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I. INTRODJUCTION
A, General Statements

The physical education movement is perhaps the oldest
.of all educational movements.

In order that the reader might fully appreciate the
progress made by physical education after 1900, this thesis
includes a brief history of physical education up to thét
time.

A trend is usually considered an inclination in a
certain direction or a general tendency by which a thing
moves. In physical education, "trend" would not be
appropriate, for the extremes which characterized the move-
ment make it necessary to use "trends". |

There is no attempt to give a detailed history of
the physical education movement, nor to exhaust anv one
phase in the trends of physical education. This thesis
1s an effort to show briefly and concisely whet hes happened
vigmthe‘field of pﬂ?sical education since the beginning of
the twentieth century.

 ?L§; Purpbse §f>Study
‘ The purpose of thls study is to show the trends 1n

-
u

theory and practice of phys1cal educ&t;pn,durlng une flrst_

:-thlrty-five years of the twentieth century, thé I&ctgrﬁ




C. Method of Collecting Data

The material and information were obtained by

analyzing the articles written in the Journal of Health

and Physical Education,l the Journal of Education (American),

.and the Elementary School Journalz from the year 1900 to

the present time; and by analyzing text and reference books
in the field of physical education which had material re-

lated to the magazine articles.

D. Brief History of the Physical Education

Movement up to 1900

The first physical educator was the parent who taught
his son how to throw, to jump, and to climb; and in company
with others, instructed him in stendards of the group fo
whiéh he belonged. Until the Greeks made their contributions
to the world, little was known of the educational beginnings.
Bécords and history show that the ancient Greeks had a

system of education to developvand perfect the body as

-
-
-+

b &lTheﬂJournal of Health and Physical kducation is a
continuation of the American Physical Educatlion Review.
ThHeflatter was discontinued . in 1929, and has since gone

under the name of the former.
y A?Before the school year of 1913-1914 the Elementary
8chool-dournal -was known as the Elementary School Teacher.
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early as 600 B. C.3

It is quite evident that the training of the physique
was an outgrowth of necessity. Primitive man was compelled
‘to be strong in order to survive. lian soon learned that
by being fleet of foot, strong of arm, and long winded, he
was better qualified to hold his own with the strong and to
dominate the weak.

Perhaps the most suitable name to apply to the system
of body training employed by the early Greeks is "gymnestics.”
These exercises consisted chiefly of running, Jumping,
throwing, wrestling, marching, camping, riding, and such
activities as contributed to the training of the yeuth and
young men in military tactics. |

_ In their desire to develop strong bodies, the early
Spartans almost wholly neglected the training of the mind.
Tne Athenian phllosophy was more cheerful., Their highest
ambltion was to cultivate the rlght harmony between mind and
body. The Athenlan system of culture was eventually adopted
‘by many of the other southern Luropean empires, and the
ﬁenmer practices in bvody culture were set aside in favor of
mns1c, art, and act1v1ties of aesthetic nature.

With the growth of aesthetic education, the warring

o 1"'
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_(H”W 3E E Rlce A Brlef Hlstory of Ph s1cal Education.
‘ (New York. A. S. Barnes and Company, 1930).




element became less importent. The Romans ignored the
training of the body 1n order to spend more time in training
the mind.4 Physical power decreased as mental power
increased. This new mode of life permitted the upper class
-of people to live in a lelsurely and lazy style, while only
the slaves were forced to work at heavy labor. When the
Romans had reached a very low level physically, the hardy
teutonic faees of the North began their southern invasions
and their advances marked the beginning of the downfall of
the Roman Empire.

Not long after the Teutons had over-run the southern
empires, they began to yield, in turn, to the proselyting
activities of the young and lusty Christian Church. Parallel
to the rise of the Church was the doéctrine of ascetcism.
This doctrine, which held sway throughout the Dark Ages,
retarded the physical education movement longer and more
'steadfaStly than any other obstacle in the history of edu-
eefion. The commonly accepted belief of this doctrine was
'that the body was-evil and the mind was pure or divine, and
'the body and mind were constantly waging a bitter war agaiﬁst
éagh other, eUnder‘nO'circumstances shoﬁld a person admire,

péffect, or even think of his body in any other terms than

el
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4E A Rice, Brlef History of Physical Educagion.
(New York: A. S, Barnes and Company, 1930, Pp. 55-54.)




that 1t was an enemy and must be subdued at every op-
portunity. Any form of physical activity for pleasure
was frowned upon, and many would torture their bodies for

the sake of their souls. The followers of the doctrine

‘believed that this world was only a place to prepare for

the next, and that no one should enjoy any pleasures, for
he would receive his happiness after death.

The reign of asceticism had hardly established itself
whén a very marked decline began in the health of the
reople. With the fall of the physical standards, plagues
and epidemics swept through southern burope, destroying
thousands and often an entire community of inhabitants
in & short time. Any such epidemic, however, did not
suggest health improvement, but was regarded as a "visit-
atign" and was attributed to the wrath of God or to the
malice of Satan.

The asceticism epoch caused the decline of, and

eventually the abolishment of the former methods of training

‘youth for military service, and, had it not been for the

era of chivalry when the national defense depended upon the
knights, there would have been no orgahized military body
thyppghqut the greater part of the Dark Ages. The decline

of cnivalry and knighthood as a military system began

"Shdfﬁly"aftér the last great Crusade in 1270 and in the




fifteenth century became complete, for the introduction

of gunpowder in warfere, with the increased importance
attached to infantry and artillery, made the weapons and
armor of the knights of no avail. With the decline of the
last agency that encouraged physical development among men,
namely, the system of knighthood, the future outlook for
any type of body training became discouraging.

The period of the Henaissance and the Reformation.
brought'about many drastic changes in the educational
policies. The days of asceticism waned and new leaders
were found in western and northern Europe, Uenmark, Sweden,
Germany, France, England, and Switgzerland. Early in the
sixteenth century, lMartin Luther of Germany, followed
closely by educational leaders in Switzerland, france, .
kngland, and Italy, began organizing educational programs
in which they revived the Greek gymnastics. John Locke
and Jean Jacques Rousseau in the seventeenth and eighteenth
centuries respectively, kept the work of Luther and others
before the public through their writings.5

. The beginningqof‘a so-called modern physical education:

originated.in Germany-under the leadership of Johann

(SN
N

' '®F, E. Leonard snd R, T, Tait, History of Physical

Educagion: (Philadelphia: Lee and Bediger, 1927).




Bernhard Basedow (1723-1790). sasedow was‘perhaps the first
man to combine mental with physical training. another great
leader in physical training in Germany was Gutsmuths, who
lived and worked about the sane time as Basedow. rriedrich
Ludwig Jahn (1778-1852) of Germany, however, was called
the father of popular gymnasties. His organizing of sym-
nastic societies and never-ceasing campaign for physical
training made him an outstanding leader of his time. Adolf
Sﬁiess of Germany advocated adding gymnastics to the  school
curriculum and making such a study a part of the regular
educational program. Per Henrik Ling of Sweden taught
gymnastics with the belief that i& hed a rightful place in
medicine, education, and national defense. Franz iachtegall
(1777-1847) of Denmark was the first educator to introduce
phys?cal training into the schools as an essential part of
the course and to prepare teachers of that subject by offering
systematic instruction in the theory and method of gymnastics.
The types of systems of physical training found in
Lurope by 1900 candbe reduced to three essential forms,
1llustrated by the\%urnerein of popular gymnastic societies .
of Germany, the athletic sports and active games of the
'Englishkpublic schools and universities, and the school

gymnastics of Germany and Sweden.

It 1s more difficult to trace the physical education
movement ip America. The early colonial life of the settlers

* . ¥
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was so taken up with making a living that l1ittle thought

was given to physical education. The first schools vere
largely Chwrch sponsored and naturally, in accord with

the early views of the Church on physical activity and games,
-1little was accomplished to aid the development of the
students. Captain Alden Partridge started a military
academy movement which in a short time became widespread;

it required a combination of military and physical training
of evefy student. Ferhaps the first school to provide for

a systematic course in physical training was the Round Hill
School of Northampton, Massachusetts, in 1823, In this
school the Jahn system of gymnastics was introduced by
Charles Beck and was received with much favor until about
1830 when practically all interest in gymnastics was lost.

A few years later another educational institution was organi-
zed for the purpose of teaching physical training. This one,
the first of its kind, was called the Normal School of
Gymnastics. The leader in it was Dio Lewis; who originated
and taught his own individual system. Hisvplan of physical

o

training was so widely accepted that it supplemented the

Qerman and Swedish systems invmany schobls.6

5o

Several staunch advocates of the German gymnastics

trled constantly for several years to arouse interest

LS i

ket

o 6J F, Willlams, The Pr1n01ples of Physical Education.
. (Phlladelphla. W. B. Saunders Company, 1930).




énough to organize gymnastic societies, and in 1851 succeeded
in organizing the United Turnverein of North America. The
organizing of the Yoﬁng Men's Christian Association in
Boston at the close of 1831 was a definite step forward in
bthe advancement of physical education. The primary purpose
of the organization was to study the sible, but after the
Civil War, Y. M. C. A, directors saw the need of physical
as well as spiritual and menﬁal development and immediétely
made provisions for a system of physical training.

By the late sixties, many leading colleges and univer-
sities had some type of athletic program in which they
engaged in inter-school contests in baseball, rowing, and
other competitive sports. The period from 1870 to 1900
gaVe rise to many societies and organizations sponsorihg
some form of physical activity. The last decade of the
nineteenth century was characterized by much experimentation,
the trial and error method of procedure, the rise and fall
of systems and organizations, and a general complication of
systems and organizations, and a general complication of
'thebriés=and practices of physical education. The saltatofy
develdpmeht of physiéél educafion of the nineteenth century
'W€s;’in a trﬁe'Séﬁgé;'a traii blazer for the dramatic pro-
vgre$s;6f'the"physical education movement during the first

EEi;tj&fiVégyears'of the twentieth century.




