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CHAPTER 7

Exploring Ways of Promoting
an Equality Discourse Using
Non-Text/Creative Approaches for
Learning in the Everyday Lives of
Adult Literacy Learners

Rob Mark

fhi‘ro‘duction

This chapter looks at the relationship between literacy, equaliry, and crea-
tivity and their relevapce to literacy practice. Drawing on the experience of
an action research project-on literacy and equality, it examines how these
concepts can be linked together to enable tutors and learners to understand
equality issues affecting their lives. The medium used to assist this learning
is non-text/creative methodologies. Findings indicate that tutors and learn-
ers were able to make use of a range of non-text methodologies to improve
their understanding of equality and the issues that arisc from the inequali-
ties affecting their lives. It also enabled students to develop their own knowl-
edge and skills and their literacies in different contexts.

Connecting Literacy, Equality, and Creativity

If one examines the concept of literacy and what it means to be literate,
many different understandings can be found. Popular usage of the term -
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extends from the simple notion of “the ability to read and write” to a hose
of ether ideas including the possession of complex multiliteracy skills such

as compurer, technical, information, media, visual, cultural, financial, eco+
nomic, emotional, and environmental skills. A glance at the literature shows -
that there is no single universally effective ot culturally appropriate way of -

teaching or defining literacy. Rather, definitions of literacy can be seen as a
function of social, cultural, and economic conditions. In addition, different
discourses may be dominant at different times and in different places.

Throughout the industrialized wotld, the problem of illiteracy has :

advanced to the top of the policy agenda, largely as a result of the

International Adult Literacyr.Suweyﬁ(IALS) {QFCID 1997). There has been. !

a radical rethink of the need to confront the issue of illiteracy in national

policies, which now recognize the importance of improving literacy for citix

sens who wish to actively participate in modern, industrial, democratic soci+*
eties. However, while there is almost complete acceptance that liceracy has
a profound impact on life chances around the world, there is somewhat less '

agreement on how adult literacy learning should develop.

Some writers have emphasized the need to move toward an understand-
ing of literacy that encourages critical thinking about the conditions adults
find themselves in. For example, Freire (2000), in Pedagogy of the oppressed,
exﬂphasized the need for “conscientization” of adult learners and merg
recently, new paradigm shifts have emphasized the need for local every-
day life experience to be included in our understanding of literacy needs

(Crowther, Hamilton, and Tect 2001). Despite atiempts of theorists and

practitionérs to locate literacy within broader sociocultural contexts, the
funetional view of literacy as a skill to be mastered still appears to have cur-
rency within poticy making, Within recent literacy policy documents, there

countries, policies refer to the sociocultural relationships that frame liter
acy, couched in werm$ of family, community, citizenship, and democracy,
but there ale fow references to the need to examine issues of equality, power
relations, and-identities.

Models of Literacy

Street (1984) identified two models that can assist with understanding lit-
eracy, which he referred to as the “autonomous” and “ideological” model.
Each of these models has developed discourses that generate very different
ways of thinking about literacy. The autonomous model postulates that liter-
aey is-a set of normative; unproblematic technical skills that are neutral and
detached from the social @ontext in which they are used. The “correct” skills

which it
other alteg
model,” 1

model,

learner
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extends from the simple notion of “the ability to read and write” to a hos
of other ideas including the possession of complex multiliteracy skills suc]
as computet, technical, information, media, visual, cultural, financial, ecy
nomic, emotional, and environmental skills. A glance at the literature show,
that there is no single universally effective or culturally appropriate way @
teaching or defining literacy. Rather, definitions of literacy can be seen as
function of socizl, cultural, and economic conditions. In addition, differer

discourses may be dominant at different times and in different places.

Throughout the industrialized world, the problem of illiteracy ha
advanced 1o the top of the policy agenda, largely as a resule of th
International Adule Literac-:y‘Survey (IALS) (OECD 1997). There has bee
a radical rethink of the need to confront the issue of illiteracy in natior
policies, which now recognize the importance of improving literacy for ¢
zens who wish to actively participate in modern, industrial, democratic so
eties. However, while there is almost complete acceptance that literacy his
a profound impact on life chances around the world, there is somewhat les
agreement on how adult literacy learning should develop.

