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Abstract of thesis: ' SECOND SHEET -
The Curriculum of the Dissenting Academies ...,
by J W Ashley Smith.

'The part played by the academies in shaping the curriculum
of modern English higher education is indicated, particularly
in relation to the introducti'on of new subjects (English
Language and Elocution, English Literature, Modern Languages,
Modern History and Political Theory), to the reorientafion of
approach to traditional subjects, and to other matters
(including specialization and integration of the curriculum,
lecture~-method, freedom of discussion, and the instructional
use of the vernacular). '
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PREFACE, i.

It is usual to ascribe to the Dissenting
Academies a large share in the development of
the modern curriculum. The aim of this thesis
is to exsmine their part in that development agnd
to. trace the influences which csused the curriculum
in the Academies to undergo its various changes..
Perticular attention msy be drawn to the ocases in
which this thesis shows the indebtedness to others
of tutors who have frequently been credited with
initiating chenges "out of the blue®. Thus, for
example, Rowe (3,10) is here shown as perpetuating
and developing the influence of Galejy 0Oldfield's
debt to the Reyners is made clear (3,23); the
claims sometimes msde that Eames was the first
tutor to teach znatomy (3,12) and that Warrington
(4,9) was the first academy to intend the inclusion
of prospective merchants emongst its pupils, are
both shown to be unproved; and it is indicated
that Doddridge's comparative method (4,2) was
enticipated by seversl of his predecessors.
Nevertheless there remain several directions in
which the Academies' claim to have introduced
profound modifications into the currioculum cannot
be challenged; whilst their indebtedness to.
Scottish influence is shown to have been less
than hes been suggested. An interesting possibility
emerging fPfom the study of Cole (2,13) is that of
the latter's influence on Locke.



ii.
No effort has been made in this thesis to
- disentangle dates before 1751 from the confusion
of 01d end New Styles. Some of the sources (1) are
in a condition of congiderable muddle, and dig-
entanglement would reguire simultaneous consultation
which i& not possible for a part-time reader
borrowing by post from Several libraries..

I wish to record my thanks for nédp of various
kindss first, to the staffs of various libraries,
particularly of Dr. Willisms's Library and of the
' University of London Library, and more still to
Reve. E. J. Tongue D.D. of Bristol, Librarisn of
the Baptist Historicel Society, who has gone ocut
of his way to give the maximum assistance (2). In
the second place, I em grateful to the foliowing
who. have kindly answered my enquiriess +to Professor
Je P.. Tuck of King's College, Newcastle-upon-Tyne
(for comments on the extent of the use of English
as teaching-medium in the earlier Academies);
to lir. Gerald Culkin of Ushaw College (for denial
of the suggested (3) existence of Roman Catholic
Academies in IEngland during the sevanteenth and
eighteenth centuries); to Mr. Alec lMaughan, my

(L)esg. Doddridge (Humphreys), where the letters
are arranged in order as dated, but the dates
are clearly sometimes New and sometimeg 01ld Style.

(2)The inaccessibility of the Memorial Hell Library
(Parringdon Street, E.C.4) owing to the continuanse
of war-time requisitioning of the premigses by the
L.C.C. as a restaurant has been an unfortunate
restriction..

(3)Richardson 204; Owen lModeration Still 101.




iii,
colleague at Henry Smith School. (for directing my
attention to the activities of John Wesley (4,28))s
to. Dr.. A. Kessen of the Bibliotheek der Rijks~
universiteit te Leiden (for references for Dutch
University deteils) and to IMiss A. Stenfert Kraeae,,
Cultural Attaché to the Royal Netherlands DZmbassy,
London (for passing on my request to Dr. Kessen);
to Prof. William Boyd of Mauchline, Ayrshire (for
remarks on the possible influence of the Acedemies
on Scotlsnd, particularly through the Scots
Academies (5,14))3 to Rev. C.. W. Rosme of Hugslescote
Baptist Church, Leicestershire (for information -
not included below - regarding a local reference
in 1797 to ministerial education); to Mr. Henry
J. Bosk, of Kirbymoorside (for details of a
Pickering scheme for the training of Congregational'
ministers, which, however, originated in the #ine-~
teenth century, and so is outside the scope of
this thesis); and to Rev. Charles E. Summan 1. 4.
of Erdington, Birmingham, Secretary of the
Congregational Historiesl Society (for the loan
of his full and useful typescript list of places
of education of Congregational ministers). I must
also recoxrd my appreciation of my typist, lMrs. A.
Turek of Hartlepool.

Tinally, I zm especially indebted to my
supervigor, ®Prof. E. J. R. Esglesham of’Durham;
for a variety of Va]-.uab]_.e criticism end advice.

Hartlepools, Jd. W. ASHLEY SHITH
March 1950.
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1s1.

1l 1.
Introduction.
Apprenticeship is an obvious way of training
for eny calling. This applies as much to the
calling of the learned man ag to any other. There

is therefore always a tendency for a group of

disciples to form itself around any man of learning
who is not unwilling to allow such a grouping. The
earlier dissenting academies were such groups. Some
yeargs before the Ejectments of the Restoration
period, Thomas Gatgker (1574-1654) kept a “"private
seminary® in his house, and "many foreigners® as
well as English students "resorted to him and
lodged at his house for advice and direction in
their studies® (1). It was not, however, until the
closing against the dissenters in 1662 of the
Universities that the need became urgent for a
wide following of Gateker's exemple. The resultant
galaxy of "Dissenting Academies®™ are often credited =
or debited - with the initiation of large changes in
the content and treatment of the university
curriculum. ‘'‘he purpose of this thesis is to
investigate the justice of their claim in this
connection, by detailing their actmel curricula in
a number of cases, and'by ettempting to show the
factors which caused the verious tutors to introduce
their respective innovations.

This subject 2s.a whole is not too irrelevant
at e time when the university end VI-form curriculum

(1) Wetson Refugees 96-7.
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is frequently brought under adverse criticism, and
when various reforms are being dispussed and
tried out. The story of the Academies themselves
as places of general (as opposed to purely mini-
sterial) education finishes in the early years
of the nineteenth century with the foundation of
London University, free from religious tests and
consequently available to those Dissentersg whose
needs were the only raison d'étre of the Academies.
This thesis will therefore take no account (save
for an occasional reference) of anything after 1800.

The Welsh Academies are not brought into this
thesis except where necessary for the sake of
continuity.



Clasgification of the Academies.

Any attempt to view all the Dissenting
Academies is closely anslogous to an attempt to
view the whole system of = single sizeable river.
There is an irreducible chaos of the earliest
stages, when numerous tributaries take their rise
in fundamentally unrelated manners and situations.
It follows that the various attempts which have
been made to classify the academies represent
efforts to impose a semblance of order where none
exists, and not in any sense to descry a hidden -

pattern.

The first example of an attempt to describe
most of the academies is probably thet of Bogue
and Bennett in the early nineteenth century (2).
They divide their Higtory of the Digsenters into
several periods of time, and give cross references
where the same man or institution occurs in more
than one period. The pioneer work on the Academies
alone, that of Mrs. Parker-Crane (3), distinguishes
on & broadly chronological basis three types of
Academy = the one~tutor Academy of the period of
persecution (until ebout 1689), the slightly larger
and more stable private academy of the first half
of the eighteenth century, and the institutional
academy, supported by =n organisation of subscribers
who eppocinted the tutors as their servants. The
Cambridge History of J¥nglish Literature ettempts

(2) History of Dissenters, 4 volumes, 1812,
(3) Paxrker, Digsenting Academies, 1914.



1l:2 12 4,
to digtinguish only the denominations to which the
Academies may be assigneég) a classification saccess-
ful enough with the Baptists (4 /IV/), but doomed to
failure as regards the times, at any rate, of the
Happy Union of Presbyteriang snd Independents of
the closing decade of the seventeenth century,
and againjthe very confused denominatiomndatmos-
phere of some aspects of the Methodist revival
(4,31 below). Pupils, moreover, frequently came
from the "wrong? denomination - including the
Church of England (5). The standard work on the
Academies, that of Dr. licLachlen (6), throws over-
board these classifications and is content merely
to differentiate between those academies which did
and those which did not have pupils intending to
follow professions other than that of the Dissenting
minister. Unfortunately even this simple distinction
cannot be maintained - as may be seen by comparing
flcLachlan's list with that of Whitley (7) = end
would be of little value for the purpose of this
thesig, even if it could. It cannot be meintained
because there wes no distinction in the seventeenth
century between the university ocourse regarded as
usual for a minister and that regarded as usual for
the genersl man of culture. It was therefore

(4)CH:§L X chapo m’ by W. Ao ShaW, AEEendiXo
(5)Orton Doddridge 121; Priestly Woxks eee.;
Jeremy 19; Grove Works T Preface (xix;
Watson Refugees 32; WNicholson & Axon 197.
(6)English Education under the Test Acts (1931.)
(7)TBHS 1V-220-6.,
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unnecessary for sny of the earlier tutors to
decide whether he was restricting himself to
ministerial caendidates or not; and it is im-
possible to decide whether a given academy was
or was not purely minigterial without knowing the
intentions (not necessarily coincident with sub-
gsequent history) of each pupil. Not only,
however, is this distinction impossible of
realization;‘ it would also be irrelevant to the
present thesis. ,This_is go not only because of
the identity of seventeenth-century univergity
curricula for all menvof learning, including
ministers - an identity which may be seen as in
part an indication that the field of knowledge
was so restricted that specialization had hardly
begun, and in part an accidental coincidence of
ministerial vocational needs with Renaissence
educationsal ideals (8); but it is irrelevant
also because the Dissenting minister - throughout
the whole century and a half under review - wes
normelly expected to have at his finger-tips at
least one secular occupation (4,32). In the
later academies, when the aim to be minigterial
(4 (IV), 4,54) or general (4 /1I/) is clearly
defined, the latter congideration renders the
curricular differences less than night otherwige
have been the case. The needs of ejected ministers
had shown the value of g knowledge of medicine or
law, which had enabled many of them to make a living

(8) Brubecher 477-8.
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after ejection or silencing (9). ZEven in normal-
circumstances it was expected that the village
clergymen or pastor would be capable of acting
as lawyer or medical men when necessary; and
Milton's belief that training of ministers to be
self-supporting®in trades and especially physic
end surgery "contributed to the well-being of the
church, on prineiple rather than as mere expediency,
wes no doubt widely held (10).

Tor the purpose of this thesis & tripartite
classification is made. 1In Chepter 2 are grouped
those tutors who had experience of Oxford or of
Cambridge, end whose aim was therefore to give
their pupils an equivalent - often with improvements -
of the good things which they had enjoyed in one of
the ancient universities. In Chapter 3 ere the
tutors who, although not themselves conversant
with Oxford or Cambridge, were still - so far as
cen be judged - sttempting to continue the tre-
ditions of those universities; by ignorance or
by design, however, they often departed in notable
ways from thoge traditions, frequently importing
ideag which they themselves had picked up in uni-
versities abroad. Lastly, in Chapter 4, are those
tutors who seem to have tried to construct the
idesl ocurriculum, with necessary consideration
of, but no unnecessary deference to, the traditionsal
ideas. This classification is not rigid; in

(9)Gray 330-1; Richardson 195 f£f.
(10)6. Herbert guoted in Richardson 155;
Milton Considerstions... in Works III 27.
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particular the line between Chapters 3 and 4 is
thin, and one or two university-trained tutors
heve, for reasons stated, been removed from
Chapter 2. ©Nor is the classification chrono-
logical; clearly Chapter 2 is entirely concerned
with earlier tutors,‘but Chapter 4, even, needs to
go back to the seventeenth century in one case
(4,23; 4,26)., Nor is it suggested that the
clasgification is superior, for any purpose other
than study of the curriculum, to those adopted

by other people.



13 ' 8.
Factors determining curriculg.
Poert of the purpose of this thesig is to

accumulate information concerning the curriculas
of the Academies. But it is also intended to
show the reasons for the main features. The
relevent factors here seem to include the state-
ments of the tutors themselves, where available,
of the value they attached to various items of
the curriculum; the methods of teaching adopted;
and the entecedents of the tutors (end other
curriculum-makers) - their own education, their
relationships with other tutors, and their
positions in the general movements of ideas.
Clearly a century and a half of over seventy
Academies provides a wealth of material in which
it is hecessary to pick ouf prominent cases for
detailed treatment. This is particularly the
case in the 1atter.part of the period, when the
more public character of many of the Academies
and the diseppearance offthe need for secrecy which
existed in times of actual or possible persecution,
are amongst causes of the existence of a large
mass of detailed evidence, in which somewhat
arbitrary seclection has been neccessary.
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Nature and Reason.

The story of the'whole period from 1660 to
1800 can be fegarded, from one point of view, as
the story of increasingly universel conformity to
a belief in the supremacy of Reason, as the keystone
of the perfect creation of Nature. The story is,
however, immeasurably complicated by vast chaages
in the concept of Reason and of Wature, changes
which went on continuously throughout the period..

Erasmug end other men of the Renaissance

recmphosized Aristotle’s view that it is the

reagoning intellect alone which distinguishes man
from brute (11). Christien Humanism in the seven-
teenth century equated human Reason with the God-
given Inner Light of Quakerism (12). Regarded at

Pirst as o means whereby God intended his self-

revelation in the Scriptures to be understood, this
view justified an allegoricael approach to the Bible,
and was readily extended to include the use of
human Reason to f£find God not only there but also

in Nature (13). An slmost imperceptible step led
to & view of Reason as common gense rather thaen as
divine light (14), leading to a profound change in
the interpretation of Scripture, which was now to
be teaken (as Luther hed urged) in its plain and

(11) Brubacher 104, RErasmus De Pueris in Woodward 136.
(12) willey Seventeenth Century VIII,

113) Pattison II 79, 118.

(14) Powicke 213,
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literal sense - "ununm, simplicem,Agermanum et
sensum literalem® (Luther) (15). 8o far, the
Bible was supreme, being understood by common-
sense Reason end having its revelation reinforced
by what that same Reason found in Nature. Now,
however, the réles of the Bible and of Reason could
conveniently interchange; and for Locke, the
Christian revelation merely mekes plain what is
already proclaimed by Nature (16). The intelligent
Deist merely took the final step of supposing that
his superior Reason was sble to interpret Nature
80 cleverly that he hed no need for sny further
Revelation (17). All these various viewpoints,
and many intermediate ones, found their way into
the Academies, and affected in various directions
the content of the curriculum, the emphasis put
upon the several parts of it, and the method of
treatment of the subjects.

The divergence of views outlined sgbove may

- be seen, for exemple, in the field of moral science..

Four kinds of ethical theory can be distinguished
at the end of the seventeenth century. First, the
Czlvinist saw moral obligations as the results of
God's fiates; what God has ordained is revesled X
through the Scriptures to the elect, and must be
done, without any but a passing interest in why
He has ordained it. Second, Platonism, agreeing
that it ig a matter of God's decision in origin,
found the basis of morsl obligetions in the naﬁural
law implanted in men's hearts and consciences,
(15)Pattison Log¢ cit, Presbyter VII (1) 15.

(16)Stephen I 98.
(17 )sStephen I 206ggq, Bogue & Bennett III 250s4qq.
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together with the dictates of social relations

and community life; Nature, interpreted by
divinely-given Reason (2,17). Third, Hobbes and
Spinoga relied on Nature to bring things out right
in the end provided every man acts according to ‘
his own enlightened self-interest - a view satirized
by Mandeville on the lines that public benefit is
the outcome of privete vice (18). Tourth, end most
influentially of the four, Cumberland deduced moral
principles by e quasi-mathematical process from »
Nature, including common experience (19). He uses
no arguments from the Bible. His principles, thus
deduced; are to be enforced by political means; he
was an authoritarien royelist. "Hutcheson, Law,
Pgley, Priestly, Benthan, belong, no doubt some of
them unconseiougly, to the school founded by
Cumberlend" (20). Butler =nd Paley were both in-
debted to him, whilst Puffendorf, a favourite text
(21) in the Academies, whilst holding that the

‘morel lew is imposed by God, also believed that it

is therefore deducible, as Cumberland maintained,
from Nature and by Reason. Thus both Cumberland and

Puffendorf have a fundamentally utilitarian outlook

on ethics; an outlook which it was a role of the
Academies to take a leading part in propagating.

(18)willey Eighteenth Century VI.

(19)De_Legibus Naturae Digguigitio Philogophica 1672.
(20)Hallem IV cIV s33.

. (ZI)DG officiiSesee |b73
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Some of the steps by which the Acedemies

1lsz4

came to adopt those outlooks, in this and other
respects, which were destined to become the
dominant outlooks of the succeeding epoch, will.
become clear in'the following chapters.
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CHAPTER _II.
TUTORS 'TRATNRD AT OXFORD OR CAIBRIDGE.

lMotives of Tarly Tutors.

The motives of the first generation of
academy tutors were summarised by one of them
(lforton, 2,31) under the three heads that it would
be wrong for the tutor to hide his talents, that he
had to provide for himself and his femily, and that
some provision must be made for the education
according to their parents' conscience of the
children of dissenters (1). Another tutor (Jemes
Owen, 3,5) mentioned the last of these, end added &
reason for the existence of academies which, althoigh
at first "almost incidental® in meny cases (2),
becasme their principal function - the training of
ministers (3). At the seme time, this was certainly
not their sole function., The academies gave higher
education of a general character, and that not to
dissenters only: "Some of the country gentry, and a
few of thé Whig nobility also, welcomed the
opportunity of plascing their sons under men so
well. qualified to give instruction as were some
of the Bartholomeans' (4). ,

. Nevertheless there is no doubt that
ministerial training waes the only function of some
early academies and the principal interest of
others. The demand for a highly educated ministry
was particularly strong in those sectionsof
protestantism to which many of the dissenters
belonged. Csalvin had referred to "les etudes

(1)Morton Vindication,in Calamy Continugtion 190-1.

(2)vmitley IBES IV 220. 43 ) Owen 1 -
ey ‘ ven Lodergtion .
(4)Hatthews Colemy 1vi. ) Hoderation gtill 98
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nécessaires-pour pouvoir enseigner la multitude
et expliquer_l'écriture Sainte" and had set a
magnificent exemple in the comprehensive studies
of the Geneva Academy (5). There were dissenters
(es there have been Christiens since the second
century) (6)) who doubted the value of learning to
e minister. These included the ¥riends, whose
rejection of the full-time ministry was coupled
with mistrust of learning in general. They opposed,
for exemple, the intended Cromwellian Durham
University (%). Thus we, are deprived, in the

.following pages, of any ieferenceg to Quaker ac~- -

tivities in higher education (8), save‘during the
fingl decade of the éighteenth century, when Dalton
was tutor at Manchester g4,ll).

The extent to which the academies were
in this early stage regarded as temporary sub-
stitutes for Oxford and Cambridge is shoﬁn when
the tutor quoted first above goes on to express the
hope that soon the need may diseppear with the
opening to dissenters of at any rate some lesser
halls of the Universities (9). Theophilus Gale
(2,19), dying in 1677/8, left money to found
exhibitions at academies, of which the holders
were to be entered at a College of Oxford or
Csmbridge to obviate any delay in their proceeding

(5)quoted in Presbyter VI (3) 10.
(6)Mascoe 15.

(7 )Richardson 18.

(8)JMS XXXIX 70.

(9)Morton Op.cit. 196.
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thither as soon as permitted (10). A beneficiary
of Dr. Owen's similar bequest refers to a parsllel
condition attached to it§ Owen wished "to have us
entred at the Publick Universities, though educated
at these private ones™ (1L1l).

(10)TCHS III 398.
(11)Wesley Letter 4.
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Oxford and Cambridge before 1660.

The early tutors, then, and many later
ones, thought of their activities as en attempt
to provide the equivalent of Oxford or Cambridge.

“When it is considered that the tutors had
received their education in the universities, and
that some of them were engaged in the business of
tuition in their colleges, it may naturally be
" supposed, that in their new seminaries, they
entered on the same departments of literature,
and adopted the same methods of instruction, which
were used by themselves before, and which were
regularly employed in the universities, as best
adapted to the improvement of the studious youth.
In confirmation of this general reasoning, the
accounts which have been handed down to us of the
method of study in the academies lead us to con-
clude, that this was the case. (12).

What, then, was the state of the universities
in the period prior to 1660 when the tutors were
familiar with them? The curriculum was the
resultant of the impact of the Renaissance upon
medieval traditions. Thus to Aristotle's Ethics,
Arigtotle's Politics, Aristotle's Physics and
Arigtotle's Metaphysics, were added clessiceal
studies (Greek, Latin and Hebrew) with an emphasis
upon gtyle and "Rhetoric®". The needs of Protestan-~
tism had also 2 hand in shsping the university
curriculum; on lines which were, by a convenient

(12) Bogue & Bennett II 79.
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coincidence, similar:

the required instruction ... was largely

aimed at training clergymen who would be

well versed In Latin, Greek, Hebrew, and

the art of disputation so that they could

go Torth and defend their religious doctrines

against all assailants. (13).

The result of these influences was
enshrined in Laud‘'s Oxford statutes of 1636, which
continued to be a reasonably accurate basic
description of either university until the nine-
teenth ceniury. In them the central emphasis
was on Dialectic and the supremacy of Aristotle.
Examinations of a sort were prescribed, for a
B A in Gremmsr, Rhetoric, Ethics, Politics,
Economies, Loglic, Moral Philosophy, Geometry and
Greek, and for M A in (additionally) Astronomy,

"Metaphysics, Natural Philosophy and Hebrew - all
subjects being treated Aristotelienly (14). At

the same time, and again during the Commonwealth,
efforts were made to insist upon the use of Latin

or Greek for colloquisl as well as academical
purposes (15). It is stated of a gentleman commoner
of Pembroke College, Oxford, c. 1660, that he

spent some years in diligent study, reeding

many volumes of Latin authors, especially

(13)Butte 375.
(14)Mullinger III 136-8.
(15)ivid.136, 368,
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Divines, such as Zanchy, Camero, Paraus,

&cy; and Greek historians, as Thucydides,

Herodotus, &cs o+« He had o master to teach

him the elements of Hebrew, and eventually

he read his Hebrew Bible through several
times. WNor did Mr. Trosse 4fhe student/
remein unskilled in Rhetorique, Logick,

Physicks, Ethicks, and Systemes of

Divinity. (16).

A scheme which had been prepared in 1658
for the training of puritan ministers - forty at
each univerpity - intended a reasonably complete
course. The students were to read as undergraduates
Latin, Greek, Hebrew and . °

other oriental languéges, eand in the several

arts end sciences, so far forth as their

geniuges will permit.

This was to be followed by a resident B A
course of four years, of which the last three were
to be "principally divinity®. (17). 4lthough this
proposael - which had the support of Baxter - ceme
to nothing, its terms indicate what were then
reasonable proposals for the universities.

Further indications exist of wider possibilities
than the Laudian scheme suggests. An Oxford don with
Cembridge experience wrote in 1654 of opportunities
for exponents or students of modern theories such
as those of Copernicus and Gilbert, and stated
that instruction was available inside the walls of
either university in every subject which anyone
might desire to study (18). An undergraduate who

(16).lMfurch 418.
(17).M,Poole, liodel for Meintaining...,in Mullinger III 536-8.

(18).8eth Ward, Vindicise Academarum, guoted in
Mullinger III 460-6.
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went up to Trinity College, Cambridge in 1647
recorded afterwards that he had to blame himself
for not applying himself more "close to humane
literature®, his ®"time and thoughts® being "most
imployed in practical divinity", so that he
*preferred Perkins, Boiton, Preston, Sibs, far
above Arigstotle, Plato, Magyrue, and Wendreton" (19).
At Cembridge the supremacy of Aristotle was
severely shaken long before 1660. From 1590
Remism had mainteined an increasing foothold, and
from 1649 Cartesianism was of increasing importaence.
But at O0xford the parallel developments were
delayed several decades at least (20). In the
field of Theology, the Commonwealth purges had
by no means succeeded in eradicating Arminian
tendencies in both universities (21). In seversal
respects the Commonwealth was a period when
university studies reached a peak. Oxford saw g
revival of interest in oriental languages (22),
whilst a Cembridge don boasted to his pupils in
gbout 1654 of progress. in mathematics:

Nempe Euclidié, Archimedis, Plolemaei,

Diophanti, horride olim nomina iam multi

e uobis non tremulis auribus excipiunt.

Quid memorem iam uwos didicisse arithmeticae

ope, facili et instantanea opera uel

(19)Heywood Diaries I 162,
(20)Wordsworth Scholae 85, Caved 229,250.
(21)Whitley G B Minutes =xxii.
(22)Wordsworth Scholae 167.
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arengarum énormes numeros accurate computare ...
Sene de horribili monstro, quod Algebram
nuncupent, domito et profligato multi e
uwobis fortes uiri triumpharunt:. pérmulti
gugi sunt QOpticem directo obtutu inspicere;
ees Dioptrices ... Catoptrices ... Liechanicsae
quo artificii magnus Archimedes romanas naues
comburere potuit. (23).

, There was, however, a less satisfactory side
to the picture of seventeenth century university

- gtudies. It was possible to have passed normally

through Oxford to MA

without having had the intelligence opened

at all ... The best education which the

University could give at that date did not

g0 beyond ... the languages - or rather the

Latin language, for Greek was rare, and

the amount of it slight - the technical

part of logic, the rudiments of grammar. (24).

This might well be referred to as "an evident
failure of ... universities to meet the new conditions
of life which had arigen during the seventeenth
century® (25). At the Restoration the forces of
congervatism were strengthened: Pearson's inaungural
as Lady Margaret Professor in 1662 announced (26)
his intention and method as those of the Schoolmen,
particularly Aquinas; but this reaction occurred,
obviously, too late to touch any but one or two
special cages emongst thosé who became dissenting
tutors. On the whole we may, perhaps, generalize

(23 )Barrow guoted in Wordsworth Scholae 64.

(24)Pattison, A Chepter in University ... in Egsays I 311.
(25)J. W. Ademson in CHEL IX 381.

(26)tullinger III 587.
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from the rather conflicting evidence, to say
that those trained at the English Universities
before 1660 had been under a system which was at
its minimum extremely poor and conservative; but
which provided a field wherein enlightened tutors
and a_serious students c_ox_z:_l.d stray a remarkably
long way beyond that minimum.
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Obgtacles.

Before proceeding to consider how the
tutors of the early academies used their experience
of Oxford and Cembridge, it is necessary to refer
to some features of the conditions under which
they worked. '

" The laws against nonconformity, applied
with varying severity from time to time and from
place to place, had two effects on the academies.
They caused removals and discontinuities in the
arrangements, which cen hardly have contributed
to the creation of a suitable academic atmospheres;
and they forced a measure of secrecy upon the
tutors, who therefore worked in, frequently,
remote places (see map), and in ignorance, except
nere and there, of each others' activities. To
this is to be ascribed the bewildering diversity
of the early academies, and also the impossibility
of classifying them in any reasoned menner. The
grouping adopted in this chapter is no more than
a convenience. '

Clearly the academies could not boast with
Commonwealth Oxford (2:2) of being able to teach
anything required. A pupil could learn only that
which his sole tutor could teach, and he could
read only those books which his tutor happened
to be able to provide. The lack of an adequate
library was mentioned, for instance, by a pupil
of Shuttlewood of Northemptonshire (4ppendix C) (27).

(27 )Thomas Emlyn, guoted in McLachlan 43.
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Even Defoe, whose enthusiasm for his own education

et Morton's Academy was in most respects unbounded
(2,31), complained of the “want of conversation®
at the academies as compared with the "public
universities" (28).

The remainder of this chapter is an account
of some of the university-trained tutors of the
years following the Restoration, and an attempt
to indicate some causes of the various ways in
which they departed from the traditiongl curriculum.
Other tutors of the same class but'who are not
here déalt with at length, axe listed in Appendix C.

P e
oo W N
i

i
(28)Wilson lemoirs of Defoe guoted in McLachlean 79,
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Pranklend, Hengz'and other Pregbyterisnss

fmongst early tutors were several whose
dissent was of a moderate type, who endeavoured
to maintein friendly relations with conformists,
and hoped for re-incorporation in e reformed

Church of England. They are the subjects of the
next sections (2,5 to 2,9).
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Richard Franklend of Rathmell.

Richard Prenkland, 1630-98, 14, Christ's
College, Cambridge (29), is generally stated (30)
to have been designated a tutor of Cromwell's
proposed College at Durham. His neme does not,
however, occur in the Letters Pétent of 1657 4&35T,
nor do there sppear t0 be sny details of the
intended curriculum (3L). His Acedemy, begun in
1669/70 if not before,was very influential; (3%2)
Prenklend

pirsued in his northern refuges the

" methods of his Cambridge treining. Frankland's
institution set the model for all the

older Academies whose Tutors ranged them-~

selves under the Presbyterian name.

Philosophy end theology formed the solid

nucleus of study; philology, science,

Biblicel apparatus were added in various

proportions, according to the aptitudes

and particular tastes of individual

Tators (33). |

Details of Frankland's course are given
by Jemes Clegs, a pupil who spent three years
at the Academy until was closed in 1698 by
Franklend's death. He refers to
(29 )Matthews Cslsmy 211.

(30)S.Wesley Reply 34, DWL MS 4, Bogue & Bennett II 186,
Toulmin 2386.. )
(31)Gray Appendix 112, Hutchinson I 518 f££, 4allen.

(32)Ranson; Durhsm cuttings LH 1 P 1.
(33)Gordon Addresses 201.
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the usual course of Logick, lMetaphysicks,
Somatology, Pneumatology, natural
Philosophy, Divinity, end Chronology;
during which /the pupil/ writ over the
accurate Tables his Tutor had drawn up
for instructing his Pupils in these
Sciences (34).

The "Table" for Logic begins thus:
Quaestiones quaedam LOGICAE perspicue
discussaoe & determinataes Qun.l. an
disciplina illa quae Rationem instituit
rectius dicatur Logica, en Dialectica?
Qn.3. 4n Causa sit fons omnis Scientiae. Aff.
(35).
Some indication of the subjects regarded

as necessary for ministerial students is afforded

by accountg of pre-ordination examingtions. Thus,

in 1678, with candidates including one of his pupils,
Mr., franklend .. exemined them about Hebrew,
in the Greek Testament, in philosophy, in
divinity authours...

and, after a candidate had delivered a thesis in -

Latin, two ministers "opposed him in short dispute

syllogistically®; whilst another candidate
begged leave to‘deliver himself in English
weh was permitted for the benefit of such
as were present .. (36).

(34)Life of Ashe 35, quoted by McLachlan 66,

(35)Nicholson & Axon 131.
(36)Heywood Diasries 195, 196.
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It aprears that the latter was not one
of Prankland's pupils, sny of whom would perhaps
not have dered to make any such suggestion. The
agreement to disrense with Latin is however very
significant. Its low priority is further indicated
by another incident on a similar occasion in

- 1681, when, after the cendidate "™Mr Tho. Jolly"

had preached in public,

we dismigsed .the people, and then fell

to our work of exesmining him, wherein we

spent about three houres, going through

logick, philosophy, lenguages, divinity,
but (through an oversight) we had no po-
sition in latin, however something was

done extempore by wey of disputation. (37).

The regular procedure was, however, followed
with John Heywood in the same years

Mr fraenklsnd proceeded to exsmine him

in logick, philosophy, history, chronology,

&e. and then ordered him to read his thesis

in latin upon this Qu: An Episcopus sit qui

. presbiter: he read a long discourse,
affirmming it, Mr Dewson, Mr Issot, framed
argts agt it, he answered, we refresht

ourselves and so parted. (38).

The University disputation was still there
in principle; but it was already on the way to
~———beconing a formality rounding off the
real curriculum. "History" would presumably not
include anything modern.’

(37)op_cit 199.
(38)op_ecit 203.
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Clegg gives the following account (39) of

life at the Academy; +to which he went up in 1695

at the age of sixteen - earlier than normal because

of schoollng difficulties. ‘
He /Trenkland/ hed at that time about
eighty young men Boarded with him and in
ye Town near him, to whom he read Lectures
with the help of an assistent. About &
dozen more came near that time, and were
formed into a class .. Ve entered with
Logick; .. One tutor was s Remist but we
read ye Logick both of Aristotle and of
Ramus, and within the Compass of the first
yeer I was thought an acute disputant in
that way. But sbout yt time I fell. into
perplexing doubts about ye existence of
God, end a future state, which put me
on reading ell the books I could compess
on these subjects much more early than I
otherwise should have done; but I went
on with mny studies thro' metephysicks aend
pneumatology which took up the three years
I spent there ... On Thursdsy afternoon
we sometimes met for disputation, and
often each night we had a conference on
what we had been reading during that day.
About a dozen of us agreed that one should
git up all night 2nd call ye rest up nex+t

(39)Diaries 20-21.
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morning about 4 o'clock, and we went

to bed at 10 or 1l.