’ ~Graduate School).

ITI., TRENDS FROM 1900 TO THE PRESENT
A.‘Definitions

In the beginning; any practice of activity for the

purpose of developing the body was thought of merely as

‘body training. The Greeks used the term "gymnastics" to

designate theilr system of body training, and as with many
other aspects of Greek knowledge and practices, the term
"oymnastics" was adopted and used predominately by other
countries until the latter part of the nineteenth century.
The name "gymnastics" was then supplemented by the
term "physical culture" to correlate with the cultural idea
of all education. Physical culture, however, had to share
its title with "physical training" due to the new trends in
theory and practice by body training. Physical culture
dominated physical training until about 1897, when it began
to decline in favor of ‘the latter, and by 1914 it was used
no longer._ Physical training then reigned from 1898 until
1909, when it begdn to give way to a new title, "physical
éducatibn," By 1925 physical tfaining disappeared and
ghysiéél education has ever since been fhe name accebted
ahd applied by all educators.l

40

S

_ lRuth'Elliott, "The Organization of Professional -
Tra}ning in Physical Education in State Universities, ("Col-
umbia Press, Columbia University, Contribution to Education,
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In orﬁer that the reader might have a clearer under-
standing of the terms, physical culture, physiéal training,
and physical education, and the significance attached to
each, the opinions of various educational writers and
‘authorities are quoted.

1. Physical Culture. As previously stated, the term

"physical culture” was applied to physical activity and bodyi
training to correlate with the cultural idea with which
all educational subjects were taught.
"Physical culture did not seek to gain spiritual
excellence nor to acquire the recorded wisdom of the

world . "@

"The primary purpose of physical culture w%s to
develop a strong, robust, and symetrical body."

2. Physical Training.

"Physical training is putting into use all parts
of the body so that no one part shall be used at the
expense of any other part, but so that all shall receive
a sufficient amount of execrcise to enable all of the
functions of the vital organs to be performed har-
moniously and healthfully."4

2Willlams and- Morris, Physical Education, (Philadelphia:
W. B. Saunders Company, 1917}, p. 27. .

3R M, Slmpson Elementary School Teacher, (1913-1914)
Pp. 221-285.

. 4.t:saroness Rose Posse, "How Physical Education Affects
the Welfar on the Nation," American Physical Education
Rev1ew, October 10, 1910, p. 494.
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"Physical training is the supervised practice of
muscular exercise under conditions which tend to pro-
mote the health of the puplls, insure normal growth,
and develop motor control,"®

"Physical training means the exercise and the
training of the motor powers of the body, carried on
primarily for the sake of health, descipline, or
pleasure. The term implies something systematic or
regular, done intelligently according to hygienic
principles."6

3. Physical Education.

"Physical education is the contribution to the
general complete education provided by psychomotor
activities, malgly, the larger more fundamental muscle
nerve centers

"Physical education is the education in general
approached from the viewpoint of necessary physical
support to intellectual and moral excellence."8

"Physical education is that phase of education
which 1s concerned, first, with the organization and
leadership of children in big muscle activity, to gain
development and ad justment inherent in the activities
according to social standards; and second, with the
control of health and growing conditions naturally

High

SWilliem A. Stecher, Educational Gymnastics for Junior
Schools, (Phlladelphla. J. J. McVey, 1918}, p. 1.

(Ann

6W P. Bowen ,» Teachers Course in Physical Training,
Arbor: Geopge Wahr, Publisher, 1917), p. 1.

"Wood and Brownell, Source-book in Health and Physical

Education, (New York: Macmillan Co., 1925), p. o8.

8e, H. Reisner, "Physical Education in our Changing
Philosophy of Life," The Discobulus, March, 1924, p. 8.
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associated with the leadership of the activities so
that the educational process may go on without growth
handicaps.™"9

4. Summary. Physical culture, although taught with

certain health aspects in mind, was counsidered impractical

~from the modern viewpoint. Health was thought of in terms

of strong, well developed muscular and symumetrical bodies.
Physical training, however, was taught on a more scientific
health basis. Perhaps the chief distinction between physical
culture and physical training was tuat physical training
included all of physical culture and psychic and psychomotor
training as well. Physical education has a wider meaning
then physical training, as it includes all of it along

with the knowledge of the principles that should guide such
training. "Physical training gilves the hygilenic results

anq the development that i1s desired at the time, but physical
education does this and also prepares the individual to

carry on his own physical training and that of other people.mlO

9Clark W. Hetherington, School Program in Physical
Bducation, (New Yeérk: MacmiIllan Company, 1922).

- 10H. P. Bowen, Op. Cit.
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B. Factors Influencing the Trend of Physical

Education

1. Systems of Physical Education. By the beginning

of the twentieth century, the United States was a melting
@ét for all of the Buropean systems of physical education.
BEach school, each society, and each organization had its
own system of physical education. Virtually, there were
just as many of them as there were physical instructors;ll
Of all the systems practiced in the United States,
there were only two whichlhad any significant influence
upon the trend of physicél education, The two great systems
which have competed for world leadership are the Cerman
and Swedish.12 The German system, founded by /. L. Jahn
during the time of national depression, owes its origin,
accnrding to some authorities, to the conviction that a
people,‘in order to hold its -own among rivals, must be
sturdy and pétfiotic.l3 The Swedish system, founded by Ling,

lacks aii the emotional elements cheracteristic of the

-
.
-

1lEimer Berry, "Various Systems of Physical Zducation,”
Journal of Health and Physical sducation, Vol. 2 (1931)

.. 121pid. Pp. 54-55.
“v* 186arl Meisr, "The Use of Instincts in Physical Education-
Problem of the Physical &ducation Virector,” Mind and pody,

% "

Vole.2,(1914), Pp. 334-345,
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- German system. Its purpose is the development of the bodily
faculties in the most economical manner, eliminating every-
thing that has no recognized value from the physiological
standpoint. If folloﬁed strietly, it is never play, bdbut
always a conscious effort toward a conscious end .14 It
might be well to mention anothef system; although not an
important, it has some values that were adopted by others.
This is the Delsarte system, which aimed to develop graceful
bearing and movements. It had its origin in work given in

a school for actors, but it became popular with other people
as well,

Ior nearly a generation after 1900, great dissatis-
faction was shown toward the prevailing systems of physical
education by the American people. liany looked forward to the
time‘when the old systems of gymnastics would be comblned
with athletics. Up until that time oﬁly a few schools had
attained»this ideal, because most of them had fallen victims
tq é monotonous program of gymnastic drill} 6r to unrestrained
or éﬁer-étrenuous éompetitiveﬁathletics.l5

The secret of the failures of the physical education

. 14Carl otto Meier, "The Use of Instincts in Physical }
Education Problems of the Physical tducation virector,” Mind -
and Body, Vol. 2 (1914) Pp. 334- 345,

153 N. Whittier, "Physical Training for the Mass of
Students, ) Amerlcan Phys1cal hducation Rev1ew (1904) p. 24.

e
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systems was the attempt to introduce into American schools
foreign systems of gymnastics and physical trainihg.

The system of gymnastic employed in the classroom was
characterized, in the meain, by formal procedure. An example
ef the formal classroom exercise is as follows:

All pupils stood at attention beside their desks; at
the count of one, the pupils raised their arms parallel to
their shoulders; at the count of two, arms were extended
above the head; on the count of three, arms were lowered
back to position parallel to shoulders; and on the count of
four, arms were dropped to side. This and similar exercises
were repeated many times. On the playground, the pupils
engaged in "scrub" games of their own device, free from
formal count and direction of the classroom teacher.

lFrom 1900 to 1910, the United States was an arena
of contests between the £Znglish athletics end the German
of Swedish syetems of gymnastics, but when America attempted
to adopt any of these forms, meny difficulties were immedi-
;ately‘encountered gecause they were foreign and not native.
It was necessary for a system of physical training to be-
come Amerlcanlzed before it could secure and hold a welcome

place 1n the educatlonal programs. The foreign systems were

not founded on Amerlca s story or tradition.16

"= "T16F.'N. WHittier, op. cit., Pp. 23-24.




Throughout the same decade, while there was so much
confusion of i1deas and of the methods and practices of the
various systems of physical education, athletics, as if
guided by some unseen'superior hand, rose to a great height
in the physical program. The English athletics plan had
ihconspicuously crept into the American educational progranm,
and was either adopted outright or it gave rise to modified
activities the Americans thought their own.

V&t was when calisthenics formed the largest single item
in the American program that they largely determined a system;
and the decline of gymnastics with calisthenics caused the
use of "systems" to decrease rapidly. Physical programs
from 1910 to the present time have been characterized by an
ever increasing practice of play, games, athletics, and rec-

. reational activities. Up until 1930, most school gymnasiums
were equipped with gymnastic apparatus, but in practically
évery'insfance the apparatus has been stored or pushed aside

‘ in~fa§or of play and competitive athletics.

| Although ﬁsysﬁems" of physical education was ever a

‘Sﬁbject‘of much discuséion, dOubt, and criticism, and Dow
entirely out of use, the modern physical'program owes its
{rﬁﬁkfiﬁ'the educational world to the pioneer "systems."

' 'B. Organizations.

‘e Amateur Athletic Union of the United States.

“Eﬁ*éﬁéiiﬁing the organizations which have influenced the
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trends of physical education during the first thirty-five
years of the twentieth century, it is necessary to mention
first the Amateur Athletic Union of the United States.

