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Abstract \\
The main objective of this study is to explore the impact that the successful completion of a course will have in,¢e?g61rly
years of adulthood in Portugal, in particular, in the civic and political participation, as well as in the respect for values
and norms, among others issues. A longitudinal methodology was applied in order to follow up students frq&\ first years
of primary school until the last years of the twenties, coinciding with the period of the Bologna Proce sample was
composed of 893 subjects, 445 of the 2nd grade and 448 of the 4th grade. Subsequently, the participa t% ere divided into
two groups (those who have completed a degree and those who did not) that were compared on seye easures relating to
the areas in question. Data were collected using a battery of instruments, including structureMiterviews and several
instruments in order to evaluate: civic participation, community involvement, social developmen adherence to norms and
social values. We found significant differences with advantage to those that have conclude es in the following aspects:
community involvement and the importance given to community involvment. These %res include the level and the
importance given to civic participation. The results confirm the existence of an effec Q’reported in other countries, from
higher education in the civic and political involvement of young adults, which is fe[#s;e eral years after finishing studies. An
inference that can be drawn is that we should put more emphasis on education al or informal) directed to promote a
school environment conducive to the development of skills, values, attitudes ehaviors that contribute to increasing the
civic and political participation of students. D
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Q)

1.Introduction Q’QQO
During the last three decades, the Portuguese school \em underwent major changes, several of them in higher
education. In particular, we should stress the incrgadhg of students and fees, as well as the appearance of new

courses, in both the public and the private sgCtors. Moreover, one of the most striking consequences is the
massive flood of new graduates and the V@Qning of their difficulties in finding a first job. Such frustrating
situation could be due to the excess of hjgker education graduates, in parallel with the shortage of vocational and
professional graduates®, as well as a p®ih effect of the economic crisis. Whatever the case, it is more and more
recognized young adults’ transver‘ik etachment from political and civic life. A recent study (Lobo, Ferreira and
Rowland 2015) has shown t a@ﬁfhough young people born in the 1980s and 1990s are the most qualified ever,
57% did not show any intgres?in politics. According to the same study, while the national rate of unemployment
was in May 2015 of 1%@6, unemployment rate of Portuguese between 15 and 24 years remains "exceptionally
high", reaching 359@ ong with Greece (51.2%), Italy (42.6%) and Spain (50.7%). Such condition risks
becoming structurﬁvwhereas more than 50% of unemployed young adults between 25-34 years is already in this
situation for e than a year. Although higher qualifications continue to offer some protection against
marginaliza(@h from the labor market. While unemployment among those aged between 15 to 24 years, with
prim cation, was of 55.5%, among those with high education was of only 31.7%; and while among the
one d 25 to 34 years old with primary education was of 31%, those with higher education registered only

1%

It seems to exist a curvilinear pattern in the relationship between political attitudes and behavior and age.
Younger (15 to 24 years old) and older (more than 34 years old) are those with less positive attitudes (except for
satisfaction with democracy) and less participation in politics. Such pattern suggests that we are facing life cycle
trends: when becoming young adults the tendency will be to exercise a more active, close to the national average
citizenship, which is the case for those aged between 25 and 34. Furthermore, it is to be noticed that the exercise

! Chancellor Angela Merkel has recently stated that the supposed excess of higher education graduates in Portugal inhibits
employment and economy development.
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of citizenship among young people in Portugal is associated with cognitive resources (level of education),
socioeconomic (income) and political (party identification). Thus, detachment from political and citizenship
could be seen as a young people’s reaction that tends to pay with the same coin to a society that seems to have
forgot them.

Once faced with this new situation, a recurring question arises: “Is it still worth taking a degree?” Judging for the
above-mentioned research data, in what respects to Portugal the answer seems to be positive. However,
such question has been stated in many industrialized nations and has been the subject of numerous theoretical
debates as well as empirical researches. For several of these works, probably the most of them, the analysis has
been restricted to the material or economic benefits of higher education. In such case, a consistent result
appears: graduates receive higher salaries, have higher professional status and enjoy better living conditions in
the medium and long term. Besides, for many young adults, from the most disadvantaged classes, a college
degree would represent the guarantee of enteringa middle-class lifestyle. No wonder then that the price
paid for studies is generally considered, by many families, as an excellent economic investment,yregarding their

youngsters’ future. Q}b
However, aside these benefits there are others, of non-economic nature, more rarel ioned in the literature

and political discourse. In this category are included components as diverse as the-gcqQuisition of new knowledge,
civic participation, openness to others and their values, a healthier Iifestyleq&ysical and mental), greater
satisfaction with life, a progressive reduction of sex differences (in severl ‘areas) and, in general, a further
development not only on a personal but also on a social ground 2. Such he@¥¥its are documented by international
studies supported on data from several countries (OECD 2010), Whi‘tg&other refer to national conjunctures or
regional situations, by comparing, for instance, institutions of var'g’@,(fevels of education or different courses and
diplomas within the same institution. Q)

