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ABSTRACT

- SELF-EFFICACY AND THE ROLE OF FRIENDSHIP DURING
THE COLLEGE FIRST-YEAR EXPERIENCE

'By

Susan Lynn Marder
Un1vers1ty of New Hampshlre May, 2009
The need for further 1nvest1gat10n into the Var1ables that are related to college ,
ﬁrst—year students success in school is critical in determmmg how to 1ncreaserthe
retention rates of college students. This study examines the correlations between

friendship, college adjustment, and self-efficacy, with eollege adjustment and self-

efﬁcacy being measured by the College Adiustment Test (CAT), and the New General

- Self-Efficacy Scale (NGSES), respectively. The satnple was obtained from two
universitieé located in New Englahd; Ninety students particip‘ated; sixty—six (73.3%) ‘

) werve. female, and 24 (26.»’7%)1 Were male. The Spearman Rho correlation was used to
determine the degree of the relationshil) between selféefﬁcécy ahd the composition of
friendships during the college first-year adjustment period. Results applied to all three
research questions indicated no s1gn1ﬁcant relationship between self-efﬁcacy and how the
4part1c1pants majority of fr1endsh1ps were composed, and between self-efﬁcacy and when

the participants met their best friend(s).
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CHAPTER'I
INTRODUCTION

Researeh shows that students whose level e‘f adjustment and personal N
| _'pei'fonnance ievels are low tend to pei'form 'pe()r academically, are more likely to have a
s_ubstantial.ly higher rate of izvithdrawal fromkcollvege, and are less likely to. graduate on
. tinie;(Mar_tin, Swartz—Kulstad,- & Madson, 199'9)‘. Research also suggests that self- |
efficacy can influence academic successin celiege (Margolis, 2005).
The purpose of this study is to examine the self-efficacy of college freshman
N during the time period they are adjusting to college, and to examine the relationship
between their self-.efﬁcaCy and the friendships they form either-during adolescence or at
the beginning ’of their college experience. In exploring variables that may contribute to
cellege retention rates, new programs can be created to improt/e the quality of life for
young adults so they can be more successful in their college careers.
o Researcth’roh’vlem
Albert Bandura defined self-efﬁcaey as the belief in one’s'capability to organize
and execute the courses of action required to inanage prospective situations (Bandura,
1995). According to Bandura’s social learning theoi'y, it’s irnportant to recognize how we
“model the behavior, attitude, and emotional teactions of .,others (Bandura, 1995).

'Research has recognized that many external factors such as the environment, family, -



social upbringing and ‘f'riendship can play a part in the'develoypument ofa nerson’s self-
i efﬁcacy (Lansford, Antonucci, Akiyama, & Takahashi, 2005). |
Dnringzearly ‘acklo'lescence, teenagers often invest a considerable amount in‘tlieir |
peers and in their ﬁiendehips fcr suppoit, S0 it_can‘ be assumed that friendships during
»'adelescenCe have a considerable efi‘ect ona teenager;s adjustrnent to school (Wentzel; _
| ‘Caldwell, & McNamara-Barry, 2004). Research also shows that eelf-efﬁcacy can .
inﬂvuence motivation; academic SUcceSS,academic behaizior; and achieveinent in college/
v (Margelis, 2005). In examining the role of frietidsiiip during the college ttansition period
, (wliere students are on the edge of adole_scence) and looking at its relationship to self-
efﬁ‘cacy; this study willieXplore whether there is a signiﬁcant relationShip between
friendshjp and first-year student’s self-efficacy. |
‘Self-efﬁcacyisvan important part of college students’ success during their college
" careers. Pau_ll and Brier '(2001) argue that the first year of college is the most difficult
t)eriod of adjustment students face; therefore, it’s extremely impOrtant that researchers
 figure out the complex web of social and inteilectual interactions that face these students
. and develop programs that help create a srnoother transition for incoming first-year
| students. Researching friendship during this transition period, and‘ looking at the role it
has in relationship tc self-efﬁcacy,' will proilide significant data that may help create
important prevention programsthat will not only ease the transition for rnany 'incoming o
ﬁrst;year stndents, but helpv con,tri‘bute td‘ creating highei‘ self-efficacy among them.
Bandura (1997) emphasized the role that perception hasv in inﬂuencing self-
efficacy. It is this perception that largely contributes to'a person’s success in college.

Researching factors that commonly coincide with high or low self-efficacy may thus



provide insight abdutthe social de\ieioprnent and success rates of college freshman. For

example, a fector like academic grades is often related to high or low self-efﬁcacy.“HSieh, v'

Sullivan, and Guerra (2007) report that college students who are at risk of dropping out of

school tend to have difficulties adjusting in college due to their low academic |

achievement (among other factors). Student retention isnow one of the leading

challenges faced by colleges and universities,"-which reiterates the need to research‘ »

factors that are related to a student’s success in schooi (Hsieh etal., 2007). | |

Researching self-efficacy is also important beeaune of the relationehip that it has

- with student’s confidence and success in sehool. By exanﬁning fr_iendship and its

: relationship te self-efﬁcaey during the celiege'traneition period, this stndy airns to clarify
factors to addrees in effective program‘mingand, interventiOns related to enhancing self- |

efficacy among first-year students.

~ Research Ogestion Hypotheses
1. Durlng the college freshman transition period, isythere a relationship between
| students’ perceived self-efficacy and the existence of adolescent formed
. 'friendships? | |
“a. There will ‘ne significantly positive rass'ociations between self-efﬁcaey and
- the existence of adolescent forrned friendships. .
2. During the college freshman trensition period, ie there a relationship between
students’ pe_rceiveci self—efﬁcaey and the existenee ef friendships formed at the '
beginning of their college.experience? |
a. There will be signiﬁeant associations either positive or negative between

self-efficacy and the existence of newly formed frien_dships.



3. ‘Du‘ring- the college,ﬁeshxnm transition period, is there a relationship netween
students’ perceived self-efficacy and the existence of friendships formed both in
adolescence and in college? |

a. There will be no signiﬁcant associatiens between self-efﬁCacy and the
‘ existence ’of friendships formed both in adolescenCe and in college.
| Definition of Terms |
Self-Efficacy: The level of confidence an ind_ividual has in their ability to execute
a course ‘of action or to attain speciﬁc performance outcomes (Bandura, 1997). |

Adolescent Formed Peer Relationships: F riendships formed during a person’s

adolescence, which is speciﬁcally targetlng friendships that form between the ages of 10-
17 years. | | | | |

Newly F ot'med Peer Relationshjps: F riendsh{ps formed during the »beginning ofa
person’s coilege experience, which isvspeciﬁcally targeting'friendships that have existed
| for no more than 3 to 6 months px"ior. to this study. |

College Transition Period: This time period begins When first-year students arrive
- on campus and conti‘nues through the first-year of undetgraduate study, whenthey nre
‘ typica]ly 18-19 years of age. |

o L vAssumv'ti(vms'

The main assurnption of this study is that the publisheti nssessments used - the
New General Self-Efficacy Scale to report on perceived self-efﬁcacy, and the College
Aclj'usiment Test to report on feelingsabout adjustment to college will accurately measnre
nvparticipant’s nctual se]f-efﬁcacy ‘as well és thoughts and‘ feelings towatrds their

adjustment. Since students are self-reporting on the Research Quesiio‘nnai're, it will be



| assumed that they are honest in their personal Qpiniens of themselves, their self-efficacy,
and their feelings.

