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Pesume

UctpaxxyBameTo T aHaIU3Upa KapaKTEPUCTU-
KHTE Ha MparMaTHYHUTE CIOCOOHOCTH 3a pac-
KaXyBame MPUKA3HU HA YUYCHHULUTE CO JIECHA
nHTenekTyanHa nonpedenoct (JIUII), Bo ogaOC
Ha BOKaOyNapHHUTE KapaKTEPHCTHKH, TpaMa-
TUYKaTa CTPYKTypa M CYHITHHCKAaTa CTPYKTypa
Ha TIPWKa3HaTa, UMajKW TW TIPEIBU] HUBHATA
Bo3pacT u moil. [Ipumepokot ce coctou ox 60
yuenun co JIUII, Ha Bo3pact oxg 7 mo 9 ro-
JIHU, KOW TIOCETYBaaT CIEUUjaTHO YYMIIUIITE.
[IparmaTnuHUTE CIIOCOOHOCTH Ha JAETETO Ce
oleHyBaar co TecToT Ha pacKkakyBame IpHKa3-
Ha. Pe3ynrature o1 UCTpaKyBambeTO OTKPUBAAT
3HaYaeH HAIpeJOK BO BOKaOyIapoT Ha IocTa-
paTa rpymna, Kaje IITO HalpemoKOoT BO rpaMa-
TUYKaTa W CYIITHHCKaTa CTPYKTypa Oele mo-
Manky 3HaunteneH. IIpm cmopembarta Ha moc-
TUrHyBamwaTa Ha ydeHunure co JIMII cnopen
BOKa0yJapoT, rpaMaThykaTa W CYIITHHCKaTa
CTPYKTypa Ha MpHKa3HaTa, He C€ YTBPACHU pa3-
UKy BO mosioT. Criopendara Ha mparMaTuYHU-
T€ CIIOCOOHOCTH Ha MOMJIAJIM U TOCTApHU TPYITH
yuenuiu co JIMII co HopMuTe 3a HUBHU BPCHU-
1M CO THUNHMYEH Pa3Boj, MOKAKyBa MaJa JieBHja-
[IMja Ha TIoMJTajaTa Tpyra.

Pesyaratute on uCTpakyBameTO TM OTKpHUBAaT
KapaKTePUCTUKUTE Ha MParMaTHYHUTE CIIOCO0-
HOCTH Ha ydyeHuuu co JIMITu moxat aa um
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Abstract

The research analyses characteristics of
pragmatic abilities of storytelling of pupils
with mild intellectual disabilities (MID), in
the light of vocabulary characteristics,
grammar structure and substantive structure
of a story, considering their age and gender.
The sample consists of 60 pupils with MID,
aged 7 to 9, who attend special school.
Child’s pragmatic abilities are assessed with
The Storytelling Test. The research results
reveal considerable progress of the older
group in vocabulary, whereas the progress
in grammatical and substantive structure
was less substantial. When comparing
achievements of pupils with MID according
to the vocabulary, grammatical and
substantive story structure, no gender
differences are determined. A comparison
of pragmatic abilities of younger and older
groups of pupils with MID with the norms
for peers with typical development shows
minor deviation of the younger group.

The research results reveal characteristics of
pragmatic abilities of pupils with MID and
can provide insights to speech therapists,
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MOMOTHAT TEPANeBTH 3a TOBOP, HACTABHHIIH,
HACTaBHHUIIA BO IOCEOHO 0OOpa3oBaHUE M CO-
BETHHIIY MPH Pas3riieyBamkbeTO Ha MPOQPILTUTS HA
UHJBUIYUTE KOM CE 36MEHHM Kako OCHOBa 3a
JTN3ajHAPAFGE TIPOTPaMHU 32 MHTEPBEHITH]a.

Co uMIIEMEHTHPameTO Ha TakBaTa Iporpama
ro oxpabpyBaMe pa3BOjOT Ha MParMaTUYHHUTE
CITIOCOOHOCTH Ha YYCHHWIINTE, Ha TO] HAYWH
BJII/IjaeMe BP3 HUBHUTC aKaACMCKU NOCTUTI'HYBa-
Ba, KOMYHUKAI[UCKA KOMIIETEHTHOCT M COIIH-
jaJHH BEUITHHU.

Knyunu 360posu: npazmamuunu cnocobHocmu,
JleCHa UHMeNeKmyaiHa NONpeyeHoCm, jasux,
20680p

Bosed

Bo mocnemHuTe neneHWH, WUCIHUTYBAaKETO Ha
rpaMaTHYKHUTE CIIOCOOHOCTH € 3aMEHETO CO HC-
NUTYBamkbe Ha MPAarMaTUYHUTE CIIOCOOHOCTH —
YEeCTO HaBEJCHH KaKO KOMYHHKAIIMCKH CIOCO0-
HOCTH WJIM KOMYHHKAI[UCKa KOMIIETEHTHOCT
(1). da ce craHe mparMaTH4YHO KOMIIETEHTEH,
NOTPeOHU Ce MOTOJIEMU BEIITHHU U 3HACHE O
OHHE CTEKHATH IIPH COBJIAIyBame Ha ja3WUKOT,
BKJIYIYBajK{ BEIITHHU 32 MEMOPHUPAkE, 11a00-
KO U 100pO OpraHM3MpaHO 3HACHE 33 COLM]jal-
HUTE U (DU3WYKHUTE CBETOBH, KaKO M 32 CAMHOT
KOMYHUKAIICKH TIPOIIEC, CIIOCOOHOCT 3a (hIeK-
CHOWIHO WHTETPHpAC¢ Ha MOBEKE HM3BOPHU HA
MHQOpPMAlMM CO PAa3TUYHU MOJAIUTETH, H
CIOCOOHOCT 3a TUTAHHPAmkE W NPEro3HaBame Ha
HU3H MMOCTAIKA HACOYCHU KOH 11enTa (2).

Enen on aHanMTHYKATE HMHCTPYMEHTH KOHU
PENOBHO C€ KOPHUCTAT 3a OLIEHYBame Ha Ipar-
MaTHYHUTE CIIOCOOHOCTH Ha JIETETO € PacKaxy-
BamkeTO MpHKa3Ha. Hapauwjata mMa AUPEKTHO
BIMjaHHE Ha CONMjaTHUTE HWHTEPAKIUU U €
nmobap WHIWUKATOP 3a pasBoj Ha APYTH ja3HIHHU
CIOCOOHOCTH WJIM aKaJeMCKU IMOCTHUTHYBamba.
3aroa, OICHKaTa Ha CIIOCOOHOCTUTE 3a pacKa-
JKyBambe MPHUKa3Ha MOXe J1a OHJie KOPUCEH HH-
JUKATOp 3a IMparMaTuyHUTE CIIOCOOHOCTH BO
JMjarHOCTUYKH TIPOLEC, KaKO U BO eBasyalja
Ha e(UKacHOCTa Ha ja3WyHATa WHTEPBEHIIH]ja
3).

Crnopen [IvjarHOCTUYKHOT M CTATUCTHYKH TIPH-
paYHUK 32 MEHTaJIHU HapymyBawka DSM-V (4),
WHTEJIEKTyallHaTa TIOTPEYEHOCT ce neduHHupa
KaKo TOIPEYyBame IITO CE jaByBa BO TEKOT Ha
Pa3BOjoOT Ha JETETO U BKIy4yBa HEOCTATOLN BO
o0acTa Ha WHTEJEKTYalTHOTO (DYHKIIMOHUPAHHE

teachers, special education teachers and
counsellors when considering profiles of
individuals that are taken as a basis for
designing intervention programs. By
implementing such program, we would

encourage development of pragmatic
abilities of pupils, thus affecting their
academic achievements, communication

competency and social skills.

Keywords: pragmatic abilities, mild
intellectual disabilities, language, speech

Introduction

In the decades,
grammatical abilities has been replaced by
examination of pragmatic abilities — often
referred to as communication abilities or
communication competence (1). To become
pragmatically competent, it requires skills
and knowledge beyond those entailed in
the language acquisition, including memory
skills, deep and well-organized knowledge
about the social and physical worlds and
about the communicative process itself,
ability to flexibly integrate multiple sources
of information from different modalities,
and ability to plan and recognize goal-
directed sequences of actions (2).

One of regularly used analytical instruments
to assess pragmatic abilities of children is
storytelling. Narration has direct influence
on social interactions, and it is a good
indicator of development of other language
abilities and academic achievements.
Therefore, the assessment of storytelling
abilities could be useful indicator of
pragmatic abilities, of diagnostic process as
well as of evaluation of the language
intervention efficiency (3).

According to the Diagnostic and Statistical
Manual of Mental Disorders DSM-V (4),
intellectual disabilities are defined as
disabilities that emerge during child’s
development and include deficiencies in the

last examination of
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W aJanTHBHOTO onHecyBame. IlocmenHoTo €
30Up Ha KOHIIENITYalHU (ja3UUHH CIIOCOOHOCTH,
YHUTamke, NHUIIYBamkbe, MaTeMaTHKa, pa3MHUCITyBa-
e ¥ MEMOPH]ja), COIHjaTHH (eMITaTHja, COIHja-
HO pacyllyBame€, WHTEPIEPCOHAIHN KOMYHHKa-
LUCKH CMOCOOHOCTH, CIIOCOOHOCTH 3a CTEKHY-
Bambe NPHjaTeNICTBO U CIMYHO) M TPAKTUYHHU
BEMITHHH (CaMOCTOJHO JICjCTBYBambe BO oOiacra
Ha JIMYHA TpUKa, BpabOTyBame, YIpaByBame CO
¢uHaHCHY, peakuuy, oOpa3oBaHWE U JPYTH
pabOTHHU 3a7a4n), KOM CUTE JIyfe TH y4aT co Lel
na (QYHKIMOHWpAaT BO HHUBHHUTE CEKOjIHEBHHU
XKHUBOTH (4).

bunejku nparmMaTHyHaTa KOMIIETEHTHOCT C€
MOTHHpA Ha CJIOXKEHA MHTErpalyja Ha BEIITUHH
BO OBHE JIOMCHH, [TParMaTUIHUTE CITIOCOOHOCTH
ce 4YecTO IMOJ BIHMjaHHWE Kaj MHTENEeKTyalHaTa
norpedeHoct (5-9). bpojuun u np. (8) HaBemy-
BaaT JieKa HUCIUTYBAaKkETO HAa MparMaTuYHUTE
CIOCOOHOCTH Ha YYCHHUIH CO JIECHA HWHTEJCK-
TyanHa nonpederocT (JIMIT) Ha Bo3pacT mome-
ry 8 m 16 ToguHM OKaKyBaaT IIOMAaJId JTOCTHT-
HyBama 0] OYEeKyBaHUTE BP3 OCHOBA Ha HHUBHA-
Ta MEHTaJIHa BO3PACT.