Although the A. 4. U, was orgenized in 1888, its
importance was not fully realized until after 1900. Immediate-
ly after the organization of the A. A. U., its officers
launched a campaign for public playgrounds and athletic
fields. Their efforts were not in vain, for in 1906, the
Playgrouhd and Recreation Association of America was organized,
The A. A. U. was also directly responsible for the institution
of the first public baths in America. Before 1900, very few
factories, mercantile establishments, or firms sponsored any
form of a physical education program for their employees,
but dite to the influence of the A. A. U., the movement
gradually spread until at the present time there are very few
industrial concerns that do not have a program to provide
recreation for their employees. This is very significant
not  only to students who attend school and to people who be-
long to athletic clubs, but to laymen and business men also
who now have opportunities for recreational activities.

In. contrast to the disorderly status of physical edu-
cation;programs, athletiC”leagues,hclubs, and societies at
the beglnnlng of the twentieth century when each had its own
set of’ governlng rules,; the A, A, U hes made possible and

compulsoryj unlform rules which govern all physical education

Vs’ximx Lok

M
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and athletic organizations. Practically all athletic clubs

and schools in the United States are members of the A. A, U,17

b. Playground and Hecreation Association of America.l8

The campaign for public playgrounds in America by members of
the A. A, U. set the stage for one of the most progressive
organizations ever to be devised in the history of physical
education. Playground enthusiasts from all over the United
States met in Washington in 1906, and ofganized the Playground
and Hecréation Association of America, electing Luther Gulick
to act as its first president. Its major aim was to provide
supervised leadership, playgrounds, and playground equipment
for children. Later the organization extended its provisions
to take in the youth as well as the children. From a few
sand boxes, back yerds, alleys, and closed streets, the play-
ground movement has.grown until now Qractically every city
and town in the United States is providing playgrounds, parks,
ball diamonds, tennis courts, golf courses, swimming pools,
etc., not only for children but for adults as well.

ThHe advent of ghe,playgrounds was, perhaps, the most
important faétor'inlphe decline of formal gymnastics. Very -
few people'enJQYed the rigid training or exercise the gym-

nastics provided, but instead preferred the more enjoyable

[ e e
ALy AN

@77+ 17spalding's Library, iumber 117R (1933), Pp. 11-16.

BGACRIAAN, TR oot e w0 e L
- Lxlvﬁoie will be said about the playground movement in
~Section I+, B, |
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gemes where competition was keen.

¢c. Young Men's Christién Association. Another
great organization that did much to influence the trends of
physical education was the Y. M, C. A. It was founded in
1851, for the purpose of studying and teaching religion.
The Civil War revealed that this training alone was insuf-
ficient, and the Y. M, C, A, modified its program to include
training which would improve the mental, spiritual, social,
and physical condition of young men.

The Y. M, C. A.'s activities did not provide for the
mass of people until after 1900. Before that time,‘the
organization was confined chiefly to larger cities, but now
almost every citizen in America lives near enough to a local
unit that he may have access to its provisions if he SO
desi?es.

During the i#World War, the Y. M. C. A, provided a large
number of physical directors for the United States Army
training camps.

‘The progressijgness of thé organization has been shown
‘by the modification;of its programs and objectives throughout
_all the years ofvits existence to meettthe needs of changing
”sociéty.‘ |

h ’fhé,mbst‘recent objectives set up by the Y. M. C. A.
{gre:‘“?Tb'promote by means of exercise, recreation, and

educgtigg,hthe\highgsp_physical, mehtal, and moral efficiency

wiingd mrl
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of men and boys essential to the development of the best
type of virile Christian manhood.m19

d. American Olyﬁpic association. The American
Olympic Association is éffiliated with the Lational Olympiec
Association for the promotion of competitive games, sports,
and athletics among all civilizea countries of thé world.

The Olympic games were revived in 1896 after being
abolished in 394 A. D. &=Zvery four years the Olympic games
are held and all nations are invited to compete. These games
form an inspiration for thousands of athletes to live health-~
fully, train carefully, and adhere to the moral and social
codes in accord with the standar.s of the day.

The Olympic athletes carry back to their own countries
and comnunities, the spirit of good fellowship, loyalty,
fair play, and earnest effort.

Rulers and leaders as well as educators see the value
of international athletic contests, not only in thevlight
of physicalkeducation, but also as an agency f&r bringing
all nations into compglete harmony with each other.zo

: e. The National Collegiafe Association. The

" National Collegiaté Assoclation was organized for the purpose

‘1E.fA. Riée, A Brief History of Physical iducation.
- (New York: A. S. Barnes and Company, 1930).

, Zoﬁ%race-Butﬁerwbrth}ﬁ"Histofy-of-the Olympic Games,"
- Mind and Body, Vol. II (1904-1905), Pp. 93-97.




of placing all athletics under faculty control, standardizing
the rules &nd regulations governing intercollegiate competi-
tion, and for the promotion of clean, wholesome physical
activities.?l

f. State Athletic associations. Any high school
holding membership in its state athletic association is
compelled to adopt all rules and regulations set up by it;
and any.school failing to do so automatically loses its
eligibility standing and membership. Some of the more im=~
portant rules muny schools must reguire their athletes to
abide by are: they must be regularly enrolled in grade 9,
10, 11, or 12; they must not be over 20 years of age; they
must be passing in three solid subjects, and pass a physical
examination. The association probably owes its origin to
the fact that many schools with young, small, and inexperienced
boys‘would compete with teams using boys that were over age,
and often professionels. The unfairness of competition and
the degrading sociél and moral contact caused by such com-
petition made it iﬁperative,that some systematic regulation:
be made and enforqed. |

g. national Federation of State High School

Athletic Associations. This organization originated as a

2lg, A, Rice, op. cit., 181-199. |




result of pressure brought to bear because of the diversified

rules and regulations by which individual states carried on

“their inter-scholastic athletic progrems. 411 states be-

longing to the federation have practically the séme rules

concerning the eligibility of athletes. Under this situation

schools of one state can compete with schools of another on
22

a fair basis.

h. aAmericen Physical =@ducation Association. The

American Educetion Assoclation is an organization that deals

largely with the educational phase of physical education. Its

major purposes are to do research work in this field and to
23

formulate educational aims and objectives.

i, Other Organizations.

(I) Boy Scouts of America

(II) The Department of School Health and

Physical Education of the N. B, A,

(III) The lNational Orgenization of Women's

College Directors of Physical Education

(IV), The National Organization of lMen's

College Directors of Physical Education.

28

Spalding' Library, Number 117R (1933), Pp. 11-16.

~ B%g, A. Rice, op. cit., Pp. 181-199.
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(V) The Society of State Directors of

- Health and Physical Education.

(VI) The Society of City Directors of Health
and Physical Education.

There are many other organizations which have had
considerable influence on the trend of physical education,
but they are in a sense, duplicates of the ones mentioned
in this unit.

3. Aims and Objectives. YThe aims and the objectives

of educational procedures have often been used synonymously,
making it difficult to distinguish one from the‘bther.

An aim is the major purpose, and the objectives are
sub-divisions of the aim, or guiding princinles, upon which
& program is based and administered.

,"Alm is to denote direction, general purpose} obiectives
mark out the specific points along the way, all of which
contribute to the reaiization of the aim. The aim, however,

is never realized, and only the objectives are within the

bounds of practical acqomplishment."24

Throughout this chapter, several sets of objectives
of“physical;education are quoted from various sources to
show how ‘the educational theories influenced the methods

\ Ly -
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: 24$ F. Willlams,‘Pr1n01ples of Phy51cal Education.
QPhiladelphia.b;W b Saunders Company, 1927), p 291.

1-.




and practices of physical education.
"The object of physical training is to put the will

into the muscles. It is to give one such control over all

his muscles that each. act performed by the body is performed
by all the muscles that nature has provided for the pur-
pose."25 The above objective indicates one of the earlier
theories in regard to physical education. The major pur-
pose was to develop the muscles of the body. The mind was
given hardly any consideration, and, consequently, the
physical aspect was developed at the expense of the psychic.
"l. Stimulation for the growth of the body in
general, and the development of the vital organs in

particular.

"2. The development of strength, quickness, and
agility.

"3. The removal of bodily defects or conditions
_ brought about by school life.

"4, The increasing of vitality, so as to give the
body that resistence against sickness which is needed
to live well,

"S5. A general basic training of those psychic
powers which are necessary for the growth of the will
power, and which are recognized as obedience, submission
to rules and order, perseverance, courage, self-
reliance, and self-control."26 :

25y, T. Harris, "Observations on Physical Training in
and out of School," Journal of Education, Vol. LVI, No. 25

26W. 4. Stecher, "The Objects and Methods of Physical
Training in‘Primaryaand‘Grammar,Schools~—from the Stand-
point: of the Physical Trainin, Teacher,” Jourrnal of Edu-

~cation. Vol. L, No. 20 (1904), p. 327.
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Here again the greatest emphasis in physical education

was placed on physical development. The only reference

to mental development was in that phase which aids in

muscular control.

"1, The aim of physical education should be the
furthering of the normal growth of the child by
developing and strengthening its body and by favorably
influencing the growth of its mental and moral powers.

"2. Physical training should begin with the first
school year, and continue throughout school life.

"5. At least one hour of bodily exercise per day
is necessary for health.

"4. All parts of the body should be exercised
during a gymnastic period, and stress places on
postural and breathing exercises.

"5. School instruction should be supplemented by
other bodily exercise like swimming, skating, hiking,
sledding, etc."&7
In more recent aims, educators stress the development

of the moral and mental powers in almost equal proportion

to the physical.

