The Professional Development of
Teacher Educators

Edited by
Tony Bates, Anja Swennen and Ken Jones

/7 Uliiyrns

% Routledge

Taylor &Francis Group
LONDON AND NEW YORK




First published 2011
by Routledge
2 Park Square, Milton Park, Abingdon, Oxon, OX14 4RN

Simultaneously published in the USA and Canada
by Routledge
270 Madison Avenue, New York, NY 10016

Routledge is an imprint of the Taylor & Francis Group, an informa business

© 2011 International Professional Development Association

This book is a reproduction of Professional Development in Education, vol. 36, issue 1/2. The Publisher
requests to those authors who may be citing this book to state, also, the bibliographical details of the special
issue on which the book was based.

Typeset in Times New Roman by Taylor & Francis Books
Printed and bound in Great Britain by CPI Antony Rowe, Chippenham, Wiltshire

All rights reserved. No part of this book may be reprinted or reproduced or utilised in any form or by any
electronic, mechanical, or other means, now known or hereafter invented, including photocopying and
recording, or in any information storage or retrieval system, without permission in writing from the
publishers.

British Library Cataloguing in Publication Data
A catalogue record for this book is available from the British Library

ISBN13: 978-0-415-59164-5

Disclaimer

The publisher would like to make readers aware that the chapters in this book are referred to as articles as
they had been in the special issue. The publisher accepts responsibility for any inconsistencies that may have
arisen in the course of preparing this volume for print.




- S

Contents

Notes on Contributors viil

Introduction
Anja Swennen and Tony Bates ]

1. Teacher Educators — a professional development perspective
Tony Bates, Anja Swennen and Ken Jones 7

2. Becoming a university lecturer in teacher education: expert
school teachers reconstructing their pedagogy and identity
Pete Boyd and Kim Harris 20

3. Developing pedagogical practice and professional identities of
beginning teacher educators
Frankie McKeon and Jennifer Harrison 35

4. Professional development of novice teacher educators: professional
self, interpersonal relations and teaching skills
Leah Shagrir 55

5. The induction and needs of beginning teacher educators
Corinne van Velzen, Marcel van der Klink, Anja Swennen
and Elka Yaffe 71

6. Constructing new professional identities through self-study: from
teacher to teacher educator
Judy Williams and Jason K. Ritter 86

7. Discussing pedagogical dilemmas with teacher educators: facilitating
their professional development
Elka Yaffe and Ditza Maskit 102

8. Educators of educators: their goals, perceptions and practices
Miriam Ben-Peretz, Sara Kleeman, Rivka Richenberg
and Sarah Shimoni 119




CONTENTS

9. Teacher educators: their identities, sub-identities and implications
for professional development
Anja Swennen, Ken Jones and Monique Volman

10. ‘I can only learn in dialogue!” Exploring professional identities in
teacher education
Kara Vioet and Jacqueline van Swet

11. Supporting professional learning through teacher educator enquiries:
an ethnographic insight into developing understandings and changing
identities
Deb McGregor, Barbara Hooker, David Wise and Linda Devlin

12. Towards a new language of scholarship in teacher educators’
professional learning?
Jean Murray

13. Lost and found in transition: the professional journey of teacher educators
Allie Clemans, Amanda Berry and John Loughran

14. “It’s all about paying attention!’ ... but to what? The ‘6 Ms’ of mentoring
the professional learning of teacher educators
Ronnie Davey and Vince Ham

15. Developing a research profile: mentoring and support for teacher educators
Vivienne Griffiths, Simon Thompson and Liz Hryniewicz

16. Transformative learning-based mentoring for professional development
of teacher educators in information and communication technologies: an
approach for an emerging country
Isil Kabakci, H. Ferhan Odabasi and Kerem Kilicer

17. ‘Without stones there is no arch’; a study of professional development of
teacher educators as a team
Judith Barak, Ariela Gidron, Bobbie Turniansky, with the collaboration of
Adiba Arafat, Dina Friling, Ruth Mansur, Marga Simca, Smadar Tuval
and Talia Weinberger

18. Collaborative writing and dis-continuing professional development:
challenging the rituals and rules of the education game?
Vanessa Dye, Margaret Herrington, Julie Hughes, Alexandra Kendall,
Cathie Lacey and Rob Smith

19. A teacher educator’s professional learning journey and border pedagogy:
a meta-analysis of five research projects
Anne M. Jasman

