of School Decision-Making, Volunteering, and

Communication, all influence the overall picture of parental involvement. The items from

the ISPIS attempt to measure specific aspects of these factors (i.e., General and Academic

items measure the School Decision-Making factor of parental involvement expectations).
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Figure 3: Confirmatory Factor Analysis (CFA) Diagram
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Chapter IV

Results

Introduction

The purpose of this study was to investigate the similarities and differences in the
expectations for involvement among parents of different cultural/ethnic groups at three
international schools in Bangkok, Thailand. This study also examined parent expectations
for what constitutes an effective international school. The data analyzed from this
research can be used by international school principals and “heads of school” to engage
parents from different cultures/nationalities in an appropriate manner. The following
research questions guided this study:

(1) What is the psychometric validity and reliability of the International School
Parent Involvement Survey (ISPIS)?

(2) Do parents of different specific ethnic groups (American, Thai, Indian, and
Japanese) at three International Schools in Thailand have different expectations
with regard to involvement (volunteering and communication) in school?

(3) What are the differences in parental expectations of involvement in school
decision-making (general and academic) between specific ethnic groups
(American, Thai, Indian, and Japanese) at three International Schools in
Thailand?

(4) Is there a difference between Eastern and Western cultures with regard to
expectations of involvement (volunteering and communication) in International

Schools in Thailand?
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(5) What are the differences in parental expectations of involvement in school
decision-making (general and academic) between Eastern and Western cultures at
three International Schools in Thailand?
(6) What information regarding variation in expectations for parents in Eastern versus
Western cultures is important to school leaders?
(7) What practices can school leaders utilize to serve better the needs of their Eastern
and Western culture constituents (parents)?
Responses

Data were gathered via an online survey sent to all parents at three international
schools in Bangkok, Thailand to answer the first four research questions. The entire 280
respondents answered, “Yes,” to the give their consent to participate in the research
survey. The responses were collected in three languages: English, Thai, and Japanese.
Table 5 shows the frequency of responses to the survey by language. Table 6 shows the
nationality frequencies of the respondents to the survey.

Table 5. Frequency Table — Survey Responses by Language

Frequency Percent el Cumulative Percent
Percent
Valid English 162 57.9 57.9 57.9
Thai 88 31.4 314 89.3
Japanese 30 10.7 10.7 100.0
Total 280 100.0 100.0
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Table 6. Frequency Table — Cultural and National Identity

Frequency Percent velie Cumulative Percent
Percent

Valid American 60 21.4 21.4 21.4
Canadian 3 11 1.1 22.5
UK 5 18 1.8 24.3
Australian 1 A4 4 24.6
Thailand 130 46.4 46.4 71.1
Japan 36 12.9 12.9 83.9
India 31 11.1 11.1 95.0
Other 14 5.0 5.0 100.0

Total 280 100.0 100.0

Response goal analysis

The goal to collect responses from at least 64 Western and 64 Eastern parents was
met. Collecting at least 45 responses each from American and Thai parents was also
achieved. These targets were set so that the standard alpha level of .05, the beta level of
.20, and identifying the critical effect size of .25, leading to a calculation of the power of
.80 could be met. However, gathering responses from Indian and Japanese parents proved
more difficult and the original goal of collecting 45 responses from each group was not
achieved. The resulting power and critical effect sizes for cultures/ethnicities are reported
for each factor later in the Scaled Score Analysis section in this chapter. Table 7 shows
the summation of the nationality and recoding according to “Eastern” and “Western”
cultures. Table 8 shows the frequency of the respondents by school.

Table 7. Frequency Table — Survey Responses by Culture (Western and Eastern)

Frequency Percent P\e/fcizzcrj]t Cumulative Percent
Valid Eastern 209 74.6 74.6 74.6
Western 71 25.4 25.4 100.0
Total 280 100.0 100.0

56



Table 8. Frequency Table — Respondents by School

Frequency Percent P\e/r{'i(;z?]t Cumulative Percent
Valid School 1 29 10.4 10.4 10.4
School 2 186 66.4 66.4 76.8
School 3 65 23.2 23.2 100.0
Total 280 100.0 100.0

The responses to individual items from the ISPIS (three language versions) were
amalgamated and are in Appendices M and N.

Chi-square analysis

The subsample of parents in each of the schools and the population of parents in
each of the schools are not mutually exclusive (i.e. there is some overlap in these two
groups because the subsample is a subset of the population). As such, it is not logical to
compute a chi-square test of independence because of this dependency; the subsample is
a subset of the population. To account for this | subtracted the number of Eastern culture
parents in the sample from the number of Eastern culture parents in the population. This
will give me two numbers, the number of Eastern culture parents in the sample and the
number of Eastern culture parents in the population minus the sample. I then replicated
this calculation for the Western culture parents. This produced four numbers and created
four proportions from these numbers as follows: the proportion of Eastern culture parents
in the sample; the proportion of Eastern culture parents not in the sample; the proportion
of Western culture parents in the sample; and the proportion of Western culture parents
not in the sample. | then conducted a chi-square test of independence without violating
the assumption that the groups being compared are mutually exclusive. In the end, | was
able to answer the question of whether the proportions of Eastern and Western parents in

the sample mirror the proportions of Eastern and Western parents in the population.
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Comparing the percentages of Easterners and Westerners in the sample to the
percentages of Easterners and Westerners not in the sample for school one with a chi-
squared test showed that the two groupings are not significantly different. The computed
value of 5.70 for chi-squared is lower than the critical value of 5.99. Thus, it is safe to
conclude that the proportions of Easterners and Westerners in the sample mirror the
proportions of Easterners and Westerners in the school from which the sample was
drawn. This strengthens the external validity of the findings and thus improves one’s
ability to generalize the results obtained from the sample at school one to the population
of the school at large.

For school two, the chi-squared value calculated of 10.89 was well above the
critical value showing that the two groupings are not equivalent. The critical value for
the test was the same as for school one: 5.99. A close look at the data on Table 9 shows
that 17% of the families (as estimated by the number of parents responding) in school
two were from the Western culture; in contrast, only 3% of the families in school two
who did not participate in the study were from the Western culture. This tells us that the
results for school two are biased in favor of the Western culture families. Western
families are over represented in this sample from school two.

For school three, the chi-squared value found was 0.081 which is much smaller
than 5.99 indicating that the percentage of Eastern and Western families in school three’s
sample very closely mirrors to the percentage of Eastern and Western families in the
school at large. Thus, the external validity of the findings for school three is strong. The
sample data provide a fair and unbiased representation of the percentage of Eastern and

Western families.
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The chi-squared test of significance comparing the total percentages of Easterners
and Westerners in the sample and outside the sample produced a value of 4.90. This is
less than the critical value of 5.99, and therefore the total grouping of Easterners and
Westerners in the sample is equivalent to those outside the sample (L. Roberts, personal
communication, June 18-21, 2012).

Table 9. Chi-Square Analysis: Percentages of Eastern and Western Families

Those who are in the sample Those who are NOT in the sample
from each school® from each school?
Eastern Western Eastern Western
School 1 92% 8% 99% 1%
School 2 83% 17% 97% 3%
School 3 43% 57% 45% 55%
Total Sample 73% 27% 80% 20%

2Approximations based on the Percentages of Eastern and Western Parents in the Sample from Each School
Validity and Reliability of the Survey Instrument

To analyze the model and to answer research question #1, the Western-culture
parents and the Eastern-culture parents were first separated into subsets. | then conducted
a series of principal components and factor analysis routines to identify a coherent
solution — one which would identify the relationships among the factors of the
International School Parents Involvement Survey (ISPIS).

Principal components analysis — confirmatory factor analysis

Using the Western-culture parents, the theory of a five-factor construct was tested
with a series of confirmatory routines. The principal components analysis (PCA) with no
rotation found a Kaiser-Meyer-Olkin (KMO) measure =.717, which indicates an
acceptable degree of correlation among the 27 items of the ISPIS and that data are

suitable to factor analysis for structure detection.
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The solution, however, was uninterpretable with many items loading on multiple
components and the fifth component consisting of only a single item. Even though the
solution accounted for 63.29% of the variance in total, the last three components
contributed little in terms of variance accounted for: component 3, 8.15%, component 4,
7.86%, and component 5, 4.85%. The data were well-suited to a data reduction routine
based on the KMO of .717. This showed that the parents in the sample responded to the
items in the ISPIS survey in such a way that the items are well-correlated. These
correlations are consistent with the theory that these items, when taken together provide a
measurement of an underlying latent construct (i.e., international school parent
involvement) (Roberts & Siegel, 2012). | concluded that | would need to rotate the factor
axes in order to uncover the latent structure inherent in the data.

Exploratory factor analysis

After running the second analysis through principal components analysis with a
varimax (orthogonal) rotation, the solution was also uninterpretable. The five components
of the ISPIS are: 1) General Decision Making, 2) Academic Decision Making, 3) Social
Involvement, 4) Parents’ Presence at School, and 5) Communication. The underlying
theory is that 1 and 2 are related in Epstein’s (1995) framework as Type 5 Decision
Making. Similarly, components 3 and 4 are related as Type 3 Volunteering within the
framework. Based on the theory that the two decision-making components would be
correlated and that the two volunteering components would be correlated, | next
conducted an oblique rotation, a solution that allowed for correlated components.

The penultimate run through principal components analysis was conducted with

an oblimin rotation. The solution that emerged appeared more coherent and interpretable
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than the prior solutions and only one item double-loaded (i.e. loaded on two separate

components). The components that emerged were as follows:

1) Component 1: General and Academic decision-making (plus an item from the

Social Involvement dimension).

2) Component 2: Communication (plus two General Decision-Making items, one
of which loaded negatively, “Parents alone should decide school policies.”).

3) Component 3: Social Involvement (only two items, C and D).

4) Component 4: Parents’ Presence at School (plus Communication G).

5) Component 5: Social VVolunteering (only two items, A and B).

In examining these results, two components contained only two items each and accounted

for small proportions of the variance. | decided to test another model with a four-

component restraint. Table 10 shows the pattern matrix for the five-component model.

Table 10. Pattern Matrix*® for the five component model — with an oblimin rotation.

ltem

AcaDMD
AcaDMB
AcaDMC
GenDME
GenDMF
GenDMB
GenDMC
AcaDMA
AcaDME
GenDMD
GenDMG
SocVolE
CommunicB
CommunicC
CommunicD
CommunicE
CommunicA
GenDMA
CommunicF
SocVolC
SocVolD
AcaVolC
AcaVolA
AcaVolB

827
819
792
.738
712
677
.666
637
.636
614
593
400

2

-.403

.857
.846
775
.666
.636
516
.505
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3

814
468

4 5

-.900
-.868
-.728



CommunicG -.633

SocVolB -.753
SocVolA -.752
Extraction Method: Principal Component Analysis

Rotation Method: Oblimin with Kaiser Normalization
# Rotation converged in 18 iterations.
® Only cases for which culture = Western are used in the analysis phase.

Four component model

Using a four-component restraint, the principal component analysis with oblimin
rotation provided a coherent solution. Note that coefficients were redefined as those with
loading < .5 whereas prior analyses defined small coefficients as
those with loadings < .4 (Roberts & Siegel, 2012). The resulting components were as
follows:

1) Component 1: General and academic (policy) decision-making.

2) Component 2: Communication (plus General Decision-Making: Item A)

3) Component 3: Social Volunteering

4) Component 4: Parents’ Presence at School (plus Communication: Item G)
Table 11 shows the pattern matrix for the four-component model for Western-culture
parents. The percent of variance accounted for by each component is included in Table
12.

Together, the four components made up 58.44% of the variance in the data for the
Western-culture parents. The final solution differed from the hypothesized solution. As
can be plainly accepted, the General Decision-Making and Academic Decision-Making
items did not load on separate components, but are, instead all incorporated into a single
component. One item, Social VVolunteering: Item E did not load with any of the other

components at the criterion level of .5. Item E asked parents how often they wished to

have social activities (e.g., In one school year, how often should there be school activities
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that involve students, parents, and teachers such as dinners, music programs, drama
productions, and sports events?). This meant the variability was too dispersed to account
for any major pattern among the parents. General Decision-Making: Item A did not load
with the other decision-making items, but loaded on the Communication component.

Table 11. Pattern Matrix*° for the four component model (Western-culture parents).
Item Component
1 2 3 4

AcaDMB .807

GenDME .803

AcaDMD 176

GenDMF 72

AcaDMC .758

GenDMB 746

GenDMC .693

GenDMD .675

AcaDMA 671

GenDMG .588

AcaDME 578

SocVolE

CommunicB .862

CommunicC .852

CommunicD q74

CommunicE .665

CommunicA .621

CommunicF .525

GenDMA 517

SocVolC .678

SocVolD .606

SocVolA .598

SocVolB .556

AcaVolC -.863
AcaVolA -.839
AcaVolB -.703
CommunicG -.689

Extraction Method: Principal Component Analysis

Rotation Method: Oblimin with Kaiser Normalization

# Rotation converged in 8 iterations.

® Only cases for which culture = Western are used in the analysis phase.
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Table 12. Variance accounted for by each component — Western-culture parents.

Component  Eigenvalue % Variance  Cumulative % Name
1 16.768 25.067 25.067 Decision-Making
2 4.689 17.366 42.433 Communication
3 2.199 8.146 50.579 Social Volunteering
4 2.122 7.858 58.437 Parents’ Presence at School

This item (e.g., Parents have a responsibility to attend parent meetings at the school.)
would make sense to load on the Communication component as it addresses direct
interaction between teachers and parents. Finally, Communication: Item G did not load
on the communication component, but instead loaded on the Parents’ Presence at School
component. Item G (e.g., Parents should visit the school during the school day to
understand the experiences their children have in school.) clearly should be included as
part of the Parents’ Presence at School components since it involves being physically
present at school. The original inclusion in the Communication component was because it
was thought to present an opportunity for communication to take place, much like
General Decision-Making: Item A was thought to allow the opportunity for parent input
in decision-making.

The fourth solution produced for the Western-culture parents seemed promising
for the Eastern-culture parents. The same four- component solution with Principal
Components (PC) extraction and oblimin rotation methods emerged to provide a coherent
solution as well. Table 13 shows the pattern matrix for the four-component model for
Eastern-culture parents. The percent of variance accounted for by each component is

included in table 14. All together, the four components made up 52.63% of the variance
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Table 13. Pattern Matrix*° for the four component model (Eastern-culture parents).
Item Component
1 2 3 4
AcaDMC 77
AcaDMD 770
AcaDMB 742
AcaDME .706
AcaDMA .684
GenDMF .665
GenDMD .633
GenDMG .623
GenDMC .558
GenDME 546
GenDMB
CommunicG
CommunicC .816
CommunicB 763
CommunicA .639
CommunicE .630
GenDMA .545
CommunicF
CommunicD
AcaVolB .902
AcaVolC Jq71
AcaVolA 167
SocVolE .558
SocVolA
SocVolB
SocVolD Ja73
SocVolC 128
Extraction Method: Principal Component Analysis

Rotation Method: Oblimin with Kaiser Normalization

# Rotation converged in 16 iterations.

® Only cases for which culture = Eastern are used in the analysis phase.

in the data for the Eastern-culture parents. The first component accounted for 26.88%; the
second accounted for 12.29%; the third accounted for 8.35%; and the fourth accounted
for 5.11%. These percentages are quite close to the corresponding percentages uncovered

with the sample of Western-culture parents. One difference was that the Parents’

Presence at School component accounted for more variation in the Eastern-culture
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sample and Social Involvement accounted for more variation in the Western-culture
sample.

As with the Western-culture parents, this final solution differed from the
hypothesized solution. The General Decision-Making and Academic Decision-Making
items did not load on separate components, but were, instead all incorporated into a
single component. This finding was consistent with the solution uncovered for the
Western-culture parents. Six items (General Decision-Making: Item B, Communication:
Items D, G, and G, and Social Involvement: Items A and B) did not load on any of the
components at the criterion level of .5. General Decision-Making: Item A did not load
with the other decision-making items. Instead, it loaded on the Communication
component. This was consistent with the solution found for the Western-culture sample.
Social Involvement: Item E did not load on the Social Involvement component. Instead it
loaded on the Parents’ Presence at School Component. Only two items loaded on the
Social Involvement component: Social Involvement: Items C and D (Roberts & Siegel,
2012).

Table 14. Variance accounted for by each component — Eastern-culture parents.

Component  Eigenvalue % Variance  Cumulative % Name
1 7.258 26.883 26.883 Decision-Making
2 3.318 12.289 39.173 Communication
3 2.254 8.348 47.521 Parents’ Presence at School
4 1.380 5.112 52.633 Social Volunteer

The similarities and difference in the component loading for the Western-culture

parents and Eastern-culture parents are shown in Table 15. I fit a separate model for each
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component and for each cultural group. The criterion for an acceptable fit was 32 /df <5
(Wheaten, Muthen, Alwin, & Summers, 1977).

Table 15. Similarities and differences in the component loadings for Western and Eastern
cultures

Factor Category Western-culture Eastern-culture
Decision-Making AcaDMA AcaDMA
AcaDMB AcaDMB
AcaDMC AcaDMC
AcaDMD AcaDMD
AcaDME AcaDME
GenDMB
GenDMC GenDMC
GenDMD GenDMD
GenDME GenDME
GenDMF GenDMF
GenDMG GenDMG
Communication CommunicA CommunicA
CommunicB CommunicB
CommunicC CommunicC
CommunicD
CommunicE CommunicE
CommunicF
GenDMA GenDMA
Social Involvement SocVolA
SocVolB
SocVolC SocVolC
SocVolD SocVolD
Parents’ Presence at School AcaVolA AcaVolA
AcaVolB AcaVolB
AcaVolC AcaVolC
CommunicG (visit school)
SocialVolE
Whole Model
All Decision Making,
Communication, Social Criterion y2 /df <5 Criterion y2 /df<5
Involvement, and Parents’
Presence at School 513.77/298 = 1.72 940.65/298 = 3.16
Components Criterion Met Criterion Met
Conclusion Conclusion
Accept null hypothesis Accept Null hypothesis
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Model and data are not sig dif
Model fits data

RMSEA
Criterion<0.10
RMSEA =0.10
Criterion met

CFI
Criterion > .90
CFl=.76
Criterion not met

Model and data are not sig dif
Model fits data

RMSEA
Criterion<0.10
RMSEA =0.10
Criterion met

CFI
Criterion > .90
CFlI=.71
Criterion not met

To review, | applied a two-step process to generate the scale scores for the ISPIS.
First, I conducted a series of principal components analyses to examine the item loadings
on the various hypothesized components. The second step was to test the goodness-of-fit
of the structural model for each group: a separate fitness test was run for the Western-
culture parents and the Eastern-culture parents.

The Principal Components Analysis generated the final four-component structural
model. The first analysis was a confirmatory analysis that failed to confirm the
hypothesized five-component structure. The second set was an exploratory analysis that
returned a four-component structure, which combined the two decision-making factors
(General and Academic) into a single component. There were some other minor
modifications of the item loading as indicated in Table 15. For the most part, the items in
the other three components (Social Involvement, Parents’ Presence in School, and
Communication) loaded as predicted by the theory.

Goodness of fit tests for the ISPIS

I examined three different indices to determine the goodness-of-fit of the

structural model to the data. Separate tests were conducted for the Western-culture
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parents and the Eastern-culture parents. These tests included: (a) the Chi square/df ratio,
(b) the Root Mean Square Error of Approximation (RMSEA), and (c) the Comparative
Fit Index (CFI). Each index has a criterion level that can be used to assess goodness-of-
fit.

For the Chi Square/df ratio, | used a criterion of 5. Different analysts have
asserted different criterion levels for this ratio. For example, Carmines and Mclver (1981)
suggest a criterion of 3. Byrne (1989) recommended a criterion as low as 2. However,
several well-regarded analysts have acknowledged a criterion of 5 as an index of
reasonable fit (Marsh & Hocevar, 1985; Schumaker & Lomax, 2004; Wheaten, et al.,
1977). The more liberal criterion of 5 was selected because this is the first time this
instrument has been validated with a sample of Eastern-culture parents. Over time, as the
instrument is refined and developed with this population the fit indices will become
tighter (Roberts & Siegel, 2012). | reasoned the relatively liberal criterion of 5 was
appropriate at this early stage of construct development with this particular population.

The criterion recommended regarding good fit for the Root Mean Square Error of
Approximation (RMSEA) also varies from analyst to analyst. According to Browne and
Cudeck (1993), “we are of the opinion that a value of about .08 or less for the RMSEA
would indicate a reasonable error of approximation and would not want to employ a
model with RMSEA greater than 0.1” (p. 144). Here again, because this research is the
first attempt to fit a model for the construct of interest (international school parent
involvement) with a sample of Eastern-culture parents, | chose the relatively liberal

criterion of RMSEA < 0.1 as the criterion for a good fit.
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The Comparative Fit Index (CFI) will always fall in the range of 0 to 1.
According to Arbuckle and Wothke (1999) CFI values close to 1 indicate a very good fit.
Authorities in the field have set the criterion > .90 or even .95 though values > .70 have
been acceptable in the past (Hu & Bentler, 1999).

As shown in Table 15, the test of model fit for Western-culture parents met the
criterion goodness-of-fit indices in 2 out of 3 tests. More specifically, the chi square/df
ratio was well within the accepted criterion level (1.72, whereas the criterion specified a
value less than 5). The RMSEA was exactly at the criterion of 0.10. The CFI value was
.76 and thus was not high enough to meet the criterion of values greater than .9.
However, given that 2 of the 3 criteria were met, | deemed the structural model an
acceptable fit to the data generated by the Western-culture sample (Roberts & Siegel,
2012).

Eastern-culture parents’ goodness-of-fit model is also presented in Table 15. Once
again the criterion goodness of fit indices were met in 2 out of 3 tests. More specifically,
the chi square/df ratio was 3.16, which was within the accepted criterion level (a value
less than 5.) The RMSEA was exactly at the criterion of 0.10. The CFI value was .71 and
thus was not high enough to meet the criterion of values greater than .9. However, given
that this is the first time this construct and this instrument have been examined with a
sample of Eastern-culture parents, | deemed the structural model an acceptable fit to the
data.

Ethnic Group Analysis
A scaled score analysis was conducted to answer research questions 2-3. The

results of the tests follow with scaled scores on parent involvement as the outcome
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variable, ethnicity/culture as the question predictors, and school as the control predictor.
In other words, responses to the Communication, Social Involvement, Parents’ Presence
at School, and Decision Making scales were analyzed to determine if there were
differences between ethnic/culture groups. The concepts of question predictor and control
predictor are important to discuss. A question predictor is a variable on the independent
side of the equation in which the researcher has a strong interest. In this case, the question
predictors are ethnicity and culture. The control predictors are the variables on the
independent side of the equation in which the researcher does not have a strong interest.
They are included in the equation to control for correlated error or other similar reasons.
In this case, the school is a control predictor (Roberts, personal communication, July 10,
2012).

Scaled score analysis

The scaled scores were computed by a Principal Components (PC) analysis (see
previous section). The items that loaded on each component with a loading of .5 or
greater were selected to be the representative items for that component. | then averaged
the scores for these items to create their respective scaled scores.

Ethnic expectations for volunteering and communication

In order to answer question # 2:

(2) Do parents of different specific ethnic groups (American, Thai, Indian, and
Japanese) at three International Schools in Thailand have different
expectations with regard to involvement (volunteering and communication) in
school?

an analysis was conducted on the responses to the Communications, Social Involvement,

and Parents’ Presence at School Scales. The results are shared below in this order starting

with Communication. Recall that lower scores on these scales indicate more agreement
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with the items. Table 16 shows the response counts, means, and standard deviations by
school and ethnicity for the Communications scale. Table 17 shows the between-subjects
factors and number of responses for the Communications scale.

Table 16. Descriptive Statistics — Communication Scale

School ID Ethnicity Count Mean SD
School 1 American 1 2.00 .
Thai 20 1.66 43

Japanese - - -

Indian 1 2.14 .

Total 22 1.70 43

School 2 American 24 1.46 .52
Thai 93 1.90 .56

Japanese 19 1.98 .50

Indian 29 1.75 .59

Total 165 1.82 .57

School 3 American 32 1.38 .46
Thai 10 1.53 .46

Japanese 17 1.64 48

Indian - - -

Total 59 1.48 A7

Total American 57 1.43 .49
Thai 123 1.83 .55

Japanese 36 1.82 51

Indian 30 1.77 .58

Total 246 1.73 .56

Table 17. Between-Subjects Factors — Communications Scale

Value Value Label n
Ethnicity revised 1.00 American 57
6.00 Thai 123
7.00 Japanese 36
8.00 Indian 30
School ID 1111 School 1 22
9514 School 2 165
9876 School 3 59

Levene’s test of equality of error variances was computed for each research
question to test the assumption of equal variances for both ethnicity and culture. The

Levene’s statistic is included in Appendix O for all the scales.

72



The tests of mean differences among ethnic groups on the Communication scale
are shown in Table 18. The variable “school” is a control predictor. I included it in the
model because | wanted to control for and eliminate it as a source of variation in the
outcome variable (parent involvement). Although it is a significant predictor of parent
involvement, it was not my focus of interest. This variable was significant (F[2] = 3.99, p
<.02). The question predictor, “ethnicity,” is the variable of interest for this research. It is
a significant predictor of parent involvement (as measured by communication, F[3] =
4.80, p < .003) even after the effects of school have been removed from the analysis.

Table 18. Tests Mean Differences among Ethnic Groups - Communications Scale

Source F df Sig.

Intercept Hypothesis 324.94 1 .001
Error 247

School Hypothesis 3.99 2 .02
Error 240

Ethnicity Hypothesis 4.80 3 .003
Error 240

The power of the test was .90, meaning that there was a 90% probability of
detecting any significant effect, which indeed was found for the Communication scale for
the American group. Americans indicated significantly stronger agreement to the
Communication items than did any of the other ethnic group parents. None of the
contrasts between any of the other ethnic group parents were significant. However, it is
important to keep in mind, the scale ranged from 1 (strongly agree) to 7 (strongly
disagree). In general, all the groups’ average scores ranged from 1.43 to 1.83 indicating a
tendency to strongly agree or agree with the items. Finally, a multiple comparisons of

means are shown in Table 19.
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Table 19. Multiple Comparisons — Communication Scale — Tukey HSD

(I) Ethnicity (J) Ethnicity Mean Standard Error Sig.
revised revised Difference (I-J)
American Thai 40" .08 .0005
Japanese -39 11 .003
Indian -34" 12 .03
Thai American 40" .08 .0005
Japanese 02 10 1.00
Indian 07 11 1.00
Japanese American 30" 11 .003
Thai - 02 10 1.00
Indian 05 13 1.00
Indian American 34" 2 03
Thai - 07 11 1.00
Japanese - 05 13 1.00

“The mean difference is significant. Based on observed means.
The error term is Mean Square (Error) = .278.

Table 20 shows the response counts, means, and standard deviations by school
and ethnicity for the Social Involvement Scale. Table 21 shows the between-subjects

factors and number of responses for the Social Involvement Scale.
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Table 20. Descriptive Statistics — Social Involvement Scale

School ID Ethnicity Count Mean SD
School 1 American 1 2.00 .
Thai 20 2.76 .73
Japanese - - ;
Indian 1 3.00 :
Total 22 2.74 71
School 2 American 24 2.68 12
Thai 93 2.80 73
Japanese 19 3.74 .68
Indian 29 3.21 1.10
Total 165 2.96 .86
School 3 American 32 3.29 1.05
Thai 10 2.50 .98
Japanese 17 4.13 .98
Indian = - :
Total 59 3.40 1.14
Total American 57 3.01 97
Thai 123 277 .75
Japanese 36 3.92 .85
Indian 30 3.20 1.08
Total 246 3.05 .94

Table 21. Between-Subjects Factors- Social Involvement Scale

Value Label n

Ethnicity revised American 57
Thai 123

Japanese 36

Indian 30

School ID School 1 22
School 2 165

School 3 59

The tests of mean differences among ethnic groups for the Social Involvement
scale are shown in Table 22. The variable “school” is a control predictor. | included it in
the model because | wanted to control for and eliminate it as a source of variation in the

outcome variable (parent involvement). Although it was not a significant predictor of
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parent involvement (F[2] = 2.05, p = n.s.), it was also not my focus of interest. The
question predictor, “ethnicity,” is the variable of interest for this research. It is a
significant predictor of parent involvement (as measured by Social Involvement, F[3] =

13.72, p <.0005) even after the effects of school have been removed from the analysis.

Table 22. Tests of Mean Differences among Ethnic groups — Social Involvement Scale

Source F df Sig.
Intercept Hypothesis 832.32 1 .0005
Error 2.95
School Hypothesis 2.05 2 13
Error 240
Ethnicity Hypothesis 13.72 3 .0005
Error 240

The power of the test was very high (1.00) meaning that there was a 100%
probability of detecting any significant effect, which indeed was found for the Social
Involvement scale for the Japanese group. Finally, the multiple comparisons of means are
shown in Table 23. There are significant contrasts between Japanese and the other ethnic
groups. A lower score indicates a greater agreement with the individual items pertaining
to social involvement (i.e., they prefer more social involvement). It appears that the
Japanese mean differs significantly from all the other groups in a positive direction
indicated less agreement with the items in this scale, and thus are statistically least
inclined (p < .005) to be socially involved at school among the four ethnicities in this
study. The mean scores varied from 2.77 (Thai) to 3.92 (Japanese) as indicated in Table
19. A score of 2 corresponds to “agree,” a score of 3 corresponds to “slightly agree,” and
finally a score of 4 corresponds to “no opinion.” In practical terms, the variation is slight

and most likely has little clinical importance.
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Table 23. Multiple Comparisons —Social Involvement Scale — Tukey HSD

(1) Ethnicity (J) Ethnicity Mean Standard Error Sig.
revised revised Difference (1-J)
American Thai 24 14 3
Japanese -91” 18 .005
Indian 19 19 8
Thai American 24 14 3
Japanese 115 16 .005
Indian 43 17 07
Japanese American 91" 18 .005
Thai 1.15" 16 .005
Indian 72" 21 .005
Indian American 19 19 8
Thai 43 17 .07
Japanese -72° 21 .005

“The mean difference is significant. Based on observed means.
The error term is Mean Square (Error) = .737.

Table 24 shows the response counts, means, and standard deviations by school
and ethnicity for the Parents’ Presence at School Scale. Table 25 shows the between-

subjects factors and number of responses for the Parents’ Presence at School Scale.
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Table 24. Descriptive Statistics — Parents’ Presence at School Scale

School ID Ethnicity
School 1 American

Thai
Japanese
Indian
Total
School 2 American
Thai
Japanese
Indian
Total
School 3 American
Thai
Japanese
Indian
Total
Total American
Thai
Japanese
Indian
Total

Count
1

20
1
22
24
93
19
29
165
32
10
17
59
57
123
36
30
246

Mean
3.25
2.68
3.50
2.74
3.11
3.01
3.79
3.61
3.22
2.36
2.45
2.85
2.52
2.69
2.91
3.35
3.61
3.01

Table 25. Between-Subjects Factors- Parents’ Presence at School Scale

Ethnicity revised

School ID

Value Label

American
Thai
Japanese
Indian
School 1
School 2
School 3

SD
.88

.86
.98
97
.84
1.18
1.03
1.04
.69
.79

.93
1.07
.95
.93
1.16
1.04

57
123
36
30
22
165
59

The tests of between-subjects effects for the Parents’ Presence at School scale is

shown in Table 26. The variable “school” is a control predictor. I included it in the model

because | wanted to control for and eliminate it as a source of variation in the outcome

variable (parent involvement). Although it is a significant predictor of parent
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involvement, it was not my focus of interest. This variable was significant (F[2] = 10.40,
p <.0005). The question predictor, “ethnicity,” is the variable of interest for this research.
It is a significant predictor of parent involvement (as measured by Parents’ Presence at
School scale, F[3] = 6.32, p <.0005) even after the effects of school have been removed
from the analysis.

Table 26. Tests of Mean Differences among Ethnic Groups — Parents’ Presence at School Scale

Source F df Sig.
Intercept Hypothesis 131.32 1 .006
Error 2.17
School Hypothesis 10.40 2 .0005
Error 240
Ethnicity Hypothesis 6.32 3 .0005
Error 240

The power of the test was high (.97) meaning that there was a 97% probability of
detecting any significant effect, which indeed was found for the Parents’ Presence at
School scale for multiple groups. Finally, a multiple comparisons of means is shown in
Table 27. There are significant contrasts between the American and the Japanese and
Indian groups in regard to Parents’ Presence at School. A negative sign on the mean
differences indicates that the group had lower mean scores on Parents’ Presence at
School than the other ethnic group on average. This lower score indicates a greater
agreement with the individual items pertaining to Parents’ Presence at School (i.e., they
expect more Parents’ Presence at School). It appears that the American mean minus the
Japanese and Indian means differ significantly in a negative direction indicating that the
Japanese and Indian parents have less desire to volunteer in classrooms or other

academically related tasks than the American group. The Thai ethnic group had
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expectations similar to the American ethnic group and were significantly different (p <
.01) only to the Indian parents, while trending toward significant differences with the

Japanese (p <.08).

Table 27. Multiple Comparisons — Parents’ Presence at School Scale — Tukey HSD

(1) Ethnicity (J) Ethnicity Mean Standard Error Sig.
revised revised Difference (I-J)
American Thai -22 15 5
Japanese 65" 21 01
Indian -92" 22 005
Thai American 22 15 5
Japanese -43 18 .08
Indian -70" 20 .005
Japanese American 65" 21 .01
Thai 43 18 08
Indian -26 24 7
Indian American 92" 22 .005
Thai 70" 20 005
Japanese 26 24 7

“The mean difference is significant. Based on observed means.
The error term is Mean Square (Error) =.930.