It is commonly accepted, within the official rhetoric, @ﬁqg?er education should not only prepare students for

the exercise of a profession in a particular area —alt an increasingly strong pressure aimed to narrow it to
the globalized global markets is being felted—, b:*t)\ so to develop them in order to become citizens in a full
sense. This means that higher education shoyf™lso prepare young people for an effective compromise with
democratic life. In fact, the sense of acco #shment and the meaning of life are not just associated with the
profession one undertakes but also Wi%(many other aspects that refer to a broader sense of life. Individual
consciousness as being a citizen wit enuine interest in the common good and public affairs is a core source of
meaning. Besides, it is by under&ﬁhg a social role that individuals can express their voice, address common
problems, set goals and expe{)@'&a sense of collective efficacy, while they achieve results sought in common®.

Despite the above difﬁ social and civic benefits, the idea that higher education is the new engine of social
development is far K being widely accepted both in the realm of Academia and Politics. Some researchers
complain about h-@-rer education saying that its benefits have not always been well demonstrated (especially
non—economic&&s), while, on the other hand, some politicians argue that higher education does not always
justify th ’ngrmous effort that requires from society. Moreover, it is known that not all higher education
prod e%ﬁe same benefits, which may vary depending on the institution, the course or the social class of origin.
Heuéﬁvot always the successful completion of a course may represent the best option for some young people.

hi»"bad news" in this regard, is that the higher education system does not seem to be particularly well organized
to face such challenge.

2 Indeed, knowledge, experiences and ideals of the new graduates end up affecting, in many ways, the society in which they
operate. Such positive influence can take place through several ways: direct transmission of knowledge from teacher to
student; exposure to a more open and diverse environment; access to new sources of information; more frequent participation
in discussions in academia, resulting in a more reflective and critical attitude.
3 Although, it is not clear that higher education is currently well oriented to accept the inclusion of these topics in curricula
and has adequately respond to this new challenge.

128



Most specifically, within the academic debate, several limitations of methodological nature have been identified.
In this regard, are noteworthy the difficulties of establishing a causal link between getting a degree and the
improvements for individual life or social functioning. Particularly, it has not always been possible to control the
effects coming from specific variables (e.g., social class). A recent review on the benefits of higher education,
made by Brennan, Durazzi and Tanguy (2013), summarizes this issue by stating that it is well known that higher
education has a considerable social, cultural and economic impact, while there is no sufficient knowledge on how
this impact is exercised, on who it is exercised, when it is exercised and through which conveyors does such
influence materializes*. The lack of information in this regard is particularly evident in Portugal. We could, for
example, ask if young college graduates have a faster access to better jobs (higher wages), as well as a real social
upward. Or is such mobility just for some, depending on social origin? \\

Using data from an ongoing longitudinal study, in which several hundred students were followed, since th& first
years of primary school until the last years of their twenties, our work aims to explore the imp at the
successful completion of a higher education course could have in the early years of adulthood; mo e}rticularly,
regarding civic engagement and political participation, respect for social values and nom@,\ even life

satisfaction. In order to study these issues, we have divided the participants into two gro hose who have
completed a degree and those who did not get one) and compared them on several measu@; elating to the areas
in question. Q:b'

\)

The study of the above-mentioned issue is of great importance and, in a wa}@eliness, as higher education
institutions, especially university, are responsible for promoting common weHare and not only to provide the
means to improve economic well-being. The former objective seems toy@el to be highlighted today, once that
since the emergence of the current crisis the focus has been almost usively on the economic dimension of
well-being and education. Now, it is precisely in times of cg@,(ﬁke this, that civic participation and the
promotion of social welfare become fundamental.