138

156

176

202

215

232

248

265

275

288




CONTENTS

20. Reflective teaching as self-directed professional development: building
practical or work-related knowledge
Mark A. Minott

21. Writing as a journey of professional development for teacher educators
Yehudit Shteiman, Ariela Gidron, Batia Eilon and Pnina Katz

22. Re-conceptualizing professional development of teacher educators in
post-Soviet Latvia
Iveta Silova, Amy Moyer, Colin Webster and Suzanne McAllister

23. Curriculum reform and professional development: a case study on
Chinese teacher educators
Hong Zhu

Index

vii

322

335

352

367
386




7-———

Introduction

Anja Swennen and Tony Bates

Two years ago, at the annual conference of the ‘International Professional Develop-
ment Association’ (ipda) in Belfast, a claim was made by one of us, with a great deal of
justification, that there had been very few papers published in the ipda journal Profes-
sional Development in Education that had focused upon the role, development and
professional identity of teacher educators (Swennen, 2007 or see: http://www.ipda.org.
uk/paper/SwennenKeynote07.ppt). Following some initial investigation, it became evi-
dent that this was indeed a relatively neglected area. The professional development
focus of the journal had clearly been upon the teacher — either novice, beginner or
more experienced — whilst the ‘teachers of teachers’ had received comparatively little
attention. Therefore, in response to the challenge made at the conference, the Editorial
Board of the journal agreed that we should seek to publish a special issue on the theme
of ‘The Professional Development of Teacher Educators’.

Following the Belfast conference the response to the ‘Call for Papers’ was both
immediate and extremely gratifying. As the appointed editors our inboxes were flooded
with numerous suggestions for articles. We received a substantial number of proposals,
the majority of which were both relevant and well focussed, covering a wide range of
themes. However, the selection process posed a particular dilemma for us as editors.
Normally an issue will contain eight or nine articles but, after the initial review process
had been completed, we found ourselves in the position of having more than double
that figure. Following very positive discussions with our Routledge Publishing Editor,
the proposal to make the special issue a double issue was endorsed by the Editorial
Board. It was also decided upon that it should become a ‘special issue into book’, and
you now have the outcome of that decision before you.

We believe that the wide geographic spread of the papers gives added validity to this
book. Qur authors have worked and researched in many different countries including
Australia, the Cayman Islands, China, Latvia, Israel, The Netherlands, New Zealand,
Turkey, the UK and the USA. Within this wide selection of chapters it is possible to
identify a number of overarching common themes, irrespective of location.

Many of the authors have described their professional development in terms of a
journey. This powerful metaphor illustrates very well the road taken by teacher educa-
tors, both as beginning teachers who seek to develop an identity as teacher educators
and as more experienced teacher educators who learn and develop together by profes-
sional activities such as writing or self-study research. Many teacher educators follow a
different road and take their professional development into their own hands and make
it their main focus of research. And like most travelling, that is both the means and the
end. The research of teacher educators is the means for teacher educators to learn
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something whilst at the same time the journey is the learning process. The metaphor of
a journey also reflects some of the joys and hardships that travellers experience during
their efforts to climb mountains, to cross borders and to explore new territory. Profes-
sional development activitics are hard work, but according to the travel stories
recounted in the special issue they can be deeply satisfying.

The notion of ‘community’, based on the work of Wenger (1998) is another common
theme. The majority of the chapters are written by groups of authors who often refer to
themselves as a community, as they are involved in researching and learning together.
Some of these chapters are also based in larger and somewhat more formalised com-
munities of teacher educators. This particular case is highlighted by our Israeli authors
who are all connected in one way or another to the MOFET Institute. The MOFET is
a unique institute as it is the only one in the world that is totally devoted to the pro-
fessional development of teacher educators The MOFET could well serve as an exam-
ple for other countries seeking appropriate ways to develop their teacher educators to
meet their professional needs. These might include courses for beginning teacher edu-
cators, opportunities to work and learn together and opportunities to publish (see
http://www.mofet.macam.ac.il/english).

For example, chapter 5 (van Velzen et al), is grounded in the Research and Devel-
opment Community of the Association of Teacher Educators in Burope (ATEE) that
focuses on the professional development of teacher educators. This community of
international teacher educators/researchers has been involved in a study about begin-
ning teacher educators and has recently taken up a project about more experienced
teacher educators (for more information see: http://pdte.macam.ac.il).