"l. Vevelop social relationship by appropriate
group activities, particularly games and athletic sports.

. "2, Develop self-confidence, self~-control, mental
and moral poike, good spirits, alertness, resourceful-
‘ness, decision and perseverance, courage, progressive-,
ness, and initiative.

“BQ'Promotexérganié development, conserve health,
and .provide a 'fair degree of strength and endurance.

X 37WrﬁA,'Stecher,.ﬂModern VieWpoints Hegarding Physical
@dugation,ﬁ-:AmericanJ?hxsical,ﬁducation Review. Vol. XXIII

(1918), Pp. 2285-231.
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"4, Engender in the youth an intelligent and
healthful interest that shall lend to lifelong interest
and practice, forms of active exercises which favor

physical efficiency, mental sanity, and stimulating
social contact."?B

The seven cardinal principles as adopted by the

National Education Association are:

Sound health
dorthy home membership

Mastery of tools and technique and spirit of learning
Vocational effectiveness

Wise use of leisure .
Useful citizenship
Bthical character

Physical education contributes directly to all of these

seven objectives. The general aim in education can also

well represent the aims of physical education. Physical
education is education.

Sound health.

Certainly the superior physical education

program functions for sound health,

Worthy home membership.

Through the development of

play and gemes, physical education can function directly in
building up a proper home life and relationship.

‘Mastery of tools and technique and spirit of learning.

Constantly, the combetitive idea of games and sports is

used in the learning process.

- Vocational effectiveness.

T

Having a job and doing well

281ye Aims and Scopes of Physical Education," American
Physical Education Review, Vol. XXV (1920), Pp. 259-261.
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by it is essential to being a good citizen.

Wise use of leisure. The ﬁrdgram of physical education
that includes plays, games, sports, and athletics certainly
functions directly for development of the skills, habits,
and hobbies that shall be useful in later 1life and are
essential for the use of leisure time.

Useful citizenship. Through the motivating power of

games and highly organized athletics, the whole program
functions directly toward the building of useful citizenship.

Ethical charscter. Here again the physical education

program is a positive laboratory for the training of ethical
character.zg

The aims branch out to include a multitudinous array
of objectives. Not only the body, but the mind and all
those characteristics which contribute to ideal character
are teken into conéideration.

It is noticeable that after 1920, group activities,

- such as games and athletics, were substituted for the more
z_orwless:formalugympastics‘which were previously used as a

._gqusnto accomplish the purpose or intentions of the aims. ,

o T“ngames E Rogers "The Seven Cardinal Principles
and Physical mducatlon, Journal of Health and Phys1cal
‘FEducaﬁion, Vol EI (1931) No.-l, p. 9.




Develop the instinct.
Train the human will.

"3, Develop attitudes of attention and concentra-
tion. -

"4, Train for control of emotions.
*5. Train or develop mental attitudes,"90
For the first time aims deal with the instincts of in-
dividuals. Until the second decade of the twentieth century
little thought was given by physical educators to the instinects
of the children whom they taught. It is natural for a ce¢hild
to run, throw, jump, ¢limb, etc., but very few physical
programs were so organized as to consider these instinctive
activities. Therefore, programs were organized to bring out
and develop the natural talents and instincts of childreq.
gecording to the objectives set up by C. W. Hetherington,
a physiéal education program should stress leadership and the

training of children in intellectual, neuro-muscular, and

organic activities, and the development of social relations

by adjustment.3l

<

B x .

30william H. Bﬁrnham, "The Newer Aims of Physical Educa-
tion and Its Psychological Significance,”™ American Physical
Education Review, Vol. 27 (1932}, pp. 1-7.

-5 °‘glark W. Hetherington, "The Objectives of Physical

Eﬂqaatiqn,?a American Physical Education Review, Vol. 27
(1922}, pp. 405-414.
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To develop citizenship in terms of:
a, personal qualities,

b. social qualities, and

¢c. character.

To promote physical growth,

To promote mental growth.

To promote health.

To correct physical defects.

To provide leisure time activities,"32

A program of the newer objectives of physical education
tends to perfect the body, develop the mind, maintain health,
correct bodily defects, and to provide leadership and facil-
ities for leisure time activities. With the increase of
machine power and less need for man power, it became necessary
to provide means by which idle and unoccupied citizens could
spend their leisure time in some ethical and enjoyable way.

®)]. The program of interscholastic athletics in
secondary schools should be so organized and adminis-
tered as to contribute to health, leisure time, citi-
zenship, and character objectives of secondary education.

"The aim should be to develop sufficient skill in one or
more sports among all pupils to provide enjoyable forms
of recreation in later 1life.

"2, All athletic competition should grow out of
and form an integral part of the physical education
program of the high schools. .

"3, The *administration of all athletic contests in

the high school program should be entirely controlled by
" properly constituted school officials.

_ 32Charles L. Bowdlear, "An Analysis of the Aims of Physi-
.¢al Education,” - American Physical Education Review, Vol. 31
1926}, pp. 9592-595,
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®4, Fair play, generosity, courtesy, self-control,
and friendly feelings for the opposing school should
not be sacrificed in the desire to win."33

The objectives of‘physical education now seem to in-
clude criteria for organizing athletiecs within the school.
Not only do the objectives set up criteria for high school
team organization and interscholastic competition, but for
the moral and character viewpoint and the end results.

®*}, The aim of physical education is to develop
through total-body activities, primarily on the play

level, the physically, the mentally, and soc1ally
1ntegrated and effectlve individual.

"2 The remote objectives of physical education:
" a., health,
b. worthy use of leisure time, and
¢. ethieal character.

: "3, The intermediate objectives of physical
education:
: -a, organic development,
b. neuro-muscular development
¢. interpretative-cortical development and
d. emotional-impulsive development.

"4, Immediate objectives of physical objectives:
'~ a, physical changes,
b, habits and skills,
e, knowledge and insights, and
d. ideals, attitudes, and appreciations.m3%

In the most recently formulated objectives, emphasis is

placed on complete development

of‘the individual.

, 555. B. Edmonson, *The . Objectlves of Physical Edusation,"”
Jburnal of Health and.Physical Educatlon Vol. 2, No. S (1951)

34'Kar1 W. Bookwalter, "The Objectives of Physical Educa-
~tion,"™ Journal of Health and Phy51cal Educat1on, Vol. 5, No. 2
. (1954}, pp. 26-27 and 55,




The body, the mind, and all that is associated with them

are given equal consideration in the physical programs.

Summary. Aims and objectives are set up to guide and

direct the procedures of physical education programs. The

changing civilization causes the needs and desires of the

people to change. rhysical education aims to meet the needs

of the people; therefore, when new conditions arise, new

aims and objeetives must be formed to direct the new pro-
cedures. '
During the first decade of the twentieth century, the

- aim of physibal education was to develop the muscular body.

strength, en-

The major objectives were to develop speed,

During the following

durance, agility, and the vital organs.

decadé, educators came to realize that studeﬁts who partici-
pated in phys1ca1 act1v1t1es were usually healthier, and more
1nte111gent than those who did not take part in physical ex-

erclses. Sinee there was proof of the value of physical

act1v1ty, obJectlves changed so as to provide training of

: . the mlnd Later, educators sew the need of health work in

a

physieal educatlon,‘and,by 1920, most objectives included

health tralnlng as a large part of physical education.

?t‘c

“To sum up the trend in aims and objectives of physical

“édication in the order of their oceurrence, the list would

Y

‘be-as follows:
AR T

1. Muscular development
) m,:‘?i ST :
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2, Mind and body development.
3. Character devélopment.

a. Moral.
b. Aesthetic.

4. Health.
5. Recreation.
6. Health, physical, and moral instruction.
7. Formation of worthy habits.
_ 8. DPlacing physical education in education.
4, War. Immediately after the United States entered
the World War, many secondary schools and colleges instituted
a type of military drill in place of the regular program of
physical training or combined military with physical training.
The enroachment of military drill into the physical pro-
grams caused a great deal of anxiety among school officials
and parents, Some authorities held that military drill
should become a regular part of the curriculum,.39 It was
found, for the most part, the advocates of military drill in
the schools were misguided amateurs in the field of military
affa1rs.56 g
4 The war caught the united States totally unprepared as

far as any definite policy or system of physical education

S

55Ereder1ek’s. Camp, "Abstract » bchool Review, Vol. 25
LlQl?I, ‘p. 5424

Sﬁnﬁwarﬂ.ﬂ. Begrcot "Phy31cal Educatlon versus Mllltary

J?ﬁﬁfnﬂngy“*ﬁmarlcan Ehy31ea1 Bducation Review, Vol. 22 (1917),




was eoncerned.®’ The methods of physical training were

No two schools had the same type of program.

not standards.

Health and corrective education were rudimentary in the

physical department. Very few skilled or trained instructors

held positions in the secondary schools. Statistics show

that more than thirty per cent of the men of military age who

were drafted during the war were re jected from military ser-

vice because of some physiecal defect.38 Most of the defects

were of such a nature that they could have been remedied or

cured by a well-directed program of physical training.

As soon as the men of the united States were enrolled in

the army, they were sent immediately to some base training

camp. At these camps the soldiers were drilled in military

tacties, but physical training was given even in excess of

The men were compelled to go through

military training.

certain calisthenic and gymnastic exercises, but most of the

training hours were spent in military drill, wrestling, box-

The men at the front when

ing, running, and athletic games.

not in actual fightlng, participated in a huge physical train-

ing program. The need for expert physical directors dralned

the resources of the American colleges and Y. M., C. A.'s.