It should also be noted that our study has the advantage of @jng longitudinal data, which will allow us to more
easily test any causal links. When organizations such CD warn about a crisis of civic participation and
many countries are plunged into an economic and s i%%:risis it is imperative we make efforts leading to a better
understanding of how we can improve civic partici@hon through education.

The developmental period of transition to adultiQed is considered critical for several reasons: it is when personal
identity is formed and the exploration of @e ogical commitment begins (Damon 2001; Hart 2005) and it is
when certain crucial options, includin se related to education, are made (Arnett 2000). As the theories of
lifespan stress, it is when young pegfle assume adult roles —like wedding, parenting and home buying— that
political commitment patterns tal&@hape (Kinder 2006). No wonder then, that assuming these roles propitiates
rooting and commitment w'tl@mmunity affairs (Finlay, Wray-Lake and Flanagan 2010). Young adulthood
appears to be the ideal st{ to build an ethic of civic engagement and the development of long-term civic
commitments, providin&@w particular, the basis for political ideologies that crystallize around the third decade of
life (Jennings 1989), O
>
However, a pr{&m emerges from the fact that institutions are in principle developed by adults and to serve their
own agen hich means they were never designed to encourage and welcome civic participation of young
peopl long 2009). A phenomenon which is aggravated by the fact that —at least in the case of the United
Sta America— an ambiguous duplicity of strong skepticism and commitment to participation in political life
isqsémultaneously developed. “Politics” are then regarded as a coopted field of powerful sectarian interests,
disconnected from the concern with the common interest. It has been found that, in turn, skepticism generates an
attitude of repulsion for the same field, which then generates taboos and a certain disdain for the conflictive
framework that challenges activism regarding issues of inequality. Although the referred repulsion appears also
as a productive factor of civic and positive commitment, since denial can act as a protective mechanism of
democratic ideals that are commonly supported against the ambiguities and contradictions of political practices
(Bennett, Klein, Savell, Cordner and Baiocchi 2013). One could say it is the case of a kind of degenerative
disinterest about politics that would motivate an active involvement in politics based on repulsion itself,

* Not to forget here that such phenomenon occurs within increasingly diverse higher education systems.
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supported by the mindset grounded on the assumption that “"demonizing politicians” would make citizens
"angels”. In such case, the distinction, more or less unconscious, between politicians and citizens would serve the
purpose of creating both identities, while allowing a kind of citizenship "Do it yourself!" Meaning, that faith in
democratic ideals remains along with the rejection of politics, shielded by establishing a border between the "we"
citizens and the "you" politicians.

According to Levinson (2010), there is —in the specific case of the USA- a marked division between classes in
relation to civic involvement: individuals who obtain a low school education and have lower income are usually
the ones who are less likely to vote, volunteer and take on other civic commitments. But it is very significant, in
particular, the positive association between civic engagement and education, which was identified as the Q;st
well-documented discovery concerning the political behavior of Americans (Nie, Junn and Stehlik-Barry E@G).
The higher tendency to vote from those who have obtained a higher education degree and better éssional
qualifications was demonstrated by Bynner (2005), for the case of Britain, while better schooling, Rgrents also
appeared associated with the likelihood of higher participation of young people, aged betwes@ and 19, in
electoral acts for 16 countries, including some European (Amadeo, Torney-Purta, Leh %1 Husfeldt and
Nikilova 2002). As for the U.S.A., Zaff, Youniss and Gibson (2009) found that youn &%Ie without higher
education exhibit lower ratios of civic participation, including participation in electoralés, volunteering and the
so-called boycotts of certain political stances. b’

Traditionally, social life inclusion of young people has been conveyed by f 6???9 contexts, among which stand
out employment and higher education. The three to five or more year&@%ertiary studies provide many civic
engagement opportunities, as well as the acquisition of political k dge and citizenship skills within and
outside the academic context. Peer group intimacy, partici a@g'( in academic organizations, workshops
attendance and collaborative study organizations, for instanc@e positive effects on raising an involvement
orientation and community engagement (Pascarella and Tere%ni 2005).