The resulting fourteen hour day of hard
study led, however, to ill health, and later
Clegg bemoans of his time

Too much of it was .. spent in conversing

with the Ladies, Mr. Frenklaend's deughters,

which first led me to read Poet:y and Novels
end such like trash, which I found reason

to wish I hed never meddled with (39).

The benefits of a study of current English
litergture in a co~-educational atmosphere were
evidenily not appreciated by Clegg, who was
soon redeemed by a fellow pupil, Jsmes Openshaw.

His interest in natural philosbphy, fed at the

academy presumably from an entirely theoreticel

angle, remained with him, however, throughout life.

In 1743 whilst away from home, at Gainsborough, he
went ... to a2 Lecture on Experimental

Philogophy by one Mr Iliden or Mithin. It

was on the influence of air and water in

vegetation. Seversl experiments were

tried with the air pump tc show the manner

of respiration, &c. (40).

Later in the seme year he bought a barometer
(40) end in 1747 sew "the Electrical Experiments"®
at Manchester (41).

Franklend was reputed an "acute mathematician®
(42). But the most interesting feature of his

(40)ibid. 79-80.
(41)ivid. 90.
(42)DVWL MS 4; Toulmin 236,
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arrangements is probably the freedom of approach
to philosophy mentioned in the above extract.
Here was a forehaste of the "free Philosophy"

which was to be a marked feature of some later

academies (3,133 3,17; 4,2). That this method

was followed reasonably thoroughly under Frankland
is shown not only by the above reference but also
by the list of textbooks used (Appendix A). ‘These
include Ramusg, who had published his epoch-making
attack on Aristotle in 1543, and who was well-known
at Cambridge in Prankland's time (43) (2,2); and,
even more significantly, Descartes on Philosophy,
the Cartesians Rohsult 2nd Clarke (who only later
becsme a Newtonian (44) Jon Physics, =nd the
Platonist More (2—%8*0 on Bthies. The only Astronomy
text is Gessendi, an enti-Aristotelian whose (45)
philosophy of space paved the way for Newton (46).
It is only in the department of theology that the
texts (Windelius, fAmes and Wollebius) are orthodox
(Celvinist). Even here, however, it is recorded
that the students'disputed weekly before Frankland
on subjects selected from Ames, various students
taking the pro and the con of each question (47).
Frankland himself published enti-Socinian tracts (48).
Evidently he had kept well up to date with current

(43 )Mullinger II 406=7, '
(44)a'Irsay II 107, 112.
(45)d'Irsay II 46.

(46)Wnittaker 75=-77.

(47 )Heywood Diaries III 164.
(48)Colligen 10.
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literature - several of the texts (More, Clarke,

Rohault) were not published until after he had
started his furtive and peripatetic tutorship.

It might be expected that a one-man effort
(for the assistents were merely senior pupils -
Issot, Owen and Franklsnd's éon) conducted under
congstent persecution (the Academy enjoyed seven
successive locations (49) in under thirty years)
would necessarily show some lowering of standards.
That Frankland avoided any such lowering is shown
by the acceptance of his pupils (50) at Ediaburgh to
enter the final year of the M A course. No doubt
Trankland's success in this respect is bound up
with the strong sense of vocation which his
ministerial students in particular dbrought to the
prosecution of their studies. We have geen above
how they had their own arrangements for rigsing
early. Heywood records (51) with satisfaction
overhearing whilst on a vigit to the Academy his
sons' fervent prayers. Such an attitude in pupils
explains a good deal of the success of such mén as
Frenkland.

(49 )TCHS II 422-5.
(50)Mounfield 70, Heywood Diarieg 165, 177.
(51)Diaries 165,



Philip Henry of Broad Ogk.
Another presbyterian who engaged from

an early date in tutorial activities, though

on a much more restriclied scale than Frankland,

was Philip Henry, 1631-96, I A Christ Church,

Oxford (52). He kept no reguler academy, but

during most of his life after his ejectment

had living with him one or more students whose

studies he superintended. Usually they had already

been through a course of university standing

elsewhere (53). In several cases these pupils

were aleo tutors to Henry's children (54).
The great thing which he used to press upon
thoge who intended the Ministry, was to
study the Scriptures and mseke them femilisar.
Bonug Textuarius est bonus Theologus, was
a Maxim he often minded them of. For this
Purpose he recommended them to the Study of
the Hebrew, that they might be able to
search the Scriptures in the Original, He
elso advised them to the Use of an Interleaved
Bible, Whefein to insert such expositions or
observations, as occur ococasionally in
Sermons and other Books, which he would say,
are more happy and considerable sometimes,
then those that are found in the professed
Comuentators. When some young lien desired
the Happiness of coming into his PFemily,
he would tell them, You come to me as

(52)Lee Henry.

(53 )Wordsworth VI 317, Diaries 231, Toulmin 242,
(54)Disries 231,236,282,Wordsworth ¥I 256.
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Naamen did to ®¥lisha, expecting that I
should do this and t'other for you, and
glas! I cen but say as he did, "Go, wash in
Jorden®, Go, study the Scriptures. I profess
t0 teach no other Learning but Seripture
Learning ..; the true learning of a Gospel
Minister consists not in being able to
speak Latin fluently, and to dispute in
Philosophy, but in being able to speak a
Word in Season to weary Souls (55).

This comment would give en impresgsion of
a rather(narrowly biblical curriculum were it not
gualified in geveral ways.

Henry's interest in recent history - a
subject not yet much esteemed - is occasioned by
the encouragement he derives from the deliverance
given by God in previous times of persecution (56).
He was acquainted with Tellents (2,29) end appreciated
his Tebles (57). Henry's interest in history did
not, however, extend to earlier ecclesiastical
history. He admitted at the time of his ordination
that he had not read the whole of Busebius (58).
The éubject's main purpose - the elucidation of

points in dispute with the various early heretics -
would probebly not appeal to him much. He was
willing, when necessary, to give an account of his

(55;Diaries 3334,
(56)Diaries 101, 343..
(57)ibid 306, 317.
(58)ibid 37.
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reasons for his own nonconformity and anti-congre-
gationalism (59), and on one occasion to take part
in a public debate in which he collaborated with
James Owen (3,5) and Jonathan Roberts in defending
Presbyterian ordination sgainst Bishop Lloyd and
Mr. Dodwell (60). But his own inclinations lay
much more with those of Baxter (61) in the direction
of tolerance. He deplored words wasied in weless
controversy over ecclesiastical order (62) and
advised some of hisg friends to send their sons to
the University (63). TFor some time after his
ejection his dislike of gchism kept him from
preaching (64). Thus Henry was unlikely to be
enthusiagstic over a subjeét like early ecclesiatical
higstory, which seemed concerned principslly with
controversies.

In addition to higtory, there was another
modern subject whose importance Henry appreciated..
That was French: Writing to his son, the famous

- Metthew, then a student at Grey's Ian, in 1685/6,

he expresses approval of the study of Prench., To

a lawyer it wae practically indispensable at a
time when recent law reports were in French (65).
But Philip Henry also wishes that he himself had
known some Trench, for reading ecclesisstical works
(66).

(59 )Diaries 277. L
(603ibid 209.

(61)Wordsworth VI 217.

(62)Diaries 234-5.

(63)Wordsworth VI 257.

(64)Bogue & Bennett II 212.

(65) Wakson Refugees ¢.

(66)Diaries 34l.
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As regards the standard curriculum, Philip

Henry valued the study of the classics, although
making little use of them in the pulpit (67). He
rigked disapproval from some particular acquain-
tances by going to see a children's performance
of some Terence in 1665 (68). MNatural science,
however, seems to have been outside the range
of his interests - apart from curiogity in regard
to such matters as a change of colour of a hen
and the spontaneous combustion of a etick placed
in liquid.' He does express his lack of interest
in estrology (69). Hathematics is never mentioned.
A subject which rarely entered into the curricula
of academies, although often of considergble
interest to the rursl minister, is horticulture.
Something of the kind is mentioned in connestion
with Trgsnent Baptist Academy (Pontypool) in its
early days (70), in the priestly college of St.
Semson in Weles in the fifth century (71), and
in connection with modern Greek ministeriszl trazining
(81L). There is no indication thet Puilip Henry
inséructed his pupils in anything of +this kind,
but the frequent detaliled references in his Diery
(72) indicate that the tending of his estate occupied
a great deal of his own thought and time. He
can hardly have asvoided transferring some of his
enthusissm and his knowledge to his pupils.

-26?)Wordsworth VI 127.

68)Diaries 171.

(69)Diaries 155,319,

(70)Roberts 57.

(71 )Roscoe 19,50.

(72)Diaries 172,274,261,28%,297.
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It remains to be added that Henry's WWill
provided for each of his daughters to receive not
only, in accordance with hig emphasis on Scriptural
knowledge, a copy of Poole's English Annotations,
but also a copj of Barton's singing psalms.
References to muslical interests of tutors are so
rare that they are worth mentioning when met with.

Henry's tutorizl activities hardly smounted
to an academy, but the influence of his personality
end his outlook was transmitted by a pupil who
became a tutor of some feme, Semuel Benion (3,5).
Henry's central interest in Scripture blossomed in
his son Matthew's famous Commentary, which achieved
such pre@minence that it is still, for instance,
occupying the first place in a list of commentaries
drawn up by C. H. Spurgeon for hig students in 1876
(73).

(73)Commenting 2.
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' John lislden of Thitchurch.
dmongst Philip Henry's friends were, in
addition to Prencics Tallents and Henry Langley, of
whom accounts will be give later (2,21; 2,29), two
other men who engaged in tutorisl work in a small

way .
John Malden (died 1681l) of UWhitchurch or
Mkington, in Shropshire, wes a member of the
presbytery which ordeined Philip Henry in 1657.
He was s "man of great leesrning, en excellent
Tfebraicisn and a solid preacher®. Philip Henry,
comménting on Malden's death, says: "So much
learning, piety, and humility, I have not seen this
great while l2id in a grave®. Ilelden had a few
pupils. Hig Library at the time of his death was

valued gt £24 (74).

(74)Henry Dieries 38, 309, 298;
Wordsworth VI 156, 383;
Toulmin 244y
Parker Aopendix Ij
TBHS IV 220-1; CHEL vol X chap XVI Appendix.
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Henry Newcome of Manchester (and Ellenbrook).,

The other friend of Philip Henry who

engaged in minor tutorial activities is perhaps

of moré importance than Ialden in the story of

the academies, for he paved the way for the notable

acadeny of his assistant and successor in the

pastorate, John Chozdton (3,17). Henry Newcome

(died 1695) MA, John's, Cembfidge, was noted

for hig "great eloguence", and seems to be the

ideal example of the Commonwealth Presbyterian

who 4id not'uﬁdervalue worldly pleasure. He

enjoyed a geme of "Bowles®, liked to see his

| daughter dancing to the virginalsg, helped a

fellow-minister (Robert Wilde) to rewrite his

play The Benefice for publication, and hinted

on one eccaéioﬁyﬁa barrel cf oigters" impeded

hig gtudy of Chronology. I% is perhaps unfortunate

that his inéluence was passed on through only

a few pupils. His private reading included

travels and recent history (75).

(75)Richardson 142,185,216,247;
- JPHS IX 67
Bogue & Bennett II 38-93j;
Henry Diarieg 303y
TCHS I 62-8.
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Hickmen of Warwickshire.

Another moderate Eﬁssenter was Henry
Hickman, BD, former fellow of liagdalen College,
Oxford, who had an academy in Warwickshire. Broms-
grove, Stourbridge and Dusthorp are given as
its locations. Oliver Heywood, who knew what

" a University was (2,2), describes the training

there in 1673 of his two sons as Tuniversity-
learning®. Tor them, however, and for some

other pupils, the course of a year or so under
Hickman was only preparatory to that under
Frenkland (2,5). Thus presumebly the "logic

end philosophy?® taught by Hickman were; at any
rate at that date - it is suggested that he was
then on the point of retiring on account of old
age = not of quite the highest standard. Hickman's
interests included the theory of the ministry,

on which he wrote a tracit* intended for European
circulation. He spent two periods in Holland and
is perhaps one of the earliest tutors to have

been in contact with Duteh ideas (3,2) (76).

*

Parker Appendix I3
McLachlan 7%

Heywood Diagrieg 204,334;

CHEL vol X chap XVI Appendix;
¥hiting 459,

Apologia pro Ministris 1664.
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Thomag Doolittle of London ond neighbourhood.

Another of the ejected presbyterians to
keep an academy was Thomasg Doolittle, 1630-?1707,
MA, Pembroke Hall, Cambridge. He began educational
activities very soon after ejection, and from
about 1672 was doing work of university standard.
Persecution caused him to work in several successive
places in and near London. He was assisted for a
time by Thomas Vincent, 1634-1678, MA, Christ
Church, Oxford, and by incorporation at Cemdridge,
end stated to have taught in one of the universities
(77). | -

In gpeaking of the qualifications of
ministers Doolittle singles out for sole mention
amongst intellectual matters the necessity that a

-minister shall excel his hearers in acquaintence
with, =2nd understanding of, the Bible (78). Perhaps
we may link this with the preéminence of one of
Doolittle's pupils, lMatthew Henry, as a Biblical
commentator, and deduce that the curriculum was
specially Bible~centred., The Scriptures are
referred to by Doolittle in a way which suggests
that he was prepared to let them speak'fbr them=-
selves rather than refer to commentators (79).

(77 )Doolittle, Body, lemoirg prefixed;
Parker Appendix I;
Mcliachlan 103
CHEL vol X ch XVI Appendix; Bilson Digsenting II 191-2;
DNB g v Doolittle and Vincent;
Bogue&Bennett II 53; DWL MS 3.
(78)Body 432.

(79)Young Msn's 14 ggq.
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It cannot be supposed, however, that Doolittle's
course was a narrow one. "Students of philosophy"
are mentioned as distinet from “students of
divinity" (80), and lMatthew Henry was under
Doolittle's care to prepare for entry to Gray's
Inmm (81).

In ethics, Doalittle's,standpoint,'in
accordance with his orthodox calvinism (82), is
that man's duty is defined and revealed by Gods

Could man since the fall. have known his

dﬁty to God, except God had revealed it

unto man? No. (83)

Eetimames of Doollttle vary. A pupil
who ie known for hls later divergence from ortho-
doxy, Thomas Emlyn, says that his tutor was

a very worthy and diligent divine, yet

was not eminent for knowlefge or depth

of thought (84). |

On the other hand, he was an esteemed friend
of James COnlngham (3,17) (85), and Baxter (whose
influence had been a major factor in Doolittle's
conversion and decision to enter the ministry (86))
told Philip Henry that he "could not have plac'd"
his son "better" then under Doolittle (87). Amongst
his pupils who became tﬁters were Thomes Ridgley (3,12),

(80)Calamy Life I 106-7.
(81)Lee Hengx :
(82)Young Men's 117, 47 gags. Bodz p agsim..

(BS)YOEQg Man's 268.
(84)Calemy loc cit, editor's footnote guoting S.Emlyn lemoirg.

(85)Brit.Mus. Add. 1S 4275 (193)..
(86)DNB s v Doolittle.
(87)Henry Dieries 291.
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Thomas Rowe (3,10), John Ker (3,3) and probably

Samuel Jones (3,8). All these men were, however,

students also at other places of higher education..
It is therefore difficult to estimate the extent

of Doolittle's influence on and through them.

]
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The Reyners, Cole, Traill, and other Congregationalists..
The second major section into. which

English dissent crystallized out was that in

which the form of ecclegsiastical government led

to the élternative names of "Congregationalist"

and "Independent". These dissenters were, on

the whole, the more strietly calvinist in theology,

and the less firmly convinced of the utility of

higher education. Several early tutors of thise

persussion are the subject of the following

sections (2,12 - 2,16).
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Edward and John Reyner of Lincoln.

Amongst the earliest dissenting tutors after
the Restoration was Reyner of Lincoln. Edward
Reyner, born 1600, A 1624 of St. John's College,
Cembridge, was stated by his son o be already
deceased in 1663 (88). The son, John,(died 1697)
was therefore presumably the tutor whose influence
was transmitted through his pupil Oldfield (3,23)
(89). Joun Reyner accepted his father's educational
views and published, with slight amendments,

Edward Reyner's small but condensed Treatise of
The Necessity of Humesne Learning for a Gospel-
Preacher, 1663. The prefatory Epistle is by John
Reyner. Platonism is specifically rejected in
the body of the book (90), and Edward Reyner is
orthodox in rejecting any trasce of works-
salvation (91). There are, nevertheless, notice-

"able similarities between the ideas of the Reyners

and those of the Cambridge Platonists (2,17),

and authorities quoted include Cudworth and lMore.
In connection with the latter fact it is, however,
necessary to notice that the list of authorities
shows rémarkable eclecticism, including also such

nemes as Grotius, Baronius and Capel - representatives

of'three very diverse viewpoints ell definitely out
of the orthodox calvinist tradition. Gale's belief

(88)J. Reyner Epistle to Humane Learning.
(BQ)QEQ; CHEL, X chap XVI Appendix;

Wilson Disgenting IV 160; Parker Appendix I.
(90)Humane 103.
(91)Wnethe2 Grace 305.
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in the biblical origin of pesgen learning was accepted (92)
by Edward Reyner. dJohn Reyner ssid that true
religion raises and advances Reason, which is the
candle of the Lord (93) - a Pavourite biblical
phrase of the Cambridge Platonists. His father
wrote ‘

Philosophy ... is the birth of right Reason
(or, as one has called it, the child of

rectified reason) it is the knowledge of

Truth invented by the light of natural Reason,

which is put into man's mind by God Himself

(94).

This resemblance to the ideas and language
of the Platonists is specially marked in connection
with Ethices. Thus John Reyner found moral law
"written on the hearts of men and published by the
voice of Reason" (95), and Edward Reyner defined
the usefulness of moral secience to the minister
under three headings:. '

l. To declare that the loral Law of God is

written naturally in the Heart, seeing divers

of the Heathen, who were amisbly and laudably
moral, were never by Grace elevated above

Nature.

2.. To shew what Dictates or Decctrines

even Nature teacheth men...

3. To gheme Chrigtiang, who enjoy lleans

of Grace, the light of the Gospel, yet come
(92)Humane 98-9,

(93)Epistle; cf. Prov.20.27.
(94)101.

(95)Epistle.
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very short even of Heathen men in HMoral
virtues ... (96).

There seems to be a touch of an attitude which

wag to become mofe common at a later date in the
older man's ineclusion in his summing-up of the
cage for Learningjg reference to its power in
"regulating, reforming, end restraining even
carnal men® (97). Hié general position on the
basic questions of moral science was evidently
cloge to that of the Platonisis.

The Reyners find a use for a véry wide cur-
riculum. Hebrew and Greek have pride of plsace.
Specifiec mention is made of their usefulness in
eorreeting papistical errors arising from mis-
translations in the Vulgate (98). dJohn Reyner
used & metaéhor which seems worth recordings

The milk of the Hord is then most gincere,

when drawn from those full breasts, the

Hebrew and Greek Textss: whereas it becomes

more dilute by being siled through a

Trenslation, where, part of the gream

sticking in the passage, it loseth somewhat

of its delicious and genuine relish (99).

' To the_usefulness of Syriac and Chaldee, ex-
plained by Edward Reyner, who added that of
Arabie, by his son (100).

Latin's claim to. be oounﬁed the third
Christian language was based, interesfingly, em
(96)109, 108.

(97)255..
(98)11~12,

(99)Epistle; cf.I Pet.2.2.
(100)26-34.
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on its use together with Hobrew and Greek for
the superscription on the .Cross .(101). - But its
utility was found in.four directionss
1/ the use of grammars and lexicons in dealing
with other languagesy
2/the interpretation of the many Latin words
and Latinisms found in the CGreek New Testement;
3/"Authors of all kinds, and on all subjects" in
Lating
4/the understanding of English words, especially
technical theologicsl terms, of Latin Etymology (102).
The uses of Rhetoric and Logic included
Bnglish preaching (103) - a foretaste, surely, of
the development of the former subject undér much
later tutors. Nevertheless the aim of the student
of logic was to "proceed syllogistically' (104).
In Natural Philosophy Edward Reyner had the
outlook of the Platonists as his prineipal interest:
from His works of Creation and providence
we may and should learn the power, wisdom,
goodness and glory of God (which Natural
Philosophy mey, thmigh God's blessing,
much further us in) ... (105).
He added two further uses of Natuwal Science -
it engbled o minigter to confute arguments to the
effect that Christ's miracles are not supernatural,

(101)2; Luke 23.38.
(102)24~25.
(103)50~51, 8l.
(104)81.

(105)92.
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but fell within the framework of the laws of
Nature (an argument more frequently advanced in
the twentieth century by apologists than by
opvonents of Christianity); end secondly,
"Philosophy is a very pleasant study®. (106).

A most human and cogent reason for studying any
subject! It was used again when the author
turned to consider astronomy, which has an
additional value, the interpretation of various
passages of scripture (107).

A minister would find geometry useful
in its applications to other sciences, and
arithmetic in the interpretation of seripture.

The latter rather unusual reason for this perti-
cular study was enlarged by a reference to genea-—
logies, prophecies, end mystical numbers, an
example of the latter being the Number of the
Beast (Rev. 13/18) (108).

History included Jewish, clessical and
ecclegiastical, and its uses were the interpretation
of the Bible, the understanding of ecclesistical
matters, and asppreciagtion of the providence of God,
particularly in the preservation of the Church (109).
Geogrephy was sacred only (110).. _

Despite the Reyners' accepteance of much
of the Platonist viewpoint and their belief in
the existence of some God-given "light of Nature®
(111) in all men, they do not seem to have found

(106)93-4,

(LO7)153=7.,
(L08)150,141.
(L09)110-129.

(110)158..

(111)whether Grace 299.
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any  reason why the prospective minister should
study the classics. For tutors with so broad
a carriculum, so high a2 regard for the value of
human learning in general, and so sure a belief
in the virtue of the best pagans,,this'was a
particularly notable omission at hat date, It
would, of course, be mollified by the knowledge
that gremmar school education then gave the student
far more knowledge of clagssical literature than,
gay, at the present day.
The Reyners' book, being an apology for
learning, was written in English; but there is
no reason to suppose that they doubted the appro-
priateness of Latin as the academical language.
Bdward Reyner sums up his belief in the
value of Learning, evidently to:the general student
as well as to the minister, thus:
I. a Natural Good by which the Heathen
have attained to so much knowledge
of God from the Creatures ... 2s made
them unexcusable, though not sufficient
to save them..

II., a loral Good, for regulating, reforming,
and restraining even carnal men, the
very Heathen..

II¥. a Civil Good, to qualifie men for ell
Callings, and employments ... (112).
The importance of the Reyners lies princi-
pally in the influence of one of them on Oldfield
(3,23), whose views - owing more to the Reyners

(112) 258,
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- than might gt first sight be supposed - were also
embodied in a book and so became en important
influence on later tutors, including Doddridge (4,2).

C e e st s
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Thomas Cole of Nettlebed.

Thomas Cole, 1627%-1697, MA, tutor at
Nettlebed in the Chilterns between about 1666 end
about 1674 (when he moved to London), had been
a tutor at Christ Church and for four years
Principal of St. HMary's Hall, Oxford (113).

The Nettlebed course is described thus:

Mr. Cole ... read to us Arigtotle's

Philosophy, and instructed us in the

Classicks, and Oratory. He Preach'd

twice every Sunday to his Pamily and us (114).

There was a protracted dispute thirty

years afterwards about charges sgainst Cole of
slackness in "Matters of Morality and Religion"
which made Nettlebed an academy where pupils met
"all the Dengers and Vices of the University,.
without the Advantages" (115). Whatever may

be the truth in this matter, the description

of Cole's courge would seem to tally with the
statement that he "pursued his former employment"
(116), with no indication of sny innovation.

| There are, however, three further details
which call for mention., The first is that Cole
belonged, edclesiastically, to the more extremely
celvinistic section of Dissent. He rejected

(113 ) Gordon Frgedom 240; Parker Appendix Iy

CHEL vol X ch XVI Appendix; McLachhan 11, DNB.
(114)Wesley Defense 43-4 guoting Bomel [lemoirs.
(115)Wesley loc ¢it, guoting Bonnel Life.
(116)Bogue & Bennett II 58.
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Mntinomienism (117) but wrote against Daniel
Williems, saying "Hell if fill of Legal convictions®
(118). He accordingly expressed the distrust,
often found with such views, of human learning:
let our rational faculties be never so
quick and strong, they cannot carry out
a Child of God, much less others, to the
least act of PFaith, without the help
of the Spirit (119).
eees Very specious, and very suitable to
Humane Reason, as most things are that
contradict the Mysteries of the Gospel ... (120)
The Light of Reason lies in the evidence
of the thing it self, as it falls under
a Humane Understanding arguing from the
cause to the effect, drawing certain con-
clusions from undeniable premises, granfed
and acknowledged by all men to be Truths
in Nature: Upon guch Concessions they
build all their acquired Knowledge, and
dd put the stamp of Truth upon all fair
inferences from thence, which they judge
agreeable to those first principles and
notions of Truth, that pass for currant
under that neme amoung credulous men, '
who do but think they know, and do rather
ghess than judge; s0 great is the un-
certainty of all humane Knowledge, and

© (117)Begeneration 48, 104.
(118)Colligan 16..

(119 )Regeneration 77.
{2204 Faith 64..
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we have little cause to glory in it. (121).
But Cole gave also his belief that "Humane
Learning® may be good, provided it is fufficiently
deep and "well managed®, He wrote:

“The Learned Lord Bacon saith, that a little
Phylosophy makes men Atheists, but a great deal
will convince them of a Deity. Some mens Logick
and School Learning overthrows Resson, which duely
improved and well managed, would teach them to
argue otherwise w..“(122)r

This is the first point of interest regarding
Cole. He was troubled, as the Presbyterians and
near-Presbyterians were not, by doubts as to
the status of learning in the Chrigtian scheme
of things. He resolved the Question in the menner
indicated, and became a pioneer tutor tc put
his principles into action.

Seeondly,'it is interesting to'learn that
Cole is

against the use of ... Scholastick Terms

in Divinity; I am casting them out, and

perswading you from mingling vain Philosophy
and Science, falsly so called, with the

Mysteries of Paith, which are best under-

stood in their own native simpliecity,
as they are delivered to us in plain
Seripture-language (123).

Perhaps an exemple of Cole's refussal to
be hidebound by accepted conventions in one realm,
that of logic, is found in his proof of a

(121) Paith 21~-22.
(122) Paith XR% 73.

(123)Regeneration 92.
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proposition (that "the Subjects of Regenerétion"
are "The Elect, only the Elect, and sll the Elect®).
The proof is by reductio ad ebsurdum, but with
the wnusual feature that there are three options,
two of which are proved impossible (124).

But perhéps-the most interesting point
about Cole is his relationship to Locke. The
latter nad been bis pupil at Christ Church in
1652, In 1689, the year before the appearanoce
of Locke's Esgay Concerning the Human Understanding,

Cole wrotes:
The Word makes an outward proposal of

v the Object, the Spirit inwardly enlightens
the faculty, disposes the heart to receive
'it: as things of sense are peyceived
by a more gross corporeal contact, so
things of reason and Faith are let in,
in g more intellectusl way, by mental
conceptlons. How all intelligible things,
purely rationel, do arise from Sense,
I shall not now speak to; but 'tis
certain that all inwerd representations
of things purely spiritual and supernatural
are made to us by the Holy Ghost; revealing
Christ in us, and in him discovering to
us the reality and truth of all the VWord
speaks of (125). '

(L24)Regeneration 33-34.
(L25)Regeneration 53 (italics not in original).
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The words underlined, introduced az they
are by way of an aside mentioning something which
Cole expects his readers to accept as nommal
(anyway from him), look very much like a re=-
statement of a classical outlook in such a way
as to render it indistinguishable from Locke's

tabul.a-roga theory. Two questions arise. To

what extent did Locke owe his ideas to Cole?

To what extent was Cole, in hisg position as a
leading London Congregational minister and s
founder of the Congregational Mind Board (126),
a factor in gaining g cceptance for a Lockean
philosophy in that ultra-calvinistic section of
Dissent which must have been repelled by the
unorthodoxy of Locke's writings on toleration
(where, also, Cole showed less bigotry than,
perhaps, the average minigter of his persuasion
(127)) and on the Epistles? ’

(126)TCHS V 1356,
(127 )Regeneration 99,
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Robert Traill of London.
There is no evidence that Cole continued

his tutorial activities after his removal to
London in 1674. His assistant in the pastorate,
Robert Traill, 1642-1716, IMA, Edinburgh, is, how-
ever, known to have taken at least one ministerial
pupil, as well as assoclating himself with Cole
in the foundation of the Congregational Fund
Boerd in 1695 (182). Traill had no connection
with Oxford or Cambridge. He fled to Holland

at the Bestoration and took a prominent part at
Utrecht in controversy against the Arminiens (129).
Thug he had the benefit of Dutch as well as
Scottish University contacts, but the early date
of these contacts; end his close connection with
Cole, warrant Traill's inclusion in this Chapter
rather then in Chapter 3.

Traill follows Cole in several respects,
and shows interegting differences from him in
others. ILike Cole, he is distrustful of human
learnings

Meny ministers have found, that they have

preached better, and to more profit to

the people, when they got their sermon

by meditation on the word, snd prayer,

then by turning over many authors. From

this neglect of the word also come &
great many doectrines, that are learned

by men, and borrowed from philosophy;

which though they mey have some truth

(128)7ilson Dissentlng I 141, 256; nCHS V 135..
(129 )Memoir in Workg I iv-v.
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in them, yet since it is divine truth

that a minister should bring forth to

the people, he should not rest on such

low things (130).

- 4gain, he condemns

The establishing and advancing of divine

truth upon the foundation of human reasons

as if there were some weakness and in-
sufficiency in those metheds -and arguments
of working on mens consciences, that the

Holy Ghost prescribes (131).

Thug "it is needful that ministers Be well
acquainted with the holy scriptures® (132) end,
presumably, not much else. With Cole, Traill
considers: traditional logic ill~-adapted for the
treatment of theological topics (133). His con-
demnation of the customary curriculum includes,
at any rate to some extent, oratory (134).

Traill succumbs to the spirit of his age
in some matters, however. As a first exemple,
he is found quoting with approval the dictum of
fmes that "Arminian divinity ... is contra communem
gensum fidelium“ (135) - surely a not very thin
end of a rationalist wedge. Secondly, Traill
welcomes the experimentalist approach to philsophy

and so to theology:
They have done good service to the common-
wealth of learning, who, leaving the

(130)By_what means mey minigters best win souls?
1682, in Yorks I 243.

(131)ibid 248.

(132)ibid 242.

(133)Doctrine of Justification vindicated from the
charge of Mntinomianism in Works I 2857.

(134)By what means ... loc cit 249.

(135)Doctrine of Justification ... log cit 265-6.
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unprofitable, spedulative, and notional
philosophy, have sef upon the experimental.
Mnd eny man may'see, that theology hath
been, especially by the school-men, as
muach currupted; and it is to be cured
by reducing it ianto practice and experience.
For certainly religion consists not so
much in the notions of truth in the
mind ... as in the faith and love of
truth in the heart, and in the fruits
of that faith in the life (136).

30 Traill parts company with the high
calvinism of Cole and, under the influence of

the experimentalism he had perbabs imbibed in

Holland (3,2), joins the Cambridge Platoniets

(2,1?7) in preparing the way for the practical

evangelical religion of the Doddridge school (4,2).

As o London minister and a foundation member of

the Congregational Fand Board he was 8 person

of some influence.

(136) Preface to Sermons concerning the Lord's
Prayer (Jdn 17/24) in Works IT iii.
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Richard Swift of Mill Hill. |
An early academy kept by an ejected
congregationalist was that at I[1ill Hill from
1665 of Richard Swift (1616-1701). He was
probably self-educated, being ®proficient at
Latin and Greek"”.