Some writers have emphasized the need to move toward an understands
ing of literacy that encourages critical thinking about the condirions adult
find themselves in. For example, Freire (2000), in Pedagogy of the oppress
emphasized the peed for “conscientization” of adult learners and mote.
recently, new paradigm shifts have emphasized the need for local évery:
day life experience 1o be included in our understanding of literacy nees
{Crowther, Hamilton, and Tett 2001). Despite attempts of theotists at
practitioners t6 locate literacy within broader sociocultural contexts, tk
functional view of literacy as a skill to be mastered still appears to have cu
rency within policy making. Within recent literacy policy documents, t
is little evidence of literacy being considered as a critical practice. In mag
. countries, policies refer to the sociocultutal relationships that frame lite
acy, couched in terms of family, community, citizenship, and democrae
but there are few references to the need to examine issues of equality; pos
relations, and iderrities. '

Models of Literacy

Street (1984) identified two models that can assist with understandin
eracy, which he referred to as the “autonomous” and “ideclogical” modef:
Each of these models has developed discourses that generate very differes
ways of thinking about literacy. The autonomous model postulates that lie
acy is a set of normative, unproblematic technical skills that are neutral an
detached from the social ¢ontext in which they are used. The “correct” skit
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e defined or fixed (by a powetful group} and learning becomes focused
i 2 mechanical reproduction of correct skills learned in the classroom and
swhich it is assumed may be easily transferred to real life situations. The
sther alternative ideological model, sometimes called the “social practices
1odel,” recagnizes the sociocultural, diverse nature of literacy. With this
model, power to determine content and curriculum lies primarily with the
Jearner and the social and communicative practices with which individuals
ngage in their life-worlds rather than an edueational organization.
The development of this model to include a “critical approach” adds a
rther diménsion to an understanding of literacy by linking it to social and
olitical issues in society. Shor (1999, p. 15) notes:

Critical literacy...points to providing students not merely with func-
tional skills, but with the conceptual tools: necessary to critique and
engage society along with its inequalities ard frijustices.

Equality Perspectives and Lifélong Learning Policies

felong learning policies in Ireland, both North and South, have empha-
jzed the importance of literacy and basi¢ skills as part of lifelong learning
crategies, but with somewhat different emphasis. In Northern Ireland, the
elong learning strategy eniphasized:

the development of basic and key skills in the context of skills, knowledge
and understanding essential for employability and fulfillment.” (DEL
1999,p. 1) - SR , ,

1 contrast, the white paper on Adult Education in the Republic of Ireland
DES 2000, p. 26) emphasized the need for social cohesion and equity as well
the skills requirement of a-rapidly changing workforce in t]ilC emergence
f an inclusive civil society. The policy agenda is therefore significantly dif-
erent between the two pelitieal jurisdictions in Ireland-—Nerthern Ireland
and the Irish Republiesswith a particular focus on meeting the needs of the
onomy in the North and a greater emphasis on equality and social cohe-
jon agenda in the South (Lambe et al. 20006, p. 18).
Working within two.very different policy and practice frameworks inev-
isably posed many challenges for those working in-the LEIS (Literacy and
quality in Irish Seciety) project. However, the emesgence of a Peace and
‘Reconciliation process in: Jreland, not ted tw existingsfunding structures,
rovided a new opportutiey-to work with tutors and learners-on both sides
{ the Irish Border.
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A key objective of the LEIS project,! was to explore the links betwe
adult literacy and equality issues and to examine how non-text creat
learning methodologies might be used to enhance learners understanding
equality issues identified that have affected their lives. The project adopted:
social practices model of literacy development that acknowledged the soci
emotional, and linguistic contexts that give literacy learning meaning, a
thae ineludes a critical approach to literacy. The project held the view chat lig
eracy programs should be grounded in the everyday life situations of learn,
and sheuld embrace issues of equality and social justice. The project brough
together u range of people from the field of literacy practice with differs
types of expertise to promote dialogue about equality as an issue in ad
li Jearners” [ives.