37Dr.h J. E. Raycroft, "Suggestions for the Colleges from
the Army Experiences in Physical Training," American Physical
Edueatlon Rev1ew, Vbl._24 (1919), Pp. 264 2771.

| 58Charles W. Savage, "Tessons from the War for Physiecal
Eduecation in Colleges,™ American Physical Education Review,
Vol. a4 (1919), pp. 180~190.
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Lvery person who wasg skilled in physicel training wori was
in charge of the physicel program at some camp.

The war caused some very important changes in the practices
ot physical training. "he men in the armies needed Physical
tiéining to get into gdbd Tighting condition and also to
keep in condition. Previoug to this, conditioning the body
had not pvecnn thought of éxcept bj athletes and tvtrainers.

The lessons tauvght by the war established in the mindsg of
maiy people the truve value of physical edvcation. To make
a good soldier, or a good citizen, a man must be physically
rit. Military treining slomne cennot do this; theretore,
physical training is absolutely necesgary and siouvld come
Tirst in‘any physicel program.

ihe countries whose armies in the Viorld War were round
best prepared did not give military drill in their schools.
On_the cdntrarty, They gave'an apundance ot physicel train-
ing.agJ

Physiéal %raiﬁing never Defofe‘reached the peax it did

on the tighting front, due, primarily, to the fact that

-~

physical fitness was-considered the foundation of all success

inhWar.QO‘ Some of the inflvences of this fact upon physiecal

99Eerl H. Lee, "Physical versus Iilitsry Training,"
American Physical Education Review, Vol. 22 (1917), pp. 305-308.

N QQLﬁﬁhé?“H.JGulick,»"Physical”Fitness in the Pighting
Armies;"™ American Physical Education Review, Vol. 23 (1918),
P - B4 12B5Z, LT -
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training were the evident rise of interest in exercise of

the military type, rapid depletién of the field of men
teachers and directérs, emphasis in the army of physical
education for every man, presentation to the country of a
plan to adopt, and proof to the world that physical educa-
tion can produce results.4l

Other influences of the European war were the widespread
interest in preparedness and the organization of bodies of
men for the purpose of physical and military training.

Military drill, while not the best thing for the youth
of America, at least set in motion some good ideas as to what
should be done for the training of young men and boys in this
country,42

The war showed with brilliant demonstrations, the gains
that might be secured through an intelligent and adequaﬁe

physical education program.43

Summary. The war, while one of the greatest tragedies

:0f the present century in many respects, was one of the most

-

41W. P. Bowen, "Phe Influence of Wer upon Physieal :
Eduecation," Amerlean PhyS1cal Education Review, Vol. 24 (1919),
pp. 92—99. LR

4zcnar1es . Savage ;R. eit., pp. 180-190.
4-5T1:mmas H. Storey, "War Fime Revelations in Physical

Badueaticn,™ Amerlean Physical Educatlon Review, Vol. 25 (1920),
Pp. 47 "52
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important events in the history of modern physical educa-
tion. Before the war, physical educators were handicapped
with insufficient knowledge, non-specifie eriteria, and
inadequate time and facilities to direct a well-planned
program of physiecal education. Health instruction and phys-
ical examinations had not been thought important; consequently,
many students participated in physical activities which were
more injurious than beneficial to them.
When the soldiers returned from the front they were
nervous and craved physical activity, which was supplied in.
some measure by the athletic and recreation clubs. The sol-

diers not only led active physical lives, but influenced others
to do likewise.
In the move for preparedness against any future emer-
gency, many of the states of the Union passed laws compelling
all schools to give a course in physical education under the

supervision of qualified instructors. Many of the states also

. pessed a law that made it necessary to hire a state director

of physiecal education. Along with compulsory physical educa-
tion eame the department of health education. Doctors and

nurses were employed to examine school children for physical

4defect3~and"ailments.» In short, the war revealed the laxity

of&thefwhysiéal education programs and the intense value and

necessity of physical education for the welfare of the nation.

Fhyeic
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5. Health, Health education and physical education
are two great fields which to some extent overlap. Phys-
ical education makes many contributions to the field of
general education through physical activity, while health
education contributes to the physical and mental welfare of
the c¢hild through other avenues as well as through physical
activity.44

It might be well at this time to define several terms
used in a health and physical education program which are
often confusing:

HEALTH EDUCATION is the sum of all expériences which
favorably influence habitis, attitudes and knowledge relating
to individual, community, and racial health,

SCHOOL HEALTH EDUCATION is that part of health education
that Fakes place in the school or through efforts organiéed
and conducted by school personnel,

FUBLIC HEALTH EDUCATION is that part of health education
that-tékes place in the home and community.

HYGIENE is the applied science of healthful living; it
prbvideé the basic séientific knowledge upon which desirable
health praetices are founded.

*%_&SANITATION:is fhe application of scientific measures for

improving or controlling the healthfulness of the enviromment.

p} e , ‘ o
o “44c; E. Turner, “Health Education and Its Relation to
Physigal Edueation,®" Journal of Health and Phys1ca1 Educatlon,

'Ybl. 2 LIQSl}, pp, 5-3.
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HEALTH in the human orgenism is that condition which
permits optimal functioning of the individual, enabling him
to live most and serve best in personal and social relation-
ship.
HEALTH INSTRUCTION is that organization of learning
experiences directed toward the development of favorable
health knowledges, attitudes, and practices.

HEALTH SERVICE comprises all those procedures designed
to determine the health status of the child, to enlist his
co-operation in health protection and maintenance, to inform
parents of defects that may be present, to prevent diseases,
and to correct remedial defects.
HEALTHFﬁL SCHOOL LIVING is a term that designates the
provisions of a wholesome environment, the organization of
a healthful school day, and the establishment of such pupil-
teacher relationship as gives a safe and sanitary school,
ravorable to the best development and living of pupils and
teaehers.'
~ HEALTH EXAMINATION is thatvphase of health service which
seeks through an examlnatlon by physicians, dentists, and

cther quallfied speciallsts, to determine the phy51ca1, mental,

and. emetlonal health of an 1nd1v1dual 45

. ,.1,u f._'“.v) \;, “

BBy 'ooﬁ and c. L.;Brownell, Souree Book in Health
and Physieal~Eﬂucaiion, (New York: MNacmillan, 1925], P. 97.




The first introduetion of physical training in educa-

tional institutions was largely és a health measure.46

Physieal training in its best sense, is nothing more
than applied physiology and hygiene, and the soundness of
the theory depends upon the realization of the practice.47

A vital relationship exists between health instruction

and activities in physical education, and the achievement of
48

the general objectives of secondary education.
The'shortsighted view sees physical education only as
it concerns itself with competitive sports, etec., but the

broad-minded physical educa®%ion poliey lays the emphasis

49

squarely on health. Prom the point of view of hygiene,

every form of exercise and every method of instruction must

be considered with regard to healthful development.so

46 merican Physical Education Association, "Definitions
of Terms in Health Education," Journal of Health and Physical
Bducation, Vol. 5, No. 10 (1934}, pp. 16-17,

47D. A. Sargent, "The Field of the Department of Physi-

cal Training in Educational Institutions in the Development
- of Public Hygiene," -American Phys1cal Education Review, Vol. 18
(19151, pp. 146-153, .

o 483} L. €Clement, "Standards for Health and Physical
‘Edueation,' dJournal of Health and Physical Education, Vol. 4
(1935), Pp. 26- 27.

3 49w1111am Probken, "What Should the Health Education
*Program.Accomplish° ® Journal of Health and Physical Education,
Vbl.i4 (1933}, pp. 26-57 and 59.

Eauc {.u5qnlnm H, Burnham, ®The Hygiene of Physical Training,"
\lﬁﬂrigapbrhxsical RBdueation Review, Yol. 14 (1909), pp. 467-468.
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*Physical education is not a 'subject' to be compared
with high school 'subjeects,*' but é general method having many
possible subjects of its own; 1ts program may be as wide as
the entire mental education progrem. Physical education is
education by way of or through physical means."51

- The general recognition of the paramount importance of
health and physical development is now sufficient to cause an
appropriate diffusion of health and physical education activi-
ties throughout the entire elementary and secondary school
program.52

A department of health and physical education should be
madé up of the following:

1, Medical examination.

2. School nursing service with follow—up
work, home visits, etec.

3. Dental and ocular service.
4. Natrition activities.
5. Hygiene, safety, and first aid.

6. Physical education.53

-

RO

51Erederick Rand Rogers, "Physical (and?) (or?) Health
Education,"™ Amerlcen Phy31ca1 Educatlon Review, Vol. 23 (1928},
Pp» 299 -307 [

. 52 dohn R, McClure, "More Complete Living through Physical

and Health Educatlon," Journal of Health and Phys1ca1 Education,
Vbl. B ¥ (1950), PP, 3-6 and: 40.:3»‘, ‘ ;

’P
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55]& MZ Mhrﬁney, “The Organization of a Physical and Health

Edueation Program,™ American Physical Education Review, Vol. 34
(1929), pp. 3-6,
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~In health, as elsewhere, training is necessary for
habit formation.54 Health 1is not'an end in itself, but a
means to an end, The same might be said for physical education.
Sinece neither physical .nor health education is an end, but a
means to an end, physical education is a means or device by

which health can realize the end. Health, therefore, is the

desired result of physical aetivity.

The ten cardinal points in the platform of health and

physical'education are:

1. An adequate health examination and a comprehensive
protection program for every school child to include control
of communicable diseases, healthful school environment, and
hygienic standards in the entire curricular and extra-cur-
riecular life of the school.

2. A program of health and physical education based on
the nature of man and the evident needs in American life,
and dedicated to the health, happiness, and character of the
American people.,

&, Adequate indoor and outdoor facilities in every
school, and adequate time in the eurriculum.