"His pupils must heve imbibed some of hisg
piety. One wonders whether he also imbued them
with the fifth-monarchy and communistic notions
which he seems to have exhibited in his esrlier
years" (137).

(137)N. G. Brett-Jemes in TCHS XVI 34-36;
Parker Appendix I.
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. Payne of Saffron Waelden..

John or William Payne (91648-1726) was
a friend of John Owen (of Oxford during the
Commonwealth) end was pastor at Saffron Walden
from 1694, where he undertook the training of
ministers under the aegis of the Congregational
Fund Board (138). A somewhat restricted course
is perhaps implied by @ pupil'’s statement that
tutors of academies ~

instruct their Pupils in the Principles

of the Chrigtien Religion, the Duties

of Loyslty, end the Practice of all lloral

Virtues (139).

The second item indicates the inclusion
in Payne's course of gome attention to political.

matters..

(138)TCHS V 139-146, 81-2; Bogue & Bennett II 66.
(139 ) Theophilus Lobb 88..
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Tutors influenced by the Cambridge Platonists..

The group of writers known as the Cambridge
Platonists included no nonconformists. Never
theless it exercised a profound influence on
the academies. ' ‘

The men in question - Benjamin Whichcote
(1609-1683), dohn Smith (1616-16562), Ralph Cutworth
(1617-1688), Henry More (1614-1687), and others -
propagated a2 philosophy which was specifically
Christian and yet of a broadly Platonic character.
They %Ycondemned alike the Anglicahism of Laud with
its ceremonies, and Puritenism with its insistence
on the doctrines of eiection and predestination®
(140), and rejected the point of view from which

Christianity appeared made for nothing

"else but to be 'proved'; what use to

make of it when it was proved was not

much thought about (141).

There was thus a practical strain in their
teaching. Despite their having been termed "ilot
unique dans cette mer d'empirisme qui enveloppe
toute la philosophie anglaise de Prancois Bacon
2 Locke" (142), their reading of Plato and Plotinus
led them to find in every man a *geed of deiform
nature® (143) and to lay emphasis on the congequent
outgrowth of moral virtiues in actial life (144).

(140)Hart 49.

(141)Pattison Essays II 48.

(142)d'Irsay 42.

(143)R. Jones 290. guoting Whichcote via via Burnet.
(144)Powicke 47-8.
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Such views were more akin to Quekerism than to
orthodox Celvinism. [ore, in fact, became incresing-
ly sympathetic towards the Friends in later life
(145), in spite of natural aversion from their
"enthugiasm® (146). Smith wrote
‘David, when he would teach us how to know
what Divine go@dness is, celled not for
gpeculation but sensation. 'Taste and
see how good the Lord is' (147)e ee.
Our Saviour's main scope was to promote
& holy life (148).
___— .And VWhichcote said
The first thing, in religion, is to refine
a men's temper, and, second, to govern
his prectice (149).
Reason, which is ¥the very voice of God"”
(160), reveels how we should behave (151); the
Seriptures (ebundantly illustrated by quotations
from Plotinus and Plato) confirm what Reason has
revealed, and the Atonement is (in More's words)
a "sweet and kind condescension of the Wisdom
of God ... to win us off, in a kindly way, to
love and obedience® (152).
The importance of zll this emphasis on
the good life ig that it alone is the key to

(145)Powicke 169.

(L46)Willey Seventeenth Century VIII..
(147 )Powicke 109.

(148)Powicke 47.

(149 ))Powicke 62.

(150)Powicke 23 guoting Whichoote.
(151)R. Jones 300.

(152)Powicke 21,31,62,73. -
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kmowledge of God. Only in the context of a
Christian life is Christian theology possible (153).
The attitude of the Cambridge Platonists to

Natural Philoéophy was not constent. In general
they began by accepting the necessarian atomic
outlook (reminiscent of Epicurus and Lucretius)
of Descartes, at any rate so far as concerns
inert mater (154). More in 1659 recommended
Descartes . .

"in order that students of philosophy

.may be thoroughly exercised in the just extent

of the mechenical laws of matter ... which will
be the best asgistance to religion that Reason
end the knowledge of Nature can afford’ (155).
But he changed his mind, and by 1671
was condemning Cartesianism wholeheartedly (156);:
its mechanical character assorted ill with the
Platonist denisl of predestination and deter-
miniem (157). Hobbes' similarly mechanical
philosophy, incorporating the logicel limit of
theif own trust in Reason as Divine illumination
in the form of = reduction of the basis of
philosophy to human expediency, was, naturelly,
enathema to the Platonists (158). There own
line of approach to nature was that of Plato and
Plotinus, for whom "the love of nature is the

(183 )Powicke 33, 47-8, 171.
(154)Carré 264, CIH IV 791.
(155)d'Irsay 43.

(156)Powicke 15S. A
(187 )Powicke 35, 169; R. dJones 291.
(158)Hart 35, 49; R. Jones 291.
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first stage in the ascent to the love of the
divine, invisible and eternal values of the
spiritual world", so that "He whose soul is in
patris with God" can "behold natural beauty" with
"é sense gublime of something far more deeply
interfused” (159). They therefore, unlike
Degcartes and hisg school, made great use of
teleological argumenté (160). Lliore was sufficiently
up-to-date to use recent Royal Society experiments
Por his arguments; but the danger of such up-
to-dateness is that it is difficult to distinguish
the sound from the spurious, and liore showed
great credulity regarding apparitions and the
magic of the Fluddists (16L). That Kepler was
amongst those taken in by the last-nsmed is an
indication of how little bleme can be attahced
to lore, whose specigl province was not natural.
pcience.

Another question on which the Cambridge
Platonists were in front of their contemporaries
was that of religious +toleration (162). If
every man‘’s Reason is the "candle of the Lord",
then it must be respected as such. This outlook
no doubt received e stimulus in the case of Smith
from his upbringing at Achurch,'Northamptonsbire,
twhose incumbent until 1631 was Robert Browne,
founder of congregationglism and pioneer aggitator
for religious liberty (163). ‘

(15¢)A. W. Argyle, Bapt @ XIII 21l.
(160)Carré 270. .

(161 )Powicke 158, 196. .Carré 232..
(162)Powicke 17. .
(163)Powicke 88«93 Horne II.
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It is perhaps not surprising to be able
to. record finally that this group of men, differing
from their milieu in so many ways, produced a
peculiar doctrine of the Trinity. It was expounded
by Cudworth; who claimed its consonance with the
orthodox Christian fathers as well as with Plato,
in Congiderations on the explications of the
Dog¥rine of the Trinity 1692 (164).
One difficulty in the scheme taught by
the Cambridge Platonists is the necessity of
accounting for the fact that Pleto, living before
Jesus and outside the 0ld Testament tredition,
should be so very correct in so many ways. The
obvious answer to this question is to say with

Angustine:

The thing itself, which is now called

the Chrigtian religion, existed among

the ancients, nor hag it failed from

the beginning of the human race, until

Christ Himself came in the flesh, whence

the true religion, which already existed,

. began to be called Christian (165).

Thig answer did not, however, wholly
satisfy the men themselves. Cudworth and, in
particular, lMore, were inclined to accept the
theory - frequently resurrectedfrom the time of
Anbrose, in the fourth century A.D., onwards -
that part st least of the Greek philosophy was
derived f;om the Hebrew, by some hypothetical
connection (166). The detailed working out of
this theory by one 6f'their followers, Theophilus
(164)Toulmin 175-8.

(165)quoted in Bapt Q XIII 212.
(166).Powicke 133, Carrél3.
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Gale, will be mentioned when his tutorial activiiies
are congidered (2,19).

How much influence did the Cambridge
Platonists exert upon the academies and their
curricula? Rirst, there were two tutors who are
known to haﬁe been agsociated with the group, and
who, in different ways, exerted a lesting influence.
They are the subjects of the next two sections
(2,18; 2,18). There is another tutor, Oldfield,
who appears to have absorbed a good deal of the
outlook of the Cembridge Pletonists, but whose
varied preparapion for his work Jjustifies post-
poning him to Chapter 3 (3,£3). He was emongst
thoée'who brought Cembridge influences %o bear
on Liocke, whose thought is frequently in line with
that of the group (167). All the Cambridge-treined
tutors must at least have heard of the movement.
Another lasting influence was that of John Rayhb
Wisdom of God manifested in the Works of the
Crestion 1691. Ray was inspired by lore and
favourably compared Cudworth's philosophy with
those of Arigtotle, of the Epicureans and of
Hobbes, end of Descartes. He also developed
Cudworth's idees which anticipated the theory
of evolution (168). Ray‘'s book was an almost
universal academy textbook, and was still in uge
at the end of the eighteenth century (4,31).

(167 )Powicke 198-205..
(168)Carré 320, 347.
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Its teleoclogical motive Became the dominant
justification for the study of natural science

in the academies, to the exclusion, with very

few exceptions, of any consideration of the
usefulness of science, such as would have appealed
to Ray's contemporaries in the Royal Society (169).

(169)Carrs 274,
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Samuel Cradock of Wickhambrook and Bishops Stortford.

The dissenting tutor who had come most
closely into contact with the Cambridge Platonists
wag Samuel Cradock (1621-1706) MA BD, BEmmanuel
College, Cambridge. He was related to Whichcote,.
was executor to John Smith, and succeeded Cudworth
as Rector of North Cadbury in 1654. Cradock held
a fellowship at Emmanuel (or perhaps at Oxford)
and was prominent in 2 stand made in 1651 againgt
perlismentary encroachment on acedemical privilege
(170). On his ejectment from North Cadbury - he
wes & convinced Presbyterian (171) - Cradock
retired to live on his estate at Wickhembrook,
Suffolk; +the last ten years of his life, how-
ever, he spent at Bighops Stortford. He kept
his academy at both places (172)..

Cradock had adopted many of the specific
ideas of the Cambridge Platonists. On the presence
of God in every man he quotes from Vergil by
way of comment on Ag.17/27s

Prope est 2 te Deus tecum est, intus

est, Nihil Deo clusum est. Interest

animis nostris & cogitationibus mediis

intervenit (173).

The pogition of Scripture as confirmatory
of Reasson is reflected in a hymn by Cradocks

(170)Mullinger III 412-3,590-1; lMatthews Calemy 140;
Wilson Disgenting IV 69; Powicke 52, 113..

(171)Credock Apos.Higt.218; Knowledge Preface.

(172)Parker Appendix I; McLachlan 15; CHEL X ch XVI
Appendixs Calemy Life I 132; Bogue & Bennett II 623
@HE ICHS V 190.-

(173) Apos. Higt. 110,



2318 218 _ 70.
Reason, and Holy Scripture both

lowdly condemn all Sin,
Vhich should discourage all Mankind

from going on therein. (174).
~The emphasis on the practice of Christian
living occurs here, and throughout Cradock's
writings. He speaks of
thoge glorious Truths revealed by God
in His holy Word, which tend so much
to the bettering of man here, end to
the bringing of him to eternal. happiness
hereafter. (175)..
Cradock's comments on Iitug includes:.
He directs Titug to inculocate this into
hig Hearers, with firm and solid reesons,
That true Believers ought especially to
be careful to employ themselves in good
works .... 2 That they should avoid foolish
questions and disputes asbout genealogies,
and contentions about the various inter-
pretations of various places in the Law (176).
At times the expression is highly
Pelagian:
“There being itwo things mainly necessary
to Salvation, Right Knowledge and Right Practice” (177).
A Discourse Containing Several Useful
Directions To be Prgctiged by those, who

(174)Knowledge, Supplement, 281 (Hymn XVI).
(175) Apos .Hist., Epistle Dedicatory.
§176;£20§.§ist. 189.

177 Knowledge 1.
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seriously Desire to save thelr gouls «..

i come now to spesk of guch thinzgs, as

ere to be practised by such, as do in

goud esrncgt desire to save their Sould (178).

Credock's distance from the orthodox em-
phesis is further shown by his comment on Ufire®
end Ywind® in Ac 2/2,3:

Hae figurse nos docent modum operandi,

quo Spiritus sanctus in nobis utitur.

Oneratur per quum ignis, & venti. Per

modunm ignis, quia emollit, illuminat,

sccendit, purget cor. Per modum venti,
gui refrigerat, ac reficit tempore
engustiarunm per solatium & initis vitee
ae_ternae, & quia movct per efficecen
suam onerstionem sicut ventus impellit

naves (179).

 Such idees es conviction of sin end
repentance are noticeably sbsent. ihe frequency
with which comments of Grotius are guoted (180)
is enother indication of CUrasdock's unorthodox
outloock,

On the subjeet of tolerange Cradoeck is
agein of the seme opinion as the Cambridge Platonists.
He is proud to stote that the conformist ¥illotson
has reed and approved his book (181l), end he seys

(178 )Kknowledge 37.

(179) Anos.Yiist.7.

(180)Earmony end gooa.Hist., gass
(l&l)ﬁammonx, “pigtle.
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the Church which is itruly Catholick
containeth within iﬁ@ll those Congregations,
which ere truly the Churches of Christ ...
We do therefore in Charity think, that
some of our Ancestors formerly, aend some
of the Papigts et this day who hold end
believe the main Articles of the Chrigtian
Faith, and do live good lives according
to their knowledge, may be saved; but
not by their Popery, but by their
Christignity (182).

So far, Cradock appears (with the exception
of his nonconformity) as a normsel member of the
Cambridge Platonist group. But there are ways in
which he differs from the group line. The principal
one, perhaps, is in his use of Scripture. He
is very anxious that it shall be given a central
plece in his readers' Christiaen philosophy (183),
and, unlike most of the group (184), is opposed
to allegorical interpretation. Commenting on
1Cor.1/20, Cradock sayser

'¢o¢2 qui docet elios:. 97 /7,¢tCuJ’ -

oﬂJ;%tQTaS’ . Qui mysticé & allegorice

Scripturem 1nterpretatur, cujus commentataria

interrogationibug, & questionibus reférta

sunt (185). |

What kind of eourse did Cradoock give at

(182)Knowledze, Supplement 91-92.
(185)Knowledge 126-6, Apos.Hist., EZpistle Dedicatoxry.
(184) Willay gavav\i’o.en‘('-l\ o

(185)£Qos.His . 154,
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Wickhambrook and Bishops Stortford? So far as
concerns ministerial pupils (there were elso pupils
degtined for law, for medicine, and for none of
the three professions) (186) Cradock defines briefly
his ideal. The minigter nust be .
apt to teach, well instructed in the
Doetrine of Christianity, and skilful
%o divide the word aright, and to accmqadate'
his teaching to the edification of his
auditors ... (187). ,
He is (1) To instruct the people, to feed them
with knowledge and understanding,
And to teach them the right way
to Salvation.
(2) To pray for them ..
(3)T0 be an example to the flock in &
holy and unblamesble life and
conversation. |
(4) To vigit the sick.
(5) To lsbour the setling of the distressed
in conscience.
(6) To watch over the flock to preserve
| them,
l. From corrupt Doctrine,
2. From corrupt Conversation (188).
There would seem here to be some ground
for training in pastoral care. Cradock himself

(186)Celemy Life I 133,

(lB?)AQOSwHist. 216,
(188 )Enowledge 180.
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referred to his course a "Logick and Phiinsophy"
(189). A pupil says he "went through logic, natural
and moral philogophy, and metaphysics®, and adds
that Cradock

read upon systems that were of his own
extracting out of a variety of writers,
and all the young gentlemen with him
were obliged to copy them out for their
ownl use ... (190).
This represented a-radical depérture,
being paraslleled at the same time by Frenkland
(2,19), from the usual university method of lec-
turing on a standard text. The latter method
was soon obsolete in the academies.
Cradock's books are written in English
but with numerous Latin notes. It is hinted that
the ﬁse of Latin is to prevent the "“unlearned"
from reading things which might "disturb® them
(191). Its use seems to confirm the statement
that Cradock lectured in Latin (192).
- Cradock's influence on subsequent tutors
was larger than might be supposed from the fact
of his having treined no tutors. One of his pupils
~ Calamy - became aen extremely influential figure
in dissenting circles.  And Cradock's writings -
highly recommended, for example, by Duddridge (4,2) -
were the means of spreading some of the influence of
the Cambridge Platonists throughout English nonconformity.
(189)Vindication (ageinst the charge of having broken
the graduation oath by giving university teaching)
in Celamy Continuation 732-4.
(190)Calamy Life I 132.

(191)Cradock Apos.Hist.,Recommendation, 6.
(192)Gordon in DNB.
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Theophilug Gale of lewington Green.
Another tutor who was responsible for -

passing on a Christian Platonist influence was
Theophilus Gale (1628-1677/8) (2,1) He had

. brief experience of a French protestant academy
as en additional +training in'unusual' wayg of
thought (3,2). He proceeded BA at llagdalen
College, Oxford, in 1649 after keeping only two
years, eand the following year beceme a fellow.
After ejéetion in 1660 he spent some time gt
Ceen as tutor to the sons of Lord Wharton. His
Academy at Newington Green commenced about 1666
(1933 194; 195). Gale was

a man of great reading, well conversant

with the writings of the Pathers and

old philosophers; a learned and indus-

trious person, en exact philologist and

philosopher, and a great metaphysic and
school divine (193). '

Thus he was well qualified tc tackle the
task of giving university teaching single-handed,
although subsequent generations nave not confirmed
the thesis of his magnum opus -

the Court of the Gentiles (1669-78),

@Mien]traces'all European languages to.

Hebrew, and the entire culture of psgan

antiquity to the Hebrew tradition (194)..

(193 )Wilson Digsenting III 161-7.
(184)Gordon Freedom 269.
(195) HMcLachlan 49-50. °
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' @ale, in thus following Anbrose, and,
as he claimes (196), others between them in time,
gives a clear picturefof hig own philosophy, which
he also embodied in e Latin texibook (197), pre-
sumably used (with another for theology) by his
pupils. He explains the aim of this work thuss
Philosophiam ad suum originarium exemplar
primaevéﬁqlldeam reducere, ut genuina
. Philosophia & simulate ementitdq, ac
verus Philosophiae usus ab sbusu discri-
minetur (198). .
He therefore gives the highest praise
t0. the Alexendrisn Eclectic philosophers (199),
and, complaining of the errors which have been
deduced from the old and from the new philosophy
(200), including that of Spinosa in particular
(201), he emphasizes that Reason rather than
Aunthority must be the basis of philosophy:
Nonne idem hodie faciunt non pauci Platonis,
Avistotelis, & Cartesii sectatores, quibus,
in verba Magistri juratis, invictissima,
imo unica ratio est, IPSE DIXIT?  Summa
guidem ratio & aequitas suadent, ut in
omnibus, quibus verum falso permixtum est,
unum ab altero secernamus (202)..

(196)Phil. Gen.,Dissertatiunculs Proemialis Philosophiae
Candidatis Dicata 5.

(197 )Philosophia Generslis, 1676,
(198)Phil. Gen.Lloc. cit. -
(199)Phil. Gen.942.

(200)?1‘111. Gen, 9 DigsPr.4.

(201 )Pil. Gente , DiSSePTe 3o
(202)Phil, Gen.,Diss, Pr.9.
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The supremacy of Reason is unchallenged
in Philosophy, but in Theology the former has
a more limited status:

In Philosophia nihil ut verem egnosgcitur,

nisi‘quéd rotione demonstrari possity

At in Theologia, gquicquid in S. Scripture

revelatur, firmiter credendum est, etsi

rationi nostrae depravatae hand consonum
videatur (203). -

Further, in any clash between the two,
"Theologia non ad Philosophiae gmussim exigenda;
sed contrs" (204).

So far, Gele is not very obviously lining
up with the Platonists, save that he is inclined
to illustrate his remarks by references to Plato,
and that the plan of the work is (i) summery of
Plato, (ii) briefer summary of other philosophies
(Carden, Lydiast, Gassendi, Cartes, Boyle, Willis
and Du Hamel are mentioned under Physiecs), and
(iii) "General® (i.e. TGclectic) Philosophy (205).

In ethies, howevef,-?latonism is congidered
superior to others, which are uged for illustration
end do not include much outside the Platonic orbit
(Mmgustine, Jénsen, Aquinas, Ariminensis, Bradwar-
dinus, Alvarez, Suarez, Gibieuf are listed) (206).
The basis of moral science is therefore the
existence of an innate moral law (207). The

(203)Phil. Gen. 912,

(204)ibid, Disg.Pr.8.

(205)Phil. Gen.?55, Digs.Pr.10-1l.
(208)Pnil,. Gen.Diss.Pr.12.

(207 )Phil. Gen. 844. :
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latter is one manifestation of the divine presence
in the heart of every man, the idea beloved of
the Cambridge Platonists end accepted by Gale (208).

Perhaps the most difficult task confronting

Gale in his efforts to assimilate Platonism to
Calvinism was in the matter of predestination
and freewill. He was sufficient of a Calvinist
to write against Arminian trends in Howe (a fellow-
disciple of Plato) and to be a member of Thomas
Goodwin's (2,22) congregational church, rather
than of a presbyterian congregation, at Oxford (209).
Gale's Calvinism rsquired predestination; his
Platonism required freewill.,  The reconciliation
is effected at some length, with gquotations from
Jansen rather than Calvin, and with expressed
disepprovel of Aquinasgs. The human will is free
but is incapable of resisting successfully the
divine will (210).

G&le g emphesgis is perhaps more seventeenth-
century than Platonlst when he extols experimentalisms
| . Clefynd ’ Pxperientia, quae,
utcung sit aliquando minus certa, non
minima ‘temen species est Philosophiae..
Dignitas Philosophiase Experimentalis ex
~ejus gualitate & Natura demonstratur ...
Ejus ideae sunt<maéis zE congeneres &
naturaleg (201).
(208).Phil. Gen. 908-7.

(209)wniting 62; DNB.
(210)Phil. Gen. 454, 452, 486, 491-2.

(211)2hil. Gen. 763, 765,
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Natural philosophy is, however, to be

believed on the authority of the Bible, and to
be left undecided where necessary (212).

It is agreeable to find Gale regarding
music as worthy of mention. It reached its
highest peaks smongst the Hebrew Levites and
prophets (213).

Gale's importance does not lie in the
detail of his courge or of his philosophy. It
arises from his method, and from his having as
pupil e tutor who was to wield, through one of
his pupils, a profound influence. The method will
be suffieiently clear from the above sketch of
Gale's philosophy. Enthusiesm for Plato (214)
and experience in France combined with Gele's
bagic Calvinisgm to produce an attitude to philo=-
gsophy which might lead to anything. Himself
rejecting Cartesienism (215), Gale was neverthe-
less just the tutor to produce one of the first
people to teach Cartesienism in Englénd. This
was Thomas Rowe (3,10), who succeeded Gale in
the tutorship at Newington Green. 4s a pupil of
Gale, Rowe taught Cartesienism in such a way
that his pupils might accept either it or some
other philosophy. Thus Isaac Watts, Rowe's femous
'pupil, whose ideas on education’ exercised, both

(212)Phil. Gen.Digs.Pr.12.

(213 )Pnil.Gen.50,
(214)Powicke 28.
(215)Phil. Gen.B821,
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through his writings and supremely through their
realization in Doddridge's Academy (4,2), so
merked an influence on the academies, and, indeed,
on the whole of English~speaking higher education,
was a second generation product of Gale in a very
real sense. It has been customary to begin the
story of Watte with Rowe (216); Gale should
receive his proper share of the credit..

(218)Davis Watts 12-13.
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Comeniug snd hig disciples, snd tutors

acquainted with them.
While Cembridge was the principal point

from which radiated the potent influence of
Christian Platonism, Oxford was the centre of
a more gpecifically educational influence, that
of Comenius and his disciples, zmonget whom may
be mentioned in particular Hartlib, Dury end

- Petty. Their educational proposals were aimed
' mainly et the elementary levéls, but their prin-

ciples were of wide applicability. They anticipated
Locke's environmental psychology, Hartlid writing
"ihil est in intellectu quod non fuit in sensibusg®,
and they therefore called for experiential teaching
techniques (21%). They were convinced that such
improvements in method would make possible the
covering of a very wide curriculum in which the
emphasis was on the acquisition of factual knowledge
rathexr than on less tangible matters such as
appreciation of style - Latin style, in particular,
being discounted, teaching being in the vernacular
(218). Thus Petty wished "to point at some pieces
of knowledge the improvement whereof ... would

meke much to the genersl good and comfort of all
mankind® (219), end Hartlib proposed to replace

the lectures at Gresham College on Divinity,

Civil Law and Rhetoric by others in trade subjects,
and supported the grandiogse proposals of George

(217 )Turnbull 65, Leurie 147, Petty Advice 142-158.

(218) Ademson Pioneers; Leurie 153, 156, 179.
(219)4dvice 142,
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Snell in 1649 for widespreed technical education,
in graded schools, confined to useful knowledge

and eonducfed in the vernacular (219).. On the
other hend, Hartlib end Petty wented mugic and
drawing teught to all pupils' Dury wrote

A Seasogable Discourse ... the Grounds snd [lethod
f gur Beformgtlon ees il Religion and Learnlng

«es 1. By the Enowledsge of Oriental Tongues end
Jewish Mysteries, 1649, published like I. Heall's

Of the adventageous reading of History, 1657,

by Hertlib (221); end Dyry, telling a university
divinity student what studies are useful for

the ministry, instrueted him to read the Bible

gnd divinity for half of each day, end in the

other half to devote hlmself to Latin, Greek,

Hebrew, Logic, Rhetorie, Ethies, Politles, Economnics,
lletaphysics end (in Mathematics) Chronology, (222)
Geography end Astronmmwv The Constitution should (223)

 be teught to all pupils. Thus these men ‘tempered

their desire for a purely useful curriculum with’
& very wide definition of what is useful. |
Cémenius, like Descartes and others of his con-—
temporaries with some of whom he haﬂ 1ittle else
in common, gimed at castlng all.posslble subjects
1ntova,mathema$ical form (224). There is an

(220)Turnbull 49, 46=-7..

(221)ibid. 46, 93, 105..

(222)§ome Progosals towards the Advancement of learning,
1650, MS probably by DuryGTurnbull, qu

(223)Turnbull 264.

(224)ibid. 344.
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obvious indebtedness to Bacon in much of this,
and Comenius devoted some of his boundless energy
to the furtherance of the "Solomon's House® pansophic
idea of Bacon (226). ~
Comparison of the above very brief out-
line with some of the curricula detailed in this
thesis might lead to the expectation that a clear
~connection may be shown between the two. This
does not appear to be the case. There are two of
the early academy tutors who came into close connecotion
with the Comeniug group; they are the éubjects
of the next two sections. NWo doubt there were
others, particularly those who had been up al
Oxford during the Commonwealth years, who hed
come into contact with these new educational
ideas. Another line of connection lcads to I[iilton,
(whose Tractate of Rducation 1644 was published
by Hartlib), but the extent of his influence
on the academies is doubtful (227). -An occesionsgl
“reference (228) to Comenius by a tutor indicates
that he was known to some of them, at least. o
doubt there was, in fact, e consideresble indeb=-
tedness in the matter of general outlook if not
of specific patterns for the academies. The
facts that 2 number of the earliexr tutors used
Latin es a teaching medium, that they omitted
%115?%&_ Mvice 1y2- \s;?, Laurie 129-132 .,

2206 Tur-&\n\..l( I8, 173
227 )Turnbull 59, Lourie 179, Curtis 54, Brubacher 427,

Adamgson in CHEL IX 384..
(228)01dxleld E g 13,
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technical subjects, drawing and music (save for
g little sacred music in some cases) end that
in only a few cases was any provision made for
practical scientific work, suggesis that there
was no widespread effort to embody the whole
scheme of Comenius in the lives of the acadcmies.

T oM ST AT SO

TR e TR eeeeramtt Kt
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Henry Liengley of Tubney.

Amongst Hartlib's friends at Oxford weas
Henry Langley, 1611-1679%, MA DD, Master of
Pembroke College, Oxford, and canon of Christ
Church (229). In 1651 he wrote to Hartlib saying
that he was glad to heer that Comenius was
devoting himself entirely to the Baconian pan-
sophic scheme. The next year tangley une-
successfully nominated Hartlib for the post of
Library-keeper at Oxford, and wrote encouraging
the latter to persevere with his scheme for
reslizing some of his educational ideas in
Chelsea College (230). After ejection Lengley
maintained, from sbout 1668, an academy at
Tubney, Abingdon, Berkehire. Here he taught
'logic and philosophy! to prospective ordinands
and others and is gtated to have admitted his
pupils to degrees (231). It may be supposed
that Langley's activities were affected by his
adnirgtion of Hartlib and Comenius, but it does
not appear that his academy exercised any direct
influence on any others.

(229 )Toulmin 244, DNB.

(230)T™arnbull 373, 30, 48.

(231)McLachlan 14, Parker Appendix I, CHEL X
ch XVI Appendix, TBHS IV 220-1, DB,
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Thomas Goodwin, genior, of London.

- The second academy~tutor to be in direct
contact with Hartlib was. Thomas Goodwin (1600-glL680)
DD, President of Magdalen College, Oxford, and
a graduate (BA 1616, MA 1620) of Cembridge (232).
He had perhepg met Haritlib, who was studying
et Cambridge a few years later than Goodwinj;
the latter ig mentioned in a letter to Hartlid
in 1638, is with Hartlid amongst the addressees
of a "etter" published by Hartlib for Dury in
1644 on church order, and is included with Dury
in a list drawvn up by Eartlib of suitable persons
to be appointed trustees of a proposed educational
fund in 1648 (233). Dury {failed to convince
Goodwin of the superiority of presbyterianiems;
amongst the members of Goodwin's congregational
church at 0xford was Theophilus Gale (2,19).

After ejection Goodwin organised a congregational
church in London, and e&lso kept an academy (234),
in which it may be presumed that the influence

of Dury and Hartlid would be seen. He died just
too soon to include smongst his pupils Samuél
Wesley, who might have left us some account of
the curriculum (235). Goodwin's son continued

in his father's tutorial vocation (Appendix C)
after absorbing another kind of educational ex-
perience in Holland. It does not appear that

(232)DNB.

(233)Turnbull 14, 91, b4. -
(234)McLachlan 13.

(235)Wesley Letter 3.
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any other pupil of Thomas Goodwin, senior, became
a tutor.
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Academies in the area of the United Brethren
| - of Devon and Cornwall. »
The next group of academies consists of
those in the South-West, whose curriculum was
early subject to the pressure of external examination
requirementss the United Brethren of Devon and
Cornwall, a body'of Presbyterien end Independent
ministers established in 1691 as a result of
the Happy Union proposalg, administered grant
aid to theologicsl students. Amongst its principal
founders were fthe at least two of the tutors
whose activities came to some extenf under its
control. They were Moore (2,25) and Flavell (2,27).
Thus the tutors were, in accordance with the best
educational prectice, fundamentally concerned
in the body which was to influence their activities.
No doubt it was with their approvel that the United
 Brethren in 1696 resolved
(1)That no Grammar Scholar shall reeeive
sny contribution .. in order to his
~ reading Logic, Philosophy or Divinity
until he has given satisfaction .. of
his skill in the Latin and Greek tongues.
(2) That those scholars and students in
philosophy and divinity .. shall once
g year pass under an exemination..
(3) That we will not encoufage any students
in divinity to preach until they have
been examined «« concerning vhelr knowledge

- — -
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in the Scriptures, aeptness to teach,

and other qualifications for so great

a Work, .. ,

(4) That we will not approve or ordain

any until they have gstated and defended

a theological question in Latin, and

preé,ch,ed 8 practicel sermon .. . (236),

This scheme differs Prom the 1645 provisions
of the Westminster Assembly in one or two &tails
only. Allowing for the generality of both state—
ments, the mogt noticeable diffefence is the
asbsence of Hebrew from the 1696 provisions. In
1645 there is the possibility of "compensation®
(in modern terminology) in passing & candidate
whose ability to read and trenslate into Latin
the Biblical Hebrew and Greek is below standard,
but who "hath ekill in logic end philosophy® (237).
This concession to the erudite but non-linguistic
is not mentioned in 1696. The description in
the latter year of the sermon ag 'praciicsl’
indicates an increased emphasis on Christian
living - perhaps a distant effect of Platonist
influence (2,17).