In examining how perceived self-efficacy associates with adolescent or newly
formed peer ielatiqnshii)s, it will not be "assurned that signiﬁcant c'orrelations_betv_Veen the
'two factors imply causation. That is,vcorrelationalidata will n‘ot enable us to determine ,
that high or low self-efficacy isbeing,caused' by either existing or non-ei(isting adolescent
formed friendships or newly formed fljiendships, fespectii/ely. |

N Summary

vReseaI‘ch suggests that many external factors such as ,environment and friendship
| can be related to t}iedevel'opment‘of a person’s ~self-efvf1c‘acy (L.ansford' etal, 2005)'.
Research ‘alsov shows that self-efficaey can inﬂuenee motivation, academic success, and
" achievement in college (Margolis, 2(505).

Martin, Swartz-_KuIStad, and 'Madson (2005) show that when college students are
SigniﬁCantly, maladjusted and perfdrm p()’orly in school, they are more likely to withdraw
from college.' This implies a relationship between college student’s adjustment and |
academic performance. | |

Friendship in ‘adolescence'plays a large role in nersonal development. Since the
i<‘:‘(')llege transition peiiod is a sensitive time for students to adjustto new life
circumstances, knowing factors that are related to the deilelopment of self-efﬁcacy will
be helpful in creating more incentives and programs that can improve t}ie quality of life

for young adults so they can be more successful in their college careers and beyond.



CHAPTER II ;
REVIEW OF THE LITERATURE

Friendship, the college transition pefio_d, and Self—efﬁeacy have often been
researched separately. This literéture review will look ét the role of friendship during
- early adolescence, the factors“tha‘t contribute to a successful celleg’e transition, and how
self-efficacy can be related to the success of students durirtgtheir college careers.

Friendship '

Adolescents entering"middle and high school are confronted with two important
tasks; to achieve and to get alongb cooperatively with others (Davis-Kean, Rowell-
Huesmahn, Collins, Bates, & Lansford, 2008). iBronk (2008) examined‘25 adolescents in
the 6 and 9™ grade and inquired about their conceptions of a good life; which Brenk
(2008) also contributed to po"s.itive adelersc‘eht development. They vfound that adolescents
~ report family, friends, material comforts, being happy, and achieving personal goals as

being important to their positiye development.

This study is significant because it shows that positive developmeht in
adolescents can be lihked to the value they pl‘ace on fa:hily, friends, ahd achieving
personal goals. The current research will aim to study the idea that fn'éhdships for young
adults in college are related to beliefs about achieving their‘perso_nalb goals (self-efficacy)

“and adjustment to school. . |
| | Wentzel, Caldweil,v and McNatnara;Barry (2004) examined student’s friendships

B during early adolescence and the characteristics of friends that were related to the



student’s social and academic adjustment during middle school. The main question that
Wetzel et al. (2004) addressed was, “How is having a friend _related to an individual’s -
| adjustment to middle sehool?” Over a two-year period, they looked at 242 rniddle schooll
students and the relationships between friendshipstatus, pro-social behavior, classroom
grades, and emotional diStress.’They found that students without friendships scored
’ signiﬁcantljt lower-on pro.-social behayior and GPA scores than those students who had
_ existing friendships (Wetzel et al, 2004). They also found that students without friends
reported signiﬁcantly higher levels of emotional distress than did the students who had h
existing friendships (Wetzel et al., 2004). "‘ B |
| This study is significant because it;shows that in eariy adolescence, the existence

of friendships can play a large role in pro-social behavior, GPA, and emotional distress,
all of which can effect a student’s development and adjustment. Similar to this vstudy, the
current research will examine the role that friendship plays during a first-year student’s |
college transition period, and will aiso look at the_ relationship between friendship and
personal self-efficacy.

McNamara-Barry and Wentzel (2006) examined the positive inﬂuence of
friendships on social development and pro-social hehavior. They also looked at an
individual’s goals to behav_e pro;socia:lly and if it was a motivational process that linked
» | the perception of their friend’s _pro-social behavior and'their own personal pro-social |

- behavior (McNamara-Barry & Wetzel, 2006). They researehed 208 high school students, :
ﬁnding that that a friend’s pro-social hehavior was significantly and positively related to

a stude_nt’s own pro-social goal pursuit.



This research suggests that friends can influence an individual’s behavior, and
that the existence of friendship‘ in high school is related to positive adjustment. It also
showed that in high school, friendship" behaviors were positively related to a student’s |
pursuit'of their own goals. The current study will further examine the role of friendshipk _
and its relation' to .self eﬁicacy among an_‘older college populationf | |

Pittman and Richmond(v2(‘)0‘8) examined the’relationshipl_)_etvveen friendship and
psychological’ adjustment in terms of college Students’ ﬁrst-year experiences. They
: deﬁned psychological adjustment to 1nclude a student’s self-perception which was
» deﬁned by their scholastic competence and self-worth Pittman and R1chmond (2008)
found that when they surveyed 7,9’students at ,the end,of their first year of school, the
‘duality of the student’s li‘iendships and psychological adjustment were significantly and
pos1t1vely correlated. | | | |

Pittman and R1chmond (2008) d1scuss the1r ﬁndings by explaining that freshmen
go through multiple transitions during their adjustment to college, including changes in
| ; their academic environrhent and friendshin ’networks, both of vvhichcan havea

signiﬁcant relationShip to the development of ‘ their self-worth. Th1s research helps to
explain the importance of friendship and how‘ it can affect self-worth, and it helps to

, distinguish between the college freshmen who succeed in school with high self-vvorth
and those who don t succeed and who tend to have lower levels of self-worth all being
related to the qual1ty of their fr1endsh1ps Pittman and Richmond (2008) also explain that
college freshmen who do not have a sense of connection to friends during their first year
‘of college will likely experience 1ncreased stress and emotional distress, both of which

can influence self-efficacy.



The College Transiticn Period

Paul and Brier (2001) examined the phenomenon of students’ preoccupation with
‘and concern for the loss of or change in precollege friendshlps (friend-sickness) as a
' | 51gn1ﬁcant source of distress for students related to the1r college adjustment Paul and
Brier (2001) looked at 70 students and the associations between friend-sickness,
| precollege predictors, and dimensions of college adjustment 10 weeks into the1r first-year
of schocl. They ’found that friend-‘sickness'was significantly and pOsitively associated - ‘
with feelings of lcneliness, low self-esteem, and the number.of precollege friends in,
students’ socialnet\‘zvcrks (Paul & Brier, 2001). Friend-sickness v‘vas.alsc' signiﬁcantly
negatively associated with the existence of college friendships and high self-estoem. '
Th1s research shows that students had more difﬁculty adjusting to college when
_ they were in the absence of their friends from high school, and that they were more likely
to be lonely and hai(e low self-esteem during this transition in the absence of their
friends. This research concludes not only that the ccllege transition period is a sensitive
time for students missing their friends, but also that the importance of friendship‘ during
this developmental period can play a large role in student’s self-efﬁcacy, the subject of
the current study. |
' Mart-in, Swartz—.Kulstad, and» Madscn ‘(1999) researched the relationship ‘betweenv
: personal, social, and well-being v‘ariahles (related to academic self-confidence) and 7
adaptation to 'college. They collected data from 60 ﬁrst-year students during their first
semester of college and reported that44% of participants experienced perscnal |
difficulties during their‘ﬁrst,sernester that interfered‘with doing well in classes, and that |

academic self-confidence was found to be signiﬁcantly and positively related to a



student’s adaptation to college (Martin et al., 1999). These points are important in
revealing that personal factorscan be related to college adjustment, such as peer
relationships, and that.these factors'canv then be related to academic self-confidence.
In looking at studentsvduring their college transition period, research suggests that
friendship is related' to development and that development' is relatedto success in school.
These ﬁnd1ngs 1nform the current study to 1nvest1gate how these factors are related to
self-efﬁcacy If fr1endsh1p dunng the college trans1t1on plays as large a part in the -
E development of self-efficacy as it does in a student’s social development, then programs