Bep6anmaure crocodnoctn Ha aemara co JIWII
ce 3HAYUTEIHO MOMAJIKy Pa3BHEHH O] HEeBep-
OajHMTE, IOKAXYBAjKH ja PUpOAHATa cladbocT
BO HUBHHUTE T'OBOPHM U ja3sHYHH CIIOCOOHOCTH
(10). loriHe®ETO BO ja3UYHHUOT Pa3BOj € THITAY-
Ho 3a cute aeua co UII (3). UII Baujae Ha cmo-
COOHOCTa 3a KaTeropu3upame NPEAMETH, CIIO-
COOHOCTH 3a BOOIINTYBaKkE, MEMOPHpAamE HU
pa3Boj Ha JPYyTH CIIOCOOHOCTH KOM IOCIeI0Ba-
TEJHO TO TOIMPeYyBaat JICKCUYKHOT pa3Boj (11).
[Tokpaj morHEmETO, BOKAOYIApOT HA Jemara co
JINIT ro cienu MCTHUOT Pa3BOEH MAaT Kako M
HUBHHTE BpcHHLM. be3 oryiex Ha HUBHATa Xpo-
HOJIOIIKa BO3PAcCT, JETETO MOpa Jja o COBJiaja
IIPETXOIHOTO Pa3BOjHO HUBO, CO LIEN Ja HaIpe-
IyBa BO CJICTHHTE HHBOA Ha Pa3BOj HA BOKaOy-
JapoT ¥ APYTH TOBOpHU CTPYKTypH (11). Smole
(10) TBpIM meka TUTUYHHOT pa3Boj Ha Mopdo-
(oHEMHUKUTE TIpaBWJIa W eJIMMUHANMjaTa Ha
HEMMCMEHOCTa TpecTaHyBaaT Ha KpajoT Ha ¢a-
3aTa Ha KOHKPETHH JIOTWYKH aKTUBHOCTH, MIPET-
CTaBYBajKH Kpaj Ha KpuTH4YHaTa (aza BO OJHOC
Ha pa3BojoT Ha roBopot. I[loBekero nema co
JINII octanyBaaT BO Taa paMKa OypU U CIOpPEN
HHUBHATa XpoHOoJIONKa Bo3pacT. Kako mocnenu-
I[a Ha TOa, OJpEICHH HHUBOA, 0COOEHO CeMaH-
THUYKH U TPaMaTHYK{, OCTaHyBaaT HECOBJIAAAHU

area of intellectual functioning and adaptive
behaviour. The latter is collection of
conceptual (language abilities, reading,
writing, math, reasoning, and memory),
social ~ (empathy, social  judgment,
interpersonal ~ communication  abilities,
abilities to attain friendships and suchlike),
and practical skills (independent action in
areas of personal care, employment,
financial management, reactions, education
and other work tasks) that all people learn in
order to function in their daily lives (4).
Since pragmatic competence relies on a
complex integration of skills across these
domains, pragmatic abilities of people with
ID are frequently impacted (5-9). Brojchin
et al. (8) state that examination of pragmatic
abilities of pupils with mild intellectual
disabilities (MID) aged between 8 and 16
shows lower achievements than expected,
based on their mental age.

Verbal abilities of children with MID are
significantly less developed than non-verbal
ones, showing the natural weakness of their
speech and language abilities (10). Delay in
language development is typical for all
children with ID (3). ID impacts the ability
to categorize objects, generalization
abilities, memory, and development of other
abilities that consequently hinder lexical
development (11). Despite the delay, the
vocabulary of children with MID follows
the same developmental path as their peers.
Regardless of their chronological age, a
child must, in order to progress to the next
levels of vocabulary development and other
speech structures, master the previous
developmental level (11). Smole (10) claims
that typical development of
morphophonemic rules and elimination of
illiteracy stop at the end of the phase of
concrete logical operations, representing the
end of a critical phase regarding speech
development. Most children with MID
remain within that frame even according to
their chronological age. Consequently,
certain levels, especially semantic and
grammatical, remain unattainable for some
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3a "Hekou nema co MII. Rondal (12) mmenysa
JeKa HajuyecTuTe MOP(HOCHHTAKCHYKH Tpooiie-
mu Ha nunata co W11 mpousneryBaaT og mocina-
OuTe CrIoCOOHOCTH 32 UMIUIMIIUTHO YYCHE, IIITO
“Ma OTPOMHO BIIHjaHWE BP3 TPaMaTHYKHOT pa3-
B0j. 3aToa, aeuara co JIUII ro pa3BuBaar cBoj-
0T BokaOyJap momoOpo of cuHTakcaTta. Tue ce
n3pa3yBaar MpeKy KOAWpame CEMaHTHYKH BpC-
KM, CIIMYHO Ha Jenara cO THIIMYECH Pa3BOj Ha
UCTa MEHTAlTHA BO3pAacT, MpPU IITO 3HAYECHETO
Ha 300pOBUTE € MOKOHKPETHO M OYKBallHO, a
pEYEHUINTE Ce TIOKPATKX O]l OHHWE Ha HUBHUTE
BpcHHMIIM cO TunwueH pa3oj (10). Hdemara co
UII petko ymoTpedyBaaT NpUIaBKU U MPUIIO3H,
pu mTO 300pOBUTE CO MOKOHKPETHO 3HAYCHHE
mouecto ce kopuctat (13).

Kaat-van den Os u ap. (14) oTkpuiie neka aena-
Ta CO TIOMaJIM HHTEJIEKTYAITHN CIIOCOOHOCTH TI0-
Ka)XKyBaaT 3HAuUTE]HA IUBEPreHINja BO HIEMU-
TEe Ha pa3BojoT Ha BokaOymapor. Jlemara co
JIUII mpercraByBaar XeTreporeHa rpyma, 0aszu-
paHa Ha ofpeNeH: 00JIacTH O Pa3BOjoOT Ha TO-
BOpPOT, MpH WTO (PaKTOPUTE KOHM OApEayBaaT
xXeTeporeHocT ce pasnukysaar (10). 3aToa, mpe-
[U3HATa KIMHAYKA TPOICHKAa Ha pa3INdHUTE
KOTHUTHBHU, COIMjallHA M ja3U4HU CHOCOOHOC-
TH € OJ] OTPOMHA BakHOCT (15).

Kora ce cipoBeyBa UCTpakyBame 3a pacKaxy-
Bame MPUKA3HHU Ha JIela, HCTPaKyBaunuTe YeCTO
ro Mpoy4vyBaaT BJIMjaHUETO Ha mMoyoT. Mapja-
HOBHK YMek u 1p. (16) oTkpuie 1aexa JeBOjIH-
BhaTa ¥ MOMYHIbATa Ha BO3pacT momery 3 u 8
TOIMHU c€ MelyceOHO CIOPEIMBH BO IIparma-
TUYHATa ymoTrpeba Ha ja3HKOT, T.e. BO KOXe-
PEHTHOCTa W KOXe3WjaTa BO PACKaKyBaHHETO
MIPUKa3HU BO PA3JIMYHU yCJIOBH — CIMKOBEH Ma-
TEepHjaj, BO CIyIame KHUTH 3a Jela Ha JICHTA,
WIA BO BOBEIHUOT 300p KOj MpeTcTaByBa IO-
YeTeH Jel O] TpUKa3HaTa.

Jlunara co JIUII ce BKIydYeHHM BO HHUBHOTO
OTIKPYKyBamke MPEKy HWHKIY3WBHA Tapajurma,
KaJie MITO HEAOCTATOKOT Ha ja3WYHH B KOMYHHU-
Kal[ICKH BEIITHHHU TO IMONpeYyyBa HUBHOTO CO-
111jaJTHO, EMOLIMOHAIHO U MPO(EeCHOHATHO TPH-
naromyBame. Pa3BojoT Ha mparMaTHYHU CIO-
COOHOCTH € elIeH 0] KIIy4HUTe (paKkTopH 3a yc-
nemHa MHKIy3Wja Ha junata co UII, Oupnejku
OBHE CIIOCOOHOCTH Ce Ba)KHHU 3a YCIIEIIHa aKa-
JEMCKa HHKIy3Wja, Kako M 3a KOHKYPEHTHO
BpaOOTYBal€ U COIMjaIHA EIHAKBOCT Ha
munaTa co UIT (17).

children with ID. Rondal (12) names the
most common morph-syntactic issues of
persons with ID which stem from weaker
abilities of implicit learning, which has
great influence on grammatical develop-
ment. Therefore, children with MID
develop their vocabulary better than syntax.
They express themselves through coding
semantic relations, similar to typically
developing children of the same mental age,
whereas the meaning of words is more
concrete and literal, and the sentences are
shorter than those of peers with typical
development (10). Children with ID rarely
use adjectives and adverbs, and words with
more concrete meaning are used more often
(13).

Kaat-van den Os el. al. (14) found that
children with lower intellectual abilities
show significant divergence in vocabulary
development patterns. Children with MID
represent a heterogeneous group, based on
certain areas of speech development,
whereas the factors to determine hetero-
geneity differ (10). Therefore, an accurate
clinical assessment of various cognitive,
social and language abilities is of utmost
importance (15).

When conducting a research on storytelling
of children, researchers often study the
gender effect. Marjanovic Umek et al. (16)
found that girls and boys, aged between 3
and 8, perform comparably in pragmatic
language usage, i.e. coherence and cohesion
in storytelling in various conditions - picture
material, listening of children’s books on
tape, or in an opening statement, represent-
ting introduction into the story.

Persons with MID are included into their
environment by inclusive paradigm,
wherein lacking language and communi-
cation skills hinder their social, emotional
and professional adjustment. Developing
pragmatic abilities is one of the key factors
of successful inclusion of persons with ID,
since these abilities are important for a
successful academic inclusion, as well as
competitive employment and social equality
of persons with ID (17).

58

JOURNAL OF SPECIAL EDUCATION AND REHABILITATION 2017; 18(1-2):55-73
DOI: 10.19057/jser.2017.19



MELVLIMHCKN TPETMAH

Maptusa u ap. (15) oTkpmiie aeka mparMaTHd-
HOTO HapyIllyBame BJIMjae BP3 KOMyHHKaIUCKa-
Ta ¥ COIMjaTHaTa WHTEPaKINja, CO TIOTSHIIH]jall
Jla BiIMjac BP3 OJHOCUTE CO UICHOBUTE Ha
CEMEjCTBOTO, BPCHHULIUTE U APYTHTE WICHOBU Ha
3aeaHUNara. Taka, MparMaTHYHUTE BEIITHHH HA
unauBuayn co MIT mmaar 3arapaHTupaHo Io-
ceOHO BHMMAaHME INIPH HAIOPUTE 3a HUCTPAXy-
Bamke W MHTEpBeHNHja. [logo0poTo pa3zdupame
Ha KOMYHHKAIICKUTE KOMIICTCHLIUH Ha JHIA
co UIT e BakHO U 3a OLIEHYBAamETO U 32 MOJ0-
OpyBameTO Ha HUBHUTE MParMaTu4yHd CHOCO0-
HOCTH W TIOCJIEIOBATENHO Ha TOa, JHMIATa CO
HIT ma ce oxpabpaT BO MOCTHTHYBameTO Ha
HUBHA EKOHOMCKA U COILIMjaIHA HE3aBUCHOCT.