This action of the United Brethren in
1696 necessarily had the effect of standardizing
to some extent the curricula of the academies
concerned., Thus for exsmple they would be
" unlikely to include Hebrew, but would certainly

52363 Melachlan 71, quoting U.R. mingbes
237 )The form of presbyterial church government

agreed upon by the gsgembly of divines at
Westmingter ... 1645, in Neal II, Appendix III.
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provide for Latin disputation on theological

topics and probably for practice in preaching.
The academies in question are the subject of the

following sections (2,24 to 2,27).

e s
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| Warren of Taunton.. ' '
Amongst those participating in the above
scheme were the pupils of Matthew Warren, 1642-
1706, af Otterford and Teunton. He had come down
from St. John's College, Oxford, in 1660, after
two. years as~é@a$riculated student, and maintained
higs Academy from sbout 1679 until his death (238)..
It is recorded that ‘
Taunton was for a long time the scene
of his labours, Where he trained up
many young men in piety, and sécred and -
usefiil learning, And was Pastor of a
Pregbyterien society. (239).
Unlike the more exact Calvinists, Warren
did not use a gystemastic scheme of Divinity, whether
of fmesg or of some other commentator; but adopted
the method of "free and critical study of the
Scriptures", which was to become the watchword
of the less orthodox dissenters (240).
An equally modernistic and free method was
adopted in the remainder of the curriculums:
S Tho.! bred himself in the 0ld Logic gnd
Philosophy, and little acquainted with
the improvements of the New, yet he
encouraged his pupils in a freedom of
enquiry, end in reading those books
which would better gratify a love of

(238)DEB, Gordon 376, McLachlan 70.
(239)Gibbons English Vemsion 23.

(240 JAdamson—Looke -76—Pav— Grove Prsthumons Wovks Prefc-ce by fmorq, Wiv .
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truth end knowledge, even when they
differed widely from those writers on
which he had formed his own sentiments ...
(240).

The lecture-textbooks included Eustache
(ethies), Derodon end Burgersdyck. The last-
nemed had published his Logic, which adhered
on the whole to an Aristotelian outlook, in
1626; it was adopted at Cambridge in 1710 (241).
Eustache was elready in use at Oxford in 1680 (242).
Mauch more revolutionary books were put into the
hands of the pupils for private reading. They
included Cumberland, recent exponent of his
rationalist ethies (1,4); Locke, a contemporary
of very doubtful respectability; and Leclere,
whose Logigc eppeared in 1693, and who was well-
known as 2 tutor in the anti-Celvinigt Remonstrant
Academy at Amsterdam and as one whoge writings
were condemnéd alike by the Amsterdaem Synod
and by the Glasgow University Visitors of 16956
(243).

Warren's pupils

received an additional advantage in the

free conversation of the learned lr.

George Hemmond, who then resided in the

seme town (244).

(240)Grove, Posthumous Works, Preface by Amory, xiv.
(242 ) Ademson Logke 76 fn.
(242)Megrath 321, 324. )
(243) &mory loc cit; Smith II 565; Kerr 124;
Toulmin 2313 lMcLachlan 301,
(244)wWilson Disgenting IV 393.
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George Hemmond (died 1705), MA Oxon, settled
at Taunton in 1677 as congregational minister,
and boarded the sons of %a number of people of
rank™, In 1695, however, he was in London (245).

Warren trained men for "civil Stations®
ag well as for the ministry (246). JAmongst those
in the latter category were three - James, Grove
and Darch - who inherited the academy on Warren's
decease (3,13). Grove had imbibed a second dose
of freedom of outlook under Rowe (3,10) and hed
also taken the precaution of undergoing a course
of natqral philosophy - which was, perhaps, not
Warren's forte - under Eames (3,12).

(245)ICHS II 45, trensoription of‘congémporg;z list;
Wniting 422. ‘

(246)Calamy Gontinuation 747-8.
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The Moores of Bridgwater.

Another West ecountry Academy with ex-
university tutors was that at Bridgwater. The
founder, dJohn Moore (¢l642-1717), and his son
of the same name, were both members of the Church
of England during thelr student days at Brasenose,
Oxford, and both subsequently became nonconformists..
John lMoore senior seems (247) to have spent
two years at Oxford, without graduating; he
founded the Academy between 1679 and 1688 (248),
and continued it 1ill his death in 1717. He
was a founder and a most enthusiastic member
of the United Brethren and of the parallel Somerset
orgenization (égé). John lMoore junior, BA,
continued the Academy from 1717 (having for some
vears assisted his father) until his death and
the consequent disa@pearance of the Acadeny -
by this time definitely arian (249) -~ in 1747.

The Academy attracted ministerial treining endowments
in 1704 and 1733 (250), but was by no means

confined to theological students (251). A
certificate to the United Brethren in 1712 by

the two Moores states (250) that a pupil has

gone through a course of philosophy and

preparatory studies and also read a body

of theology.

(247 )Matthews Calamy 353.

(?48)HeLachlan7 DNB, Ilurch 177, CHEL X ch XVI
Appendix.

(249)iaroh 178, 187; Bogue & Bemnnett IIT 290.

(250)McLiachlan 7y 15.

(251)TBHS IV 220-1, TCHS V 72.
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There is no reference to training in
orgtory or preaching.
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Moore of Tiverton.

Distinet from the preceding loores and
from another son of John Moore senior, tutor

at Abingdon (Appendix.c); is John loore who kept

an acafdemy at Tiverton. He arrived there in
about 1687, and was still alive in 1740. He
maintained his academy at least from 1721 to
1722, end his pupils ~ who were not all intending
the ministry - had the advantage of his excellent
end varied library. He was definitely anti-
arian. (252).

The dates given seem to make it clear that
none of the above tutors is to be identified
with the John Moore who published an snti-
enclosure tract in 1653 (253).

(252)McLachlan 14, Bogue & Bennett III 290,
DNB, TBHS IV 225. '
(253 )Richardson 39.
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FMavell of Dartmouth.

‘ Another tutor who took a leading part in
the formation of the United Brethren of Devon and
Cornwall was John Flavel(l), ¢l630-1691, educated
at University College, Oxford, end tutor of a
small academy at Dartmouth and at Slapton (just
beyond the five-mile limit from Dartmouth) for
gome Years prior to his death. He succeeded
in evading the mob and the law, the former by
discreet retirement when necessary (as in 1673

‘and 1685), and the latter by preaching on the

Saltstone Rock, which, being isolated by high
tides, was counted within the jurisdiction of
no bench of magistrates. It was his experiences

on one of the said retirements, when avoidance
of shipwreck on a sea voyage to London appeared
a direct answer to prayer, that gave Flavell
meny of the ideas for his Navigation Spiritualized,
or, o New Compagss for Seamen (254).

A striking feature of Flavell's outlook

ig his distrust of human learning, resembling more
a Quaker or early Baptist view (4,4l) then that
of a founder of the respectable United Brethren
and a man who was himself engaged in higher
education. He wrote of "Satan's ... treagherous
design .. to delude and cheat Aﬁhristian}' in
the great concern of their salvation®:

S

(254)Bogue & Bennett II 200, Touvlmin 507, DNB,
Parker Appendix I, Gordon Freedom 265,
Cong Q XXVII 236, McLachlan 8.
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we _are not ignorant (saith the spostle)
of his deviges; e.. Kisi mGoofwS , trains
and methods of temptation, which are thorough-
ly studied and artificially moulded end
ordered; even such systems as tutors

and professors of arts and gciences have,
end read over to their auditors ... (255)
ees I do assure you, it ig far better
you should have the sweet and saving
impressions of gospel-truthe feelingly
and powerfuliy conveyed to your hearts,
than only to understand them by a bare
ratiocination, or dry syllogistical
inference. Leave trifling studies to
such as have time lying on their hands,
and know not how to employ it ... (256).
It should both émaze and grieve a pious

-mind, to see how some ingenious persons
can sit with unwearied patience and pleasure,
racking their brains upon some dry school
roblem, or some nice nathematicsl points
whilst no reasons or persuasions can
preveil with them to spend one serious
hour in the search and study of their
own hearts! (257). The studying, observing,
end diligent keeping of your own hearts,

" will marvellously help your understanding

(255)The Touchstone of Sinecerity, in Works V 521-2.
(2566)A Saint Indeed, or, the Great Work of a

Chrigtien, opened and presgsed 1667,in Yorks V 421.
(257 )Touchstone ..., Loc cit 510.
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in the deep mysteries of religion (258).
The tone of the last two of these quotations
coincides well with WLavell's fondness (shown
by frequency of quotation) for Bernard of
Cleirvaux. It is almost a surprise to find
Flavell explaining that true learning may be
a cure for pride and Belf-esfeem (259).
Desplte Flavell's willingness to sink
the finer points of his independency in union
with presbyterians, and despite the similarity
of some of his views to those of the Friends,
he is found writing, in 1687, "No Quaker that
understands and professeth the Principles of
Quakerism, can be a Christian® (260). Persecution
does not always breed tolerasnce. Flavell's
preaching wes lively, and he wrote verses, in-
cluding one beginning |
Oh, what a dull desgponding heart is mine,
That takes noc more delight in thingg divine
(261). | -
His works remained in circulation for
over a century and gave currency to some of his

ideas.

(258)A _Saint ..., loc cit 498,
(259 )Hugbandxry Sglr:.tuallzeda or, the Heavenly Use

of Tarinly Things, in Works V 1llz2.

(260)ICHS I 165..
(261)Bogue & Bennett IV 313, Riohardson 236.
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Three innovators: Tallents, Woodhouse

and Morton.,

Having in previous sections given some
account of a humber of tutors whose departures
from tradition are, on the whole, confined to
minor matters, it remains to notice three men
whoge academies digplayed features of marked
originglity, and which were foreshadowings of
future academies,
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| Tallents of Shrewsbury.
Shrewsbury Acadeny beceme, under gub-
‘sequent tutors, a famous and influentisl one (3,5).
It was founded in a small way by Frencis Tallents
(1619-1708). After residing at Saumur (3,2) for
a time as tutor to two English gentlemen he
became Senior Fellow and Vice=-President of
legdelene College, Cambridge (262). He was
ejected at Shrewsbury in 1662, but is stated to
have joined dJohn Bryan in the presbyterian ministry
at the same place only as late as 1674. John
Bryan MA (1627-99) was educated at Emmanuel College
and Peterhouse, Cambridge, but it does not anpear
whether he took any hend in educational asctivities
(263). Tallents was a man of broad views, to
whom is sscribed the inscription on a chapel:
This plaece was not built for a faction
or party, but to promote repentance end
foith in communion with all those who
love our Lord Jesus Chrigt in sincerity.’
Our help is in the name of the Lorxd,
| who made Heaven and Earth (264).
His principal claim to attention, from the point
of view of curriculum, is his work in the fisld
of History, including modern history. He drew

up for his pupils a Scheme of General Chronology

(262)Tallents, View, Title; Gibbons English Version; DNB.
(263) Gordon Freedom 224, Parker Apvendix I,

Gibbons FEnglish Vergion..
(264)Tvans 11idlsnd 192.
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and published (engraving the copper plates
himself (266)) a View of Universsl History (168l1).
The latter is a remarkable work, consisting of
eight sheets, each covered with minute printed
script on an area about forty one inches wide
by fifteen deep. Dates descend, and the facts
given are classified under headings, mostly
national, but including "iscellanies®. Under
the latter for the seventeenth centﬁry are
included Napier and Briggs, Harvey end other
enatomists, Desgcartes, Gassendi, and the Royal
Society. At the heads of the columns are listed
principel authorities (subsidiary references are
also given in the body of the table). At the first
opening, for exsmple, some of the columng are
headed thuss:

EGYPT - Menetho, Iosephus

BABYLON, CHALDEA - Busebius pubd. by
Scaliger, Helvicus

GERMANY - Aventine

GREECE - Paus., Duseb:Scal:(end under subdivisionsy:)
Homer, Herodoit', Diodor: Siculus,
Strabo, &o; fegialeus..

WRITERS EXTANT, & OTHER LEARNED MEN =
Suidas, Vossius,

ITALY ~ Annius Viterb; Dionys: Halicar
Livius.

SPAIN - Tarapha, Vasaeus.
GAUL - Dupleix.
' BRITAIN, IRELAND - Bale, Seldon, Milton &c.

(265)DHB.
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— a & well-mixed collection of ancient and modern..
"pdvertisements® explain why Tallents

has followed some suthorities rather than others.

"'Not 21l his choices have been confirmed by sub-

sequent scholarship; at the appropriate point,
for instance, he inserts

0f the great chang. made in the Earth

by the Flood, See Mr.'Burnet's Telluris

Theoria Sacra _

a work which enjoyed conaiderable popularity
for a time, and which, published in 1681, explained
the preseht configu;ation of the earth's crust
ag being the result of "ruin® by the Flood of
the original perfect sphere (266).

In all this, Tallents is not interested
in facts merély for their own saeke. Of his
inclusion of "uncertain and fabulous" ancient
non-Bibliecal history, he says in Jjustification

by which, the Hewhegs and Venity of the

Gods and Religion of y® Heathens, clearly

appear (267).

No doubt the prudent avoidance of any
detailed reference to Cromwell and the Common-
wealth in the View - although it comes to 1680
(268) - need not be taken to imply that the Academy
course was equally barren of modern BEnglish history
and its applications. o

(266%Willey, XVITIth Century, 28-33.
(267 )View, first opening, Advertigements,
(288)fineal opening, column Englend-Wales.
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The View wes welcomed end no doubt used
by contemporaries such as Philip Henry (2,6), and
was later recommended by Doddridge (4,2) and
other tutors. The fact of its being in English
ig significant, but the View is even more
important as an early example of that interest
of the academies in modern history, which was
t0 reach its peak in Priestley (4,8).
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' Woodhouse of Sheriffhales.

John Woodhouse (1627-1700), "Fellow=-
commoner at Trinity Coll., Cambridge, 1656b; did
not matriculate® (269) married well from the
financial point of view, and did not need to
earn. HNevertheless he kept the Academy at
Sheriffheles near Shifmal, Shropshireff?ery soon
after 1662 until about 1697. He was assisted
by Semuel Beresford (died ¢.1698), MA King's
College, Cambridge, and later by certain former
pupils - John Doughty, John Soutawell (3,22)
and Bdward Harley (270). The last, Woodhouse
described as

truly pious, completely skilled in the

- Tongues: (Letin, Greek and Hebrew) in

a Course of Philosophy end in Divinity (271).

Meny of Woodhouse's pupils (he had as
meny as forty at one time), were not esiming at
the ministry (272).

The students were conducted through =a

course of lectures on logic, anatomy and

mathematics ... followed by lectures in
physics, ethics and rhetoric. They

were heard successively in Greek and

Hebrew, at other times of the day or

week. .. All the students were obliged

to read in natural theology. .. Practical

(269)Gordon, Freedom .. 389.

(270)wilson, Dissenting I 371; DWL MS I; Toulmin 226-8;
McLachlan 48; ICHS III 387 ff-

(271 ) Gordon, Gheshire Classis, gquoted lcLachlan,loc cit.

(272)Parker, Appendix Iy DWL MS 1.
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exerocises accompaniéd the course of
lectures, and the students were employed,
4at times in surveying land, compasing
elmanacks, making sun~dials of different
congtructiong, and dissecting enimals. «.
On one day of the week Latin, Greek and
Hebrew nouns and verbs were publicly
declined in the lecture-rroms: disputations,
after a logicel form, were holden on
Priday afternoonss. they were accustomed
Yo English composition under the form
of letters and speeches .. Once a year
there was a repetition of all the gremmars,
especially of the Oxford Letin Grammar,
by ell the students (273).

It has been remarked that there is no
mention of apparatus for the practical science
(274). It would, however, hardly be feasible to
perform the operations mentioned without some
apparatus, at any rate of a simple type. It has
also been suggested that "presumably, as dsewhere",
Hebrew was studied only by theological students (275).
Againgt this guess must be set the importance assigned
to Hebrew in Reneissance studies, which would be
revived amongst those conversent with the work
of Gale (2,19). Pogsibly, similarly, anatomy
was restricted to medical students. But it must
be remembered that the eoclesiastical conditions
(273)Toulmin 226-8,

(i?é)MeLachlan 48,
(475)McLachlen 46.
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of Stuert times made it desirable for a dissenting

minister to be gble to earn a living otherwise
than by minigterial or educational activities;
and equally desirable for a dissenting layman
to be eble to act as minister if necessary.
The folloﬁing specialized studies were provided:
a law lecture was read one day in the
week to those who had entered at the
Inng of Court, or were designed for the
laws and they who were intended for the
pulpit were conducted through a course
of theological reading. .. and the students
designed for the ministry, according
to their seniority, were practised in
enalysing some versesof a psalm or chapter,
drawing up skeletons or heads of sermons,
and short schemes of prayers and devo-
tional specimens, according to Bishop
Wilkin's method; and were called to pray
in the femily on the evening of the Lord's
day, and to setpsalms to two or three
tunes (276).
_ The appearance of mugic, even though
only as something to which pselms are to be set,
is a welcome bresk in the long banishment from
higher education of this Cinderella of the
quadrivium., It will be seen that the curriculum
containg all the usual elements, with the notable
additions of practical science and, above ell,
English composition. The list of Sheriffhales
textbooks (Appendix A) displays interesting

(276) Toulmin 226-8,
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features. Several of the books (lMoxon, Rohault,
More, Buchard, Gibson, Wilkins, Ruffonius, Willisms)
in diverse parts of the course, were not published
until the Academy was in existences demonsirating
that Woodhouse was not only modern in his general
outlook but also able to keep abreast of current
literature in the whole field - an heroic
achievement for a tutor of a one-man Academy..

In Natural Soience Cértesianism reigns supreme.
But elsewhere there is a notable combination of
irreconcilable viewpoints. That Woodhouse
combined study of Calvin, Ames and the Orthodox
Confession and Catechisms with that of Grotius
end Baxter and even Williams shows him to have
possessed a breadth of view remarksble for his
time,

| The specification of textbooks in at
least one'subjeot - history - on which no lectures
were given presumably indicates that they were
read privately by the students, with tutorials
of some kind. It is stated that anatomy, natural
philosophy and ethics were dealt with in the
seme manner (277).

| Someindication of the high standard

attained by Woodhouse is afforded by .the pre-
liminary education of Matthew Clarke, junior,
under his father. Preparatory to his going to.

(277)Parker, Part II.
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Sheriffhales, he

made himgelf magter of the Latin, Greek,

and several of the oriental languages,

to which he afterwards added the Italian

and Frenchs the latter of which, he spoke

and wrote with uncommon fluency and

exactness (278).

Two of Woodhggigl?)pupils became tutors =
Robinson at HunQerfor&Land Southwell at Newbury
(5;54%3%;55). They thus provided wider advertisement
Por the innovaetions of Sheriffhales'— the practical
science, the English composition, and the modernity
end Giversity of viewpoint of the textbooks.

(278)Wilson, Dissenting I 474,



2:31. 2231 ‘ v 110.
lorton of Newington Green.
Charles liorton, 1627-98, admitted to
Queens' College, Cambridge, in 1646, but sholar
at Wadham College, Oxford, :
. and perkeps fatlows
from 1649, and MA (1652), there, was quoted above
(2,1). His Academy at Newington Green, from soon
after 1662 until 1685 (279), was desoribed as
the most considerable /in England/, having
annexed a fine Garden, Bowling=-Green,
Pishk~ pénd, and Withgn a Laboratory,
" and some not inconsiderasble Rarities,
with Air-Pumps, Themometers, and ell
gsorts of lMathematical Instruments. Ve
had a list of all those who had been
entred of our Society, some hundreds
it amounted 10 .., with the Distribution
of the Paculties, and Employments of
every one, whether Law, Divinity, Physick,
or what else; ... (280).
lorton excelled in mathematics at Oxford,
in which, %"especially the llechanic part thereof",
his "chiefest Excellency lay® (281). This reputation
- makes all the more remearkable lMorton's solution,
ag follows, to a problem in probabilities:s 1In
e gembling gsme, the "hezard® is one shilling,
and the total prizes four shillings; there are
twenty "blanks® to one “ignificant?. Tkkn, says
Worton, " 'tis 5, to 1, that" the proprietor wins,

(279 )Matthews Celamy 356; DNB; Wesley Letter 4-5..

(280 )Wesley Letter 6.

(281)Wesley Letter 5; Richardson 193 guoting
Calaemy Agccount..
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end the gembler loses (182). This would sppear
to be the correct answer with nineteen, not twenty,
blanks.. 'Perhaps. it is only. charitable to refer
to the rudimentary state of statistical science
in the seventeenth century, and to the fact that
Mortgn_is not, in this instance, giving a mathematics
lesson, but merely pointing out the unwisdom of
gambling.
Morton's interest in the other, practical,
end of natural science led to his proposals for
the improvement of the state of Cornwell, whioh
included the use of sea—sand'as nanure, and were
published in the Trensactions of the Royel Society (283).
The academy course doeé not seem, however,
to have been bimssed in the scientific or in any
other direction. Polities formed en important

" subject, with practice by the gtudentis in a "sort

of Democratical Government® (284), and a textbook,

¢1Tx}k , compiled by.Morton for the purpose. This
exhibited the principles of policy exactly
corregpondent to the English Constitutions
asgserting at once the rights and honour
of the crown, end the liberties of the
subject. It traced the origin of all
government to the ingtitution of GOD;
enforced from the subject love to the
person of the king, obedience to the laws,

"(282)Morton Gsming 29-30.
(283 )Toulmin 234,
(284)Wesley Letter 7.
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and a dutiful submission to legal taxes
for the support of the crown and the laws.

It confirmed the ordinary method of
succession; and in the case of total
subversion or failure, gave a right to
the ordineg regni to restore the consti-
tution, by the extraordinary call of some

pergson to the throne (285).

Bvidently the writer was on safe ground
who cited this work in defending (286) the academies
in general, end Morton in partivular, against
charges (287) of republicanism.

But this political interest was not, any
more than o mathematicael or scientific one, allowed
to deflect llorton from giving a broad and_béianced
course., His best-known pupil, Daniel Defoe,
claimg to have come from the Academy ™master of
five languages" and to have "studied mathematics,
natural philosophy, logic, geography, history
and politics as a science" (288), as well as
theology. ZElsewhere the ssme alumnug lists as
the subjects of instruction

Physicks ... Astronomy as a seperate

solence. .+« Geograpl’ in a seperate of

distinct éiaSS"... History, ecclesiastic

and eivil, ... and all parts of accademiok

learning, except lledecine end Surgery (289)..

(285) Toulmin 233, ‘
(286)Palmer Vindication 54.

(287 )Wesley Letter 63 Sacheverell Asgize Sermon,

quoted by Owen, Moderation Still 10l1.

(288 )Parker Part_ IXI, guoting Wilson Memoirs of Defoe 31.

(289 )Compleat 218-129.
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Possibly the final exception is Defoe's
ideal rather then Mortoh's practice, as the latter
does seem (from a passage quoted above, for exsmple)
to have had mediceal students. A recent critic has
said of Defoe
‘ his education ... appears to have been
practical and well adepted to the needs
of his journalistic career, since emphasis
was laid on history, geography and politics,
the modern langusges and proficiency in
the vernacular (290).. .
Modern languages in higher education at
this date would be sufficient to give lMorton =
nsme 88 no mesn pioneer. But his most remarkable
innovation is undoubtedly the place given'ta
English, both as medium of instruction and es
subjeet for study. Defoe says
the mester or tutor read all his lectures,
geve all his systems, whether of Philosophy
or Divinity, in English, and had all his
decleimings and dissertations in the seme
tongue. And though the scholars from
that place ere not destitute in the languages,
yvet it isAobserved of them, they were by
this made masters of the Engligh tongue,
and more of them excelled in that parti-
cular, than any school at that time (291)..

(290)br. Trent in CHEL IX 6.
(291)korley 16, guoting Defoe Present State of
Parties 1712,
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Defoe's satisfaction with the more rapid
rate of progress made possible by the adoption
of Engligh as the medium of instruction, and his
unbounded confidence in humsn ability to absorb
knowledge, are shown in his prescription for a
country gentleman, who now knows nothing, and is
t0 become a "gentleman of learning® in four and
& half years azt. four hours per day, thust
He run thro' a whdle course of Phylosophy,
he perfectly compass'd the study of Geo=-
graphy, the use of the maps and globesy
he read all that Sir Isasc Newton, Hr.
Vhiston, Mr. Hsalley had said in English
upon the nicest subjects in Astronomy end
the secrets of Nature; he was extremely
delighted with Sir Isaac's Opticks and
all his nice experiments, separacion of
colours, and other.writings; Jwitn
trenslations where necessery/ so that in a
word ... he was qdpéthematician, a geo=
grapher, an astronomer, a philosopher,
and, in a word, & compleat schollar,
end in the last half year learned Letin so that
he could "understand eny Latin suther pretty
well® and speak that language. Although Defoe
adnits the need of "unusuel applicacion® and
unwearyed diligence®, and mentions that the
tutor died of strain, yet the general effect is
in line with the as yet unguestioned belief that
the learned man must ~ and can - be learned in all
fields. (292).

(222)Complest 197 £f.
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Morton's wide curriculum was, however,
more than an attempt to produce walking encyclo-
pedias. He gave his reasons for including the
various subgects in hig course:

Acguired Habits do much Alter the Geniug

or Spirit, from what it would be, if men

were left to their Pure Natursls. These

Habits arise partly, (1) From Instruction
& Rules; so Intellectual £ Morasl Habité
(whether good or evil) are formed much
according to the Information men meet
with, especially in their younger dayes.

- Thus (as to Adventage) every part of
Philosophy contributes its share; Logick
and Metaphysicks, sharpness of dJudgement;
Mathematicks Solidness and Sagsacity;
Physicks good conjecture at the Reasons
of things; lNMoxsl Philosophy and History,
Prudence; Rhetorick, Pairness and Confidence
of Address; Poetry, quickness of fancy,
and Imaginationy Any of these as they
are better studiéd, do accordingly, Enable
and Incline the mind of Man (293).

Despite so detailed a belief in the
disciplining of the mind by suitable activities,
and despite his reputation as a mathematlclan,
Morton had no use for chess, which he characterized
as "rathef a tiregsom study, than a cheerful sport" (294)..

(293)spirit 21-22.
(294) Gaming 38..
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But he has a word of praise (rare emongst these
tutors, whose bugy lives can have left little
time for relaxation) for sport, saying

The exercise of skill or strenth in man,
or the sagacity; courage, celerity, or
any other excellencies, in brzutesg, is
pleagant and innocent to behold, and may
administer occasion to admire and praise
God's Wisdom and Bounty in the Creation (295).
Thus we have the sgreeable spectacle of
the Puritan Morton and his pupils not only using
the Bowling~Green but also taking part in one
of the contemporasry types'of hunting, of perhaps
emulating Charles II's Newnarket interests (296)s;
end juegtifying their relaxations by an extension
of the stock argument in favour of'fishponds and
astrdnomieal observatories. |
It must further be pointed out that Morton,
although in genergl the greatest inmnovator smongst
the early tutoré, was yet 2 traditionelist in some
ways. His Compendium of Logie, drawn up for the
Academy, dropped well into place in the vexy
congervative atmosphere at Harvard (3,2) as the
gtandard textbook (297). In lMorel Philosophy, on
the other hand, Morton's standpoint seems to have
been an intenmediate one, between the Calvinist
Who‘gawkgoral law itself and the power to discern
it and obey it as equally fruits of Grace acting
on the bellever, and the Platonist (2,17) =% who
(295) Geming 29

(296)Trevelyan Soclal Histogx 279~-282.
(297 )Toulmin 233,
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suppoged that Netural Reason, CGod's candle in
the soul of every man, was sufficient to enable
him at least to discover unaided the content
of the moral law (l1,4). Morton wrotes

| Thermog. Hay not Right Reason direct us
egnd a distinct spprehension of such things
as you have alledged? Eumenug. Such
allegations are meang, but whence shall
we derive efficaey? Alas Priend! there
ig in us such a corrupt nature, that no
mesns or motives, will prevail upon us,
unless we be made partaskers of the Grace

of Chrigt, and receive of hig fulness Grace
for grace (fohn.l.l6) ... The Law indeed
commandg, but the Gospel it is, which
engblegs us to give it due observance (298).

" A similar tendency to eclecticism is
gpparent in the information about textbooks
(Appendix A) which it is possible to gleasn from
the remarks of pupils (299) and from Morton's
Advice to Candidates for the Ministry (300).

In theology, for exemple, whilst there is nothing
-which could be reganrded as accounting for the
broad deism of the mature Defoe, there are to

be found both the thoroughly 'sound' Anes and

the Westminster Assembly's Directory,and the
recent and anti-traditional Wilkins end Baxter.
Perhaps it is reasonable to. link this with Morton's
insistence that the Church ma& be well servedv-

or hindered - by persons of very diverse temperements (301).

(298)Peacemaker 84.
(299)Wesley Letter 1l; Defoe Compleat 218-9..
(300)in Calamy Continuation 198-210.

(301)§gir1 90.
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Such tolerance and such cautious excursions
from the narrow way of tradition were, however,
not confined to lorton smongst early tutors. He
is more remarkable for other rasons - for his
practical science, for his modern languages, for
hig political studies, perhaps for his attitude
to sport, and most of all for his use and study

mf Englishe.
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Conclusgion,

It is particularly difficult to generslize
gbout the first class of scademy. On the one
hand, many tutors aimed at reproducing as far
as possible the conditions they had enjoyed at
Oxford or Cembridge. On the other were men who
introduced -~ independently of each other, in almost
all cases -~ various modifications; modifications
whose importance lay not only in their immediate
value but more in their continuing influence,
exerted-%hrough the next generation of tutors,
and s0 sétting the pece for the forward trend
which wags to be characteristic of many academies..
Principal amongst these modifications may be re-
capitulated the introduction of unorthodox text-—
books at Rathmell, Taunton, Sheriffhales and
Newington Green (2,53 2,24; 2,30; 2,31); the
practical science at Hewington Green and
Sheriffhales (2,31; 2,30); the political theory
ét'Newington Green (2,31); the modern history,
particulariy at Shrewsbury (2,29); the composition
or declsmation in Nnglish at Sheriffhales (2,30);
end, on the side of procedure, théccompilation
of special courses (rather than commentary on’
a single text) by tutors at Rathmell, Wickhambrook
and Shrewsbury (2,5;,2,13@’2529). All these
innovations, which may perhaps have appeared in
other early academies besides those named, were
40 become stgple features of later academy life.
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CHAPTER IIT,

TUTORS WITHOUT DNGLISH UNIVERSITY TRAINING,

BUT CONTINUING THE TRADITIONAL EDUCATION,

Introductory.
This chapter deals with academies in whioh

the tutors were (save for one or two exceptions)
without Oxford or Cambridge experience; but who,
like the tutors of the previous chapter, seem

to have aimed principelly at reproducing as far
" a8 possible the best features of the English

Universities.

But
The veneration ... which the first race
of tutors felt for the method of education
which they had received in the universities,
began gradually to subside. The second
generation thought it was possible to make
improvements, end that there was no pre-
sumption in the adoption of new methods
of teaching theology and science.

Both tutors and students breathed in

a pure air, and having no cause for an
idolatrous veneration of antiquity, they
sought every improvement within their
reach, in order to enrich their course
of study (1)..
These tutors had not, in any case, direct

" (1)Bogue & Bennett III 300-1; gp. Payne 70.
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experience of the English universities. They
were therefore bound to start from the tradition
in which they had themselves been reared. In
gome cages this was that of the Academies of
Chapter 23 but a number of them had spent time,
as students or otherwise, at foreign (maeinly
Scottish or Dutoh) universities. These experiences
are reflected in various aspects of their tutoriel
activities. It is also true that, tovfhe extent
to. which they lacked a stable traditional framework
for their work, they would be the more susceptible
to current opinion. The latter was often highly
eritical of traditional university methods.
Evelyn, for instance, complained in 1689 of the
emphasis on formal logic ("schole cant®) end the
neglect of history (2). The ideas of seventeenth-
century educational reformerg, particularly Locke,
were also well-known to at least some of the
tutors. ) .

The connections of tutors of the present
Chaepter with each other and with their various
educational backgrounds are summarized in Chart I,
and the locations of the scademies are shown on
the Map. Notable features of the foreign univer-
gities sre indicated in the next section.