te than one hundred tutors and learners were involved in the pr

jeet, which was funded by the European Union (EU} Program for Pea
and Reconciliation. Border Action (20006), the funding body for the proje
noted that the twin objectives of the EU Special Support Program are
promote the social inclusion of those who are at the margins of social an
economic life and to boost economic growth and advance social and ec

e regenerition, These aims provided a rationale for the project in b
jurisdictions: The LEIS project also provided an opportunity to work wi
tu nd learners in two different political jutisdictions on both side
the Irish border, sometimes with learners or rutors attendmg meetings
wotkshops together from hoth sides of the border.

C’dnnectrqg Fquality and Crealivity to Literacy Practices

Bakel, Lynch 2l ntillon (2004, p. 47) note that equality has a compl
titionsand, like literacy, is a complex issue to define, |
te that equality is a relationship of some kind'
> or-more regarding some aspect of their lives. T
the wiew that poor literacy skills can be views
prom of inequality and it acknowledged the cor
plexity of the task of 'lp.ing tutors and learners understand the concep
equality. .

The project set out té: devciop clearer links between a theoretical unde
standing of equalisys ractical approaches to including equality issui
through the developn f ereative and non-text methodelogies. Us
an equality framewotk developed by one of the project partners, the pr
i ich creative methodologies could create spact
igsues within adult literary practice (Bake

jeet examined way.
for the exploration of equali
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Lynch, and Cantillon 2004). The methodolegics were also intended to
empower tutoes and learners to engage with equality issues relevant to
their lives, in particular those arising from the experience of conflict in
Treland.

The theoretical model described by Baker, Lynch, and Cantillon (2004,
p. 34) is underpinned by the belief that there are clear pattérns in the strue-
ture and level of inequality experienced by individuals and groups. The
LEIS project focused on four interrelated dimensions of this equality frarne-
work as follows—respect and recognition; love, care, and solidarity; access
to resources; and power relations. These dimensions provided an opportu-
nity to look at the economic, pelitical, and cultural dimensions of inéquality
as well as at the affective or emotienal realm. The theoretical framework and
its connections with the methodological approaches are discussed in greater
detail in the projects Resource:Guide (hambe et al. 2006},

Using Non-Text/Creative Methodologies to
Explore Inequalities

Non-textfcreative methodologies can enable learners to develop an under-
standing of equality through involvement in a participatory process involv-
ing critical thinking and problem solving. Fegan (2003, p. 2) notes that
these methodologies can provide a sense of identity and purpose, which can
be used to promote greater equality; social justice, and mutual understand-
ing. He also notes they ean transform individuals, neighborhoods, commu-
nities, and regions. vt

Greene (1988, p. 12%).eldims the passivity and disinterest prevalent in
classrooms, particulatly in-the areas.of reading and writing, is a result of a
failure to educate for freedom. Instead, she argues that we should focus on
the rangé of humap intelligences, the multiple languages and symbol sys-
tems available for ordering expetience and making sense of the lived world.
Her theory provides a plusallstie view of intelligences and a holistic picture
of bow humans learn and: can-be taught, thus providing further justifica-
tion for the development ofnon-text approaches to adult literacy education.
Tisdell {2003) alse emphasizesthe need w take a more holistic view of edu-
cation, arguing for culturallyselevant approaches to adulteducation, which
outline the value of power of “symbol-making and symbol-manifesting
activities” and the importance of these cultural experiences through creative
activity. In a similar way, Mary Norton (2005) suggests the use of music
and visual arts in aduis literaey education to provide an alternative way to
engage learners.
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As the LEIS project unfolded, the need to explicitly emphasize the val
of the creative process within each person through access to multiple form

of education became clear. Egan (2004, p. 145) highlights:

Harnessing creativity is about building on the positive aspects of what i
there. It’s 2bout drawing on undiscovered skills. It’s like a search for golg
that, onge unearthed, leads to the most explosive release of creativity ang

exciternent.