W mnokpaj mmpokaTa mpyMeHa Ha HCIUTYBa-
BETO Ha IparMaTHYHHUTE CIIOCOOHOCTH Ha Jie-
1aTa co THIHUYEH pa3Boj Bo CloBeHHja, UMa He-
JOCTAaTOK O]l MOJIEPHO MCTPaXyBame Koe Ou I'u
OTKPWJIO IIparMaTUYHUTE CIIOCOOHOCTH Ha yue-
Huuute co JIUIL. Ilenta Ha oBa UCTpaKyBame €
Jla ce UCIHUTAaT CTAPOCHUTE M TOJIOBUTE Pa3iiu-
KA BO MparMaTU4HUTE CIIOCOOHOCTH 3a packa-
KyBame Ipuka3Hu Ha jenara co JIMII u na ce
UCTPaXKaT KapaKTEPUCTHKUTE Ha pPaCKaxy-
BaKETO MPHKAa3HU KOM BKIIydyBaaT BOKaOyiap,
rpamMaTudka CTPyKTypa Ha TOBOPOT MU CYILITHH-
CKa CTpPYKTypa Ha roBoport. LlenTa Ha oBa HCT-
pakyBame € Ja ce 00e30ean KoprceH BOIUY 3a
MpUMeHa Ha COOJ[BETHA MpOrpaMa 3a HHTEPBEH-
IIMja 3a 3aITHTa OJ BJIIMjaHHe Ha TIParMaTHIHO-
TO HapylLlyBame Bp3 UIHUTE aKaJIeMCKH M CO-
LUjalTHd CHOCOOHOCTH. 3ropa Ha Toa, JOCTHI-
HyBamaTa Ha IOMJIafaTra W IocTapara Tpymna
yuennuu co JIMII ke Ompar cnopeneHu co
MparMaTHYHUTE CHOCOOHOCTH HA HHUBHHUTE
BPCHUITH CO TUITHYEH Pa3Boj.

Memodonoeuja

MeToau Ha UcTpaxyBate

HctpaxyBameTo ce 3aCHOBA Ha IECKPUITHBHO
- QHAJWTUYKH M Kay3aJleH — HEeeKCIIepUMEHTa-
JIeH METOJ Ha eMIIMPUCKO MEeNaromko HcTpa-
KyBame. llpucranor Ha HCTpaKyBameTo €
KBaHTHUTaTHBEH.

Mpumepok

60 yuenunu co JIMII, Ha Bo3zpact momery 7 u 9
roauHu Oea BKIyYeHH BO HECITy4yaeH M HaMepeH
npuMepok. CHTe y4eHHUIM >KHBEaT BO CIUYHO
COLIMjaJTHO OKPYXYBame W IOCETYBaaT MOIU-
¢unupana oOpa3oBHa HporpaMa co IOHHCKH
00pa30BHM CTaHAApPIUd BO CEBEPOUCTOYHHOT

Martin et. al. (15) found that pragmatic
impairment affects communication and
social interaction, with potential to impact
relationships with family members, peers,
and other community members. Thus, the
pragmatic skills of individuals with ID
warrant special consideration in research
and intervention efforts. Better understand-
ding of communication competences of
persons with ID is important for assessment
and improvement of their pragmatic
abilities and consequently to empower
persons with ID in achieving their economic
and social independence.

Despite the broad application of examining
pragmatic abilities of children with typical
development in Slovenia, there is a lack of a
modern research that would show pragmatic
abilities of pupils with MID. There-
fore, the purpose of the present study is to
examine age and gender differences in
pragmatic abilities of storytelling of pupils
with MID and to explore the characteristics
of storytelling that include vocabulary,
grammatical speech structure and substan-
tive speech structure. The objective of this
research is to provide useful guidance for
applying a proper intervention program to
guard against the effect of pragmatic
impairment on future academic and social
abilities. Moreover, achievements of
younger and older group of pupils with
MID will be compared to the pragmatic
abilities of their peers with typical develop-
ment.

Methods

Research methods

The research is based on the descriptive-
analytical and causal non-experimental
method of empirical pedagogic research.
The research approach is quantitative.
Sample

60 pupils with MID, aged between 7 and 9
were included in a non-random and
purposive sample. All pupils lived in a
similar social environment and attended
modified educational program with lower
educational standards in the northeastern

HE®EKTOJIOLUIKA TEOPUJA U TIPAKTHKA 2017; 18(1-2):55-73
DOI: 10.19057/jser.2017.19

59



@

MEDICAL TREATMENT

nen Ha Crnosenuja. [lomatouute 3a 1Q (50 —70)
Oca 3eMEHHW O] JUYHHUTE IOCHEja HAa yYEeCHU-
mute. OBOj MPUMEPOK BKIYyYyBa HCT IPOIEHT
Ha YYEHHIM BO OJHOC Ha BO3pacra W MOJOT,
MOJICTICHH BO JBe BO3pacHW rpymu. [lpBata
rpyna BriaydyBa 30 yuenurnu co JIMII, Ha BO3-
pact ox 7 rogunu, umeHo 15 (50%) nesojunma
u 15 (50%) momumuma. [pyrara rpyma BKIy-
yyBa 30 yuenuuu co JIUII, na Bo3pact ox 9
roguan, uMmeHo 15 (50%) nmeBojumma u 15
(50%) Momumma. bea moOWEeHN COTTIACHOCTH O
JleraTa U 0JI00peHrja 01 HUBHUATE POAMTENHN 3a
Y4eCTBO BO UCTPAKYyBAmETO.

Bapujabnu

Bospacta u monor mpercTaByBaaT HE3aBUCHHU
MIPOMCHIIMBU. 3aBUCHA MPOMEHIIMBA € IMparmMa-
TUYHATa CIIOCOOHOCT 32 PacKaKyBame MPHUKa3-
Ha, KOjaIlITO € COCTaBeHa 0/ BOKalynap, rpamMa-
THYKa CTPYKTypa W CYIITHHCKA CTPYKTypa.
Bokabynap mpercraByBa Opoj Ha pa3IHdHU
300pOBH W BKIIyYyBa JICKCHYKA W TPaMaTHIKH
30opoBu. ['pamarnykara CTpyKTypa € cocTa-
BeHa O] JOJDKMHA HAa PEUYCHHIIATA, CIOKEHHU
peuenurn Bua 1 u Bua 2 (CIOBEHEUKHOT H
AHTJIMCKUOT ja3WK Ce Pa3lIuKyBaaT BO CTPYKTY-
paTa Ha CII0)KEHUTE PEUCHUIIM — CJIOBEHECYKUOT
uMa TOCHeNH(PUYHU TIEIUINTa) H MPOCTH
pedenury. CymITHHCKATa CTPYKTYpa Ce COCTOU
O]l HACTaH, TIEANUIITe U MEHTAlIHA COCTOj0a Ha
MPOTAarOHKUCTOT.

OueHyBatbe Ha Bapujabnute

[puka3Hara Ha geTeTo Oellre eBayrupaHa Ha JINCT
32 OArOBOpPM M OLEHETa Bp3 OCHOBA Ha WH-
JMKaTOPUTE KOM COOZIBENICTBYBAAT CO IPOMEHIIH-
BHTE Ha OBa MCTpaXyBame. bpojoT Ha enemeHTH
Ha CeKOj MHIUKATop Oerrie M30pojaH.

WUHCTpyMeHTHM 1 npoueaypy Ha TeCTUPaHEeTo

[IparmatuunuTe CHOCOOHOCTH Ha Jemara Oea
OIIEHETH cOo TecTOoT Ha pacKakKyBame MpUKa3Ha:
wryctpauun Ha Kpanor JKaba, koj mepu Tpu
KPUTEpUYMH Ha TNPHKa3HUTE Ha [erara: BO-
KaOymnap, rpaMaTH4yKa CTPYKTypa M COAPKUH-
cka cTpykTypa Ha npukazaute (18). TecToT ce
ynoTpeOyBa 3a OLleHyBambe Ha IparMaTHYHHUTE
CIOCOOHOCTH 3a pPAacKaXyBame IPHUKAa3HU Ha
VUCHHUIIM Ha BO3pacT momery 6 u 9 romwHw,

part of Slovenia. Data on IQ (50 —70) were
drawn from the participants’ personal files.
This sample included the same percentage
of pupils regarding age and gender, divided
in two age groups. The first group includes
30 pupils with MID, aged 7, namely 15
(50%) girls and 15 (50%) boys. The other
group included 30 pupils with MID, aged 9,
namely 15 (50%) girls and 15 (50%) boys.
Children's  affirmative  agreement to
participate in research and permission of
their parents were obtained.

Variables

Age and gender represent independent
variables. Dependent variable is pragmatic
ability of storytelling, which is comprised of
vocabulary, grammatical structure, and
substantive structure. Vocabulary represents
a number of different words, and it includes
lexical and grammatical words. Gram-
matical structure is comprised of sentence
length, type 1 and type 2 compound
sentences (Slovene and English differ in
compound sentence structures, with Slovene
having more specific perspectives), and
simple sentences. Substantive structure is
comprised of event, perspective, and mental
state of a protagonist.

Variables evaluation

A child’s story was evaluated on an answer
sheet and assessed on the basis of indicators
that correspond to the variables of this
research. The number of elements of each
indicator was counted.

Instruments and testing procedures

Child’s pragmatic abilities were assessed
with The Storytelling Test:Illustrations of
the Frog King, which measures three
criteria of children’s stories: vocabulary,
grammatical structure, and content structure
of stories (18). The test is in use for
assessing pragmatic abilities of storytelling
of pupils aged between 6 and 9, according
to the norms for children with typical
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CropeZl HOpMHUTE 3a JAela CO THUIIMYEH Pa3Boj.
[Ipuka3HuTe Ha JeuaTa pacKaKaHH MPEKy
CTaHAApeH CeT Ha WiIycTpauuu Oea aHalu-
3MpPaHd BO OJHOC Ha KPUTCPHUYMHUTE [U3aj-
HUpaHM 3a Jla Ce OLIEHM HWUBOTO Ha pa3Boj Ha
npukasHuTe. [TUPCOHOBHOT KOEQHUIMEHT Ha
Kopenanuja momery aocTurayBamara e 0,99
(95% CI: 0,98 < p < 1,00), koehUIIMEHTOT Ha
kopenanuja nomery kiaacute (ICC) e 0,98 (95%
CI: 0,97 < ICC < 0,99). KponbaxoBara anda 3a
rpyma y4eHHLH Ha Bo3pacT of 8 roaunu e 0,88,
a 3a cure Bo3pacHW rpymu (6,7 u 8) e 0,80.
Kopemanmjata momery 3aegHHYKOTO  JOC-
TUTHYBaWkE M KPUTEPUYMHUTE CO KOpEKIHja 3a
HecoBpiieHa nosepyiuBocT ¢ 0,81 (6e3 kopek-
1yja kopenamnujara ¢ nomana 3a 0,01), co mro
ce ofipa3yBa Ha BaJMIHOCTa Ha TecToT (18).
[Nonarouure 6ea 0OpabOTEHU CO CTATUCTHYKHU-
ot codtBep SPSS. beme kopucteHa ocHOBHa
JNECKPUIITUBHA CTAaTHCTHKA. 3a a Ce YTBPIH
JlaJiil BO3pacTa U IOJIOT Ha YYECHUIUTE BIHjaaT
Bp3 BOKa0yJapoT, rpamaruykara CTPYKTypa,
CYLITUHCKAaTa CTPYKTypa M IIparMaTUYHUTE
CIOCOOHOCTH, Oelle HampaBeHa IBOCTpaHa
aHajM3a Ha BapWjaHca. 3a aHanWM3a Ha pas-
JIMKUTE BO OJHOC HAa TIPUMEPOKOT U HOPMHUTE 32
Jielia co TUIIMYEH pa3Boj 10 BO3pacT, BO MOTIE]
Ha u30paHHWTE KapakTepUCTUKH (BoKaOyiap,
rpamMaTudka CTPYyKTypa, CYLITUHCKa CTPYKTypa
Y TIparMaTHYHU CIOCOOHOCTH) Oelle KOpHCTEeH
T-TECTOT 3a He3aBUCHHM mnpumeponu. Kopena-
LUHUTE NTOMElY 3aBUCHUTE IIPOMEHJIMBY U IIpar-
MaTHIHUTE CIIOCOOHOCTH Oea TecTHpaHH CO
[MupcoHOBHOT KOEPUIMEHT Ha KOopemaiuja.
XOMOTeHOCTa Ha BapHjaHcara Oelle TecTUpaHa
co JleBuHoBuoT Tect. HopmasiHOCTa Ha pacno-
penoT Ha pe3ynTaTuTe Oelle TecTHpaHa Cco
KOe(QHLMEHT HAa acUMEeTpHja U KOeQUIIHEeHT Ha
KypTO3a.