(2)Diary & Correspondence IV 25-4.
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Foreign Universities Contributing to the Education
Of Tutoro

THE NETHERLANDS:
If the end of the seventeenth century

initiated a period of stagnation and decline for
Oxford and Csmbridge, it was by condrast a time
of energetic progress in many directions for the
Universities - notably Utrecht and Leyden = of
the Netherlands. As strongholds of the more
radicel, Celvinist wing of the Reformation, these
centres were more then willing to discard anything
belonging to the old order. Cartesian philosophy
displaced the Remism which had driven out
Aristotelianism, and itself gave way, at about
1700, to Newtonianism.
- Perhaps the most striking developments

at about this time were in the field of secience
and medecine. At Leyden, founded in 1574, and
(1ike mdinburgh snd Emmenuel College, Cambridge)
consciously modelled on Calvin's Geneva Acadeny
(3), medecine end mathematical sciences were well
egstablished by the time of the issue of the first
prospectus in 1592, and practical work in mathe-
matics, astronomny, anatomy and botany was begun
ag early as 1600. :

ce qui fonda le gloire de 1'Université/

pendant deux siéoles. et méme daventage

fut 1'établissement dé l'engeignement

pratique en médecine, la clinique ...1636 (4).

(3)Butts 274.
(4)afIrssy II 10, 13, 15.
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Such foundations were laid for the early
introduection, at the end of the century, of
experi¢méntal science proper by Boerhaave, who
to0 a somewhat agnostic epistemologicel attitude
accepted from Spinosa (5) added en emphasis on
experiment learned from Bacon (6). His doctorial
thesis in 1693 bore the title Digputatio de
utilitate explorandorum excrementorum in aegris
at signorum (7), and he brought medecine "down
from dusty bookshelves to the bedside" (8). In
the sphere of non-medical science the most notable

advance in Newtonian experimental emphasis at

Leyden came'with 's Gravesande, s utilitarisan

who succeeded to the chalir of mathematics in 1717 (93.

A few years later P. van lMusschenbroek, pupil

of Boerhaave and acquaintance of Newton, introduced

similar ideag at Utrecht (10). The reputation

of the Academies for experimental science can to

gome extent be traced back through the tutors who

had been in contact with these Duteh influences..
~But it was not in this direction alone that

Leyden and Utrecht put themsgelves in the van of

the attack on medieval traditions. . Puffendorf

(1632-1694) of Utrecht was responsible for giving

a practical turn to legel studies by investigating

the limitations in the application of Roman Law

to current European practice (1l). He and Perizonius

(5)smith II 107; Durant ghap. IV.

(6)Brunet 46.

(7 )Brunet 39.

(8)wilson Hollend & Britain 98,

(9)smith II 395 Brunet 48,50,59,

(10)Smith II 123; Brunet 51,61.
(11)d*Irsay II 71.



352 S22 124.
of Leyden (for twenty years until 1715) rescued
higtory from its restriction to Plato and Roman
Mntiquities (12); +the lectures of Puffendorf
became standard textbooks in the academies
(Appendix A4).

In the field of philosophy proper the
Dutch Universities were the stage for varying but
unending battles. From 1665 the struggle was
between the Aristoteliansg, led by Voet or Voetius
of Utrecht, and the Cartesians, by Coocekus, the
calvinistic mystic of Leyden. ' The enti-rationsalist
Arigtotelian de Vries in 1688 gave his philosophy
lectures e political application (13).

Side by side with the philogophical struggle
there went on a good deal of theological questioning..
It does not appear that English students (with
a few exceptions, including no tutor) came into
contact with the Remonstrents and their Academy
at Amsterdam, save through the works of the
professors of the latter, partiocularly Le Clerec,
Episcopius and Limborch. lioreover a reference
by a very orthodox London minigter, whose own
experience of the Netherlands extended over gome
years from 1667, suggests that the Dutch universities
were a stabilising influence on English nonconformity
of which he (Robert Traill, 2,14)wished there could
be a larger dose (14). Nevertheless it is true

(12)Wilson Digsenting ITI 263; Paul Godwin I 3
d'Irsay II 13.
(13)Mosheim V 423,429; Griffithe 57; Calemy Life I 157.
(14)Doctrine of Justification Vindlcated from the '
charge of Mntinomignism, in Woxrks I 253.
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that departures from orthodoxy were at least as
frequent amongst Dutchstrained nouconformist
ninisters ag smongst athers (15). It has been
suggested that this may be ffaceﬁ more to the
general oclimate of Dutch theology than to any
considerable deviations of the Dutch professors
from the calvinigtic norm. The cleavage between
Aristotelians and Cocceiens couid not remain a
strictly philosophical one, but was carried over
into the theological sphere, where Aristotelianism
inevitably involved the rejection of the Calvinistic
plank of the unlimited Will of God (16). Thus
the Arigtotelians tended to lean slightly away
from the highest Calvinism, and the result on
the student-mind was to inoculcate a mild eclecticism
which was 2 suitable foundation for the later
acceptance of much more uncalvinistic opinions
than were ever expressed in the Dutch universities
(17).

thatever may have been the importance
of the part thus played by Holland in contributing
to. changes in the theological norm of English non-
conformity, she certainly led the way in a remark—
%able diversity of matters connected with higher
education. Graevius and Gronoviug, of Utrecht
and Leyden respectively, produced just before
1700 their vast encyelopedias of Ancient Rome and
Mcient Greece (18). In catrtography and globe=-
congtruction no other seventieenth-century nation
could hold a candle to the Duteh (19). At Leyden
(15)Collikgan 50; Griffiths 54-5.
(16)Griffiths 59.
(17 )Colligan 50.

(18)Hallam IV ch.I 5.20,
(19)sStevenson II 2-17,66,72,173.
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was Pfirst introduced a course of practical pastoral
theology for ministerial eandidates (20). A similar
interest in daily affsirs of protestant parish
life led to & study of the vernacular, which came
into existence as & literary language early in
the seventeenth century through the efforts of

the poet Heins of Leyden (20). " French was also
part of the Leyden course from the beginning(20).
Voet (mentloned above) established philology =nd
oriental lenguages at Utrecht (21). 4n important
part of the educational set-up was the freedom
of converstation between students snd dons (22).
The latter feature was also prominent in the
academies, whose life and curriculum were indebted
to an ﬁndeterminable but evidently very considerable
extent to the influence of Holland. This influence
was felt not only directly, but also via Scotlend,
whose university~life, which is the subject of the
next paragraphs, leaned much upon the Netherlands
for a long period after the Reformation.

(20)a'Irsay II 12,14.
(21 )Mosheim V 429.
(22)Buchen 127 £f.



332

32 ' 127..

SCOTLAND.

The Scottish Universities - principally
Glasgow and Edinburgh - contributed directly to.
the education of about thriteen of the fifty
tutors in this Chapter; and of eight in Chapter IV..
The idea of completing one's education as a
dissenting minister in a Dutch University was
effectively killed by the increasing use, during
the eighteenth century, of the respective verna-
culars for instruction, in place of the previously
wniversel Latin. No such barrier arose between
England snd Scotland; end the rising prestige
of the Northern Univergities led to the foundation
of trusts such as that of Dr. Ward in 1754 (23),
who provided for edueation for the Particular
Baptiét ministry normally at Zdinburgh. Thus
the influence of Scotland on the Academies *
was a continuing one.

Glasgow University was put on its feet,
after the Reformation, by the indefatigable Andrew
Melville, who, in his brief reign as Principal
from 1574 to 1580, established a curriculum which
remained the basis of the University's activity for
two centuries. His distribution of the subjects
of the course between the years is a scheme to which

. % The word %"Academy® is used throughout in the

sense of Dissenting (not Seéottish) Acadeamy..

P

(23)TBHS IV 28.
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gimilarities can be noticed in meny of the Academiss.
His arrengement was thiss

Year 1: Humanities (Greek and Latin) and
Ramus' diglectic.

Year 2:Mathematics, Cosmograephy, Astronomy.

Year 3:lMoral and Politicel Science..

Year 4:Natural Philosophy and History (24).

It is stated (25) thet Greek and Latin
were continued throughout the course. HMelville
gimed (26) a first blow at the'regenting' system
whereby each pupil was taken through the whole
course by one tutor - the four tutors each taking
all the entrants for one year, in turn. But he
was before his time: it was Yong before the
expanding field of lknowledge persuaded the tutors
of Glasgow University or of the Disgsenting Academies
that there were any advantages in dividing that
field between several instructors. Md it was
not until 1727 that Glasgow followed the example
set by Bdinburgh in 1707 and finslly ebolished
regenting (27). But the most striking of Melville's
innovations was undoubtedly the introduction of
Remus, the founder of eniti-Aristotelisnism. Avart
from history (which included chronology and topogrephy
(28)) the rest of the course was Aristotelian.

(24)Kerr 118.

(25)curtis 210.

(26)Kerr 119,‘ Curtis 2O
(27 )Kerr 215, Grant 263,
(28)6crant 80. |
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Doubtless in all this Melville was buklding
on his experience as professor for five years at
Geneva (29). Edinburgh University - like Leyden,
and to some extent Emmanuel, Cambridge - was from
the start an imitation of Geneva (30). In the
latter University, to the theology and arts
courses (including Hebrew)of the original 1558
foundation, were soon added faculties of medecine
and law (31). It was to be some time before
Edinburgh could boast a like completeness, but
the target was set. The establishment of a chair
of law had to wait until 1707, when it took. the
form of a Professorship of Public Law and the Law .
of Nature and Nations (32); it was not until 1741
that the legal course became proverly orgsnized (33).
At Glaggow a Chair of Civil Law came into being
in 1712 (34). But as late as 1743 it was still
usual for the Scottish gtudent to complete his legal
studies in the Netherlands (35). Such inter-
university migration as a normal thing is an aspect
of Continental and Scottish educational life which
has not been reproduced in Zngland except in the
Academies, whose pupils often similarly migrated (36).
Theoretical Natural Science was not allowed
to languish in the Scottigh universities. Glasgow

(29)Grant 79.

(30Butts 274; Grant 177-8.
(31)Grant 177-8.

(32)Kerr 258,

(33)6rent 289.

(34)Kerr 29.

(35) "ergusson 25=-6.
(36)McLachlan 23-4.
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added estronomy end anatomy to the curriculum
in 1664 (37); chairs of medecine were instituted
at Bdinburgh in 1685 (38), and at Glasgow in 1712 (39).
The foundation about 1670 in Edinburgh of a medicinal
herb garden - not in connection with the University -
by Robert Sibbald, to-be Professor of Physic,
led to the institution of a Cheir of Botany in
1676 (40). Despite this practical scientific
interest, however, and despite the close comnnection
with the Dutch Universities during several decades
on each side of@?OO (41), the entry of experimental
science into Scottish Universities was slow. In
1714 there was no recorded disapprovél at Glasgow
of the Provost's action in refusing permission
to en Englishman to conduct a course of -experimental
science in the University (42). In 1726 Aberdeen
witnessed a similar feilure, this time not affected
by possible reciel antipathy (43). Thus any
suggestion that the interest of the Academies in
practical science might be traced to Scotland (44),
nust refer only to the later Academies.

Another matter in which the academies
appear to have anticipated rather than followed
Scottish exsmple is the method of lecturing.
Leechman, Professor of Divinity at Glasgow 1743-61
and Principal of the University 1761-85 was known
as the inventor of the new way of_lecturing? in
which the lecture no longer consisted of notes
on a set book (45). In the academies a similar

(37 )Kerr 122, (43 )Kerr 251.
(38)Grant 226, (44 )McLachlan32..

(39 )Kerr 229. (45)Reid Profs. 243;
(40)Grant 218-223. MecLachlan 32.

(41)Reid Profsg. 105; Kerr 214,229.
(42)Kerr 229.
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reform is agsociated with Benion, tutor at
Shrewsbury from 1706 (3,5)..

The replacement of Latin by English as
the medium of instruction is often regarded (46)
as one of the major achievements of the Academies.
This movement began in some of the .earliest
Academies (2,163 2,20), but it is difficult to
gay at what point it became general. There would
presumably be a good meny trensitional stages.
Certainly Latin was still used to a considerable
extent well on in the eighteenth century (3,83 3!125
39173 3,21). To what extent may the Academies
have been stimulated to this change, or at any
rate encouraged to it, by Scottish University
exzmple? The credit for the development at Glasgow
is usually given to Hutcheson, who became Professor
of Morel Philosophy in 1729 (47). But the way hed
been psved long before, by Burnet, Professor of
Divinity st Glasgow 1669-74 and by Wodrow and
Ross at Glasgow from 1692 (48). Both the latter
still, it is true, regarded Latin as normal, but
"used English frequently". On the other hand, (49)
Latin was the language of lectures in Physic at
Edinburgh in 174dfgnd of those in Church History
at St. Andrews as late as 1776 (47). In 1683
the pupiles are said (50) to have conversed glways in
Latin at Glasgow, and in 1706 the fact that they

(46)Tuck in Bducation Pepersg VI 4, 52..
(47 )Curtis 23l1.

(48)Reid Profs. 1957, 187.

(49 )Doddridge (Humphreys) IITI 430..
(50)Buchan 49,
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conversed slwaye in English was deplored (51).

It is thus difficult to go further than that the
introduction of English as the teaching medium

of the Academies probasbly owed something to

Scottish influence.
We are on safer ground when we notice the

similarity between the Glasgow textbook lists
and those of some of the Academies (Appendix 4),
although even here it is very difficult to say
definitely in eny given case preocisely how much
importance can be attached to observable resem-

blances. ] .

(51)Reid Profs. 198.
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HUGUENOT ACADEMIES.
In three cases there is a kmown direct

connection between the pre-Revocation Academies
in Prance and the English Dissenting Academies:
Jean Cappel (52), Professor of Hebrew at Seumur
Academy until its dissolution on the revocation
of the Bdict of Nentes in 1685, -later joined the
staff of 0ldfield's London Acedemy (3,23); Thomas
Anory, tutor at Taunton (3,14) wes educated for

a time by a PFrench refugee mninister, lMajendie of
Exeter (53); end Theophilus Gale (2,19) hed spent
a. couple of years at Ceen as private tutor <o two.
English youths who were studying there (54).

The Huguenot Academies appear to have been
the first of higher educational institutions to
deviate from the path of Calvinistic orthodoxy;
glready in 1618-21 Cemeron, Professor at Saumur,
was "gtriving to find a way out of the celvinistio
prison®" (55) by removing determinism from the
human WillJto.the mind. The tendency was generals

we find in the books that were composed

by the doctors of Saumur and Sedan, after
mQWMGWDMtﬁﬂﬂ@mthwe
.which séem conformablg,not only to. the
sentiments of the Lutherans, concerning
grace, predestination, the person of Christ,

(52)McLachlen 9.
(53)Wilson Digsenting ITI 385.
(55)Reid Princinalsf202§gm
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and the efficacy of the saoraments, but
also to certain peculiar opinions of the
Romish Church (56).

Pernaps we may connect the continuation
of this process in France with the eclecticism
or heterodoxy of those tutors who were effected
at first- or second-hand, viz., Gale (2,19) end
dnory (3,14) and their pupils.

(56)Moshein V 371y cp. Heng 154,
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HARVARD UNIVERSITY, '

dmerica contributed one tutor - Isasc
Cheuncy (3,12) to a Dissenting Academy. FHarverd,
like other emigré'institutions, tended to be very
congervative. Isaac Chauncy, whose father wes
Master of the Cbllege from 1654 to 1672, came
to England during the Commonweslth, and beceme
tutor at lMoorfields in 170L (57?). During his time
at Harvard the initiel tradition - the College
wag founded in 1636 - was stiill strong; +that is
to gay, there would be no distinction between
a liberal and a theologicel education (58), and
its two sources would be first, Calvinism and
gsecond, Aristotle. The initiael regulations of
Harvard prescribed that ‘

Bvery scholar /not only theologiceal

students/ shall so. exercise himself in

reading the Scriptures Wwice deily, thab
they be ready to give an account of their
proficiency. #nd ell sophisters and
bachelors shall pubiicly repeat sermons
~in the hallfwhenever they are called
" forth (59).

'The mein differences of ourriculum
between Harvard and_an'English‘University at this
period were an emphesis at the former on logic
and rhetoric (as aids to the mﬁnistry) and on
Hebrew, end Arabic and Syriac (60). Experimental

(57)Davis Wattg 25.
(88 )Butts 303.

(89 ) Peabody 247..
(60)Morison 30..
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‘ gscience, vernacular instruction and the supergession
of Aristotle waited for the eighteenth century (61).

This conservative tradition reacted directly

on the academies through only one tutor, Chauncy.
He, however, was of some influence, being the
original sole tutor of the Cdngregational.ﬁund's
London Academy. It is possible that Chauncy
shared his brother's interest in English literature -
the latter's commonplace book containg extracts
Prom over two dozen English poets, principslly
Spencer (62). There seems, however, %o be no
evideﬁde of any corresponding activities in Chauncy's

Acadeny. ‘
The deteils of "foreign® universities

given in this section are an importent feature

of the background of the remainder of this and

the next Chapter. A number of gpecific references
in both Chapters indicate the part which the
‘Academies played in transmitting these external
influences to English higher education..

(61 )Morison 31,43,89.
(62) Scholes ’P\u‘ihﬁns [(.O.
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Bethnal Green -~ Ker.

‘ Scottish and Dateh Universities, and an

Acaedeny of the previous chapter, all contributed

- to the education of John Ker (1639~1723), tutor

at the Academy at Bethnal Green which appears
to have been financed by the Rev. Thomas Brand
(1635-9¢), graduate of Merton, Oxford (63).

- Brand was & philanthropist, with several educational

interests, including occupational training for
paupers, and there is no evidence that he took
eny part in the life of the Academy (64).

Ker had been @ pupil of Doolittle (2,10),
had graduated MA at Edinburgh, and had been
employed ia Dublin as e private tutor, before
he became tutor of the Acedemy some years prior
to Brand's death in 169L.. In 1692 Ker left the
Acedemy in the hends of John Short (Appendices B,C),
and - as if convinced by his initial tutorial '
efforts of the incompleteness of his own education -
spent five years st Leyden before resuming the

‘ Acedemy tutorship in 1697. At Leyden Ker

raduated UMD with a thesis Disputstio physico-
medica ineuguralis de secretionis enimelis
efficiente ceusa et ordine (65). The title
indicates association with the experimentelist
school, which was to become famoua\under the
leadership of Boerheave. The latteéer's thesis
for the doctorate in 1693 was entitled

(63 )iicLachlan 85886, -

(64)DNB; Jereny 22.
(65)TCHS V 155,
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Digputetio de utilitate explorasndorum excrementorum
in _asegris at signorum, but his weight did not begin
to be felt until sbout the time of his De usu
ratiocinii mechanico in medicing, 1702 (66).

The surviving account of the studies in Ker's

Academy (Appendix C) does not indicate, however,

that he made any special feature of the Leyden
experimental and mechanical (iatromechenistiec)
approach to medicine.

A detailed account (Appendix C) of Ker's
courge in sbout 1700, given by a pupil, may be
sunnarized thuse

lgt year 2nd year 3rd year 4th year

Daily Logic. Metaphysics. Ethics. Netural Phil.,
& Rhetorig.

Monday e ¢« BUuchanan'sg Psalns ...

Alt.Days » - Letin Disputetions. ..

Sats. - . . Latin Declemations . .

Deily Latin and Greek Classicocs

Mon.&Pik. Greek NT, Theology, Sacred criticism (égcl.)

_ 08.

Private reading.A great variety of works recommended

in the above lectures, and works of
various viewpoints on recent theological
and ecclesiastical controvergies..
The eldest pupils conducﬁbd prayers at the Divinity
lectures -~ in their own words, or reading the‘words
of others, as they judged appropriate (67).

(66)Brunet 40,45. .
(87 )Palmer Defence 4 8q4g.
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A notable omisgsion from the course is
thag of Hebrew. This may perheps be related to
its-neglect in Scotland (68). The general layout
of the above scheme - Logic and Rhetoric in the
Pirst year, .Metaphysics in the second, Ethics in
the third, Natural Philosophy in the fourtn -
also shows clearly enough the Scottish pattern
(3,2). The influence of Holland is seen in the
large proportion of Dutoh euthors. The dethronement
of Aristotle but the continugce of his struggle
with his would-be successors is reflected in his
inclusion alongside Descartes and hig disciple
Heereboord, and the Newtonien Le Clerc. This

'comparative method was, it is evident from the

books listed, used also in the rest of the course.
In fact the same pupil =adds
in all Controverted points he /Xexr/ never
offéred to impose upon the Judgment of
hig Pupil. The Doctrine of the seventeenth
Article of the Church of IEnglend, which
affirms the strictest Predestination,
has been & Question mﬁch agitated, and
with unaccountable Heatl, and is therefore
necegsary for Divines to understends
Hereupon he elways took care to give us
just Ideas of it,'by a View of sll that
has been said on every side, and forming
perhaps invingible Arguments for his own
Notions, but yet with great Generosity
wou'd entreat us to consider the Importance

(68)Reid Profs. 61,103; Curtis 230.
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of the RBoint, and Danger of Error, and
left it to our more ripe Judgments to
determine our Assent. He was the seame
Encourager of free and large Thoughts
in every part of our Studies (69)..

This indicates that Ker went a good deal
further in such methods then was usual in Holland
(3,2:), and must be numbered with the founders
of the comparative method typical of the later
academies (4,2.). Perhaps we may connect this
emphasie on Biblical eriticism (in the final
paragreph of the description of the course) with
Ker's training under Doolittle (2,10)..-

The texts include a number in Fnglish, and

‘it is difficult to imagine Latin as the teaching

medium with English texts. On the other hand,
Ker (70) conducted daily prayers in Latin, which
would hardly be likely in a dissenting tutor who
did not regard Latin es his normal language - or
at any rate, one of his normel languages - of
communication with his pupils.

(69)Palmer Defence 6.
(70)ibid. 7.
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Warrington & Charles Owen.

One of the pupils of Bethnal Green (3,3)
to become a tutor was Charleslowen, whose VWarrington
Academy continued, with an iﬁterruption at about
the time of the Schiem Act (1714), from about
1697 until Owen's death in 1746 (71, 72). As there
is no record of assistance from the Presbyterien
Fund, it has been suggested that Owen did not
aim at completing the education of ministers (72).
Hig interests included Church Order and Natural.
Science. On the former he published seversl works
on Ordination, countinuing the Presbyterian arguments
of his brother (James Owen, 5,5)'and using the
latter's materials (73). In 1728, probably as
s result of these labours, he received an honorary
D D from Edinburgh (72). Ker's method (3,3) of
presenting all sides of theoclogical questions had
born fruit in Owen's belief that such questions
are to be regarded as not finally answered; so
much we can deduce from the trust deed in which
he made over the Warrington Chapel, previously
his private property. There are no doctrinsl
entanglements, the deed prescribing that the chapel

wag for the minister

t0 preach the word of God in, to pray

in, and administer the sacraments (74).

Owen himself, however, was an expressed
calvinigt and anti-arminian on a strictly scriptural
basis\_ He wrote of Frankland's pupilss

(71)McLachlan 15.

- (72 )Mounfield 92-3.

(73)Bogue & Bennett I 426..
(74)guoted by Mounfield 10l.
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the reason why they determine against
Arminiug is, because their Judicious and
Learhed Tutor directed 'em to study the
Seriptures and their own Hearts, which
enatled ‘'‘em betimes to exalt the freé
Grace of God, and to depress the proud
enslav'd Will of Man (75).

In the field of Naturel Science Dr. Owen
was the author of a remarkable work:entitled

An esgay towards a Natural Histoxy of

Serpents: in two parts. ’

‘I, e.. & general View of SERPENTS ... a

short Account of ... Poison ... where also

the SERPENT is used as Food end Physick.

II. .o a View of most Sefgents...

I1I.70 which is added a Third Partis

containing Six DISSERTATIONS |

1.Upon the PRINMEVAL SERFPENT in PARADISE ...

The whole intermix'd with Variety of

ENTERTATINING DIGRESSIONS, PHILOSOPHICAL

and HISTORICAL. ... 1742.

Parts I and II comsist of a mixture of well-
aunthenticated scietific meterial and ancient and
modern nyths, displaying'an emezing breadth of
knowledge and reading in the author. A detailed
account is given of the properties of asbestos (76).
The bee is said to have four feet (77). There are
numerous quotations, classical and other, not

(75)0rdinstion $86. -
(76)p.95..
(77)p.147. :
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excluding modern Romist sources (78). The

.illustrations show a blending of precise knowledge

end imagination (see Plate I). The time had now

Pessed when it could be taken for granted that

scientific studies of this character were a

necessary part of Christian education, and Oweh

explained hig point of view thus in the Prefsace:
The Divine Wisdom s0 varioiysly displayed
in the Works of Nature, even the lowest
Order of them, entertains the human Eye
with Prospects exquisitely beautiful and
Pleasurable: As our Knowledge is defective,
we are at a loss how to account perfectily
for the particular Ends of their Formation,
an@ Manner of their Subserviency to the
Whole of the Eternal.Design. esee if we
consider the Noxious /Creatures/, we shall
find, if not en Argument, why they should
be made, yet we shall be able to discern
no Reagon why they should not, because their
Noxiousnegs is not unavoidable, but that
we ray, and almost everyone does avoid it..
esseese in cultivating the Subject, I have
attempted to give a short Display of the
Divine Perfections, which, ag they appear
eminent in the System of the Creation in
general, so in the Serpent they may be:
seen in particular ... (79)..

(78)eg D77
(79)vi, vii.
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It is interesting to notice here how
thoroughly Owen accepted the thesis of Ray and
Jenyns - at which Ssmuel Johnson poked fun - that
the world is perfect (80).

Owen's remark (8l) that he was providing
in English a good deal of information previously
available only in other languages indicates his
realization of the growing importance of English
as & medium of serious scienoce.

A point which emerges from the list of
subscribers to the production of the work is the
growing interrelation of the academies by this
date; the list (82) includes Amory, Doddridge,
Eames, and other tutors. 4and the connections of
English dissent with Holland are testified by
the eppearance of the names of several Ansterdem
merchants. In his Dedication Owen gave this
"Picture of" the man of "real Worth?" -

that is it that maekes the great Character,

but Enowledge in all its diversity, a -

Sollicitousness for the Spread of Aris

end Sciences, excelling in one's

particular Station of Life, =nd being
divinely forward to all the high Offices

of Humanity? (83).

As & progrem of university education,
combined with the emphasis in the previously
quoted passage on the integration of the scientific

part 6of the curriculum with the core-subject of
theology, this would be hard to improve.

(80)Willey XVIIIth Century 50.
(81)Serpentsg vii..
(82)Serpents ix.

(83)ibid. iv.
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Oswegtry end SkHrewsburys Jsmes Owen and Benion.
Charles Owen's elder brother James
(1654-1706) was also a noted tutor. He had
received his higher education at Brynllwarch
under a Samuel Jones, MA Oxon, and as assistant
minister to Stephen Hughes of Swansea. Owen
founded hig ascademy at Oswestry at some date
soon after his arrival there between 1676 and
1680, and removed it to Shrewsbury in 1700.
Presumably his tutorial work was closely related
to that of his co-paestor, Francis Tallents (2,29)
(84). Perhaps it was the latter's enthusiasm
for history which inspired Owen to write Vindiciae
Brittanicae, proving the existence of a pre-
Roman civilization in Britain (85). It is
recorded of him~that _
He was versed in meny Languages, ancient
and modern, but his greatest skill was
in History, especially ecelesiastical,
in gll psarts of which, he was critically
conversant, & could with great accuracy,
recite the several stages of the Church,
& the progress bf opposition & slteration
it met with in each century. He was well
acquainted with the councils of the Fathers
meny of which he gbridged, in Greek &
Latin, & could readily tell what sett of
opinions preveiled in every age.
As to Polemical Divinity, he was a
Champion. 1In fhe year 1681, on the

(84)Roberts 14,43; Thomas History of .. Baptist .. 25;
Jeremy 263 Gordon Freedom 323.

(85)ICHS V 18..
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27th of Sept, he managed & public dispute,
with Dr. Lloyd, then Bishop of St. 4saph,
at the Town Hall at Oswestry ... (86).

on the Apostolical Succession, ranging himself

with Philip Henry (2,6) and Jonathan Roberts

against Dr. Lloyd and llr. Henry Dodwell. The
subject continued to interest him; he published

a Plea for Scripture Ordination, and left behind

him at his death materiels whioch his brother,

Charles Owen, used for publications on the same

subject (3,4) (87).

Aother account of Owen says
Besides an sccurate knowledge of the
Latin, the Greek and the Hebrew, he is
said to have been no mean proficient also
in the Arabic, Syriac, Saxon and French
languages; not to mention his thorough
and critical acquaintance with the English
and Welsh tgngues. In divinity and
ecclesiastical history likewise, he had
confessedly attained to eminence (88).
These two comments taken together would
suggest a man able to cover gatisfactorily any
university course, save perhaps'fbr methematics
and natural science end, possibly, formal

philosophy. The list of his textbooks (Appendix A)

fits in with this supposition. . There were weekly

Latin disputations, in which a provision designed

(86)DWL NS 22.
(87 )Bogue & Bennett 1426,
(88)Monthly Rep I 402 guoted by MoLachlan 8l.
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to protect the orthodoxy of the pupils was that
any heterodox view must be defended in the third
person. English was used as well ss Latin for
orations and original verses to celebrate special
occasions, especially that joyful dissenting
anniversary the fifth of November. O0a these
occasionsg Owen encouraged the introduction of

" humour (89). The reference to English and Welsh

in the second passage quoted may indicate some
attention to. the wse for preaching of these two
languages, but the lectures were in Latin and no
other language might be spoken et dinner (89).

Owen's cown summary of his methods and
objects stressed the formation of character and
accorded specizl mention of Bible knowledge.

He wrotes

I have observ'd in our Dissenting Academies,

that the Tutors do conscientiously form the

Minds of their Pupils with Principles

of Religion and Vertue, acquaint ‘em

with the Holy Scriptures, strictly inspect

their lforals, oblige 'em to redeem their

Time, end improve ‘em in all the Parts of

Ugeful Learning. (90).

After Owen's death in 1706 a call to the
vagtorate and to the tutorship was accepted by
Samuel Benion, who "raised" the Academy "to
considerable eminence® (91). He had been educated

(89)C.0wen Life of J. Owen, 70, 92, guoted by
lMelLachlan 81-2; Bogue & Bennett II 26.

(90)Moderation still 103..
(91)DVL MS 22.



335

3¢5 148..
bv Philip Henry at Broad Oak (2,6) and at Glasgow
University, and avowedly'modelled his Academy

on the latter (92). He had already spent a few
years at Broad Oak ag Philip Henry's guccessor,
and seémingly had there continued Henry's tutorbhip
to a small number of ministerial pupils (93).
imongst the latter was, apparently, Latham,;after-
wards tutor at Findern (3,7).  Benion compiled
a»”Schematismus" for his pupils, showing the
subjeets in orders

(a) Gnostologia (including Praecognita)

(b) Logie

(e) Metaphysics.

(d) Physics ;

(e) Mathematics

(£) Bthics (94).

He is stated to have been specially keen
on logic and on pure mathematicss 1in the latter
he differed notably from his predecessor. His
time at Glasgow (1695-6) had perhaps come soon
enough after the establishment of the chair of
mathematics in 1691 (3,2) for the subject still
to be regarded as a2 special feature of University
life. The omission from the Schemaetismus of the
oriental and other languages which had been his
predecessor's forte no doubt reflects the negleot
of those subjects in Scotland. On the other hand,
Benion's curriculum does not follow the Glasgow
order (3,8). His keenness on elocution and

(92)Bogue & Bennett II 28.

(93)DWL MS 27. _

(94)MeLachlan 83-4, guoting Ii. Henry Life of Beniongs
B"ﬁ\‘“’ & Benwett T 29.
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pronunciation, for which time was set apart each
week (95), does not appear to be a following of
a Glasgow precedent. Benion wag also a modernisf
in educational method. MNatthew Heﬁry says that
few men dictated more their own thoughts
then he did (96)s
a remark which is explalned in that ‘
He hit upon a better Plan of education
than his predecessor, He drew up several
gchemes of the sciences, Logic, Pneumatology,
Netural Philosophy, Bthicks, & applied to
Mathematicks. (97).
But at Glasgow it was not until the time of
Leechmnan, itwenty years after Benion's gtudent
days, that the old way of lecturing by commenting
on a set book, wag displaced.. (3,2). Similerly
In Theology, the Bible was the system he
read, & the genuine exposition of that,
he thought the most profitable divinity
Lectures he could readlto his pupils, “to
that only, he wes devoted, and not to
eny men's hypothesis (97).
The textbooks recommended by him were orthodox
(Appendix 4). A | '
Under Owen this Academy continued the
training (begun at Abergevenny, Appendix C) of
Perrot of Carmarthen; eand of Samuel Jones of

(96)Life of Benion, guoted McLachlan 83..
(97)DWL MS 27-28.
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Tewkesbury, end of Hardy of Eottingha% 4 Benion’s(g7)

pupils included Lathem, afterwards tutor at Eﬁnderqf
The last three tutors are the subjects of the next
gsections. Benion is a2lso mentioned as having
téught Jeremieh Jones of Nailsworth, who, however,
completed his course at Tewkesbury (3,8). (98).