‘that help irnprove self—iefﬁCacy levels, that enhance a student’s ability to succeed and
:achieve g0als,‘ ar'e' just as necessary as those thatar'e used to develop more soclal
networks for students during school. |

Ramos-Sanchez and Nichols (2007) examined the association between self- :
efﬁcacy and both academic perforrnance and colleg‘e adjustment, and found that a
student’s level of self-efficacy at the heginning of the year significantly predicted his or
her COllege adj'ustment at the end of the year. ‘This led thern to conclude that a higher
level of self-efﬁcacy predicted a higher level of self-perceived college adjustment
(Ramos-Sanchez & Nichols, 2007). | | o |

The 1mpl1cat1ons of their ﬁndmgs for this study are that, if college students’ self-
efﬁcacy was found to predict college adjustment at the end of their school year, then at- |
risk students could be identified early by assessing the1r self-efﬁcacy levels at the
beginning of the school year. College students adjusted better to college when they had
more conﬁdence in their academ1c ab1l1ty and self-efﬁcacy (Ramos-Sanchez & N1chols

2007)

10



* The body of research examining relationships betweenself-efﬁcacy, academic
outcomes, and the adjustment vof ﬁrst-‘yea'r‘ students encourages further investi.gation into
the self-efﬁcacy_ levels of college freShmen so that interventions can be tailored to help
~ make the trans_viti‘on srnoother for students beginning their college e‘xperieneej.

- | " | SelfEfficacy |
Lansford;‘Antonuc‘ci, Akryama, and Takahashi (2005) researched the impact that
eocial relatiOnships ha_ve on an individual’s psychologieal Well-being in both Jap’an and 1n
 the United States. Their deﬁnition of pSyehologieal well-heing included the o
- character1st1cs of self-esteem and self-efﬁcacy In Japan 1641 part1c1pants were surveyed
" in compar1son with 1498 participants in the U.S. Both samples were obtamed from the
general populat1on. Lansford et al. (2005) found that not only did having a best friend
'relate to high self-esteern, but it also accounted for high levels of self-efficacy in both
countries. This pomt is s1gn1ﬁcant in showmg that the presence of friendship can often
* co-occur with the presence of high levels of self-esteem and self-efficacy. |
Lanford et al. (2005) also concluded that high levels of positive characteristics in
friendships were related to lower depression rates, high self-esteem,and high levels of
self-efﬁcacy.- These findings highlight the importance of self-efficacy and how it may be
related to the existence of adolescent andlor college ’formed friendshins.

| Hsieh, 'Sullivan ‘and ’Guer‘ra (2007) examined the differences betWeen students’
self-efﬁcacy beliefs and their motivation and goals toward learnmg and succeedmg in
school. The research looked at snccessful students (GPA above 2.0) and unsuccessful
students (GPA below 2. 0) to determine if they differ in the1r self-efficacy levels. Hs1eh et

| al. (2005) found that GPA was positively correlated to both self-efficacy and goal

11



orientation. They also fou_hd that ,self-efﬁéacy was signiﬁgantly correlated to students’
GPA and success rate in school.

- This research contributes to the undcrstanding that high levels of self-efﬁcacy an'd‘
success in college often coincide with one another, and supports the importance of -
‘researching self-efﬁcacy among‘ first year students to identify factors'that.are related to
varying self-efficacy levels. Hsieh et al. (20055 aiéq’poinf‘ out that the study lsvugges‘ts, the '
B importance pf researching how.motiifation and séif-efﬁcacy a\reboth related to collége
siicgess and retention. By researching self-efﬁcacy and the preéence of tiieridships
formed in adolescence or in college, the Curfgnt study will help examine épeciﬁc factors
that are related to self-efﬁcacy. | : |

Lane, Lané, and Kyprianou (2004)‘ researched the relationshi}is between self- -
efficacy, self-esteem, and academic performance. They defined self-ésteem asa i)erson’s
sense of value or self-worth, and self-efficacy as a student’s belief in their own ability to
complete a task (Ldne et al., 2004), and they fhund that a positiv’t‘: perc¢ption of academic_
success was significantly aSSOciafed with high self-esteéni and high self-efficacy. Good
academic performance was also associated with high self-efficacy.

Lane et al. (2004) point out that knowlé_:dge of the sources of self-efﬁcécy could
facilitate the design of intefventiohs t‘o-raise college performancé through increasing self-
efficacy. This is an im;iortant point, é.nvdia maijOr niOtivation fof exploring how certain
friendships c’an coincide with high and low levels of self-efficacy.

Dévonport and Lane (2006) offer more specific research in regard to student
retention rates, coping Skills, and selffefﬁcaéy among first-year students attending

college. They questioned students about their self-efficacy in regard to time management,
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learning resources, working in groups, working well in lectures, and communication
(Devonport & Lane, 2006). They found that most students who stayed in school and
- continued their coursework for their freshman year ,tended to have initially- higher self-
’ efﬁcacy scores than those who withdrevv from theirv classes.
Devonport and Lane (2006) also found that students who withdrew from school
~ had s1gn1ﬁcantly lower self-efﬁcacy levels wh1ch negat1vely affected their ab111ty to
- manage the1r t1me use resources, work in groups ‘and communicate. This mdlcates that
the interaction.that students are receiving in classes, whether it is COMunication or
‘working in groups is important in relation to student’s selféefﬁcacy' levels.’Those who
- ‘withdrew fromvschool in the fnst-vear tended to havelow self-efficacy levels. These
results indicate theimportan_ce of having group interaction and how much it can be
" related to a college freshman’s self-efficacy (Devonport & Lane, 2006). The relationship
between self-efficacy and performance in school suggests that self-efficacy could be used
to help better a student’s learning experience; and that the factors surrounding self-
-efficacy are important to research so that the college ﬁrst-vear experience can be more
successful for a general student population that may include students with both high and
low self-efficacy. | |
Eliasv and Macdonald (2007) exarnined the tendency for prior academic
| performance and academic self-efﬁcacy to 'help predict college academic performance. |
They found that academic self-efficacy accounted for a greater amount of variance in
-~ GPA (college success) and that academic performance vvas significantly affected by
| previous academic experiences, which in turn helped to shape academic self-efficacy

(Elias & Macdonald, 2007). They concluded that academic self-efficacy is linked to
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factors such as school grades and academic motivation. In the various ways that self-
efficacy seems to coincide With past acadernic performance or present academic success, -
the research consistently finds that self-efﬁcacy is a significant marker of success in |

) college, especially for students at the beginning of their college careers.

| | Summary “

Research shows that selfeefﬁcacy plays an important partina college student’s
adjustment to their college enperience asa Whole, most signiﬁcantly in their adjustment |
to classes which can determine academic success. The research examining self-efﬁcacy. _‘
advocates for rnore effective counseling interventions that can help raise the self-efﬁcacy

levels of college freshrnan; tivhich‘Would in turn increase retention rates and improve the
‘motivation and successof college freshrnan.' | |
College freshmen who are experiencing the transition period from high school to
college are most often looking to either old friendships forsupport or creating neW
friendshipsduring their transition period. Because of this fact, assessing their self-
efficacy levels based on their friendship network at this transition time in their college
“career would be useful in helping to determine the factors most cor‘nmonly associated

with college success.
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CHAPTER III
METHODS

- A correlational study was designed to determine the extent of relationship
between first-year college students' perceived self-efficacy levels and friendships formed

in either adolescence or college.