Pe3ynmamu

Pesynrarute mokaxyBaar Jieka OJPEACHU IPO-
MCHIIMBH HEMaaT HOpPMAJIeH pacropel W JeKa
oJIpeJicHa TpyIia MPOMEHIUBH ce Pa3IUYHO eBa-
JIyWpaHu, na ce Hecropeaueu. OJ Taa IpUYH-
HAa CHUTE MPOMCHIMBH Oca HOpMAU3UPaHH
(Tabemna 1).

development.  Children’s stories told
through a standard set of illustrations were
analyzed in terms of criteria designed to
assess the developmental level of the
stories. Pearson coefficient of correlation
between achievements is 0.99 (95% CI:
0.98 < p < 1.00), interclass correlation
coefficient (ICC) is 0.98 (95% CI: 0.97 <
ICC < 0.99). Cronbach o for a group of
pupils aged 8 is 0.88, and for all age groups
(6, 7 and 8) is 0.80. Correlation between
joint achievement and criteria with
correction for imperfect reliability is 0.81
(without correction the correlation is lower
for 0.01), which reflects the validity of the
test (18).

The data were processed with the SPSS
statistics software. Basic descriptive statistics
were used. To determine whether partici-
pants’ age and gender affected vocabulary,
grammatical structure, substantive structure
and pragmatic abilities, a two-way analysis
of variance was conducted. For the analysis
of differences in terms of the sample groups
and norms for children with typical
development by age regarding the chosen
characteristics  (vocabulary, grammatical
structure, substantive structure, pragmatic
abilities), a t-test for independent samples
was used. Correlations between dependent
variables and pragmatic abilities were tested
with  Pearson  correlation  coefficient.
Homogeneity of variance was tested with
Levene’s test. Normality of results
distribution was tested with coefficient of
asymmetry and coefficient of kurtosis.

Results

Results show that certain variables do not
distribute normally, and certain set of
variables is differently evaluated, thus it is
incomparable. For that reason, all variables
have been normalized (Table 1).
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OnwT npernea Ha pe3ynTatute

Tabena 1. HeckpunmueHa cmamucmuka 3a eokabynapom,
2pamMamuykama Cmpykmypa Ha npukasHama u CywmuHcKkama
cmpykmypa Ha npukasHama Ha 7-200uWwHUYU U 9-200UWHUYU
co Jinn

General overview of results

Table 1. Descriptive statistics on vocabulary, grammatical
story structure and substantive story structure of 7-year-
olds and 9-year-olds with MID

3aBucHu Bapujabuu / Dependent variables

Bospact /
Age

N Min Max M SD

BoxabyJaap / Vocabulary

Bpoj Ha paznnunu 36oposu / Number of different words

71 30| oes| 357] 229] 75

30 2.08 5.06 | 3.72| 0.69

Cure / All 60 0.68 5.06 | 3.00 | 1.00

I'pamaTuuka crpykrypa / Grammatical structure

Jomxuna Ha peyeHunnara / Sentence length

7 30 0.79 519 | 2.65| 0.97

9 30 1.77 6.17 | 335 | 091

Cure / All 60 0.79 6.17 | 3.00 | 1.00

Cnoxenu peuenui tun 1 / Type 1 compound sentences

30 1.88 5.58 | 2.58 | 0.86

30 1.88 558 | 342 | 097

60 1.88 5.58 | 3.00 | 1.00

Crnoxxenn pedennu tum 2 / Type 2 compound sentences

30 1.99 3.65 | 2.58 | 0.62

ol (Mie|

30 1.99 586 | 3.41 | 1.14

Cure / All 60 1.9 5.86 .00 | 1.00

Ipoctu peuennnu / Simple sentences

7 30 1.64 3.78 | 2.60 | 0.54

9 30 1.44 6.74 | 3.40 | 1.19

X 60 1.44 6.74 | 3.00 | 1.00

CymTuHcka crpykrypa / Substantive structure

Hacran / Event

7 30 1.65 4971 290 | 1.05

9 30 1.65 4.56 | 3.10 | 0.96

Cure / All 60 1.65 4.97 | 3.00 | 1.00

ITpomena na rnequiute / Change of perspective

7 30 1.88 6.04 | 3.02| 0.99

9 30 1.88 6.04 | 299 | 1.02

Cure / All 60 1.88 6.04 | 3.00 | 1.00

MenTanHa coctojba Ha mpoTaronuctot / Mental state of a
protagonist

7 30 1.80 6.7513. 2| 1.18

9 30 1.80 5.10 | 2.88| 0.79

Cure / All 30 1.65 497 | 290 | 1.05

Pesynratute nmpukaxanu Bo Tabena 1 oTkpuBaat
noo0pu MparMaTHYHU CIMOCOOHOCTH Kaj 9-ro-
quirauTe (M=3,71) OTKOJKY Kaj 7-TOTUIIHH-
mute (M = 2,29). 7-rOAMITHUIATE UMaaT Hajao-
Opu pe3ysTaTH BO CyIUTHHCKaTa CTpykTypa (M =
2,40), mo 1mTo ClieAn TpaMaTHIKara cTpykrypa (M
= 2,38) u Bokabymapor (M = 2,29). 9-rogum-
HUIATE HMAaT COCEMa CIIPOTHBHU PE3yNTaTH: THE
uMaar nojo0pu pesynratu Bo Bokadymapot (M =
3,72), 1o mITo ciaenu rpaMaTudkara crpykrypa (M
= 3,62) u cymTHHCKaTa cTpykTypa (M = 3,60).

Cpennara BpeZHOCT Ha pa3iMIHUTE 300pOBU KO-
puctenn onx yuenumute co JIUII e 3 (tabena 1).
9-roAUIIHUIINTE KOpHCTene moroieM (oHA Ha
360poBu (M = 3,72) a 7-rOOUIIHUIMTE MOMAJ
¢onn Ha 300poBm (M = 2,29). Paznukure BO
ynorpebara Ha CEKOj Jed OJ TOBOPOT Oea wc-
TpaKyBaHH CO UIa0WHCKA aHanW3a Ha BOKaly-
JapoT. 9-TOAMIIHULIUTE MOCTUTHYBAaT MOTOJEMHU
CpPeIHH BPETHOCTH 3a CUTE MPOMEHJIWBU Ha Tpa-
MaTH4KaTa CTpyKTypa Ha MpHKa3HaTa U HaIMHUHY-

The results shown in Table 1 reveal better
pragmatic abilities of 9-year-olds (M=3.71)
than 7-year-olds (M=2.29). 7-year-olds have
the best results in substantive structure
(M=2.40), followed by grammatical structure
(M=2.38), and vocabulary (M=2.29). 9-year-
olds have just the opposite results: they have
better results in vocabulary (M=3.72),
followed by grammatical structure (M=3.62),
and substantive structure (M=3.60).

The mean of different words, used by pupils
with MID, is 3 (Table 1). A bigger variety of
words was used by 9-year-olds (M=3.72), and
a lesser variety by 7-year-olds (M=2.29). The
differences in the usage of each part of speech
were examined in an in-depth vocabulary
analysis. 9-year-olds achieve higher means for
all variables of grammatical story structure,
and surpass M=3.00; whereas 7-year-olds
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Baatr M = 3,00: noneka 7-rOOUIIHUIIMTE OCTaHY-
BaaT TOJ CperHaTa BPEIHOCT, INTO 3HAYM JIEKa
9-TONUIIHUINTE Ka)XyBaaT MOJOITH M TOKOMII-
JMEKCHA PEUYCHUITN, YECTO CIIOKCHH PCUCHHIIH,
ITO ja MOKaXyBa pas3iuKaTa MOMery CpelHUTe
BpEIHOCTHU Ha JiBeTe rpynu. Hajronemara paziuka
BO OJHOC Ha BO3pacTa ¢ BHUINBA BO CIIOXKCHUTE
pevennmm Bug 1 (M = 2,58, M = 3,42), o mro
crenar cnokeHute pedenuny Bun 2 (M = 2,58, M
= 3,41) u npocture peuenuuu (M = 2,60, M =
3,40). Hajmanarta pa3nuka e HajaeHa BO JOJDKH-
HaTa Ha peueHunute (M = 2,65, M = 3,35). Coon-
HOCOT TOMeTy TIPOCTHUTE W CIOKCHUTE PEUCHUIIH
Ha 7-TONUIIHHUIUTE OCTaHYBa UCTHUOT KAaKO U Kaj
O-roAMIHUIINTE, KaJe IITO PEYCHUIUTE CE IIO0-
JIONITH. 9-TOJUITHUIINTE UMAAT MOBUCOKHU CPEIHU
BPEIHOCTH Kaj CHUTE IPOMCHJIMBH Ha CYIITHH-
CKaTa CTPYKTypa Ha MpUKa3HaTa; MeryToa, THE Ce
MOMAJIKy XOMOT€HH O] 7-TOTUIIHUIUTE, IITO yKa-
KyBa Ha HECJHAKOB Pa3BOj HA MHIUBUAYAIUTE
BO IOocTapaTa rpyma. 7-TOAWIIHUINTE UMaaT Haj-
BHCOKH pe3yJITaTH BO MeEHTajHaTa cocrojba Ha
nporaroruct (M = 2,60), mo mTo ciieau mpoMeHa
Ha rneguinteto (M = 2,54) u Hactan (M = 2,45).
CHpoTHBHO Ha TOa, 9-TOJUIIHUIINTE UMaAaT HajI0-
Opu pesynratd Bo HacTaHoT (M = 3,55), mo mro
cnenu npomena Ha rienumTero (M = 3,47) u Ha
MEHTallHaTa cocTO0j0a Ha MmpoTaroHUCToT (M =
3,40). Hajromem Hampeaok BO CyIITHHCKaTa
CTPYKTypa Ha MpHKa3HaTa MOXeE Jia ce 3a0eyexu
kaj HactaHoT (7-rogumHum M = 2,45; 9-roaum-
Hun M = 3,55).