To summarize the answer to research question #2, there is a significant difference
between the American ethnic group and the other three ethnicities in regard to
Communications. As previously stated, the Americans expect somewhat greater
communication than the other three ethnic groups. However, all ethnic groups had
communication scores in the “strongly agree” to “agree” range, with the American ethnic

group closer to “strongly agree” and the other three ethnic groups closer to “agree.” Table
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28 shows the means of the four ethnicities in order from most to least agreement for
Communications.

Table 28. Means for each Ethnic group from Most to Least Agreement for Communications.

Ethnicity Count Mean SD
American 57 1.43 49
Indian 30 1.77 .58
Japanese 36 1.82 51
Thai 123 1.83 .55

In regard to Social Involvement, Japanese parents expect to be less involved at a
social level at the school when compared to the other three ethnic groups in this study.
Table 29 shows the means of the four ethnicities in order from most to least agreement
for Social Involvement.

Table 29. Means for each Ethnic group from Most to Least Agreement for Social Involvement.

Ethnicity Count Mean SD
Thai 123 2.77 .75
American 57 3.01 97
Indian 30 3.20 1.08
Japanese 36 3.92 94

Finally, for Parents’ Presence at School, there is commonality between American
and Thai parents as compared to Japanese and Indian parents. The latter expect to
volunteer less in academic situations such as in classrooms than the former. Table 30
shows the means for the four ethnicities in order from most to least agreement for
Parents’ Presence at School.

Table 30. Means for each Ethnic group from Most to Least Agreement for Parents’ Presence at
School.

Ethnicity Count Mean SD
American 57 2.69 1.07
Thai 123 291 .95
Japanese 36 3.35 .93
Indian 30 3.61 1.16
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Ethnic expectations for school decision making
In order to answer question # 3:

(3) What are the differences in parental expectations of involvement in
school decision-making (general and academic) between specific
ethnic groups (American, Thai, Indian, and Japanese) at three
International Schools in Thailand?

an analysis was conducted on the responses to the Decision Making Scale. Table 31
shows the response counts, means, and standard deviations for the schools and ethnicities
for the Decision Making scale. Table 32 shows the between-subjects factors and number

of responses for the Decision Making scale.

Table 31. Descriptive Statistics — Decision Making Scale

School ID Ethnicity Count Mean SD
School 1 American 1 2.09 :
Thai 20 2.47 .82
Japanese - -
Indian 1 4.00 :
Total 22 252 .85
School 2 American 24 4.78 1.23
Thai 93 3.22 96
Japanese 19 3.90 72
Indian 29 3.79 1.06
Total 165 3.62 1.13
School 3 American 32 4.25 1.23
Thai 10 2.56 71
Japanese 17 3.39 .76
Indian = = -
Total 59 3.72 1.21
Total American 57 4.44 1.28
Thai 123 3.04 .96
Japanese 36 3.66 7
Indian 30 3.80 1.04
Total 246 3.55 1.17
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Table 32. Between-Subjects Factors- Decision Making Scale

Value Label N

Ethnicity revised American 57
Thai 123

Japanese 36

Indian 30

School ID School 1 22
School 2 165

School 3 59

The tests of mean differences among ethnic groups the Decision Making scale are
shown in Table 33. The variable “school” is a control predictor. I included it in the model
because | wanted to control for and eliminate it as a source of variation in the outcome
variable (parent involvement). Although it is a significant predictor of parent
involvement, it was not my focus of interest. This variable was significant (F[2] = 9.33, p
<.0005). The question predictor, “ethnicity,” is the variable of interest for this research.
It is a significant predictor of parent involvement (as measured by the Decision Making
scale, F[3] = 24.21, p < .0005) even after the effects of school have been removed from
the analysis.

Table 33. Tests of Mean Differences among Ethnic Groups — Decision Making Scale

Source F df Sig.
Intercept Hypothesis 182.68 1 .004
Error 2.19
School Hypothesis 933 2 .0005
Error 240
Ethnicity Hypothesis 2421 3 .0005
Error 240

The power of the test was high (1.00) meaning that there was a 100% probability
of detecting any significant effect, which indeed was found for the Decision Making scale

for multiple groups. There are statistically significant differences among the means for all
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the ethnicities in regard to Decision Making at school. A negative sign on the mean
differences indicates that the ethnic group on the left side of the table had lower mean
scores on Decision Making than the ethnic group given on the right side of the table, on
average. This lower score indicates a greater agreement with the individual items
pertaining to Decision Making (i.e., they expect more involvement in Decision Making).
It appears that the Thai means differ significantly from the all the other groups in a
negative direction indicating that the Thai parents expect to be more involved in decision
making related tasks than the other ethnic groups. A multiple comparisons of means is

shown in Table 34.

Table 34. Multiple Comparisons — Decision Making — Tukey HSD

(1) Ethnicity (J) Ethnicity Mean Standard Error Sig.
revised revised Difference (I-J)

American Thai 1.40" 16 .005
Japanese 77" 21 .005

Indian 64" 22 .03

Thai American 140" 1% .005
Japanese 62" 19 01

Indian -76" .20 .005

Japanese American 77" 21 .005
Thai 62" 19 01

Indian 14 25 1.00

Indian American 64" 29 03
Thai 76" 20 005

Japanese 14 25 1.00

“The mean difference is significant. Based on observed means.
The error term is Mean Square (Error) = .994.
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To summarize the answer to research question #3, there was a significant
difference between the American ethnic group, the Japanese and Indian ethnic groups,
and the Thai ethnic group in regard to decision making in international schools. The
American ethnic group responses indicated the least expectation to be involved with
decision making at the international school. The Japanese and Indian ethnic group
responses did not differ in a statistically significant way from each other, while the Thai
ethnic group showed the highest expectation for involvement in decision-making. In rank
order from most expectation for involvement among the four ethnic groups in this survey
shifts from Thai, to Japanese, then Indian, and finishes with Americans for the least
expectation for involvement in decision making (see Table 35). It should be noted that
the Indian and Japanese ethnic groups did not show a significant difference between their
means for expected involvement in decision-making.

Table 35. Means for each Ethnic group from Most to Least Agreement for Decision Making.

Ethnicity Count Mean SD
Thai 123 3.04 .96
Japanese 36 3.66 a7
Indian 30 3.80 1.04
American 57 4.44 1.28

Cultural Group Analysis

A scaled score analysis was also conducted to answer research questions 4-5. The
results of the tests follow with scaled scores on parent involvement as the outcome
variable, culture as the question predictors, and school as the control predictor. In other
words, responses to the Communication, Social Involvement, Parents’ Presence at

School, and Decision Making scales were analyzed to determine if there were differences

85



between culture groups. The concepts of question predictor and control predictor were
presented previously and pertain to these analyses as well.
Scaled score analysis
The scaled scores were computed by a Principal Components (PC) analysis (see
previous section). The items that loaded on each component with a loading of .5 or
greater were selected to be the representative items for that component. | then averaged
the scores for these items to create their respective scaled scores.
Cultural expectations for volunteering and communication
In order to answer question # 4:
(4) Is there a difference between Eastern and Western cultures with regard
to expectations of involvement (volunteering and communication) in
International Schools in Thailand?
an analysis was conducted on the Eastern versus Western responses to the
Communications, Social Involvement, and Parents’ Presence at School Scales. Table 36
shows the response counts, means, and standard deviations for the schools and cultures

for the Communications scale. Table 37 shows the between-subjects factors and number

of responses for the Communications scale.
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Table 36. Descriptive Statistics — Communication Scale

School ID Culture Count Mean SD
School 1 Eastern 25 1.59 45
Western 2 2.00 .00

Total 27 1.62 45

School 2 Eastern 148 1.88 56
Western 30 1.49 .53

Total 178 1.81 57

School 3 Eastern 27 1.60 A7
Western 36 1.40 .46

Total 63 1.49 47

Total Eastern 200 1.80 .95
Western 68 1.46 .50

Total 268 1.71 .55

Table 37. Between-Subjects Factors — Communications Scale

Value Label N
Culture Eastern 200
Western 68

School ID School 1 27
School 2 178

School 3 63

The test of mean differences among the cultural groups for the Communication
scale is shown in Table 38. The variable “school” is a control predictor. I included it in
the model because | wanted to control for and eliminate it as a source of variation in the
outcome variable (parent involvement). Although it is a significant predictor of parent
involvement, it was not my focus of interest. This variable was significant (F[2] = 4.41, p
<.02). The question predictor, “culture,” is the variable of interest for this research. It is a
significant predictor of parent involvement (as measured by Communication scale, F[1] =

12.29, p < .001) even after the effects of school have been removed from the analysis.
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Table 38. Tests of Mean Differences between Cultural Groups - Communications Scale

Source F df Sig.

Intercept Hypothesis 320.34 1 .001
Error 2.37

School Hypothesis 4.41 2 .02
Error 264

Culture Hypothesis 12.29 1 .001
Error 264

The power of the test was high (.94) meaning that there was a 94% probability of
detecting any significant effect, which indeed was found for the Communication scale.
The Eastern culture responses mean was 1.80 indicating agreement, on average, to the
Communication items while the Western culture responses mean was 1.46, showing even
stronger agreement at a statistically significant level (p < 0.001). However, it is important
to keep in mind, the scale ranged from 1 (strongly agree) to 7 (strongly disagree). In
general, both the average scores indicated a tendency to strongly agree or agree with the

items.

The next data analyzed were the Social Involvement responses. Table 39 shows
the response counts, means, and standard deviations for the schools and cultures for the
Social Involvement scale. Table 40 shows the between-subjects factors and number of

responses for the Social Involvement scale.
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Table 39. Descriptive Statistics — Social Involvement Scale

School ID

School 1

School 2

School 3

Total

Table 40. Between-Subjects Factors — Social Involvement Scale
Value Label

Culture

School ID

Culture

Eastern
Western
Total
Eastern
Western
Total
Eastern
Western
Total
Eastern
Western
Total

Count

25
2
27
148
30
178
27
36
63
200
68
268

Eastern
Western
School 1
School 2
School 3

Mean

2.64
3.00
2.67
3.00
2.80
2.97
3.53
3.35
3.42
3.03
3.10
3.05

SD

.78
1.41
.80
.88
.75
.86
1.25
1.04
1.13
.95
.95
.95

200
68
27

178
63

The test of mean differences between cultural groups for the Social Involvement

scale is shown in Table 41. The variable “school” is a control predictor. I included it in

the model because | wanted to control for and eliminate it as a source of variation in the

outcome variable (parent involvement). Although it was a significant predictor of parent

involvement (F[2] = 8.78, p <.0005), it was not my focus of interest. The question

predictor, “culture,” is the variable of interest for this research. It was not a significant

predictor of parent involvement (as measured by Social Involvement, F[1] =1.45, p =

n.s.) after the effects of school had been removed from the analysis.
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Table 41. Tests of Mean Differences between Cultural Groups — Social Involvement Scale

Source F df Sig.
Intercept Hypothesis 203.92 1 .003
Error 2.18
School Hypothesis 8.78 2 .0005
Error 264
Culture Hypothesis 1.45 1 2
Error 264

The power of the test was quite low (.23) meaning that there was only a 23%
probability of detecting any significant effect, which indeed, was not found for the Social
Involvement scale. It is possible that the non-significant finding for culture was due to a
type 2 error, which occurs when one is unable to detect a significant difference between
means, not because the effect does not exist, but because of low power. The Eastern
culture mean was 3.03, indicating slight agreement to the Social Involvement items while
the Western culture mean was 3.10, only slightly different and not significantly different.
However, it is interesting to note that the differences between cultures by school were
significant at the p < .0005 level for Social Involvement. Indeed, one school showed a
reversal from the other two school regarding Eastern versus Western agreement with the
items in this factor.

The next variable analyzed for this research question was the Parents’ Presence in
School scale. Table 42 shows the response counts, means, and standard deviations for the
schools and cultures for the Parents’ Presence in School scale. Table 43 shows the
between-subjects factors and number of responses for the Parents’ Presence in School

scale.
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Table 42. Descriptive Statistics — Parents’ Presence in School Scale

School ID Culture Count Mean SD
School 1 Eastern 25 268 90
Western 2 3.13 77

Total 27 2.71 87

School 2 Eastern 148 3.23 1.03
Western 30 3.07 1.09

Total 178 3.21 1.04

School 3 Eastern 27 2.70 76
Western 36 2.40 1.09

Total 63 2.53 97

Total Eastern 200 3.09 1.01
Western 68 2.72 1.12

Total 268 3.00 1.05

Table 43. Between-Subjects Factors — Parents’ Presence in School Scale

Value Label N
Culture Eastern 200
Western 68

School ID School 1 27
School 2 178

School 3 63

The tests of between-subjects effects for the Parents’ Presence in School scale are
shown in Table 44. The variable “school” is a control predictor. I included it in the model
because | wanted to control for and eliminate it as a source of variation in the outcome
variable (parent involvement). Although it was a significant predictor of parent
involvement (F[2] = 8.80, p <.0005), it was not my focus of interest. The question
predictor, “culture,” is the variable of interest for this research. It was not a significant
predictor of parent involvement (as measured by Parents’ Presence at School scale, F[1]

= 1.49, p = n.s.) after the effects of school had been removed from the analysis.
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Table 44. Tests of Mean Differences between Cultural Groups — Parents’ Presence in School
Scale

Source F df Sig.
Intercept Hypothesis 147.11 1 .005
Error 2.18
School Hypothesis 8.80 2 .0005
Error 264
Culture Hypothesis 1.49 1 2
Error 264

The power of the test was quite low (.23) meaning that there was only a 23%
probability of detecting any significant effect, which indeed, was not found for the
Parents’ Presence in School scale. The non-significant finding could be a type 2 error due
to low power. The Eastern culture responses mean was 3.09, indicating slight agreement
to the Parents’ Presence in School items while the Western culture responses mean was
2.72, only slightly different and not significantly different. However, it is interesting
again to note that the differences between cultures by school were significant at the p <
.0005 level for Parents’ Presence in School. Indeed, one school showed a reversal from
the other two school regarding Eastern versus Western agreement with the items in this
factor.

Cultural expectations for school decision making

In order to answer question # 5:

(5) What are the differences in parental expectations of involvement in
school decision-making (general and academic) between Eastern and
Western cultures at three International Schools in Thailand?
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an analysis was conducted on the Eastern versus Western responses to the Decision
Making scale. Table 45 shows the response counts, means, and standard deviations for
the schools and cultures for the Decision Making scale. Table 46 shows the between-
subjects factors and number of responses for the Decision Making scale.

Table 45. Descriptive Statistics — Decision Making Scale

School ID Culture Count Mean SD
School 1 Eastern 25 251 85
Western 2 3.14 1.48

Total 27 2.56 88

School 2 Eastern 148 3.44 1.01
Western 30 4.79 1.29

Total 178 3.67 1.18

School 3 Eastern 27 3.08 83
Western 36 4.30 1.21

Total 63 3.78 1.22

Total Eastern 200 3.28 1.02
Western 68 4.49 1.28

Total 268 3.58 1.21

Table 46. Between-Subjects Factors — Decision Making Scale

Value Label N
Culture Eastern 200
Western 68

School ID School 1 27
School 2 178

School 3 63

The test of mean differences between the cultural groups for the Decision Making
scale is shown in Table 47. The variable “school” is a control predictor. I included it in
the model because | wanted to control for and eliminate it as a source of variation in the
outcome variable (parent involvement). Although it is a significant predictor of parent
involvement, it was not my focus of interest. This variable was significant (F[2] = 12.08,
p <.0005). The question predictor, “culture,” is the variable of interest for this research.
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It is a significant predictor of parent involvement (as measured by Decision Making
scale, F[1] = 62.30, p < .0005) even after the effects of school have been removed from

the analysis.

Table 47. Tests of Mean Differences between Cultural Groups - Decision Making Scale

Source F df Sig.

Intercept Hypothesis 172.77 1 .004
Error 2.13

School Hypothesis 12.08 2 .0005
Error 264

Culture Hypothesis 62.30 1 .0005
Error 264

The power of the test was quite high (1.00) meaning that there was a 100%
probability of detecting any significant effect, which indeed was found for the Decision
Making scale. The Eastern culture mean was 3.28 indicating slight agreement to the
Decision Making items while the Western culture mean was 4.49, at a statistically
significant level (p < 0.0005). The scale ranged from 1 (strongly agree) to 7 (strongly
disagree) with a score in the middle of 4 (no opinion). Clinically, this indicates a
difference between slightly agree (for Eastern culture parents) and slightly disagree (for
Western culture parents). This is important to note, as this may be incongruent with
Western administrator’s experience in schools in their home countries.

Focus Groups Analysis

To answer the final two research questions:

(6) What information regarding variation in expectations for parents in
Eastern versus Western cultures is important to school leaders?
(7) What practices can school leaders utilize to serve better the needs of their

Eastern and Western culture constituents (parents)?
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four focus groups were held, two at school two and two at school three and the content
was transcribed as prescribed in the data collection step provided by Giorgi and Giorgi
(2003). One focus group at each school gathered information from Western parents,
while the other focus group at each school gathered information from Eastern parents.
Upon completion of the data analysis from the quantitative survey, | compiled a list of
questions to discuss within each group (see Appendix P for the Discussion Guide).

Focus group discussion guide

I generated the discussion questions to extend the logical line of thought that
emerged from the results in the quantitative survey. Parents’ agreement with
Communication items indicated it as an important dimension in parent involvement. One
of the discussion questions thus asked what types of communication are most important.
The items involving volunteering (Social Involvement and Parents’ Presence at School)
were similar for both Eastern and Western cultures so the question of what ways would
parents like to volunteer was discussed. The most significant difference was found for
decision making in that Eastern parents were more likely to want to be involved while
Western parents were less likely to want to be involved. A clarification question was
asked about parents wanting to be involved in decision-making as well as in which types
of decisions parents would like to be involved.

The final questions arose from an interest in the relationship between
administrators and parents. As positive effects have been shown for parent involvement,
questions centered on how the school can solicit effective parent involvement. Supporting
parent involvement may be different for Eastern parents versus Western parents. The

content analysis reveals the differences.
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Text analysis

A conventional text analysis was conducted to determine what themes would
emerge from each culture. I hired two naive coders to review the transcripts of the focus
groups. First, the coders read through the transcripts for a sense of the whole and then
determined parts by establishing meaningful units (Giorgi & Giorgi, 2003). This stage of
the process was conducted as a conventional content analysis (Hsieh & Shannon, 2005)
in which the coders had no preconceived ideas about a theory or coding scheme.
However, it is possible that the structure | provided during the focus groups gave the
coders some hints regarding the theory and coding scheme that existed in my mind.

Each coder developed a set of coding schemes independent of each other. More
specifically, each coder developed a coding scheme for Eastern-culture parents and a
coding scheme for Western-culture parents. Then the two coders came together and
discussed their Eastern and Western coding schemes. The next step was to integrate their
ideas so that there was only one Eastern and one Western scheme. Discussion and a
process of coming to consensus accomplished this (Appendix Q and R).

The following similarities were noted for the Eastern and Western coding
schemes (Roberts, Flanagan, & Nitroy, 2012):

a. Theme 1 Eastern and Theme 1 Western are the same. Both pertain to building

child-parent relationships through involvement; parents become involved in

order to forge stronger bonds with their children, rather than purely to help
advance their children’s education.

b. Theme 2 Eastern is similar, but not identical, to Theme 2 Western. Both
themes address how parental involvement can have a positive impact on
education. In addition, both themes point out that parents care deeply about
their children. However, Theme 2 Eastern identifies parents’ concerns about
their children’s future success while Theme 2 Western pertains to active
involvement, such as volunteering.
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c. Theme 3 Eastern is similar, but not identical, to Theme 3 Western. Both
themes pertain to communication between home and school. The emphasis for
Western parents pertains to wanting to be informed about important decisions
before they are implemented and wanting their opinions to be valued when
appropriate. In contrast, Eastern parents sometimes want guidelines from the
school about their involvement to prevent conflict of interest.

d. Theme 4 Eastern and Theme 4 Western are exactly the same: parents show
support for the school at large; emphasis is on appreciating the teachers and
identifying how the school is successful at accomplishing its goals.

e. Theme 5 Eastern and Theme 5 Western are closely related. Both pertain to the
problem of parent involvement becoming unnecessary, detrimental, or
burdensome for parents, the school, or the students. Another aspect of this
theme from the Western parent perspective was that some parents show little
concern for the school at large because they only focus on their own child’s
needs.

f. Theme 6 Eastern is similar to, but not exactly like, Theme 6 Western. In both
cases, the theme pertains to thoughts about cultural differences in the school.
Eastern parents tend to comment, in general, on how attitudes and values
differ from culture to culture. Western parents speculate more specifically on
how being American shapes attitudes and values.

The following differences were noted for Eastern and Western coding schemes (Roberts,
etal., 2012):

a. These Western themes did not have a corresponding Eastern theme:

Theme 7: Comment pertains to more subtle involvement in child’s
education; interaction with children rather than with teachers;
communication with teacher over email; checking academic
calendars for updates and accessing grades online; “reading
between the lines” to assess what your child needs; letting
your child mature and grow without too much interference;
most common for parents with older children.

Theme 8: Parents like the idea of implementing technology, such as text
messaging, to make communication more expedient and
effective.

Theme 9: Parents express a desire to know how their child is doing
socially, organizationally, and in other areas they cannot
observe at home; they want to know what kind of social
activities are available to help foster discussion with their
children at home.
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b. These Eastern themes did not have a corresponding Western theme:

Theme 10: Technology and modern standards have changed the nature of
contemporary education; some parents feel school work today
is arguably more challenging than it has been in the past.

Theme 11: Parents want to be able to meet other parents through their
involvement with the school to obtain perspective on how
other parents feel about the school in general.

Theme 12: Parents desire a more personal/casual type of communication;
they want to share ideas more closely, especially regarding
board meetings; they also want more interaction between
countries.

The final step in the qualitative analysis was to conduct a summative content analysis
(Hsieh & Shannon, 2005) in which the coders count the occurrences of examples of each
theme in the Eastern and Western culture transcripts. This counting was conducted based
on particular terms or phrases, but the coders also identified alternative expressions and
underlying meanings in a process Hsieh and Shannon refer to as latent content analysis.
See Table 48 for the results.

In order to assess the reliability of the measurement of themes identified in each
transcript, two different individuals counted themes separately. Once each individual
provided a preliminary data table, these two tables were compared for consistency. Due
to several discrepancies between the two tables, the transcripts were recounted. Taking
into consideration the two preliminary data tables and the recount, the final data table

(Table 47) was fashioned and was agreed upon with 100% of inter-rater agreement (L.

Roberts, personal communication, June 2, 2012).
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Table 48. Number of Instances of Each Theme Identified in Each Transcript*

Western Western  Eastern Eastern Total Total
RIS ISB RIS ISB Western Eastern
Theme 1 3 10 1 5 13 6
Theme 2 12 23 7 2 35 9
Theme 3 14 21 12 27 35 39
Theme 4 15 16 10 6 31 16
Theme 5 10 11 1 1 21 2
Theme 6 2 7 18 0 9 18
Theme 7 18 15 - - 33 -
Theme 8 3 4 - - 7 -
Theme 9 7 1 - - 8 -
Theme 10 - - 4 5 - 9
Theme 11 - - 3 5 - 8
Theme 12 - - 0 9 - 9

*An instance of a given theme was defined as a line of thought pertaining to that theme.

Important information for school leaders
To summarize an answer for research question #6, that is what information regarding
variation in expectations for parents in Eastern versus Western cultures is important to
school leaders, I would point out that the differences between Eastern and Western
cultures with regard to decision-making is most important. Eastern parents wish to be
involved in decision-making in order to prevent a conflict of interest between the
school’s goals and parents’ interests (i.e., “So | need some guideline that there is no
conflict at least me and school, we doing the same things. And I think the school need the
parent and the parent need the school, it’s a partnership.” Western parents want to be
informed of important decisions before an outcome has been decided. In this way, they
can have their say to provide their perspective (i.e. “If the issues were the school

changing or curriculum changing, for example, like something like the school is deciding
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to adopt PYP. I would, as a parent, want to know why, what motivates that, or what is
pushing that forward™). Western parents also desire to receive messages via texting or
email (i.e., making use of technology) to provide efficient means for receiving
information about school events. In contrast, Eastern parents prefer more face-to-face
types of interactions as well as opportunities to meet other parents to discuss their
children and the school (i.e., So when | move here | try to contact my son’s friends
parents but it is difficult to find them, who are my son’s friends parents but if we have a
coffee-morning we can see that whoever in the same grade or the same school so they
can share the information” & ““But when | went to school I could make the friends and |
could understand the school system’). This shared perspective is important to Eastern
culture and supports the importance of relationships in Eastern culture. Finally, while
both Eastern and Western culture parents care deeply about their children and believe
their involvement has positive influences on children, Eastern culture parents are more
concerned about how their involvement will affect their children’s future success (i.e.,
long term) while Western culture parents are concerned more with active involvement
(i.e., You know your children are socially and academically, you know the -- you know,
the -- and if they’re in good group of peer group or if they are getting towards the not so
positive peer group”) and volunteering at school (i.e., short term).
Practices for school leaders
To summarize an answer for research question #7, that is what practices can

school leaders utilize to serve better the needs of their Eastern and Western culture
constituents (parents), school leaders need to take more time with Eastern culture parents

to build relationships and to interact face-to-face than perhaps their Western culture
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constituents (i.e., It is just casual things but we can share and | think that would make us
very comfortable to walking in. They ask many different details so which is not so
important but it can be in the end very important and very helpful to people, new comer
too””). While this approach takes more time, it assists Eastern culture parents to
understand and support school initiatives. Eastern culture parents expressed a desire to
support the school, but appreciate guidelines or direct requests for their assistance (i.e.,
“...in Japanese school there are many activities for PTA but very passive activity. They
(parents) do what they are told to do by school...”). Eastern perspective parents also
appreciate the differences among cultures at the school; however, Western culture
parents, and particularly American parents, seemed to focus only on Western cultural
values (i.e., | think sometimes because we are Americans and we are so involved, we kind
of push our American views”). It may be appropriate to provide culture awareness
workshops for American parents to assist them to understand local customs and practices

during their transition to a new school.
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Chapter V

Discussion and Implications

Introduction

Parental involvement in schools has been shown to be a positive influence on
student achievement and in building a sense of community in schools (Cotton &
Wikelund, 2001). The teaching and learning environment in international schools should
support parental involvement and international school administrators must acknowledge
and take into account differences in cultural expectations for involvement (Hall, 2005).
This study was undertaken to determine what differences, if any, existed between
different ethnicities/cultures at three international schools in Bangkok, Thailand. A
quantitative analysis of the data supported that there are indeed differences as well as
similarities among the respondents. The qualitative portion of this study presented a
deeper understanding of the reasons for these expectations and how international school
administrators can modify practice to support parental involvement.

This chapter presents a discussion of the most critical findings in this
investigation, suggestions for applying these findings to practice, and recommendations
for possible routes for forthcoming investigation.

Purpose of the Study

The purpose of this study was to investigate the similarities and differences in the
expectations for involvement among parents of different cultural/ethnic groups at three
international schools in Bangkok, Thailand. This study also examined parent expectations
for what constitutes an effective international school. The data analyzed from this
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research guides international school principals and “heads of school” to engage parents
from different cultures/nationalities in an appropriate manner.
Sample and Population

All parents who have children attending three independent international schools in
Bangkok were asked to complete an online survey designed to assess their views on the
appropriate level of parent involvement in the school. Those parents identifying
themselves on the survey as American, Canadian, UK, Australian, New Zealander, Thai,
Indian, and Japanese were included in the analysis for this study. A quantitative analysis
was conducted on the sample comparing ethnic groups (i.e., American, Thai, Japanese,
and Indian) and cultural groups (i.e., Easter and Western). Parents who indicated via the
online survey that they are also willing to participate in the focus group discussions were
contacted for focus group discussions. The qualitative portion process also created two
cultural groups: Western (American, Canadian, UK, Australian, New Zealander) and
Eastern (Thai, Indian, Japanese).

The parents recruited at these three schools arguably make up a random sample of
the population from these three schools. As shown previously in the Chi-Square Analysis
(Table 9), the sample was an acceptable representation of the population at large. Many
of the statistical findings in this research reached significance and indicate applicability at
the population level. It also is plausible that they may generalize to the larger
international school parent population to the extent that other international schools

resemble the accessible parent population on demographic and contextual variables.
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Discussion of Findings

ISPIS reliability and validity

The rigorous tests that the survey underwent provide a useful instrument for
researchers to utilize in future research on parental expectations for involvement in
international schools. While the originally proposed model had five-components, the
principal component analysis and exploratory factor analysis yielded a four-component
model to measure parent expectations for involvement that has congeneric validity with
both Western and Eastern cultures. The four components are:

1) Component 1: General and academic (policy) decision-making.

2) Component 2: Communication (plus General Decision-Making: Item A)

3) Component 3: Social Volunteering

4) Component 4: Parents’ Presence at School (plus Communication: Item G)
General and academic decision-making loaded on the same component, which makes
logical sense. Communication loaded as a second component and included General
Decision Making: Item A, which asked parents about attendance at parent/teacher
conferences, an obvious communication opportunity. Social volunteering loaded on the
third component and the fourth component was composed of questions regarding Parents’
Presence at School with an additional Communication: Item G, which asked parent about
their expectations to visit the school during the day to experience the environment. This
item does lend itself more to the opportunity to be at school during the day rather than

communication. All-in-all, the model and instrument demonstrate a reliable and valid

way to measure international school parents’ involvement expectations.
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Parents’ expectations for involvement in decision-making

The most notable finding was that, concerning decision-making, Eastern and
Western cultures are on opposite sides of a neutral point regarding involvement in
decision-making. Eastern culture parents are slightly inclined to expect to be involved
with decision making while Western parents are slightly disinclined to expect to be
involved with decision-making. According to the research, parents prefer to be more
involved and feel they have a “right” to be a part of the decisions affecting their children
such as those involving classroom instruction and school governance (Bolivar &
Chrispeels, 2011; Meadows, 1993). Hall’s (2005) work with Chinese, Korean, and
American parents at an international school in China showed that all three ethnicities
expected not to be involved in decisions regarding policy, hiring teachers or deciding
about curriculum. Findings of the present study diverge from these findings as Eastern
culture parents demonstrated a “Slightly Agree” position for decision making. This
research demonstrates that there are differences among the Asian ethnicities, but also
provides insight for these differences. The robust nature of the mixed-method approach in
this research provided greater differentiation among the ethnicities; however, as Chinese
and Korean cultures were not examined in this research, it is difficult to predict how their
responses would have turned out.

The findings of this study depart from Hall’s (2005) results most likely due to the
different cultural ethnicities and perhaps the socio-economic backgrounds of the schools’
populations. Therefore, these findings mean for administrators, contrary to what they may
have experienced in the USA, that Eastern culture parents expect to be involved with

decision making at school. This difference may have to do with the notion of a “stranger
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in a strange land,” such that, Western culture parents are slightly disinclined to be
involved in the decision making process in international schools in Bangkok, while
Eastern parents may feel the same way in school decision making in the USA. The focus
group discussion indicated that Western, more specifically American, parents’ ideas
about involvement in decision making were “culturocentric” and focused on a
straightforward agree/disagree stance with administrators. Nesbitt (2003) describes the
assumptions under which Americans and Asians operate in their thought processes.
Americans assume individuals are individualistic and want to be distinctive from others,
are in control of their behavior, endeavor toward personal goals of success and
achievement, wish to feel good about themselves, favor equality in personal relationships,
and trust the same rules apply to everyone. These same assumptions are not appropriate
for Eastern cultures; in fact, there is linguistic support for the opposite. In Chinese, there
is no word for individualism — and the closest word is the word for selfishness. Chinese
language has influenced the development of many other Asian languages. From these
earliest moments of linguistic development, many Asians are raised to believe that debate
and questioning are not positive traits. The Eastern parents’ perspective in this research
reflected a “worldly” sense of awareness of other cultures and the similarities and
differences among cultures. This awareness segued to the desire for Eastern culture
parents to be more intimately involved with the process of decision making so that
conflicts of interest could be avoided.

In reviewing the individual ethnic group results, the same pattern has emerged.
The American ethnic group responses indicated the least expectation to be involved with

decision making at the international school. Indeed, the mean of 4.44 (on the slightly
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disagree side of neutral) shows a disinclination of the American parents to be involved in
decision making. The Japanese (3.66) and Indian (3.80) ethnic group response means did
not differ in a statistically significant way from each other, while the Thai ethnic group
mean (3.04) showed the highest expectation for involvement in decision-making among
the four ethnicities. All three of these Eastern ethnicity response means were on the
“slightly agree” side of neutral (4.00). In rank order from most expectation for
involvement among the four ethnic groups in this survey shifts from Thai, to Japanese,
then Indian, and finishes with Americans for the least expectation for involvement in
decision making (see Table 35). The differences residing on either side of neutral indicate
a major finding for this research.