It is also known that the exposure —provided by thgg@}%ance of higher education— to different points of view
have an influence over individuals that can reacI\tBe fifty-year period, as Alwin, Cohen and Newcomb (1991)
have shown, regarding the U.S.A., as well as g@xer and Emler (1997), to the case of the United Kingdom. Still,
if it is often in class, or within universitieg3 falls, that young people discuss civic, ethical and political issues,
which require facing the responsibility %@ut social problems, this does not mean that communitarian and social
experiences do not hail the richest ghgments of involvement. The issue here is that often are first contexts,
especially school ones, those mor&@trongly prone to open a greater predisposition to the latter. Largely, because
it is higher academic qualifi @% that, in general, provide higher rates of employment and higher wages among
young adults. In Graphic present the evolution of the relationship between education levels and the average
monthly wage, in the c%{&)f Portugal. For all cases, to a higher qualification corresponds a higher income and
the biggest gap is fQ@d among those who have a degree when compared to the other qualification levels: in
average it is clos e double.
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Graphic 1. Average monthly wages in relation to school level - 1985-2009 (Source: Observatorio das@&gualdades)
b@
Although the importance of civic, political and community involvement opportunitie@%vided by primary and
secondary school education has been recognized (Finlay, Wray-Lake and Flan NOlO), we have to put its
discussion aside for the moment. The same has to be said regarding the i tive power (to adult civic
engagement) fostered by various social organizations and local and regiom@l>associations, clubs and youth
organizations, political parties, sports groups, among others (McFarIarw homas 2006; Flanagan 2004). An

important civic engagement factor is also the governmental and municjjpgtprograms, specifically those targeted
to young people (Finlay, Wray-Lake and Flanagan, 2010). (Jfb'

Taking into account the data that an ongoing longitudinal rese%f@%s provided us, we should now focus on our
main objective: to study the possible impact that the succe, completion of a higher education degree may
have in the early years of adulthood, particularly, to pro &al performance, civic and political participation,
respect for social values and norms, as well as to life saifaction. Although having an apparent disparity, it seems
to us that these factors can be taken as compo of a common framework. We rely on the ecological
developmental model of Zaff, Hart, Flanagan,\(,buniss and Levine (2010), who have surpassed previous
reductionist approaches by taking in consifi¢ration both the intra-individual factors (demographic, socio-
psychological, values and motivations, I@) ledge, trust, belonging, personality, genetics) as well as the
contextual ones (ethnicity, immigration.Sociopolitical influences, family, promotion programs). So being, we
understand civic involvement as be@Qd a multidimensional construct (integrating cognitive, affective and
behavioural realms) that includeg; gjvic behaviours, skills, and engagement, as well as the ability to exercise
one’s own rights, the concern wﬁQh he public affairs and common fate and the identification with other Citizens’
problems. As fundamental $ad@s of civic participation, we highlight the following: voting; assuming tasks in
electoral processes; assumiQ ocial and political activism; volunteering for community service; actively seeking
information on socio—gﬁﬁcal issues; actively participating in social networks; and developing attitudes and
values of altruism,%@ nce, trust and common good appreciation.
Relying on th Q:%itudinal ongoing research, we have ground to consider some intra-individual factors, namely
Knowledge, @, as socio-psychological variables, Satisfaction With Life and Meaning of Life. As to the
context tors, we can refer to social class (measured by parents’ academic level) and family.
Sociahglass was measured considering the employment of the last six months.
Hlﬁtgeducation was measured considering the subject’s declared having at least 15 years of schooling.
Inuglvement in civic activities (global score) a questionnaire of community involvement below desegregated.
Life Satisfaction was measured by a 5 item scale (SWLS; Diener, Emmons, Larsen and Griggins 1985)
Meaning of Life was measured by a 10 item scale (MLQ; Steger et al. 2006)
Thus, the central problem of this study can be formulated as follows: “Is there a relationship between the
completion of a higher education degree (in Portugal) and the level of civic participation of young adults?” To
this general question we can introduce the referred mediator factor in order to deduce a set of null hypotheses:
Hoa: There is no relationship between having completed higher education and the involvement in civic
activities (global score);
Hoy: There is no relationship between having completed higher education, when controlled for gender, and
the involvement in civic participation (global score);
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Hoe: There is no relationship between having completed higher education, when controlled Life
Satisfaction, and the involvement in civic participation (global score);

Hog: There is no relationship between having completed higher education, when controlled for Meaning of
Life, and the involvement in civic participation (global score);

Hoe: There is no relationship between having completed higher education, when controlled for Family
(marital and housing condition), and the involvement in civic participation (global score);

Hor: There is no relationship between having completed higher education, when controlled for Social
Class, and the involvement in civic participation (global score).