Sample and Participants

Two sarnples of undergraduate students enrolled in introductory psychology
~ courses were obtalned from one mid-size university (N =35; 14 000 enrolled) and one
small un1vers1ty (N 55 2,000 enrolled) located in New England The targeted sample - '
included college freshmen who were currently transitioning into college life. Both men
and women were 1ncluded in this survey so that gender differences and trends among
7_ self-efﬁcacy and frlendshlp could be analyzed Students were excluded from the survey if

they reported no current eiiisting friendslﬁps, since the data is focusing solely on‘a’

students’ self-efficacy and its relationship to frlendship.

| lnstrulnents
_The three instru_ments used in this study include the New General Self-Eﬁ'icdcy ‘,

Scale (NGSES) (G: Clren, personal comrnunication, November 11, 2008; see Appendix’ '

VD)’-- the College Adjustment Test (CAT) (University of Texas at Austin, 200‘8; see |

Appendix E), and a Research Questionnaire (see Appendix F) that collected demographic.

information and questions about self-esteem and friendship relationships.
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New General Self-Efficacy Scale
 The NGSES (G. Chen, personal communication, November 11, 2008) consists of

8 items that a.rerated_ ona 5 point scale ranging from strongly disagfee to strongly agree
and-aims to assess a person’e belief in their overall competence to effeet tneir
performance aéfoss'a wide variety‘ of aehievernent- situations (Seherbaurn, Chen—Ch’arash,* | '
& Kem, 200l6). An exarnpie of an itemon this scale is, “I wtll beable to achieve tnost 'of
| tne goals thatI ha\te set -for-myself » A highet Score onthis and all 8 iteme reﬂects a |
hlgher level of general self—efﬁcacy (Scherbaum etal., 2006) .‘ |
Intemal consistency re11ab111ty for the NGSES ranges from 85to0. 90 it
demonstrates high 1ntemal con51stency that is above the generally accepted cuto’ff of .70
v | for'_ exploratory research (”Scherbau‘m et al., 2006). In an analysis of the -NGSES in
| eomparison to the General Self-Eﬁi_cacy‘ Scale (Scherbaum et al., 2006) and the General
Perceived Self-Efficacy Scale (Scherbaurn et al,, 2006), the NGSES showed high
discriminant and content validity in terms of its measurement of general self-efficacy
(Chen, Gully, & Eden, 2001). |
The vColvlege Adjustment Test
Tne CAT (University of Texas at Austin, 2008) consists of 19 items that are rated
‘ona7 point Scale rangingx from not at all to a great deal and aims to assess the degree to
whieh students nave expetieneed thoughts or feelings about their adjustment »to college
(Pennebaker, Colder, & Sharp, 1990). This test creates‘ three subscale scores, the ﬁrst of
which assesses the level of oositive college adjustment where tne average score on item
numbers 9, 10, 12, 13,18 andv19 refer to the level of positive college adjustment. An

example of an item from this subscale is, “Liked your classes” (Pennebaker et al., 1990).
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The seeond subscale assesses the level of negative adjustment where the average score on
item numbers 4-8 and 14-17 refer to the lei/el of negative college adjustment. An
exémple of an item from this subscale is, “Worried about how you will perform
academically at college” (Pennebaker et al., 1990). The final ,subscale assesses the level
of homesickness experienced where the average score on itern numbers 1-3, 11, 15, vandi
71>6 refer to the level of homesickness the participant is experiencing. An example of an
item from this subscale would be, “Missed your parents and other family members”
~(Pennebaker et al., '1 990).
| Internal consistency reliability for the CAT has a Cronbach alpha of .79, and its
- test-re-test reliaoility with introductory college students was r =.65 (Pennebaker etal.,
1990). Factor analysis revealed three stabie factors that accounted for 46% of the
variance on the CAT; these included general negative affect about coming tocollege,_
positive affect or optimism, and home sickness (Pennebaker et al., 1990).
Research Questionnaire

The Research Questionnaire was developed to gather information regarding how
the majority of student’s friendship groups were composed, how (and if) they. felt their
friends influenced their self-esteem or adjustment to college, and personal feelings
regarding their self-esteem and college adjustment. These variables were chosen to be
examined so that correlations between how the students categorized the majority of their
friendships, self-esteem, and college adjuStment could be compared with their individual
ratings on the NGSES and the CAT. All of which would help to draw conclusions
regarding the significance of the relationships betWeen self-efficacy, college adjustment,

and friendship.
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Procedure
In gaining permission to administer surveys to first-year students, an ernail was
sent (see Appendix‘ B) to the professors of introductory psychology courses asking :
permission to take five minutes of their class time to prornote this study and arrange a
tirne'outside of class where students could ‘complete the surveys. Prornotion of this study
took place during the last five minutes of class, and students signed up on a yoluntary |
| basis to participate in the research. . |
‘ , In the presence of the researcher, a packet including.an informed consent forrn
_ (See Appendix C), the New Genéral Self-Efficacy Scale (N GSES), the College
Adjustment Test (CAT), and the Research Questionndire_were. handed out to student
' participants who yolunteered to tal<e the surveys. vAdministered to groups of 15 to 20,
“each student individually read the informed cOnSent form, filled out the NGSES and the
CAT, and then they completed the Research Questionnqire in the final section. The
students were allowed 20 minutes to complete all the rassessments in the packet, which
was then retumed to the researcher when they were completed.

Planned Data Analysis

The three research questions posed in this study inquire about a relétionship
between students' perceived self-efficacy levels and either,existence of adolescent forrned
friendships, newly formed college friendships, or hoth. In examining the data, a |
correlational study using the Speérman Rho "l‘est yvas used in analyzing the relationships

‘between the variables. The Spearman Rho Test is useful in analyzing the strength of the -
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relationship between two or more ordinal variables. The Spearman Rho correlational
) matrix will also help compute associations between ‘Vari_‘ables, in this case self-efficacy

and friendship during the college'transition period.
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CHAPTER IV
ANALYSIS OF THE DATA

This chapter presents a description ‘cf the data anci findings that were produced
froni a correlational stutly that examined three reeearch questions:

1. During the ‘ccllege freshrnan‘transition period, is there a reiationship between -
students’ perceived selffefﬁcacy' and the existenceof adolescent formed
_friendships‘?» : |

2. Duting the college freshnian transition period, is there a relationship between
students’ perceived self-efficacy and theexistence of friendshipe formed at the
Beginning of their college experience?