Self-Study provides a further common theme. Self-Study research is seen by many
(see Loughran & Russel, 2002; Cochran-Smith, 2005, together with Clemans, Berry &
Loughran (chapter 13) and Williams and Ritter (chapter 6) in this book) as an appro-
priate methodology for teacher educators as it offers them the possibility to combine
their role of researcher and practitioner (Cochran-Smith, 2005). Authors involved in
self-study have their own active and interactive community ‘S-STEP’ (Self-Study of
Teacher Education Practices), which is a special interest group of the American Edu-
cational Research Association (AERA; see http:/sstep.soe.ku.edu).

Another theme that permeates many of the chapters is that of identity and transfor-
mation. Some of these chapters are related to the issues involved in the shift in identity
or of the transition of teacher to teacher educator, whilst others focus more on the
acquisition of a research identity.

Given the wide range of topics identified in the 23 contributions we have clustered
them into five major areas. However, it must be noted that most chapters do not belong
exclusively to a single cluster. Immediately following this introduction, chapter 1 offers
an overview of the professional development issues arising from the various contribu-
tions. Tony Bates, Anja Swennen and Ken Jones identify what they term ‘fault lines” in
the continuing professional journey of the individual teacher educator and in con-
sidering how to manage these faults or discontinuities they identify a number of models
of professional development and consider their applicability to teacher education.

Chapters 2 to 7 form the first cluster which is most easy to identify as it deals with
the professional development of novice teacher educators. Within this cluster, the
themes of identity and transition from teacher to teacher educator are prominent. Pete
Boyd and Kim Harris (University of Cumbria UK) describe in chapter 2 that the
learning of beginning teacher educators for the larger part, takes place within the
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f particular departmental context and they conclude with the challenging statement that
y this encourages beginning teacher educators ‘to hold on to their existing identities as
- school teachers, rather than embrace new identities as academics’. In chapter 3, Fran-
kiec McKeon and Jennifer Harrison (University of Leicester, UK) studied how the
former workplaces of beginning teacher educators influenced their pedagogical reason-
! ing and how they ‘reconcile their various forms of community membership into one
) identity’. In chapter 4, Leah Shagrir (Levinsky College of Education, Israel) studied the
feedback of a group of 11 beginning teacher educators on a two year course for
beginning teacher educators at the MOFET Institute. Although it is a formal course,
5 much time is devoted to collegial learning and group work and, as the outcomes
; demonstrate, the teacher educators value this as one of the most important character-

istics of the course. Chapter 5 — the contribution of Corinne van Velzen, (VU Uni-
- versity, Amsterdam), Marcel van der Klink (Open University, The Netherlands), Anja
) Swennen (VU University, The Netherlands) and Elka Yaffe (Oranim College of Edu-
: cation, Israel) — is based on a study into the induction period of beginning teacher
educators in several European countries. Their research revealed that the induction into
the organisation (a member of the institute) was poor, but that their professional
induction (becoming a member of the profession) was even more problematic and the
findings suggest that incidental and occasional learning is characteristic for beginning
teacher educators. In chapter 6, utilizing a self-study methodology, Judy Williams
(Monash University, Australia) and Jason Ritter (Duquesne University, USA) explored
[ the connections between professional learning and identity by examining their own
transition from teacher to teacher educator. They found that self-study had enabled
them ‘to establish a teaching/research nexus, and to legitimize our identities as school
teachers as integral to our identities as teacher educators. One identity is not discarded
in favour of the other.” In chapter 7, Elka Yaffe (Oranim Academic College of Educa-
tion, Israel) and Ditza Maskit (Gordon Academic College of Education, Isracl) write
about how they were involved in action-resecarch about workshops to enhance the
professional development of teacher educators in their role as workshop mentors, and
they conclude: iJt gave the mentors an all-important opportunity to rethink their
practices, underlying perceptions, as well as their fundamental values’.