2.Methodology

Sampling. The initial data collection was done through a two stages cluster sampling. In the first stage, P@y
Schools (which in Portugal cover grades 1 to 4) were selected with proportional probability regach'n the
number of enrolled students, aging from 5 to 12. In the second stage, classes were randomly chosen, Idering
all the eligible students enclosed. The process has produced a large sample of students recruited¥rom public
schools in Coimbra. The 2" and 4" grades (cohorts) were followed from infancy until their Iate%@n ies. Overall
the sample consist of 893 subjects: 445 (46% where girls) of the 2nd grade and 448 (47,90‘/§J@ere girls) of the
4th grade.

Instruments. The reader must keep in mind that our study is embedded in a broader oqging longitudinal research
(Fonseca, Rebelo and Damido 2006; Taborda-Simdes, Fonseca and Lopes 2011@' us, for collecting data we
relied on the Community Involvement Index (CII). Cll is made up of eightee s on a four-point scale (from
0=Never to 3=Frequently). Regarding family we used a nominal scale o ptions: never married; married;
widow; divorced; other situations. Complementary we used a nominal @ale referring to housing conditions:
leaving alone or with parents/friends. As to social class we used the S 10°

As to the variable of having a higher education degree we ¢ @ed those who declared having completed a
superior course. Q§)

Plan and procedures. For the overwhelming majority,i@ rch carried out in this area presents the limitation of
being of simple cross-cutting nature. Such methodokp&/ does not allow to determine in which direction will the
influence goes, if there is a strong correlatio ween the completion of a higher education and civic
participation, nor whether this correlation in @.u thood may best be explained by some other childhood or
teenage variable that precedes it, thus prodiing information that could support both the understanding of
success in higher education as the involvquent in various forms of civic participation in the community and in
common good management. One way nd these difficulties, or gaps, points to the use of longitudinal studies,
including prospective longitudinal ies, such as the one presented here. We have already mentioned that
several standardized instrument semi-structured interviews were used. Table 1 presents the moment when
the instruments applied to th&)@ cohorts, between 1993 and 2013.

A Table 1. Collection of longitudinal research data

PN

2"C T1 T2 T3 T4 TS5
X\ 1993 1997 2000 2003/4 2011/3
2¥Cohort T1 T2 T3
(Q 1993 2001 2012/3
ev
The pr re adopted for the first assessment, in 1992-1993, was described in detail by Simdes, Ferreira,

Fons@, and Rebelo (1995) and essentially it involved the following steps: request of necessary authorizations
f ﬁQparents and schools’ principals; researchers’ visits to selected classes for applying the data collection
insfruments. Although subject to minor adjustments, the procedure has remained the same in subsequent
assessments (Fonseca, Rebelo and Damido 2006; Taborda-Simdes, Fonseca and Lopes 2011) and those carried
out until 2013.

> The SOC2010 corresponds to the Standard Occupational Classification and applies to measure social class.
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3.Findings

Descriptive analysis. 725 participants answered the question about having a degree in higher education.

Table 2 presents the distribution by sex and the overall rate of higher education completion, where it stands out
the greater percentage of Women.

Table 2: Having a degree by sex

Men Women Total
n 97 166 263
% 36.9 63.1 100

In relation to the sample, it stands out the lower percentage of those that have completed higher education: 263
(36.3%). The Portuguese 2011 Census (Instituto Nacional de Estatistica, 2012), reported an enrollment rate in
higher education of 32.2% , i.e. 4.1 percentage points lower than that of our sample. However, according to a
statement from the European Union (2012), in 2011, Portugal had a higher education completion rate for those
individuals between 30 and 34 years, of only 26.1%, which is far below the European average (at 27 member
states) that at the date reached 34.6% , a value similar to our sample.