Parents’ expectations for involvement in communication

The results for parental expectations for communication showed that, while
statistically significant, the difference between Western and Eastern culture parents has
little meaning for administrators. All four ethnicities and both cultural group means fell in
the “strongly agree” to “agree” range and confirm that parents of both cultures highly
value communication with the school. An important difference was discovered however
in how Eastern and Western parent prefer to have that communication. Western parents
prefer efficient, straightforward communication that is timely in nature so that they have
an opportunity to provide input before a final decision is made regarding important items
such as curriculum, finances, human resources, or physical plant. Eastern parents
indicated that, while using technology helped ensure timeliness (i.e., text messages and
email), they prefer personal forms of communication such as face-to-face or informal

conversation. In this way, the thought process or explanation for a decision is clarified.
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Parents’ expectations for involvement in volunteering

Though a statistical difference was not found between Eastern and Western
culture parents’ expectations for social involvement or presence at school (the power for
both tests were quite low, see tables 41 and 44), the nature of that involvement does
appear to be quite different. The Eastern culture parents’ desire to meet other parents was
an interesting discussion point about volunteering. This most likely involves Eastern
parents’ desire to ensure smooth personal relationships with other parents, teachers, and
school administrators (Krairiksh, 2011; Nisbett, 2003). Western, particularly American,
parents based their perspectives on professional or business relationships. It is positive
that both cultures saw parent involvement as an opportunity to improve the relationship
with their child rather than purely for their child's educational process. Eastern parents
seem to think more about their child’s future success — as referred to earlier, the success
of the child is success for the whole family (Krairiksh, 2011; Mathews, 2000). Western
parents want positive influence for their child as well and see volunteering as a natural
opportunity to influence their children’s success, but in a short-term point of view. Both
cultures support the success of the school and what it to support it to accomplish its goals
—and are particularly appreciative of teachers. The downside of parent involvement that
parents offered was when it becomes burdensome for parents, the school, or the students.
The Western culture parent perspective showed that some parents only focus on their
child’s needs rather than the needs of the whole school. Eastern culture perspectives
discussed during focus groups indicated a desire to be part of a whole or group rather

than seek individualistic goals.
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The results of the social involvement portion of the quantitative research found
that only the Japanese parents were significantly different from the other ethnicities.
Japanese parents expect to be less involved at a social level at the school when compared
to the other three ethnic groups in this study. The Japanese mean was quite close to
“neutral” and would indicate neither an inclination nor disinclination to be socially
involved at school. An explanation for this attitude arose during the focus group
discussion. A Japanese parent shared that her culture would expect specific requests from
the school or administrators for assistance at school. She continued to add that while
quite happy to do their part, the Japanese parental expectation was to wait to be asked.

Other findings

Western parents voiced more subtle involvement for interactions with their child
or a sort of “paralleling” the child’s progress through school to ensure “course
corrections” to keep the child going in the right direction without too much interference.
All these interaction are believed to help their children to become more independent. The
differences for Eastern parents included how technology has changed education and
made teaching more difficult. Parents expressed a desire to meet other parents and
discuss their perspectives about the school. As mentioned previously, Eastern culture
parents prefer personal forms of communication such as face-to-face conversation. This
supports a culture which is more relationship oriented (Nisbett, 2003). According to
Chavkins and Willkins (1993), ethnic minorities expect schools to provide opportunities
for participation — this research may support this idea, at least for the Japanese parents in

this international setting. The characteristic, however, may simply be a trait of Japanese
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parents as stated previously. One Japanese parent in the focus groups presented that they
expected to have specific tasks available for their involvement in school.

From Hwa-Forelich and Vigil’s (2004) description of the collectivist nature of
Asian cultural context in decision-making, a parallel was found from the focus group
discussion of the desire of parents to interact with one another at school. School leaders
may find that providing opportunities for Eastern parents to interact with one another at
school offers increased solidity between school goals and parent goals. In Mau’s (1997)
research, a lack of Asian parent involvement may be explained by fluency issues or
understanding of the school environment. Anecdotally, there was very little involvement
of Eastern parents in the focus groups — indeed, only one Japanese parent — who did not
speak English. This may support Mau’s view of reduced parents’ presence at school due
to fluency issues, but cannot confirm the possible explanation regarding cultural beliefs
that involvement is not important to Asian parents. The focus group discussions with
Eastern parents seemed to support the opposite that these parents believe that their
involvement is indeed important. The nature of that involvement may be the issue as
Eastern culture parents might have a different operational definition of what parent
involvement means. Jeynes (2010, 2011) suggested that Albert Bandura’s theory of social
learning and personality development, as a theoretical framework, may influence “social
variables, particularly those active in the home, [and] play a large role in the personality
development of children.” (p. 748). It seems logical that the socio-cultural environment
that exists in Eastern cultural families influences how parents and children interact
concerning school involvement. This might also be explained by the voluntary nature of

the focus group and a predisposition for involvement among the group participants.
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Tucker and Fail’s (2007) research on the expectation of Thai parents is supported by this
research. That is that Thai parents stressed the idea of academic achievement and career
preparation as the key aims of education. However, the current study also supports parent
involvement among Eastern parents for relationship building between parents and their
children rather than just for bolstering academic success.

Lastly, there was substantively more discussion from the Western culture parents
than the Eastern culture parents in terms of how many times various themes were
mentioned (see Table 48) in the focus groups. | believe there are combinations of factors
that explain this difference. The first factor is that there were fewer Eastern culture
participants from one of the participating schools. An ideal group would have consisted
of 6-10 participants, but only three parents attended. The reduced number of participants
may be a reasonable explanation for the reduced number of times themes were
mentioned. Another factor is that the Western culture parents may have felt more
comfortable sharing their ideas with another Western culture individual. As discussed
previously, Eastern culture parents are less likely to share opinions that may damage
relationships with other parents. Finally, it has been my experience that Western culture
parents also share their personal or individual experiences as related to other parents’
experiences, but point out the individual differences in those experiences. This may also
account for the number of times that issues were mentioned by Western culture parents.

Theoretical contributions

Epstein’s (1987b) framework of overlapping spheres of influence also appears to
apply in Eastern cultural circumstances. The model shows the interaction at two levels;

between institutions (school and family) and between individuals (parents and teachers),
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See Figure 1. The findings of this research support the levels of interaction so that the
school interacts with families on an institutional level and parents interact with
individuals such as teachers or administrators on an individual basis. The desire of
Eastern culture individuals to communicate face-to-face gives administrators and parents
an insight as to how better to approach communication at both levels. Eastern culture
parents have shown a desire to have the opportunity to interact on a personal level rather
than through electronic means. In terms of decision-making, Eastern culture parents
appear to have a stronger desire to be involved with the process than Western culture
parents in international school settings.
Summary

International school parents’ expectations for involvement vary not only by
ethnicity and culture, but also individually within those groups. It is important for school
administrators to differentiate how they interact with parents for decision-making,
communication, and volunteering. The findings of this research indicate that Eastern
culture and Western culture parents differ in their expectations for involvement in
decision-making: Eastern parents are slightly inclined to be involved while Western
parents are slightly disinclined. Eastern and Western culture parents have similarly high
expectations for communication, though American parents particularly have strong
expectations. Finally, Eastern culture parents expect opportunities for interaction with
other parents while at school and desire specific tasks to accomplish while Western

parents seek to support the school’s goals in more business or professional interactions.
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Recommendations for Practice

Any international school administrator interested in determining parental
expectations at their school should use the ISPIS to gather data. Certainly, the data
collected would provide insights on what differences and similarities exist among the
different ethnicities or cultures of their parent population. The philosophy and practice of
differentiation that administrators expect teachers to apply in the classroom is apropos for
how administrators must work with parents. Different parents have differing expectations
and needs for their particular circumstances and cannot be treated as if all parents have
the equal understanding of the happenings at school.

The practices that Epstein (1995) described as Type 2 (communication)
interactions — parent conferences, language translators, review of student work, notices or
memos, and information on policies, reforms, and programs — should take place in
situations where parents can ask questions and seek to understand what is happening at
school. These situations would include Back-to-School nights or Open Houses, Coffee
mornings with parents, or Parent/Teacher Conferences.

Type 3 (Volunteering) practices such as setting up volunteer programs, providing
a parent room, and surveying parents about talents and availability (Epstein, 1995) seem
particularly important in an environment where some parents may expect the school to
request parents to do specific tasks. There is usually a spectacular parental pool of talent
from which to draw upon at most international schools. A modest effort in collecting
information and availability could pay tremendous dividends for the students of the

school.
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Finally, Epstein’s (1995) Type 5 (Decision-Making) practices that include input
on curriculum, school improvement, and facilities are especially relevant for Eastern
culture parents. Parents from Eastern cultures wish to be involved in the process so that
they can avoid conflicts between their goals and the school’s goals. Western culture
administrators’ experience may be counter-intuitive because Western culture parents in
this research wished to know what decisions were being made so that they could give
input, but seem less interested in becoming part of the process of determining the way
forward. Communication and decision-making work hand-in-hand in these circumstances
to ensure parent stakeholders are included in the each step of important projects or reform
initiatives.

Recommendations for Future Research

The results of this study indicate that differences in expectations for involvement
do exist between ethnicities and cultures at international schools. As the validity and
reliability has been established for the ISPIS, it seems straightforward that the next step
be to apply the instrument in other international schools around the world. The cultural
mixes within schools in the Middle East, South America, and Africa provide rich sources
for exploring expectations there. It also is logical to continue to validate the instrument in
any school environment — public or private — in which there exists a multicultural parent
population, such as those that exist in the USA, UK, and Australia.

As the power of the tests for differences in expectations for volunteering (social
involvement and parents’ presence at school) among the ethnicities was quite low, a
larger sample size of Indian and Japanese parents may indeed provide an opportunity to

determine if there are differences among the four ethnicities. This research did not find a
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difference, due perhaps, to a type 2 error. These questions seem worthy of closer
examination.

The richness of the interactions in the focus group discussions seems to be fertile
ground for further exploration of the reasons why parents feel the way they do in regard
to expectations for involvement. Further research investigating of the cultural
expectations for in-depth understanding of specific ethnicities should provide
administrators with better-developed interpersonal skills for working with the increasing
diversity of parent cultures in international schools.

Epstein’s (1995) other types of interactions, Type 1 (Parenting), Type 4 (Learning
at Home), and Type 6 (Collaborating in the Community) should be investigated to further
expand cultural understanding of these types of interactions. These interactions may best
be investigated through mixed-methods research — quantitatively through a survey and
then followed up by focus group interactions to provide deeper understanding of the
cultural practices in international schools.

Chrispeel’s (1996) model for establishing partnerships with parents to provide
better learning environments at home could also provide an appropriate conceptual
framework for international schools research. Her five types of involvement include: (1)
two-way communication, (2) support of the child, family, and the school, (3) learning
about each other and how to work together, (4) sharing teaching responsibilities, and (5)
collaborating in decision-making and advocacy. In understanding how the home learning
environment is different in differing cultures, teachers and administrators can provide

opportunities for collaboration between teachers and parents.
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Changing living situations and schooling environments is a challenging
experience. There are demanding circumstances in which families must adapt or adopt
when living in a different country. Another focus for further research is on “stranger in a
strange land” issue. As a minority in another country, individuals used to being in a
majority, may behave differently in these circumstances. If so, this would be useful
information for school heads or principals to know given that they are in many cases a
minority.

While the purpose of this study examined cultural/ethnic differences and
similarities, it became obvious that the effect of school was also significant in many
instances during the analysis. In a post hoc analysis, it was conceivable that school has an
important effect on parent involvement expectations as related to school climate of the
organization and the impact of individual leadership. This effect should be expanded
upon and included in development of future models describing parent expectations for
involvement.

Finally, socio-economic status influences parental decision-making and
involvement (Epstein, 1995; Fan & Chen, 2001; Harvey, as cited in Gillies, 2001;
Sheldon, 2002). The participants in the current study all belong to a high socio-economic
segment of the population. Determining the answers to similar research questions in local

schools in Thailand would prove interesting.

Final Reflection
The partnership between parents and the school is an important bond that must be
nurtured and developed. It is a relationship that will test the determination and patience of

individuals on both sides, but the benefits, both for the individual and their constituent
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groups, make the distress worthwhile in the end. International school leaders who
genuinely seek to include stakeholders’ input for both process and product will find

support and satisfaction in their schools.
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Appendix A (English): International School Parent Involvement Survey
Dear Parent,

This is a survey about parent involvement in schools. As we are an international
school with parents from many different countries, this survey will help us better
understand how to work with our school community. There are no right or wrong
answers. | am only interested in your opinions for my research purposes.

Thank you for your time and interest in answering these questions. Please do not
hit the "exit this survey" button at the top right hand corner until you have
completed the entire questionnaire.

Mr. J. Andrew Westerman
MS Principal — Ruamrudee International School

Background- Please provide the following information about yourself:

1. Cultural and National Identity. Please choose the answer that best
describes you.

American
Canadian
UK
Australian
New Zealand
Thailand
Japan

India

Other (please specify)

2. Relationship to Child

Mother

Father

Other (please specify)
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3. If first language is not English
Understanding

6 High
5
4
3
2
1 Low

My first language is English
4. Your Age

<25

26-30
31-35
36-40
41-45
46-50
51-55
56-60
60+

5. Highest Level of Education

Some formal schooling

High School diploma
Undergraduate degree(BA, BS)
Graduate degree (MA, MS)
Doctorate (PhD, EdD)

— Rate your level of English
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6. Number of years your children have attended an international school

© 00 N o o0~ W DN P

[EEN
o

11

12 or more

7. Number of different international schools your children have
attended

1
2
3

4 or more

8. Which statement best describes your family?

Single Parent Family

Two parents - one parent works outside of the home
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Two parents - both parents work outside of the home

Other (please specify)

9. Does your family have young children at home who do not attend
school yet?

Yes

No

10.Grade level of your children (Please check all that apply)

ES (Grade PK-5)
MS (Grade 6-8)
HS (Grade 9-12)

=i

11.Household income

THB < 50,000/month

THB 50,001-200,000/month
THB 200,001-400,000/month
> THB 400,000/month
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12.General School Decision Making
Please rate your agreement with each statement below using the scale provided. Please
think of this as your opinion, not a right or privilege.

A. Parents have a
responsibility to
attend parent
meetings at the
school.

B. Parents should
be involved in
developing written
school policies
(such as
attendance and
homework).

C. Parents should
be involved in
evaluating how
well teachers
perform their
duties.

D. Parent should
be involved in
evaluating how
well administrators
perform their
duties.

E. Parents should
be involved in
establishing the
discipline code in
the school (for
example
guidelines for
consequences).

F. Parents should
be involved in
setting the school
budget.

G. Parents alone
should decide
school policies.

Strongly
Agree

Agree

Slightly
Agree
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Opinion

Slightly
Disagree

Disagree

Strongly
Disagree



13.Academic Decision Making

Please rate your agreement with each statement below using the scale provided. Please
think of this as your opinion, not a right or privilege.

A. Parents should
be asked for input
before teachers
and administrators
make changes in
the curriculum.

B. Parents should
be involved in
selecting
textbooks and
other learning
materials.

C. Parents should
make decisions for
changes in the
curriculum.

D. Parents should
be allowed to have
input in the hiring
of teachers.

E. Parents should
be allowed to
choose their
child’s teacher(s).

Strongly
Agree

Agree

Slightly
Agree

137

No
Opinion
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Disagree



14.Social Involvement at the School
Please rate your agreement with each statement below using the scale provided. Please
think of this as your opinion, not a right or privilege.

A. Parents should
volunteer to tutor
students and to
assist teachers in
classrooms.

B. School
administration
should consult
with parents for
ideas concerning
social activities.

C. Parent
involvement
should mainly
support the social
activities of the
school.

D. Parents should
feel appreciated
when they attend
parent meetings
and functions.

Please choose an answer to the following question.

E. In one school
year, how often
should there be
school activities
that involve
students, parents,

and teachers such

as dinners, music
programs, drama
productions, and

sports events?

Strongly
Agree

Several
times a
week

Agree il\igrgtley
@ @
& &
& &
@ @

Weekly
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Monthly  Quarterly
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® ®

Once per Once per

None
Semester Year



15.Communication
Please rate your agreement with each statement below using the scale provided. Please

think of this as your opinion, not a right or privilege.

A. It is important for
parents to attend
parent/teacher
conferences.

B. It is important for
parents to
communicate with
teachers about their
children’s
performance.

C. Itis important for
parents to effectively
communicate with their
children’s teachers.
(Effectively means an
open exchange of
information,
responsiveness to
communication and
appropriate follow up.)

D. It is important for
parents to effectively
communicate with the
school’s
administration.

E. It is important for
parents to receive
information from the
school to understand
their children’s
progress.

F. Parents should
initiate conferences
with teachers when
they feel it is
necessary.

G. Parents should visit
the school during the
school day to
understand the
experiences their
children have in
school.

Strongly
Agree

Agree

Slightly
Agree
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16.Volunteering
Please rate your agreement with each statement below using the scale provided. Please
think of this as your opinion, not a right or privilege.

Strongly
Disagree

Strongly
Agree

Slightly No Slightly

Agree Opinion Disagree Disagree

Agree

A. | want to be

asked about my

interests, talents,

and avalisbilty for ¥ ¢ ¢ ® ® & ™
volunteering at

school.

B. | want to
volunteer at & & & & & & &

school.

C. All parents
should be
encouraged to [ [ ] [ ] [ ] [ ] ® ®

volunteer at
school.

Thank you so much for answering the questions on this survey. Your support of this research is
greatly appreciated and valued. Please click the "Next" button!

Sincerely,

Mr. J. Andrew Westerman
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Appendix A (Thai) : International School Parent Involvement Survey
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Appendix A (Japanese) : International School Parent Involvement Survey
A4 3 —RIZEITHFREZFE (spPis) — BAREE (Japanese)
EEDERK

ST T— I, REFEFREDEADYIZONWTHAET S LZzHMELS:
HLDTY ., EEDFRIL,

A3 —RTHY. REFOARIEIHRAGENGETWET, CORAEBIZEIYF
EHER, SEEDESIICREZBDEREELICERZH H>TNKARENZHSC
ENTEDHEBELTVET . MFICE, ERE FIER

FHYEEA. D, PREE LTEHLLHLHDIE, KFFRE
~DEHRDIERTY,

BEROBELGHSKEZ D7 V7 — FRIZEDEOHIZEEBY TE S E&/F#L:
L/ij_o
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survey (CODT7U7— M BiRBHET D) | EVWSHREUVEHIGLOTLESLY,

MS Principal — Ruamrudee International School
Mr. J. Andrew Westerman
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Appendix B: Calculations for the ANCOVA for criterion related validity

Table B-1. Between-Subjects Factors

Value Label N
School Level .00 Secondary 166
1.00 Elementary 59

Table B-2. Levene's Test of Equality of Error Variances
Dependent Variable: Decision Making Scale
F df1 df2 Sig.

3.985 1 223 047

Levene’s Test of Equality of Error Variances tests the null hypothesis that the error variance of
the dependent variable is equal across groups.

Table B-3. Tests of Between-Subjects Effects
Dependent Variable: Decision Making Scale

Source
Corrected Intercept Young Level
Model Child

Type 111 Sum of Squares 5.138° 71.161 2.319 4.343
df 2 1 1 1
Mean Square 2.569 71.161 2.319 4.343
F 1.681 46.555 1517 2.841
Sig. 189 .000 219 .093
Partial Eta Squared .015 173 .007 .013
Noncent. Parameter 3.361 46.555 1.517 2.841
Observed Power® .352 1.000 232 .389

a. R Squared =.015 (Adjusted R Squared = .006)
b. Computed using alpha =
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Table B-4. Parameter Estimates
Dependent Variable: Decision Making Scale

Parameter
Intercept Young Child [Level=.00] [Level=1.00]
B 4.109 -406 334 o°
Std. Error .609 .330 .198
t 6.748 -1.232 1.686
Sig. .000 219 .093
Lower
95% 2.909 -1.057 -.057
] Bound
Confidence
Upper
Interval 5.309 244 725
Bound
Partial Eta Squared 170 .007 .013
Noncent. Parameter 6.748 1.232 1.686
Observed Power?® 1.000 232 .389

a. Computed using alpha
b. This parameter is set to zero because it is redundant.

Table B-5. Estimated Marginal Means: School Level
Dependent Variable: Decision Making Scale
95% Confidence Interval

School Level Mean Std. Error Lower Bound  Upper Bound
Secondary 3.661° .097 3.469 3.853
Elementary 3.326° .168 2.995 3.657

a. Covariates appearing in the model are evaluated at the following values: young children = 1.92.

Table B-6. Levene's Test of Equality of Error Variances
Dependent Variable: Communication Scale
F drl df2 Sig.

.818 1 223 .367
Levene’s Test of Equality of Error Variances tests the null hypothesis that the error variance of
the dependent variable is equal across groups.
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Table B-7. Tests of Between-Subjects Effects

Dependent Variable: Communication Scale

Source
Corrected Intercept Young
Model Child
Type 111 Sum of Squares 1.723° 12.891 .080
df 2 1 1
Mean Square .861 12.891 .080
F 2.715 40.640 251
Sig. .068 .000 .617
Partial Eta Squared 024 .155 .001
Noncent. Parameter 5.431 40.640 251
Observed Power® 533 1.000 .079
a. R Squared =.024 (Adjusted R Squared = .015)
b. Computed using alpha
Table B-8. Parameter Estimates
Dependent Variable: Communication Scale
Parameter
Intercept Young Child [Level=.00]
B 1.715 -.075 .209
Std. Error 277 .150 .090
t 6.184 -501 2.315
Sig. .000 617 .022
95% Lower 1.169 -.372 .031
Confidence 50und

Interval Bgfﬁé 2.262 221 .387
Partial Eta Squared 147 .001 .024
Noncent. Parameter 6.184 501 2.315
Observed Power? 533 1.000 .079

a. Computed using alpha

b. This parameter is set to zero because it is redundant.
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Table B-9. Estimated Marginal Means: School Level
Dependent Variable: Communication Scale
95% Confidence Interval

School Level Mean Std. Error Lower Bound  Upper Bound
Secondary 1.78 .04 1.69 1.87
Elementary 157 08 1.42 1.72

a. Covariates appearing in the model are evaluated at the following values: young children = 1.92.

Table B-10. Levene's Test of Equality of Error Variances
Dependent Variable: Social Involvement Scale
F df1 df2 Sig.

.013 1 223 .908
Levene’s Test of Equality of Error Variances tests the null hypothesis that the error variance of
the dependent variable is equal across groups.

Table B-11. Tests of Between-Subjects Effects
Dependent Variable: Social Involvement Scale

Source
Corrected Intercept Young Level
Model Child

Type 111 Sum of Squares 2.684° 46.488 927 2.456
df 2 1 1 1
Mean Square 1.342 46.488 927 2.456
F 1.571 54.417 1.085 2.875
Sig. .210 .000 299 .091
Partial Eta Squared .014 197 .005 .013
Noncent. Parameter 3.142 54.417 1.085 2.875
Observed Power® 331 1.000 179 393

a. R Squared =.014 (Adjusted R Squared = .005)
b. Computed using alpha
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Table B-12. Parameter Estimates
Dependent Variable: Social Involvement Scale

Parameter
Intercept Young Child [Level=.00] [Level=1.00]
B 3.330 -.257 251 o
Std. Error 455 247 .148
t 7.316 -1.042 1.696
Sig. .000 .299 .091
95% Lower 2433 743 -041
Confidence 3%%2?
Interval Bound 4.227 229 .543
Partial Eta Squared 194 .005 .013
Noncent. Parameter 7.316 1.042 1.696
Observed Power? 1.000 179 .393

a. Computed using alpha
b. This parameter is set to zero because it is redundant.

Table B-13. Estimated Marginal Means: School Level

Dependent Variable: Social Involvement Scale
95% Confidence Interval

School Level Mean Std. Error Lower Bound  Upper Bound
Secondary 3.09 .07 2.94 3.23
Elementary 2.84 13 2.59 3.08

a. Covariates appearing in the model are evaluated at the following values: young children = 1.92.

Table B-14. Levene's Test of Equality of Error Variances
Dependent Variable: Parents’ Presence at School Scale
F dfl df2 Sig.

433 1 223 511
Levene’s Test of Equality of Error Variances tests the null hypothesis that the error variance of
the dependent variable is equal across groups.
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Table B-15. Tests of Between-Subjects Effects
Dependent Variable: Parents’ Presence at School Scale

Source
Corrected Intercept Young Level
Model Child
Type 111 Sum of Squares 4.231° 50.385 1.611 3.781
df 2 1 1 1
Mean Square 2.116 50.385 1.611 3.781
F 1.966 46.815 1.497 3.513
Sig. 142 .000 222 .062
Partial Eta Squared .017 174 .007 .016
Noncent. Parameter 3.932 46.815 1.497 3.513
Observed Power® 404 1.000 230 463
a. R Squared = .017 (Adjusted R Squared = .009)
b. Computed using alpha
Table B-16. Parameter Estimates
Dependent Variable: Parents’ Presence at School Scale
Parameter
Intercept Young Child [Level=.00] [Level=1.00]
B 3.442 -339 312 o
Std. Error 511 277 .166
t 6.737 -1.223 1.874
Sig. .000 222 .062
95% Lower 2.435 -.884 -016
Confidence 3%%2?
Interval Bound 4.449 207 .640
Partial Eta Squared 170 007 016
Noncent. Parameter 6.737 1.223 1.874
Observed Power? 1.000 .230 463

a. Computed using alpha
b. This parameter is set to zero because it is redundant.
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Table B-17. Estimated Marginal Means: School Level
Dependent Variable: Parents’ Presence at School Scale
95% Confidence Interval

School Level Mean Std. Error Lower Bound  Upper Bound
Secondary 3.10 .08 2.94 3.26
Elementary 2.79 14 251 3.07

a. Covariates appearing in the model are evaluated at the following values: young children = 1.92.
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Appendix C: Pilot Study Frequency Data Tables

Table C1. Frequency Table (Pilot Study) — Cultural and National Identity
Valid

Frequency Percent p Cumulative Percent
ercent

Valid American 9 20.5 20.5 20.5
Australian 2 4.5 4.5 25.0
Thailand 11 25.0 25.0 50.0
Japan 12 27.3 27.3 77.3
India 10 22.7 22.7 100.0

Total 44 100.0 100.0

Table C2. Frequency Table (Pilot Study) — Relationship to Child

Frequency Percent Valid Cumulative
Percent Percent
Valid Other 1 2.3 2.3 2.3
Mother 18 40.9 41.9 44.2
Father 24 54.4 55.8 100.0
Total 43 97.7 100.0
Missing System 1 2.3
Total 44 100.0

Table C3. Frequency Table (Pilot Study) — Level of English Understanding

Frequency Percent Valid Cumulative
Percent Percent
Valid 6 High 8 18.2 18.6 18.6
5 7 15.9 16.3 34.9
4 7 15.9 16.3 51.2
3 4 9.1 9.3 60.5
2 4 9.1 9.3 69.8
1 Low 4 9.1 9,3 79.1
My first 9 20.5 20.9 100.0
language is
English
Total 43 97.7 100.0
Missing System 1 2.3
Total 44 100.0
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Table C4. Frequency Table (Pilot Study) — Your Age

Frequency Percent Valid Cumulative
Percent Percent
Valid 26 to 30 1 2.3 2.3 2.3
31to 35 1 2.3 2.3 45
36 to 40 3 6.8 6.8 11.4
41 to 45 15 34.1 34.1 455
56 to 50 17 38.6 38.6 84.1
51 to 55 4 9.1 9.1 93.2
56 to 60 2 45 45 97.7
Older than 60 1 2.3. 2.3 100.0
Total 44 100.0 100.0

Table C5. Frequency Table (Pilot Study) — Highest Level of Education

Frequency Percent Valid Cumulative
Percent Percent
Valid High School 2 4.5 4.7 4.7
diploma
Undergrad- 15 34.1 34.9 39.5
uate degree
(BA, BS)
Graduate 23 52.3 53.5 93.0
degree
(MS, MS)
Doctorate 3 6.8 7.0 100.0
(PhD, EdD)
Total 43 97.7 100.0
Missing System 1 2.3
Total 44 100.0

Table C6. Frequency Table (Pilot Study) — Number of years your children have attended an
international school

Frequency Percent Valid Cumulative
Percent Percent
Valid 1 9 20.5 20.5 20.5
2 6 13.6 13.6 34.1
3 7 15.9 15.9 50.0
4 2 4.5 45 54.5
5 2 45 45 59.1
6 3 6.8 6.8 65.9
7 3 6.8 6.8 72.7
8 4 9.1 9.1 81.8
9 1 2.3 2.3 84.1
10 2 45 45 88.6
11 0 0.0 0.0 88.6
12 or more 5 11.4 11.4 100.0
Total 44 100.0 100.0
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Table C7. Frequency Table (Pilot Study) — Number of different international schools your
children have attended

Frequency Percent Valid Cumulative
Percent Percent

Valid 1 21 47.7 51.2 51.2

2 12 27.3 29.3 80.5

3 6 13.6 14.6 95.1

4 or more 2 4.5 4.9 100.0
Total 41 93.2 100.0

Missing System 3 6.8
Total 44 100.0

Table C8. Frequency Table (Pilot Study) — Which statement best describes your family?

Frequency Percent Valid Cumulative
Percent Percent
Valid Single Parent Family 4 9.1 9.3 9.3
Two Parents — one 28 63.6 65.1 74.4
parent works outside of
the home
Two Parents — both 11 25.0 25.6 100.0
parents work outside of
the home
Total 43 97.7 100.0
Missing System 1 2.3
Total 44 100.0

Table C9. Frequency Table (Pilot Study) — Young children at home who do not attend school yet

Frequency Percent Valid Cumulative
Percent Percent
Valid Yes 2 4.5 4.5 45
No 42 95.5 95.5 100.0
Total 44 100.0 100.0

Table C-10. Frequency Table (Pilot Study) — Grade Level of your children - ES

Frequency Percent Valid Cumulative
Percent Percent
Valid ES 19 43.2 100.0 100.0
(Grade PK-5)
Missing System 25 56.8
Total 44 100.0
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Table C11. Frequency Table (Pilot Study) — Grade Level of your children - MS

Frequency  Percent Valid Cumulative
Percent Percent

Valid MS 15 34.1 100.0 100.0
(Grade 6-8)

Missing System 29 65.9

Total 44 100.0

Table C12. Frequency Table (Pilot Study) — Grade Level of your children - HS

Frequency  Percent Valid Cumulative
Percent Percent
Valid HS 20 45,5 100.0 100.0
(Grade 9-12)
Missing System 24 54.5
Total 44 100.0
Table C13. Frequency Table (Pilot Study) — Household income
Valid Cumulative
Frequency Percent Percent Percent
Valid THB 50,001- 21 47.7 50.0 50.0
200,000/
month
THB 13 29.5 31.0 81.0
200,001-
400,000
/month
>THB 8 18.2 19.0 100.0
400,000/
month
Total 42 95.5 100.0
Missing System 2 4.5
Total 44 100.0
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Table C14. Pilot Study Statistics

Cultural and National Identity

Relationship to Child

Level of English Understanding

Your Age

Highest Level of Education

Number of years your children have attended an
international school

Number of different international schools your children
have attended

Which statement best describes your family?
Young children at home who do not attend school
Grade level of your children-ES

Grade level of your children-MS

Grade level of your children-HS

Household income

Table C15. Nationality Recode (Pilot Study)

Frequency Percent
Valid Western 11 24.4
Eastern 33 73.3
Total 44 97.7
Missing System 1 2.3
Total 45 100.0

N Valid
44
43
43
44
43
44

41

43
44
19
15
20
42

Valid Percent

25.0
75.0
100.0

Table C16. Frequencies and Descriptive Statistics (Pilot Study) - Factors 1 to 5

General Academic
Decision Decision
Making Making
N Valid 44 44
Missing 0 0
Mean 3.42 4,23
Median 3.21 4.20
Mode 2.57 4.00°
Std. 111 1.13
Deviation
Minimum 1.43 1.40
Maximum 5.71 6.60

. Parents’
Social
Involvement Pl
at School
44 44
0 0
3.44 3.05
3.30 3.00
3.00 2.00
.87 1.09
2.00 1.00
5.40 5.33

a. Multiple modes exist. The smallest value is shown.
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Missing
0

O OR K

[N

25
29
24

Cumulative
Percent

25.0
100.0

Communi-
cation

44
0
1.89
1.79
1.43
67

1.00

4.00



Appendix D: Pilot Study Calculations for Reliability and Validity Statistics

Table D1. Factor 1: General Decision Making (Pilot Study) — Item-Total Statistics and Reliability

I\/? é::rl]ei Y a?i(;?llge if Corrected Cronbac_h ’s
Itemn ltemn Item-Toj[aI Alpha if
Deleted Deleted Correlation  Item Deleted
A. Parents have a responsibility to 21.91 54.50 37 .83
attend parent meetings at the school.
B. Parents should be involved in 21.25 50.52 42 .82

developing written school polZ2icies

(such as attendance and homework.)

C. Parents should be involved in 20.86 38.17 .78 .76
evaluating how well teachers

perform their duties.

D. Parents should be involved in 20.93 39.32 .80 .76
evaluating how well administrators

perform their duties.

E. Parents should be involved in 20.57 45.41 .56 .80
establishing the discipline code in

the school (for example guidelines

for consequences).

F. Parents should be involved in 19.86 40.68 .69 .78
setting the school budget.
G. Parents alone should decide 18.20 50.21 37 .83

school policies.
Reliability Statistics: Cronbach’s Alpha N of Items

.827* 7
*Achieved the reliability criterion of > .70
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Table D2. Factor 2: Academic Decision Making (Pilot Study) — Item-Total Statistics and

Reliability

A. Parents should be asked for input
before teachers and administrators
make changes in the curriculum.

B. Parents should be involved in
selecting textbooks and other
learning materials.

C. Parents should make decisions
for changes in the curriculum.

D. Parents should be allowed to
have input in the hiring of teachers.
E. Parents should be allowed to
chose their child’s teacher(s).