JleBojunmara U MOMYUIbATA UMAaT CIUYHU pe-
3yJITaTH BO CUTE 00JACTH HA MPAarMaTUYHUTE CIIO-
cobHocTH (Tabena 2). [IeBojunmara uMaaT MaaKy
MOToJIEMH TIparMaTu4Hu crocobHoctr (M = 3,0)
ox Momunmata (M = 2,96). [/leBojunmara uMaaT
Haja00pu pe3yaTatu Bo BokaOynapot (M = 3,07),
Mo IITO cJend Tpamarthdkara crpykrypa (M =
3,03) u cymruHckara ctpykrypa (M = 2,96).
Momunmara WMaaT HAjBHCOKH pPE3YJNTaTd BO
cymtuHcKara crpykrypa (M = 3,06), o mro cie-
I TpaMatuydkara ctpykrypa (M = 2,97) u Boka-
Oymapor (M = 2,93). Hajronemara pasnuka BO
MOJIOT BO OJHOC HA EJICMEHTHTE Ha IparMaTHd-
HUTE CIIOCOOHOCTH MOXE Ja ce 3a0eleku Kaj
CYIITHHCKATa CTPYKTYpa — ICBOjUHIbaTa UMaaT M
= 2,95, a momunmata M = 3,06. CieeH ¢ Boka-
Oymnapotr (M = 3,07 u M = 2,93), a Hajmaua e pas-
JUKaTa BO Tpamarnyikara cTpykrypa (M = 3,03 u
M = 2,97). Pesynrarure mokaxyBaaT JIeKa MOM-
YHATa U JICBOjUMEbATA OCTBAPYBAAT CIMYHH pE-
3yJlTaTH BO OJHOC Ha BokabOymapor. CpemHaTa
BPEIHOCT Ha Pa3IMIHATE 300pOBH € MAJIKy ITOTO-
nema 3a jaeojummara (M = 3,07) OTKOJKYy 3a
Momummara (M = 2,93). CoogHOoCOT momery cio-

remain below mean, meaning that 9-year-olds
speak in longer and more complex sentences,
often compound sentences, which shows the
difference between the means of both groups.
The biggest difference regarding the age is
visible in type 1 compound sentences
(M=2.58, M=3.42), followed by type 2
compound sentences (M=2.58, M=3.41), and
simple sentences (M=2.60, M=3.40). The
smallest difference is found in sentence length
(M=2.65, M=3.35). The ratio between simple
and compound sentences of 7-year-olds
remains the same as of 9-year-olds, whereas
the sentences are longer. 9-year-olds have
higher means in all variables of substantive
story structure; however, they are less
homogeneous than 7-year-olds, showing
unequal progress of individuals of the older
group. 7-year-olds have highest results in
mental state of a protagonist (M=2.60),
followed by change of perspective (M=2.54),
and event (M=2.45). Opposite, 9-year-olds
have best results in event (M=3.55), followed
by change of perspective (M=3.47), and
mental state of a protagonist (M=3.40). The
greatest progress in substantive structure of a
story can be seen in event (7-year-olds
M=245; 9-year-olds M=3.55).

Girls and boys have similar results for all
areas of pragmatic abilities (Table 2). Girls
have slightly higher pragmatic abilities
(M=3.04) than boys (M=2.96). Girls have best
results in vocabulary (M=3.07), followed by
grammatical  structure  (M=3.03), and
substantive structure (M=2.96). Boys have the
highest results in substantive structure
(M=3.06), followed by grammatical structure
(M=2.97), and vocabulary (M=2.93). The
biggest difference in gender regarding
elements of pragmatic abilities can be seen in
substantive structure, with girls having
M=295, and boys M=3.06. Next is
vocabulary (M=3.07 and M=2.93), and the
smallest difference is found in grammatical
structure (M=3.03 and M=2.97). The results
reveal that boys and girls achieve similar
results regarding vocabulary. The mean of
different words is slightly higher for girls
(M=3.07) than for boys (M=2.93). Ratio of
type 1 and type 2 compound sentences
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JKEHUTE pedeHHIH BUI | W BUJ 2 ocTaHyBa HCT
0e3 oruies] Ha TIOJIOT, MPH IITO ACBOjYHHATA KaXKYy-
BaaT IMOJAOJITH U IMOCIOXEHH PEUCHUITN; MeryToa,
pasnuKara € MUHUMAaITHA.

Tabena 2. [eckpunmusHa cmamucmuka 3a eokabynapom,
2pamMamuykama Cmpykmypa Ha npukasHama u CywmuHcKkama

remains the same regardless of gender,
whereas girls speak in longer and more
complex sentences; however, the difference is
minimal.

Table 2. Descriptive statistics on vocabulary, grammatical
story structure and substantive story structure of girls and
boys with MID

CmpyKkmypa Ha npukasHama Ha MOMYUrama U degojyur-ama co
Izl

3a3.1/1c3n npomenauBu / Dependent Mo / Gender N Min Max M SD
variables
Boxaby.aap / Vocabulary
Bpoj Ha pastuuni 360posi / Number of JeBojunma / Girls 30 0.88 5.06 3.07 1.03
different words Mowmunma / Bo s 30 0.68 4.5 2.93 0.98
Cure / All 60 0.68 5.06 3.00 1.00
I'pamaTuuka crpykrypa / Grammatical
structure
Jlomxuna Ha pevermmata / Sentence length JeBojunma / Girls 30 1.28 5.19 3.06 0.88
Mowmuuma / Boys 30 0.79 6.17 2.94 1.12
Cure / All 0 0.79 6.17 3.00 1.00
Crnoxxenn peuennnu tum 1/ Type 1 Jesojunma / Girls 30 1.88 5.58 3.09 0.99
compound sentences Mowmunmsa / Boys 30 1.88 5.58 2.92 1.02
Cure / All 60 1.88 5.58 3.00 1.00
Cnoxenu pedenunu tan 2 / Type 2 Jesojunma / Girls 30 1.99 0.86 3.10 1.07
compound sentences Mowmunmsa / Boys 30 1.99 5.31 2.90 0.94
Cure / All 60 1.99 5.86 3.00 1.00
JeBojunma / Girls 30 1.44 6.33 2.98 1.02
Ipoctu peuennun / Simple sentences Mowmunma / Boys 30 1.64 6.74 3.02 0.99
Cure / All 60 1.44 6.74 3.00 1.00
CywmruHceka cTpykrypa / Substantive
structure
JeBojunma / Girls 30 1.65 4.97 2.90 1.05
Hacran / Event Mowmunma / Boys 30 1.65 4.56 3.10 0.96
Cure / All 60 1.65 4.97 3.00 1.00
Tpomena na meumrrero / Change of Jesojunmwa /G 1ls | 30 1.88 6.04 0.02 0.99
perspective Mowmunma / Boys 30 1.88 6.04 2.99 1.02
Cure / All 60 1.88 6.04 3.00 1.00
MeHTasmHa cocToj6a Ha MPOTArOHHCTOT / JeBojunma / Girls 30 1.80 6.75 3.12 1.18
Mental state of a protagonist Mowmunma / Boys 30 1.80 5.10 2.88 0.79
Cure / All 30 1.8 6.75 3.00 1.00

Mowmuumara uMaaT Majky nofoOpu pe3yaTaTtd BO
HacTaHoT (M = 3,10), a neBojunmara BO MEHTAJI-
HaTa cocToj0a Ha mpoTtaronucrot (M = 3,12) u BO
npoMeHarta Ha rieaumirero (M = 3,02). JleBojuu-
BaTa UMaaT HajaoOpH pe3ysTaTh BO MEHTalHaTa
cocrojba Ha nmpoTtaronuctot (M = 3,12), a MoMuu-
wmaTa Bo HactaHoT (M = 3,10). Hajrosnemara pas-
JMKa BO CYIITHHCKATa CTPYKTypa Ha MpUKa3HaTa
BO OIHOC Ha TIOJIOT € BO MCHTAJHATa cOocToj0a Ha
nporaroHucToT (M = 3,12), mpu mro AeBojurmbaTa
nMmaar octBapeHa M = 3,12, a momuumara M =
2,88.

[NocTou cTaTHCTHYKK 3HAYajHA TO3UTHBHA KOpela-
1Mja noMery mparMaTUYHUTE CIOCOOHOCTH Ha y4e-
Huuute co JIMII u npyrute 3aBUCHU IPOMEHIINBHU.
Hajronema Oeme kopemnanujata momery mparma-

Boys have slightly better results in event
(M=3.10), and girls have slightly better results
in mental state of a protagonist (M=3.12), and
change of perspective (M=3.02). Girls have
the best results in mental state of a protagonist
(M=3.12), and boys in event (M=3.10). The
greatest difference in substantive structure of a
story regarding gender is in mental state of a
protagonist, with girls achieving M=3.12, and
boys M=2.88.

There is a statistically significant positive
correlation between pragmatic ability of
pupils with MID and other dependable
variables. The highest correlation is between
pragmatic abilities and vocabulary measured
by the number of different words, r(60)=0.98,
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TUYHHUTE CIOCOOHOCTH M BOKaOyIapoT, U3MepeHa
npeky OpojoT Ha pa3nuuHu 300poBH, 1(60)=0,98),
p<0,001, mrTo 3Ha4YM JieKa MparMaTHYHATA CII0CO0-
HOCT CTaHyBa IIOTOJIEMa CO TMOIIMPOK W Todorat
BOKaOymap.

MaJiky MOHKCKa, HO C€ YIITe MHOTY BHUCOKA MO3H-
THBHA Kopenanydja ¢ 3abenexana momery mnparma-
TUYHHUTE CIIOCOOHOCTH M TpaMaTHIKaTa CTPYKTypa,
1(60)=0,92, p<0,001. Tlomery TpOMEHIMBUTE Ha
rpaMaTUdkaTa CTPYKTypa, HajBUCOKA KOpemaluja
CO MparMaTHYHHTE CIIOCOOHOCTH € 3a0erexaHa Kaj
CITOKCHUTE PEUCHUIIN BHJ 2, CO BUCOKA TIO3UTHUBHA
kopenaruja r(60)= 0,90, p<0,001. OBa e mpoce-
JICHO CO MPOMEHIIMBUTE CO KOpENalyja Ha CPEIHO
HUBO, HWMCHO CJOXKCHHTC pEYCHHIM BuUA |
1(60)=0,64, p< 0,001, mnpocTHTe pEYCHUIH
1(60)=0,60, p<0,001 ¥ momKWHATA HA PEYCHHUIIUTE
r(60)=0,51, p<0,001.

Wma cuiiHa mMO3UTHBHA KOpenanuja moMery mpar-
MaTHUYHATa CIIOCOOHOCT U CYIITHHCKATA CTPYKTYpa
- 1(60)=0,75, p<0,001. Ilomery nmpoMeHIMBUTE HA
CYIITHHCKATa CTPYKTypa, HACTAHOT MMa HajBHCOKa
KOpeJanija co TMparMaTUgHHUTE CIOCOOHOCTH CO
BHCOKa TO3WTHMBHA Kopenamuja 1(60) = 0,70,
p<0,001. Crnegna e mpomeHaTa Ha TJEIUIITETO
1(60)=0,61, p<0,001, ma meHTanHa cocToj0a Ha
npotaronuctoT r(60) = 0,42, p<0,001.

Tabena 3. [JgoHacouHa aHanu3a Ha eapujaHcama 3a 6/ujaHue
Ha eo3pacma U nosom Ha eokabymapom, epamMamuykama
cmpykmypa Ha npukasHama, CywmuHckama cmpykmypa Ha
npukasHama u npagMamuyHume cnocobHocmu

p<0.001, meaning that pragmatic ability
becomes higher with broader and richer
vocabulary.

Slightly lower, yet still very high positive
correlation is seen between pragmatic abilities

and grammatical structure, 1(60)=0.92,
p<0.001. Among grammatical structure
variables, the highest correlation with

pragmatic abilities is seen in type 2 compound
sentences, with high positive correlation
1(60)=0.90, p<0.001. This is followed by

variables with medium-level correlation,
namely type 1 compound sentences,
1(60)=0.64, p<0.001, simple sentences,

r(60)=0.60, p<0.001, and sentence length,
1(60)=0.51, p<0.001.