As mentioned before, many of the contributions in this book are related to identity
and identity development. Five have identity as their principal focus; three of these
look into the identity of teacher educators in a more general sensc whilst two are more
concerned with the research identity of teacher educators. In chapter 8, Miriam Ben-
Peretz, Sara Kleeman, Rivka Richenberg and Sarah Shimoni (University of Haifa and
MOFET Institute, Israel) aim at understanding teacher educators’ professional devel-
opment from the perspective of a group of educators who were regularly involved in
planning, managing and implementing varied professional development programs for
teacher educators, at the MOFET Institute in Israel. One of the outcomes of their
research was the conclusion that teacher educators rarely refer to their identity and
specifically that ‘in all interviews there is an emphasis on the necessity for establishing
communities of teacher educators, as an essential part of their professional develop-
ment, without talking explicitly on the contribution of these communities to the pro-
fessional identity of individual teacher educators, or to the profession of teacher
education.” In chapter 9, Anja Swennen, Ken Jones and Monique Yolman (VU Uni-
versity Amsterdam, the Netherlands) analysed research about teacher educators to
search for sub-identities that are available for teacher educators in the literature and
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found that, next to sub-identities like teacher, researcher, teacher in higher education
and teacher of teachers (second order teacher) a view of teacher educators as generic
teachers emerged in which — as in the in the research of Ben-Peretz et al. — no clear
identity of teacher educators as a professional group was visible. The main aim of
chapter 10 (Kara Vloet and Jacqueline van Swet (Fontys University of Applied Sci-
ences, the Netherlands)) was how to explore, study and portray the professional iden-
tity of teacher educators in a systematic way by using a narrative-biographical method
and their findings indicate ‘that our developed narrative-biographical method does
indeed do justice to the complex professional identity characteristics’. Chapter 11 — the
work of Deb MeGregor, Barbara, David Wise and Linda Devlin (University of Wol-
verhampton, UK) — falls into several of the categories we distinguished having a clear
focus on the research identity of participants in the Educational Doctorate programme
of the University of Wolverhampton. Using the metaphor of the learning journey the
authors conclude: ‘[i]t appears that development of professional identity as a teacher-
educator and researcher is transactional rather than transmissional, subjectively com-
plex and dynamic rather than technical and pays more attention to the process than the
“end product” in pursuit of successfully making deeper meaning of rescarch designs.’
In chapter 12, Jean Murray (University of East London, UK) presents a case study of
one teacher educator’s learning claiming that supporting the development of teacher
educators as scholars and researchers is an essential part of the professional develop-
ment of this occupational group. She concludes: ‘[in addition to contributing to the
professional learning of individuals, such development is seen as vital for a number of
other reasons. These include ensuring thriving teacher education communities, main-
taining research-informed teaching in pre- and in-service courses for teachers, and
contributing to the building of capacity in the broad field of education research.’

We then have four chapters that are not just dealing with the development and pro-
fessional learning of teacher educators, but which also focus on the role of the *facil-
itator’ or ‘“mentors’ of the teacher educators. We identified this into a special category
as the authors focus on those experts that facilitate the learning of teacher educators, a
group that gets even less attention in research then the teacher educators themselves.
The first in this cluster, chapter 13, is from Allic Clemans, Amanda Berry and John
Loughran (all from Monash University, Australia). They consider the professional
development of a group of 75 primary and secondary teachers in Melbourne, Victoria,
who had been charged with the responsibility of leading the professional learning of
their colleagues in their schools. As part of a Professional Learning Project the parti-
cipants wrote case studies that form the basis of this research. In reflection on their own
role, the authors wrote: ‘finally, our experience of supporting the professional learning
of these teacher educators through this program has reminded us that while it is
important to share the “what” and the “how to’s” of teacher education, we must not
overlook the significance of the “who am I” in this work.” The study of their own roles
as facilitators is the core of the self-study research of Ronnie Davey (Canterbury Uni-
versity College of Education, New Zealand) and Vince Ham (CORE Education, New
Zealand) in chapter 14 about their roles in a project for the professional learning of in-
service teacher educators across the country (INSTEP). Davey and Ham state that
their findings about the professional learning of teacher educators ‘are totally con-
sistent with the broad principles of effective professional learning as articulated in the
professional learning literature.” For them, a more interesting and useful result of their
study was that they were able ‘to describe at least six key preoccupations of practice, or




D

_-_m L=

i W = Ce N =

* A\

THE PROFESSIONAL DEVELOPMENT OF TEACHER EDUCATORS

rather groups or categories of preoccupation, that tended to dominate teacher educa-
tors’ thinking when engaged in these kinds of professional learning enquiries, and that
thus need to be attended to in our mentoring of such learning.’ Chapter 15, by Vivi-
enne Griffiths (Canterbury Christ Church University, UK), Simon Thompson (Uni-
versity of Sussex) and Liz Hryniewicz (Canterbury Christ Church University) is about
peginning teacher educators and their developing research identities and the problems
they encounter, but they also — and this is why we placed it in this category — tried to
identify effective mentoring practices and other forms of support. The teacher educa-
tors appreciate the role of their mentors, but they ‘were most enthusiastic about being
engaged in collaborative work with experienced researchers, who could then model
processes in real research contexts.’