The continuation of the Shrewsbury Academy
under Reynolds and Gyles is mentioned in Appendix C.

(98)TCHS V 19.
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Nottinghems Hardy.
" John (99) or Thomas (100) Hardy, pupil
of Jemes Owen (3,4) was
a learned and liberal Divine, who, for
meny years, took the care of a small
nunber of pupils, at Nottinghem (99).
and of whom Doddridge wrotes.
He has left behind him few equals in
learning, though many superiors in prudence
end steadiness (101).
One of his pupils was Caleb Mleming,
afterwards D D end a notéd Socinian minister:
born in 1698, .
| At gixteen years bf agé, he applied
himself to the study of logie, ethiecs,
natural philosophy, and astronomy ...
Prom the instructions of the game gentle~
man /Hardy/, he had also particular
advantages for improvement in theological
knowledge ... For his knowledge of geometry,
trigonometry, and algebré, he was indebted
t0 the instructions of a lir. Needham (99).
Hardy, as a pupil of Owen, naturally needed
a colleague to do mathematies for him (3,4). It
wpuld be interesting to know how he got on with
his astronomy and natural philosophy. Perhaps

it is understandable thet Fleming developed under

(99)Wilson Diggenting II 283-4.

(100)McLachlan 12..

(101)Doddridge Letters, Humphreys, II 36l
letter dated 28710/1727&-
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Hardy a preference for theology (99), and some
years later decided to enter the ministry. Hardy
continued his Academy until 1727, when he hed a
severe apoplectic fit, and joined the Church of
Fngland (101).

(99) Wilson Dissenting II 283-4,
(101) Doddridge (Humphreys) II 361, letter
dated 28/10/1727.
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Pindern: Hill and Lathdm.

Before detailing another pupil of Shrewsbury,
Ebeneénr Lathem, we have to deal with his pre-
decessor, Thomas Hill, who:had probably been
educated by his father, and whoge tutorial
gotivities continued from at latest 1712 until
nis death in 1719/20, Hill's own account of
his activities, given in a successful defence

against a charge of unlicensed school-keeping
in 1712, was thuss v
I board young meny I advise them what
books to read;y and when they apply to
me for idfonmation on anything they do
not understand, I inform them (102).
He printed in 1715, for his pupils to
ging, é selection from Dupont and Buchanan of
the Pselmsg in Latin and Greek verse., It has
been commented that this indicates e high
gstandard of classical teaching (102). Even
moxre out of the ordinary is that it indicates
gome regular sttention to a musical activity.

(102)McLachlan 34, 13l; TUHS IX 129.
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Ebenezar Liatham MA NMD. -

Hill's successor (and perhaps assistant
for a time) was Ebenezar Latham (1688-1754),
educated by Benion (3,5) and st Glasgow (from 1704).
From 1720 to 1754, he educated upwards of four
- hundred pupils, mostly not destined for the ministry,
end carried out his duties as villege minister
end village doctor (103). Some of the four hundred
were engaged on studies of grammar school rather
then university standard. (104). His higher
course 1aste@ four years and its subjects (deduced
from the list of textbooks, Appendix A) were:s
Logic, Mathematics (not to a high standard),
Natural Philosophy (with no mention of apparatus
or experiments), Chronology, Anatomy, Hebrew,
Theology and Hebrew Antiquities, at least. Some
of the textbooks (eg Gravesande, the first of
whose two main works did not appear until 1720;
(3,2)) are too up-to-date to be attributed to
either Benion or Glasgow, but the inclusion of
Carmichael's Logic, at any rate, shows Scottish
influence.

Prench was also studied under Latham (105);
this would appear to be his own innovation. He
continued his predecessor's psalm-singing (104).

Parther information about the course
for theological students is afforded by a linute

13

337 ‘ 5]

(103 )McLachlan 132-4; TUHS IX 129.
(104)TCHS V 152.
(105)Stedman Doddridge Letter X of 8/1/1722/3.
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of the Presbyterian Rund, when in 1725 they decided
in future to assist pupils only at Taunton (3,13),
FPindern and Carmarthen. They then recorded thats
none of the managers of this fund will
~ encourage Afhe exhibitionersb? being
employed anywhere ag ministers ... unless
it appears upon examination that they
can render into English any paragraph of
Tully's offices ... that they read a
Pgalm in Hebrew, translate into Latin
any part of the Greek Testament to which
they shsall be directed, give o satisfactory
account of their knowledge in the several
scienceg they studied at the Acedeny, and
- draw up a thesis upon any question that
shall be proposed to them in Latin, and
Qompose a sermon on a practical subject
caleculated for the improvement of a
serious and well-disposed congregation (106).
This in effect makes compulsory a considerable
knowledge of Latin and Greek, a smaller knowledge
of Hebrew, study of Tully, and the ancient and
modern rhetorical requirements, viz.respectively
the Liatin thesis and the Engliish sermon. .
Tallying with the selection of Pindern
by the Presbyterian Board are Latham's attitude
to theology and to ethies. In the foxmer, although
he had the stendard Geneven Pioctet as textbook
(Appendix 4A), yet he followed Benion in deprecating

(106 )Roberts 17.
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much use of any commentary.
We have (he says) our bibles, the only
complete system of divine knowledge, in
our hands; by which we may improve on
the best compositions of fallible men (107);
and he urges (108) the impartial exemination of
the Bible -~ thus explaining the comment of a
nineteenth century Unitarian,
| From the first, Dr. Lathem's pupils
were distinguished by a spirit of fearless
enquiry, and by their indifference to the
reputation of ‘*orthodoxy' (109). |
In ethics, Latham's gtandard viewpoint
that the truly rational man would necessarily
be the ethically perfect man may be illustrated
by his sentences
every 11l action is an implicit violation
of some true proposition, as every good
one owns and confimms it (110).
Thig viewpoint, a growinglone,af the age, was
nevertheless a very long way from the true Calvinistic
view of the moral law a s a divine fiat which

can be heard - let alone obeyed -~ by depraved man,
however, rational, only through the operation of
cmnipotent grsce. It is evident that we must
take with cention the remark that Lathem's "own
views", in accordance with his education, were
Celvinistie (111). No doubt this was true of the
general framework of his theology, parbicularly

(107 )Sermons I 1 (on Rom 5/14)
(lOB)lbid. 4323 (on 2 Pim 1/13).

(109 )Evans Midland 124.

(110)Sermons I 233 (on Mil 4/8)..
(111)Evans Midland 125.
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as exhibited in his sermons. But it is a
peculiaf feature of Celvinism that though
the two levers used to break the suthority
of the Holy See, ..free enquiry and the
priesthood of all believers (112)
were both intended to belittle fallen human reason
by refusing to allow to any of its achievements
any final authority, yet these very levers both
tend in due course to elevate their fulcrum of
humean feason Yo a position in which it is not
go much the mouthpiece for God's edicts as the
arbiter upon them. Thus it was that Latham was
only one of many sincere Calvinists whose disciples
found their teaching a quick road to hyper—
rationaligm.

(112)Brown Puritens vi.
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Gloucester, Tewkesbury, etc: Forbes, Alexander,
Fleming, S. & J. dJonesge.

Gloucester; Forbes.
’ The third of the four Shrewsbury pupils

40 become tutors, Samuel Jones, succeeded to an
academy established at Gloucester after 1680
by Jemes TForbes (113). In about 1690 it was
reported to the Presbyterian Rund:

’ Mr. Jsmes fforbes hss 3 young men w
him

Students in Phylosophieand Divinity
very poor (114).

These were studying for the ministry.

Forbes had graduated MA of a Scottish University

and spent some time at Oxford prior to his

ejectment at Gloucester in 1662. Shortly after

that date he was active in maintaining the dis-
senting cause in London, but also kept up his
Gloucester connections. He was sufficiently
orthodox to be aided by the Congregationel Fund
(115), but also of broad viewsy his chapel,

built in 1699, was on a trust which imposed

. no credal or other test except that the congregation
must be "hig Majesty's Protestant subjects dissenting
from the Church of England® (116).

th

(113 )McLachlen 8.
(114)Gordon Freedom 47.
(115)TCHS V 139-146, 248,
(116 )Murch 11-16.
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Stratfords John Alexander snd John Fleming,

A group of members of Forbes! 6hurch
were dissatisfied with bis latitude, end celled
John Alexander to be first minister of a con-
gregation on stricter lines. Alexander (died
1743) had been educated at Glésgow and probably
" also by Isaac Noble(Appendix C). He was minister
at Gloucester from 1712 until 1718, and for at
any rate part of that period maintained an academy,
which he took with him to Stratford-on-Avon in
1718, and continued there until his emigration
to. Ireland in 1729. He was noted for his oriental
end patristic learning - rather surprisingly,
in view of the backwardness of Glasgow in oriental
languages (3,2). Alexander was succeeded by
John Fleming, probably the same as had slready
esteblished en academy at Bridgnorth since 1726,
Notes made in 1731 by a2 pupil are mainly in Latin,
which was thus, evidently, the language of instruction.

(117).

(117 )McLachlan 8,13; Parker Appendix Ij
CHEL X ochap. XVI Appendix; TCHS V 81y
Bogue & Bennett III 2913
DNBj Murch 1l-l6.
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Tewkesbury and Gloucesters: Samuel dJones.
On the death of Forbes in 1712 apparently
Semuel Jones (;686?-1719) brought to Gloucester
the Academy which he had kept at Tewkesbury since
about 1680. Jones had been a pupil succesively
of Doolittle (2,10) (probably), of John Weaver
at Knell in Radnorsghire, of Griffith at Abergavenny
(Appendix C), and at Leyden (118); sif he hed
also been (119) & pupil at Oswestr%, the dates
meke it clear that he was one of the earliest
there..
An account by a2 pupil of Jones' course
in 1711 (reproduced in Appendix C) (120) may
be summarized thuss
Morning, dailys Logics;
Hebrew (translated into Greek);
Jewish Antiquities (when
Logic completed).

once weeklys Sacred Geography.
Afternoons '
four times weekly:Hebrew Antiquities and
Rebbinics; |

the Septuagint;
Greek New Testament;
Mathematics.
Saturdayss Thesis (those pupils only
who have completed Logic).
twice weeklys Greek & Latin Classics.
The letter from which this account is
compiled was written by a student in his second

(118)DWL MsgﬁﬂcLaehlan 1274 Parker Part IIy DNB.
(llQ)DWL,MS 28; Parker locicit.

(120)Letter from Thomas Secker to Igsac Watts, from
Gloucester November 1711, in Gibbons Wattg 347-352.
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year of the four-year course. It is therefore
probable that those subjects which he fails to
mention and which would normally appear later in
the course were in fact tanght by Jones in the third
end fourth years. Ethiocs and Natural Philosophy
are such. ‘

Dutceh influence is considerable. Jones
explicitly used his notes from the Classgics
lectures of Perizonius. Gronovius (1645-1718),
Professor of Belles-Lettres at Leyden, was similarly
used for a course entitled (by Andrew Gifford (iﬁé&}
in his notes from Jones) with suitable generality
Notae Gronovi et viri clarisgimi, which range
over a variety of subjects including the movements
of the earth (121). Another result of Dutch
influence may be the "free discourse on anything
that is useful" between pupils and tutor (1L22).
Probably Jones' library,

composed for ithe most part of foreign

books, which seem very well chosen (122)
wes also collected on a basis of Dutch experience.

Like his tutor's tutor; Ker (3,3), dJones
paid considerable attiention to Heereboord's Logic,
but brought him up to date by means of Le Clerec,
eand, in Jones' case, Locke. )

The restricted range of the initial
mathematics syllabus under Jones, despite special

122
commendation of i L\S &hown by other notes by a

(121 )McLachlan 292-3. » '
(122)Secker's letter in Gibbons Watts 35L.
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student, dated 1712, which cover the following
grounds
Arithmetic:s Vulgar end decimel fractions,
root-extraction, proportion.
Algebras. Solution of equations, Arithmetic-—
Progression.
Geometrys  Euclid II, III, V, VI (123).
This agrees with the account in Appendix A, end
might be a syllabus at ordinary level in the
Present-day General Certificate of Zducation.
At a similar date. the Oxford University mathematics
course was even more restricted (124). Illoreover,
Jones intended to enlarge his course (125).
If Jones had indeed been at Oswestry under
Owen (3,5), we might connect that fact with his
preéminence in linguistiocs, indiceted in the
large place given to Hebrew in the above description,
and in the statement that Secker
had not only madevconsidefable progress
in Greek and Latin and read the most
" difficult writers in both languages but
had acquired a knowledge of French, Hebrew,
Chaldee and Syriac, had learnt Geography,
Loglic, Algebra, Geometry amd Conic Sections
arid gone through a course of lectures in
Jewish Antiquities (126)..
The reference to Conic Seotions indicates that
Jones had menaged to fulfil his intention of
enlarging the mathematics course.

(123 )McLachlan 292-3..

(124)gop. Wordsworth Scholse 216..

(125)Secker's Letter, loc.cit.

(126)McLachlan 129, guotlng B. Porteus, Life of Secoker.

in Secker Works (1825) I..
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Secker found it necessary to complete his
education by a course of science under Zemes (3,12),
but expressed his genersl satisfaction with Jones,
end incidentally indicated that Jones had succeeded
in making the course appear as a reasonably
integrated though varied whole. Secker wrote

I see nothing we are engaged in, but

what is either necessary, or extremely

useful for one who would thoroughly

undergtand those things, which most con-

cern him, or be able to explain thenm

well to others (127).

There is no suggestion that Jones had
any use for any study of or uge of English.
The pupils

are obliged to ... speak Latin always,

except when below stairs emongst the

femily (128). |
Evidently the use (129) of BEnglish intermixed
with the Latin of the Mathematios notes referred
to above, was a lapse of the student only into
the vernacular. .

Secker's course under Jones (and Jollie
(3,20) and Eemes (3,12) for shorter periods)
was criticised contemporaneously.by an Oxford
don who, saying that Secker's progress in the
Church was due to the superiority of his education
(127 )Secker's Letter, loc.cit. 352.

(128)Secker, loc cit, 351.
(129 )McLachlan 292. '
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and moral training over that given in Oxford
or Cembridge, and praising the divinity and
classics of the academies, on the other hand-
commented adversely on the neglect of belles
lettres (130) . That this is very much a matter
of opinion is shown by the inclusion of belles
lettres in a list of subjects studied by Prancis
(mentioned above as Secker's contemporary) - the
others mentioned being only languageé and "Jewish
Mntiquities, and other points preparatory to a
critical study of the Bible" (131). Horace Walpole
found that Secker retained a "tone of fanaticiem”
from his dissenting 'education (132)..

An even more fsmous pupil of Jones was
Butler, Bishcp of Durham and author of the Analogy
(1736). He went on from Tewkesbury to Oriel,
Oxford, where "the frivolous lectures quite tired
me out™ (133). It has been suggested that

with regard to the exclusiveness of his

habit of quoting from Holy Scriptures

rather then from authoritative commentators

it seems probable that his education as

o Presbyterian Dissenter may have done

much to form the habit of his mind (134).
If this is so, it indicates that Jones was more
at one with those other tutors who believed in
a gelf-interpreting scripture rather than a
galaxy of commentatofs, than might be supposed
from the reference to what "other authors have
gaid" in Secker's acdount:quoted above.

(130)Rnox, guoted in unsigned editorisl memoir,
Watts Works I.

(131)wilson Dissenting .. III 508.
(lSB)CHFL X 362, W. H. Hutton.

(133)Parker Pt, II.
(134 Pavrlrer Pt. TTT anatine M1 adatnn e Gdadd mm coids A< e 4. Burise /68
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It has been argued that Butler's Anslogy

mey be regarded as a fruit of Jones' tutorship

(135). In so far as this is true, the brillisnce

- of that work's general argument (136) in taking the

Pight against deism into the enemy's camp, by

showing the incompleteness end paradoxicality of

the world of Nature - which only the twentieth-

century scientist is beginning to realise - was

a far more profound achievement than anything

elge which came from Jones or from those tutors

whom he trained - Jeremish Jones (below), Robinson

(Appendix C) end Vavasor Griffiths (of Welds).

(135)Colligen 22..
(136)willey XVIII Cent Ch.7V..
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Nailsworths deremigh Jones..

4 pupil of Ssmuel Jones (and previously
of Benion (3,5)) who achieved feame as an antideist
writer was Samuel's nephew, Jeremish Jones
(1693-1724). He took over the Academy in 1719
and removed it to Nailsworth, near Huneaton,
but died soon afterwards. He was addicted to
bowls. His Method of Settling the Canonical
Authority of the New Testament, published post-

humously in 1726, is
a work of originel plan, and, for its

dey, exhamstive research, /which/ was
certainly the most veluable outcome of
the tutorial work of the old Academies,
or, indeed of English ocontemporary
scholaership (137)..

(137)Gordon Addresses 205, DNB.
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"Doolittle's pupils.
Doolittle's (2,10) part in training Ker
(3,3) and Semyel dJones (3,8) has already been
noticed. Two other of his pupils - Rowe (3,10)
end Ridgley (3,12) - also beceme tutors..
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‘ Newington Green: Rowe.

Thomas Rowe (1657-1705) was educated by
Doolittle (138) and by Theophilus Gale (139)
(2,14), =nd succeeded the latter at Newington
Green in 1678, continuing as sole tutor until
‘his death. Much of Rowe's fame comes from his
havigg been tutor to Isaac Watts, eminent
hymnographer, author and‘Congregational minigter
(4,3). FProm time to time a remark of Watts
appears to refer back to his dsys as Rowe's
. pupil - as when he says

' There are very few Tutors who are sufficiently
furnished with such universal Learning,

as to sustein all the Parts and Provinces

of Instruction. ... it is best to

enjoy the Instruction of two or three

Tutors at least, in order to run through

the whole Encyclopaedia, or circle of

Sgiences, where it may be obtained. ...

But where this Advantage cannot be had

with Convenience, one great Man must

supply the Place of two or three common

Instructors (140).

That Rowe at any rate came near being such a
"great Man™ in Watts' estimation is shown by a

verse of the latters

(138)Davis Watts 13.
(139 )McLachlan 10.
(140)Improvement I 98-99,
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I love they gentle influence, Rowe,
Thy gentle influence like the sun,
Only dissgsolves the frozen snow,
Then bids our thoughts like rivers flow,
And chuse the channels where they run (14l1).
RHowe's outstanding achievement, however, was his
modernism and (its necessary concomitant) his
broadmiﬁde@ness.
emong teachers of philosophy, Thomas
Rowe, the London Independent, was the
firgt to desert the traditional textbooks, .
introduoing his pupils, about 1680, to
what was known as ®"free philosophy".
Rowe was a Cartesian at a time when the
Aristotelic philosophy was dominant in
the older schools of learning; and
while in physics he adhered to Descartes
against the rising influence of Newton,
in mental science he Leceame one of the
eerliest exponents of Locke (142).
Rowe head S '
& noble end generous mind, free from
the shackles of 'a party, and utterly
averse to all impositions in the concerns
of religion. ... o his pupils he sllowed
the most eniarged freedom of enquiry,
and it is well known that gome of them

(141 )guoted by Amory, Preface to Grove Works I xv.
(142)Gordon Addresses 203-4..
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followed a path in controversy very
different to that of the tutor. (143).

From the notsbooks of the student Watts in

1691-2 it is clear that Logic was taught from

Burgersdicius' Institutions and the Commentaries

of Heereboord - neither of them the most up-to-

date‘texts. There is, however, also a summary

of Lewis de la Forge on the Human Iiind (144),

a recent work attempting an exposition of Cartesianigm

consistent (unlike the works of such influentiel

Cartesiens as Regius) with complete freedom of

the conscious humen will. Semuel Johnson wrote:
Watts® Academy notebooks show a degree
of knowledge, both philosophical and
theological, such as'very few attain
by a much longer course of study (145).

It is stated that the curriculum included algebrs,

geometry, conics and Prench (146). Watts stated

that he had in his youth studied Descertes, who
prepared the way for Newton, from whom he "learned

the experimental approach to philosophy™ (147)..

And from Locke, Watits learned (as well he might

with Rowe ag tutor) tolerance (147). His complaint

(148) that he had not read Berkeley's works during

his youth because they were considered too ®"whimsiocall

and chimerick®™ may be just, but the works were

- not published until after he had left Rowe's care.

(143).Wilson Digsenting III 171.

(144)Gibbons Watts 59.

(146)Lives II 293..

(146)CHEL IX 393, dJd. W. Adamson.

(147 )Davis Fatts 148 guoting Preface to
Watts Philosoghloal Essays.

(148 )Davis Watts 262 quoting unpublished letter c/o
the Penngylvanig Historical Society.
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Evidently a good deel of work under Rowe
wag conducted in Latins the notebooks referred to
above are in Latin and twenty-two of the twenty-
four theses compiled by Watts are in Latin, the
other two being in English (149).

These theses make no attempt to work
out a syllogistic form. Gibbons prints the Laetin
ones and two of the English. The former are

(1) An deus sit verax? Affirmatur. 4bout
750 words, with a few Biblical and no other quotations.
The argument ig by experience and common sense.

(ii) An mens humena sit immeterialis?
Affirmatur. About 700 words, with no quotations,
but a reference to the disagreement of Epicurus,
Tertullian, Hobbes, and others, "some, though but
a few, professors of the true religion".,

(iii) Whether the Doctrine of Justification
by Paith alone tends to Licentiousness? Walts
proves the negative in over tﬁo thousand words
with a host of biblical quotetions (including only
one from the 0ld Testement) and quotations from
Dr. Goodwin's Triumph of Faith and Dr. Owen's
Ireatige of Temptations, both of which may very
well have been standard books, particularly in
a Congregationalist Acadeny.

(iv) Whether self-denial in Things in
themselves indifferent be not in some Cases
necessary? Affirmed. Two thousend words with several
New Testament quotationg and an emphasis on
practical exemples.. (150).

(149)Gibbons Watts 21-58.
(150)¥atts 21-58.
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A Treated as Watts treated it, presuyably
with Rowe's approval and guidance, this kind of
thing would be a valuable part of the Academy's
activities. In the hands‘af a less competvent
tutor or with a legs able pupil its value might
not be so great. Watts was afraid that it tended
to produce "a carping Critick rather than a
judicious man" (151L) and would like the pupil
40, have on occasionto defehd a proposition believed
to. be untrue (152), or, better (153), to repiace
the whole exercise by properly conducted debates,
on subjects to be voted on by fellow pupils or
to be adjudiéated by an impartial judge: it is
implied that this idea waes ﬁnknown in the Academies
then., Watts recommends the written thesis as
a way of convincing a person of an error - get
him to compose a written answer to a written
exposure of the error (154). Was this, perhaps,
Rowe's method? |

It was a peculiarity of the Cartesians,
which, hoWever, did not at ell need to disappear
when Newtonianism became the ruling philosophy,
to cast all subjects as far as possible into
a mathematical form. Rowe no doubt shared this
tendency, and we find Watts inveighing ageinst

it (155). : ,
| How did it come about that Rowe so early
adopted an attitude so advanoed.philosophically

(151 ) Improvement I 186.
(182)ibid 191. '
(153)ibid Chap XII.

(154) Improvement II 96=98.
(155)Improvement I 203-4..
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end so tolerant? There is no reason to suppose
that he found anything of it in his one tutor,
Doolittle, who tended perhaps to a not too keenly
inteileotual orthodoxy (2,10). But Gale, Rowe's
other tutor, had enjoyed and made good use of
his contacts.with more than one source of post-
Calvinigtic elasticity, including ia paerticular
that of French Protesfantism (2,193 3,2). Rowe's
ecleticism and tolerance are a continuation of
Gale's, whilst his Cartesianism is?not 2 surprising
result of Gale's comparative philosophy, which
involved, as shown above (2,19) a study alongside
other systems of the Cartesisnism which Gale
himself opposed.. '

| The importance of Rowe és e trensmitter
of Gale's influence lies in his tutorsaip of
Grove and Watts. The former became a notable
tutor at Tasunton (3,13); whilst Watlts was amongst
the most influential sculptors of the later academies
(4,3).
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Tfowbridge: Davisson.

Before considering the other Academy -
Moorfields - which owes something to Doolittle
it is necessary to mention a Baptist tutor who
probably trained one of the Moorfields men. The
former was John Davidson or Davisson (died 1721),
whose special interest was ordination (156):
he dealt with it from~the Congregationalist angle
as the Owens had, a few years earlier, from the
Presbyterian (3,4; 3,5). He wes a particular
baptist (157) with strictly congregational views
of church order (158). We can reconstruct something
of the kind of course he aimed at giving his mini-
sterial pupils (there is no suggestion that he
had eny others) (159). |

His ordination interests would lead him
to lay stress on ecclesiastical history: he
refers to Echard's book (160). A breadth of view
is shownvin‘hia approval. (161) of two maderate low
church biShops, Stillingfleet and the Bishop of
Bangor,lﬁnd hisg quotation with agreement of a
commentl(lSB) of Whiston, the eccentric ex-anglican
baptist (with Arian leasnings, and another of
Dr. Whi by (163).

Davisson s list (164) of siE necessities

\
for thesmlnister begins "study to understend the

(156)De/ordinatione dissertatio higtorica 1704

iﬁ?ltley ibliograghz 10. 704.5
(157 )Sexmon 61.

(158)ipia.16.
(159 )ilaFoh 72.
(160)S8exmon 64..
(161)Defence 143.
(162)ibid 20.

(163)§ rmon 63,
(164)ibid. 79.. - .
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Word of God" and goes on to deprecate the use

of commentaries. When desiring to prove any

point he stresses that his proof depends throughout
upon Reason (165), but also shows that he is a
long way from the all-sgufficient rationalism

of the deists:

May not a thing be rationgl in itself,

and yet need Revelation to meke it clearer.

May not, nay does not Revelation strengthen

our natural Notions of things, by adding

more Light? ... Is it not rational 1o

gefve God, to pray to him, and praise

him; but do not the Gentiles need a

clearer Light to be able to discharge

these Duties right? May not a thing, when
ttis reveal'd, appeer rationgl in.itself,

tho 'tis revealt'd? (166).

But the most interesting thing about
Ravisson is his view (though qualified) o2 the
importance of elocution to the minister; with a

Congregation compos'd of Persons of better

Educetion ... for a Minister of the Gospel

t0 neglect his Talent for fine Spesking,

is to neglect what will recommend him and
his Ministry fo the Affections of hisg

Auditors ... Tho I must confess, Truth,

valuable Truth, appears most beautiful

in its own native Plainness, and less

suspicious, than when she appears in the

Dress of a Harlot, painted and varnish'd ..

(165)Sermon .16-18.,
(166)Defence 15.
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/but/ we:ought in our Ministry to endeevour
to render Truth pleasing snd acceptable
to 8ll ... (167).

Davigson's successors at Trowbridge con-
tinued the academy (4,24), and his (probable)
pupil, Ridgley, became co-tutor with Eames of the
Congregational Fund Academy in London (3,12)
in suceession to Chsunecy.

:‘\‘

Ty
i

H

i

|
(167) Se@mon 7?5,
. i .
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Moorfieldss Chaunox, Ridgley, Eames, Densham:
Isssc Chsuncys

The Crispian controversy of the closing
Years of the seventeenth century ended the Happy
Union of Presbyterians and Congregationalists.
Most of the former adopted the modified cslviniem
of Dr. Williamsgwwhich seemed to the Congregationalists
a serioﬁs step én the path to Romish Salvation-by-
works. Isaac Chauncy AM MD, educated in the old
ways at Harvard (3,2), was on the of the Congregational
leaders, publishing in 1693 his answer to Villiams,
Neonomienigm Unmegked: (168). Chauncy was thus
an obvious choice for the tutorship of & new
Congregational Pund Academy, established in 1701
in Tenter Alley, Moorfields (169). Chauncy's
resignation from his pastorate was o relief to
his congregation, who had found him ﬁnduly keen
on lecturing them on the order and discipline
of a congregational ochurch. (170). His congre-
gationalism was (171) of the unadulterated independent
type which some modern writers have held to be
a product of English circumstances and not found
in fmerica (172). In theology he adhered whole-
heartedly to the Westminster Assembly's Catechisms
(173) end olaimed to follow Ames and (except in
church ordef) Richerson (174).

(168)Bogue & Bennett I 404..
(1L69)CHEL X chep.XVI Appendix..
(170)Bogue & Bennett II 34-5.
(171)Doctrine 271, 306-310, 330, 350.
(172)e.g. Price 17, 36.
(173)Doctrine 300.

(174)ibid, Epis. To Reader.

S
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The extent to which modern ideas had
nonetheless taken hold of Chauncy's mind may be
exemplified by his epistemological outlook, which
regembles that of hig partners in the anti-
Willisms fight, Cole and Traill (2,13; 2,14):

Prom whence doth such Zﬁssuranoiﬁ

arise? TFrom some visible immediate

Object presented to our selves, by sense

or natural Reason, 2nd so it's called

our own knowledge; or slse it arises

. immediately upon the Anthority of

another, and is called Faith, in distinction

from his own knowledg. Heb.ll.l. (175).
In proving his points in his work on Doctrine and
Church Order Cheauncy only once uses the scholastic
gyllogistic form of proof - that is in proving
the rightness of infant beptiemcfor the offspring
of church members (176): evidently his teaching
of logic would not be bound down .tc pure
medievalism. In the matter of the basis of ethics
he has moved little, if at all, from the treditional
view of the inadeguacy of human reasons

Is this Light of Nature able to save

any Man? It is so far from that, it is

Impossible it should, For ...

2. This Light hath no more in ii than

to give the knowledge of Sin, it gives

nor shews any way of Salvation to a

Sinner, Rom 3.20 & 7.7.8. .. 5. This

Light being so small and imperfect, it

cannot discover all Sin, or shew all Duty (177).
] 11 awey from the tide of 18-century rationelism.
78 B a oy Do cariny 255,
(176)ibid.323-4.
(177)ibid.284.
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Ridglex&

‘ On Chauncy's death in 1712 the Acedemy was
taken over by Thomes Ridgley, as divinity tutor,
asgisted by John Eames, for languages, mathematiocs,
and moral and natural philosophy..

Ridgley (1667?-1734) is stated to have
been s pupil of Doolittle (2,10), and of Davisson
at Trowbridge (3,11) (178). Ridgley wrote &

Body of Divinity, in English, which was used by

his pupils. His aims were the restricted one

of showing that the orthodox schemne, although
diffioult, is no more so then eny alternative (179);:
and that orthodox calvinism does not necessarily
involve antinomianism (180). Unfortunately he

found it necessary to depart to an appreciable
extent from the orthodox doctrine of the Trinity

. in order to be sufficiently far from Arianism (181).

Ridgley followed Davisson (3,1l) =mg in
gstanding like his predecessor Chasuncy for & pure
congregational church order (182) and in the
role which he assigned to Reason; the latter
gseems, in Ridgley's scheme as in Davisson's, to
occupy the whole field of view with the exception
of some vital but very small areas. Thus Ridgley
gpeaks of

The use of reason in proving or defending

the doctrine of the Trinity, or any other

dqetrines of pure revelation. They could

not, indeed, have been at first discovered

by reason, nor can every thing that is
(178)Wllson Dissenting II 72;Bogue & Bemmett III 282,284;

"DWL MS 3; McLachlan 118°
(179)Colligan 42.

S..
(181)Body I iv; Bogue & ( Be) III 283.
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revealed be comprehended by it, yet ...
revelation discovers what doctrines we
are to believe, demands our assent to them,
and reason offers a convincing proof, that
we are under an indispenseable obligation to
give it: it proves the doctrine to be
true ... what is false cannot be the
object of faith in general (183).

If we had not a surer rule of faith, than

the methods of human reasoning, religion

would be a matter of great uncertainty,

and we should be in danger of being

tosged to and fro, and carried about

with_every wind of doctrine. But our

best security against this, will be our

having hearts established with Grace (184).
Surpriging, perhaps, in view of this, is the
passage in which Ridgley produced arguments to.
prove the Scriptures to be the word of God; +the
first argument was from "mgjesty of the stile” (185).