3. During the college freshman transition period, is there a relationship between
students’ r)erceived eelf-efﬁ'cacy and the existence of friendsliips’fcrmed both in
adolescence and in college? |

~ Findings
Two 'samples that totaled 90 participahts were gathered from orie mid-vsize
university (N = 35; 14,000 enrolled) and onesmall university (N =55; 2,000 enrolled)
located in New England. All participarits were drawn from introductory psychology
| ‘ccurses. SiXtyésix participarrts (733%) were female, and 24 (26.7%) were male.
Seventy-two participants (80%) were freshmen, while 18 ‘(‘20%) were sophomores.
‘Twenty-nihe participants (32.2%) iived on-campus, 23 (25.6%) lived off—carrlpus; 37

(41.1%) commuted to campus, and 1 ’(1 . 1%) reported “other” for their residential status.
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_ The mean age for the sample was 20.11 years old with a standard deviation of 3.68. The
mean GPA for the sample was 3.26 with a standard deviation of .48.

The New General Self-Eﬁicacy Scale (NGSES) (‘Chen,‘ 2008; see Appendix A),
th¢ College Adjustment Test (’CAT) (Uniyersity of Texas at Austin, 2008; see Appendix
B), and a Research Questionnaire collectihg demographic information ‘angl questioné
| about self-eéteem and friendship relaﬁbnships (éee Appendix F) were completed by all 90 |

participants. |

The Statisﬁcal Program for the Social Sciences (SPSS) was used to conduct all
descfiptive and statistical analysis .(VSPSS, 2007). All correlational relationships 1in this
study Were analyzed using the Spearfnan Rho test due to the small cell sizes and
nonparamétric divstribution of the daté (SPSS, 2007).

Descrintive‘ Statistics

Two questions from the Research Questionnaire collected information regarding
friendship relationships. The ﬁrsf question asked paﬁicipants to describe the make-up of
fhe majority of their current friendships. The second question asked participants to
describe the time period in which they met their current best friend(s), Table 1 représents

how participahts categorized their friendships for each variable.

- Table 1
- Friendship Variables
Childhood Adolescence  College Both Neither Total
N % N % N % N % N %

Majority of 0 0% 16 17.7% 8 88% 64 71.1% 2 22% 90
Friendships '

BestFriends 18 20% 5 50% 6 6.6% 21 233% 0 0% 90
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| The New General Selj‘”QEﬁicacy Scale measured self-efficacy Qn'a 5 poiht scale,
 witha score 6f “1” e(juatihg low self-efficacy and a score of “5” equating high self-
efficacy. Table 2 represents the rangev of participant’s scores on the 5 point scale, the |

| mean; and the standard .deviatio_n..' -

 Table?2

| N‘ Self—E\fﬁ‘cac‘:y Séores
Soffffcasy 1 2 3 4 5 Mem SD Tom
Score CN% N % N % N % N % |
#ofpgrticipants L1 1% 37 41% 47 52% 5 6% 405 507 90

‘The College Adjustment T‘esvt measured positive adjustment, negative adjustment,
| and level of horhesiékness ona?7 pbint scale, with an average score of “lto02” equating
“not at all”, anvav‘erage scorei of “3 to 4” equating “somewhat”, and an average score of
“5‘ fo 7” equating “a great deal”. Table 3 represents how the participants rated their
college adjustment experiences. |
Table 3 .

- College Adjustment Experiences

College Adjustment Score ~ 1t02 3to4 S5t0o7 Mean SD Total

Level of Positive Adjustment - 42 =~ 48 505 = .88 90

Level of Negative Adj ustment 22 51. 17  3.88 1.23 90

~ Level of Homesickness 23 52 15 375 116 . 90

.22



. Statistical Analysis

A Spearman Rho Test was chosen to investigate all threeresea.rchquestions. A
‘Spearman Rho Test is typically used to determine the strength of the relationship between
two or more ordinal variables. A correlational matrix is irsed to compute associations
between ordinal yariables.v'
In anelyzingbthe’data,-the.inability to separate outb the participants rwho' identiﬁed B
their current maj orityv of friendships or best friends as being compr)sed from solely
adolescence, college, or both adolescence andlcollege directly effected what associations |
could be exam_irred with self-efficacy. Due:to this fact, all three research questions were
addressed by exarrrining_the associations between self-efficacy ‘and h0w_participants
typically identified their majority of friendships and best friends in each of the four
categories(childhood,'adoylescence, college, and adolescence and college) as a whole. |
Results of Rese'archkgzuestions
Research Question One- During the college freshniain transition period, is there a
relationship between students’ perceived self-efficacy and ‘the eXistence of adolescent
4formed friendships? The research hypothesis stared rhat there would be significantly
~ positive associatiOns between self-efficacy -and the existence of adolescent formed
frierrdships. | ‘ |
Research Questiorr Two - During the college freshman transition period, is there a
relationship between .students’ percei‘ved self-efﬁcacy and the existence of friendships
formed at the beginning of their college experience? The research hypothesis stated‘thét
there woulld be significant associations either positive or negative between self efﬁcacy

and the existence of friendships formed at the beginning of their college experience.
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| Research Q‘uestion' Three - During _ihe c_oliege_fresMan transition period, is there

a relationship between stndents’. peiceived self-efficacy and the existence of friendships
formed both in adqlescence and in college? The research hypothesis stated that there
‘would be no signiﬁcant associations between self-efﬁcacy and the existence of
friendships fonned both in adolescence and in college; '

- The Spearman Rhobrevealed no signiﬁcant association between self-efﬁcacy and
how the participants majority of friendship groups were cqmposed (r=.074,p= "489)
| and no signiﬁcant association between self-efficacy vand when the participants met their
best fiiend(s) (r = .104, p =.332) (see Table 4). »

Based upon the results in relation to all three hypotheses, co:llege student’s self-
- efficacy had no significant relationship to how they reported the niajority of their
friendship gronps were cornposed (including adolescence, college, both adolescence an(i
college, or neither) and what time period they reported to have met their best friend(s)

(including childhood, adolescence, college, or both adolescence and college).
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Table 4

, Spearman Rho Correlation Matrix for Friendship and Self-Efficacy

Majority.  Importance  Best ‘Friends Friends Self-

" of Friend- of Friend-  Friends Influence  Influence Efﬁcacy‘
-ships - ships - ‘onSelf~ onCollege Level
’ ‘ _Confidence Adjustment
Majority ~~  Rho --  .095 061 154 035 074
of Friend- p - 3712 569 146 745 489 -
- ships : v ' , o
Importance = Rho - - 016 324 241 064
of Friend- D - 878 .002** .022* :550.
-ships : E .
‘Best Friends Rho -  -- - 148 -022 104
p ’ 164 .837 332
Friends ~~  Rho - - — =452 166
Influence = p , .000** 117
~on Self- - : '
~ Confidence
Friends Rho - -- - - - 010
Influence p : 927
on College :
Adjustment
Self- Rho - - - e -
Efficacy @ p o '
Level

Rho= Correlation Coefficient

| - p = Significance Level

**_Correlation is significant at the .01 level.
*. Correlation is significant at the .05 level.
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Additional 'Findings ~ |

‘In using the New General Self-Eﬁ’icacy Scale, the ‘College Adjustment Test, and |
the Research Questionnaire inquiring aboilt_ friendship relationships, additional -
s1gn1ﬁcant findings were d1scovered in relation to self-efﬁcacy and a multltude of
‘variables related to college adJustment the nnportance of fr1endsh1ps and the level of
inﬂuence that friendships have on a person s self—conﬁdence. These findings are reported ‘ :
because the strengthv of their associations reafﬁrm‘previousv research relating to each
- variable’ s relationship with ‘one' another
| Accordlng to Table 4, the 1mportance of fnendshlp was s1gn1f1cantly and
pos1t1vely assoc1ated with how part1c1pants rated the level of 1nﬂuence the1r friends have
on their self-conﬁdence (r=.324, p =.002), and w1th how they rated the level of
influence their friends have on their college adjustment (r = .241, p = .022). Also, hoW
participants rated the level of influence their friends have on their self-confidence was’
significantly and positivelf associated with"how participants rated the level of influence
' their friends have on their college adjustment (r= .452, p= .OOO);
| ~In referring to Table 5, the participants’ personal conﬁdence in their adjustrnent to
~ college was signiﬁcantly and positively as.'sociated with the following variableS'
vadJustment from high school to college (r = 216 p= 041) the level of pos1t1ve affect
‘they were experlenclng about college (r = 640 p= 000) and their self-efﬁcacy scores
(r =583, p= .00,0). Participants’ personal confidence in their ad_]ustment to college was |
' significantly and negatively associated with both the level of negative affect about
college (r“? -.360, )4 = 000) and the level of homesickness they were eXperiencing .