Reliability Statistics:

Scale Scale
Mean if  Variance if
ltem ltem
Deleted Deleted
18.66 24.32
16.44 19.80
16.42 19.85
16.42 20.24
16.74 23.59

Cronbach’s Alpha
776*
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Corrected Cronbach’s
Item-Total Alpha if

Correlation  Item Deleted

.36 .80

74 .67

.65 .70

.63 71

40 .78

N of Items

5

*Achieved the reliability criterion of > .70



Table D3. Factor 5: Communication (Pilot Study) — Item-Total Statistics and Reliability

I\/? é::rl]ei TRV a?i(;?llge if Corrected Cronbac_h ’s
Item Itemn Item-Toj[aI Alpha if
Deleted Deleted Correlation  Item Deleted
A. It is important for parents to 11.50 17.05 .36 .78
attend parent/teacher conferences.
B. It is important for parents to 11.57 17.13 .66 73

communicate with teachers about

their children’s performance.

C. It is important for parents to 11.66 17.02 .70 73
effectively communicate with their

children’s teachers. (Effectively

means an open exchange of

information, responsiveness to

communication and appropriate

follow up.)

D. It is important for parents to 10.98 14.77 57 74
effectively communicate with the

school’s administration.

E. It is important for parents to 11.86 18.35 .55 75
receive information from the school

to understand their children’s

progress.

F. Parents should initiate 11.41 17.64 48 .76
conferences with teachers when

they feel it is necessary.

G. Parents should visit the school 10.25 14.24 .50 7
during the school day to understand

the experiences their children have

in school.

Reliability Statistics: Cronbach’s Alpha N of Items

.7180* 7
*Achieved the reliability criterion of > .70
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Table D4. Factor 3: Social Involvement (Pilot Study) — Item-Total Statistics and Reliability

I\/? é::rl]ei TRV a?i(;?llge if Corrected Cronbac_h’s
Item Itemn Item-Toj[aI Alpha if
Deleted Deleted Correlation  Item Deleted
A. Parents should volunteer at the 17.18 18.80 .28 71
school mainly to help with tasks
such as Parent-Sponsored Activities
(i.e., carnivals or fairs) or After-
School Activities.
B. Parents should volunteer to tutor 15.32 16.22 46 .65
students and to assist teachers in
classrooms.
C. School administration should 16.64 17.59 A7 .64
consult with parents for ideas
concerning social activities.
D. Parent involvement should 16.61 16.57 54 .62
mainly support the social activities
of the school.
E. Parents should feel appreciated 17.23 16.18 54 .62
when they attend parent meetings
and functions.
F. In one school year, how often 15.20 20.31 .29 .69
should there be school activities that
involve students, parents, and
teachers such as dinners, music
programs, drama productions, and
sports events?
Reliability Statistics: Cronbach’s Alpha N of Items
.697* 6

*DID NOT achieve the reliability criterion of > .70
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Table D5. Factor 4: Parents’ Presence at School (Pilot Study) — Item-Total Statistics and
Reliability

l\/? é::rl]ei TRV a?iie:llge if Corrected Cronbac_h’s
Item Itemn Item-Toj[aI Alpha if

Deleted Deleted Correlation  Item Deleted
A. 1 want to be asked about my 14.68 13.15 46 .32
interests, talents, and availability for
volunteering at school.
B. | want to volunteer at school. 14.41 12.95 40 .34
C. All parents should be encouraged 14.59 12.25 37 .34
to volunteer at school.
D. Administration should select 13.48 10.21 41 .29
parents to volunteer.
E. | believe only trained teachers 13.30 18.12 -17 .69
should work with the children, so it
is not necessary for parents to
volunteer.
Reliability Statistics: Cronbach’s Alpha N of Items

A478* 5

*DID NOT achieve the reliability criterion of > .70
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Table D6. Factor 3: Social Involvement (Pilot Study) — Revised Item-Total Statistics and

Reliability
l\/? é::rl]ei TRV a?iie:llge if Corrected Cronbac_h’s
Item Itemn Item-Toj[aI Alpha if
Deleted Deleted Correlation  Item Deleted
B. Parents should volunteer to tutor 12.86 13.00 .33 12
students and to assist teachers in
classrooms.
C. School administration should 14.18 13.04 49 .65
consult with parents for ideas
concerning social activities.
D. Parent involvement should 14.16 11.95 .59 .60
mainly support the social activities
of the school.
E. Parents should feel appreciated 14.77 11.16 .64 57
when they attend parent meetings
and functions.
F. In one school year, how often 12.75 15.45 .30 71
should there be school activities that
involve students, parents, and
teachers such as dinners, music
programs, drama productions, and
sports events?
Reliability Statistics: Cronbach’s Alpha N of Items
.706* 5

*Revised - Achieved the reliability criterion of > .70 if A is dropped.
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Table D7. Factor 4: Parents’ Presence at School (Pilot Study) — Revised Item-Total Statistics and
Reliability

I\/? é::rl]ei TRV a?i(;?llge if Corrected Cronbac_h ’s
Item Itemn Item-Toj[aI Alpha if
Deleted Deleted Correlation  Item Deleted
A. I want to be asked about my 6.23 5.58 .69 .58
interests, talents, and availability for
volunteering at school.
B. I want to volunteer at school. 5.95 5.11 .67 .58
C. All parents should be encouraged 6.14 5.38 45 .86
to volunteer at school.
Reliability Statistics: Cronbach’s Alpha N of Items
57* 3

*Revised — Achieved the reliability criterion of > .70 if D and E are dropped.

Table D8. Between-Subjects Factors(Pilot Study)

Value Label N

Nationality Recode 1 Western 11
2 Thailand 11

3 Japan 12

4 India 10

Table D9. Box’s Test of Equality of Covariance Matrices (Pilot Study)

Box’s M 66.84
E 1.14
dfl 45.00
df2 3826.46
Sig. .25
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Table D10. Bartlett’s Test of Sphericity (Pilot Study)

Likelihood Ratio .00
Approx. Chi-Square 60.03
df 14.00
Sig. .00

Table D11. Levene’s Test of Equality of Error Variances (Pilot Study)

F dfil  df2  Sig.

General Decision Making 25 3.00 40.00 .86
Academic Decision Making 187 3.00 40.00 .15
Social Involvement w/o “A” response 97 3.00 40.00 .41
Parents’ Presence at School w/o “D & E” responses 24 3.00 40.00 .87
Communication 155 3.00 40.00 .22

Table D12. Multiple Comparisons- Pilot Data

95% Confidence

Interval

Dependent Nationality Nationality Mean Std. Sig. Lower Upper

Variable Recode (I) Recode (J) Difference Error Bound Bound

General Western Thailand (1I.42\1) 40 .01 .33 2.50
Decision Making

Japan .94 .30 10 -12 2.00

India 1.65* 41 .00 .54 2.75

Thailand Western -1.42* 40 01 -2.50 -.33

Japan -.48 .39 62 -154 .58

India .23 41 94 -.88 1.34

Japan Western -.94 .39 10 -2.00 A2

Thailand 48 .39 .62 -.58 1.54

India 71 40 31 -.38 1.79
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India

Academic Western
Decision Making
Thailand
Japan
India
Social Western
Involvement
w/o “A”
response
Thailand
Japan
India

Western
Thailand
Japan

Thailand

Japan
India
Western
Japan
India
Western
Thailand
India
Western
Thailand
Japan

Thailand

Japan

India
Western
Japan
India
Western
Thailand
India
Western
Thailand

Japan
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-1.65*
-.23
-71

1.42*

1.12
1.26%
-1.42%
-.29
-16
-1.12
29
14
-1.26%
16
-14
-.04

-1.24*
.09

.04
-1.20*
A3
1.24*
1.20*
1.33*
-.09
-13
-1.33

41
41
40
43

42
44
43
42
44
42
42
43
44
44
43
29

.28
.30

29
.28
.30
.28
.28
29
.30
.30
.29

.00
94
31
01

.05
.03
01
.90
.98
.05
.90
.99
.03
.98
99
1.00

.00
99

1.00
.00
97
.00
.00
.00
99
97
.00

-2.75

-1.34

-1.79
.26

-01
.07
-2.58
-1.43
-1.35
-2.26
-.84
-1.03
-2.45
-1.03
-1.30
-.81

-2.00
-71

- 74
-1.97
-.67
48
44
.55
-.89
=0
-2.11

-.54
.88
.38

2.58

2.26
2.45
-.26
.84
1.03
.01
1.43
1.30
-.07
1.35
1.03
74

-.48
.89

81
-44
.92
2.00
1.97
211
71
.67
-.55



Parents’ Western
Presence at
School
w/o “D & E”
response
Thailand
Japan
India
Communication Western
Thailand
Japan
India

Based on observed means.

Thailand

Japan
India
Western
Japan
India
Western
Thailand
India
Western
Thailand
Japan
Thailand
Japan
India
Western
Japan
India
Western
Thailand
India
Western
Thailand

Japan

-.09

-.92
-.50
.09
-.83
-41
.92
.83
-41
.50
41
-42
-.52
-.90*
-25
52
-.38
27
.90*
.38
.66
.25
-27
-.66

45

44
46
45
44
46
44
44
46
.46
46
46
.25
.25
.26
.25
.25
.26
.25
.25
.25
.26
.26
.25

1.00

18
71
1.00
.26
81
18
.26
.80
71
81
.80
18
.00
.78
18
42
12
.00
42
.06
.78
12
.06

-1.31

-2.11
-175
-1.12
-2.02
-1.65
=27
-.36
-.80
- 75
-.84
-1.64
-.120
-1.56
-.94
-.16
-1.04
-42
24
-.02
-.02
-45
-.97
-1.34

The error term is Mean Square (Error) = 1.130.

* The mean difference is significant at the .05 level.
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1.12

27
.75
1.31
.36
.84
211
2.02
1.64
1.75
1.65
.80
.16
-.24
45
1.20
.28
97
1.56
1.34
1.34
.04
42
.02



Appendix E (English): Consent Form

International School Parent Involvement Survey (ISPIS)

You are invited to be in a research study of how parents in an international school view
involvement in school. You were selected as a possible participant because your child is
enrolled in an international school in Bangkok. We ask that you read this form and ask
any questions you may have before agreeing to be in the study.

This study is being conducted by: J. Andrew Westerman — MS Principal, Ruamrudee Intl
School, as part of doctoral studies at Lehigh Univ, under the direction of Dr. George
White, Professor of Education Leadership (Lehigh Univ, Bethlehem, PA).

Purpose of the Study

The purpose of this study is to:

estudy cultural links to expectations for parent involvement in school
Procedures

If you agree to be in this study, we would ask you to do the following tasks:
1. Complete an online survey (about 20 min).

After the survey data have been collected, volunteer parents, who provide contact
information, will be randomly chosen for participation in a focus group dialogue. These
focus groups will take place on site at the school and a translator will be present if
needed. These focus groups will involve questions that help clarify and further extend the
information from the survey. Parents will be contacted and invited to participate in these
focus group dialogues. Participation in these focus group dialogues is voluntary.
Participants agree that by returning the survey, they are consenting to the use of the
responses in this and future research by the researcher.

Risks and Benefits

This study involves minimal risk to the participant, however, if criticisms of the school or
individuals are linked to specific participants, conflict could arise that creates tension or
retribution against the participant

Benefits involve providing useful information that could serve to improve the quality of
experiences for participants and their children.

Confidentiality

The records of this study will be kept private. In any sort of report we might publish, we
will not include any information that will make it possible to identify a subject. Research
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records will be stored securely and only the researchers will have access to the records.
These are kept for three years as required by the Institutional Review Board (IRB).

Voluntary Nature of the Study

Participation in this study is voluntary:

Your decision whether or not to participate will not affect your current or future relations
your child’s school or with Lehigh University. If you decide to participate, you are free to
skip any question or withdraw at any time without affecting those relationships.

Contacts and Questions
The researchers conducting this study are: J. Andrew Westerman and Dr. George White
If you have questions, you are encouraged to contact them.

Mr. J. Andrew Westerman: Ruamrudee International School, 02-518-0320,
jawj@Ilehigh.edu

Dr. George White: Lehigh University, (610)868-3716, gpwl@Iehigh.edu

Questions or Concerns:

If you have any questions or concerns regarding this study and would like to talk to
someone other than the researcher(s), you are encouraged to contact Susan E. Disidore at
(610)758-3020 (email: susc@Ilehigh.edu) or Troy Boni at (610)758-2985 (email:
tdb308@Iehigh.edu) of Lehigh University’s Office of Research and Sponsored Programs.
All reports or correspondence will be kept confidential.

Statement of Consent

Please print this page for future reference.

By checking the box, you are indicating that you have read the above information and
consent to participate in the study.

Yes
No
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Appendix E (Thai) : Consent Form
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Appendix F: Sample Contact Email to Heads of School for Participation

August 1, 2011
Dear Head of School,

I’d like to invite your school to participate in a doctoral research study entitled “A
Comparison of Thai, Indian, Japanese, and American Parents’ views toward parent
involvement in international schools.” | believe this research will provide insight on the
expectations of the parents we serve. Please find a draft version of the survey and the
consent form attached to this email as well as a draft acceptance letter. Your school’s
participation is vital for my doctoral study.

I have yet to get formal approval of the proposal (expected in late September/early
October), but I expect to collect data in the fall of 2011. My request of you would be that
you send an email with a link (Survey Monkey) to all parents in October asking them to
participate in answering the survey. | would hold a focus group for each of the ethnicities
included in the study (American, Thai, Indian, and Japanese) on your campus. This
would require a meeting place on your campus if that’s possible. Those parents willing to
participate in a focus group, would be asked to attend for approximately one hour only on
that day. The focus groups would be expected to take place in fall 2011/spring 2012. |
would meet with each group for an hour for a total of four hours for all four groups. All
information linked to individuals will be kept in the strictest confidence.

If you accept my invitation, please send me the approval letter via email at
jaw@rism.ac.th or snail-mail at 6 Ramkhamhaeng 184, Minburi 10510, Bangkok,
Thailand.

| appreciate your time in assisting this research project and will be happy to share the
results with you. My mobile number is 08-5995-6212, | appreciate a call if you need any
clarifications.

Respectfully,

J. Andrew Westerman
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Appendix G: Letters of acceptance from Heads of School

1 & Ramkhamhaeng 184, Minburi, Bangkek 10510, Thailand www rism acth

i -y RUAMRUDEE INTERNATIONAL SCHOOL. el +66(0)2518-0320.28 Fax. +66(0)2518-0334 E-mail - info@rism.ac th
(== :

August 1, 2011

Dear Mr. Westerman,

On behalf of Ruamrudee International School/ Redeemer International School of Thailand
(RIS/RIST), I accept your invitation to participate in the research study entitled “A
Comparison of Thai, Indian, Japanese, and American Parents’ views toward parent
involvement in international schools.” I have looked over the draft version of the
“International School Parental Involvement Survey” and the consent form; both of which will

be administered in an online format.

I understand that that you will send an email with a link (Survey Monkey) for all RIS/RIST
parents to complete in October 2011. T will send this email out to all of our parents. Each
school will only be identified by a unique PIN number which each Head of School will create
and provide to parents for the survey. This PIN will not be shared with the researchers, You
will be provided with a room in which to hold the focus group discussions in
October/November (exact date to be determined). I appreciate that all information linked to

individuals will be kept in the strictest confidence.

Sincerely,

R W};T’x

Dr. Peter Toscano

Head of School

Ruamrudee International School/

Redeemer International School of Thailand (RIS/RIST)
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International School Bangkok

August 1, 2011

Dear Mr. Westerman,

On behalf of the International School Bangkok, I accept your invitation to participate in the
research study entitled “A Comparison of Thai, Indian, Japanese, and American Parents’
views toward parent involvement in international schools.” I have looked over the draft
version of the “International School Parental Involvement Survey” and the consent form;

both of which will be administered in an online format.

I understand that that you will send an email with a link (Survey Monkey) for all ISB parents
to complete in October 2011. T will send this email out to all of our parents. Each school will
only be identified by a unique PIN number which each Head of School will create and
provide to parents for the survey. This PIN will not be shared with the researchers. You will
be provided with a room in which to hold the focus group discussions (exact date to be
determined). I appreciate that all information linked to individuals will be kept in the strictest

confidence.

Sincerely,

Head of School

International School Bangkok

39/7 Soi Nichada Thani, Samakee Road, Amphur Pakkret, Nonthaburi 11120, Thailand Tel: 66(0) 2963-5800 Fax: 6610) 2583-5431-32
(P.O. Box 1015 Ha Yack Pakkret. Nonthaburi 11121
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EKAMAI INTERNATIONAL SCHOOL
Formerly Adventist English School

57 Soi Pridi Banomyong 31, 37 Sukhumvit 71 (Ekamai 12)
Mail: Box 107, Prakhanong Post Office

Bangkok 10110, Thailand

Telephone: 0-2381-9303-7

Fax. (66-2) 1381-4622

e-mail: info@eis.ac.th

September 8, 2011

Mr. John Andrew Westerman
Middle School Principal
Ruamrudee International School
Bangkok

Dear Mr. Westerman:

On behalf of Ekamai International School (EIS), T accept your invitation to participate in the research
study entitled “A Comparison of Thai, Indian, Japanese, and American Parents’ views toward parent
involvement in international schools.” I have looked over the draft version of the “International

School Parental Involvement Survey” and the consent form; both of which will be administered in an
online format. é

T understand that you will send an email with a link (Survey Monkey) for all EIS parents to complete
in October 2011. I will send this email out to all of our parents. Each school will only be identified by
a unique PIN number which each Director will create and provide to parents for the survey, This PIN
will not be shared with the researchers. You will be provided with a room in which to hold the focus

group discussions (exact date to be determined). I appreciate that all information linked to individuals
will be kept in the strictest confidence.

Sincerely,

RSoer Tnuguche

Rajdeep Takeuchi
Director

TsatSownrnirg1fiondy @ .ok 107 Une. wazlune NIINNURIRAT 10110
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Appendix H: Sample Email to Heads of School to Initiate the Collection of Data
February 2012
Dear Head of School,

Thank you for agreeing to participate in my research study. The pilot study is complete
and | have adjusted the survey accordingly to improve validity and reliability. I request
now that you invite all parents of your school (via email) to participate in my study by
completing an online survey. | appreciate that this email goes out to all of your parents
immediately for validity reasons.

Please “create” a random four-digit code for your school that your parents will enter in
the survey to keep your school’s answers confidential. This number needs to be added
in three (3) places below for each language version.

Please find attached the text of an invitation (also in Thai and Japanese) and the link to
the online survey that | am using for my research.

Thank you for your time. Please confirm receipt of this email and when parents from you
school have been sent the email.

Sincerely,
J. Andrew Westerman

08-5995-6212
jaw@rism.ac.th

February 2012
Dear Parents,

The Middle School Principal at Ruamrudee International School has developed a
research study for his doctoral dissertation at Lehigh University investigating cultural
differences in expectations for parent involvement in international schools.

I am inviting you to participate in this important study by completing an online survey
within the next week.

The survey should take less than 20 minutes to complete and is available in English,
Thai, and Japanese languages. If selected, a few individuals may be asked to participate
in a focus group for one hour on campus. Participation in this research is entirely
voluntary.
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The survey will ask for a four-digit code identifying the school. This code is: XXXX

The link to the online survey is https://www.surveymonkey.com/s/IPSIS_Full_Study

Thank you for your time.

Sincerely,
Head of School

(Thai Version)
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(Japanese Version)
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Appendix I: Sample Email to Heads of School to Remind Parents to Participate

March 2012
Dear Head of School,

I want to thank you again for agreeing to participate in my research study. Please send
out the following reminder to your parents via email. | have attached the text of a
reminder email and the link again for the online survey.

Thank you for your time.

Sincerely,
J. Andrew Westerman

08-5995-6212
jaw@rism.ac.th

(English Version)
March 2012
Dear Parents,

Thanks to all the parents who have already taken the time to complete the Parent
Involvement Survey being conducted by the Middle School Principal at Ruamrudee
International School.

I wish to invite those who have not yet participated in this important study to go online to
complete the survey as soon as possible. The link to the online survey is
https://www.surveymonkey.com/s/IPSIS_Full_Study

The survey should take less than 20 minutes to complete and is available in English,
Thai, and Japanese languages. If selected, a few individuals may be asked to participate
in a focus group for one hour on campus. Participation in this research is entirely
voluntary.

The survey will ask for a four-digit code identifying the school. This code is: 9876.
Thank you for your time.

Sincerely,
Head of School
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(Thai Version)
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Appendix J: Sample Final Email to Heads of School

April 2012
Dear Head of School,

The collection of data from the survey has closed and I want to thank you for your
support during this research study. I will be in touch shortly to arrange a time and place
for the Focus Groups to take place.

I will share the results with you as soon as | have a final document approved from my
dissertation committee. Again, thank you for your support.

Sincerely,
J. Andrew Westerman

08-5995-6212
jaw@rism.ac.th
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Appendix K: Focus Group Consent Form (English)

International School Parent Involvement Survey (ISPIS)

You are invited to be in a research study of how parents in an international school view
involvement in school. You were selected as a possible participant because your child is
enrolled in an international school in Bangkok. We ask that you read this form and ask
any questions you may have before agreeing to be in the study.

This study is being conducted by: J. Andrew Westerman — MS Principal, Ruamrudee Intl
School, as part of doctoral studies at Lehigh Univ, under the direction of Dr. George
White, Professor of Education Leadership (Lehigh Univ, Bethlehem, PA).

Purpose of the Study
The purpose of this study is to:

estudy cultural links to expectations for parent involvement in school
Procedures

If you agree to be in this study, we would ask you to do the following tasks:
1. Complete an online survey (about 20 min). - ALREADY COMPLETED
2. Participate in a focus group dialogue if selected (about 60 min).

The survey data has been collected; you have chosen randomly for participation in a
focus group dialogue. These focus groups are taking place on site at the school and a
translator will be present if needed. These focus groups involve questions that help clarify
and further extend the information from the survey. You have been invited to participate
in this focus group dialogue to help clarify these data from the survey regarding your
cultural group. Participation in this focus group dialogue is voluntary. The participants
in this focus group will be identified by numbers or pseudonyms so that there is no link to
identify individuals. The session will be audio recorded and transcribed. Participants
agree that by returning this signed consent form, they are consenting to the use of the
responses in this and future research by the researcher.

Risks and Benefits

This study involves minimal risk to the participant, however, if criticisms of the school or
individuals are linked to specific participants, conflict could arise that creates tension or
retribution against the participant

Benefits involve providing useful information that could serve to improve the quality of
experiences for participants and their children.

Confidentiality
The records of this study will be kept private. In any sort of report we might publish, we
will not include any information that will make it possible to identify a subject or be
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attributed to an individual participant. Research records will be stored securely and
only the researchers will have access to the records. These are kept for three years as
required by the Institutional Review Board (IRB). Recordings will be accessed by the
researcher or designated transcriber for purposes of this research and will be erased upon
completion of the research.

Voluntary Nature of the Study

Participation in this study is voluntary:

Your decision whether or not to participate will not affect your current or future relations
your child’s school or with Lehigh University. If you decide to participate, you are free to
skip any question or withdraw at any time without affecting those relationships.

Contacts and Questions
The researchers conducting this study are:
e J. Andrew Westerman and Dr. George White

If you have questions, you are encouraged to contact them.

e Mr. J. Andrew Westerman: Ruamrudee International School, 02-518-0320,
jawj@Iehigh.edu

e Dr. George White: Lehigh University, (610)868-3716, gpwl@Iehigh.edu

Questions or Concerns:

If you have any questions or concerns regarding this study and would like to talk to
someone other than the researcher(s), you are encouraged to contact Susan E. Disidore at
(610)758-3020 (email: sus5@Iehigh.edu) or Troy Boni at (610)758-2985 (email:
tdb308@Ilehigh.edu) of Lehigh University’s Office of Research and Sponsored Programs.
All reports or correspondence will be kept confidential.

You will be given a copy of this information to keep for your records.

Statement of Consent

I have read the above information. | have had the opportunity to ask questions and have
my questions answered. | consent to participate in the study.

Signature: Date:

Signature of Investigator: Date:
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Appendix K: Focus Group Consent Form (Thai)
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Appendix K: Focus Group Consent Form (Japanese)

International School Parent Involvement Survey (ISPIS)
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Appendix L: Variable Analysis

Variable

Type

Measured by

Range of categories

Cultural/
Ethnic Identity

Independent,
question predictor

Survey Item (selected response)

American, Canadian,
UK Australian, New
Zealander, Thai,
Indian, Japanese,
Other

Parental Dependent, International School Parent Likert scale (1-7)
expectations of outcome Involvement Survey (ISPIS)
school decision- Dimension 1 and 2, Descriptive
making statistics (mean score will be

computed)
Parental expectation | Dependent, International School Parent Likert scale (1-7),
with regard to outcome Involvement Survey (ISPIS) Yes/No
involvement in Dimension 3, 4, and 5,
school Descriptive statistics (mean

score will be computed)
Culture Independent, Survey item — sorted based on Eastern and Western

question predictor

the ethnic group —[ American,
Canadian, UK Australian, New
Zealander = Western][Thai,
Indian, Japanese = Eastern]

Relationship to child | Co-Variable, Survey items — Demographics Mother, Father
control predictor
Age Co-variable, Survey items - Demographics (<25), 26-30, 31-35,

control predictor

36-40, 41-45, 46-50,
51-55, 56-60, (60+)

Level of Education

Co-variable,
control predictor

Survey items - Demographics

-Some formal
schooling,

-High School diploma,
-Undergraduate
degree(BA, BS),
-Graduate degree
(MA, MS)

-Doctorate (PhD,
EdD)

Years children have
attended an
International School

Co-variable,
control predictor

Survey items - Demographics

1-12+

Number of different
international schools
children have

Co-variable,
control predictor

Survey items — Demographics

1, 2, 3, 4 or more

attended
Family structure and | Co-variable, Survey items — Demographics | Single Parent family
employment control predictor Two parents — one

parent works outside
of home
Two parents — both
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parents work outside
of home

Younger sibling(s) at | Co-variable, Survey items — Demographics | Yes/No
home control predictor
Grade level of Co-variable, Survey items - Demographics ES, MS, HS
children control predictor
Socio-Economic Co-variable, Survey items - Demographics (1)< THB
Status control predictor 50,000/month
(2) THB 50,001-
200,000/month
(3) THB 200,001-
400,000/month
(4)> THB
400,000/month
Information (Qualitative Focus group discussion Answers emerge from
regarding variation dialogue) (questions emerge from analysis of qualitative
in expectations is quantitative survey), content dialogue
important to school analysis
leaders
Practices that school | (Qualitative Focus group discussion Answers emerge from
leaders change to dialogue) (questions emerge from analysis of qualitative

serve better the
needs of their
Eastern and Western
parent constituents

quantitative survey), content
analysis

dialogue

ISPIS items

First, the researcher looked at
the Cronbach alpha for the full
set of items, then individual
Cronbach’s for each scale as
they have been hypothetically
defined. This provided
information on the internal
consistency of the instrument, a
form of reliability. Content
validity was demonstrated with
the Delphi technique. Factor
validity was demonstrated via
Confirmatory Factor Analysis
(CFA ) to verify the factor
structure and Exploratory
Factor Analysis (EFA) to
determine the factor structure
(if an unacceptable model fit
was found). Separate factor
analyses was conducted with
the data from the subsample of
Eastern parents and the
subsample of Western parents.
Chi-square (closer to 0
indicates little difference in
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observed and expected), Root
Mean Square Error of
Approximation (RMSEA)
range 0 to 1, < 0.10 to be
acceptable, Comparative Fit
Index (CFl) range O to 1, > 0.90
to be acceptable.
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Appendix M: ISPIS: Frequencies of the Responses to the Demographic Questions

Table M1. Frequency Table — Relationship to Child

Frequency Percent P\e/f(!:a?\t
Valid Other 2 7 7
Mother 172 61.4 61.4
Father 106 37.9 37.9
Total 280 100.0 100.0
Table M2. Frequency Table — Level of English Understanding
Valid
Frequency Percent -
Valid 6 High 52 18.6 18.6
5 48 17.1 17.1
4 46 16.4 16.4
3 46 16.4 16.4
2 13 46 46
1Low 10 3.6 36
My first
language is 65 23.2 23.2
English
Total 280 100.0 100.0
Table M3. Frequency Table — Your Age
Frequency Percent Valid
Percent
Valid <25 1 4 4
26 to 30 1 4 4
311035 14 5.0 5.0
36 t0 40 37 13.2 13.2
411045 85 30.4 30.4
56 t0 50 81 28.9 28.9
511055 51 18.2 18.2
56 to 60 6 2.1 2.1
Older than 60 4 1.4 1.4
Total 280 100.0 100.0
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62.1
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Cumulative
Percent

18.6
35.7
52.1
68.6
73.2
76.8

100.0

Cumulative
Percent

4
g
5.7
18.9
49.3
78.2
96.4
98.6
100.0



Table M4. Frequency Table — Highest Level of Education

Valid Cumulative
Frequency  Percent oo ent Percent
Valid Some formal schooling 5 1.8 1.8 1.8
High School diploma 21 75 75 9.3
Undergraduate degree (BA,
BS) 94 33.6 33.6 42.9
Graduate degree
(MS, MS) 146 52.1 52.1 95.0
Doctorate (PhD, EdD) 14 5.0 5.0 100.0
Total 280 100.0 100.0

Table M5. Frequency Table — Number of years your children have attended an
international school

Valid Cumulative
Frequency Percent Percent Percent
Valid 1 50 17.9 17.9 17.9
2 40 14.3 14.3 32.1
3 28 10.0 10.0 42.1
4 17 6.1 6.1 48.2
5 15 5.4 5.4 53.6
6 14 5.0 5.0 58.6
7 17 6.1 6.1 64.6
8 14 5.0 5.0 69.6
9 14 5.0 5.0 74.6
10 26 9.3 9.3 83.9
11 18 6.4 6.4 90.4
12 or more 27 9.6 9.6 100.0
Total 280 100.0 100.0

Table M6. Frequency Table — Number of different international schools your children have

attended
Valid Cumulative
Frequency BB Percent Percent

Valid 1 124 44.3 44.3 44.3
2 08 35.0 35.0 79.3
3 42 15.0 15.0 94.3
4 or more 16 5.7 5.7 100.0

Total 280 100.0 100.0
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Table M7. Frequency Table — Which statement best describes your family?

Erequenc Percent Valid Cumulative
g y Percent Percent
Valid Other 13 4.6 4.6 4.6
Single Parent Family 21l 75 75 12.1
Two Parents — one
parent works outside of 145 51.8 51.8 63.9
the home
Two Parents — both
parents work outside of 101 36.1 36.1 100.0
the home
Total 280 100.0 100.0 280

Table M8. Frequency Table —Young children at home who do not attend school yet

Valid Cumulative
Frequency Percent T S
Valid Yes 19 6.8 6.8 6.8
No 261 93.2 93.2 100.0
Total 280 100.0 100.0

Tables L9 — L11 show the respondents answers indicating the grade level of their
children. Please note that parents may select multiple grade levels reflecting several
children enrolled at the school.

Table M9. Frequency Table — Grade Level of your children - ES

Valid Cumulative
FIEUETEY PSS! Percent Percent
Valid No 172 61.4 61.4 61.4
Yes 108 38.6 38.6 100.0
Total 280 100.0 100.0

Table M10. Frequency Table — Grade Level of your children - MS

Frequency Percent Valid Cumulative
Percent Percent
Valid No 163 58.2 58.2 58.2
Yes 117 41.8 41.8 100.0
Total 280 100.0 100.0
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Table M11. Frequency Table — Grade Level of your children - HS

Frequency Percent

Valid No 146 52.1
Yes 134 47.9
Total 280 100.0

Table M12. Frequency Table — Household income

Valid
Percent

52.1
47.9
100.0

Frequency  Percent P\e/f(!g t
Valid < THB 50,000/month 1 39
THB 50,001-200,000/
i 100 35.7 35.7
THB 200,001-400,000/
month 32.9 32.9
> THB 400,000/month 77 975 275
Total 280 100.0 100.0
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Appendix N: ISPIS: Frequencies of Responses to the Individual Factor Items

Table N1. General Decision Making: Item A. Parents have a responsibility to attend parent
meetings at the school.

Frequency Percent Valid Cumulative
Percent Percent
Valid strongly agree 99 35.4 36.3 36.3
agree 119 42.5 43.6 79.9
slightly agree 43 154 15.8 95.6
no opinion 5 1.8 1.8 97.4
slightly disagree 3 1.1 1.1 98.5

Table N2. General Decision Making: Item B. Parents should be involved in developing written
school policies (such as attendance and homework).
Frequency Percent  Valid Percent Cumulative

Percent

Valid strongly agree 43 154 15.8 15.8
agree 99 35.4 36.3 52.0
slightly agree 69 24.6 25.3 77.3
no opinion 27 9.6 9.9 87.2
slightly disagree 13 4.6 4.8 91.9
disagree 16 5.7 5.9 97.8
strongly disagree 6 2.1 2.2 100.0
Total 273 97.5 100.0

Missing  System 7 2.5

Total 280 100.0
disagree 4 1.4 1.5 100.0
Total 273 975 100.0

Missing System 7 25

Total 280 100.0
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Table N3. General Decision Making: Item C. Parents should be involved in evaluating how
well teachers perform their duties.
Frequency Percent  Valid Percent Cumulative

Percent

Valid strongly agree 56 20.0 20.5 20.5
agree 93 33.2 34.1 54.6
slightly agree 66 23.6 24.2 78.8
no opinion 13 4.6 4.8 83.5
slightly disagree 12 4.3 4.4 87.9
disagree 29 10.4 10.6 98.5
strongly disagree 4 1.4 1.5 100.0
Total 273 97.5 100.0

Missing  System 7 2.5

Total 280 100.0

Table N4. General Decision Making: Item D. Parents should be involved in evaluating how
well administrators perform their duties.
Frequency Percent  Valid Percent Cumulative

Percent

Valid strongly agree 54 19.3 19.8 19.8
agree 97 34.6 35.5 55.3
slightly agree 65 23.2 23.8 79.1
no opinion 25 8.9 9.2 88.3
slightly disagree 9 3.2 3.3 91.6
disagree 19 6.8 7.0 98.5
strongly disagree 4 1.4 1.5 100.0
Total 273 97.5 100.0

Missing  System 7 2.5

Total 280 100.0
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Table N5. General Decision Making: Item E. Parents should be involved in establishing the
discipline code in the school (for example guidelines for consequences).