Ridgley's standpoint on ethics was that

Natursl Law was and is written on the heart of

natural man, but that Adam freely chose to

disobey it (186); since when, increased knowledge

is not a sufficient guarantee of enhanced morality (187)..
Scholagtic terms come in for derogatory

reference (188). But on the subject of the use

of commentaries, whilst maintaining that the

(183)Body I 110.
(184)ibid.vi.
(185)ibid.30.
(186)ibid.291.
élsv);pig.vlm
188 )_mmiv' 2 [
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. "knowledge of divine truth must be derived from

the holy scriptures®, Ridgley parted company

with both Doolittle and Davisson in sayings
though systems of divinity, Confessions
of feith and Catechisms, are treated
with contempt ... by many ... yet we
gre bound to coneclude that the labour
of those who have been happy in_the sense
they have given of scripture, and the
methdd in which they have explained

the doctrines thereof, ... is a great

blessing to us ... (189).

Perhaps it wags the influence of his
co-tutor Eames which caused Ridgley to give a
leading place to anatomy in his exhortation
to admiration of "the wisdom.and goodness of
God® in ereation, with reference to the works
of Ray and Derham (190). This was a department
which he seems to have left to his more famousg

colleague.

(189)Body I 1,2.
(190)Body I 289.
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John FEames, F.R.S.
This was John Remes (died 1744), who
earned fame as & gscientist. He was
intimately acquainted with Sir Isaac
Newton, énd, it is said, assisted him
on some eccasions. By that wonderful
man, he was introduced to the Royal
Sceiety, and was so highly esteemed by
that learned body, as.to be employed by
them, with another gentleman, to draw
up an abridgement of their transactions (191).
It is not surprising, therefore, that
Moorfields became the Academy recognized for
its science., (3,8 - Secker; 3¢13 - Grove and
Mory). Eames accumulated a stock of apparatus,
which he bequeathed to the Academy (192). Notes
of his Applied Mathematics lectures cover a
course of Mechanics, Statics, Hydrogtatics and
Optics; these and his notes on Ethics, on
Surveyor's Trigonometry, and on the Pure Geometry
of three dimensions were still in use, for
‘lecturing purposes, by his successor Rees (4,16)
in 1763-4 (193). All are in Latin. Presumably,
therefore, Eames used that language in his
lectures. His introduction of anatomy into
the curriculum was not, as has been stated (194),
the first case of that subject in a dissenting
acedeny. It had found a place at Sheriffhales
(191)Bogue & Bennett III 284, DNB.
(192 )MeLachlan 124.

(193 )icLachlan 293-295,
(194)Cordon Addresses 207, lMcLachlen 11S.
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twenty years or more earlier, and had been
recommended by Milton (195), by 0Oldfield (3,23)
(196), end by Newton in his proposels for studies
at Trinity College, Cembridge (197). Possibly
EBames was influenced by the last-nsmed in this
réspeoi. .

Eemes' pupils (some, but not all, of
whom, also came under Ridgley) included several
;who were afterwards tutors. On Ridgley's death
in 1734 Eemes took over the lectures on Divinity
and Oriental Learning, and aecquired zn essistant
tutor{19%).

(195)Tractate, Prose Works III 470.
(196)Improvement III ch, XXVI g.8.
(197)in liath. Gaz.XXXIII 89.

(198) DWLMS 3 Meclacklan S,
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JaMestensham. '

Eemes' azssistant was Jemes Denshem, former
pupil here. He iz stated to have taken over
mathematics, classics and theology (199), and
during his final year said that he had lectured
on : . . .

Logic, Geograpily, Algebra, Trigonomeiry,
Physics and Conic_ Sections (200).

On the death of Eames in 1744 Densham
retired from his tutorship and from the ministry,
and the Academy passed to David Jennings and

S. M. Savage (4,16).

(199 )McLachlan 119.
(200)TCcHS IIT 272 guoting MS in New College, London.
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Tauntons James, Darch, snd Grove..
Warren's Taunton Academy (2,24) was
carried on after his death in 1706 by a group
of former.pupils of the same Academy, who hed,
however, in some cases received part of their

education elsewhere.
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Stephen James and Robert Darch.
Three ministers were éppointed "by the

unanimous vote of a great number of

ministers assembled for the purpose?
to. take over Warren's work. They were Stephen
Jemes as divinity tutor, Henry Grove for ethies
end pneumatology, and Robert Darch (?1672-1737/8)
for mathematics and philosophy (201).

Of these, Jemes had been cducated by
Warren from 1692 to 1696 and had for a time
acted as assistant tutor (202), but there seenms
to be little information about Darch (203).

(201) smory, Preface to Grove, Posthumousg Works I xxii.

(202)Bogue & Bennett II 23.
(203 )McLachlan 72-73; DNB S.V. Ashworth.




33513 187,
Henry Grove.

Grove ?1683-1737/8, had received his higher
education under not only Warren (2,24) but also
Rowe (3,10) end Eames (3,12) (204). Rowe's
Cartesisnism did not satisfy Grove, who, however,

felt the debt of the Western Vorld to

Descartes for overthrowing Aristotelienism (205)..
but became himself a convinced Newtonian. In
accordance with his upbringing by Warren and Rote,

Grove
was for free Philosophy, as well as for
a Scripture Creed.; As much as he. admired
Locke and Newton, he implicitly smubmitted
his understanding to neither, but was
solely determined by the evidence they
, offered (208)..
Thus the eclectic philosophy of Gale (2,19)
continued to flower in the third generation.
And now it was extended to the "Seripture Creed®
as well as the Philosophy proper - an extension
Gale would have deplored. Grove's pupils included
a number from the Church of Englend, as well as
from the various dissenting denominations (206).
His aim wes
to inspire and cherish in them a prevailing
love of truth, virtae, liberty and genuine
religion, without violent attachments or
prejudices in favour of any party of
chrigtians (206).

(204) smory Prefece: to Grove Posth.Works I,ixz,xiv,xx &
(205)1b1dQXViio 11.1110
(206)ibid. lxvii,1lxix.
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The older I grow, /said Grove (207)/
the less inclined I am to quarrel with
men for different opinions ... where
there's an honest heart, God will over-
look a thousand histakes of the head.

This extreme breadth of outloak.was bound up

with a high regard for "the incompsrable Mr. "

Locke, who
stated the true Principles of Liberty,
both civil and religious, with ...
Clearness, and defended them with
Strength of Argument ... (208).
Gréve was typical of the coming age

in holding a high view of human reason, which

ig sufficient to reach some but not all truth,
g more perfect knowledge of those things,
which reason gives but obscure notices of,
with the knowledge of other things entirely
new, is the immediate end of revelation ...
(209).

He thus found "fevelation intirely consonant with

reagon™ (210), and “Reasbn «es the best friend

of the gospel®™ (211), and
thought it the peculiar glory of the
christian revelation that the doctrines

of it were plain; +the precepts such as
wented only to be seriously considered,
in order to be understood and approved
by every honest mind... (212).

(207)strong Funeral Sermon 26..

(208)Grove Defence of the Presbyteriang in
ligcellsnieg (posth.) 32.

(209 )Thoughts concerning .. Mature State 195.

(210) smory loc.citexxiii.

(211)ivid.x1vii.

(212 )ibid.xxv.
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Resson leads, inter alia, to a belief in a future
life (213), which Grove adds to or at any rate
emphagsises in the utilitarian ethical schenme
which he had learnt from Cumberland (1,4) under
Warren; Grove says that only belief in a future
life with rewards and punishments is sufficient
to induce human beings to behave virtuously (214).
Hig argument here is that God must therefore have
ensured that such a belief would arise in the
mind of nafural man even without fhe intervention
of revelation. Grove is rather fond of this

geme of deciding what reasons -God might give

for acting as he did (215), and displays an
emphasis on God's Wisdom at the expense of His
Will which is typically Platonist (216). He had
gone the whole hog in rejecting Calvinistic
determinism, and had developed arguments for human
freewill (217), "which is the foundation of all
moral worth® (218).

| It has been said that Grove was the

first to separate ethies from theology (219).
Butvthis statement must be qualified by observing,
first, that the separation was more formal than
fundamental; God is the Creator who has, for
Grove, arranged things so clearly thet we can
draw up a scheme of morsl science without consulting
Him about every detail. This is an entirely
different class of separateness from that which

Juture state, pessim.

(213)Thoughts concerning ..
(214)ibid.51-58, 70-72,
(215)Wigdom ig the Spring, pasgim,
(216)Griffiths 67..

(217 )Defence of the Liberty of the Will in
lliscellanies (posth.) 63 ff.

(218) Amory Loc.cit.lxiii.

(219 )McLachlan 7?3, citing Drummgond and Upton.
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puts ethics and theology'in two parallel and
unconnected compartments; It is true, however,
that Grove's position enables him tc expect a
substentisl agreement on ethicael matters with
those who differ widely from him in theology.
Buﬁ he was by no means thé first follower of
Calvin to propose such a2 measure of independence
for ethics, o similar point having been reached
over half a century earlier by two influential
men of diverse theological standpoints, smes (220),
and Grotius (221).

In political theory, Grove did not go
all the way with the contract-theorists, but
emphasized that civil power is a trust (not so
much from subjects ag) from God (222).

In the realm of biblical studies - which
he took over on the death of James in 1725 (223) -
Grove advanced from the "scripture without
comment® views of Warren (2,24) to a consideration
of gll sides of each controverted topiecs

He confined himself to no System in

Divinity, directing his pupils to the

best writers on the great principles and

evigdences of relifion, natural and re-

vealed; and with regard to the chief
controversieg which had djvided the
chrigtian world, recommending en impartial
exaringtion of the most valued treatises

on each side (223).

(220)Mosheim V 363.

(221)Griffiths 70. . .
(222)0rigin ... Divil Power in Migcellanies (posth.)42 £f.
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Grove disagreed slightly (but only slightly)
with the heretical Clarke's views on the deity
(224) end appreciafed the seme author's

excellent use .. of the Newtonian Philosophy

particularly the Law of Gravitation, to

demonstrate the continual Providence

and Fnergy of the Almighty (225).

It is a measure of the distance salready
moved from Calvinism by the Presbyterien Fund
managers in 1725 that Taunton was then nsmed as
one of their three chosen academies (3,7).

Darch had resigned in 1716, and

. Grove was obliged to renew and
incresse his acquaintance with Mathematics and
Netural Philosophy, in which he made as

| great proficiency as could be expected;

the vest extent of those subjects, snd

his other ingagements being considered (226)..
As indicated by the reference above to his
appreciation of Clarke, Grove's interest in
natural science was in it as aid to appreciation
of God. In this connectiocn he esteemed Clarke,

and yet more, .. the further improvements

made by Baxter® in this argument, in that

master-piece of metsphysical reasoning,

his Bnguiry into the Nature of the Soul (227).

It is said that Grove "was very fond

- of Latin and Greek claszics, as spare-~time
entertainment®, especially Horace,

(224) smory loc.cit.xxviii,
(225)ibid.xix.

(226)ibid.xxx.

(227)ibid.xix.

*Andrew, not ﬁlchard Baxter.
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for the delicacy of his sentiment énd
expression, his knowledge of human 1life,
end nice discernment of the decorum of
characters, and the ridicule of vics,
appearing peculiarly in his Satires and
Epistles. He was much conversant with
Cicero's philosophical works, esteeming
his Treatise of Laws to contain the solid
principles on which the unaltersble
excellence and obligation of morality is
founded, though not with the order end
exactness in which they have since been
ranged; his Offices he thought a fine
delineation of the beautiful form of
virtue; and his discourses on the Nature
of the Gods, and the Immortality of the
Soul. an unenswerable demonsiration of the
great necessity and adventage of the
christien revelation, against those who
would pretend, that when Christ appeared
t0 enlighten and reform the world, he
wags not wanted, and that unagsisted reason
was sufficient for this end ... Among
the Latin historians, Mr. Grove chiefly
admired Sallust and Tacitus; Sallust
for the strength and justness of his
characters, and the judicious arrangement
of his materials, and the solidity of
his reflections; and Tacitug for his
strong sense, penetration end consiseness,
which he much prefer'd to the diffuse,
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though rich and beautiful narration of

Livy. Zmong the Greek writers he was

greatly pleased with the easy and clear

reasonings and fine morality of Xenophon
and the sublime of Plato; the plain, but
strong reasoning and virtue of Epictetus;
and the unaffected nobleness of thought
and substantial worth of the Emperor

fntonine (228)..

Of Homer, Grove congidered the style
satisfactory, but the matter selected for treatment,
disgusting.

For beauty, variety and grandeur of

descriptions, as well as true sublime

in sentiments, he thought our countryman

Milton infinitely preferable; and tho' he

allow'd Homer the praise of a very great

genius, he thought the Iliad would no
more bear a comparison with Paredige Lost,
than the Pagen scheme of Theology with

the Christian (229).

In this paessage it is noticeable first
that the classical writers are no longer the
necessary objects of Renaissence eulogy, but
have become the subjects of seif&gatisfied eighteenth-
century criticiem; second that English literature
is brought in as naturally to be compared with,
and found superior to, the classical (elsewhere (230)
we learn that Grove was fond of Cowley); and
third that the prime motive for approaching the
classice is "spare~time entertainment®. On the

(228;Amory loc.cit.xi-xiii.
(229 )ibid.xi-xiii.
(230)ibid.xxxvi,
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second head Grove's position ig the same as that
of his fellow contributors to the Spectator (231).
On the third head it is necessary to add that
Grove seems to have impressed on his pupils
a considerably wider view of the classics than
as & source of gpare-time entertainment. The
standpoint of the Cambridge Platonists (2,17) is
more than suggested in the following lines on
Grove by a pupils ’
Give it[ﬁhe tender minq}to search the
philosophic thought
That Socrates exprest, or Plato wrotej
Give it attentive to each sacred line,
To learn the dictates of the voise divine;
Point where celestial knowledge may be found,
And pour a blaze of christian glory rounds
Lost in the sight, see human science fade,
Forgot what Socrates or Plato seid;.
Well did ye gild the dark and trembling
' ray,
Venish to air! ©behold the lamp of day (232).
To what extent these viewpoints were really those
of Grove, and to what extent they were those of
his biographer and successor, Amory, is difficult
to decide. In either cage, however, we have
insight into the outlook of a dissenting tutor.

(23D)cp. E.D. Jonesy, especielly on Spectator 285;
D. N. Smith. '

(232)N. Munckley On_the Death of Mr. Grove.
in Grove Posth.Works I lxxviii.
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Tauntons Amory.. '
_ If Grove had added to the Taunton modernism
thé fesults of his training by Rowe, and had_brought
in the influence of a scientific course under
Esmes, then Grove's successor énd nephew may be
regarded as having repeated the process. Amory's
education under Grove at Tsunton waes from 1717
to 1722 preceded by instruction in French - and
no doubt in French types of advanced thought (3,2) -
from a refugee pastor, Majendie of Exeter, and was
foiloweﬁ by a course under Eames (3,12) (233).
He almost immediately began tutorial work as
agsistant to his uncle, taking the classice and
philosophy (234). On Grove's death in 1738
Amory took over the whole tutorship single-handed.
As remarked above, it is impossible to decide to
what extent Amory's views differ from those of
Grove, since our knowledge of Amory is derived
from his biography of Grove. From the latter
it is evident that the nephew believed wholeheartedly
in his uncle, snd it may therefore be presumed
that he did not differ markedly from him in his
educationagl aims or methods. Amory believed in
free enquiry (as taught by Rowe) as the most
likely road to truth (235). He evidently approved
of Grove's idea of the relationship between resson
end revelation, but perhaps relied even more than
Grove would have done upon reason as the guide
for daily moralitys
The Serlpture prescribes general rules,
but leaves us to apply them; it neames

(233)Wilson Digsenting II 385-6. f |

(234)Bogue & Bennett III 276.
(235) mmory Loc.eit. xvi,xvii.
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| and demands the geveral virtues, and
points out some of the principal instances
in which we are to practise them; but
~ leaves us for exact and thorough knowledge
of them to the exercise of our own reason,
and a careful observation of our own
_ tempers, and of human life. (236).
The réle of revelation is indeed reduced, so
far as ethics is concerned: reason can reveal
to us much of the general framework, and reason
alone cen give us instruction as to detail.
Mmory's views on the teleological justification
for the study of natural science align themselves
with Grove's. OF Baxter's book, approved by
Grove (3,13), Amory writess.
& book which makes the attentive mind
clearly discern the pregsence of the -
Deity every where, snd demonstrates
that we cannot account for a single
motion without his constant influence
executing those laws of nature, which .
his infinite wisdom had established (237). |
Thus Amory had the customary use for L
natural science. But he was unusual smongst
tutors in being willing to engage in certain
types of intellectual. activity = "history, books
of travels, poetry, and other entertaining species
of composition® for the purpose of smusing him-
self (238). In this respect Amory is in contrast
to most tutors before and after him, who were
on the whole snxious to find some utilitariaen
justification - either on strictly occupational
(236) amory loc.cit.xxiv.

(23-7 )m_d_ox:LXo
(238)Wilson Disgenting II 392. 1
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lines, or on such grounds as mental trsining, |
or the bearing of a subject on theology - for
every intellectual activity. "

Amory continued his Academy until 1759
(239) and had for some time before that provided
his students with preaching engagements in local
villages (240). It would eppear that his one=-
msn Academy went a long way towards meeting the
educational requirements of the time, and it was
well esteemed by a later tutor (241). It is
interesting as the end-product of several moderm-
Bistic streams - Varren's self-interpreting
gscriptures and utilitarian ethics textbooks,
Gele's eclecticism leading to Rowe's>free
enquiry, Esmes' Royal Society science, with
pefhaps a double dash (vi& Gale end via Majendie)
of Huguenotisn.

§239)Bogue & Bennett III 276.
240)Murch 320.
(241)Kippis, guoted by McLachlen 74.
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Exeter: The Halletts.

A rivael institution to that of WVarren
end his successors existed at Exeter from about
1690 until 1720. Its tutor was the middle one
of three presbyterian ministers named Joseph
Hallett. Hallett senior (1628%-1689%) was ejected
and kept a conventicle at Exeter. His son
(1656-1722) was probably educated by his father
(242), and wrote sgeinst deism, maintaining a
point of view which belittled the role of human
reason in arriving at truth in general, and at
belief in immortality in particular. This brousht
him into collision with Grove (3,13) (243). The
theological textbook at the Academy was the
orthodox Pictet. :

A disruptive influence appeared, however,
in the person of the youngest Hallett (16917-1744).
He clandestinely introduced to his fellow pupils
the books of the unitarian ex-Angllean Baptist,
Whigton, and the less eccentric but no less
unorthodox Anglican Clarke (244). Thus the
spark was set to the inflemmable material which
had been gathering within the dissenting denominations
since the beginning of the Crispian controversy.
Mmongst other effects of the resulting conflagration
wes the eiosing‘of the Academy in 1720. Joseph
Hellett junior, who had been assistant tutor
for ten years, went on to make a name for himself

(242)DHB, RIurcb, 402, 416.
(243)Grove Some Thoughts,.ﬁuture State,5,

Preface, Title-page; Bogue & Bennett III 259.
(244)Murch 388.
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as Biblical commentator, using e profound knowledge
of oriental languages &s s basig for a seriés

of conjectural emendations of the massoretic

text of the 01ld Testement of which many have

since found documentary support (245). His
influence was transmitted not through his part

in his father's academy but through his critical
writings.

(245)Letter by T. Kenrick, 28/10/1785, in TUHS III 389;
licLachlan Unitarian lMovement 26-27.
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The _influence of Frankland end of Scotiand.
Turning now to the North of Englsand we

find a sucoe551on of tutors in lineal succegsion
to Pranklend (2, 4) end with repeated doses of
Scottish influence (3,2). They are the subject
of the next three sections (3,17; 3,18; 3,19),
after which enother line of descent from Frankleand
is traced.
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Manchester and Penriths Chorlton end Coninghem.
 John Choxlton (1666-1705) was a pupil
of Franklend (2,4) who had been assistant pastor
to Newcome at Manchester (2,8) from 1687, and
succeeded him at hisg death in 1685. 1In 1698
Chorlton declined an invitation to take over
Frankland®s Academy but started tutorial work
himself at Manchester and had ag his first pupils
some who had commenced their course with Frankland.
From 1699 Chorlton's Academy received financial
and other support from the Lancashire Provinecial
Meeting of Dissenting Ministers (246).

It was said that Chorlton had a "wonder-
fully clear head®, and he resembled his prede-
cessor in his outstanding elocutionary abilities (246):

his Judgment /seid his essistent and

successor, Coningham (247)/ comprehensive
and clear, his Zlocution admirable and
flowing; .. his Stile was instructive

and just, end his Imggeg very vivid and

shining .. He was well furnish'd with

useful Learninge.. .

With sll these virtues Chorlton combined a streak
of rational latitudism; he was %of moderate,
healing Principles”, (248), evinced

in publick ministrations, where sound,

well-guided Reason ran, as a constant
stream, through every of hig Performancessy:
Where Light and Warmth were justly
attempertd (249).

(246)Bogue & Bennett II 39-40; Toulmin 246,

Clegg Diarieg 22-23; DWL MS 9; DNB;
Gordon Freedom 236; Heywood Diarles II 16.

(247 ) Punersl Sermon on Chorlton iv.
(248)ibid. 28. (249)ibid.30.
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The lectures were in latin and use was made of
Chefham’s Library (250) - where the consultation
of heretical books helped the students to
| appreciate their tutor’'s breadth of view. 4an
early pupil writes that Chorlton
was admirably qualified for a Tutor as
well. as a Preacher. He read Lectures to
us in the forenoon in Philosophy and
Divinity and in the afternoon some of
us read in ye Publick Library. It was
there I firgt met with the works of
Episcopius, Socinus, Crellius &c. The
writings of Soecinus and his followers
made little impression on me, only I
could never after be entirely reconciled
tc the common docfrine of the Trinity,
but then began to incline to that scheme
which long after Dr. Clark espoused and
published, but I admired the clear and
strong reasoning of Episcopius /Dutch
Arminian leader/, and after that could
never well relish ye doctrines of rigid
Calvinism (251). '
Episcopius, the Dutch Arminian leader, was
sufficiently respectable to be & textbook at
both the BEnglish universities in 1685 (252),
but Socinus was a more radical influece. There
is, however, no suggestion that Chorlton was

(250)1McLachlan 116,
(251)Clegg (Kirke) 23.
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respongible for the choice of authors. Afterwards,
whilst btoarding with "Jos. Dawson, ye pious
Dissenting Minister in Rochdale™, the same pupil
nread over most of the works of St. Cyprian' (251);
presumably this implies that these, at any rate,

- of the patristic works had not been read under
Chorlton. ,

Under Franklaend, Chorlton had met Remus
end learned to take no one system for perpetual
guide (2,@). At Manchester he secms to have
continued in the seme direction. |
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John Coninghem.. | .
Chorlton's assistant from 1700 to 1705,
and successor for several years thereafter, was
John Coninghem, 1670-1716, Il A Bdinburgh, end who
had already (253, 254) mainteined at Peanrith,
gince 1696
a geminary for training up young men
in their acedemical studies, a2 work for
which he waswell qualified on account
of his extengive learning, and affable
disposition (254)..
During his time at Penrith Coningham had depended
upon the orthodox Doolittle (2,10) for supply
of books (255); Dbut he seemes to have appreciated
the latitude of Chorlton's views, as well as his
elocutionary abilities (256).

(253)Bogue & Bennett II 40; PCHS IIT 213; DNB.
(254)Wilson Disgenting III 133-5.
(265)Doolittle's Letter to Coninghem, 14/12/1699, MS.

(256)Coningham, JFuneral sermon for Chorlton, iv, 28-30.




3318 : . 205,
Uhitehaven and Bolton: Dixon and Barclay.
A pupil of Chorlton and Coningham (3,17) kept

an academy at Whitehaven from sbout 1708 until

1719 or later, when he end it removed to Bolton

and continued there until 1729. The tutor was

Thomas Dixon (1L650%-1729), who was assisted from

1709 to 1714 by dJoun Barclay, probably IlA Sdinburgh

1705, Barclay's particular province was mathematics.

Dixon was & remarkable men who gave informastion

on nonconformist history to two of its historiams,

Calemy and Evans, and at .Bolton combined the

offices not only 6f ninister and one-man tutor

but also of medical praotitioner. He had received

honorary M A from Bdinburgh in 1709, D in 1718,

end had published Therspeutica Sacra. Lecture

notes (using shorthand) by a pupil cover arithmetiec,

algebra, trigonometry, logsrithms, Globes and

astronomy, thogé for the lagst subject at least

being in Leatin, which may therefore be supposed

to have been the teaching medium. The writer of

these notes also made others, but perhaps after

leaving the academy, which show a knowledge of

Greek and Hebrew aand quote from the fathers as

well as from Bacon and Newton smongst scientific

philosophers, Chillingworth and Bishop Burnet

among moderate low churchmen, Owen, Locke, and

the Dutch Arminian Limboreh (257).

(257 )licLachlen 125-6, DNB.
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Kendzl: Rothersm. '
The next in the succession from Frankland
(with Scottish influence) through Chorlton and
Dixon was Caleb Rotheram (1694-1752), whose
academy at Kendal continued from 1733 until
1751 (258). Rotherem hed been educated under
Dixon (3,18) (259) and had later earned his
Edinburgh D D with a dissertation opposing a
view found in Locke and in the deist Tindeal,
"that the probability of facts depending on
humen testimony, must gradually lessen in proportion
to the distance of time when they happened, and
at last become entirely evanescent® (260).
Although thus ranged against the ultra-modernists,
Rothersm, in the words of one pupil,
was an impartiel lover of truth, /and/
incouraged the most free and unbounded
inguiry efter it, in every brench of
science (261).
In the words of another, he had as his aim for

his pupils
that they might be inspired with the
love of liberty and clearly understand
the genuine principles of Christianity,
and in order to this permitted, encouraged
and assisted them to think freely upon
every subject of natural and revealed

religion (262).

(258 )Mounfield 104-5; DNB.
(259 )Parker Appendix I. -
(260)Nicholson & Axon 306, guoting Monthly Rep.l1810, 219.
(261)Nicholson & Axon 325, guoting James Daye,
Punersl Sermon on Rotheram..
(262)Nicholson & Axon 315, guoting Lowthion,
Sermon ot the Ordination of C. Rotherem [junior]1756..
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Thus he earned the disappmoval of the not
entirely orthodox dJohn Barker, who wrote
‘ Rhotheram, in my opinion, is no proper
tutor ... his principles ... I do not
like (263).
The Presbyterian Mund approved of Rothersm and
departed in his favour from their previous
regtriction of aid to Carmarthen, PFindern and
Taunton (3,7). Their assistance to Rotheram
included grants for apparatus, which was described
as "extensive, and, for that time, well-constructed®
(264). Rothersm was

(263)Letter to Doddridge 5/6/1750, Humphreys V 158..

(264)McLachlan 190, guoting Monthly Rep. V 218;
Nicholson & Axon 320..
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a considerable scholar in many branches
of litefature. But he.chiefly excelled
in mathematics and natursl philosophy ..
He taught other branches of philosophy
and divinity with great success (265).

Thus he was an example of, and a contributor

to, eighteenth-century supremacy of the Horth

in matters sciéentific and mathematical (266).

Nevertheless, higher mathematics was an extra

to the curriculum, with an additional charge.

Thig was an interesting%arly exemple of the

tendeney t0 regard the academical curriculum

as an assemblage of independent parts, any of

which might be hooked on to the rest. Rotheram

was desling with students the msajority of whonm
were not designed for the ministry, and a number
of whom subsequently completed their education
at Scottish universities (267). Rotheram him=-
self was practically orthodox on the Trinity.

His free enquiry metho&s paved the way for the

conversion of several of his pupils in later

life to arianism, and under his son (who was a

pupil of the heterodox George Benson (Appendix C)

as well as of Rotheram senior) the Kendal con-

gregation became unitarian (268).

Rotheram's influence was exerted not only
through those of his pupils who became tutors
(265)McLachlan 190 guoting Benson Memoirs of Winder 33..
(266)Dobbg 77.

(267 )McLachlan 188-190.

(268)TCHS III 213, 227 (art.by Colligan);
Nicholson & Axon 315, . _
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but also through his generel contribution to

dissenting life in the Horth of Fnglend. He

wes a noted man, giving scilentific lectures in

llenchester (269) and enjoying slmost a monopoly

of ministerigl treining in Northwest Ingland.
Rotheranm was assisted for some time by

Richard Simpson, & pupil'of Doddridge and a Calvinist,

who continued the Academy for a few months after

Rotheram's retirement and death (270).

(269 )Nicholson & Axon 307.

(270)Nicholson & Axon 330; DNB.
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Attercliffe: dJollie.

"Having followed one line of descent from
Frankland through Chorliton and Dixon to Rotheranm
(3,175 3,18; 3,19) we return to consider enother
of Tronklend's pupils, Timothy Jollie (L659?~1714),
whose acedemy , “Christ's College", at Attercliffe
(Sheffield) continued from sbout 1690 until after
his death in 1714 (271). Jollie had been & pupil.
of Frankland from 1673 (272), was ordained in
1681 (273) and seemns to have founded his academy
as a continuation of Frankland's work at
Attercliffe when the latter tutor took his acadeny
thence to Rathmell (274). Although trained by
Frankland, dJollie was of an independent mind in
educational matters, and his activities had
several unusual - and on the whole not very
attractive - features. He

forbed /his pupils/ the Mathematicks,

as tending to scepticism & infidelity,

though many of them by stealth made a

congiderable progréss in that branch

of Literature (274)..

Mmong the latter was probably Nichqlas Saunderson,

whose | '
gtay at Attercliffe was not of long
duration, as the full bent of his mind

was by no means a leading subject of study

at Jollie's College. Saunderson ..t'

¥inally beceme Professor of lMathematics

in the University of Cambridge (275).
(271)Parker Appendix I; DNB 272.

(272)DWL MS €.,
(273)Bogue & Bennett II 20.

(274)DWL MS 31-33.
(275)Hester 31,
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- a pogition held despite his blindness. It is
tempting 1o speculate on the effect of Jollie's
mathematicophobia on Saunderson's career. Tould
he have progressed so far in the subject if he
had not had the satisfaction of feeling, in some
of his earlier studies, that he was exploring
“forbidden ground?

But it was not only in mathematics that
Jollie's course showed deficiencies. Secker
(afterwards Archbishop of Canterbury) is stated
(276) to have forgotten hig Greek and Latin under
Jollie, and have relearned them (together with
much else) at Gloucester (3,8). Of Secker's
time at Attercliffe it is further gaid that
there was no logic (277), end that

only the old philosophy of the schools

was taught there, and that neither ably

nor diligently (278)..

We may add to these defects the impecuniosity
of the pupils, who had therefore to earn whilst
under dJollie's cares:

Richd Woolhouse: Son to mr Anthony Voolhouse

of Dublin, who has greatly Suffered in

“the late troubles, has a numerous femily

the youth is euery way hopefull, these

young men are wth mr Jollie, is foroed

to teach a few petties to Supply Wim

in his Studies woh hinders his proficiency (279).

(276)Turberville XXIT.
(277 )Gibbons Watts 348.
(278)CHEL IX 393,
(279)Gordon Treecdom 133.
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* So far the picture of this academy is
unusually gloomy. Evidently there existed some

gt the time who had a higher opinion of Jollie's

suitgbility to oversee their‘sdns‘ education.

A nineteenth century comment’says ,
Timothy Jollie was a very superior man
both for learning and for goodness ..
his voice was music, and his elocution
faéoinating to the audience. His natursal
talents were extraordinary, and his
acguirements in theology and the branches
of knowledge. connected with it, such as
might be expected from a course of ardent
end persevering study. He shone also
as a tutor in the communication of knowledge,
end in the government of his scholars (280).

A commentator nearer his own time says that he was
e man of exeeilent spirit, of great
spirituality & sweetness of temper, the
order of his house was strict and regular
ee. But the defects in his Institution,
ags to Classicel learning, free Philosophy,
& the catholic Divinity were made amends
for, to those who were designed for the
Pulpit, by something those Pupils who
had any taste, took from him in his
public perfomances seeo (281).