4. Co-ordination of community effort in policies,
finances, and the use of facilities for programs of health,
‘phys1ca1 eduecation, and recreation. _

5. Health instruction based upon scientific materials,
progressively arranged throughout the grades and upper school
and dlrected toward personal accomplishment and school ideals.

| 6. Establlshment of procedures for the scientific
.¢lassification of participants to insure the best educative
results.

vvvvv

| 540. E. Turner, "Health Education and Its Relation to

Phy31ca1~Educatlon, Jburnal of Health and Physieal Education,
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7. Professionally trained and aceredited supervisors
and teachers for all branches of the health and physical
education program, including the coaching of athletic teams.

8., Promotion of the idea of play and recreation as as-
pects of the finest living.

9. The accreditation of health and physical education
in the high schools and colleges for graduation and acceptance
of such credits from high school for college entrance.

10. The organization and administration of health and
physical education in the schools as a single, exeecutive
department.

Summary. Physical training or physical education has
always been thought of as a health measure, but, originally,
health was thought of in terms of well developed muscles.

The European War revealed to the world that the prevail-
ing methods and practices of physical education were impracti-
cal for good health and physical development. So in accord
with the war taught lessons, educators began to revise and
broadén the physical education programs to include more and
more health training. So great was the health education
movement that present physical education progrems are based on

health measures and provisions.

6. Athlet1cs..~Perhaps the most influential factor in

the trend of phy31ca1 educatlon durlng the first decade of

the twentleth century was the athletlc movement. Before 1900,

school physieal actlvitles were composed chiefly of‘gymnastic

55]31‘.; 7y T Willlams, en eardinal Points in the Plat-
IMrm of Health and Physical Education,™ Jburnal of Health and

‘Phy51cal Eﬂucation Vol. 2 (1931}, p. 19,
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and calisthénie exercises., Only colleges and larger high
schools carried on an extensive athletic program. Shortly
after 1900, however, the interést in the rigid training
provided by gymnastics was lost in favor of team games and
competitive athletics, The interest in competitive sports
grew so rapidly that by 1910, not only colleges, but many
of the smaller secondary schools were also providing faeili-
ties for athletic games and contests.

Inter-scholastic athletics became so widespread that

leagues, conferences, and associations were organized to

support them. During this transition from one type of physi-

cal activity to another, much confusion resulted as to the
purposes and meaning of the various physical activities.

To some, physical training, gymnastics, and athletics
meant one and the same thing, and it is exceedingly unfortu-
nate for the cause of physical education that the above terms
were used synonymously by the general public.56

Physical training and gymnastics, in an ideal sense,

have for their interpretation thé building of the human body

$o its highest degreé of‘symmetry, beauty, and perfection.
~Athletieism; according to many gymnasts, stood for cultivat-
‘ing the animal in man, with degradation of his higher and

563; A, Sargent;‘"ﬁthletics in Secondary Schools,"

American Physical Education Review, Vol. 8 (1903}, pp. 57-69.
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mental forces.®7 4s can be seen by the preceding statement,
atnletiés aid not take the place ol Tormal gymnastics in the
views ot some people.

In spite of the fact that athletvic pursuits were side-
spread and popularized,‘many preople harshly criticized them.
liost oI the objections which have been mate against sthletics
have arisen more from over emphasis than trom sound educationsl
procedures. llany of the destructive criticisms were just,
because of the use ol athletic teams for scho:cl publicity,
gambling, comuerciselism, and undue attention ior the athletes, 98
In this respect, 211 agree, »rob:.bly, that athletics were not
accomplishing the intended purposge. It wagc net the fault of
athletics, however, but or the educators ané schools. VWith
proper school and faculty control over sll athletics, the
above stated evils will either cease o1 be reduced (0 a
minimum.

" One of the original ideas concérning sports was "syworts
Tror sport's saeke.” This old idea was graduslly supplauted by
t@gtpractice 0T veing sports definitely and consciouvsgly for

the up-building of churacter. Athletics, properly concucted,

57James E. Sullivan, "Present Status of Athletic Gym-
nagtics and Gymnasiums;“‘American Physical Lducation Heview,

Vol. 8/(1903), pp. 268-279.

58D. A. Sargent, Op. Cit.




form one of'the strongest moral and social forces used in
thé development of manhood.59

Athleties and games are not merely physical exercise,
but rudimentary forms of earlier activities. Athletic train-
ing is no more physical than it is social, moral, and in-
tellecﬁual. In many instances, gymnastics originated largely
as a method of teaching the elements of athletics.60

Most of the confusion in the educational program results
from different conceptions as to what constitutes physical
edueation in general and athletics in particular.61

The essential purpose of school athletics should be the
development of such physical, mental, and moral qualities as
will be of most value in fitting students for their life

‘duties.az

59Editorial, *Athletic Federation,™ American Physical
_Education Review, Vol., 18 (1913}, pp. 187-188.

- 80genry s. curtis, mAthletics in the School Program,"
Amerlcan Physical Education Review, Vol. 29 (1924), pp. 281-
.a89a..

“8lromn L. Griffith ®The Purpose of Athletics,™ American

Bhysieal Eﬁucatlon Rev1ew, Vol. 30 (1925}, pp. 329-335

r 62¢, B, Evens, L. Gulick, and V. Prettyman, "Athletics
wAn the Sehools,™ Amsrican Physiaal Education Review, Vol., 8
st1904), p. 176.
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The athieties portion is a branch and an important part
of the physical program; therefore time should be set aside
during the regular school day for all to participate in some
athletic activity,53

Aside from being a large part of the physicalveduc&tion
prdgram during the school hours, athleties constitute practi-
cally all the physical education there is outside of school
hours. The varsity and intra-mural athletics which are carried
on outside of the regular school day provide means of activity
for nearly every pupil.64

Although athletics form the most popular part of physical

education, and the movement possesses much greater force and

volume than any phase of undergraduate activity, the early

' growth was characterized by the erude and boyish devices of the

students themselves. Consequently, without faculty and school
control, the athletic movement was marked all throughout its
early progress by a tendency toward extravagance and prb-

fes:sionalismv.65

-«

55Harryiﬁ, Garfiéld, “Athletics for All,* American
Physical Edueation Review, Vol. 21 (1916}, pp. 280-224,

;1uu§4ﬂandelpDa-WBrden, "The Daily after School Life of Boys,"
American Physieal Educat;on Review, Vol, 24 (1919}, pp. 1-9 and
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o0 896t v, Young, ®Intercollegiste Athletics and the Bro-
,fassionaljcoaqh,?.gperican Physical Education Review, Vol. 19
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Summarx. The first school athletics and competitive
sports were characterized by non-faculty and school control,
unqualified coaches, 1§ck.of funds and proper equipment,
poor organization, and student control.

A Athletics no sooner dominated the field of physical
education than wise educators began advoeating faculty control
and the employment of gualified coaches, For some time, the
physical education. teachers were used almost exclusively in
the role of athletic coaches. Athletics continued to be the
most important and most popular form of physical education,
and many school officials ecapitalized on the movement and
used athletics as a method in teaching physical education.

Athletic associations were formed, uniform rules and
regulations were made, qualified coaches were hired, and
athletic games were made a part of the regular physical édu-
catioﬁ_program.

The interest in athletics has never died down, and to
this day, competitive sports make up the largest single ele-
ment in-the school physical program.

Whenlphysicallféaining.failed to receive the attention
ofﬁsehogl_menvand;the general public and to receive the
plaee. it deserved in-the physiecal program, the athletic move-
mggtahaxsgagtOnthe front with such overwhelming pressure that

9@E9§§0§S and the:general public were forced to meke room and

B g@@epﬁnbgistorm@ef physieal training in their programs. In

i
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the proeess of adjusting, regulating, and administrating
athletics, the educators unconscibusly did the same for
physical education. Athletics and physical education are
inseparable; where one'.goes, the other goes also.

Throughout all the years of athletic evolution, the
physical programs have been constructed so as to foster and
support athletics.

7. Playgrounds. The playground movement began in

Boston in 1886, with a small unsupervised sand garden. The

following fourteen years was a period of continual campaigning
for playgrounds by educators, civic organizations, and phi-
lanthropists.

After 1900, the sand gardens expanded into small open
playgrounds without any apparatus; from this, they developed
into putdoor gynmnasiums or playgrounds with apparatus, aﬁd
then into recreation centers with buildings, swimming pools,
ball diamonds, tennis courts, and other recreation facilities.
The movement then found its way into the schools and com-
munity.centers. . |

V-Ah‘first;'playﬁﬁas limited to a few hours of daylight,
but it soon included evening hours as well. The playgrounds
were at‘first,§qqippgg”w;ph Tacilities to provide recreation
fﬁfféﬁildréﬁ“oﬁly;iéﬁt?Iéféf“ﬁro#isidns were made to care for
L peeple oﬁ.allzage&. Nq superv1sion of play was - thought

{g N USESN U ERS Uty v
neeessary ab frnst*'however the need of super7151on beeame
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evident and trained leaders were hired and paid from publiec
funds. - The playground, beginning as a private effort, soon
grew into a publie funetion.

Play and recreation are today popularized. The increase
of leisure time has made play and playgrounds indispensable
to human Welfare.66

The increase in the number of playgrounds gave rise to
pressing needs for a central executive body to formulate
plans and methods by which these could be made of most value
to the public. So, in 1906, advocates of this type of educa-
tion met in Washington and organized the Playground and
Reereation Association of America. This association has been;
and still is one of the most progressive organizations of its
kind in the world.