(r=-.265,p=.012).
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Table_ 5 also reports-thaf adjustment from high school to cbllege is sighiﬁcantly
and negatively associat‘edkwvith both the level bf negative affect they wefe experiencing :
about éollege (r= ;.263, p=.012) émd thc level of homesickness they were experiencing
(r=-246,p= 01 9). Adjustment from high school to college was significantly and

: ,positively ass,oc'iated with self-efficacy scores (r =.209, pb ='048). Participants’ self;
efficacy scéres were pos’itivély assoéiated with the level of positive Affect tﬁey wére

: experienéing abqut college with (r = .531, p =.000) and negatively associated with the

level of negative affect they were experiencing about college (r = -.346, p = .001).
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Table 5

Spearman Rho Correlation Matrix for College Adjustment and Self-Efficacy

Personal Adjust-  Positive Negative ~ Homesick-  Self-
confidence -ment from affectabout affect about -nesslevel efficacy
in adjust- - high school going to _going to while in level
-ment level to college  college college college
Personal Rho -- 216 .640 . =360 - =265 .583
confidence p . 041* .000** .000**  .012%* .000**
in adjust- : : :
-ment level
Adjust- Rho -- - 112 -263 -.246 209
-ment from p 295 - .012% .019* .048*
high school ' | '
to college
Positive =~ Rho -- - - -.394 -278 531
affect about p g .000** .008** .000**
going to
college
Negative  Rho -- - - - 611 -.346
‘affect about p _ ‘ .000** .001**
going to ' :
college
Home-  Rho -- - - - - -.193
-sickness ' p : .069
level while ' ' .
in college
Self- Rho -- - -- - -- : -
efficacy p ‘
level

Rho = Correlation Coefficient

p = Significance Level

**_Correlation is significant at the .01 level.
*, Correlation is significant at the .05 level.
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CHAPTER V
DISCUSSION

‘Suvminag‘  and Interpretation

The current.research aimed to asse’ss‘ the s,elf-efﬁCacyv of college freshman during |
the time period they are adjusting to college, and exarnined the relationship between their
self-efficacy and friendships they formed‘ either during adolescence or at the‘ beginning of |
| their college experience. | |

Summary of Findings

Findings from the current research show that there is no signiﬁcant relationship |
between self-efficacy and how participants reported the majority of their friendship
groups were composed, or between self-efficacy and the time period in which they |
reported haying made‘their best friend(s). : | B

Because most of the friendships reported were formed in both adolescence and in
college (and not one or the other), it was difficult derive conclusions about how these
sources of friendship differed in the ways they affected a college student’s self-efficacy ‘
during their college ﬁrst-year‘.experience. The fact that 71% of the sample reported to |
have friendships from both of these areas implies that more often it is the case that
college students keep friends from both high school and newer college friends rather than
having friends from either category exclusively. Because of this, the makeup of |
friendships doesn’t seem to be as relat_ed to self-_efﬁcacy as does the presence of

| friendships in general.
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Campus organizations and student clubs need to more ecti\iely address the
necessity that is friendship in relation to college student’s success in school. Previous
researcli has implied as does the current research reiterate that the presence of friendship |
contributes te positive college adjustment, and positive college adjustment‘ isrelated to
high self-efficacy. |

Campus activities such as dorm competitions, ’bonﬁres, ﬁrst-year d'ancemixers_ |
and activities that center on the facilitation and‘ communication of tirst—yeer students that
promotes inclusion and invelvement of students who may go to out-of-state schools
where their adelescent friendv network is less evailable. In such situations; the rapid
inclusion of a neW college friendshipvbase seenis critical in positively contributing toa
first-year student’s transition into college life.

| Summary of Additional Findings

Additional findings of the currentresearch support previous studies of these
 variables of interest in a number of ways. First, participants who regérded their

friendships as important had significant and positive associations with how they rated the

influence of their friends on their own self-confidence and college adjustment. These

results suppert’a similar finding by Pittman and Richmond (2008) in which they

concluded that the quality of student friendships and psychological adjustment were
-significantly and positively asSociated; The current research, and the study just

mentioned, reiterates the idea that the value plaeed on fri‘endships is significantly rel’ated

to adjustment. | |

In the study, participants who reported to be positively adjusting to college also

had significant and positive associations with how they reported adjustment from high
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school to college, the level of posmve affect they were exper1enc1ng, and the1r self
. efficacy scores. These results affirm a similar ﬁndmg by Ramos—Sanchez and Nlchols
(2007) concludmg that a student’s self-efficacy at the beginnmg of the year s1gn1ﬁeant1y "
: ptédicted their college adjustment by the end of the year. How students adjust to eollege ‘
anpears to be related to their self-efﬁcaey.
| Third, participants’ personal confidence in their ability to adjust to college had
i negative associations with beth the level Qf negative affect and homesickness they'were ’
experiencing' Tliese are similar to a ﬁnding by Paul and Bi‘ier (2001); students who wei'e
negatively adjusting to college were s1gn1ﬁcantly assoc1ated with frlend- |
s1ck/home51ckness and low self—esteem The higher a student’s self-conﬁdenee the less |
likely they‘ are to experience negative co.lle‘ge' adjustment and homesickness.
Finally, current research found that self-efﬁcacy scores had significant and
- positive associations with the level of positive affect students were experiencing, vand had
significant and negative associations with the level of negative affect they were
, experieneing related to college. ‘vRam‘os-Sanchez and Nichels (2007) found that students
adjusted better to cellege when they had more confidence in their acadeniic ability and
self-efficacy. Both studies suggest that self-efficacy is significantly related to college
adjustment, thetefere a critical eemponent in‘creating a seainless transition for college
students. | |
- The first year of college-for incoming students is often met with both exciting
new ’experiences and challenges to a new way of ‘living independently away from their

parents. Ultimately, the goal of first-year orientation programs is to help students with
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their transition from high school to college and to work towards success in coliége and in
their community, and eitends thrbughout their first-year of school.