There is a strong positive correlation between
pragmatic ability and substantive structure,
1(60)=0.75, p<0.001. Among substantive
structure variables, event has the highest
correlation with pragmatic abilities, with high
positive correlation, r(60)=0.70, p<0.001. Next
is change of perspective, 1(60)=0.61, p<0.001,
and mental state of a protagonist, r(60)=0.42,
p<0.001.

Table 3. Two-way ANOVA for effects of age and gender on
the vocabulary, gramatical story structure, substantive story
structure and pragmatic abilities

H3Bop / Tun 3 36up Cpenna df F Sig.
Source Ha KBa/ipaTH BPEIHOCT Ha
/ Type 111 KkBajpar /
Sum of Mean Square
Squares
Boxabyuap / mox / gender 140.88 140.88 1| 059 | 044
Vocabulary
BO3pact / age 10944.08 10944.08 1 46.11 0.00
BO3pact x oz / 272.01 272.01 1 1.15|  0.29
age x gender
rpemka / error 13292.79 237.37
T'pamaTuuka non / gender 7.06 7.06 1 0.10 0.76
CcTpyKTYypa / Bo3pacT / age 2646.53 2646.53 1 36.10 0.00
Grammatical BO3pacT X 1o /
structure age x gender 1.54 1.54 1 0.02 0.89
rperka / error 4105.73 73.32 56
CymTuHcKka non / gender 1.07 1.07 1 0.05 0.83
CcTpyKTYpa / BO3pacT / age 866.40 866.40 1 37.81 0.00
Substantive structure | sospacr x o / 13.07 13.07 1 057 0.45
age x gender
rpemka / error 1283.07 22.92 56
IIparmaTuyna non / gender 5219.02 5219.0 1 1.45 0.23
cnocodHoct / BO3pacT / age 231370.94 231370.94 64.39 0.00
Pragmatic ability BO3paCT X 1ot/ 4724.70 4724.70 1 132 026
age X gender
rpemka / error 201236.46 3593.51 56
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Pesynrarute npukakanu Bo Tabena 3 OTKpUBAT
CTaTUCTUYKH 3HA4YajHO BJIMjaHHE Ha BO3pacTa
Bp3 CUTE YETUPU 3aBUCHHU NPOMEHJIMBM: BOKa-

oymap (F

46,11; p<0,001), rpamaTudka

crpykrypa (F = 36,10; p<0,001), cymruHCcKa
ctpykrypa (F=37,81; p<0,001) u mparmatuyHu
cnocobnoctu (F = 64,39; p<0,001). 3a paznuka
0]l BO3pacTa, IOJIOT HE MOKaXKyBa CTAaTHCTHIKH
3HA4YajHU Pa3IHKH BO KOja OWIIO O YETHUPHUTE
3aBrUCHH npoMmeniuBu: Bokabymap (F = 0,59; p
= 0,444), rpamarnuka ctpykrypa (F = 0,10; p =
0.76), cymruacka ctpykrypa (F = 0,05; p =
0,83) u mparmatrynu cnocoo6noctu (F = 1,45; p

=0,23).
32
28
Tyusanm
CIpYKTYpa/
Grammatical 24 7 souynEsa/ boys
structure <. DPBOMIBA/ gifs
20
] ] ] 1 ]
7.0 7.5 80 83 8.0
Bo3pact/ age
127
0"
CyIITHHCKA
coykIypal | _
Substantive
structune — osyuEsa/ boys
6- S e HeBojHHbBa girts
70 75 g0 8.5 9.0
BO3paCT/ age

The results shown in Table 3reveal
statistically significant effects of age on all
four dependent variables: vocabulary
(F=46.11; p<0.001), grammatical structure
(F=36.10; p<0.001), substantive structure
(F=37.81; p<0.001) and pragmatic abilities
(F=64.39; p<0.001). Unlike age, gender
showed no  statistically  significant
differences in any of the four dependent
variables: vocabulary (F=0,59; p=0.444),
grammatical structure (F=0.10; p=0.76),
substantive structure (F=0.05; p=0.83) and
pragmatic abilities (F=1.45; p=0.23).

60"
BoEaGymap /
vocabulary |
50
T soMyuma/ boys
....... AeBojuHmba / gids
&0
70 7.5 8.0 8.3 9.0
Bospacr f age
240 7
MpATHATHYHA
cuucoﬁfmnl 200 -
pragmanc
ahility
—__ somMYRE:a/ boys
1607 . OeBojYAmA/ girs
120 1 T T T
70 15 80 85 2.0
Bo3pact/ age

Cnuka 1. BnujaHue Ha uHmepakyujama nomery go3pacma u

nomom @p3  eokabymapom,

cnocobHocmu

2pamamuy4kama  Cmpykmypa,
CywmuHCKama cmpyKkmypa Ha npuka3Hama u npasmamu4yHume

Figure 1. Effects of interaction between age and gender on
the vocabulary, gramatical structure of a story, substantive
structure of a story and pragmatic abilities
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Hajronema pa3nmuka BO WHTepakiyjaTa Ha TO-
70T u Bo3pacta (Ciuka 1) Bo 0THOC Ha eJIeMEH-
TUTE Ha MIParMaTUYHUTE CIIOCOOHOCTH MOXKE Ja
ce 3abenexu kaj BokaOymapor (F = 1,15; p =
0,29), meryToa HHTY €mHa OJ WHTEPAKITUUTE
noMery BO3pacTa M TOJOT HE € CTaTUCTUYKH
3HaYajHa.

Tabena 4. Omcmanysamwe Ha y4yeHuyume co JINMT 00
munudHUme  epcHUyu 80  00HOC  Ha  eokabymapom,

2pamMamuykama CMpykmypa, CywmuHckama cmpykmypa U
npazmMamu4Hume cnocobHocmu

The biggest difference in gender and age
interaction (Figure 1) regarding elements of
pragmatic  abilities can be seen in
vocabulary (F=1.15; p=0,29), but however,
none of the interactions between age and
gender is statistically significant.

Table 4. Deviation of pupils with MID from typical peers
regarding vocabulary, grammatical structure, substantive
structure, and pragmatic abilities.

Bospact CpeaHa BpeIHOCT
3aBucHu npomensinBu / Dependent variables / : o N M SD HA CTaH/. TpelKa
g / Std. Error Mean
Boxabymap / Vocabulary 7 30 4.92 0.75 0.14
9 30 5.32 0.69 0.13
'pamarnuka cTpykrypa / Grammatical structure 7 30 16.85 1.90 0.35
9 30 17.11 221 0.40
. 7 30 4.75 1.76 0.32
CymtiHcka cTpykTypa / Substantive structure 9 30 5.0 200 037
7 30 20.30 4.05 0.74
IIparmaruuna cnoco6Hoct / Pragmatic abilities 9 30 2770 393 0.72

Tabena 5. Pe3yimamu 00 t-mecmom 3a He3a8UCHU NpuMepoyU 3a
paanukume nomery nomnadama epyna 00 NPUMEPOKOM U HopMUMme
Ha HUBHUME MUNUYHU 8DCHUYY, U nomery nocmapama epyna od
NPUMEPOKOM U HOPMUME Ha HUBHUIME MUNUYHU 80CHUUU 80 00HOC
Ha eokabymapom, epamamudykama Ccmpykmypa, CywmuHckama
CcmpyKkmypa U npaeMamuyHume cnocobHocmu

Table 5. T-test results for independent samples in
differences between younger sample group and the norms
of their typical peers, and between older sample group and
the norms of their typical peers regarding vocabulary,
grammatical structure, substantive structure and pragmatic
abilities

JleBunos F-
test 3a
3aBucHH
Ennaksa XOMOI'€HOCT Ha
NPOMeHIHBH / R .
Bapujanca / Equal BapHjaHcure / t-Tect / t-test
Dependent .
. variance Levene F-test
variables :
of homogeneity
of variances
F- Sig. T-test Spatia levels Statistic characteristics
test (p) value df Sig. (2-tailed)
Boxkabyap / NPETIOCTaBeHO  / 0.03 0.86 211 53 0.039
Vocabulary presumed
HE € TIPETIIOCTAaBeHO 211 5749 0.039
/ not presumed
I'pamarnuka HPETIIOCTABEHO  / 0.87 036 049 53 0.049
CTpyKTypa / presumed
Grammatical HE € TIPETIIOCTaBeHO
structure / not presumed 049 2675 0.049
Cymrmcica NpETHOCTaBEHO  / 0.00 097 | -0.55 58 0.047
CTpyKTypa / presumed
Substantive HE € MPETIIOCTABEHO 0.55 56.96 0.047
structure / not presumed
[Mparmatuyna NPETIOCTaBeHO  / 0.00 0.96 718 53 0.000
criocoHOCT / presumed
Pragmatic HE € TIPETIIOCTAaBeHO
abilities / not presumed 718 5793 0.000
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Criopenba Ha MparMaTUYHUTE CIIOCOOHOCTH
(tTabema 4 m Tabema 5) ma momuamara (M =
20,30) u mocrapata rpyna (M = 27,70) ox npu-
MEpPOKOT CO HOPMHUTE 32 HUBHU BPCHHIIU CO TH-
MUYeH Pa3Boj MOKa)KyBa Mald OTCTallyBama Ha
nomiaaara rpyma (p<0,001, p<0,05). Uctoto ce
pedruexTupa 1 Ha BOKaOyJIapoT, rpamMaTHyKara u
CYIITHHCKATa CTPYKTypa Ha IpHUKa3HaTa.

Huckycuja

PesynratuTe ykaxkxyBaar Ha CTATHCTHYKH 3Ha-
YyajHa pa3irKa ImoMery ToMIlajiata u rmocrapara
rpyna yuenunu co JIAII Bo HuBHMTE Iparma-
THYHA CHOCOOHOCTH, TPH IITO HajroNeMara
pasnuka € Kaj BokaOyJapoT, momajia € Kaj rpa-
MaTHYKaTa CTPYKTYypa, a HajMaia ¢ pasjukara
Kaj CYIITHHCKAaTa CTPYKTypa Ha IpHKa3HaTa.
PaznukuTe Moke ma 6mmar ob6jacHETH CO Kapak-
TEPUCTHKHUTE Ha Pa3BOjOT U CO MOUIMPOKHTE
HCKYyCTBa Ha TMOCTapaTa rpyma.