Frequency Percent  Valid Percent Cumulative

Percent

Valid strongly agree 35 125 12.8 12.8
agree 84 30.0 30.8 43.6
slightly agree 71 25.4 26.0 69.6
no opinion 27 9.6 9.9 79.5
slightly disagree 20 7.1 7.3 86.8
disagree 29 10.4 10.6 97.4
strongly disagree 7 2.5 2.6 100.0
Total 273 97.5 100.0

Missing  System 7 2.5

Total 280 100.0

Table N6. General Decision Making: Item F. Parents should be involved in setting the school
budget.
Frequency Percent  Valid Percent Cumulative

Percent

Valid strongly agree 27 9.6 9.9 9.9
agree 48 17.1 17.6 27.5
slightly agree 72 25.7 26.4 53.8
no opinion 58 20.7 21.2 75.1
slightly disagree 14 5.0 5.1 80.2
disagree 34 121 12.5 92.7
strongly disagree 20 7.1 7.3 100.0
Total 273 97.5 100.0

Missing  System 7 2.5

Total 280 100.0
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Table N7. General Decision Making: Item G. Parents alone should decide school policies.
Frequency Percent  Valid Percent Cumulative

Percent

Valid strongly agree 11 3.9 4.0 4.0
agree 22 7.9 8.1 12.1
slightly agree 45 16.1 16.5 28.6
no opinion 27 9.6 9.9 38.5
slightly disagree 23 8.2 8.4 46.9
disagree 60 21.4 22.0 68.9
strongly disagree 85 30.4 311 100.0
Total 273 97.5 100.0

Missing  System 7 2.5

Total 280 100.0

Table N8. Academic Decision Making: Item A. Parents should be asked for input before
teachers and administrators make changes in the curriculum.
Frequency Percent  Valid Percent Cumulative

Percent

Valid strongly agree 54 19.3 19.9 19.9
agree 102 36.4 37.5 57.4
slightly agree 62 22.1 22.8 80.1
no opinion 10 3.6 3.7 83.8
slightly disagree 14 5.0 5.1 89.0
disagree 24 8.6 8.8 97.8
strongly disagree 6 2.1 2.2 100.0
Total 272 97.1 100.0

Missing  System 8 2.9

Total 280 100.0
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Table N9. Academic Decision Making: Item B. Parents should be involved in selecting
textbooks and other learning materials.
Frequency Percent  Valid Percent Cumulative

Percent

Valid strongly agree 9 3.2 3.3 3.3
agree 29 10.4 10.7 14.0
slightly agree 74 26.4 27.2 41.2
no opinion 43 154 15.8 57.0
slightly disagree 41 14.6 15.1 72.1
disagree 54 19.3 19.9 91.9
strongly disagree 22 7.9 8.1 100.0
Total 272 97.1 100.0

Missing  System 8 2.9

Total 280 100.0

Table N10. Academic Decision Making: Item C. Parents should make decisions for changes in
the curriculum.
Frequency Percent  Valid Percent Cumulative

Percent

Valid strongly agree 14 5.0 5.1 5.1
agree 43 15.4 15.8 21.0
slightly agree 63 22.5 23.2 44.1
no opinion 39 13.9 14.3 58.5
slightly disagree 29 104 10.7 69.1
disagree 62 22.1 22.8 91.9
strongly disagree 22 7.9 8.1 100.0
Total 272 97.1 100.0

Missing  System 8 2.9

Total 280 100.0
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Table N11. Academic Decision Making: Item D. Parents should be allowed to have input in the
hiring of teachers.
Frequency Percent  Valid Percent Cumulative

Percent

Valid strongly agree 9 3.2 3.3 3.3
agree 33 11.8 12.1 15.4
slightly agree 59 21.1 21.7 37.1
no opinion 52 18.6 19.1 56.3
slightly disagree 28 10.0 10.3 66.5
disagree 58 20.7 21.3 87.9
strongly disagree 33 11.8 121 100.0
Total 272 97.1 100.0

Missing  System 8 2.9

Total 280 100.0

Table N12. Academic Decision Making: Item E. Parents should be allowed to choose their
child’s teacher(s).
Frequency Percent  Valid Percent Cumulative

Percent

Valid strongly agree 19 6.8 7.0 7.0
agree 36 12.9 13.2 20.2
slightly agree 63 225 23.2 43.4
no opinion 43 154 15.8 59.2
slightly disagree 39 13.9 14.3 73.5
disagree 43 154 15.8 89.3
strongly disagree 29 10.4 10.7 100.0
Total 272 97.1 100.0

Missing  System 8 2.9

Total 280 100.0
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Table N13. Social Involvement: Item A. Parents should volunteer to tutor students and to assist
teachers in classrooms.

Valid

Missing
Total

strongly agree
agree

slightly agree

no opinion
slightly disagree
disagree
strongly disagree
Total

System

Frequency

51
86
47
33
32
11
269
11
280

Percent

3.2
18.2
30.7
16.8
11.8
114

3.9
96.1

3.9

100.0

Valid Percent

3.3
19.0
32.0
17.5
12.3
11.9

4.1

100.0

Cumulative
Percent
3.3
22.3
54.3
71.7
84.0
95.9
100.0

Table N14. Social Involvement: Item B. School administration should consult with parents for

ideas concerning social activities.

Valid

Missing
Total

strongly agree
agree

slightly agree

no opinion
slightly disagree
disagree
strongly disagree
Total

System

Frequency

19
98
104
28
13

269
11
280

218

Percent

6.8
35.0
37.1
10.0

4.6

21

A4
96.1
3.9

100.0

Valid Percent

7.1
36.4
38.7
10.4

4.8

2.2

4

100.0

Cumulative
Percent
7.1
43.5
82.2
92.6
97.4
99.6
100.0



Table N15. Social Involvement:

activities of the school.

Valid

Missing
Total

strongly agree
agree

slightly agree

no opinion
slightly disagree
disagree
strongly disagree
Total

System

Item C. Parent involvement should mainly support the social

Frequency

18
90
72
37
23
24
5
269
11
280

Percent

6.4
32.1
25.7
13.2

8.2

8.6

1.8
96.1

3.9

100.0

Valid Percent

6.7
335
26.8
13.8

8.6

8.9

1.9

100.0

Cumulative
Percent
6.7
40.1
66.9
80.7
89.2
98.1
100.0

Table N16. Social Involvement: Item D. Parents should feel appreciated when they attend
parent meetings and functions.

Valid

Missing
Total

strongly agree
agree

slightly agree

no opinion
slightly disagree
disagree
strongly disagree
Total

System

Frequency

50
118
41
39
10
9
2
269
11
280

219

Percent

17.9
42.1
14.6
13.9
3.6
3.2
g
96.1
3.9
100.0

Valid Percent

18.6
43.9
15.2
145
3.7
3.3
N
100.0

Cumulative
Percent
18.6
62.5
71.7
92.2
95.9
99.3
100.0



Table N17. Social Involvement: Item E. In one school year, how often should there be school
activities that involve students, parents, and teachers such as dinners, music programs, drama
productions, and sports events?

Frequency Percent Valid Cumulative
Percent Percent

Valid several times a week 3 1.1 1.1 1.1
weekly 19 6.8 7.1 8.2
monthly 61 21.8 22.7 30.9
quarterly 72 25.7 26.8 57.6
once per semester 71 254 26.4 84.0
once per year 37 13.2 13.8 97.8
none 6 2.1 2.2 100.0
Total 269 96.1 100.0

Missing  System 11 3.9

Total 280 100.0

Table N18. Parents’ Presence at School: Item A. | want to be asked about my interests, talents,
and availability for volunteering at school.
Frequency Percent  Valid Percent Cumulative

Percent

Valid strongly agree 25 8.9 9.3 9.3
agree 82 29.3 30.6 39.9
slightly agree 72 25.7 26.9 66.8
no opinion 63 22.5 23.5 90.3
slightly disagree 14 5.0 5.2 95.5
disagree 11 3.9 4.1 99.6
strongly disagree 1 A4 A4 100.0
Total 268 95.7 100.0

Missing ~ System 12 4.3

Total 280 100.0
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Table N19. Parents’ Presence at School: Item B. | want to volunteer at school.

Valid

Missing
Total

strongly agree
agree

slightly agree

no opinion
slightly disagree
disagree
strongly disagree
Total

System

Frequency

22
69
70
71
14
18
4
268
12
280

Percent

7.9
24.6
25.0
254

5.0

6.4

1.4
95.7

4.3

100.0

Valid Percent

8.2
25.7
26.1
26.5

5.2

6.7

1.5

100.0

Cumulative
Percent
8.2
34.0
60.1
86.6
91.8
98.5
100.0

Table N20. Parents’ Presence at School: Item C. All parents should be encouraged to
volunteer at school.

Valid

Missing
Total

strongly agree
agree

slightly agree

no opinion
slightly disagree
disagree
strongly disagree
Total

System

Frequency

29
79
65
61
12
17
5
268
12
280

221

Percent

10.4
28.2
23.2
21.8
4.3
6.1
1.8
95.7
4.3
100.0

Valid Percent

10.8
29.5
24.3
22.8
4.5
6.3
1.9
100.0

Cumulative
Percent
10.8
40.3
64.6
87.3
91.8
98.1
100.0



Table N21. Communication
conferences.

: Item A. It is important for parents to attend parent/teacher

Frequency Percent  Valid Percent Cumulative
Percent

Valid strongly agree 152 54.3 56.7 56.7
agree 92 32.9 34.3 91.0
slightly agree 20 7.1 75 98.5
no opinion 1 4 4 98.9
slightly disagree 2 v v 99.6
disagree 1 4 4 100.0
Total 268 95.7 100.0

Missing System 12 4.3

Total 280 100.0

Table N22. Communication

> Item B. It is important for parents to communicate with teachers

about their children’s performance.

Frequency Percent  Valid Percent Cumulative
Percent

Valid strongly agree 138 49.3 51.5 51.5
agree 107 38.2 39.9 91.4
slightly agree 20 7.1 7.5 98.9
slightly disagree 2 T T 99.6
disagree 1 4 4 100.0
Total 268 95.7 100.0

Missing System 12 4.3

Total 280 100.0
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Table N23. Communication: Item C. It is important for parents to effectively communicate
with their children’s teachers. (Effectively means an open exchange of information,
responsiveness to communication and appropriate follow up.)

Frequency Percent  Valid Percent Cumulative

Percent

Valid strongly agree 154 55.0 57.5 57.5
agree 100 35.7 37.3 94.8
slightly agree 12 4.3 4.5 99.3
no opinion 1 4 4 99.6
slightly disagree 1 4 4 100.0
Total 268 95.7 100.0

Missing System 12 4.3

Total 280 100.0

Table N24. Communication: Item D. It is important for parents to effectively communicate with
the administration.
Frequency Percent  Valid Percent Cumulative

Percent

Valid strongly agree 84 30.0 31.3 31.3
agree 99 35.4 36.9 68.3
slightly agree 59 21.1 22.0 90.3
no opinion 20 7.1 7.5 97.8
slightly disagree 4 14 15 99.3
disagree 2 T T 100.0
Total 268 95.7 100.0

Missing System 12 4.3

Total 280 100.0
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Table N25. Communication: Item E. It is important for parents to receive information from the
school to understand their children’s progress.

Frequency Percent  Valid Percent Cumulative

Percent

Valid strongly agree 188 67.1 70.1 70.1
agree 71 25.4 26.5 96.6
slightly agree 8 2.9 3.0 99.6
slightly disagree 1 4 4 100.0
Total 268 95.7 100.0

Missing System 12 4.3

Total 280 100.0

Table N26. Communication: Item F. Parents should initiate conferences with teachers when
they feel it is necessary.

Frequency Percent  Valid Percent Cumulative

Percent

Valid strongly agree 116 41.4 43.3 43.3
agree 80 28.6 29.9 73.1
slightly agree 57 20.4 21.3 94.4
no opinion 1 4 4 94.8
slightly disagree 6 2.1 2.2 97.0
disagree 7 25 2.6 99.6
strongly disagree 1 A4 A4 100.0
Total 268 95.7 100.0

Missing  System 12 4.3

Total 280 100.0
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Table N27. Communication: Item G. Parents should visit the school during the school day to
understand the experiences their children have in school.

Valid

Missing
Total

strongly agree
agree

slightly agree

no opinion
slightly disagree
disagree
strongly disagree
Total

System

Frequency

43
86
82
30
14
11
2
268
12
280

225

Percent

154
30.7
29.3
10.7
5.0
3.9
T
95.7
4.3
100.0

Valid Percent

16.0
32.1
30.6
11.2
52
4.1
T
100.0

Cumulative
Percent
16.0
48.1
78.7
89.9
95.1
99.3
100.0



Appendix O: Levene’s Test of Equality of Error Variances

Levene’s test of equality of error variances was computed for each research
question to test the assumption of equal variances for both ethnicity and culture. For
ethnicity, the results of Levene’s test for the research questions of Communication, Social
Volunteering and Parent Presence at School was not significant, thus the assumption of
equal variances was met for these research questions. However, Levene’s test was
significant for Decision Making. Although the Levene’s test was significant indicating a
violation of the homogeneity of variances assumption, the sample size was large enough
to render the analysis robust to this violation. The results were deemed valid even though

the assumption was not met (Table N1).

Table O1. Levene’s Test of Equality of Error Variances - Ethnicity

Outcome F dfl df2 Sig.
Communication .687 9 236 721
Social Volunteering 1.780 9 236 073
Parents’ Presence at School .633 9 236 .769
Decision Making 2.31 9 236 .02

For culture, the results of Levene’s test for the research questions of
Communication and Parent Presence at School, was not significant. Thus, the assumption
of equal variances was met for these research questions. However, Levene’s test was
significant for Social Volunteering and Decision Making indicating a violation of the
homogeneity of variances assumption. However, the sample size was large enough to
render the analysis robust to this violation so the results were deemed valid even though

the assumption was not met (Table N2).
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Table O2. Levene’s Test of Equality of Error Variances - Culture

Outcome F dfl df2 Sig.
Communication 1.305 5 262 97
Social Volunteering 3.078 5 262 .01
Parents’ Presence at School .899 5 262 49
Decision Making 2.495 5 262 .04
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Appendix P: Focus Group Discussion Guide
International School Parent Involvement — Bangkok, Thailand

I would like to thank you all for coming to this meeting. My name is Andy Westerman,
principal at Ruamrudee International School. | am conducting discussion groups as part
of my doctoral dissertation research on cultural differences in parental expectations for
involvement in international schools. | am speaking with two groups at this school and
two groups at another school because I believe it is important to hear from parents, like
yourselves, at different schools. 1 would like to understand better what parent
involvement means to you. Even if you are unsure about any issues with parental
involvement, your views are still very valuable to me, so please do not feel shy during the
discussion. I would like to say that there are no right or wrong answers, we will simply be
discussing your view, opinions and experiences; so please feel comfortable to say what
you really think.

As | have already told you, your participation in this group is voluntary. Whatever we
discuss today will be confidential and used only for my research. During the discussion, |
will be taking notes. However, so that | do not have to worry about getting every word
down on paper, | will also be audio recording the whole session. The reason for audio
recording is so that I don’t miss anything that is said. Please do not be concerned about
this, our discussion will remain completely confidential; I will use only first names in the
discussion and the information will only be used for my research on parental
involvement. Is it okay with everyone to audio record this discussion? It is also important
that only one person talks at a time. We will not be going around the room; just join in
when you have something to say. Remember we want to hear all your views, so it’s okay
to disagree with everyone else if you have a different opinion, but please also respect the
views of the other here as well. This discussion will probably last about an hour or so.
Are there any questions before we start? Let’s start...

Introduction questions:

As an introduction, let’s go around so that you can introduce yourselves, and perhaps tell
us the section of the school where you children attend.

What activities are your children involved?

Research Question
(6) What information regarding variation in expectations for parents in Eastern versus
Western cultures is important to school leaders?

e What does parent involvement mean to you?

e What are the benefits from parents being involved in school?
e What are the problems from parents being involved in school?
e What types of communication are most important to you?
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In what ways would you like to volunteer at school?

Do you want to be involved in decision-making in school?

With which types of decisions would you like to be involved?

What would you like administrators to know about your expectations for
involvement?

Research Question
(7) What practices can school leaders utilize to serve better the needs of their Eastern
and Western culture constituents (parents)?

e How can the school support your involvement in school?

e Can the school support ways for you to be involved in your child’s education
at home?

e What can the school do to involve you in school decision-making?

e Which opportunities are best suited for asking for you to volunteer at school?

e How do we improve two-way communication between parents and school?

Conclusion:

We are now reaching the end of the discussion. Does anyone have any further comments
to add before we conclude the session? | would like to thank you all very much for your
participation in this discussion, your experiences and opinions are very valuable to help
administrators understand parental expectations in international schools.
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Appendix Q: Color Key — Western Culture Groups

1. Turquoise - building child-parent relationships through involvement; parents become
involved in order to forge stronger bonds with their children, rather than purely to
help advance their children’s education

2. Green — comment pertains to active involvement in child’s education; i.e. being a
presence in the classroom, speaking with teachers face to face, and volunteering in
the school community; parents trying to have a positive influence through
participation; most common for parents with young children; parents want a better
understanding of their children’s daily lives

3. |DERIERN — Parents are looking for open, honest communication with the school;
they especially want to be informed about important decisions before they are
implemented; they want their opinions to be valued when appropriate

4. Pk - parents showing support for the school at large; emphasis on appreciating the
teachers; identifying in what ways the school is successful; identifying how the
school accomplishes its goals

5. Yellow - instances when parents feel their involvement is unnecessary and even
detrimental to their child’s education; some parents show little concern for the school
at large because they focus only on their child’s individual needs rather than the
school’s collective needs; parents look to the teachers for guidance toward an
appropriate level of involvement

6. [RBl - thoughts on cultural differences; parents speculate how being American shapes
their values and roles as parents

7. B - comment pertains to more subtle involvement in child’s education; interaction
with children rather than with teachers; communication with teacher over email;
checking academic calendars for updates and accessing grades online; “reading
between the lines” to assess what your child needs; letting your child mature and
grow without too much interference; most common for parents with older children

8. Gray - Parents like the idea of implementing technology, such as text messaging, to

make communication more expedient and effective
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9. BB - Parents express a desire to know how their child is doing socially,
organizationally, and in other areas they cannot observe at home; they want to know
what kind of social activities are available to help foster discussion with their children
at home

231



Appendix R: Color Key — Eastern Culture Groups

1.

10.

11.

12.

Turquoise — parents showing concern for their children’s well-being; building child-
parent relationships through involvement; parents become involved in order to forge
stronger bonds with their children, rather than purely to help advance their children’s
education

PiliK — parental involvement is beneficial because parents are passionate about their
children and want the best for their children; their actions will most likely be in the
best interest of their children; parents want their children to be successful

Green — pertains directly to concerns about communication between home and
school; describing the relationship between the parents and the school; parents
sometimes want guidelines from the school to prevent conflict of interest

- — parents showing support for the school at large; emphasis on appreciating the
teachers; identifying in what ways the school is successful; identifying how the
school accomplishes its goals

Yellow — when parental involvement becomes unnecessary, detrimental, or
burdensome for the parents, the school, or the students

Gray — parents share very different attitudes and values depending on their respective
background, culture, and experiences

€8l - how technology and modern standards have changed the nature of
contemporary education; some parents feel school work today is arguably more
challenging than it has been in the past

B - parents want to be able to meet other parents through their involvement with
the school to obtain perspective on how other parents feel about the school in general
- — parents desire a more personal/casual type of communication; they want to
share ideas more closely, especially regarding board meetings; they also want more

interaction between countries
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Appendix S: Western School 2 Transcript — Coded

[0:00:00]
Main Speaker

Participant
Participant
Participant
Participant

Main Speaker

Okay we are starting off our focus group discussion with the
Western Group. | would like to thank you all for coming to this
meeting; my name is Andy Westerman, Principal at Ruamrudee
International School. | am conducting discussion groups as part of
my doctoral dissertation research on cultural differences and
parental expectations for involvement in international schools.
I'm speaking with two groups at this school and two groups at
another school because | believe it's important to hear from
parents like yourselves at different schools. | would like to
understand better what parent involvement means to you, even if
you aren’t sure about any issues of parental involvement your
views are still very valuable to me. So please do not feel shy
during the discussion, I'd like to say that there are no right or
wrong answers, simply want to be discussing your view, opinions
and experiences. So please feel comfortable to say what you
really think.

As I've already told you [0:00:59] [Inaudible] in this group
participation in this group is voluntary, what we discuss today will
be confidential and only used for my research during the
discussion | will be taking notes, however so | don’t have to worry
about getting every word count on paper. | will be audio recording
the whole session. The reason for audio recording this so that |
don’t miss anything that is said. Please do not be concerned about
this our discussion will remain completely confidential and we will
use only first names in the discussion and the information will
only be used for my research and parental involvement, is it okay
with everyone to audio record this discussion.

Yes.

Yes.

Yes.

Yes sir.

It’s also important that only one person talks at a time, we will not

be going around the room during the discussion; just join in when
you have something to say. And remember that we want to hear
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Participant
Participant

Main speaker

Participant

Participant

Participant

Participant

Participant

Participant

Main speaker

Participant
Main speaker

Participant

all of your views so it’s okay to disagree with everyone else if you
have a different opinion. Also please respect the views of others
here as well. This discussion will probably last about an hour or so,
are there any question before we start.

No.
No.

Okay let’s start. So as an introduction also to help me understand
whose voices are whose on the recordings can you introduce
yourself, just your name and tell us what section of the school
your children are in.

My name is PARTICIPANT, and my children are in the elementary
school, Pre K and 3" grade.

My name is PARTICIPANT and my children are in 6" grade, middle
school and 8™ grade middle school.

PARTICPANT, CHILD is in 1* grade and CHILD isin Pre K.

My name is made PARTICIPANT, | have one son in junior, he is a
junior and | have one who has graduated two years ago.

I’'m PARTICIPANT and | have two children both in the elementary
school, in kindergarten and pre-school.

I’'m PARTICIPANT and | have children in elementary school, pre-
school and kindergarten.

Thanks. And let’s go around again and just ask what are the
activities that your children involved in at school?

Do | say my name?

Yeah.

alright. This is [0:03:09] [Inaudible] again. My son is involved in
sports, like T-ball and soccer. That’s school related sports and he

is also involved in EDP and last year he has been in EDP. My
daughter is involved in EDP with ballet.
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Participant

Participant

Participant

Participant

Participant

Main speaker

[0:05:00]

Participant

Main speaker

Participant

My sons have been involved with soccer, baseball, basketball
primarily in sports.

My sons haven’t been involved with that much yet because they
are still pretty young but my one boy is quite the piano player so
he is probably going to start doing some of that like next year.
And the other boy is sort of a -- bit of a dance physical guy, so I'm
not sure taking on the sports side for him maybe some dance next
year.

My son’s name is CHILD. He is into soccer and softball, also in UN
habitat for humanity. He was on student council at some point
but -- that’s it.

My -- as he is 10 my son is -- play soccer, swims, does dance,
guitar; my daughter is in Pre School she does swimming right now.

My son does guitar, dance, swim and my daughter does
swimming.

Great, thank you. Now we are going to get into some of the
guestions that | have to ask and again just feel free to jump in as
you like to, the first one I'd like to ask is what does parent
involvement mean to you?

| think primarily its -- you have -- | think the key thing in parent
involvement is to --

, like -- on occasion when | had
something, my son looked quite upset about it --

Sure.
-- and so | find it’s really important for what -- how your kids see

you and how much do you care about them | think that’s very
important.
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Participant

Participant

Participant
Participant

Participant

Participant

Participant

Participant

Its about connection, | think so its involvement to me is
connecting with the kids, what they are doing, how they are doing
and they see that you are interested so that builds relationship.

[0:05:58] [Inaudible] care enough to get involved and to maybe
encourage and be supportive but | also think there is a fine line
that you can be too involved if its something like homework,

As they get older.

As they get older, | have got older kids [laughing].

Being at the sport
events, knowing the events that are happening at the school and
keeping in contact with the teachers are necessary.

There seems to be a -- | think a developmentally appropriate as
kind of your children go through because

there maybe times when you are much more involved at that age
and maybe not to advocate for your child but to advocate for may
be every child and also the decision you are making.

And finally when you are involved like even things like --
something happens, a change happens -- with one of my boys
something recently happened at home that was kind of important
so | should have messaged on the phone just a text message to
the teacher and | find that like -- its very helpful for the true
perspective one is just the teacher obviously needs to know
sometimes, especially the effects of [0:07:55] [Inaudible] what’s
going on but the other thing is that -- as the teachers get more
aware of what’s happening they actually, | don’t want to say
preferential sport because | don’t look at it that way but you
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Main Speaker

Participant

Participant

[0:10:00]

Participant

[Laughter]

would get -- your kid gets a fair [0:08:11] [Inaudible] more so than
they might if you weren’t involved in what was going on. Because
sometimes -- because teachers gets busy and they’ve got a lot of
kids in the classroom and they could forget a child on occasion or -
- but if it is someone that the parents are in regular
communication -- | think its very helpful, and | also agree with
what you said though -- if you overdo that that can also become a
problem

Okay. How about this kind of [0:08:56] [Inaudible] into what you
were just mentioning what are the benefits from parents being
involved in school, you kind of mentioned about -culture
connection with the teacher.

| also think its good because --

[0:09:51] [Inaudible] benefit not only academically but socially
too and [0:09:55] [Inaudible] development.

and how those relationships going [0:10:01] [Inaudible] so | think
the benefit is socially as well academically if you are involved.

Having them as school children also they don’t tend to want to
talk so --
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Participant

Participant

Participant

Main Speaker

Participant
Participant
[Laughter]

Participant

Participant

Participant

-- it promises --

How about on the flip side of that what are the problems that can
be associated from parents being involved in school.

Well [0:11:23] [Inaudible]...

It's just that they don’t...

Sometimes the gossip around the parents that are involved in
passive information that you see they are correct but maybe
should be of sensitive nature or is incorrect and creates more
problems, sometimes that’s a negative impact.

Yeah, | think the whole involvement has been down to have been
beneficial for everybody and not just the parents themselves it
has to [0:12:00] [Inaudible] the school shall work together but |
think sometimes becomes a parents who are [0:12:08] [Inaudible]
are doing for the wrong reasons and it goes haywire.

| think there is sometimes a -- like there is a tendency with
parents and | mean -- | pray | don’t do it but | guess we all do to a
certain extent to live through their kids and that comes out in too
much like the way you were talking earlier too much parental
involvement or -- where you know like a parent that’s at the
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Participant

Participant

Participant

[0:15:00]

school all the time and that actually has a negative effect on the
kid because what will happen is, is that your child may get singled
out in the opposite side of thing because you are maybe creating
difficulties for the teachers or creating difficulties -- not even
intentionally but just by your being too concerned about what'’s
going on being too present and so then your child may actually
face a little bit of backlash or reverse discrimination or even if
they don’t they may perceive it like you said as the child gets
older its kind of like -- how come my dad or my mom is at the
school all the time, | can take care of myself | can be -- and which
is a healthy thing, kids need that -- they need that space, so again
it’s a balance -- | guess it’s a balancing act.

| think it can also hinder independence in children if you are too
involved,

| know that from going through it twice, my oldest son | was very
involved with care sitting here, we are doing are homework
together pushing, pushing, pushing him taking the ownership of
what he was doing and

, I'm [0:14:06] [Inaudible] response of my own learning
and it’s a balance, or if | am too involved with the teacher | don’t
know the whole story, | take his word for it and go in for the kill
and realize it maybe | should have [0:14:18] [Inaudible] because
there are two sides but you want to be protective and defensive
and so it’s a fine line.

Being through a lot of implicit factors that happen with heavy
parent involvement that even if you are the teacher you don’t
even really know that you are doing -- so if you have a parent who
is very involved in the classroom maybe makes costumes for like a
theater or -- you implicitly may -- favoritism is not the word but
the word more like you know consider that child or consider the
benefit of that child without even thinking about it and

so its quite possible when you do have parents that are heavily,
heavily involved -- it just happens because they are visible that
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Participant
Participant
Main speaker

Participant

Participant

Main speaker

Participant
Participant
Main speaker
Participant

Main speaker

you don’t actually get the even playing field and then that could
be a problem because other parents could see that or other
teacher can see that --

Other kids as well.
-- and the kids that’s right.
Okay. PARTICIPANT do you have anything -- can you think of?

No | think | would [0:15:35] [Inaudible] | would just reiterate that
-- but it is -- the big thing is that during the reference is the
balance of when to be involved and when not and | mean its kind
of like a little bit a dance to figure that out for the child and for us
as parents as well.

| would go back to what PARTICIPANT said earlier when you were
talking about the child as well and how they feel about it and
that’s real big factor because depending on -- just because one of
your children, if you have two or three children that one of your
children wants less involvement, another one might want more
and it may actually be appropriate to be more or less involved in
those classrooms depending and with those teacher and the other
kids depending on how your child feels because that’s -- that’s a
big part of it. Like -- I'm sitting here as | say thinking about your
two children [laugh] and I'm sure they would respond to the
things differently.

What types of communication are most important to you then
and moving into some of these deeper issues, what
communication is important to you as a parent?

With the school or --

| --

With the school or --

Like | would --

-- involvement wise.
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Participant

Participant

Participant

Participant

[Cross-talk]

Participant

Participant

Participant

| want to go back to what PARTICIPANT said earlier.

| agree -- | think even with parent conferences and myself and
when I'm with teachers

Or resourced.

Yeah something -- some sort of like solution not just the [0:18:21]
[Inaudible] problem | will

Two tier,

4

number two is when it comes to peer relations and social
situation | like the personal contacts you know the phone call or
email, not hear about it [0:18:46] [Inaudible] --

We have that.
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Participant

[0:20:00]

Participant
[Laughter]
Participant

[Laughter]

-- its
been very helpful knowing what the [0:19:23] [Inaudible] if he is
doing well but -- and also knowing what’s going on in very much
the social side of it -- the teacher is not only concentrating in that
particular book you know whether he is doing his ABCs or
whatever

And the other
sort of the issue that | found is that especially with my son Derrick
is just stuff that you don’t even think about that can be a problem
in the classroom that’s not a problem at home.

| mean this morning | go to school and he was upset because he
has this little toy, they are not supposed to take toys in the room
so I'm trying to explain to him he has to put the toy in his bag
before he goes in he wasn’t real excited about this. Well see |
know the way Derrick is, Derrick is a very physical kid, he likes to
be physical right so what | did actually | convinced him to give me
the toy, he wasn’t so happy but | talked to him [0:20:22]
[Inaudible] | put it in his bag and he is still little upset, so | pick
him up toss him in the air a couple of times, give him a little
whack in the butt and he is laughing, he is fine, then | send him in
the class, everything is cool. Now teachers can't do that that’s not
something that a teacher can do in the course of the day but |
don’t even think about that but if the teacher would say well you
know | had a problem with this, this and this, and I'm like well
that’s actually not a problem, oh why not because | can do things
that the teacher can't do.

You didn’t pick Joey up and give him a slap.

He is pretty light.
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Participant

Participant
Participant

Participant

Participant

Main speaker
Participant
[Cross-talk]

Participant

Participant

Yeah.
Yeah.

And it’s just a summary of what they are doing for the month or
what units are going on | think that’s a [0:21:08] [Inaudible]
academically.

| think the daily contact book with little notes going back and
forth [0:21:17] [Inaudible] | like to and you are right the
newsletter helps. | can't tell like what I've never gotten a [0:21:24]
[Inaudible]

Older --

As he got older and older.

As we never get -- when they were younger they got 20 minutes
and it was little bit personal -- then when they got to middle
school they have like so many kids, so many parents and on a
really tight schedule | found it stressful, | found it was just like this
is what he is doing wrong bam, bam, bam sticks it -- and it was
never --
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Participant
Participant

Participant

[Cross-talk]
Participant

Participant

Participant

[Laughter]

Participant

Participant
Participant
[Cross-talk]

Participant

Participant

Foppen 3= Tt parfe T spatnce o o

Many schools.
-- many school.

When you look at the turnout at parent’s conferences as you go
along --

And we are talking about --

We stop getting positive stuff [0:22:55] [Inaudible] we start
getting what’s wrong with them.

You start getting yeah the -- just the one way this is an -- and you
never know if this was illusion -- but I'm also talking about like
serious things that need to be communicated and personal issues
within the family that could like -- for example a student whose
father passed away and | didn’t know until he brought an excuse
in and these are things that | think isn’t my business well --

-- it would help to know and so | do think that you know we
should maybe put some more of the floodlight on high school age
kids because some of them really struggle...

And the other thing --

-- nobody knows.

