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OkaǇ. ThaŶk Ǉou ǀeƌǇ ŵuĐh. As iŶtƌoduĐed ďǇ Loƌd MĐNallǇ, I’ŵ Adeela ahŵed Shafi, fƌoŵ the 
UŶiǀeƌsitǇ of Bƌistol. As aŶ aĐadeŵiĐ, ǁe doŶ’t get out ǀeƌǇ ŵuĐh, so it’s ƌeallǇ good to ďe heƌe. 
We’ƌe ŶoƌŵallǇ stuĐk iŶ ouƌ dustǇ little offiĐes, as ǁe’ƌe ofteŶ aĐĐused of. So it’s ƌeallǇ aŶ hoŶouƌ foƌ 
ŵe to talk a little ďit aďout ŵǇ PhD ƌeseaƌĐh. We’ǀe ďeeŶ giǀeŶ the gƌaŶd old tiŵe of fiǀe ŵiŶutes, 
to condense five years of research into, but I will try my best, and just go through the, sort of, real 

headlines for you.  

So my research was focused on engaging young offenders with education and learning in a secure 

custodial setting. It was conducted in one secure ĐhildƌeŶ’s hoŵe iŶ EŶglaŶd oǀeƌ a fiǀe Ǉeaƌ peƌiod. 
It was an in-depth case study, so really exploring the thoughts and feelings of the young people 

themselves, and the adults that worked with them, to really get an in-depth understanding of the 

engagement, and understanding the nature of engagement in young people in that particular 

setting.  

I ǁoŶ’t haǀe ŶeaƌlǇ eŶough tiŵe to talk aďout all of ǁhat’s oŶ ŵǇ slides, so I’ll leaǀe those foƌ Ǉou to, 
sort of, as a, backdrop, and just talk through some of the headlines. Okay, the key headlines, for me, 

were that educational experiences for the young people that I was working with were not great. 

They reflected previous findings, so nothing really that new there, apart from the fact that actually 

this really does need urgent attention.  

What was, again, as an academic, what was particularly interesting for me, with a background in 

psychology, was that actually what really characterised the nature of disengagement in the young 

people I was working with, were the amount, or the impact of emotions, and the role that played in 

their engagement, or lack of it rather. And those emotions were very much shaped by the 

relationships that they had within the secure custodial setting, with their peers, teachers, and the 

care staff. 

And that really came together in terms of how they engaged with education. So this seemed to me 

to be the nub of understanding education, and how to re-eŶgage theŵ. BeaƌiŶg iŶ ŵiŶd that ǁe’ƌe 
not just talking about learning to read and write, but actually re-engaging them with the purpose of 

education, which was to improve the quality of their lives, to change and transform their lives. So 

not just about getting some qualifications but actually much deeper than that which is really, as an 

educationalist, that’s ƌeallǇ ǁhat I’ŵ iŶteƌested iŶ.  
So afteƌ fiǀe Ǉeaƌs of studǇ, I’ŵ feeliŶg ƌeallǇ doǁŶ aďout it. At the ďegiŶŶiŶg, I ǁas pleasaŶtlǇ 
surprised that actually it is possible to re-engage these young people with education and learning, 

and actually pretty quickly as well. So that was what was really encouraging, and I explored that a lot 

fuƌtheƌ. AŶd thƌough the pƌoĐess of autheŶtiĐ eŶƋuiƌǇ, theƌe’s aŶ aĐadeŵiĐ defiŶitioŶ up theƌe, ďut 
I’ll giǀe Ǉou the eǀeƌǇdaǇ defiŶitioŶ, ǁhiĐh is ƌeallǇ aďout hooking a young person into education and 

learning. So through something that they are particularly interested in, and using that as the key. So 

it’s autheŶtiĐ ďeĐause it’s aďout that aŶd it’s aŶ eŶƋuiƌǇ ďeĐause theǇ’ǀe diƌeĐted.  
Now this is not just aimless learning about something you fancy the look of, but more about how it 

can then connect to the curriculum. So for example, I had a young lad, who I was working with, 



interested in health and fitness, was really concerned about his weight gain whilst he was in custody, 

due to a ƌaŶge of ƌeasoŶs. AŶd didŶ’t ǁaŶt to eŶgage ǁith leaƌŶiŶg, eduĐatioŶ, at all. But thƌough his 
authentic enquiry, actually towards the end, which was only a few months later, actually he was 

engaging in a science assignment, contributing to his GCSE, on health and fitness, and how to 

calculate calories. And then, drawing on maths and English, to communicate his ideas.  