PesynrartuTe mokaxxyBaar qexa BOKaOyimapoT Ha
O-rOQUIIHUAIINTE € T000raT M CO IMOBUCOK KBa-
muteT. Bo packaxyBameTo NMpHUKa3HU THE KO-
pucrene morojeMm ¢GoHI Ha 300pOBH Of 7-TO-
TUTITHUITATE, 0COOSHO MOBEKE JICKCHIKH 300pO0-
BU, IMEHO, IOBEKEe OJ1 TUE OWJIC IIIaroju, UMEH-
ku W npwiosu. llpunaBkure Owie HajMHOTY
KOPHUCTCHH IoMel'y rpaMatudkute 300poBu. Kaj
7-ropuuIHUIATE € 3a0elie)kaHo cocema CIpo-
TUBHOTO: KOTa pacKaXyBalle IPUKA3HU THE
KOPHCTEJIe MHOTY CBP3HHIIN, YECTUIKH, H3BUIH
u npemio3u. JnabuHckara aHanM3a Ha BOKa-
OynapoT OTKpHBa MHOTY TOLIMPOK W TOOOTraT
BOKaOynap Kaj 9-TOMWUIIHWULUTE, TPHU IITO
ymoTrpebaTa Ha JEKCHYKH 300pOBH pacTe, Taka
mTo 300poBHTE JOOMBAaT TMOKOHKPETHU 3Ha-
Yema W Ce IMOYECTO YIMOTPeOYBaHH BO CEKOj-
JTHEBHATa KOMYHHKaIja. Pa3Bojor Ha BoKkaly-
JIapOT, TOKPaj (haKTOPUTE OJ OKPYKYBAETO,
3aBHCH OJ MEMOpHjaTa, CeKaBameTO U Croco0-
HOCTa Ha JIETETO Ja Kiacu(uuupa nmpeaMery Bo
KoHIenTyanHu kareropuu (10), 3a mro e oaro-
BOpPEH KOTHUTHUBHHUOT Pa3Boj.

Co oruies Ha pe3yNTaTUTe, MParMaTUIHUTE CIIO-
COOHOCTH Ha yUYEHHWIIUTE MOXaT Ja OujaT Imo-
JIOOpEeHH CO MOTTHK 32 MPOIIUPYBamke Ha BOKa-
Oymapot, 300pyBame CO CIOXEHH PEUSHUIH U
pa3BUBamk€ CEKBEHIMM Ha HAcTaH. BaxHOo e
YVUHIIUIHATA CPEIMHA ¥ POJUTEIIUTE JIa TU TIPH-
3HaaT W3jaBHUTE Ha JIETETO, Ja IIOCTaByBaaT mpa-
miama, Ja ro/ja ciymaar, Ja oxpabpyBaaT Ko-

A comparison of pragmatic abilities (Table
4 and Table 5) of younger (M=20.30) and
older sample group (M=27.70) with the
norms for peers with typical development
shows minor deviation of the younger group
(p<0.001, p<0.05). The same is reflected in
vocabulary, grammatical and content
structure of the story.

Discussion

The results indicate a statistically significant
difference between younger and older group
of pupils with MID in their pragmatic
abilities, whereas the greatest difference is
in vocabulary, lesser in grammatical
structure, and the smallest difference is in
substantive structure of a story. The
differences could be explained by
characteristics of the development and by
more extensive experiences of the older
group.

The results show that vocabulary of 9-year-
olds is much richer and of higher quality. In
storytelling, they used greater variety of
words than 7-year-olds, using especially
more lexical words, namely the most of
those were verbs, nouns, and adverbs. From
grammatical words, adjectives were mostly
used. Just the opposite is seen in the usage
by 7-year-olds: when storytelling, they used
many conjunctions, particles, interjections,
and prepositions. In-depth analysis of
vocabulary reveals a much broader and
richer vocabulary of 9-year-olds, whereas
the usage of lexical words is growing, and
the words have more concrete meanings and
are more often wused in everyday
communication. Vocabulary development —
beside environment factors — is dependent
on memory, recall, and child’s ability to
classify objects in conceptual categories
(10), with cognitive development being in
charge.

Given the results, pragmatic abilities of
pupils can be enhanced by encouraging
vocabulary  broadening, speaking in
compound sentences, and developing event
sequences. It is important that school
environment and the parents acknowledge
child’s statements, ask questions, listens to
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MYHUKaIMja ¥ CHMOOJNMYHA UTpa U Ja To/ja u3-
JIOXKAT Ha JUTEpaTypa 3a Aela U INIACHO YUTAkE
(19). CrioHTaHOTO Wrpame CO BPCHUIM H pas-
HOBHUIHHWTE KOMYHHUKALMCKU CpeAWHH (IOM,
YVYWIMIITE) C€ UCTO TaKa OJi BUTAHA BaKHOCT
BO ynoTpebaTa Ha ja3UKOT BO Pa3NUuHHU (PyHK-
MY ¥ ymoTpedaTa Ha M3jaBH CO MOBEKe 300po-
BH (20).

[TopoOpute pe3ynTaTtd Ha mocTapara rpyna BO
OJTHOC Ha CYNITHHCKAaTa CTPYKTypa IOTBpAYBa-
aT JleKa pacKa)XyBambeTo MPHUKa3HHU CTaHyBa KO-
XEPEHTHO M KOXE3MBHO CO TEKOT Ha BPEMETO,
IITO € UCTO TakKa MOBP3aHO CO COBJIAIyBame Ha
rpamMaTuKaTa U pa3BUBamke Ha MeTaja3ukor. Pe-
YEHUIIUTE HE CaMo IITO €€ MOJOJTHU, TYKYy Ce U
MOCJI0KEHH, OUICjKH YUYSCHUIIUTE IOYHyBaaT 1a
yHoTpeOyBaaT CBP3HHUIM, NPEIUIO3U U IOMOII-
HU PEUYCHHUIM W MMOYHYBaaT Aa IO MEHyBaar pe-
JOCJIEAOT Ha 300pOBUTE CO Ll Ja GopMupaaT
Tpaniama U ofpedHu pedeHury (16). Anammza-
Ta Ha CYLITUHCKAaTa CTPYKTypa Ha MpHUKa3HaTa
MOKaXyBa JIeKa OpOojoT Ha HAcCTaHUTE, NMPOMe-
HaTa Ha TIICAUIITETO U 300pPOBUTE KOH ja OIH-
LIyBaaT MEHTajlHaTa cocTojO0a Ha MPOTaroHUC-
TOT pacTe CHOpEe] BO3pacTa, LITo ce coo0pazyBa
CO pe3yJiTaTHTEe Ha TUMHMYHATA TOMyJIaluja — co
BO3pacTa MMa 3HauajHO 3Tr0JIEMyBambe BO HHUBO-
TO Ha pa3BOj Ha ONHIIYBamke Ha KapakTepHc-
TUKHATE Ha mpoTtaroHucToT (18). 3aemHo co 3a-
TOITHETHOT Pa3BOj Ha TeopHjaTa Ha YMOT, Koja-
LITO € Ba)KHA 32 pa3BUBam-¢ KOXEPEHTHH Hapa-
muu (21), yuenunure co JIMII wecto mmaar
nmpoOJjeMHu co MeMopujata U cekaBameTo (13),
LITO BIIMjac BP3 pa3iMuHu (aKTOpPH HA HUBHATA
Hapanuja. Kora packaxyBa IpuKa3HH, JIHY-
HOCTa MOpa Jla TH 3aJ[p>KH MUHATUTE JIejCTBHja
BO HEroBaTa/HEj3MHATAa MEMOpPH]ja, 1a TH IMOBP3e
U J1a IOHece 3aKJIy4YOld JI0 CICTHUTE HACTAHU U
MEHTaJIHU COCTOjOM Ha MPOTAaroHUCTOT. Bp3
OCHOBa Ha pE3ylTaTHTe Ha CYIITHHCKATa
CTPYKTypa Ha TIpUKa3HATa, HajTOJIEM HaIpPEeIoK
MOJXKE Jia ce OuYeKyBa Kaj OpOjoT Ha HACTAaHWUTE.
Baldock (22) oTkpwi gexa momMiIaguTe yIeHUITH
CO THITMYEH pa3Boj OYPH U BO MPOCT peaociesn
Ha WIYCTPalMMUTE, YECTO HE IO IPEro3HaBaaT
TTIABHUOT HACTaH, Ma Taka OJBOCHO T'M OIHIIY-
BaaT WIyCTpallMUTe W NPOTArOHUCTUTE U ja
pasBUBaaT IIpUKAa3HATa OKOJIy IJIABHUOT JIUK.
Co ormnen Ha pe3ynTaTuTe O HAIIETO UCTPAXKY-
BamkE, MOXEME Ja T IMOTBPAMME TOpEHaBe-
JICHUTE pe3yiTaTH 3a NoMIIajara IOmyJaluja
yuenuiu co JIMIL.

him/her, encourage communication and
symbolic play, and expose him/her to
children’s literature and read out loud (19).
Spontaneous playing with peers and various
communication settings (home, school) are
also of vital importance for language usage
in various functions and usage of multiple-
words statements (20).

Better results of the older group regarding
substantive  structure = confirm  that
storytelling becomes more coherent and
cohesive in time, which is also linked to
mastering grammar and developing meta-
language. Sentences are not only longer, but
also more complex, since pupils start using
conjunctions, prepositions, and auxiliary
sentences, and they start changing word
order in order to form questions and
negative sentences (16). Analysis of
substantive structure of the story shows that
the number of events, change of
perspective, and words to describe mental
state of a protagonist grows according to
age, which coheres with the results of a
typical population — with age there is an
important increase in developmental level
of describing characteristics of protagonists
(18). Along with developmental delay of the
theory of mind, which is important for
developing coherent narrations (21), pupils
with MID often have problems with
memory and recall (13), impacting various
factors of their narration. When storytelling,
one must retain past actions in his/her
memory, connect them, and make
conclusions to the following events and
mental states of protagonists. Based on
results of substantive structure of the story,
the greatest progress can be expected in the
number of events. Baldock (22) found that
younger pupils with a typical development
often, even in a simple illustrations
sequence, do not recognize the main event,
thus separately describe illustrations and
protagonists, and evolve the story around
the main character. Given the results of our
research, we are able to confirm the above
results for the younger population of pupils
with MID.
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Pesynratute mokaxkyBaaT JeKa pa3lUKUTE MO-
Mely MparMaTHIHUTE CIOCOOHOCTH Ha y4YEHH-
uute co JIMII u HUBHATE TUIIMYHYU BPCHULM, CE
3rojeMyBaatr co Bo3pacta. [lopamu mouHemeTo
BO KOTHUTHUBHHOT pa3Boj (10), moxar nma ce
OYEeKyBaaT IOTOJIEMU DPA3IHKH MOMeEry y4eHH-
uure co JIMIT u HUBHHUTE TUIMYHMU BPCHHUIIH,
ocobenu no 11-roauirHa Bo3pact, Kora BTOpH-
T€ TO JOCTHTHYBaaT CIEAHOTO HHBO Ha (op-
MaJlH aKTHBHOCTH M C€ CIOCOOHM 3a XHIOTe-
THYKO M allCTPAaKTHO Pa3MHUCIYBame M MOXKAT
Jla JOHecaT JIOTHYHH 3aKJIy4OLH.

AHanu3aTa Ha IparMaTHYHUTE CIIOCOOHOCTH BO
OJTHOC Ha TOJIOT HE MOKa)ka CTATUCTHYKHU 3Ha-
YajHU Pa3IMKU BO HUTY €IHO OJ TPUTE ICIyM-
HU JIOCTHUTHYBama, LITO € BO Kopenaluja co
pe3yiTaTuTe O METauCTpaxyBamwara, T.e. JeKa
UMa TIOBEKE CIMYHOCTH OTKOJIKY Pa3iHKH BO
OHOC Ha TOBOPOT Ha MOMYMHbATa U JIEBOjYH-
mara (23). Ilokpaj Toa, pe3ynrature ce BO KO-
penanuja co pesynraTute ox TecToT Ha packa-
KyBame MPUKa3HU, COPOBEICH 01l MapjaHOBHK
Ymek u ap. (18) Ha BpcHULIM CO THNHUYEH pa3-
BOj.