It’s that turmoil that -- the age they are going through like middle
school and high school. | know the little ones have their issues
but the older kids have --

Different -- different [0:23:56] [Inaudible]
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Participant

[Cross-talk]

Main speaker

Participant

Participant

Participant

[Laughter]
Participant

Participant

Participant

Participant

[0:25:00]

Participant

And just because the kid doesn’t want to get involved doesn’t
mean you should be involved. There are a lot of time -- the fact
that they don’t want your involvement [0:24:02] [Inaudible] when
you should get involved.

Those issues have a lot longer consequences like they really are
much more effective -- the rest of your lives [0:24:13] [Inaudible]
someone who is in kindergarten who has developing issues you
can work through that you may see small incremental -- but if you
are 15, 16 years old with problems.

Nothing.

Well | know you did do something, | know you had standards
today.

So it helps with the communication.

Its little more spread out maybe then just because when they get
older come sign to that you get your five minute parent teacher
conference.

How did you do in the last quiz or test or --

And how were your finals and it becomes a lot less personal and
lot more just --

| think if | can go back to the point PARTICIPANT made a little
while ago
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Participant

Participant

Participant

[Cross-talk]

Participant

Main speaker

Yeah.

| was just going to say for myself [0:26:22] [Inaudible] | like to
have notes from the admin,

, and when it
comes to academic | agree that | don’t just want to hear about the
academics,

Also right the organizational -- also positive if there have been
issues knowing when it is on a good role so you reinforce that
which -- its hard for our teachers to balance all those things --

Move on to next question. What ways would you like to
volunteer as a parent?
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Participant

Participant

Participant

Participant

[Cross-talk]

Participant

Participant

[0:30:00]
Participant
Participant

Participant

[0:28:27] [Inaudible] --

To volunteer --

| would volunteer but | do get paid to coach so | like you know
being involved in sports with kids.

| like coaching the kids that | teach too | like that aspect that’s
one reason | like to volunteer and step up the middle schools. It
gives me different context with the kids rather than just at the
classroom.

| think it’s harder to get involved the older they get because |
don’t completely think that teachers are willing to want you in,

you might be disruptive or I'm really sure you do [laugh] but I
think it seems -- lower down the elementary.

May be [0:30:01] [Inaudible] --
Acceptable.

Yeah.
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Participant

Participant

Participant
[Laughter]
Participant

Participant

Participant
[Laughter]
Participant
Participant

Participant

Participant
Participant
Participant
Participant
Participant
[Cross-talk]

Participant

More socially at social levels at opposed to school level like being
the driver of their children to the movies or things like that where
it’'s kind of a sideline kind of thing and then you can just do
[0:30:20] [Inaudible].

| was the soccer -- | was with the soccer team last | was orienting a
lot of provider really -- bringing them -- the team the snacks --

Water girl.

-- or [0:30:31] [Inaudible]
Also sports | think definitely is the biggest area and field trips --
whenever it is permitted but you know every parent can't go on

every field trip because there is not enough room so trying to --

[0:30:49] [Inaudible] and things like that which | think are --

and especially in school that’s Ben’s awesome --
From there.

-- yeah, different things that might the whole school might be
doing --

Plays.

Yeah, different things like that.
Talent shows.

Yeah.

Yeah in international schools --

Yes we are coming up soon.
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[Cross-talk]

Participant

Participant

Participant

Participant

Participant

Participant

Main speaker

Participant

Yeah in international schools you generally get a lot of
opportunities to come together as a community in certain ways
particularly like International Day and things like that so that are
nice time when you see -- you do see a lot of parents giving up
their time during the Chinese New Year and so its really unigue in
international school you do see a lot of parents.

[0:31:32] [Inaudible] because we have teachers who have kids at
school. It's not the case in America; you don’t have a lot of
teacher’s kids at the school where they teach at.

Right. Yeah usually not, very rare.

—

Yeah.

You find things like the elementary, in the middle school too -- I'm
involved with all the elementary kids so they have [0:31:53]
[Inaudible] and you just go and there is two things one is that find
out what’s going on in the classroom of course

| think that’s
one of the biggest things to me in any kind of involvement
because a lot of them | just -- | don’t know you know and so |
meet them there you know because their backgrounds are very
different from my --

These interactions with you child [0:32:35] [Inaudible] | think is
very valuable.

Do you want to be involved in decision made schools as parents,
what types of involvement with them you feel like they look like
to you.
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--being structural, organizational --
..structural...

-- changes.

Yeah that’s --

[0:33:23] [Inaudible]

. The big things

like the major curriculum that | think is more important to me --
the community decision to but if they are going to decide like how
to study, how to study English or something like that, that’s even
more --

More focused [0:33:56] [Inaudible]

-- professional, right that’s a professional decision.

Yeah.

Where giving you know given the information to the parents
where it’s like this is a decision that we are talking about these
two avenues --

To look for -- to be able to -- to be given the opportunity to offer
feedback in the decision making process.

Yeah | tend to feel that this is one of those areas we have talked
for too much involvement this is one where -- its very sensitive to
too much involvement is the whole decision making thing.
Specially if you look at -- if you are taking about the classroom
level because | think the teacher will very quickly start to feel
disempowered --
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Right.

-- and feel that you are sort of taking over [0:34:42] [Inaudible]
their area which makes sense because the teacher is trained so --

Yeah true.

-- transparency yeah.

Even like the [0:35:32] [Inaudible] changer --

Yeah.
-- like we need to standard base --
Yes, reporting standards base.

They may not understand why but | think they have the right to
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But that is an area where | think parent rightfully should be
involved in. | would think that that fits into the -- you are talking
about the small versus the big -- to me that is a bigger area that’s
more structural. So | would say yeah that’s an area where -- that’s
what you talked about [0:35:58] [Inaudible] talk about big
decision --

Yeah, yeah.

-- and | would say that’s one of those examples and | would see it
as that.

Okay. What types of decisions | guess we are kind of talked about
this already because the next question is what types of decisions
would you like to be involved with and so you guys are kind of
already talked about those big structural sorts of decisions
anything that involves the whole school sort of situations.

-- not the corporate one but they
expanded like okay we will be considering these two languages --

Chinese --

-- you know let’s take a poll about which you know that kind of
thing. Also, if there are things socially like maybe school dance or
school activities that parents could help support in some way
those decisions could be the part of...

Okay. And what would you like administrators to know about
your expectations from it all -- what specific would you like, heads
of school, principals, those in administration to know?

| agree.

| think that hearing about both sides the coin is good too but
[0:37:54] [Inaudible] earlier where you said if you start to feel its
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[0:40:00]

just negative you know | think that some times there is that
tendency to just you know like Ken Blanchard ones called Leave
alone ZAP Management which is like everything is going fine so
you just leave it alone, leave it alone something goes wrong

You know really or whatever and with kids | mean it’s nice to hear
and that yeah you are son did a real good job on this, this one real

well and | think that --
-- if your child has done

something specifically that is helpful, it's good to know and also to
know on this -- both sides of the overall school there is concerns

in the schools its good for us to know overall what’s going on and
things that are going well.

[0:38:50] [Inaudible].

Alright. How could the school support your involvement in
school, in what ways can we support you all?

| think by being encouragement, advancement | don’t know but
it's encouraging to -- to sort of found upon the [0:39:10]
[Inaudible] are involved because you get mixed feelings from
different teachers like oh my god here she come -- it was like not
again. You can almost physically see them turning to walk away
so | mean | would want to sort of get front [0:39:23] [Inaudible]
and I’'m appreciated my involvement or as if something you don’t,
you don’t want me to go there or | don’t just -- does that make
sense.

Provide opportunities for students at the voice like a coffee talk is
a perfect example.

am | crossing the line here or is this
encouraged for me to be involved.
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| think actually it was a big part of it you know asking for kind of
like we do with the career day thing where we ask the parents of
the [0:40:09] [Inaudible] what we say you know what are your
what are you doing, what is your business person, I'm airline pilot
whatever it is and then to have to those parents -- | mean that’s
really valuable that comes from asking, asking what is that you are
doing to contribute to this.

It also shows that you value parents and then it sort of negative
for us but you appreciate and value your parents and | don’t think
that’s always the feeling parents get and | don’t know how to
make that -- how to make them feel valuable and appreciated.

Yeah.

But what they have to say is valuable or help with.

It might be a fine balance but you know

Okay.

Why is this we ask if they say no we still can ask, so if you are
asking for hey | want to be a class mom, I’'m going to [0:41:19]
[Inaudible] they get really excited we ask them in for like they are
making this [0:41:23] [Inaudible] things -- they cannot force it’s
like 20 of them -- then they get all the --

Yeah.

-- material and they are just so excited to help --

And way over the top even in positive ways.
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but if you don’t ask they [0:41:33] [Inaudible] sneaking on the fast
on you by helping out with --

| think if people take more initiative to help make those things
happen. A little proactive [laugh] because --

Okay. How can the school support ways for you to be involved in
your children’s education at home?

Not worksheets.

And | mean that very seriously --

-- not worksheets and maybe suggestions of different activities
that can be done to support what’s going on in the curriculum?

| think it’s important to make is so that you can follow the
procedures, the instructions that are given. What | mean by that
is that is the prime example of that both the good sides and the
bad side. We have got this homework book that | get my child’s 1%
grade class and it lays the week out and its great because David
and | will sit down and we will sort of plan our -- what are you
going to do and | normally try to converge him the front end
loaded a little bit and do a little more on Monday, and initially he
goes along with it so then the rest of the week is a little week
lighter. But we can plan that and that’s great but we are given this
outline this is what the week has for it this is your homework for
the week and that’s terrific. And the other side of course is sort of
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Participant
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Participant

Participant

the bad side if you like is you are given instructions that you can't
fallow for example it said -- it will say okay go on to this website,
okay, and download this material or look at this and you go to the
website and it asks you for a code that you don’t have or it tells
you, you have to pay a membership fee or something but
obviously the intent was that you are supposed to be able to be
go there and just have the work be right there but when you go
there you can't, and whether that’s technology issue or whatever
but | think for a -- what the teacher have to do is they have to try
to throw themselves in your seat for a minute and say okay how
would this work. And actually do the parenting, okay what is the
parent going to do they don’t know this password, they are just
going to go www.blah blah blah.com, okay now I’'m there well will
it work oh it's not working, | need to fix it, | need to put more
instruction in tell them what the password is whatever it is but
getting -- and I’'m not just talking about technology being given we
often get instructions that we can't follow. And that’s very -- you
know that’s a sort of very negative thing for a parent yeah.

| know when the elementary ever starts a new unit just [0:44:50]
[Inaudible] can't be always get these handouts about what the
parents can do to be involved with the kids and suggestion for
that that’s start of the new unit.

That’s being done with the science and math.

| think -- something like that like because they are content trained
or what have you or its good as the teacher could say we have a
new unit, its coming up on this and this and here are some
suggestions of what you can do to support that at home.

Yeah [0:45:31] [Inaudible]
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It’s a little harder in high school because [laugh] | look at my son’s
math and I’'m like yeah.

Like recently they were learning right hand and left hand, there is

Saying what we could do at home.

Right.

When | think of that it becomes a little harder especially with the
actual content become hard the older they get and lost.

It’s easier at the lower level.

Yeah, | was going to say that in middle school it’s good to know as
a parent when suggestions as to when to step in and when to
support and what they believe that [0:46:35] [Inaudible] going on
age. So it’s -- it is a little easier | think in the primary grades when
the kids are a little more willing to do thing that you can even
throw little things [0:46:47] [Inaudible].

I'd like to know like the school | was at before when the kids got
up to high school, middle school it wasn’t just academics they
would say look they would like -- right near your place say they
[0:47:20] [Inaudible]
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Yeah.

Yeah.

Even if it is something that’s not necessarily sent to home but its
provided like on the website or something it’s just like you know
information or developmentally too like okay you know parents
this is the age that your kids are surging with hormones or you
know so remember these tips or something is really helpful.

They may not talk to you for two days but that’s okay.

Right.

And if the parent hasn’t established the rapport with the teacher
earlier or very early in the year, early in the relationship with that
particular teacher they are probably not going to find out because
it's a very gentle thing to bring up, it involves possible of face,
there are ways to handle that, there are ways to less sensitive to
him you know and so on but | think if you have that rapport with
the teacher, the teacher probably will feel comfortable raising
that with you but probably would not without that connection, so
that becomes very valuable especially as kids get older.

But that might be a good and so the teacher addressing these
issues might [0:49:10] [Inaudible] administration comes in and
says this is the community, this is what -- [laugh]
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And there are number of these kids going to these clubs --?

Just address the taboo issues that | think you know in the culture
we live and they don’t want to [laugh] so it’s kind of heavy stuff.
But going back to something early | think -- | think [0:49:33]
[Inaudible] probably said before just for admin and teachers and
to let parents know that they are probably going to [0:49:42]
[Inaudible] and they feel more together like how valuable, how
valued they actually are, their input is and | think that goes along
with communication and we have to work together on this. It's
not just here on the teachers at school, your parents at home,
here is what they are doing in school, here is how you can help at
home. | think that will break down a lot of --

Yeah.

Moving on to the next one that was really good. What ways the
school or what can the school do to involve you in school
decision- making that we haven’t already talked about.

Open board meetings and say okay you have an opportunity to
come at 7 o’clock to hear what the school is doing with you
money then whether they come or not obviously they have had
that option | think that would go a long way in transparency and --

I think talking informally with the parent is a big thing. And

obviously its little more difficult [0:51:07] [Inaudible] language
issues in some case but | think that’s that sets the stage for some
of the things you are talking about is that if you don’t have
informal conversations like you are at parking lot and see your
parent and say hey what’s going on, how are things. And when
you have those kinds of conversations the willingness of the
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parents to engage -- as a parent | would -- I'm going to feel more
comfortable if | have chatted with you informally here in the
international [0:51:34] [Inaudible] to get involved when that
letter comes saying we are having a board meeting please come
and see what’s going on the likelihood of becoming involved if
there hasn’t been an informal connection before is probably quite
the [0:51:45] [Inaudible].

Okay. Anyone else.

Well here is how | feel about decision making because you really
are all over the place and in some situations if you work at the
international school and the decisions being made maybe you’re
not in the same building that all you really want is the actual
rationale for the decision and generally that’s enough. Where you
run into problems in the decision-making process is when the
incorrect rationale is given and that goes back to the honesty and
trust --

With no rationale --

-- you cannot have a, you cannot have a strong parent

Involvement in the school where there is no trust. But that has to
be established and then you really cannot tamper with that, you
can't do anything to knock that of kilter because if that happens
it’s not --

It’s not helping you.

And | think the big part of that is you know admitting the states
too like | think -- political example but I'll go back to -- | go back to
Jack Kennedy who lot of people admire as a US President --

But that’s not [0:53:10] [Inaudible] were there but one of the
things -- one of the first things in his administration he had only
been in power about a month and things happened. And it was a
mess and with the Cuban situation and Jack Kennedy stood up in
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Participant

front of the American people and rather than saying that the CIA
put him up to this which probably was true from the evidence
that came out later, well he said you know I’'m the president, I'm
responsible, we lost some people, | blew it. And | think in lot of
ways that made him as president, when you look at other people
but at any time there is -- the bigger a leadership position you
have the higher up you are the more important that you admit
fallibility, admit to mistakes and | think that if you can do that with
parents honestly and openly, it actually probably goes a further
away than some of your successors will | think.

Yeah. It’s perfectly fine to admit when you make mistakes and
that’s okay, culturally though it might not be right in fact it is. It
generally goes a lot further than trying to [0:54:14] [Inaudible].
Okay.

By the way it’s a really good -- that’s a case study and group thing

And the limitations to [laugh]

| think it modeled.
I've only got a couple of more quick questions, | realized that
[0:54:39] [Inaudible] which opportunities are best suited for

asking for you to volunteer at school, which situation?

| think it depends on -- if the parents are working or not as well.

—

Well because then they might feel guilty when they are unable to
do so, so it’'s a -- to put it out there but not -- not make it
mandatory you know but to encourage as best as you can.
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At least they have the option.

| mean because most of the volunteer activities happen during the
school days.

Right.
Yeah.

There aren’t a lot of opportunities for parents after school hours
to get involved in stuff.

If its more informational they could be scheduled for evenings
instead of morning when the parents could come [0:55:45]
[Inaudible] whatever it might be that would at least that we know
you are working, you know you can't come so we are willing to
give this to you in the evening but --

[0:56:32] [Inaudible] --

You can balance it like not always do the same thing -- first thing
in the morning maybe you have -- one of the morning when or
whatever or you can help out with reading for the kids, you can
help in after school activity, give them a little amount of balance.
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| mean you wait -- you wait for your opportunity where you are
going to be the most needed maybe you -- you know to make a
costume or something, there is a number of things you just kind
of wait for that opportunity when you can actually do something
for the students bring your [0:57:20] [Inaudible] old school or and
so, and those opportunities will come up from time to time.

And you say I'll think of something -- like sending out -- parents
might not know how | can help, I'd sitting and going | want to be
involved but how to be involved so there could be a [0:57:39]
[Inaudible] coming out to parent saying we value your parent
involvement here is how you can get involved and then it will give
the parents a chance to think. Well I'm not comfortable in
reading in English but | can help out with the type class, you know
given [0:57:59] [Inaudible] sit and help me think | don’t want to
really get in there but bother the teacher what do | do.

That’s good. And the last question that I've got has to do with
how do we improve two-way communication between parents
and school, that something that came up very strongly in the
survey, its very important for communication both in the eastern
and the western group. How can we improve that two-way
communication?

| think the technology is there we can take advantage of it
perhaps K12 and technology coordinator here can set up some
sort of a way for easy access to get in touch with parents through
a lot of the tools that are available now.

| also like the technology idea | mean you know when | was in
Bangkok [0:59:13] [Inaudible] they had a parent gateway they
called it and a student gateway, you had your own password to
get in and everything was up there all the information coming out,
all the newsletters all the -- anything you needed to know it was
at parent gateway. | think technology is good way but also that
journal that goes on every day the daily contact book for the kids -
- parents that might not feel as comfortable with technology they
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have something in their hands they can write back, teacher writes
to you, you write back, it goes back and forth everyday like a daily
contact book at elementary school.

But you know, yeah | mean sometimes it will a week, but you
need to know that that’s there. It comes home every day in your
bag, you just check it.

In middle school we do have the planner and that’s not use very
often.

| know for some reason there are many [1:00:00] [Inaudible] we
get older --

The kids are --

Because they use it you know -- they organize their assignments in
different ways than the physical planners | think but to know as a
parent how you can communicate best because you are unlikely
that a high school student is going to say, mom, my math teacher
wrote this to you.

In the high school | think an email is utilized by many, many
parents if they need to --

Yeah.

-- if they need to get in touch with -- to give you information and
then you can always have a conversation and go back and forth
that way.

And they do have the website | mean --

The blog --
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-- yeah.

A class blog or class website --
Math blogs.
Class website or --

| find the text service -- to me text are actually invaluable because
there are several things, one is its on your phone if you want to
refer back to it it’s pretty easy to refer back -- well actually after a
period of time your phone -- delete the messages but | mean you
can still go back within a few day that’s one thing but the other
thing is that it’s an instant feedback thing. Because most people
carry the phones around with them which means you can look at
it right there if you want, you can look at it later but the thing is
you have it right within the time when its happening and

| really appreciate that but sometimes
| will send a text out and | get something back three days later
well the thing is the issue has probably being forgotten or
whatever but when | get an answer back you know within sort of
24 hours or within the day its -- there is a good feeling there that
okay I've asked you about this you’ve told me what’s going on.

| think we are pretty good two-way communication between the
classroom teacher but | mean like and parent but when text come
out from the school there is no way of getting back to you. It's a
two way -- as it gets higher up --

-- yeah actually get higher up the communication becomes much
more one way. Because | wouldn’t know how to get back to
principal and just walk over.

In other schools I've worked in for some inexplicable reason here
we don’t have an open house, you know we’ve never had an open
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house in eight years that I've been here but at other schools
we’ve have had an open house and its during those meetings we
convey how we can keep in touch -- whether through websites or
planner or texting or whatever, so you establish how that two-
way communication is going to happen. We’ve never had an
open house.

We've discussed that with the middle school parents that there is
an open house on August 22"

Oh okay.

Because that’s something | think it’s critical, exactly that because
an it is specially with our population -- these a lot of the parents
feel like you know we are the professional but they have to stay in
the sidelines but we are trying to open that up so -- | mean that’s
critical. And as PARTICIPANT said to find other ways its hard and
in a big city | think there is more complications with how you do
the physical communications with the parents because the parent
[1:03:29] [Inaudible] are in the morning a lot or in the afternoon
and then there is the traffic they don’t want to get struck here so
to try and figure out the best way to have that two-way
communication.

Yeah, there are a lot of our parents who [1:03:41] [Inaudible] 90
minutes in the car and that you know --

Yeah | don’t know to take the -- | don’t know take the sessions
and have -- | don’t know.

Well over the years I've been fortunate that there is a small
segment of population, I've had a lot of teacher’s kids and | just
see them every day so there is that informal talk that happens and
that communication happens instantly. But that’s not the case
with every school.

Right.
Well, we are now reaching the end of the discussion, does anyone

have any further comments that they would like to add before we
conclude the session?
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Okay. Well I really like to thank you all very much for your
participation in the discussion. Your experiences, opinions are
very valuable to help administrators understand parental
expectations in international schools, thank you very much.

Participant Thank you.
Participant Thank you.
Participant Thank you.
Participant Alright.
Participant Good luck.
[1:04:35] End of audio file
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I would like to thank you all for coming to this meeting. My name
is Andy Westerman, | am principal at Ruamrudee International
School. I am conducting discussion groups as part of my Doctoral
Dissertation Research on cultural differences and parental
expectations for involvement in international schools. | am
speaking with 2 groups in this school and 2 groups at another
school because | believe it is important to hear from parents like
yourselves at different schools.

I would like to understand better what parent involvement means
to you. If you aren’t sure about any issues with parental
involvement, your views are still very valuable to me. So please
don’t feel shy during the discussion. | would like to say there are
not right answers or wrong answers. We simply want to discuss
your views, your opinions and experiences. So please feel
comfortable to say what you really think. As | already told you the
participation is voluntary, whatever we discuss today will be
confidential and used only in my research.

During the discussion, I will be taking notes however, so that you
don’t have to worry about getting every word down on paper. |
will also be audio recording the whole session. The reason for
audio recording is so that we don’t miss anything that is said.
Please don’t be concerned about this, our discussion will remain
completely confidential. I will use only first names in the
discussion and the information will only be used for my research
on parental involvement. Is it okay with everyone that | audio
record this session?

Yes.
Yes.

Okay. Itis also important that only one person talks at a time. We
will not be going around the room. Just feel comfortable to join in
if you have something to say. Remember that we want to hear all
of your voices to your opinions, reviews, so, it’s okay to agree with
everyone else if you have different opinion but please also try to
respect the views of others as well that are here. The discussion
will probably last about an hour or so. Are there any questions
before we start?

No.
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Okay, let’s start. To get started | would like to go around just to --
to get everybody’s voice and name with the voice for transcription
purposes. So, | would like to ask your name and if you could tell
us what section your children are in the school.

My name is PARTICIPANT, my daughter is in 10" grade, so she
is in high school.

My name is PARTICIPANT. | have a 4" grader. | have a 8"
grader and I have a 9" grader.

My name is PARTICIPANT. | have a 4™ grader, a 6™ grader and a
9™ grader.

My name is PARTICIPANT and | have a 1* grader and twins in
3" grade.

My name is PARTICIPANT and | have twins in 7" grade.

My name is PARTICIPANT and | have a 5" grader and a 7"
grader.

Oh, great. Here’s a wide range across the school. Okay, let’s dig
right in. First question that | have is what does parent involvement
mean to you?

It’s a loaded question.

I guess to me it means especially with the younger kids is being a
part of my child’s classroom and trying to impact and help in any
way that I can within the school.

I think it means different things depending on what grade we are
talking about. For my younger child it means sometimes being
present in the classroom, assisting in the program, feeling
comfortable that | know what their day looks like.

For the older children it means

Parent involvement, | would agree with that as well knowing the

teachers, just
and keeping an open communication for the
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younger ones and maybe more regularly

but also if there is an issue, they could later come to you
but that also that they know that you are watching but that you just
haven’t left them and [0:04:37] [Inaudible].

For me there is two levels of parental involvements. So, there is
the one level where

and thereafter and the other level is supporting the child, my
children and making sure that they are actually learning at the level
they’re supposed to be learning and when they’re not being able to
advocate for them to find out what -- what and why they didn’t
learn what the teacher expected them to learn.

Okay. Okay.

You know, | would just add that that’s the way to getting to the
teachers for, you know --

Yeah.

I also think it’s about getting to know the parents because my
daughter is in high school so I’m not in the classroom, I’m not --
she’s in her classroom so

Okay. So, what do you think are the benefits for parents being
involved in school? [0:05:57] [Inaudible].

GHACARNNREIPNOIBUIENREEOMMURILY. s pretty difficult | think

to have a tight community and kids and teachers and the parents
are all involved. If there is nobody there, yeah, it’s a tight
community.

| think it helps your children to that they should see an active
interest in you of what’s going on with them and how they’re
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doing in their school. | think they achieve more academically by
having that interest.

Yeah, it helps to set and meet expectations for the child and for
yourself like keep [0:06:59] [Inaudible] of what’s going on,
you’re -- it avoids -- helps to avoid unnecessary surprise or --

| think that goes to academically and socially too because | mean,
I’m pretty active in school and so my child knows that | am usually
here, I’m in the hall and I know other parents and so | think it helps
for them to know that you know things. It keeps them a little bit
more honest in --

Yeah.
-- some of their decisions they’re not making or not making.
Sure.

I think it helps build relationship with your children as well
especially as they get older, there is not a lot of waste to get into
their lives so if you know a bit about what’s going on in their day
and they can relate to you, it helps.

Yeah.
Even if it’s just at the dinner table.

On the flip side of that, what are the problems for parents being
involved in school? Your opinions.

I have seen teachers who don’t get to do their jobs. | have seen
teachers who have had to kind of tell certain parents not at ISB but
in my experience with overseas schools.

True.

Which has made me want to stay away from the classroom
sometimes even when | think | should have been there.

Parents sometimes kind of [0:08:44] [Inaudible] those are not
educated in education sometimes they have division, the teachers
or the administration might and therefore they maybe sometimes
expect unreasonable goals where the school’s in the process like
here at ISB where various levels they maybe upgrading a math
curriculum or changing something, change text type and | think
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particularly in transient environment, the parents who come here
are unsettled. When they come from some place else, it was this
way there why isn’t this here? You know it’s hard to take a step
back.

So, | think it’s knowing when to raise an issue, we have to first
identify if there is an issue. So parents who don’t really maybe
take in the new environment and just dive in and start accusing the
school of this or that and, you know, maybe they haven’t talked to
the people or that in the bigger picture. You know, that could be
[0:09:49] [Inaudible] outside.

I think too kind of what you are saying is there have been times too
when there has been other focus groups or other meetings and it
sometimes becomes agenda based for that particular parent and
that student and you know this is a big school with many
nationalities, so you do have to step back and say, okay we are not
an American school, we are not an Indian school, we have to
embrace our internationalism instead of thinking, you know, well,
when | go back to the states or it’s got to be this way. We all want
the best for our kids but you have to look at the bigger instead of
just our children.

I think one of the down sides too is that especially with all the
children | keep thinking of my high-schooler, it can keep them
from maturing and learning to pick their battles. If | see something
that’s blatantly unfair and my son has been the victim of it, I still
step back sometimes and think like it’s not fair. | could make the
phone call or | could send the email but you are 15 and it’s not fair.

So,
-, I think sometimes parents can be in the way by

trying -- by being overly involved in what’s going on.

I have just [0:11:11] [Inaudible] that | observed. | have
experienced that with my own daughters even this year, something
that you know even in your area of expertise or something you
think that’s not right, that’s not fair but you just -- but that’s the
way you fell and going in to fix it is not going to help them. It’s --
if anything is complicated and they’ve got to learn.

Yes, | agree. But again, it depends on the age.

Yeah, yes, yes, It depends on the age, yeah.
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I think even for a younger, | see like my one daughter would ask
her to go, talk to her teacher about something,

Like a winning process for both.

Yeah. That’s right, that’s right.

We’re both learning how to let go.

Exactly.

Okay. What types of communications are most important to you?
In general or --

As far as -- yeah.

Yeah. No, yeah, | mean, with --

With our school, with our children --

From the school.

From the school.

They could be taken two ways, types meaning email, SMS,

exposure paper or types as in the content or message
communication.

ISR s rc2!ly hard to say

one outweighs another because it’s also situation specific. Mhen it
comes to academics, | would really like to have in writing what an
assignment is and what’s expected. And sometimes that’s missing.

So, it depends on what you are
talking about.

I’m more with a face-to-face Kind of -- yeah. | think especially
with teachers and of course, emails the way we go with everything
especially the school but I think when you are involved you have
the informal relationship and you can, you know, you feel like |
can walk over to Mr. Sousa (ph) and say, hey, you know | have
this issue, can you help me or can we talk about this or whatever it
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is or I’m glad you’re on a break day. | feel like I can do that, so. |
think that’s important just to have that face-to-face.

You know | have received emails from teachers, you know, saying
I have something | want to talk to you about, can you please meet
me some time and they’ll give me a time where | can, you know,
meet. So, | do when it’s related to my child’s learning, you know,
send me an email to set up a time and actually do a face-to-face
conversation.

I kind of like having the PowerSchool idea that you can go on and
check their grades but what | really like better is that | have my
calendar so | can see when things are due for my daughter and it
opens up a dialogue because |1 am not really going to --

Oh, I’'m sure.

But I’'ll say, you know, well how did that go, and she’ll say oh,
yeah | did okay on this but you know 1 got this and it just opens up
a dialogue that probably wouldn’t be there if | didn’t have the
PowerSchool tied into my calendar and all that information right
there.

Are there other questions on communications because | have a
comment to add but I don’t know if you’re kind of --

Anytime you want to add anything is fine.

Okay. The -- another aspect would be when our school is going
through a change, going to announce a change. | have been here
six years and not as long as some -- more than others. It’s been an
interesting pattern that the school is always meaning well when it
goes through a change, when it announces that change to parents, |
think that there is a common error made in my opinion and it’s
about how it’s communicated.

It’s not that they don’t know what they are doing, they are
expressing they feel that there are lots of research but sometimes
it’s a very simple task that | have said this other meanings with the
administration, kind of playing doubles at and imagine yourself
before the parent body in the meeting and saying we are going to
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say this, what’s the -- could be -- what could they throw at a
[0:16:32] [Inaudible] and be your own you know --

Yeah, [0:16:37] [Inaudible].

-- you’re just taking your doubles out, yeah, you are your own --
you’re your own enemy there, not enemy but your counterpart and
play that out so that you are prepared because time and time again
you know the school gets up there and makes a presentation and
then you know the hand goes up and here comes this question and
you want to say you didn’t think about that? You know, and to be
fair that it is a lot to take on, it’s a lot to take on and | have made
this comment several times it has occurred to me over the last
couple of years and you know it’s a different parent body now that
you’re communicating to.

Most parents today have worked, you know, either both parents or,
you know, one parent has worked in a business environment let’s
say and that’s just a -- that’s something you learn, you know, give
and take and 1 just get shot down and you move on -- but | don’t
know at education it seems like you know they sometimes forget
or it’s another aspect, you need to remember but that way that you
are dealing with the wide range of sophisticated educated parents,
lots of different fields and a lot of experienced there.

, It’s just so that you get past the stuff that you feel you
start to give it [0:18:27] [Inaudible] over here trying to deal with
all the things that you think about when in fact it was maybe a
good thing for the school to do this but it’s just in the planning the
preparation.

Sure.

So -- and that’s just -- it’s just to be consistent in anything that’s
been the major things here usually moves on, okay, couple of times
it’s been a backlash, it has not got forward for whatever reason but
just a lot of time and energy for the parents could be saved too, if
there is a better explanation or just a bit more forethought in laying
out.
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I think too you know there are several of those issues that we had
this year is communicating from the beginning --

Yeah.

-- that is this is what we are thinking or this is where we are
looking towards because | know for, you know, the 9" grade
science change that happened last year | was sitting there as an A
[0:19:15] [Inaudible] parent in the you know welcome your child
going to 9" grade and they throw at us with those new science
thing and it was kind of like, wait a minute,

So, | think you need to have more buying from the from the
parents and | think that will alleviate some of the other issues --

Yeah.

-- that have been happening, especially you know when people
start firing off emails to other parents to spin it up and then it’s --

Yeah.

-- bringing out fires instead of focusing on what it is that you are
trying to communicate that there is a, you know, this change that
we are trying to make.

That’s right.

Well, 1 think you kind of touched on it, what | think the parent
body has changed in that everybody is more highly educated,
especially in an international environment, most of the people are
highly educated in the school, on both sides of the parents and so
that’s very different than you know 20 years ago --

Sure. Both.

-- when like my parents never finished high school. So, it’s a very
different group of people you are talking to.
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And this school is unique too. | mean | came from an international
environment where | remember getting an email saying
congratulations, 70% of parents we see picked up their child’s
report cards last year. They were congratulating us because almost
30% of us didn’t get the day off.

You’re right.

So, | think this is a much different environment, with all parental
involvement than maybe you are going to get in other international
school.

Yeah, yeah.

And | think that also lends to affect them. There are a lot of
trailing spouses, so we do have the time to spend --

Yes.

_

And a lot of us came out because of this school because we know
that the school is here.

| know.
Yeah.

Okay. In what ways do you like to volunteer at school?

It’s again it’s age specific.

Yeah, it’s a [0:22:16] [Inaudible] middle schoolers.
Yeah, they’re tough.
Middle school is fun.

And they are not here to concentrate.
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It’s a [0:22:33] [Inaudible].