In chapter 16, Isil Kabakci, H. Ferhan Odabasi and Kerem Kilicer (Anadolu Uni-
versity, Eskisehir, Turkey) studied the professional development of teacher educators in
ICT based on a one-two-one mentoring system in which post-graduate ICT students
acted as mentors for the teacher educators, for their mutual benefit.

Chapter 17, by Judith Barak, Ariela Gidron, Bobbie Turniansky (Kaye Academic
College of Education, Beer Sheva, Israel), is based on personal career stories within a
larger process of collaborative learning of teacher educators within the Active Colla-
borative Education (ACE) project. They use the intriguing metaphor of the ‘edge’™
‘Ecological edges are transitional environments known for their resilient, dynamic
nature of coping with change and productivity. An edge environment provides a legit-
imizing culture for reflecting and re-evaluating its practices, thereby turning it into an
innovative knowledge community.’

As mentioned before, self-study research is a now an accepted research method of
teacher education research and it can take many different forms, like collaborative
writing, the use of stories or, for lack of a community self-directed professional devel-
opment. We added this category as these chapters may well serve as an example for
teacher educators who want to become involved in research into their own practice. In
chapter 18, Vanessa Dye, Margaret Herrington, Julic Hughes, Alexandra Kendall (The
Old School, UK), Cathie Lacey and Rob Smith (University of Wolverhampton) report
on a study that involves collaborative writing, in what they call critical collaborative
writing and they state: ‘CCW was thus a powerful means of learning to do critical
educative practice, of informing, constructing and shaping, of embodying, expressing,
illustrating and marking it.” In chapter 19, Ann Jasman (University of Hertfordshire,
UK) describes five practice-based research studies in terms of professional learning and
border pedagogy, using the metaphor of the journey. She played a key role in each
project and offers an ‘insider’ perspective through ‘autobiographical self-study. In
chapter 20, Mark Minott (University College, Cayman Islands) engaged in self-study
through self-directed professional development through reflection on his own teaching
as a teacher educator. For him teaching reflectively ‘is not only an excellent framework
through which self-directed professional development can be enacted, but it is an
effective form of self-directed professional development.” Chapter 21 by Yehudit Shtei-
man, Ariela Gidron, Batia Eilon and Pnina Katz (MOFET Institute, Israel) explores
and describes how teacher educators, who wrote and published books in their knowl-
edge domains, with budgetary, professional and institutional support, perceive the
experience of writing, and to what extent they view it as contributing to their personal
professional development. Their results show that writing and publishing do indeed
contribute to the professional development of teacher educators. As important for these
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authors, however, is that ‘the publishing of teacher educators’ writing will ensure that
teacher education and research is not completely surrendered to experts who are
external to the field.

Chapters 22 and 23 deal with the professional development of teacher educators
within the contexts of system and curriculum reform. In chapter 22, Iveta Silova, Amy
Moyer, Colin Webster and Suzanne McAllister (Lehigh University, Bethlehem, USA)
describe one of the first efforts to create professional development opportunities for a
group of pre-service teacher educators and explain how a two-year project
called ‘Developing skills for experiential and cooperative learning’ contributed to the
professional development of teacher educators in Latvia. In the final chapter, Hong
Zhu (Northeast Normal University, Changchun, China) studied the implementation of
the new curriculum of basic education and its impacts on teacher education and ica-
cher educators. She explains how teacher educators — especially young teacher educa-
tors _ are crushed between the demands of the market (a dominant influence in teacher
education in China), the senior and often traditional staff and their own needs and
ideals.

It is evident from our contributors that teacher educators are well travelled in the
world of education and that they have taken many different routes to reach their
chosen destinations. Some have travelled alone, others have had company. For everyone
however, the successful completion of the journey has involved decision making at
every stage: the initial choice of road; the luggage needed for the journey; the company
to keep; the qualifications required to cross borders. The choices have often been diffi-
cult, sometimes stressful, but in reaching their desired destinations our authors have
clearly demonstrated the importance and value of that professional journey. In the
words of Robert Frost:

...Somewhere ages and ages hence:
Two roads diverged in a wood, and 1 -
I took the one less travelled by,
And that has made all the difference.

Robert Frost (1874 — 1963) The Road not Taken
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