This study shows that thévmaj ority of stu‘dents come to Coilege inth an existing
,friendshipjnetwo_rk ffoxﬂ adolescence, andbt'hailt they continue to build 6n that with new
pollége friendships. These‘friéndships, in turn, help to sustain self-conﬁde_‘née and
- positive adjustment to collége. Friendship and a sénse of co}mmunityr are thus' significant
componentrs o‘f college life. Activities that aim to bring togéther students Qf different
Backgromds, 1ifesty1es, interests, and grsups of friends aré the most suscessful in
: éreating new friendship networi(s. | |

A second component of college life that seems to be addresse;i lafer on in the | ’
ﬁrst-yéar 1s more academic based. When sfudents feélize that they may héed ‘helrp_with'
 their grades, a’s a last resort they may turn tb tutbr or a professor’s guidance to improve
their academic standing. This component Qf the pursuit of success in school needs to be
address from the first Week a student starts at a college campus. While there a1;e always
plenty of activities that surround building new friendships (which a:e importanf to
success; as was pre‘viou’sly” rﬁenﬁoned), there ‘needs to be a larger push foward
iinpleinenting workshops that center on college life and management froni an academic
standpoint. | |

Acadefnic counseling wo'uld: élso be anothér example of a servicé that could be
. ‘requir'ed for first-year stﬁdeﬁts to bé able to track their progress and have a resource
available to check in or seek help froin if theyvneed help with their homework or are

having difﬁc_ulty‘with a certain sﬁbje,ét‘. A certain way to help incréase a student’s self-
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_efficacy isto work with them in completing goals and tasks related to their academics so
that they can have more conﬁdence in themselves.v ‘
| Iri advising college first-year students, all of these variables rleed to be researched “
further so that programs:can be’rriolded not only around concepts that are mentioned in -
l;hese additional findings, but t.o discorer the root of students’ indiVidlial yallies ah‘d what -
contributes‘to their success. The origin of friendships is j}ust' one Variahle of the many that ‘ |
can contribute to a students’ commitmentv to excellence in college.
B Irnplications
Based upon the results of thiscurre'nt research, most college freshmen report
friendships from both adolescence and college. While the results suggeSt that the
| presence of friendships begirming in adolescence or college was not signiﬁcantly related ‘_
to self-efﬁcacy, friendship' was found to be related to self-confidence, which some WOllld
consider to be a component of self-efﬁcacy. |
In comparing previous research to the current research, the importance of
| friendship is evident in college adjustrnent, where srudents who highly value their
friendshios, are more“likellyy to adjust suc‘cessfully to college.‘ Also, the current research
was able to confirm what previous research has found, that students who are positively
adjusting to college are more likely to have higher self-efﬁcacy than those Who are
negatively adjilsting to college.
Wlth college adjlistrhent being related to self-efﬁcacy and the importance of
friendships, orientation and first-year programs need to specifically address these
‘ ,components in‘ their prograrns and resources. Being ahle to provide resources and

community for first-year students, where they can create more supportive relationships
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and continue to experience suécesses, can only help in the pfo¢es§ of makiﬁg stﬁdents’
sﬁccessful in their ﬁrst-yeﬁ. |
: Commuhity involvement to perote acadefnié suCcéss usually iﬁcludes first,
academic_ clubs that are bg)th‘ useful for’ ma;king friends and réceiving tutoring ina
“ B difﬁcult,subject. Student clubs and tutofing programs that ihcdrporate arts and cfafts (’)vr
foo?d‘as a way to invite students to get inyolv'e‘d and feel welcb_me while also receiving
o tutoring'help with their“subjkect of interest 1s helpful i;_l working :toward improving first-
~ year students’ academic standing, which would in turn improve th_eir self-efficacy. This
academic self-_efﬁcacy is, in turn, related to the positive affect students feei regarding
~ being in\college.; |
Limitations
K The first limitation to this'sﬁid_y is that most students repofted having friends frofn
both ado’lescénc‘e and college, so it was difﬁcult to draw conclusions about hbw each
source of friendship differed in the ways they related to a college studeht’sv self-efficacy.
Therefore, the original hypothcsis could not speciﬁcaily be addressed. InStead,
conclusions made in relation to the reseéich questions were gathered from associations
comparing all friendship group's and their rélatioﬁship to self-efﬁc'acy and college
adjustment. |
The vsecond‘ limitation to this st1'1d‘by’.is the fact that the sample was relatively Qmall;
V'(‘)nly 90 participants. Also, the profile of the sample is Very lirrﬁted, due to the.vfac-t that
the sample was taken from one specific regioh in the United States (New England) where

values related to friendship may differ froni thqse values that exist in the South or in thé
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West. Because there was no information gathered regarding ethnicity er socioeconomic
' status, one cannot apply these findings with confidence to college freshman in general.
o The final limitation is that only 26% of this sample was niale. Men and women
- experience friendship relationships differently, with friendships among women being
slightly more frequent and inveli/ed than those usually found among men (Berman’&
Murphy-Berrnan, 1988). For this reason, the male-to-female ratio in this study could have
affected its results. | | | | -
Rec’ommendations for Further Research

" While the current findings show a link between both the importance of friendship
and collegeadjustment, and link, positive or negative affect about going to college with |
self-efficacy .levels, the current research was unable to compare associations between the
specific.make-up of friendship groups'and their relationships to self-efﬁcacy. In the
future, a study lo‘okingat the erigin‘of friendship groups in relation to self-efficacy ceuld
, lobk more in-depth at the friendship group Variable, having specific questions askingi
about friendships and how they are composed and then, depending on how participants
answer these questions, having more e)rploration of the friendship group_eategories in
relation to self-efﬁeaey. |

In future studies, a larger sample size would he more representative of the general

college pdpulatiqn. ‘Consideration of additional factors such as,ethnicity and in-vState ‘
versus out-of 'state" Status may als_e affect how the sample would repert the'majority of
their'fn'endships and the value they piaee on those friendships. Future studies would also
need to address ﬁner distinctions ‘ainong the variables being examined, in this case self-

efficacy, friendship, and college adjustment. -
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The current findings and previous research show the importance of self-efficacy
and friendship in relation to college adjustment and success. Future 'stu‘dies are n,eed"ed‘ to
provide a better understanding of these variables and how they can be incoi'porated into

new programs to enhance the success of transitioning students.
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APPPENDIX A: IRB APPROVAL LETTER

University of New Hampshire

Research Conduct and Compliance Services, Office of Spoasored Research
Service Building, 51 College Road, Durdwon, NE 03824-3585
Fax: 603-862-3564

11-Dec-2008

Marder, Susan
Fducation, Morill Mah
62 College Road
Durham, N4 03824

IRB #: 4447
Study: Seif Efficacy and the Role of Friendship Duting the College Freshman's First Yesr

Experience
Approval Date: 09-Dec-2008

The Institutional Review Board for the Protection of Human Subjects in Research (IRB} has
reviesed and approved the protoco! for your study as Exempt 2s described In Tithe 45, Code of
Federal Regulstions {(CFR), Part 46, Subsection 101(b) with the following comment{s):

2. As the researcher intends to recruit psychology stndents for this study, the researcher shouild
contact Frofessor Andy Lebexr, coordinator of the psychology depariment’s sulject (401} pool, s2
that he understands how her work witl be independent of the sulifect pool, The resoareher might
want to ask Professor Leber to assist her by prowiding access to the subjoct pool.

Researchers who conduct studias invelving human Wmmmmmmm&m
attached document, Rwansﬂ:m%afmmfs WW&MW
{This document is also aveilable at hitp:{/ ; =, oyl 4 Z
document carefully before mmnmdngymrwwkhmwmg Mnmmﬁjeas

Upon completion of your study, pleasempietemeendwed&emptsmdvﬁnaﬁmwmw
return i to this office along with a report of your findings.