I mean, you don’t either [0:22:38] [Inaudible].
Yeah, you’re not reading to the --

No, not reading, in fact if | read the words in trash, if you’re not
reading it fast enough, just give it to me and I will read myself.

Yeah.

So, for me the, you know

and where [0:23:11] [Inaudible] just
bring in the food, so that they have something for the public just to
show that you are there, it means something to you, it’s important
that that aspect of her life is as important as the academic.

I think at the school volunteering goes hand in hand with how
social you are as well because 1 think you know there are -- there is
plenty of opportunities at the school whether it is making cookies
or you know standing outside of the sign or I mean just you can’t
even imagine. Our day is pretty bust because we do volunteer a lot
so, you know, I think it does go hand in hand with it. You know |
used to be the same way. |'wanted to be in the classroom with my

youngest and you know do a lot of projects but now I -- -

I personally want to volunteer to anything that allows me to
interact with my child but it’s a personal thing for me because this
is my first time 1 am not working full time.

Yeah.

So I’ve watched other people kind of raise my children through the
school and now | have the opportunity to be there, so not in the
classroom per se but like girl scouts and girls [0:24:27]
[Inaudible] and things -- things that allow me to spend some time
at least with my youngest daughter.
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Participant It’s kind of the same with me. Right now

Participant Sure, because it hurts to not be their mom.
Participant Right.
Participant It does, I mean | missed first days of school and | missed, you

know, | was always the mom that forgot to send in Valentines on
Valentine’s Day because that was 5:30 in the morning so | -- too
nice to have the opportunity to do some of that.

[0:25:11]

Main Speaker Here is the fun one.

Participant Yeah.

Participant [0:25:22] [Inaudible].

Main Speaker Do you want to be involved --

[Laughter]

Main Speaker -- do you want to be involved in decision making at school?
Participant Yeah.

Participant Or at least [ENCIRNICEIRSHREE

Participant Yeah.

Participant You know.

Participant Some kind of buying.

Participant Right.

Participant Yeah, yeah, an opportunity to offer your opinion to run 4™ grade.
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Because there are so many different -- like you said before, there
are so many people coming, so many different backgrounds and
everybody needs to be consulted for decision and probably it
would never get done.

Yeah.

Because you have got one person that’s for it, one person that’s
not, that’s not like this school and you would be fighting all the
time so consultation on somebody else has to have the bug stopped
and --

My expertise ends with my child. So, why would something that |
say alter a decision that’s been made by people who | trust.

One example that comes to mind for me is recently we had a
curriculum meeting with the elementary school and for me it was a
great learning opportunity in that there are so many different
opinions and ways in how you decide what that curriculum is, you
know. | am sitting there saying gosh, my kids aren’t being pushed
enough in reading, say for example. But then you have some other
mom that’s saying we haven’t even started teaching our kids to
read until they’re seven years old.

So, you have such a range of people with all the international
people there is so much of a range that the school just needs to pick
a direction and go in that direction. And it was very helpful to sit
in this meeting and see what -- how did they come about this --

Yeah.

-- curriculum and have an understanding of it and feel much better
about it going forward. So, it’s just that communication of --

Okay.

I’ve personally gotten angry, though, with the school, I can think
of one instance when the school has worked very hard to arrive at a
curriculum decision and then due to a handful of parents who got
shot down and the next thing I know | am getting a new email

280



Participant
Participant
Participant
Participant

Participant

Participant
Participant

Participant

Participant

Participant

saying that the program has been scrapped. | said wait a minute,
why did the handful of parents interject now on this. I’'m not
blaming the parents but | don’t think that we have that kind of role,
at least not at that point in time. Of course | would like to say if
there had been consultation all the way through, that made a
decision --

Yeah.

And it’s like a [Cross talk].

-- 50, it’s a double of sort, right?
Right.

It’s something like are they setting themselves up for that to
happen or, yeah, because if it is well planed from the beginning, a
handful of parents shouldn’t be able to shoot it down.

Yeah.
Yeah, yeah.

I think it’s that the -- that they do consult because like for example
IB is something that it may not have stayed, there’s a lot of AP
classes as compared to IB. And when you are coming into school
and you are not prepared for IB you can’t necessarily get into the
classes and | was [0:28:47] [Inaudible] and the principal, she said
why do you think more people are going into IB and | thought,
well you know but I mean, even if you hadn’t been there to say,
you know let me explain that to you and you think why did you
know but in the same respect, it was good to be able to say it
because kind of sort of like oh yeah. You know I am sure it was
there all along but you know, it just felt good to be able to say
well, don’t you get it? | mean you know--

Yeah.

-- this person just came in in 11" grade and he doesn’t have such
and such and such, so he can’t be in this program but if he had an
AP for, I mean, he could or you know, and | know why you pick
IB but, you know this is why you’re not seeing as many American
students going into this because my son did the full 1B, he got 9
credits and somebody else got 30, you know from his AP and so
it’s a great program but it had to just couldn’t be.
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[0:30:22]

Yeah.
[0:29:34] [Inaudible].

Yeah. And that’s that double aspect to see things, like you know --

Right.

You asked a question like that that the school doesn’t think. What

Possibly, | was sitting in the same focus group amazed that we
were being asked that question --

Yeah.
-- like are you kidding me?
Are you kidding me?

Yeah.

-- an answer to that.
Yeah.
Sometimes we ask the obvious, though.

Yeah, yeah. Just briefly that -- yeah, cutting over, did you -- you’ll
remember this about positive things that can happen for
consultation. When elementary school changed that just went on
International Day and the teacher in charge of that, you know,
called in all the PTA coordinator and all that stuff and you know
announced we are going to do this.

I mean, it started out to be we are going to do this but all the
parents were thinking, what?
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I thought that, you know, that was, you know, a very good
experience so | often use that in [0:31:27] [Inaudible] school with
other things to just work together.

Yeah.

EORNIRCESEESEs. you know, but that was [0:31:34]

[Inaudible].

Okay. Well, I guess that that’s -- you guys have kind of answered
the next question which is, what decisions would you like to be
involved with? Do you really want to reiterate? What decision do
you want to be involved with?

-. I think you know we chose this school, you know

that there is a board that chooses the teacher -- the administration
and, you know,

Yeah.

-- like the day off or okay we are starting this tomorrow, you
know, have time to process and --

I don’t know if this is what you’re asking but

. So,
the things that they are doing or not doing, | would like to have
some input into how that’s going to look or how that’s going to go.
Like, for instance, the transition from 5™ grade to middle school,
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[0:35:00]

we did it in the States, | was able to help my daughter pick the
classes. We were able to together with her teacher pick whether --
which one AP classes she would we, which AP classes she would
not do. We were able to dialogue back and forth on that. [EHGE

_ Perhaps | should have been asking

questions | wasn’t asking and | think maybe sometimes we are
bombarded with so much information here, | mean | get emails
every day from the elementary school, the middle school, the high
school, the Panther clubs, I mean and | just open up my email and
there is ISB, so | have this expectation that anything | need to
know you are probably going to tell me but there are some things
like that that we don’t have -- that | was surprised that we didn’t
have enough just with the making [Cross talk] --

And right now, Chris and I’m debating when | go to this teacher
and say okay, here is what I think he should go because that’s fixed
for it to happen to my daughter. Were you -- would you
recommend it but so far 1’ve gotten absolutely nothing.

This is just a 6™ grade transition?
Yeah.

See because we -- well, we started here in 2™ grade. | thought the
5™ and 6™ grades, | thought -- let me put it this way, 1’ve heard lots
about middle school and so | had -- | set very low expectations to
start, actually no expectation. Having said that, | was really
[0:34:40] [Inaudible]. I thought the 5™ to 6™ grade transition here
and | specifically was seamless, it was [0:34:49] [Inaudible] they
said it was going to be -- it was -- | don’t know, | was very, very
happy with it.
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I guess when it -- for me when it comes down to, | have no idea. |
know where | would like him -- I mean, if they were in the States, |
would want them to be in the AP math class but in the AP English
class. They don’t do AP here. So, what | don’t understand is if
this teacher recommend he does a higher math class and an
average English class what -- | have no idea, not a clue or if he’ll
need him next year.

So, that was clear to me, as far as the thought.
Yeah.

And maybe there is an aspect the longer you are here, you want to
know.

You kind of hear -- already hear from other parents maybe you
have done this great job that you hear stories so you -- | mean you
have probably prepped yourself to be ready until we have the
certain way was you’re coming in -- to be fair, you don’t have the
advantage of having that history.

Sure.

But other friends who know and all that, so it goes back to the
school. But maybe there is a gap with incoming new families or
families that have that.

Yeah because sometimes you get so much information and then the
one critical piece isn’t there and just shocked --

Yeah.

-- that you didn’t have that critical piece about your child in
particular.

Right, right, yeah.

What | have been told is they will make the decision, we just sign
up from our -- our only choice was banned or distraught. But --

Honestly this [0:36:13] [Inaudible], yeah.

Right. We have no choice on where they could have been at, that’s
my understanding. We have -- also when were kids.
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Well, test them too, give them time too. So, they take what you
know their info -- they make their assessments from a year and
then they are tested again --

How do you know --

That’s volunteer’s --
And | don’t like that. 1don’t-- I don’t like that.
So, that’s kind of like that’s a conversation which --[Cross talk].

So, it looks like the first day at school and [0:36:40] [Inaudible]
class, | don’t agree with.

Yeah.
What’s my [0:36:43] [Inaudible].
Yeah.

And it would be -- so that’s where | would like Dbetter
communications, | feel that’s really lack -- 1 find that lacking.

Yeah. And again, | had heard these stories. I just -- that was -- it’s
going to be bad, so we’ll just see how it goes and then it worked
out well. 1think maybe if I had an higher expectation, I will be --
Yeah, and | guess | have a very high expectation.

Yeah, because you looked at a --

I had that I had that input.

Yeah.

Sure.

--and | knew people, we had summer, which AP classes she was
taking and which ones were non-AP classes and here | am crossing
my fingers and who knows what we’ll be doing.

Yeah.

And | -- it makes me a bit unsettled.
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So, | think too, SOOI
receptive.

If you went to your counselor -- to a new 6 grade
counselor and say, this is how | am feeling, they would sit down
and talk to you about it and say, you know, this is what we are
looking at. I don’t think it’s ever you know, a closed-door thing or

No, it’s not [0:37:42] [Inaudible].

So | mean that’s just -- that’s how | have been you know received
here so, | think, you know, I’ve never had -- you can’t mark on
somebody’s daughter and say, this is what | need you to talk to me
about this.

Do you know, are these middle school AP?

They don’t have AP here. This is States but here they have -- it’s
mentioned they have different levels math.

But --
The 6™ grade and well, up until this year.

And that they have different levels of science and they have
different levels of humanities.

Yeah, 6™ grade, they did not.
So, either they don’t call it AP.
Yeah.

They are different in that -- 6™ grade, | wasn’t [0:38:17]
[Inaudible] was.

No, no, starting next year there will be.
Okay.

Well starting the next year they are going to separate science and
math.

Because now it’s one teacher teaching both --

Science and math.
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But there is a group of kids who are more advanced than the other.
Right, yes.

And | already know he is not in that maths group, we’re really
having problems.

Right, yeah, and there is already report --

And those are issues that have --

Yes.

-- come up with the -- having said that, let’s get us back to the
school is evolving still. We were in 6™ grade last year, okay. That
was the first year year they had math every day. So, they were
getting math every day before that. So, yes, so, it’s progressive,

yes, | know --

Don’t worry, they will get a four and you won’t know what that
means --

Yeah, yeah.

Yeah, it’s all right.

Can we bring it back to --

Absolutely yeah, sure, sure, yeah.

What would you like then -- it kind of sounds like this is part of
this questions, what would you like administration to know about
your expectations for involvement then?

The administration?

Mm-Hmm.

So, it doesn’t really include teachers per se.

Per se. This is the -- my research is to go out to heads of school
principals what can we know about the parents that they would like

us to know about, their expectations for involvement? Your
expectations for involvement?
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[0:40:17]

| have a -- start summarizing it one -- one thing, what matters to
me most is that it’s this goes directly to the church. The request
for -- from parents and this request it’s important relative to the
sincerity behind it. Is it just lip service because that was my
experience.

My first year here was disappointing because you hear the school
say we want your input, you give it. Then that’s not what we
wanted. This is kind of what comes back, you know, or thank you
but we’ve done here, we don’t know or no, we can’t do that here
and then you spend the first year just spinning your wheels but the
second year, you’re thinking, you try a little bit more but you really
get that kind of -- we want you to help but only with really what
they -- almost like they want foot soldiers not really people with
ideas, okay.

By the third year, you know, | don’t even bother anymore. 1 go up
and do my own thing because why do | keep offering or wasting
opinion when and | know person would think I’'m [0:41:02]
[Inaudible], just it’s pretty much straight and good stuff but it’s
just not going to happen and my -- and | without specific names in
example there were something what the school went through about
a year ago and a big process, big, okay and town meeting and all
those kind of stuff and when the decision came out, a what? They
went with that? Okay, was that just a sham?

All that headhunting, all that search, all that involvement with so
many people and parents, is that it? And then you hear later, yeah,
it was kind of like network. Yeah, and you think jeez, wow, you
know, the current credibility is that loose from the school. So, I
am being very candid here but | just -- what the administration

need to know is like, you know

And unfortunately 1 think if these were K through 12 and nobody
left this place it will be run differently. But because it’s transient,
all they have to do is just wait out on the parents that have the
issues, they will be gone, you know, that’s the cynical sight.

and we have come to the conclusion that because of my daughter’s

love for the performing arts, we finished 8™ grade -- we choose --
we have the right and we have the choice to stay here.
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My husband does [0:42:45] [Inaudible] country. We opted to be
here with our student basis for -- because of ISB. But come 9™
grade we’re probably going to go back to the States only because
they want to really focus on performing arts and they cannot do
that, you know, in few places.

That’s right.

And it’s been crying time for us, it’s bitter sweet but I love ISB, |
have an issue with ISB but I still love it.

. That has never been [0:43:19] [Inaudible] so that’s...

Okay.
But the administration --
Yeah.

-- don’t give me lip service because that’s just loses all credibility.

So, it kind of sounds like what you are saying -

Absolutely, Yeah.

And reap the consequences for that.

In another way, but that’s it, exactly. It’s like you know, because |
guess my time is valuable. My time -- | want to put my time to my
children and things that | enjoy doing and you know, add value to
my family. | don’t want to find out that after all that effort, you
know, it’s -- sorry, but it was already decided.

Yeah, | was going to say, | kind of found a little bit about it with
ISB input. We -- this is our first -- when we first came here, we
got the whole [0:44:04] [Inaudible] our door is always open, you
can bring us anything and which | did and then I got over here in
transition and just like, okay never mind | won’t tell you anything,
I will just deal with it at home.

Okay.
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Yeah.

We’re not paying attention.

And 1 think that’s important because | will tell you that the last
school that | was at, there was a absolute expectation that the
silence among the parents was concern for everything. It’s just not
true.

Yeah.

Well | think that they think too is that you know, in the
international system we have a choice.

[0:45:28] [Inaudible] cook school and pay out extra money.
Yeah.

We’re stakeholders, we’re customers in a way but you know it —
yeah.

Okay. So, how can the school support your involvement on school
events?

Support our involvement, 1’d say.
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How can the school support your involvement?

I mean, | guess they are already doing, | mean, they are already
doing. Yeah, they have something else they could do, I mean they
offer space so that you can go and organize on campus -- get the
access to supplies if you need them. And I feel it’s -- were actually
really well supports the involvement pretty well.

You’re welcomed on campus or not, there’s a lot of parents
walking around the school and I can think of schools that one of
my sons is about to go was like we’re [0:46:31] [Inaudible] to get
to that place, you know, even for parents who are involved. So,
there is --

It’s true.

Can the school support ways for you to be involved in children’s
education at home?

Say the question again please.

Can the school support ways for you to be involved in your child’s
education at home?

It can.

They offer the teachers to the blogs so it’s that they do really good
blogs that there are wonderful ways to support all of our link
because you know when to ask the question. If there is a test like
how do you feel about it or how do you do on it.

Okay.

Emailing teachers, it goes back to how involved you two, it’s like
teachers, if you’ll at least introduce yourself in this mail that they
get if not in classroom obviously but once the teacher knows you
are open up communication, | often get emails from teachers like
your daughter didn’t return an assignment, could you ask her about
it? You know, and they have to keep following up because they
know I will come, I will follow up.
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Right.

She is sitting right there. Honey what about -- oh, yeah, she said
this, not that they can’t communicate but it’s just -- it’s more of a
caring concern or communication that often helps, so.

Yeah. What can the school do to involve you in decision making?
Kind of circling back to that one again.

Offered the opportunities, you know, say we’re going to have a
focus group on such and such and like, you know, said I’m going
to get off that tick, and make it for real, not just thanks very much
for coming by, now we’ve made our decision without you.

And then there’s people who have 1 think a really burning desire to
put their [0:48:56] [Inaudible] it’s not really an issue, don’t go.

So, I think you have to be careful too because | have been in that
field focus groups lately, and you see the same people --

You do.

You do, that’s right.

saying, | could be
on this focus group set something off, you know, | had something
to say, you know, especially the international community because
the Japanese are going to knock on your door and say, | want to
say you know | have something to say. But I think you know, to
get a good feel of what the community is thinking or feeling or
what you are trying to present that you need to reach out to more
people than just the --

I think the survey is good, right?
Yeah, and example this survey, yeah.

Which is something that -- but unfortunately at lot of people don’t
think -- the same people may not answer that but that gives some
opportunity for those people that don’t want to go in a group and
don’t want to have to do things face to face or even, you know,
require the whatever because you’re an introvert, it might be really
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difficult to be in a group or like you said, culturally. We had
surveys and things like that.

If they did it after the flood to discuss how, you know, the home --
whatever that home schooling fiasco was that we did.

Yeah.

How did you learn and go? [BiECIAIGNNENAGHaTINGYISentNal
out.

| do.

You know, they actually [0:50:24] [Inaudible] to what you said
and they said, it just happens again.

And part of that buying might just simply be -- be -- here’s what
parents thought and here is what we are going to do. And if there
is a difference between the two, | want to take an opportunity to
explain to you why that might be.

Well, | think and all of it’s a learning process for the
administration, for the parents. | mean, just like the -- the learning
thing because yeah, so, but, you know, | think your every step just
like with the curriculum and all these steps in our child education
is a learning process on each side and we have to kind of come
together instead of trying to, you know, kind of bell it out
sometimes to, you know, do the right thing.

Okay. So, in your opinions, which types of activities are best and
opportunities are best for asking you to volunteer at school?

For asking us to volunteer, like it depends on what you are -- type
of volunteer like the PTA stuff in that first week of school

294



Participant

Participant

Participant
Participant
Participant

Participant

Participant

Participant

Participant

The sports program here, some of the committee sports and my
family is involved in baseball, it wouldn’t exist without parents.
And that’s -- parents are critical -- play a critical role there not just
to keep it running but because everyone of those parents out on the
field has a child and that’s interaction with your child and that’s
awesome because how well is to meet your 15-year old, it’s not a
baseball field. So, there is definitely better pits on both sides. The

school gets the pat and the kid gets the pat. _

You know, even if you’re not a volunteer,
you’re still coming to the school and you’re doing something. So,
I don’t know, | -- | try to remove there sometimes so a volunteer
stuff but yeah, I mean, it -- | think again it gets to how much you
want to be involved with your child and how social you are but
kind of what you can offer, like teaching base--or coaching
baseball or --

What your expertise is and --
Yeah.

-- [0:53:26] [Inaudible].

This school kind of has -- knows the secret on giving parents to
play a role. We came here a year ago and | heard that you’re going
to be [0:53:41] [Inaudible] coming weekend, | thought oh, yes, |
am. No, I’m not. I’m here every -- the magic happened on here
every weekend, I’m here every day.

Yeah.
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[0:55:03]
Participant

Participant

Yeah, like [0:54:22] [Inaudible].

Oh, when you live and breathe, I mean, you know, | would two
minutes away so, you know.

Yeah. And you get the sense --
This is our community.

Yeah, you get the sense that there is ISB and around that is built
into the time and --

Yes.
-- not the other way around.
Right, yeah, yeah.

Yeah, yeah, yeah, I’m certainly with that. Then we know
[0:54:39] [Inaudible].

I think what you said about the trailing spouses is true. There are a
lot of people that are not working that are privileged.

Yeah.

Yes.

And that is true because the entire diplomatic community for those
person in diplomatic community, the trailing spouses is now
permitted to work in the school.

That’s right.

That’s makes a difference because if we were living some place
else, 1 wouldn’t be in this focus group right now and it makes a
difference.

296



Main Speaker

Participant

Main Speaker

Participant

Yeah. Okay, the last question I have is how do we improve two-
way communication between parents and school, two-way that
keeps that --

Between the parents and school.

Yeah. Could include teachers but I’m talking in general because
the two-way’s important kind of.

You know, there is so much on technology stuff.

_ Unfortunately because of the

Participant

Participant

Participant

flooding high school [0:56:11] [Inaudible], 1 felt like that was a
real shame especially --

| as well.

-- having to plan a schedule, you know, I’d be full, I’ve not -- you
really needed that and so the one on one I think it’s important and
it gets lost sometimes in all the technology.

And | agree with that entirely and I think that sometimes there is --
we -- they misunderstand that especially with parent-teacher
conferences that if your child’s got an A, why did you need to see
me?

?

And | felt like I was being told that | was wasting his time at which
time | looked at him, I said, I don’t know, the weather. And he
said, well, okay because he kind of got the message and we started
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to talk about maybe the curriculum and where we were going and
how we would help him maintain his grades.

So, we don’t always need to talk to a teacher because our kid’s
failing out. There is a -- an interaction there that still remains
critical. I’m not in the classroom every day but I want my 10
minutes.

I mean we want to hear the positive as well, they did that. 1 can
bring that home. It’s just great to go to my daughter and say, you
know, your drama teacher or your math teacher said you were
terrific in this, this and this and that’s great for her. It’s great to
have that and not just always have like well, you know --

Because there is a saying --
-- you’re not doing your homework.

-- the positive is even more powerful than the negative because to
get that positive is very important to you where you go home and
say your teacher said this about you and you see that glow on your
child’s face, it’s just as important as saying well, how are we going
to improve this.

To all the process.
So, the two-way [0:58:07] [Inaudible] process.
Yeah.

And speaking of positive and negative, the -- and this links back to
when the school does ask for any budget and you give it, you
know, that -- and to use the recent example in the focus group
about communication recently. In the record that comes out in the
discussion, this is just about that particular example, I’m saying
this several times, I’ve been involved with things in every aspect of
the school but you look at the minutes of the [0:58:45] [Inaudible]
and there is no distinction, there is not one mention of anything
that was negative, you know, and it’s like this are you even in that
meeting?

You know, and this is something that I recently presented to the
board and so, one parent said that’s not what happened, you know,
S0 again, it goes back to -- if you want two-way communication,
you’ve got -- and again, | think it’s totally unfair for parents just to
dump on the school and not appreciate --
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Sure.

-- what they’re doing that’s something that I’m talking about. I’'m
not talking about that handful that shouldn’t be allowed to change
something, right?

I want to see that you
understood that. When | get a report back minutes to a meeting
and a significant meeting, that’s cleansed.

Yeah.

It doesn’t have any reference, not just from what -- what | may
have said but many whatever and this is not just that particular
event, it’s something at different times. So, you start thinking
well, again, it goes back to use of lip service, you know, you are
keeping so busy, you know, that the only thing we ever do see in
these groups are the ones that that’s how they find -- that’s how
they volunteer, you know, because --

Yeah.

-- someone’s going to keep it on the ball and that’s crazy. But the
other thing I think is interesting was the school decides. 1 think
mostly it’s transient than nature, people coming and going over the
few years but the board, like the elections would be coming up
soon. But we have these general board meetings, no one every
goes. | mean, I didn’t -- even | don’t go now and | didn’t. The
first couple of years | did but they say you’re all part of the ISA,
international --

I think it associates [1:00:37] [Inaudible].

So, this is it, we’re all part of this so they want us to go all the
board meetings --

Associations.

-- asso -- yeah, yeah. No one ever goes. You know, and | think
because we’re so busy either or we don’t -- | don’t think it’s
because we don’t care, | just -- and that’s a huge disconnect from
[1:00:53] [Inaudible], huge disconnect. This is a group of people,
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the board trustees are the ones who are hired ahead of school, you
know, and these guys hire the teachers and these teachers teach our
kids, you know, it’s like -- and we are here all the time but, you
know, we’re not sitting in on those lumpy meetings or whenever
there is [1:01:10] [Inaudible], this is it, you know, in -- and it’s |
think it’s just -- so | don’t know how to fix that, I don’t know.

And, with our choice because we’re living in the middle of the
year and | was going to run through the board you know, next year
if I can be a part of that, you know, but it’s a two-year commitment
and | can’t do that, you know, so -- but that’s always been
something that’s been a disconnect. | don’t know if this is same
with other international schools either. This is the only one |
know.

It’s in a lot, yeah.

Yeah.

We’re talking up here and --

Oh, it’s okay, just security stand.

Okay.

But yeah, but that’s a two-way being honest with you.

Anything you want to add?

No.

Okay, we’re reaching the end of the discussion. The -- | want to
ask with everything that’s been said, is there anything more that
anybody wants to comment or add before we conclude this other

session.

I think you’re never going to have a perfect communication
between parents and administration. And that’s --

Okay.

-- the more communication you have, the more conflict you can
have.

Yeah.
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In our last international school, we had a parent -- we had a teacher
leave and before she left,

| think, you know, | know that earlier but

No.

No, never.

And there are a lot of people that don’t consider the other ones. |
mean, even when you talk about the whole cafeteria food issue and
we don’t want soya sauce in the cafeteria, that’s not -- okay, |
might not think insulting, actually I don’t mind but, you know,
why is it my --

Yeah.

Yeah, yeah.

| think the cultural differences and --
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Yeah, everything’s in moderation, you know, it’s not perfect. It’s
never going to be perfect but again, the school anticipates that and
they get to buy in early enough and they realize, you know, they
think through the imperfections of what parents made [1:04:34]
[Inaudible] with and then they’ve already thought of that and |
don’t know, it’s -- it would be a lot more -- I think a lot of time is
wasted on miscommunication.

Yeah.

You need to [1:04:45] [Inaudible] and live better.

Yeah, yeah, yeah. And I don’t know if that means some training or
some kind of a, you know, process they need to rethink or

whatever,

Anything else? All right, | would like to thank all of you very
much for your participation and discussion. Your experiences and
your opinions are very valuable. Top administrators understand
perhaps like expectations in an international school, | really
appreciate it for your time and --

Good luck with your --

-- honest opinions.

-- with your dissertation.

Yeah, yeah.

Thank you.

Yeah, thank you.
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Appendix U: Eastern School 2 Transcript — Coded

[0:00:00]
Main Speaker

| would like to thank you all for coming today to this meeting. My
name is Andy Westerman, | am the Middle School Principal here
at Ruamrudee International School. | am conducting discussion
groups as part of my doctoral dissertation research on cultural
differences and parental expectations for involvement in
international schools. | am speaking with 2 groups at this school
and 2 groups at another school because | believe it is important to
hear from parents at different schools like your selves.

| would like to better understand what parent involvement means
to you and even if you aren’t sure about any issues of parental
involvement your view is still very valuable to me. So please don’t
feel shy during discussion. | would like to say there are not right or
wrong answers. It’s just simply discussing your views, opinions
and experiences. So please feel comfortable to say what you
really think. It’s only with us. As | have already told you
participation groups completely voluntary, whatever we discuss
today will be confidential and used only for my research. During
the discussion | will be taking notes, however so that | don’t have
to worry about getting down every word on paper | will be also
audio recording the whole session. And the reason for that is so
that | don’t miss anything that’s said. Sometimes things happen
very quickly,

Please don’t be concerned about this, our discussion will remain
completely confidential. | will use only first names in the
discussion and the information will only be used in my research
for parental involvement. Is it ok that | audio record, ok. It is also
important that only one person please talks at a time. We won’t
be going around the room just join in as you feel you want to join
the discussion, you have something to say. its ok to disagree with
everyone else if you have opinion that’s different, please also
respect the views of others though. And this discussion will
probably last about an hour. Are there any questions before we
start> Ok let’s start

The first one let’s have some kind of introduction a little bit, so |

can also understand the names who you are and your sound on
the voice recorder. So for this part | will go around and ask each
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Participant

Participant
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Participant
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person, just say your name and what section your children are
from in the school.

| am PARTICIPANT, my elder son is in grade 10 and second one is
in grade 2

My name is PARTICIPANT, my son is in grade 7
My name is PARTICIPANT my son is in grade 6
My name is PARTICIPANT my son is in grade 6

Well my name is PARTICIPANT, | have 2 kids in grade 10 and grade
6

My name is PARTICIPANT and my daughter is in grade 6

| am Miho, | am counselor am here to translate and assist
PARTICIPANT

My name is PARTICIPANT | have 4 boys. Eldest son is in Japan,
second son is in USA, third son is in R&D grade 10, youngest is in
Japanese Thai Association school [0:03:52][indiscernible]

And also can | ask what kinds of activities your children are
involved with here at school just get an idea what your children
are.. sports or plays or what other activities they like to do?

My elder son is in music, he recorded 10 albums already and
selling for charity. And my younger son he is involved in sports
activities and like craft and also music and piano and yeah mostly
that

You mean that activity involvement in school right?

Yeah what your children are doing, yeah what besides classes are
they doing.......

[laughing][inaudible]

That’s ok, sometimes they are involved with things outside of
school yeah
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For my son CHILD is the soccer player for U11

My son likes basketball

My son joined the sports team in Band before but now he is
stopped all activities because now he is in grade 10. So | just
suggest focus on study more, so he stopped. Anyway he joined a
swim team over 5 years. Then he joined the basketball, soft ball
many activities and he played clarinet for 4 years in band and my
daughter joined sports team. She joined soccer, so keyboard,
swimming

My daughter she is learning piano from the age of 4 and she is
continuing it. She likes singing so she joined the choir group here
last 2 years she is in the choir group, this year also and next year
also she want to join back. And she likes art so she had the art
class here for the first semester and during the summer vacations
always | give her extra lessons. And she likes mostly music

CHILD, grade 10 he plays flute in music band
...[0:04:35][indiscernible] nation, community service activities, he
went to Ayodhya to build houses

Ok that’s great, ok. Well thank you for sharing that information.
We will get into our questions now for the discussion and again |
want to emphasize that this isn’t just around you know .. | would
like to hear from everybody but just time and assume that we
would have something to say. The first ones very straight forward
and what does parent involvement mean to you?

. And maybe even in some of the school
passing but that is such a way that you know we ambispect
[0:07:54][phonetic] the school for you. At the other school that |
have another daughter at the other school we participate very
much through the PTA function, so we have meetings and stuff.
My wife actually do the PTA at the other school but she got stuck

with the activity, that’s one very much. _
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What does it mean to you?

So what PARTICIPANT is saying in Japanese school there are many
activities for PTA but very passive activity. They do what they are
told to do by school but here she feels that parents get involved
with .. parents can sell [0:09:18][indiscernible] to school to
chentifix

[0:09:26][indiscernible] when we treat to school we don’t
consider what kind of activity is in the school we don’t consider.
But after we going to school we look up the what activity the
school is supporting because students can study more and they
can enjoy more. So even though the student has some stress in
the school and from the study and that friend, they can overcome
the stresses when they join the activities and
[0:09:58][indiscernible] expect more things from the activity. they
can study more actually | don’t expect more study after school. In
Korea when | was young | joined art class, after school class so we
has got atta in the regular course but after school you can study
some special techniques and we can learn more special idea from
teacher. Usually after school it is a small group so we can hear
more but before opinion about what they are interested in. So
still we are continuous missing pinum for that

. We normally knows after its changed and when we ask we
just get the answer that this is the best way to do, something like
that. So in conclusion | mean that inform before and get the
involvement.

What are the benefits from parents being involved in school in
your opinion?
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. Also if there are some activities, something the school want
to start they can study the school. Like my children they are
studying only in the school so they can get extra time at home and
we can be free at home. Otherwise many parents | know they are
putting children weekends so they don’t have a family day. So in
the school when the inform, the school will support us so children
can study in the weekdays so they can get family days at the
weekends. And also when the parents say whatever the school
will support so that’s very good benefit.

For me | think this way the parents can control. In fact our kids
have the right environment to foster their study as well as the
other side of life, so you know | don’t believe in just coming to
school and doing academic stuff, homework and things.

| think other school support both 1Q and EQ, it is a good form like
two way communications between parents and teachers.

IQ for intelligence EQ and
EQ for quantible emotions quotient

Anything more
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So in the flip side of that what do you see as problems perhaps
with parent involvement at school, are there any problems
associated with being involved?

Problem comes within the parent or between the school and
parent problem?

Well are there any challenges or issues with parents being
involved in school as well

| will give an example of the other school. _

but then when we have people involved, different people have
different ideas and sometime during the meeting well | won’t say
a fight but people be arguing about things that | want this but the
other people want... and this are all parents actually and there are
teachers involved. And at the end school have to make
[0:16:58][indiscernible] because it’s actually the school that’s
running there thing right. And so some people happy about it
some people unhappy obviously for the reason they didn’t get
their idea implement.