'ﬁ

Inferential analysis. Regarding the general hypothesis (Ho,), according to the results of TabléZ3, we found support
to reject it and accept the alternative hypothesis: completing a course of higher educa% as a positive impact

on the likelihood of involvement in civic activities. \)
Table 3: Relation between having a degree and the global scores of mvij&ment in civic activities
Global score of Civic Involvement A
Without degree With degree (\\'
m dp m XM p
14,365 (6,828) 17,875 ¢ 46,662) Hokk
* p<.05; **p<.01; ***p<.001; n.s.agedignificance

Besides, when we consider the significant aspects stated QQ able 4, it becomes evident that results confirm
significant differences between having a higher edu degree and the several components of civic
involvement, which we can consider community cen&i

Tabela 4: Impact of higher g&e’atlon on Civic Involvement components

O‘\ Groups of participants
: Without degree With degree p
Attend a Union meeting; ) .1886 2252 ns
Express opinions; .Q, .1909 .3435 folalel
Raise consumer awareness of their rights; .6000 7328 *
Participation in neighborh ssociations; 5227 .5687 ns
Give money to institu '0@ ollection; 8727 .9084 ns
Regular sport activ'%’,C 1.3841 1.6565 Fkx
Interacting within ommunity; 1.7568 1.8779 ns
Save money for&s; 9182 1.5649 falekel
Visiting m m@s and presentations; .7023 1.3397 faladed
Reading e sleep; .7045 1.3969 falaied
Partici g in birth celebration; 1.2615 1.2644 ns
Partigipating in wedding celebration; 1.3547 1.5287 *x
&ﬂd death service; 1.0690 1.2519 *x
ading religious documents; .3250 .3550 ns
Praying or speak with religious man; .4087 4504 ns
Q}Q Visiting ill or alone people; 1.1367 1.0268 ns
Participation in recollection for charity; .6795 .8473 *x
Participation in volunteering activities. .2938 5231 Fhx

* p<.05; **p<.01; ***p<.001; n.s.- no significance

Subsequent analysis revealed that, when controlling it for Social Class, the main effect remains unchanged for
the total score of civic engagement, but for some of its items the differences were no longer significant, namely
“Attend a Union meeting”, “Express opinions”, “Raise consumer awareness of their rights”, “Praying or speak
with religious man”, “Visiting ill or alone people” and “Participation in recollection for charity.

Controlling the Meaning of Life as well as Satisfaction With Life, the main effect remains unchanged for the
total score of civic engagement and for each one of its items which differ significantly for having or not having a
higher education.
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We found no differences between gender regarding to civic involvement between those who have or not higher
education.

We found no differences in status (between married and unmarried) regarding to civic involvement between
those who have or not higher education, nor in housing conditions (leaving in own house or not).

4.Discussion

The results showed that individuals with a higher education degree report greater civic involvement and give
greater importance to civic involvement. It would be interesting to verify whether this pattern of results among
the subjects of the two groups is maintained a few years later, when reaching the intermediate stage of adulthood.

However, a question arises about the way such influence is produced. Although this was not the purpose @r
study, several hypotheses may be advanced, whereas a positive influence can be exercised through gifferent
conveyors: direct transmission of knowledge from teacher to student; exposure to a more open §@diverse
environment; access to new sources of information; increasing autonomy due to distance from,p@yents during
higher education; specific programs and experiences in the community; the opportunity to rurNQ‘ ore broader
life experiences; more frequent participation in debates; and, hence, the development of a Q&?e reflective and
critical consciousness. &ZJ

Although curricular and non-curricular factors are considered by several studies,*&rﬁbably none of them can
provide a full long run explanation. The effect seems to be exercised cumulati\@.y throughout the successive
stages of development. But the reference to some processes (or factors) recur, ¥ the literature, as for instance:
being exposed to different perspectives and ways of thinking; the existenc &urricula or courses with content
related to civic participation; the participation in discussions crossing diffg®rit or even opposing views; a climate
in the classroom where students' opinion is considered and resp , etc. So being, if higher education
contributes, by itself, to reinforcing or strengthening civic participa {8, could it be justified, the request of some
researchers and managers, to introduce specific courses of ci articipation in higher education curricula?
Besides, could it be that some subjects are more prone than o g@ to influence young people civic participation?

In conclusion, our results point to the existence of a I@'%n as reported by many authors in a broad range of
countries, between higher education and young adyf{&elvic and political engagement. Such effect is still felted
several years after finishing studies. Hence, it seeris)¥8asonable to propose that it should be taken in due account
for higher education institutional assessmerty Which does not always occurs. Furthermore, a general
recommendation can be withdrawn: we need O put greater emphasis on education (formal and informal) as well
as in the promotion of a school enviro@zent conducive to the development of skills, values, attitudes and
behaviours that may contribute to incrggding young adults’ civic participation. Particularly, we should look for
the better ways of articulating suc cipation with the feeling of life satisfaction and a better understanding of
the meaning of life among youn%

O
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