The playground, during the first few years of the twenti-
eth céntury, provided almost the only source of physical
activity for children, and has ever since been established in
the program of physical education. One might even go so far
as to say that the playground ié the first essential in any

physical program.sv:’

€6 Theodore J; Smergalskl, "Play and Recreation,™ American

Phy81ca1 Eﬁucatlon Rev1ew, Vol. 25 (1920), pp. 290-292.

67£ames 7. Rogers, "The Importance of the School Play-
'ground in ‘the Physieal Education Program,' American Physical
E@ucatlon Beview, Yol. 32 (1927), Dp. 590-59z.




o M ew e

rwirrg Sy

ppe 15 He0

o1

The schooi poards came to realize that the gymnasiums,
swimming pools, and recreation rooms thalT wWere closed after
school hours were wasted play resources; therefore, they
provided adequate play Qpportunities to 111l the spare time
oTf the children by maintaining year-round playgrounds under
expert supervision.®®

The playgrounds and gymnasiums are recognized not merely
as centers for increasing bodily effriciency, but also for the
formation ox correct moral habits as well. |

Play contributes to three levels of physical dévelopment,
namely, the organic level, the motor or sgensory level, anc the

69

higher intellectual procescses and moral judgment. In its

relation to pnysical education, play has four developmental
purposes--grace, muscular strength, organic strength, and
nervous stability and heslth. In the elementary school, it
is the‘best method ot physical education. In the development
of an individual, it use is made oI tnig instinet and oppor-
tunities given for seli-expression, more will pe done toward
vivelizing physical education than can be done in a1y other

-+

way. It has peen Sh&wn_quite clearly that organized play does

68Mabel Travis wood, "The School and Play liovement,"
Amerlcan Physical “Bducation Review, vVol. 29 (1924), »n. 1lb52.

. b9J. H. McCurdy, "Play and Physical Zducation for Boys
over‘lo ar Amerlcan Phy51ca1 mducatlon Review, vol. 16 (1911),
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more then give health, beauty, and versatility to an in-
dividual; it also gives an opportﬁnity for character and
intellectual dc—:“velopm.en.’c.75O

O0f all the physiedl activities that children may take
part in, play is undoubtedly the most natural. It is an
instinet, A child needs no other'motive than the instinctive
urge. The response to it is individual, and is made with
very little, if any, external or artifieial stimulus. Con-
sequently; there will be more likelihood of equal psychic and
physieal reaction. When a person reaches adulthood, the
external stimulus is often dormant, but the natural stimulus
or instinct willlcarry over into action. Play is also heredi-
tary, and second in importance only to instinet, is the play
heritaée;7l

Spmmarx. Physical education as carried on in the schools
is not a complete program. It is left to the playgrounds to
provide the means for physical aetivity out of school and
during the summer vacation period.

Inlany‘administgative work, whether in school or else-

-

where, supervision is an important factor, and the playground .

. 1s well in the lead in the field of physical supervision.

“*;‘;VQ&:ﬁW1 A;WLﬂcky, "Shall Organized Play Be Made a Re-
gular Pert of.the Curriculum?,™ American Physical Edueation
(1910}, pp. 526-532,

INbe o

A

_ ;716H£fib¥fe“SféWart, "Natural or Play Activities as
Applied to.the Needs of Various Age Periods," Americen
Pbys}gg}‘3§ugaticnngview, Vol. 27 (1922}, pp. 375-377.
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Playgréunds paved the way for supervision in physiecal
education, fostered recreation fdr people of all ages, opened
the eyes of the school officials and the public to the true
value of free and supervised play, and also advertised the
value of physical edueation.

8. State Control. The field of physical education has

become a complex one. There are so many different types of
teachers that it is difficult to speak of them as a body.
It has gone beyond the stage where there are merely grade,
high school, and college teachers of physical education.
There are now in the gfadas, for example, special full time
teachers, classroom teachers, and elementary supervisors;
in the high schoéls are part time teachers, special full time
teachers, full or part time athletic coaches, physical edu-
cation instructors who teach the health program and ones who
do noﬁ, and ¢ity, county, and state super*\risors.72

- If the program in physical education is to go forWard,
smore attention must be given to the quality of it, to the
smployment of trained teachers,‘to provisions for adequate

tacilities, and to‘&?sufficient allotment of time.75

IR

2y, Oberteuffer,'na State Certification Code,"™ Journal

' ef ‘Health and Phy31eal Eﬁncation, Vol, 3, No. 2 (1932], p. 13.

g "’% o
\
RS e .

75Wllllam G. Mborhead ®A State Program in Health

‘Educatldm,ﬁ -Journal of Health and Physical Educ&tlon, Vol. 3,

No. 2 (1982), p. 88,
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In cerﬁain phases of physical education it is desir-
able to have a standardized method of procedure for the
entire state. 1In thes¢ instances the state department of
health and physical education should formulate the best
available procedures and>supply them to the schools. Ex-
amples of this type of service inelude classifying pupils
for participation iﬁ activities, scoring tables and charts,
a uniform terminology, standards for judging'requests to be
excused from physical education, heaith supervision forms
such as physical examination cards, notices to parents of
physical defects of children; visidn charts and height-
weight wall charts, group functional tests, standardized
physical efficiehcy tests, and standards for awarding school
emblems or 1etters.74

The state department should co-operate with and seek
the cg—operation of all city and county health authorities,
the city department of recreation and physical education,
the college department of physical education, the state and
county health authorities, and df all organizations interested

in‘ehild_health and”}ecreation.75.

.:n:::74Ie R, ‘Sharman, "Phe Funection of a Division of Physical
Edueation in a State Department of Education,™ American
Physieal Education Review, Vol. 32 (1927}, pp. 792-7303.
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Some ways by which the state department can render
important service are:

1. To confer and advise with teacher training school
authorities as to the curriculum and method of proecedure.

2. To arrange conferences that include all teachers
of physical education in the teacher training schools for
the purpose of organizing a curriculum in physical educa-~
tion that will most nearly meet the needs of teachers when
they begin their work.

3. To give lectures and demonstrations at teachers!
institutes, city and county teachers' meetings, and before
groups of teachers who have assembled for extension work.

4, To have each teacher training school to organize
several extension groups in physical education.

5. To have a good book on physical education included
in the State Reading Circle books for teachers.

6. To get the state board of edueation to make a re-
gulation that no certificates will be issued, renewed, or
extended to teachers who have not completed successfully an
approved course in physical education.

Other duties of a state department of health and physical
education may be summed up as follows:76
l. Gertification of teachers.

Ebr many years, teachers of phy51ca1 education were not

requlred to take definlte trainlng courses in order to hold

a p031t10n in thls work. Any academic teacher could teeach
thls subJect Gradually, the requlrements for a teacher of
such a course became so restrlcted that at the present time,

a phys1ca1 educatlon 1nstructor must be a college graduate

AR '14§fﬁﬁiéi§6h;:“SﬁatéMPﬁobiems in Health and”Physical
noueat. ournal . of Bbalth and Phy31cal Educatlon Vol. 3,
g “a;j(1958); p. THE LT , _
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and must have completed certain required courses before

being granted a liecense, Physicai_education teachers are on

a par with academic teachers in regard to training and seholas-
tie qualifieations.

2. Professional preparation of physical education
teachers.

3; Manuals and publications concerning physical educa-
tion.

4., REvsluation of physical education programs.

5. Determination of eredits for physical education.

6. Measurements of achievement in the physical programs.
7. Encoursgement of national teacher-training study.

8. Supervision with construetive criticisms.

9, Co-operation with the State High Sehool Athletic
Association.

10. Supervision of an annual problem of research.

While many cities had previously set up requirements as

~to the preparation of teachers of physical education, state-

iide reguiations came into existence in 1915, since which
tlme, remarkable national interest in phy31cal education has
taken place in the United States.77
This progress ‘has been made by degrees' In 1918, only
eleven states had laws in regard to physieal educatlon' in

1926 thirty-three states' and in 1929, thirty-six states had

/?7Eur§éu ‘of Educat1on, Bevised List of Requirements by
Skate “Pepartments- of‘Eﬁueation for- Directors and Supervisors
&‘EE'P‘EA'ea "Bducation 1n Grade and. High Schools, Washington,

—-—l———-—-——-—-——-
n,,c,.” Dapartment of The In%erlor July, 1926).
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laws requiring the teaching of physical education in their
public schools.78 |

At the present time, there are few, if any, states in
the United States which do not have some law or requirement
in regard to physical education; twenty-two states have gone
even further and employed a state director of health and
physical education.vg

It is significant to note that the state movement in
physical'education has originated and developed within the

twenty years from 1915 to 1935, During this twenty-year

- period .practically every public school in the United States

has_béen brought‘under state control in regard to physical
education., This should be proof enough of the rightful place
of physieal education in the general eduecation progran, as

it is‘a part of it and required of every pupil.

9. Physical Education and General Education. The

changing attitude of the school with respect to health and

physical education parallels the changing attitude of the

school toward general education.so

P
-

ﬁ*‘“uTBJamGS'E.,Bogers, “Stéte Health and Physical Education,”
Journal of Health and Physical Edueation, Vol. 1, No. 2 (1930),
P. 29, .

"pureau of Edueation, op. eit.