If you have questions or concerns about your study or this approvel, please fee! free to contaet me
at B03-862-2003 or Julle.simpson@unh.edu. Please refer to the IRB # sbove in all correspondence
related to this study. The IRB wishes you success with your research.
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APPENDIX B: PERMISSION TO CONDUCT RESEARCH LETTER

~ Date:
Re: Permission to promote thesis study to _students _
Dear: (Psychology department faculty.member), |

My name is Susan Marder and I am a graduate student in the Graduate Program in
Counseling in the Department of Education. Currently, I am working towards collecting
data for my Master’s Thesis. The title of my study is “Self-Efficacy and the Role of
Fr1endsh1p during the College Freshmen Experience.”

I am writing to request permlssmn from you to take five minutes of your class

" time to promote my study to your students and arrange a time outside of class for
student’s to participate. My study is quantitative and consists of a general self-efficacy
survey, a college adjustment survey, and my own demographic questionnaire wh1ch
includes questions about the student’s existing fr1endsh1ps

Your 'assistance would be greatly appreCiat’ed. If you have any questions, please
do not hesitate to contact me. I look forward to our future collaboration.

Sincerely,

Susan Marder
Graduate Program in Counseling
603-828-6587
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" APPENDIX C: CONSENT FORM
University of New Hampshire — Research Consent Form

Purpose: The purpose of this research is to investigate the relationship between self-
efficacy (which is defined as the belief in one’s capabilities to achieve a goal or an
' outcome) and the role of fr1endsh1p dunng the college freshman first year experience.

Descrlptlon With your permlss1on you will be asked to answer quest1ons about your
own self-efficacy, adjustment to college life, and current friendships. You will be given
20 minutes to complete the two surveys and questionnaire provided for you. There are no
~ anticipated risks or benefits associated with this study, and because of the voluntary"
nature of your participation, you will' not be compensated. All data that is collected in
relation to this study will remain confidential, and direct results will only be accessible to
the researcher. Results will be reported in general format, 1nclud1ng the averages of the

_ part1c1pant’s responses to spec1ﬁc questions.

1. You understand that the use of human subjects in this project has been approved by
the UNH Institutional Rev1ew Board for the Protection of Human Subjects in
Research.

2. You understand the scope, alms, and purposes of this research project and the
procedures to be followed and the expected duration of your participation.

" 3. You have received a description of any reasonable foreseeable risks or discomforts
~ associated with being a subject in this research, have had them expla1ned to you,
and understand them.

4. You have rece1ved a description of any potential benefits that may be accrued from
-this research and understand how they may affect you or others.

5. The 1nvest1gator seeks to maintain the conﬁdent1ahty of all data and records
associated with your participation in this research.

6. You understand that your consent to participate in this research is entirely

voluntary, and that your refusal to participate will involve no prejudice, penalty or
loss of beneﬁts to which you would otherwise be entitled.
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10.

11.

 APPENDIX C (continued)

* You further understand that if yoﬁ consent to participate, you may discontinue your.

participation at any time without prejudice, penalty, or loss of benefits to which you

- would othervwse be entitled.

You confirm that no coercion of any kind was used in seeking your part1c1pat10n in
this research project.

You understand that if you have any questions pertaining to the research you can

call Susan Marder at 603-828-6587 or email at s.marder@yahoo.com and be given '

the opportunity to discuss them. If you have questlens pertaining to your rights as a
research subject you can call Julie Simpson in the UNH Office of Sponsored
Research, 603-862-2003, to discuss them.

You understand that you will not be provided financial incentive for your _

participation by the Umver51ty of New Hampsh1re

You certlfy that you have read and fully understand the purpose of this research
prOJect and the risks and benefits it presents to you as stated above ‘
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APPENDIX D: NEW GENERAL SELF-EFFICACY SCALE

General Self-Efficacy Scale (Chen, Gully, & Eden, 2001, ORM)

Please use the scale below to rate your agreement (or dlsagreement) with
each of the following statements about yourself

© N L A W N

Strongiy ‘ v ~ Strongly -

Disagree ©  Disagree Neutral Agree Agree

<= I : I | >
| | _ | v { |
1) @ 3 @ O

I will be able to achieve most of the goals that I have set for myself.
When facing difficult tasks, I am certain that I will aceomplish them.
In general, I think that I can obtain outcomes that are importarit to me.
I believe I can s'ueceed at most any endeavof'to‘ which I set my mind.
I will be able to successfully overcome many challenges.

I -am confident that I can perform effectively on many different tasks.
Compared to other people, I can do most tasks very well. -

Even when things are tough, I can perform quite well.
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APPENDIX‘E: THE COLLEGE ADJU STMENT TEST
The College Adjustment Test

Co Usea 7-point scale to answer each of the following que‘stio'ns, where:
1 2 3 4 5 6 7
not at all somewhat a great deal -

Withiri the LAST WEEK, to what degree have you:

. Missed your friends from high school

. Missed your home _ '

. Missed your parents and other famlly members

. Worried about how you will perform academically at college
. Worried about love or intimate relationships with others
. Worried about the way you look

. Worried about the impression you make on others

. Worried about being in college in general o

. Liked your classes -

. Liked your roommate(s)

. Liked being away from your parents

. Liked your social life

. Liked college in general

.Feltangry

.Feltlonely

. Felt anxious or nervous

. Felt depressed

. Felt optimistic about your future at college -

.F elt good about yourself

. .
QO OOV ©AhWN—

O 00 ~JON \nN-h WKN —
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APPENDIX F: RESEARCH QUESTIONNAIRE |
f Ag’e: . | |
_Gender (please circle): male fernale
,_Ol/erall GPA (l)est estimate): |

1. What is your current year in school?

| Freshman

a.
b. Sophomore
¢. Junior

~d. Senior

2. In terms of your student res1dent1al status wh1ch option best descrlbes your l1v1ng '
s1tuat10n

a. Live on campus
b. Live off-campus
c. Commuter

d. Other

3. How would you best descr1be the ma_|or1ty of fr1endsh1ps that currently ex1st in your
hfe? '

Frlendshlps existing from adolescence

“ Friendships existing since the beginning of college

Friendships existing from both adolescence and the beginning of college
No currently ex1st1ng friendships from adolescence or college. |

a0 g

4. When thinking about your best friend(s), dunng what time period in your life did you |
meet them? . ;

a. Childhood (5-10 years old)
b. Adolescence (10-17 years old)
c. College (18+ years old)

d. Adolescence (10-17 years old) and College(18+ years old)
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APPENDIX F (continued)

5. How would you best describe the level of 1nﬂuence (1f any) that your best friend(s)

opo op

' have on your personal self-conﬁdence?

Very influential
Moderately influential
Somewhat influential
‘Slightly influential
'Not at all influential

- 6. What best describes your confidence level in social situations?

‘.dem.o o

Very confident
Moderately confident
Somewhat confident
Slightly Confident
Not very conﬁdent

7. How would you descrlbe the level of 1nﬂuence (1f any) that your best friend(s) have on
your ability to adjust to college?

NN

Very influential
Moderately influential
Somewhat influential
Slightly influential
Not at all influential

8. How confident are you in your ability to adjust to college and be successful in school?

a.
b.

c.
d.
€.

Very confident
Moderately confident
Somewhat confident
Slightly confident
Not very confident

. Which ‘of the following most accurately describes how it was for you to adjust from
your high school experiences to college life?

a. Very difficult
b. Moderately Difficult
c. Somewhat Difficult
d. Somewhat Easy
e. Moderately Easy

f. Very easy
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APPENDIX F (continued) -
-10. How important are your friendships to you?

1 2 3 4 5 6 7 8 9 10

-Not“important R '~ Extremely important
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