And a former pupil (Grosvenor) wrote
There have been tutors of greater learning,
who have been capable of laying out a
greater compass of education; but, at

5280)Bogue & Bennett II 20.
281)DWL MS 31.
(282)guoted Hester 34~5..
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the same time, it must be acknowledged
that the relish for practical religion,
that de¥otional gpirit which was so
improved by his example, that sweetness
of temper and benevolent turn of mind
which a soul of asnything the same make,
ingensibly ocatches from such an exemple,
ere things not everywhere to be met'with,
and yet have such influence towards our
ugefulness and acceptance aé'ministers_
as canmot easily be suppliedﬂby ény other
qualities (282). '

Jollie has been mentioned at some length because

his pupils included Joun Jennings, a tutor whose

activities have not been found nearly so

vulnersble (3,21).

(282)guoted ky Hester 34-5.
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Jollie's successorg at Attercliffe..

After Jollie's death in 1714 his tutorial
work was continued to some extent by his successors
in the pastorate, John de la Rose (who had
assisted Jollie) end J. Wedsworth, in turn.

Under the latter, the academy became extinct
in or before 1744 (283).

(283 )CHEL X, chap XVI Appendix: Parker Appendix I; DNB.
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Kibworth: dJohn Jennings.

A short-lived scademy which achieved
feme as the elma mater of Philip Doddridge (4,2)
was that kept at Kibworth and Hineckley from
1715 until his death in 1723 by John dJennings,
himself a pupil of Jollie (3,20). A detailed
account of the four-years' course iz preserved

(284), and mey be summarised as followss
(number of lectures per week)

Pirgt Zyear:

Geometry & Algebra 3 Barrow's Buclidl II V
(2lgebraic proofs) with
reference to other commentators,
then Jennings' own course on
fundamental operations of
arithmetic and algebra, and
reduction of equations.
"Demonstration as well as
practical rules"..

Hebrew 2 Bythner's Greamar..

Geography 1 Gordon, reed in private,
and "the lecture was only
an examination of the account
we could give of the most
remarkeble passages®.

French 1 "learnt Boyer's Grammer, and
read the femiliar phrsases
and dislogues from French
into English, without re-
garding the pronunciation,
with which lir. Jennings was
not acquaeinted®.

Latin 1l "Select passages from Seutonius,
Tacitug, Seneca, Caesar, &c,
end especislly Cicero", read
end rendered %"into as elegent
English es we could"®.

Classical %xercises 1 Latin-English and Znglish-Latin,

passages from Jpectator and
Patler, serious and humordus.

(284)ggota iong in this summary of the courge are,
unless otherwise noted, from Doddrldge Letter

to_Thomas Szunders, Hov.1728, in Humphreys II 463 f££.
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Drama 1 Scenes, plots end summaries,
with Tatler references (285);
not mentioned by Doddridge as
part of curriculum, but he
reported in 1722 (286) "all
the pupils are doing Tsmerlene
oee Il wag advising our heroes
to borrow tin pudding-pans
for helmets; but they chose .
tinsel crowns as less odariferous
and more ornemental®.

Catechism - "lir, Jennings examined the
first class in the Assembly's
Larger Cetechism, in which
he gave us a historical account
of the belief of other parties
of Christians relating to the
gseveral articles which are
matters of controversy"®.

Seripture reading) - "The two first years of our
& translating ) course, we read the Scriptures
in the femily, from Hebrew, Greek,
or Prench into English", according
to a lectionary compiled by
Jennings, and which covered "the
New Testement end the most useful
parts of the 01d". "He expounded
gbout ten lessons in a week. These
. expositions were all extempore,

but very edifying.

©

Second ears
Geometry & Algebra 2 Buelid IITI IV VI.

Logic 2 "gkimmed over Burgersdicius in
. about six lectures® then followed
Jdenning$s' own course, which had
es besis & Letin rendering of
Locke (287), "with large references
to him and other c¢elebrated
authors®,

(285)McLachlan 140, guotin New College (London) HS.
(286)Letter to Whittingham, 17/4/1722, Humphreys I 113-4.

(287 )Gordon Addresses 207.




Civil History 1 Puffendorf's Introduction to
the History of Xurope with Crull's
continuation and his History of
Adsia, Africa and AMmerica. History
of #nglend. Dupin's Compendium..
Spenheim's Xlenchusg. King's
Constitution. 1reated as Geography
in Mrst gyear.

French 2 Telemachus, selection from
Bourdalean's sermons. In another
lettef (288) Doddridge enables
us to get a fuller idea of the
French studies: he considers
Racine the supreme dramatic poet,
recommends the Abp. of Cambray's
Reflections upon Eloguence, and
expresses a low opinion of French
gsermons, including those of
Bourdaleau dbut not of Cheminais
end Superville.

Latin Poets 1 Virgil, Horece, Terence - as
above; Lucretius, Juvenal, Plautus,
Lucan, &c, uging & translation.

Hebrew 1 Bythner's Lyra..

English exercises 1 *e were often set to transleate
Pillotson into Sprat's style,
end vice versa. At other times
we used to reduce arguments, which
were delivered in a loose, and
perhaps a confused, manner, into
a kind of algebraic form, by
which the weakmess ofmeny plausible
harangues would very evidently
appear at the firgt glence®.

Exercises of ) L Oral exercises; Bacon's essays,
reading & delivery) end pupils' comments on them.
~ ' "Reading the Bible, sermons, or
poems, purely to form ourselves
to 2 just accent end pronuncistion?.

Drema ~ 1 see above.
Seripture reading) see above..
& translating )

(288)to_Hughes, in Humphreys I 84, dated 1721, gnd in
Stedman, Letter X, dated 8/1/1722/3.
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Third ﬁxear:

Mechanics

Hydrostatiocs
Physicse.

Greek Poets

History of)
England )
Anatony

Use of Globes

Astronomy
Chronology

Disputations

Miscellanies

(289 )McLachlan 309-310.

2

217..

"lever, screw, wedge, pulley,
&C. .. drawn up by Iir. Jennings.

Abridgement of Eames' lectures.

LeClerc (omitting astronomy end
enatomy); "For illustrations,

we consulted Harris's Lexicon
Technicum, Neiuwentyt's Religious
Philosopher, Derham's Physico &
Astro-theology, Roholt, Verenius,
&e eeo many defects and mistakes
in Le Clerct.

Theocritus, Homer, Pindar (but
not Sophocles, nor %"any Greek
history, oratory, or philosophy").
Treated as the Latin in the first
é‘yearo

Browvne's two volumes.

English and modified version of
Bemes, with "the collatersl
essistance of Heiuwentyt, Keil,
Cheselden, and Brake'.

Jones® course (3,8).

Jennings' systen, printed emong
his lligcellanies.

"Our logical disputations were in
English, our thesis in Latin, and
neither .. in syllogistic form..."
Orations in Znglish (usuelly) or
Latin, as the pupil preferred.

The first volume as published by
Jdennings, ineluding: (289)
I.Psglm-ginger's Guide (with
musie), II.Oratory, IIIl.Buclid II
(1-X) & V, IV.Dialecti Petri Rami,
V.Romaences, VI.Ars Inventira
Raymundi Lullii, VII.Heraldry,
VIII.lletagphysics - contragion of
De Vries, IX.liechanica, X.Hydro-
statica (Bemes), XI.Physiognomis,
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Fourth & years
Pneunatology 2

Physics 1)
Miscellanies 1)

Jewish Antiquities 2

Drema 1)

Seripture reading etc)
Eifth Zyvesxs

Bthics 2 or 3

Critics 1

Pneumatological) 1
Disputation )

- .218.

XIl.Portifications, XIII.Archi-
tecture, XIV.Herbs, XV.Hypotheses

Malebranchiasomnia in Deo vidends,

XVI. 4stronomia. XVII.Chronology.

*drewn up by lir. Jennings, pretty

much in the seme method as our
logic. It contained an inquiry

into the existence and nature of
God, and into the nature, operations,
and imnmortality of the human soul,
on the principles of natural.

reason. There was a fine collection
of readings in the references on
almost every head.®

completing the courses of the
previous half year.

"an abridgement of lir. Jones's
notes on Godwya, with some very
curious and important additions?..

see first 4year..

"interwoven with pneumatology"
(290). References primeipally to
Grotius and Puffendorf; the course
seened to Doddridge to follow the
lines of Wollaston's Religion of
Nature Delineated.

"general observations relating

to the most noted versions and
editions of the Bible%. 4n
abridgement of Jones, on (290)

"such subjects as the antiquity

of the Hebrew languege, its points,
the Massora, Talmud, and Cabbala,
the Septuagint, and other versions®.

References to Prideamx, Buxtorf, &c.

see under third 4year.

(290)Letters from Doddridge at Kibworth, to Clark 13/12/1721,
and 1o John Nettletom 1721, in Humphreys I 41 & 43-44.
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Classics (not mentioned by Doddridge to Saunders (290)
"lately read Horace and Terence,
with Dacier's notes"; Greek:=-
Zengphon, EBpictetus, Isocrates
and Lucian.

Drama o 1 sgee first 4year.
Sixth oyears
Divinity 3 "Mr. Jennings (291) encourages the

greatest freedom of enquiry, and
always inculcates it as a law,
-that the scripiures are the only
genuine stendard of faith".

"in our written lectures an
admirable collection of texts upon
almost every head" (284)

"He furnishes us with all kinds of
authors upon every subject, without
advising us to skip over heretical
passages for fear of infection™(292).
The references did not, however,
lead the pupils to acquaintance
with the standard orthodox liedulla
Margkii, which Doddridge said

later (293) he knew to be in good
repute, but had not seen..

Christian ) 1 Sir Peter King's Constitution
Antiquities) of the Primitive Church with the

Origingl Draunght in answer;
Bignham's Origines Ecclesiasticae

and Suicer's Thesaurus for
reference, and %"those few fathers

that we have' (294).

Miscellanies 1 Completing volume I, see Third
Y
syeal.
Critics 1 Continuing Mifth 5year's course.
Dremea 1 As in previous %year.
Homily 1 "confined to subjects of natural.

religion ... most of our citations'
being taken from the ancient poets
and philosophers”. :

(284)10c.cit., fiPst Zyear.

(291)Letter Doddridge 1o Clark /9/1722,in Humphreys I 155.
(292)%0 his “brother"27727l?23 Humphreys I 198.

(293 )t0 _Mason, 11./5/1724, Humphreys I 379.

(294)to0 Clark 1721, Humphreys I 67-69.
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Seventh Zyears
Divinity 3 (Continued from Sixth Jyear.

"Since Whitsuntide .. the pre-
existence and divinity of Christ;.
the Trinity; .the nature of Angels;
the Adsmatic covenant; the impu-
tation of the sin of our first
parents; the gatisfaction maede
by Christ; and the abolition of
the llosaic Law® (291).

Ecclesiasticel ) 1 Dupin's Qompendium; consult

History & Anc't.) Spanheim\ Le Clerk, snd Dupin's
Phil. ) Bibliotheque (295). Philosophy
principzally from Stanly and Bacon
(296).
Theologioel 1) BDoddridge prepared two theses and
Digputation ) four sermons in four months (296).
Sermons '
Eighth %tyears
Divinity 1 Completing the course of a year
. o, ‘ &nd 8 h&lfo
. Higtory of = ) 1 Second volume: "a brief historical
Controversies) - account of the ancient philosophy,

the art of preaching, and pastoral
care, on which heads [Ir. Jennings
gave us very excellent advice,
with some valuable hints on the
head of nonconformity". TFlsewhere
(297) Doddridge referred to this
lecture as "morals".

Theological ) 1 = i this and the
Disputation) previous 4year (298), "either at
home or abroad®, with an examination
Preaching  practice: at the beginning by a committee of

neighbouring ministers..

(295)to_his sister 30/7/1722, Humphreys I l4l-2.
(296)%0 Clerk 1/12/1722, Humphreys I 173-4.

(297 )Letter o Clark 27/2/1723, Humphreys I 213-4.
(298)another, /9/1722, Humphreys I 154.
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Doddridge also refers to other books
read under Jennings: with general epproval, to
Patrick on the 0ld Testement, Lowth on Isdish and
Jeremiah, Burnet's Pastoral Care, Tillotson,
Barrow end Scott for practicel divinitj;‘the ,
works of Witsius, Piggott's Sermons, Locke's p
Conduct and FEssay,snd Langiue' Iledicina lentis;
and with reservations to Burnet'slﬁheory, Shaftesbury,
and the "too mysterious" practical divinity of
Goodwin and Owen (299). These and the works
mentioned in the syllabusg emply Jjustify Doddridge's
statement of the catholicity of Jenning's

references. '

An outstandingly unusual item in Jenning's
course ig Raymond Lull (in the third half-year,
above). Iull has been described as “"an outstending
active-contemplative, a typical Pranciscan® (300).
His Tree of Science 1226 includes a collection of
preaching illustrations, many of them bordering
on the fantastic (301). Jennings' use of Lull
represents an excursion far beyond the usual
field of curriculum of the academies, and it would
be interesting to know what directed his attention
to this thirteenth century Catalan.

(299 )Doddridge's Letterssto Clark,3/1/1721 (Humphreys I 35),
13/12/1721 (X 41), 1721 (I 67); ito Hettleton 1721
(I 44);: to Hughes 1722 (I 122); end to Seunders
/11/1728 (II 464).

(300)Peers 114..

(301)Peers 75.

o
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Latin was relegated to second place in
gome respects - for instance in the Third 4year,
where it appears as the less popular alternative
for Orationsg, and the~Di§putations are entirely
in English. Nevertheless Jennings was nota tutor
who abolished Latin. The notes of Bames and Jones
which he usged were certainly in Latin, and he
took the trouble to compile a'logic coursge in
Latin based on the‘English of Locke. His lecture
notes on Arithmetic and most of his lMiscellanies
textbook are in Latin (302). The textbooks listed
include many in Latin. The entrance examinsation
which Jennings conducted (303) was on the pro-
spective phpils‘ gchool-learning, which would
involve a mgjor glice of Latin. The pupils when
admitted "were obliged to telk Latin within
gome certain bounds of time end place® (303).

Thus although it has been remarked that "There

is no evidence .. that Latin was adopted as the
common speech of the Aoédemy” (304), it is never-
thelegs emply evident that it still occupied an
important position in the academical system.

The presence of music in the form of
psalm-singing in the Third 4year, and as a
"congtant part of our morning and evening worship?
(303) is noteble. '

One cannot help being gstruck by the
fact that here we have e tutor, Frankland's

(302)McLachlan 293, 309.

(303)Doddridge’'s Letter to Saunders, /11/1728, -
Humphreys II 471-3.

(304)Mcliachlan 144,
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pupil's pupil, who shows in his method of giving
his pupils both sides of a quesfion, and perhsps
in one'or two details of his list of textbooks,

a very understandable dqyelapment of Trankland's
educational outlook (2,4). Perhaps there may

also be seen in Jenning's interest in Tnglish
literature (shown in the choice of passages for
the Mirst 4year's classicel exercises as well

as in the Drama) en effect cof the influence of
Frankland's daughters. Moreover, Jdennings'
eddiction to mathematical forms of statement s

in accordance with the standard practice of
Cartesians, and he summarizes the Cartesien Malebranche
in hig Miscellanies; Descartes and his followers
were prominent in Prankland's course. These
apparent connectiong are, however, quite dis-
cordant with Jollie's reputed traditiomalism (3,20).
Is the answer that Jollie's Academy was in
asctuality far less behind the times than its
reporters have represented; or, alternatively,
did Jennings derive his methods and outlook from
Jones (3,8) and %ames (3,12) - with whom he was
in sufficiently close contact to uée their lecture
notes - and, perhaps, from his own faiher, an
ejected minister who has been named (305) as
originator of the'educational idea which was
actualized at Kibworth?

(305)G. Brownen, in TCHS I 288, 296.
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Dudley and Newbury = Southwell.

An academy which may be regarded as the
lineal successor of the unconventional. one at
Sheriffhales (2,30) was that kept at Newbury from
¢ 1691 to 1695 by dJohn Southwell (1662-95); he
had acted as assistant to Woodhouse at Sheriffhales
and hed "continued to. teach a few pupils® after
his death (806). By the time of his ministerial
removal from Kidderminster to Dudley in 1689
he hed an acedemy with him, which went on to
Newbury about two years later. In 2 letter to
Baxter dated 24/6/1691, Southwell says

I do not keep many pupils, not sbove

twelve or fifteen of &all sorts /presumebly

i.e. minigterial and lay/, end find it

g great work to take care of them as they

ought to be, for I do not love to send

eny from me before they are considerable

scholars. ,

Southwell's curriculum included Hebrew end French
as well as philosophy end divinity, and was
presumably modelled upon that of Woodhouse (307).

(306)DWL S 2.
(307)TUHS IX 110-112 grt. by McLachlan, referring to
Minutes of Pregbyterien Fund and to Calemy Life I 350,
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Coventry and Hoxton Squares Oldfield, Tong,

Spademen, Lorimer and Cappel..
Joshua 0ldfield (1656-1729), who succeeded

 in sbout 1693 to the Coventry Academy (Appendix c),
‘had an exceptionglly varied preparation for his
educational work. It hes been steted that he was
at Lincoln College, Oxford, but this is apparently
en error Aue to his having "studied philosophy" in
the city of Lincoln under one of the Reyners (2,12).
He wae possibly also @ pupil of Shuttlewood (Appendix C)
at Sulby (308). Being unwilling to subscribe (which
he would have had to do on matriculation at Oxford)
he was able to matriculate snd to study at
Cembridge (Christ's College) but not to graduate.
Here he came under the influence of lLiore end
Cudworth (2,17) (309). Leater as dissenting
pastor at Oxford, or perhaps in London, Oldfiecld
became acquainted with Locke at a time when the
latter was working on his Pauline commentaries (310).
The population of Coventry at the end
of the seventeenth century included numerous
nutually smieble dissenters (311)., 0Oldfield's
co~-pastor and assistant tutor was Willigm Yong
(1662~1726/7), "Franklend's most distinguished
gtudent® (2,5) (312), and elso former pupil of
the educational pioneer;Wbodhouse at Sheriffhales
(313). He had declined an invitation to succeed to

(308)Gordon Preedom 322; licLachlan 9,14; DUB;
Whiting 462; Wilson Disgenting IV 160-13:
Jeremy 34; Toulmin 591. .

(309DNB; Toulmin 591.

(310)wilson Digsenting IV 160-1; DNB; Jeremy 103.

(311) Piennes 113..

(312)Gordon in DNB.

(513)TQHS III 394; Bogue & Bennett III 44l1-4,
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Pranklend's tutorship (314) and had been co-
pastor and probably co-tutor with Shewell at
Coventry (Appendix C) after the deaths of Grew
end Bryan in 1689. Before this he had been a
neighbour and friend of Philip Henry (2,6) (312)
- Thus Tong was, like Oldfield, a carrier of ‘
severgl different strains of influence. It is
said that his forte was preaching (312), and
he was particularly interested in history, nationel
and dissenting, and its usual concomitant in the
nonconformist mind, the British Constitution (315).
Thus the Covenitry Academy was in the hands of two
men capable of bringing to their tutorial work
- & congiderable range of experience and interests.
In 1699 the Academy end its tutors removed
from Coventry to Southwark and then to Hoxton
Square. Here the cosmopolitan character of the
institution wes enhanced by the addition of two
tutors, John Spademan and Williem Lorimer.
Spademan was not only A Centab (Magdalene College)
but also had been fortunste to be able to spend the
period of difficulty for English dissenters in
exile in Holland, where he was pastor of the
Inglish Church at Amsterdam,'and also pursued
"a course of gtudies.on the subjects belonging
to the charecter and pursuits of a divine“(316).
At Hoxton Square he taught oriental languages and
their applicgtion to Biblical questions..
He wes well.skiiled in philosophy and
history; thoroughly versed in controversial

(314)Clesg Diary.22.
(315)Jereny 33. .
(318)Bogue & Bennett IY 31-2.
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theoclogys; and for an accurate knowledge

0?7 the learned languages, especially the

originals of the sacred scriptures, he

had few equals ... His moderation as to
other denominations of Chrigtians was

exemplary (316). ,
Sprademan knew French, Dutch, Italian snd some
Spanish - and unusual variety of modern languages
at that date (317).

Lorimer was also an outstanding man,
educated at Marischal College, Aberdeen, episcopally
ordained in 1664 but later joining the noncone
formists, He, like Tong, declined an invitation
to succeed Prankland (2,5). In 1695 he refrained
from taking up the Professorship of Theology at
‘the University of St. Andrews because of plague
there (318). He was proud of his orthodoxy and
tranglated from French and compiled original
works degigned to prove the divine authorship
of the Pentateuch.. HNevertheless in the Crispian
controversy of the laest years of the seventcenth
century he was active on the side of Dr., Willianms
end lower calvinism (319).

On the death of Spademan in 1708 his place
was taken - again with the introduction of a
noteble #&nfluence not previously represented at
Hoxton Square -~ by James Cappel, refugee from
Prance, where he had held until the Revocation
of the Edict of Nentes the chair of Hebrew at

(316)Bogue & Bennett II 31-2.
(317 ) Jeremy 103.
(318)Bogue & Bennett III 2803 Calamy Continuation 965-8;

Clegg Diary 223 dJeremy 97.
(319)Bogue & Bennett I 406; Jeremy 95..
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the Protestant Academy at Saumur. At Hoxton
. Square he
long continued to teach the Oriental
Lenguages and their critical spplication
to thg study of the Scriptures. HNany
of the ablest minigters of the next
generation, churchmen as well as dissenters,
studied under Hr. Capell (320).
The teaching of Hebrew by foreigners (or sometimes
foreigﬁstrained Englishmen) was slmost a tradition
in ¥ngland during the sixteenth, seventeenth and
eighteenth centuries (321). Seumur (3,2) was -
noted as a centre of liberal protestant thought,
- which would fit Ceppel for partnership with
Lorimer. Oldfield had imbibed & tolerant out-
‘look from the Cambridge Pletonists (2,17), and
some of the "sweet reasonableness® of John Locke
(322), end éncouraged "free enquiry" by his pupils
(323). With the asddition of the remark that
Tong "wag an utter enemy of ell real persecution"
and in favour of "Pu1l liberty of conscience® (324)
we obtain a picture of en academy:in which a
freedom of the atmosphere combined with a diversity
of baeckground of the tutofs to. produce an insti-
tution which must have been the reverse of narrow
in every respect..

(320)watson Refugees 3235 quotetion from Smiles
Huguenots. - .
(321)Wordsworth Scholee 165-6; Watson Refugees 20-26.

(322)Colligen 39..
(323)Jeremy 104..
(324)Nicholson & Axon 556.
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Prom the above investigation of the five
tutors it may alsc be deduced that the Academy
included in its curriculum & considerable breadth
of linguistic end scriptural studies. UWe heve
no account of these studies as such, but we have
e remarksble work by 0ldfield himself, published
in 1707 whilst he was at Hoxton Square, end
entitled "An Wesay towards the Improvement of
Reason® In it he outlined a complete scheme
of education, first defining his aims thuss

This New Bssay is .. for the farther

Improvement of Logic, and of our Reason

by it, that they mey better enswer the

_‘varioﬁs Purposes they ought to serve,
whether in respect of Learning, or for

the conduct of Life. 1In order to which,

I shall here endeavour to open, fix, end

sharpen the [7ind by a fit Zngagement

and proper Txercise of Tho't, whilet I

em labouring to furnisgh it with a competent

Stoclk of the more comprehensive leading

Notices, and to put it in a sure and

nearer way of pursuing what is requisite,

and of using what we have, in a prudent

llenner, and to the best Advantage (325).
This statement of the general oim and plan of
the work, in which Learning is regarded as the
meang of "improving Reason® as well as the material
on which Reason has to work, is notably reminiscent
of the outlook of the Reyners (2,12). dJohn Reyner
‘in fact did describe Learning as "the improvement
end accomplishment of Reagon" (326). .

(325)Improvement, Introduction s.2.
(326)Humane Leerning, #pistle.
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It seems that 0ldfield was suggesting
a scheme which might be used privately by persons
or groups of persons; but he revealed his
educational philosophy as well as giving reasons
for the study of various subjects. On the former
head, he classified the subjects of knowledge
into Things, Worde and Notions, and said (as
becomes an acqueaintence of-Locke who could also
cite "@omenius"™ with approval (2,20) (327))
"Wature seems commonly to lead llen to begin at
the first of these (328). But there was a touch
of Cartesianism inthe remark that

We were not Conscious that our llinds

began to Work, till they were excited,

whether by Supernstural Touches upon them;

or by the inward feeling we had of Pain

or Plegsure, springing within; or the

NHotices drawn by sensible Perception from

without (329)s
end more than g touch in "The first thing of which
we ere aware is our own awareness®(330). BHe
modified his =acceptance of the absence of innate
ideas thuss

yet it must be granted, that we were

born with the Watural Faculty, whereby

we actually discern the agreement or

disagreement of some Notions, so soon

as we have the Notions themsdlves (331).
He hoped that his methods would "produce the ..

(327 ) Improvement, Inmtroduction s.13.
(328)ibid.§,ll.

(329)op.cit.I i g.2.

(330)ibid. 9.3.

(331)ivid. 8.13.
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Hebit of using our Reason in a better way, and
to better purpose", even more successfully than
this wag done by "the lMathematicks, kiechanicks,
Law, or even the common Logicks, which yet may
ell be of Service to render the liind more Attentive,
Accurate, and Acute” (332). In the Pfield of
Kthics 0ldfield, as a digciple of llore and of
the Reyenrs (2,17; 2,12), gave conscience rather
than any biblical or other external authority
the decisive part in determining the relative
importance of matters which may compete for the
attention of the intellect (333). On the other
hand, he defined the motive of virtue, in accordsence
with his rejection of high calvinism, as the
seeking of God's favour (334). This must have
made Edward Reyner turn in his grave (355).

The curriculum of 0ldfield's book exhibits
a thoroughly broad course with several outstanding
features. IHe provided s full textbook of logic
(336) and emphasized that a proof may be sound
although "not egreeable to the Rules allow'd in
the Schools ... (or) to the lleasures coﬁmonly
prescrib’d in Logiec® (337). He included modern
geography, history, chronology, laws (including
international and commercisl), and current affairs,
some astronomy and navigation, and mathematics

(332)op.cit. Introduction .18,
(333 )op.cit. IT ix.
(334)op.cit. I iv, II ix.
(336)cp. Whether Grace 305.
(336) Improvement III.

(337 )ibid.s.1.
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covering gpproximately the syllabus of the Ordinary
" standard of the General Certificate in Education,
except for the omigsion of graphs'(ssa); Together
with these subjects, 0l1dfield's course included -
agein following Locke (339) - a thorough study

of Bngligh (340). The principles of religion
should be taught young (341). Detailed advice

waé provided on the construction of discourses,
(342), snd o warning given against meddling with
astrology (343).

Under . the head of vocational education,
0ldfield advised the study of Civil Law (presumably
Romen) "to prepare the way for our own"; Hebrew,
New Testament Greek and Bthicks he mentioned for
divinity students (344).

' Like the Reyners Oldfield did not mention
the study of the Classies. In Oldfield's case,
however, hig aim of providing for the plain man
may well have been the reason. A,mﬁch more notable
omission is that of any systematic naturel science.
Thig is 8ll the more remarkable in that it is
stated that Oldfield's |

skilllin mathematical learning enabled

him to project several things for the

public benefit, which met with the appro-

bation of the great Sir Isaac Newton (345).

(338)op.citeI iv,v; IIY xiii 5.205 III xxvi s.4.
(339 )Thoughts 5.189. -
(340 )Improvement II iijI%v, xv.

(341)op.cit. III xxvi 4., .

(342)op.cit. ITT xxixz, xxxi.

(343)ope.cit. IIT xxvi g.23.

(344)TIT xxvi £.8.

(345)Wilson Digsenting .. IV 164.
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BHe did recommend "liathemgtical Watural Pnilosophy
with Bxperiments" for medicos (346).

| This on the whole very up ito date scheme
of education is no doubt that which Oldfield and
hig colleagves attempted to sctualige at Coventry
and Hoxton Square. The influence of Oldfield's

book was considerable (4,2).

(346) Improvement IIlxxvi g.8.
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Coneluding remarks.

' The academies of this chapter exhibit

in many cases some development of the curriculum
from those of chapter 2; cases of more radical
recasting of the curriculum are reserved for
Chapter 4. Anongest the more notable features
0f Chapter 3 academies may be mentioned the
following.

The dominant philosophy moved rapidly -
partly under foreign influence - away from the
Aristotelianism of Jollie (3,20) through the
eclectic book-liet of Ker (3,3) and the Cartesienism
of such tutors as Rowe (3,10) to the Newtonianiem
of Grove (313) and others. Simulténeously the
ethical gtandpoint shifted from the transcen-
dentalism of Chauncy (3,12) to the rationalism
of Latham (3,7), fmory (3,14) and Jennings (3,21)
or the intermediate position of 0ldfield (3,23).
Such exaltetion of human reason contvinued to have
its entagonists in tutors like Davisson (31l).
Another side to the philosophical development
was the attitude to the scriptures; some tutors
(Benion, 3,5; Lathem, 3,7; Jones, 3,8; Davisson
3,11) continued to deecry the use of commentaries,
but others tried to provide a view of both sides
of every interpretational point (Grove, 3,13;
Chorlton, 3,17), and thore was widespread stress
on freedom of enquiry in general (Ker; 3,3; Rowe
3,10; Chorlton end Coninghem 3,17; Owen, 3,4;
Jennings 3,113 Amory 3,14). All this was in line
with developments elsewhere. Newtonianiem steadily
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increased at Cambridse from 1707 (347) and rationelistic
theology wes well developed gmnongst the Cemdridge
Platonists during the seventeenth century (2,17).

Some of the ecademies made a considerable
feature of Hebrew and orientel studies. The
tutors in the front rank in this respect (Owen,
3,53 dones, 3,8; Aloxander 3,83 denailngs, 3,21}
do not seem to rave teken their cue from eny
obvious common £ources .

| Similerly the study of “rench appears
at several acedemies (Latham, 3,7; Jdennings, 3,21;
Southwell, 3,22) with no clue to my poesible
conmon motivation.

fusic continued to be of rare occurrcance,
but was taken seriously in two places (under
till, 3,73 Jennings, 3,21).

The disintegration of the curriculun,
which had commenced to oaly a very emall extent
in the first generation academies (Chapter 2),
began to gather momentum. Dothersm regarded
higher mathematics as an optionsl extra to the
carriculun (3,19), and it become necessary to
Justify the study of natursl spience by reference
to its feleological epplications (Grove, 3,13;
Owen, 3,4j. ‘fhis beginning of specialigation
was peralleled end perhaps influenced by the
Pfoundetion of o diversity of chalvrs, pesriicularly
in the 3cots Universities (3,2), in the early years
oFf the eighteenth century (348).

(347 )vordsworth Scholaeéf.
(348)Kbrr 220=231.
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In the field of method some tutors seem
to have been pioneers in the discarding of the
gingle textbook as the basis of a course of
lectures and in the construction of their own
gyllabus (Benion, 3,5; Jennings, 3,2L; and in
Chapter 2, Prankland 2,5; Cradock, 2,18; and
Tallents 2,29). A

It is difficult to determine the exact
extent to which Latin continued to be the medium
of instruction. It is clear that it was so under
Owen and Chorlton (3,17), and to a substantial
extent under Ker (3,3), Owen (3,4), Rowe (3,10),
Bames (3,12 ), ¥leming (3,% ), Dixon (3,1%), and
Jdennings (3,21) - a sufficiently formidable list
to rule out any generalization as to its dis-
appeerance at this stage. On the other hand,
English was certainly used for instruction by
Ridgley (3,!2) and probably by Owen (3,4), its
litersture was studied under Grove (3,13) and
Jennings (3,21), and some attention was paid to
English elocution by Benion (3,5), Latham (3,7),
Davisson (3,11}, Jennings (3,21) and Oldfield
(3,23). The pupils of fmory (3,14) and Jennings
(3,21) had preaching practice during-their course.
Thug it would perhaps be gafe to say that the
trensition from Latin to IZnglish was in progress.
It may have owed a little to Scottish influence (3,2),
and perhaps to the pleas of educational dheorists
such ag Comeniug (2,20) or John Webster (349).

(349 ) Acodemiarum Bxsmen .. 1654 (lullinger III 457-9).
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These features of the academies were
the bagse from which some of the tutors of the
next dhapter started their excursions into the
realm of curriculum recoustruciion.