80charles €, Cowell, "Physical Education and Its Re-

s

lationships;in the'High School,™ Journal of Health and Physi-
&&&;?;Edhc"ﬁeﬁ y Vel 4, Noi'® (193%F, p. 35.
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For many years, educators interpreted the principle of
self-development in terms relating solely to intellectual

growth. The school was considered to have discharged its

function if the child was trained to use his mind in certain

definitely prescribed fields. Physical well being, at what-

ever level it was found, was regarded as a dispensation of
Providence or the gift of a fortunate inheritance.81
The tendency now is to stress the noun education and
not the adjective physical. So today trends for making
programs and procedures conform to educational theory and
practice, Physical education is a field in the administra-
tion of education and in the school curriculum.82
The physical trainer is one who mekes activity an end;
the physicai educator is one who makes the activity a means

‘to get educational outcomes. There is more talk about aims

‘and objectives than ever before, and the aims and objectives

of physical education are made to coincide with those of

general eduecation. Physical education is trying to conform

to the best in philosophy and psyechology; it is being tested
‘aceording to edueational standards by administrators who are,

- .being asked to put more edueation into it'.sz3

R iﬁ;:\ali'ﬁid.‘.. o

GG SzJames E. Bogers, ”Trends in Physiecal Education,"®
ﬁ&bunnal._gﬁHsglth and Phyaical Education, Vol. 2, No. 8

%lggli 3. P. 1.80
“8sipia,
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Fts Relation to General Education,"™ American Physical Education
Rev1ew, VYol. 54 (1929), PP, 449-456.
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Five standards necessary to put education into physi-
cal education are:
1. Better ofganized programs.
2. Graded programs.
3. Programs graded and adapted to individual needs
based on health and physical examinations, physieal
fitness tests, and other measurements.

4, Measured and tested programs.

5. Programs formulated according to the best psychologi-
cal and curriculum building methods.

A benefit specifically found in physical education, educa-
tors recognize the economy in utilizing the natural activities
of the child and the partvicipation in those activities for
educational ends.84 |

Professional training in physieal education has made such
great‘strides in the past ten years that it is showing signs
of eatehing up with the demands for its institutional organiéa-
tion symbolized by state laws.85 |

The physical educator is responsible for at least five

brograms which may be presented in the form of a tabular
86

analysis as follows:

84Dr. Albert Barrett Meredith, "Physical Edueation and

85Glark N; Hetherington, "Professional Education in Physi-
cal Eﬂueation,“ Jburnal of Haalth and Phy81cal Bducation, Vol. 5,
No, 9 (1954), P. 3.

,Bﬁlhid.
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A. The educational functicns are:
1. To lead pnrograms in activities and to achieve
the developmental objectives of these activi-
ties according to standards.

2. To lead the nrogram in character education
‘assccilated with the activities.

%, To teach health (hygiene) informally as health
practice or training; and formally in class as
informational hygiene.

B. The protective functions are:

1. To conduct a program in accident prevention.

2, To organize and insure the saccess of the health
protection program.

The supreme functions of a physical educator, as of any
teacher, are centered:
1. In the determination by examination and test of the
classification of the people with whom he deals as
to the capacities and needs in educative and pro-
tective programs, and
2. In the selective analysis, evaluation, and adaptation
" of programs, their organization according to the
capacities and needs of the classified groups of
people .87 _
8 Why can it be said that physical education is & school
subaect and yet more than a school subJect--ln fact, a way of
educatlon? The answer to thls ouestion is, briefly, that in
phys}qai'education_there is an attemnt to develop a number of '

coﬁéomiténﬁ*abilifiés; many of which receive little, if any,

direct training .through academic schorl subjects, and yet which
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must receive training if complete education and succeess in
the sctivities of life are to result.So

Physical education as a process is an integral part of
organized education, concerned with the progressive change
originating primarily from the stimulus of big mascle activity.
Physical educationts chief objective, then, is the optimum
stimulation for response in growth, development, and adjust-
ment.89

This coneeption of physical education and its relation-
ship to the high school will emphasize the need for the
broader training of physical education instructors on the one
hand and the broader training of the academic teachers in the
biological point of view on the other.go

The physical education department treats the child as

a com@lete unit, while academic teachers are often subject

eentered.gl

88pavid K, Bruce, "Why Physical Bducation Is a Way of
Education,” Journal of Health and Physical Education, Vol. 3,

No. 10 (1932}, p. 20‘

BQCOIeman R. Griffith, "Physical Education and General'
Education,™ Journal of Health and Physical Education, Vol. 3,

o No. 9 (1952}, . 29.

‘ gOcharles c, CQWell ..E! eit,

glstanley Rolfe, ‘mphe Relation of Phy31oal Education to

the Mbdern Program,™ Journal of Health and Physieal Education,

Vol, 4, No. 6 {1933}, p. 6.
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"No more can education be smug and self-satisfied, shut
within its academic walls; no moré can physical education
and health edueation be bounded by syllabi, or days* orders,
or hard and fast systems; physical education has suddenly
become more than a way of education; it has become one of the
instruments for keeping the nation sane; it has become one of
the balance wheels of civilization,"92

Summary. The position of physical education in educa-
tion at the present is a far cry from the position it held
less than ten years ago. It was many years before educators
and the public realized the value of physical education. They
had to be educated before they could see the relationship of
physical education to general education. Now that physical
education is a part of education, there is no cause to worry
about its not being accepted and given a place in the school

curriculun.

et gzﬁgpes R, Wayman, "Physical Education of the Future,"
Jburnal of Health and Physical Educatlon, Yol., 6, No. 1
(1935; . Pv ?
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ITI. SUMMARY AND CONCLUSIONS

The first view presented of physigal education in the
United States was of its status about 1900 in its relation-
ship to szstems. It was- not then the subject it is today,
but a system of physical training or physical culture. It
was not thought of in the sense of general education, but as
a method of body training and organic development.

The first departure from the formal systems was due
largely to the eq;oachment of athletics and competitive
sports upon the physical programs. Heretofore, very few high
schools had provided for any form of supervised physical activ-
ity, and for several years, athletic programs provided students
almost the only opportunity for physiecal education to be had
in the secondary schools.

Tpe force of the athletic movement was so great that 1%
formed the largest single item in the physical training pro-
gram. , |

Athleties would be undesirable as the sum total of physi-
cal education, but as a method of it and a stimulus for
ppygieal activity, théfe is no equal.

‘ Perhaps the greatest contribution of athletics to the
field of physieal educatlon is that of clearing the way for

gg@,maklngtp0351ble the plan of study in use today.
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Closely associated with the athletic movement are the !
organizations and societies which were arranged to sponsor
some type of physical activity. Most of these organizations
were formed for the purpose, not of teaching physical educa-
tion, but of sponsoring:éthletics and competitive sports.
Some few societies, however, were rormed for recreational
purposes, and these, according to the modern interpretation,
came the nearest to being ideal physical education organize-
tions.

Physical education owes much of its progress and wide-
spread accentance to the various organizations which vrovided

for and educated the public and the school world to the

benefits which can be derived from wholesome physical activity.
The different organizations ar=s in many instances the

sole sources of physical activity for people not enrolled in

school, and after all, much of the support for school physical

education comes not from thé school itself, but from the

public outside.

?% " 'The first physical programs were concerned only with the

ff§ older students and adult populace; it was not until the advent

of ‘the playgrounds that the physical welfare of the children .

! was ‘given any great consideration.

!ié - %9 7Hg' playground was, perhaps, the nearest approach to true

pﬁ”glcal educatlon B any agency organlzed for tnat purpose.

'4' "y 1 0‘9" E“

Thls movement with the athletie movement in furthering _ ?

| the deeline of “Formal’ gymnastlcs and systems.‘ | | o {
| ) %'ﬁa-’uu KR TRKen IRTo ouo ool sl e o . A f’
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It was the first important agency to foster and support
recreation and leisure time activities, and inasmuch as
leisure time is one of the major problems of physical educa-
tion, the playground movement rates a high position in any
physical program.

Some of the most radical changes in the physical educa-
tion movement came during and immediately after the European .
War, Before 1914, the various physical education organiza-
tions, movements, and programs had been proceding with no
definite goal in view. The physical status of the soldiers
showed quite clearly that the programs of physical education
wére inadequate for the physical welfare of the nation.
Physical defects were revealed, many of which could have been
remedied or cured by a well balanced physical education pro-
gram,,

- With the facts before them, educators and physical
educators began organizing programs for the main purpose of
developing strong, physically fit men in preparation for any
- future emergency. th of the move for preparedness grew
‘many phases of the Aodern physical program, which began
~ changing to include not only physicel training, but also physi-
,Vgalbexaminations and health service. In many schools, classes
Tgpmposeﬂ-of éubnormal children were organized for the purpose
of giving the mis-fit pupils an ideal sehool and study en-
vifonment. Thrdﬁgh these special ciassés, individual differ-

ences were taken into consideration and many pupils were aided
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in overcoming physical and mental handicaps.

The war revelations gave rise to the next big movement
in this field, that of health education. Before the war, the
health of an individual was left in charge of a doctor. The
physical educator was iﬁ'charge of the nhysical and muscular
development. Little thought was given to the possibility of
children and students having physical defects until the war
department issued statistics showing that more than thirty ver
cent of the mén drafted'during the war were rejected because
of some physical defect. In order to detect the physical
defects of children, it was necessary to ask the assistance
of the men of the medical profession. Doctors, dentists,
oculists, and other gualified svecialists gave puvils thorough
physical examinations. Any children with defects found to
be of curable or remediable nature were called to the attention
of the ‘physical education de-artment. Thus the medical
profession co-operated with physical educators for the advance-
ment of the physical and health status of all school children.

Physical educators were sooﬁ,to realize that unless co-
operation was seoured}from all denartments of education the

health phase of their worik would be & failure. Therefore,

"within a short time, most school children were subject to

teacher inspection, periodical physical examinations, and

follow-up service by doctors. and nurses.

R
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Modern physical education programs are directed in
such a way that they adhere to the aims and objectives of
general and health education with the health aspect upper-

most.

Any progressive movement, in order to survive, must

‘have a definite goal or it is likely to fail. 1in physical

education, it was necessary to set up aims and objectives by

which the physical programs and procedures could be directed.
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