So that will be conflict but what | learnt throughout the years is
many of the especially Thai parents many of them are quite
passive we got used to the school telling us what to do but well
we have some Thais a little bit more modern well they went to
school in abroad you know everywhere and they are a little bit
more vocal and that could cause little bit of problems. So things
have to have some sort of protocol how you conduct this sort of
thing and then people need to be respecting that and people
ideas. | have seen at PTA that people would be at it. Its good, its
active but sometimes get us and

Respectful is good yes
| think that gonna be like different needs and different ideas so

create lots of problems but actually it’s not problems but | think it
may be like the challenges that parents want. And we understand
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that its quite hard to deserve every single parent’s needs and ..
yeah. But it’s good to get the idea and then get for one consensus

There are issues and benefits. | mean when parents involved they
won’t know whatever in the internal issues they will know that
will be public and they will know what and all the benefits that
also will be public but so we cannot keep everything secret
internally. So sometimes it goes like very public. So it will get bad
marks but the benefits also will be good at that. So some are well
educated parents so some are not so educated, so some parents
think ok every teacher need to be foreigners, Asian teachers
cannot do anything, some parents think. But Asian teachers might
be good in math or they might not understand that. They want
every teacher should be | think | ...... but some can benefit from
the Asian teachers as well but they might not understand that
sometimes and also that had [0:20:08][indiscernible] things

Sometimes parent might not have much knowledge but they
cannot adjust with the school what they might have several
meetings and deciding things but some parents might not know
that curriculum and things parents are not so involved. So that
can also create problems and issues but mostly this school
supports parents very much whatever parents are also giving so
much benefits to school and school also very supportive to
parents, so | think this school its ok with the .. they like parents
very much supporting parents very much, whatever the issues
comes the school somehow resolves

In Japan nowadays a lot of the parents, not a lot but some of the
parents being too strong and they say a lot of things to school and
if they do too much they are labeled as most the parents
[0:21:23][phonetic] and they are afraid of that although they
want to be involved

We are the in our culture we treat the teacher as a saint with a
key and the deity. In Korea we treat the teacher is the same we
keep an deity, like that so we couldn’t step on even the shadow
[0:22:08][chatting/inaudible] or even though we still have the
kind of mind so we have a problem with the parental, the teacher
involved then we only try to respect the teacher’s opinion
because teacher try to give a good solution for us. So we try to
follow but if the... so it depends on the problem. The problem is
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only the power game within the parents then we respect the
teacher’s opinion but the problem the teaching style or some
sensitive issue in case we discuss more because n the time we
have a different opinion the way the teacher and the parental. So
in that case we cannot follow the teachers opinion only. But for
other problem we respect teachers opinion

Yeah | have been very impressed

Ok what types of communication are most important to you as
parents?

Excuse me, before moving to the other topic can | explain more, in
Korea the way we respect the teacher as much as that, we just
trust the teachers, their character, their personality also. We just
respect that, that’s why the teachers behavior and teachers prime
light [laughing] also limited. That’s why we respect

So back to our communications, what's most important to you,
what type of communication?

Do you mean by email or by meeting or ...
Well what's the content of the communication, what type of
communication is most important to you, about the students or

about the school happening, that sort of thing

Getting from SMS, getting from emails

| mean inside that messages, what's most important

What happened in school, | mean the program or something
happened or your activities
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For high school | think some parents mostly they would like the
children to be studying | mean for scholarships things so its good
to have like when entering high school its good to have some
education what things they have to take to enter into scholarship.

. But this year it seems like only the informal things and if
you would like to know we have to go into yes our website to read
it which is | think you act like an intelligent [0:27:03]inaudible]

Or may be Mr. Jeffrey used to do is very great thing
Keep sending an email about what happening in school
Each and everything he used to say

In what ways would you like to volunteer at school? If you have
the opportunity what ways would you like to volunteer?

Actually | am already volunteering doing the website [laughing]
and | would like to.... Those since elementary school whatever
assistant things.....

..... on our skill, the time of volleyball so just request or stand up,
request letter or email

Ok so but then in the volunteering you would like to be in the
classroom or you would like to be involved with social events or
what is it that you individually like to bring about, and so thinking
about yourselves as parents and ....

Socially also | am doing the funfare everything. We are also having
more than things
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So being the elementary the parents are be the chaperone for the
[0:28:52][inaudible] but then.... And so when | went | sent my kids
to the other school in another countries, | worked at the library as
a volunteer. So | have to circulate, book circulation and | took
after school | teach quilt, students like that... the school was a
small school so the school ask more parents volunteer and at that
time my daughter was in the kindergarten and grade 1.

So teacher ask her to join the class even though | don’t, | can
speak English well, | can teach them. | can cost some papers for
them so they just ask the simple activity for the kids. So it was
very fun for me and | could easily adapt to the environment
because | was a new person, under a year but | didn’t have a

friend.
But actually the school ask

more activity, it in this is good. We have student show during the
school times some parents couldn’t see the students show what
in the old school but the student had to show after school even if
times... at the time the teachers ask also bring the food so we
watch children show the first to that we move to the cafeteria and
we share our food. At that time you can make friends also, with
the school looks like more family system

Yeah at the old school if there is any functions they will keep after
school usually during the evenings. Everybody will bring one one
dishes so it’s like a poddler [0:30:56] So all the parents can meet
each other.

Sometimes if the teacher parent visit the school they open the
library in the evenings so the old parents they read the books to a
group of students whoever wants to join reading. We had that..
but at that time the Boston international the students will live
around the school that’s why it was easy

This is speaking for myself because my wife is not here, but she is
housewife | am sure that she got lot more time to get involved
with things at school. But for me | agree with her that it depends
on how do you skill. I myself in the IT field, technology field. If the
school have any projects, | mean school projects for information
systems or something or even the cost syllabus, that new thing
might be nice to have in the school. | would be more than glad to
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help out and actually | have hundreds of stuff underneath me that
| can pull as resource and help the school

Think we have to talk to you extra about our career seminars that
we had, we had 3 sessions yesterday and the last one but talking
about careers and for ......

| [0:32:33][indiscernible] much to both side defense, or do MIT. |
am situational marketing group of, one of the largest Toko here so
| know little bit of marketing and a bunch of other stuff also

it's great to have a father here as well because most of the time
fathers are working and so getting your perspective is very good
as well. Its traditionally even western and eastern culture the
fathers usually have been working and so that limits their abilities
to volunteer. And they are involved [0:33:09][indiscernible]
because of that. Anything more on that one - volunteer

Yes, may be like career seminar talking about career

Yes you are able to help us out that’s great. The next one | have is
| think | know the answer because you guys related to it a little bit
earlier but do you want to be involved in decision making in the
school? Do you want to be involved in decision making, in what

ways would you be involved?

Definitely

—

Depends on the topics

Right what kind of topics?
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Especially any drastic change in the syllabus and school
involvement. One more thing | like about this school is this is
outside of Bangkok actually and its got a lot of space.

[0:35:50][indiscernible] better

And | think the other thing | mentioned before is the consensus,
we know that there is a lot of ideas so you must have a up going
2000, adopt... we don’t want to become enemies and things like
that

That’s a good point

Ok. So we have kind of covered the next question which is which
types of decision would you like to be involved, kind of combined
together. But what would you like administrators to know about
your expectations for involvement, what is it that we should know
about what you want that you can share with me, | could share
with administrators and school around the world. That’s what |
am trying to do is help administrators understand what in cultural
differences what you want us to know that’s different from our
understanding, you know from our expectations of being
westerners or America bit different

| am not sure how to answer that, because | am not sure what is
your expectation

And | understand that, that’s why | am saying what would you like

us to know about your expectations for involvement and then we
can kind of see how that’s different
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In this school | noticed that the school teachers behaviorism like
values and religious, things like that behaviorism most of the .. |
don’t see in any of the other schools in Thailand they teach values
or ... | mean this school teaches behaviorism so | am so happy with
that. If every school teaches the behaviorism it will be very good
for children because the children they don’t know what is the
values and things. They think educationally but no values and
some children.....

| agree | think it’s pretty much at the foundation of the school
because before we decide to move our son to this school we visit
several schools, international schools including the school that my
cousins and brothers put their kids into and most of the school
are what you said.

... At the other school it
would be more like, sorry to say westerner or sports....

Yeah my elder son when he was at another schools he was always
coming with some kind of ... | mean fighting with other children
something [laughing] | mean not he but children when they fight
they fight each other like that but after he comes joined this
school oh my god what a difference.

That's right. whenever the holidays | feel oh my god [laughing]

When | choose this school | think this school is more stay of
closest, not student mobile, means most express students are in
the class after some years they have to go back their country or
they have to move to the other country.
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But one thing problem, it is more Thai school so but when | sent
my children to international school | hoped my kid run
international mind here. But in this school it difficult so means
one the country, more the country people more the ideas when
concrete so they don’t change their ideas that’s why the ..who
have the complete idea that they can spread an idea to others but
who has more the different ideas they can share their ideas. So
they can open their mind but in this school that problem. So |
always ask you got to open and you better to listen and to
opinions.

Ok for me like | have 3 points.

. That we need to like keep this kind of value. And the
second one is to improve the English environment at school. Every
single time | pass inside the school | always hear kids speaking
Thai that’s why | think they should speak in English because they
come to English school to improve their English. | understand that
not only .. the reason why | decide to put my kids into
international school not because of only English but that’s like one
advantage that we should get but main point | like the way of
thinking of the .. as you know that Asian we always get the idea
from the teacher but in international school we can control the
creativity. That’s why to improve English is one of the advantage.

And the third one for the as | mentioned in Korea, the minority
group of students in a special class as you know
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When there is a parents auxiliary meetings there are so many
workshops and actually | feel like it should be in English not in
Thai because also like all the other parents who are not Thai can
come and [0:46:00][inaudible] Many of them doesn’t want to
come since the workshops are in.. they don’t understand anything
and this is a English speaking school, the workshop should be in
English

| think there is one solution here the PA, the members are all Thai.
So its [inaudible] to speak in English but | think in case the if
teacher would imbibe the PA so it goes to me the PTA then they
can speak English more. Because here only in the Thai parent to
involve more the PA so they try to speak in Thai so like us we are
few, the foreigners

But they are giving us all the forms and they are informing us,
whoever please nominate to PA president or whatever but no
foreign parents wants to involve with PA [laughing] So only Thai
parents

That’s what any, the teacher involved the committee so foreign
parents can trust that committees, even | go there | to
understand, | can catch up their topic like this so if they make
their stay over meeting any foreign parents can involve. Now even
though | go there they just speak in Thai | have to leave because |
can’t understand

| think one translator might be enough for that because all the
Thai parents they won’t understand English

Yeah sometimes some parents can answer for the question but |
think sometimes parents cannot answer because teacher has that
idea. In case parents don’t make their own idea so we just listen
the teachers idea
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That’s right, sometimes like in the syllabus some parents ask
doubts about the syllabus or the curriculum or whatever

We don’t need a [0:48:28][indiscernible]

in this bells some parents cannot understand those kind of stuff

Because in PA we don’t talk about attitude but more the school
issue so that’s why teacher can involve in the meeting and teacher
can listen the parent’s opinion and teacher can give the teacher’s
opinion. And then we don’t have [0:48:51][indiscernible]

Why don’t you mention about workshop, you say that in Thai

Before some parent explained how they support their kids to send
to good university, that is not the only workshop we had a
different workshop also. | think here the Thai parents have a good
idea but the idea is really for all the schools not only Thai students
or Thai parents the ideas is good for even the foreign parents,
foreign students and to teachers so we have no.. what's gong on
in the school

Probably 80% is Thai parents, just 20% is foreign parents, when
they speak English Thai parents are not listening [laughing]

| don’t think so, Thai parents who want to send their kids to
international school the parents also interested in English here

| don’t understand Thai as well so | look English translator
About the university right, how to go to the good university, the

best university | think they translate in English and send an email.
| got a English version
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During the workshop is only in Thai [chatting] it was not only one
meeting, there were other meetings, sometimes we ask who is
speaking in English, but they speak in English but instant means
they change in Thai [laughing] and we couldn’t survive in the
meeting [laughing]

Moving a little bit, how can the school support your involvement
in the school, what can we do as a school to support your
involvement?

For me as well

For examples we have some of the festivals this coming
November, that’s the time that the school asking the volunteer
for the festival. | want to be volunteer for that festival its good,
like some organization for the volunteers. We can discuss the
whether... so | think the school support is depends on the issue, so
you can’t be the stay over. We don’t know what types or
volunteer school needed so if school has some issue at the time
they just make the organization and will try to join that
organization, then we discuss together because the parents here
can discuss what we needed so just school make that organization
after that

Like funfare we would like to volunteer

319



Main speaker

Participant

Main speaker

Participant

[0:55:00]
Participant

Participant

Main speaker

Participant

Participant

Participant

[chatting]

And how can the school support ways to be involved and your
children’s education at home?

Giving home-work

You involvement with your child’s education how can we support
that in ways for you to do this

Ok so for example you have a brain park something like that oh
yeah that’s a great one a brain park and also | like the online
Edline but Edline is not user friendly but you will fix it as | get

Edline gives mostly the reports yeah, progress reports they have
Edmodo actually, Edmodo is having that what they are teaching.
For high school mostly teachers are giving online whatever they
have to do today, tomorrow things for high school they are giving
online. For admini school also they are giving very well planned

And also the homework Edline we can check, that we can see
from the internet, we don’t have to carry a big book you know like

a text book now reading from the internet

So electronic books

High school they already have this way

Yeah but how can you control when they turn on computer and
they are on skype and they are not. You know what | know
because at home when | turn on computer and my boys friends
[laughing] turn on skype and talk because he think that my boy
turn on skype but actually its” me and | am umm... now it’s time
school.
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Just like kid using Facebook and you add yourself on to that and
you can keep track of things from a distance

For high schoolers ebook is fine but for elementary school it is not
good

they will have to carry.. it is heavy but they can use it at school or
may be for the long weekends. But | used to go to school and had
to carry a lot of books

She says in Japan everything is handwriting up to high school
that’s the way people keep memorizing concept they write, she is
wondering how people doing international school typing typing

Yeah so | am not sure which one is better

My parent told me we have to [0:59:39][indiscernible] to feel our
censor but now they don’t use their .... All these years

Yeah | think for high schoolers its good but for elementary school
they need to write and... high school is better because they go for
career and profession and things, so they have to use with the
electronic things
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What can the school do to involve you in school decision making, |
think we have talked little bit more, talked about this already but
is there anything we have missed. What can we do to involve you
in decision making, we have talked about letting you know about
what's happening but is there anything else besides that you can
think of, you mentioned PTA, such things what else would you
think would be better?

You said let me know what happened and let us know before it
happen. So we can give the input

Like she suggested before the funfair and things parents would
like to volunteer again the stuff and .......

Which opportunities are best suited for asking you to volunteer at
school? So again | think we have talked about skills and availability
but is there anything that we were missing there as far as what's
best suited, do you think it’s better the classroom, do you think
it’s better for social, do you think it’s better for chaperoning, any
opinions on that or opinions about those?

For me ideally it is assistant teaching or working and also social
skills are also fine. | am already doing social skills

TA

In Japanese school parents can even do gardening and cleaning

Its different. | am sure. But | think the gardening type of idea
should be dealt with children when they are learning, so not
necessarily outside but learning about plants

My Sunday school study in Dubai for 4 years and when the school
asked for the parents for volunteer they just sent a letter and
asked my topic and my time just in the next week we have to
organize a trip, something like that and asked for chaperone, ok
and we take and if we can do that and may be next month we
have to organize for cooking class and we need the international
food which mom or which parents would like to show something
like that. So depends on time and hobby and skill, we can choose.
They always do like that | think it’s easy for parents, ok | can plan
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next month | will cook or | will go with my son or with our school
trip and stay overnight or one day trip

Was this organized by the school or by the PTA or

No school just sent letter to the parents and ask for the volunteer.
If and for a [1:04:09][indiscernible] in a swimming pool because
my friend she is good at swimming and the teacher only one
teacher in the swimming pool. So they ask for helpers yes and one
parent to.... | have 2 friends she is good at swimming they helped
them. Every week they have a swimming class

So she is saying school in Poland that the parents got a schedule
for a year, they have the president sign up for different activities

The last question | have before wrap up is how do we improve
two way communication between parents and school and two
way is important there because it is not just the school giving
information but it is parents also giving us information, they want
to be involved in something or want to know about something
and sometimes they don’t know about it, there are two way
communication back and forth, how can we improve that?

You can have parent conferences any time, you don’t have to wait
for PTCA

Yeah | come | only talk about my kids in the PTCA

But you can make an appointment anytime
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everything about what | want to know so the PTCA is more the
private it is better for parents

PARTICIPANT likes school to offer English classes for parents

For Christmas and things | think students and teachers can party,
may be parents also, may parents bring something and together
whole school before they close enjoy Christmas party

| like because school [1:07:26][indiscernible] last year, this school
doesn’t have [indiscernible] for parents, | like the system but still
high school doesn’t have it so | don’t know high school parents

Or we can make a Christmas party or something like that in the
evenings so parents can be involved

When | live in Dubai it’s a group order for foreign parents are the
school organized the workshop for the foreigner and tell them
about the culture or how to acclimatize themselves in this area so
with this one is in Bangkok in Thailand right may be organize
workshop for foreign parents for [1:08:57][indiscernible] and
then we will know little bit about Thai culture or how to stay in
Thailand something like that because when | move to a Muslim
world it is very difficult for us, so this international school organize
this for us and | think it is very good. Or where to shop something
like that [laughing]

May | ask when you mention about the PTCA day do you think
that 15 minutes it’s enough?

It’s too short and especially when one parent

This is really off the topic and | would be really happy to talk to

you after this discussion because that’s specifically about PTC
rather than parent involvement, not specific to our school.
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Ok so can | add one more expectation? The expectation from your
previous question is it possible that the school can set up like
summer school | abroad something like that

They already have in Japan, last year they cancelled because of
the something happened in Japan

Organized it
This year also yeah, you meant in America
No depends or whatever, summer school, but the school set up

This school in Dubai set up the like this trip foreign country trip
something like that and they choose something like Malaysia or
Thailand or Bali they will attend and parents can go with kids but
pay by themselves and kids have to pay

School organize ..

So when they turn to grade 6 they can go abroad, the school
organize one trip

Student they are there in the school

No no go with the school and join in the camp in the camp or
something in the foreign country. | know that because the
destination is Thailand for the school in Dubai. They visit Teemai
and stay in Teemai around one week something like or in Bachong
and Malaysia

What do they do there?

They [1:11:57][indiscernible] to learn about foreign country and
foreign culture and parents can go with them and pay by
themselves

We are now reaching end of the discussion, does anyone have any
further comments that you want to add before we conclude the
session? Anything further. Ok | would like to thank you all very
much for your participation in our discussion. Your experiences
are very valuable to me and help me and other administrators to
understand parental expectations in international schools. And |
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thank you very much for sharing your time and your opinions, an
this is going to really help my research quite a bit, thank you very
much

[1:12:56] End of Audio
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| would like to thank you all for coming today. | really do
appreciate your taking your time. My name is Andy Westerman, |
am the principal at Ruamrudee international school at the Middle
School. | am conducting discussion groups as part of my doctoral
dissertation work with Lehigh University and studying cultural
differences and parental expectations for involvement in
international schools. So | am speaking with 2 groups at this
school and 2 groups at another school because | believe it is
important to hear from parents at different schools like your
selves.

| would like to better understand what parent involvement means
to you and even if you aren’t sure about any issues of parental
involvement your view is still very valuable to me. So please don’t
feel shy during discussion. | would like to say there are not right or
wrong answers. It’s just simply discussing your views, opinions
and experiences. So please feel comfortable to say what you
really think. It’s only with us. As | have already told you
participation groups completely voluntary, whatever we discuss
today will be confidential and used only for my research. During
the discussion | will be taking notes, however so that | don’t have
to worry about getting down every word on paper | will be also
audio recording the whole session. And the reason for that is so
that | don’t miss anything that’s said. Please don’t be concerned
about this, our discussion will remain completely confidential. |
will use only first names in the discussion and the information will
only be used in my research for parental involvement. Is it ok that
| audio record, ok. We won’t be going around the room just join in
whenever you want, just total conversation so it's not like we
have to take turn like that. | want to hear all of your views so its
ok to disagree with someone else, it's important that you really
express the opinion even if it’s different but please also respect to
their views of the other people that are here. It will last probably
little bit less than an hour

Oh no, because | am working right now
It will probably be half an hour because of our time

Main one they are working there, | cannot step out like that

327



Main speaker

Participant

Main speaker

Participant

Main speaker

Participant

Participant

Participant

Main speaker

Participant

Participant

Main speaker

Participant

Main speaker

Whenever you need to go its ok

Yeah

Do you have any questions before we start?

No, if anything we can help you

Alright so, we will start off with if you can tell me your names and
what age your children are, what group or what school your

children are in

My name is PARTICIPANT | have my daughter she is in grade 7 in
SP

My name is PARTICIPANT, | have two kids one is the 7" grader
and second one is 5™ grader, more younger

| am PARTICIPANT | have a [0:03:06][inaudible] In the 8™ and the
3" in Middle school

That’s great, Middle school involved. Are they involved in any
other activities at school?

Yeah My daughter do swimming and some music activity, some
other sport and girl scout, that’s it

So in the band and then they play some instruments [laughing]
that’s all, not many not like your daughter

That’s ok just interested in what kind of things they are involved
with

Well they have the privalisin [0:03:54][phonetic] but they don’t
like doing the Cardivin, they don’t like any ... [laughing] to
compete

| was also in music, | play trumpet, | still play with our Jazz band at

school so it’s a good time. So the first question | would like to ask
is in your opinions what does parent involvement mean to you?
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| think at school and the parents it needs to be balanced because
in the school... because sometimes the kid behaves in the public
and the private time can be different specially when they are
growing procedure.

| think that’s the main thing, try to understand when
kids are alone and when kids are with the friends, when the group
and or | look at it as parent and like a teacher as a parent.

| think we share the same interest that like you know in my
daughters so

| am part of this community and they build up something
[laughing] and actually | want my kids to be leader someday like
to serve community and serve others.

Ok. What do you think are the benefits of parents being involved
in school?

In many ways. First sports, sometimes parents can be also share
the sports at home and also that’s the way to communicate with
the children and music.

really still strongly believe again | am repeating and school is the...
| mean teachers is representing another parents, that’s how |
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Main speaker

Participant

[0:10:05]
Participant

Participant

believe. So as two parents on both sides public and inner part
that we can share and then that way we can overlook the children
in more ... we don’t have to miss out.

Can | hear your question again
What are the benefits?

Oh the benefits, | listen to her and then my... [laughing] | think it’s
the manpower. | think the school can cope you know taking count
like hours and kids, and teacher alone, at least you involve the
parent, do something and you know like having a parent in the
school is the benefit | guess.

Most of all | think | am happy and | am enjoy to involve
community and to see my kids here so | think that’s

So the kids are benefiting. What do you think are the flip side of
that, are there any problems shared with parent involvement?

Think it’s too much burden sometime when you get you know like
the out the other.... Too much of anything may be not good, can
be diverged attention or what the school wants to bring. May be
the children didn’t like it when they see my mom is walking
around in school

Well they like to move us far and far some day when they go to
high school [laughing]

Well | don’t see as a bad point with sharing and some things. But
sometimes as a parent side | am sure school do, or may be we are
doing too much or sometimes | feel | am going school as much as
the children [laughing] participating in all the activity,

, and you can leave it out if
you want but if you really want to look at it there are lot of parts
that we have to get involved and sometimes | feel like | am going
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Participant

Participant

Main Speaker
Participant

Main Speaker

Participant

school with them and sometimes | also feel like oh if | did this
much | could have been much better place [laughing].

Sometimes | feel like joking around with my husband,

[laughing]

What types of communication are most important to you?

. | still prefer

The last year when [0:12:22][indiscernible] the school did to us
send a SMS to us so it was quite useful but

Yeah timely

Not always, your email is good sometimes and it depends on how
the subject

How urgent it is.
Yes how urgent it is

How about the content of those messages, you know so if its
urgent do you want something SMS or email or if its something
about curriculum change you know are those important to you as
well or | mean | guess | am getting at not just the type, whether it
is SMS or paper or something like that but the content of the
message in that sense?

Yes | think sometimes | too understand because on the parent
side | don’t know fully how institute moves because again it’s a
different characteristic way of approaching the children. So |
cannot so good or bad so for me | just what | know is my issues |
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[0:15:00]
Main Speaker

Participant
[laughing]

Participant

Participant

wish sometimes inform little before they making decision

And those way that

. But if too informed
earlier then we also kind of get little bit stunned. And we don’t
have enough time to really get to talk with the children well at
least we have some opinion to suggest so that’s kind of parent
part but you know because always we are working different
shoes. So | got to try to understand their side too

Yeah, good. In what ways do you like to volunteer at school?

| volunteer to the Booster selling stuff. | like to count money

| do not do the volunteer much, may be from sports, may be like
your sport team or you know to me | don’t like to commit on a
certain thing but anything come up | am free | will do it. Just you
know | can’t do on a regular basis, as my convenient

For me volunteer has,.... Volunteer give me very good opportunity
to look into the school because make myself at work but | try to
make it, sometimes we have to make decision some people are
good at with the sports and music and | can get involved with the
dance if you have a daughter but for me | too work also in the
Booster club in the school because first of all that place | felt more
have regular schedule. Once a week they have a schedule, so easy
for me to where | am working | can come out, | know which day |
can go and then when | cannot do. Actually those are clear for me
in my schedule so it fits me. But to other parents may be different
way to approach the volunteers so everybody has their own
different types of the volunteer they can do.
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Yeah. And do you want to be involved in decision making at
school?

I think I .. the person who have to make decision to have to study.
| don’t think if the decision is upon parents | mean we need a
qualified, the one who has a vision, so | wish that person can do
his job but | want to be listen and view and less our concern and
take our concern into consideration before they make decision

Yeah | will give him my opinion too

| think we all shoot, participate and make decision part. Of course
they need to have a structure because you cannot speak out |
mean 1000 people or 100 people at one time. Of course we got to
go through the channel but yes every parents just like every other
teachers has to participate in the school policy, their own
teaching, | think older parents also because we have all different
types of jobs and different cultural background and especially
international school so

Ok so following along with that which types of decisions would
you like to be involved with? Are you [0:19:18][indiscernible]
little bit of qualification but what types of decisions do you think
parents really should have major input in?

. | think |
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Participant

Participant

Participant

never have any experience but to me its really
[0:20:04][inaudible] Never choose the head of school, listen to his
vision what he thought, what he would do to school, whether |
can trust him you know something like that, not all the school
would do

| guess we send to school for | guess knowledge right but also
social skills which in home study you cannot do. So | am looking at
that academically the curriculum system how it fits with the
children and also the activities that the more they offer the kid
will have more chance. So | think those area will be more
interested in it because for me as a parents if | send my kid into
school that’s the first thing | would look at it.

Ok. And what would you like administrators to know about your
expectations for involvement? Like principals, head of school
what would you like them to know about it... your expectation

| don’t know actually | have been here a little over a year but | am
from the public school and you know the public school the
teacher is always there every year but here it is a private school so
we hear from kids which teacher is good and [laughing] and which
one is better.

[laughing]

| am not so sure about when you say expectations

-. So that much | can mention about it. -
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Main Speaker

Participant
Participant

Participant

Participant

. When we choose the school |

am sure all the parents are same will look at it and reputation |
am sure. So that’s just normal routine but | guess every time when
they change it new team or new principal change

. That makes us
curious because other than that they are very skillful people
anyway so we have no much to say, just the way they are
approaching in some leaders have different view so for us that
direction it will give us the — oh it fits me or will fit our children.
That’s how we can measure and so | guess that’s where | will be
aware of it

Ok. So then how can the school support your involvement in the
school?

So | think the school provides kind of medium
and then teach us to catch it the advance or whatever it is.

Yeah that’s not a bad idea,

this is more a serious kind of conversation that
we do all have it and
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Participant

Participant

[0:30:32]
Participant

So has different nature, so in this kind of environment also those
kind of small voice that can gather that’s also kind of will be
interesting or nice things to do because all the school has a
different character. So that’s one of them here in ISP that | feel

and | wish we work it out with the school for if | have as parents a

wish,
A school is a external term

[0:28:21][indiscernible] | keep repeating in same way | wish they
can see as a parents position like being parents. | am sure they
have their own children but not technical terms yeah and also
parents side also try to see not only inside of my home but | try to
relate to if | was in their shoes how | had to control 20 kid in one
time and have a little bit open minded to look at it and _

Ok. That kind of set ways into the next question which is how can
the school support you at home for education?

, and then bring it to home and then
we just can discuss in how we behave and at home and at school
together and then we connect each other

This is not what | have but more of the other parent for example

. She doesn’t know

how to get information, what is the homework, when is the due
you know she doesn’t want to find out after how many
punishment, how many things... so if she know then she could do
it.

_. So | don’t know sometimes | have to,
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may be its not a good word, but | have to spy on them [laughing]
find out what's going on

But if she know she has some way to sneak she doesn’t need to
tell me

Actually we have our own passcode ID or everything but

This is not why, just that grade but that’s afterwards, it’s not the
homework. You know one subject they may have 10 units. We
probably know about something that too late you know it’s great,
already see but why don’t you tell there is some things not you
know ... not doing well, not write, before it find out there

Ok. What can the school do to involve you in school decision
making, how do you see that?

They do have a board member here | am sure every school does
and

It takes time to get..

Sometimes even | too [0:32:42][indiscernible] all the time, it
doesn’t mean necessary

All we do is just pool in and it is out there. So its .. | guess |
can understand that because it’s a huge school and so many
parents, | am sure they have to narrow down, so in logical sense it
makes sense but wish there was more of the closer

communication to be foreboding or to get to know
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[0:34:50]
Participant

[laughing]
Participant

Main speaker

Participant

| somehow just got informed. So those things are | have no idea
how it works and how they do [laughing] there is a big gap in
between and those lines [laughing]

Any ideas from you?

There is some kind of like bulletin like when exactly they will have
to board and

It’s just like that between there is a gap yeah and we don’t know
how to approach to be involved because we already know just
they already sort of like [0:34:43][indiscernible] we don’t know
how to really have little one narrow down communication, right
that’s how | feel

Actually there has to be.. | done the hope meeting but | am the
only one who is not in the [laughing] group. So they said everyone
can come over there, it is welcome but | think what, who is not
the member. | also happy to be there but | don’t know what they
think why she is there. Usually | don’t care about, | think oh well
we need more ladies to be here in this involved

Ok. Which opportunities are best suited for asking for you to
volunteer for school? Thinking about booster group well are there
any other that you would really like to ...

Oh there are many, here there are many...a lot, actually this
school has a lot of volunteer work and
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Participant

[laughing]

Participant

Participant

Participant

Afternoon activities

Actually | don’t even know all of it because so many of them,
because the charity works and a lot of parents are also involved
with the sports and music and | don’t know there must be plenty
but just happen to be for me it wasn’t suitable for me in my time

schedule so | chose this way.
S

Yeah | hear like kitty is a big part of it

Like a teacher assistant, like a VT like there is always like through
the PTAs you know and may be from time to time like ticket
selling and they have one big international day that you can get
involved.

0Ok, sounds like a lot of opportunities.

Yeah but the only thing is for me | wish because this is
international school | wish it has more.. although we have each
representative for each country but within themselves they do
have tight community and

In surface

Yes so there is kind of not intentional but has a barrier.

because middle school and high school it is less and less. | guess |
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Main speaker

Participant

[laughing]

Participant

can understand that too because now become more academics
and very busy schedule. Yeah so that’s also understandable but
anyhow as a parents wish had more a one big pool together
rather than official look [laughing]

You say hi each other but [laughing]
But.. that’s how | feel so wish we can have more close kind of

opportunity to share together rather than just officially come such
a day and just walk away [laughing]

Ok. The last major question | have is how can administrators
improve two way communication between parents and school?
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Today have the class mom in the elementary

Yes they do

But the middle school and no class

[0:42:57][group chat/inaudible]

Participant

Participant

Participant

Participant

Participant

But | think in the middle school | don’t think they really need it
because middle school and high school they expect to be really
independent and so | think it’s not really necessary | can see that

But then you know when for the new parent | understand for the
elementary

| know it’s hard to be on a hollow

But as a new parent | think | need to be more taking care.. | need
to have some certain time that | should know what's going on,
how to find this and that before yes you know just any email
would do for me because | just came here last year, it took me
guite some time. So now | feel comfortable | think | know when to
get the information. Now | start to be the one that will provide my
friends — ah you know about this, do you know about.. but before
| need something, what what

Yeah | agree specially big school like this it takes some time to
settle down as a parents too because you get to know because
how we get to involved and then how we get to know and get
small information. As for them when they are coming in first time
it is all new so everything is just, it’s not so difficult things but we
get to miss a lot and make us very nervous.
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Participant

Participant

Participant

Participant

Participant

Participant

Main speaker

Well | heard saying like | think we need some newspaper like to
know what happened to middle school or may be middle school
kids can make their own newspapers like that. may be something
happened... what's going on

No actually they do have the community .. actually we do have in
PTA we do have

More of the specific things you know the high school kids they
usually have their own newspapers and they make their own but |
don’t know about the middle school. Anyhow it’s not a big one

No | heard you have a point because exactly the same way | view
because that’s why | said technical and personal level

| think she just came from the state and so when you go to.. here
it is a international school, so has a little difference in the
between communication because it is different culture involved
and its not like a nave [0:46:45][phonetic] where you are in the
same neighboring community.

New parents..

So now reaching the end of the discussion, does anyone have any
further comments, all in all anything you want to add to what we
have said about the discussion, happy. Ok | want to again thank
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you all very much for your participation in this discussion. Your
experiences and opinions are very valuable to help administrators
and understand parental expectations in international schools.
Thank you very much

Participant Thank you very much | appreciate it

[0:47:57] End of Audio
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