3aknyyok

AHanm3ara Ha IparMaTHYHUTE CIIOCOOHOCTH 3a
packaxxyBame MPUKa3HU HA 7- U 9-TOAUIIHULIA
co JIUIL, BkiIy4n KapaKTEpHCTUKUA HA BOKaOY-
JapoT, TpaMaThdKara CTPYKTypa M CYIITHH-
cKaTa CTpYKTypa Bp3 OCHOBA Ha BO3pacTa U Io-
notr. Bo uHTepmpeTHpameTo Ha PE3yNTATUTE
MOpa J1a ce 3eMaT MPeIBU/ MPIINIHO TOJIEMUTE
WHIUBUIYallHH Pa3jHKH BO Pa3BOjOT Ha TOBO-
pOT. YUeHHIHUTE ce CHOCOOHH 32 PacKaKyBame
pa3nuyHu BUAOBM Tpuka3zHu. CIMYHO Ha TOA,
MIPUKA3HUTE HAa YUICHUIIUTE CO UCTH MEryceOHHU
pe3ynTaTH MOXKaT Jla ce Pa3IMKyBaaT BO OIHOC
Ha OJIpe/ICHH WHANKATOPH.

Pesynratute mokaxyBaaT TOTOJEMH CTaTHC-
TUYKH 3HAYajHU PA3NIMKU Kaj OTCTAlyBamkaTa BO
BOKaOyJIapoT, rpaMaruvkara M CyIITHHCKaTa
CTPYKTypa Ha TpHKa3HaTa rmomery 9-roauiHu-
uutre co JIMIT u HUBHHUTE TUIIMYHU BPCHHUIIH,
OTKOJIKY moMery 7-rogumnunute co JIUAII u
HUBHUTEC THUINWYHU BPCHUIM. 3aKIydOKOT €
JIeKa pa3IuKUTE TOMery MparMaTHYHUTE CIO-
cobnoctu Ha yueHurute co JIWII u HUBHUTE
TUMAYHU BPCHUIM CTaHyBaaT MOTOJIEMU CO Te-
KOT Ha BpEMeTo, IMTO MOXKe Ja Ouae 00jacHeTo
CO KOTHUTHBHUTE CIIOCOOHOCTH INTO TH CIIpe-

Results show that the differences between
pragmatic abilities of pupils with MID and
their typical peers increase with age. Due to
delay in cognitive development (10), greater
differences between pupils with MID and
their typical peers can be expected,
especially after the age of 11, when the
latter reach the next level of formal
operations and are capable of making
logical conclusions and of hypothetical and
abstract thinking.

The analysis of pragmatic abilities
regarding gender showed no statistically
significant differences in none of the three
partial achievements, which correlates with
the results of meta-researches — i.e. that
there are more similarities than differences
regarding speech of boys and girls (23).
Furthermore, the results correlate with the
results of The Storytelling Test, conducted
by Marjanovic Umek et. al. (18) on peers
with typical development.

Conclusion

The analysis of pragmatic abilities of
storytelling of 7- and 9-year-olds with MID
included characteristics of vocabulary,
grammatical, and substantive structure of a
story based on age and gender. In
interpreting results, fairly large individual
differences in speech development must be
taken into consideration. Pupils are capable
of telling various kinds of stories. Similarly,
stories of pupils with the same mutual

results can differ regarding certain
indicators.
The results show larger statistically

significant differences of deviations in
vocabulary, grammatical and substantive
structure of a story between 9-year-olds
with MID and their typical peers, than
between 7-year-olds with MID and their
typical peers. The conclusion is that the
differences between pragmatic abilities of
pupils with MID and their typical peers
become larger in time, which could be
explained by cognitive abilities that hinder

the pupils with ID in reaching higher levels
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yyBaar yuenuuure co JIMII Bo pocturhHy-
BamETO TIOBUCOKH HHMBOA HA HAapaTHBHA KOMIIC-
TEHTHOCT ¥ CO MOTOJIEMOTO UCKYCTBO Ha ITOCTa-
pata rpymna.

PesynraruTe mokaxkyBaar Jeka JIMYHOCTA MOXKE
Jla BiIMjae Bp3 MparMaTHYHUTE CIIOCOOHOCTH Ha
nete co JIUII, ocobeHO CO MOTTHKHYBame Ha
pPa3BojOT HAa BOKaOyJIapoT, cO 300pyBame CO
CJIOKEHHW PEUCHHIU M CO pa3BUBAmE HU3M JIE]-
ctBuja. Kako u na e, nuyHOCTAa MOpa Ja TH
chaTy OrpaHUYyBamaTa BO HHTEIEKTYaITHHOT
TTOTCHITNjaJI, BHJIMB TIpEeKy ciiabata (hieKcH-
OWJTHOCT W JMHAMUKA Ha Pa3MHUCITYBame, IITO
BIIMjae BpP3 CYIITHHCKHOT aclleKT Ha MpUKa3Ha-
Ta WIN Bp3 pa3OMpameTo Ha Pa3IUIHUTE TIe-
JIUINTA, MOTUBA U E€MOI[MOHAIHU COCTOjOM Ha
MPOTarOHUCTOT.

I'oBopoT ce pa3suBa OpP30 BO MOYETOKOT H Cpe-
JMHATa Ha JIETCTBOTO, OCOOCHO KOTa € MpHIpY-
’YBaH CO COOJIBETHU 0XpaOpyBama, Ia BO NpH-
JUYHO KPaTOK MEPHO]] MOXKAT Ja ce 3abenexar
3Ha4YajHU MPOMEHH BO OJHOC Ha pacKa)KyBambe-
TO TpuKa3Hu Ha nerero. Kora ke ce mocTurHar
cmabu pe3yiTaTd, NpernopadsiiBo € Ja ce
MIPEOIeHN TPUCTATIOT o0 Hekoe Bpeme. [lopamu
rojieMara BaXHOCT Ha OXpadpyBadkara JoMaill-
Ha CpeJIMHA BO Pa3BUBAIKETO HA MparMaTHYHU
BEUITHHU, poauTenuTe Tpeba na Oupar mot-
TUKHATH aKTUBHO Ja copaboTyBaar BO IIPO-
rpaMUTE 32 UHTEPBEHIIH]a.

PesynratuTe ox oBa HCTpaKyBame T'M IMOKAXKY-
BaaT MparMaTHYHUTE CIOCOOHOCTH Ha YYEHH-
nute co JIMII n ce KOpucHU 3a TepaneBTUTE 3a
TOBOp M ja3WK, HACTABHUIUTE, CIICI[UjaTHUTE
HACTaBHHUIIM M COBETHHUIM BO NeUHUpame Ha
npodUIOT Ha MParMaTUIHUTE CIIOCOOHOCTH Ha
YYEHUIINTE, KOj C€ KOPHCTH KaKO OCHOBa 3a
IUTaHupame WHTepBeHIH. OBa MoXe aa Oupe
KOPHCHO BO MOTTUKHYBamETO Pa3BOj Ha OJpe-
JICHH aCIeKTH Ha MParMaTUYHUTE CIIOCOOHOCTH
Ha YUYCHHLIUTE U, KaKO IMOCIEANIa Ha TOA, BIIU-
jae Bp3 HUBHHTE CIIOCOOHOCTH 3a yUCHE, KOMY-
HUKAIIMCKa KOMIICTCHTHOCT ¥ Ha KBAJIUTETOT Ha
COLIMjQTHUTE UHTCPAKITUH.

OrpaHnuyBamaTa Ha OBOj TpyI BKIydyBaaT
MajJ ¥ JIOKaTHO (OKyCHpaH MPUMEPOK (camo
yuenunu co JIUIT ox CroBeHuja), ma Moxe na
HE TO NPETCTaByBa MHO3WHCTBOTO HA YYCHUIU
co JIUII u Moxe na € Win Ja HE € TeHEpaIH-
3UPaHO BO JIPYTHUTE KyATypu. Bropo, Ounejku
OILIEHYBamETO Ha MParMaTHYHUTE CITIOCOOHOCTH

of narration competence and by bigger
experience of the older group.

The results show that one can influence
pragmatic abilities of a child with MID
especially by encouraging vocabulary
growth, speaking in compound sentences
and developing sequences of actions.
However, one must realize the restrictions
in intellectual potential, visible in low
flexibility and thinking dynamics, influ-
encing substantive aspect of a story, or
understanding of different perspectives, mo-
tives, and emotional states of protagonists.
Speech develops rapidly in early and mid
childhood, especially when accompanied by
appropriate encouragements; so in a fairly
short time important changes regarding
child’s storytelling could be visible. When
reaching low results, it is advisable to
reassess the approach after some time. Due
to the high importance of an encouraging
home environment in developing pragmatic
skills, parents need to be encouraged to
actively cooperate in intervention programs.
The results of this research indicate
pragmatic abilities of pupilswith MID, and
are useful for speech and language
therapists, teachers, special teachers, and
counsellors in defining of a profile of
pragmatic abilities of pupils, used as a basis
for planning interventions. This could be
helpful in encouraging development of
certain aspects of pragmatic abilities of
pupils and consequently having influence
on their learning abilities, communication
competence, and quality of social intera-
ctions.

Limitations of the present study include
small and locally focused sample (only
pupils with MID form Slovenia), so it might
not represent the majority of the pupils with
MID and may or may not be generalized to
other cultures. Secondly, since the
assessment of the pragmatic abilities was
conducted by the author herself, it is
unavoidable that in this study, certain
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Oemre CIPOBENEHO OJf CaMUOT AaBTOp, HEW3-
OC)KHO € JieKa BO OBOj TPYXI MOXKE JIa TTOCTOH
olIpeleH crTermeH Ha cyOjekTuBHOCT. [lokpaj
TOa, KOPUCTCHUOT HHCTPYMEHT, KOj OBO3MOXY-
Ba aHaJM3a Ha MparMaTHYHHUTE CIIOCOOHOCTH Ha
yuenunnute co JIMII na npujarencku Ha4MH, He
ru 00e30emryBa HOPMHTE 3a TOIyJalyja Ha Je-
mara co JIMII. 3aroa, eguHCTBEHaTa MOKHA
criopenba Oerre HampaBeHa TIOMETy pe3yiTaTH-
T€ Off MPUMEPOKOT M HOPMHUTE IMOCTABEHHU 3a
BPCHUIIM CO THIIMYEH Pa3Boj.

OBa ncTpaxKyBame JaBa OArOBOp Ha caMO He-
KOJIKY Tpaliama BO OJTHOC Ha Pa3BOjOT Ha Mpar-
MaTHYHUTE CHOCOOHOCTH Ha YYEHHIIUTE CO
JIUII. TloHaTamMOUIHO MCTpaKyBamke OU MOXKe-
JI0O — CO 3roJIEMyBamke Ha NMPUMEPOKOT — Ja TH
JIOCTUTHE CTaHJapJHUTE HOPMHU 3a NparMaThy-
HHUTE CIIOCOOHOCTH, KapakTEPHCTUYHHU 32 OBaa
Bo3pacHa rpyma yuenura co JIMIL. 3ropa Ha
TOAa, MPENOPAawWINBO € Ja CE TECTUPAAT Iparma-
TUYHHUTE CIIOCOOHOCTH Ha TIOCTapu YUCHUIIU CO
JINII u na ce cnopenat pe3yiaTaTUTE.

KoHpnukm Ha uHmepecu
ABTOpHUTE M3jaByBa NIeKa HE TOCTOM KOHQIUKT
Ha WHTEPECH.
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