So aĐtuallǇ that ǁas ƌeallǇ eǆĐitiŶg, aŶd it ǁasŶ’t just the oŶlǇ ǁho ǁas eŶgagiŶg, all of theŵ 
engaged though, or course, to varying degrees. And that was really very much dependent on a range 

of thiŶgs. AŶd ǁhat I’ǀe got heƌe is this faŶĐǇ diagƌaŵ that I’ǀe Đoŵe up ǁith, ďut ƌeallǇ, iŶ esseŶĐe, 
what it meant - aŶd if I ǁas to ďƌeak this doǁŶ, aŶd theƌe’s a ƌeseaƌĐh ďƌiefiŶg outside that you can 

take home with you – is that the task had to have value for the young person, which meant that 

aĐtuallǇ theǇ’ǀe got to ďe iŶteƌested iŶ it. That ƌelatioŶships ǁeƌe ƌeallǇ, ƌeallǇ iŵpoƌtaŶt, aŶd that 
relationship with their mentor and the staff, really helped them to navigate their learning, and it 

seemed to be crucial. Help them navigate their learning, through the management of their 

emotions, really helped them with that gave them the autonomy to take charge and responsibly for 

their learning. So those were the, key things.  

The sad thiŶg is, the ďaƌƌieƌ ǁas the seĐuƌe Đustodial settiŶg itself, aŶd that’s the ďit that I ŵoǀe oŶto 
Ŷoǁ. AŶd that’s, soƌt of, the keǇ ĐoŶĐlusioŶ, paƌtiĐulaƌlǇ foƌ ŵǇ tiŵe heƌe, is that the seĐuƌe 
custodial setting itself created the barriers. And what I mean by that is, the way the secure custodial 

setting was set up, meant that communication was difficult between the education and care staff. 

AŶd that ŵade it ƌeallǇ ĐhalleŶgiŶg, paƌtiĐulaƌlǇ ǁheŶ I’ŵ saǇiŶg that relationships are important. 

AŶd soŵe poliĐǇ suggestioŶs. AgaiŶ I’ŵ tƌǇiŶg to Ŷaǀigate all that ƌeseaƌĐh iŶto a ƌeallǇ sŵall spaĐe iŶ 
tiŵe. Soŵe keǇ poiŶts, ƌeallǇ, that I’d like to dƌaǁ oŶ, ďut the ďottoŵ tǁo is ǁhat I’ŵ ƌeallǇ 
interested in. Is, perhaps, the secure estates can consider using authentic enquiry, as a way to instil a 

unit wide culture, which is concerned with education and learning. And I thought that was key, 

because it is culture that needs changing if we want to focus on education, which goes beyond 

qualifications and skills, and be transformative and life changing.  

And one way I thought that could be done, is through providing some sort of autonomy, perhaps for 

the headteacher, or for senior managers, in each custodial setting, to be able to decide what is best 

for their learners, to re-eŶgage theŵ. So I’ǀe doŶe a ǁhistle stop touƌ, talked ƌeallǇ fast, aŶd I hope 
to, soƌt of, pƌeseŶt Ǉou soŵe of the keǇ thiŶgs, aŶd I’ŵ ǀeƌǇ happǇ to talk aďout this lateƌ oŶ iŶ the 
break, or wheneveƌ ǁe get a ĐhaŶĐe. As Ǉou ĐaŶ iŵagiŶe, I’d like to talk lots aďout it ďeĐause like I 
said, it’s Ŷot ǀeƌǇ ofteŶ ǁe get out.  
So thaŶk Ǉou ǀeƌǇ ŵuĐh, aŶd I’ŵ suƌe that ǁas ŵuĐh loŶgeƌ thaŶ ŵǇ tiŵe alloǁed.  
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