The creative mechodologies used in the LEIS project were used as “codes
1o explore equality issues. Adulthood (and consequently adul education)
perceived as a more serious and profound activity than early learning, as
as a consequence many adults have temporarily lost much of their capac
to play. This was apparent in some of the responses from tutors and learnet
to play aspects of the methodologics. The tutors who piloted the method
stressed the value of preparing their students before engaging them in meth
ods that were outside the norm, and to give choice for participation.

The following ase some examples of how the methodologies were used ix

the LEIS Project.

Image Theater

The use of image theater in literacy practice is based around the work o

the Brazilian Theatre Director Augusto Boal (1993) who founded the the

arer of the op_presséd,_iater _used in radical popular education movements
(Schutzman and Cohen-Cruz 2002). Image theater can help students artics

ulare their.own experiences of specific inequalities including situations of
conflict whether in the elassroom or local community. No ideas need b
censored no matter how outrageous or impractical. People who have dire
experience. of political oppression tend to find it relatively easy to think o
images and to.make images out of conflict. The spontancous nature of the
improvised.image means that they don’t have to be perfect. In the LEIS pro-
ject, the tutors fornd-this method challenging and exciting and considered it
to be a useful tool for literacy work especially when exploring issues around
literacy, fears, anxietiesyshame, and achievements.

Visual Arts

Visual arts methodelogies ean include a range of activities such as three
dimensional sculpturing and collage. It encourages the learner to play and

be creative innovatively without expectations of how things are supposed

B o T .

LR
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o be. It enables participants to move into different ways of thinking and
doing. They enable ideas and feelings, not always easily accessible to be
cxpressed, enabling issues to be explored apd new ideas related in ways that
are not easily accessible through dialogue alone. The artifacts produced can
be used to engage in discussion, which begins a process of exploring and
working with equality issues through congrete and metaphorical ways. It
offers an opportunity to deepen the individuals’ understanding of one’s own
and others perceptions and to become aware of similarities and differences
that in turn helps build more positive relationships and respect amongst the
people involved. ‘ :

Through the visual arts, participants-ctéated- conorete artifacts (includ-
ing sculptures and collages) thar representied and commmunjeared experiences
and issues. The artifacts serve as tools to reflect upon and describe the learn-
ers’ experiences in a way not always aceessible through werds and thinking.
One example of how the visual aris contributed to explore equality issues in
learners’ lives was through the learner creating a sculpture—in this case one
of a judge, and using it to discuss feelings of intimidation for someone with
low literacy skills in a court of law. These feelings were exacerbated by a legal
language and “costumes” or the dress of solicitors. In the focus group, he was
able to use the sculpture to articulate his expetience of inequalities.

Storytelling

Storytelling is simply the art-of telliirg stories that have been stored in the
storytellet’s mind. Tt can inelude folk cales, myths, fables, personal and com-
munity oral histoties, and the like. Hardy (1974, p. 13) noted the qualities
that fictional narratives play us a major role in our sleeping and waking
activities: .

We dream in martativess daydream in narrative, remember, anticipate,
hope, despair, believe, .doubt, plah, revise, criticize, construct, gossip,
learn, hate and love by tatrrative. In order to live, we make up stories
about others and ourselves about the personal as well as the social past
and future. In the saneway every person is a storyteller and ence they
realize this, their vonfitence and skills in storyrelling can improve.

Bruner (1986) recognized that narrative plays an important role in the
individual, developing “meta-cognition” or the ability t6 think about
thinking. It is something thitcan be developed, nurtured, encouraged,
and actively learned. It arises out of the sociociltural context in which
each individual exists, and this sociocultural costext is understood and
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expressed through stories. It can raise self-confidence and self-esteern and
creates a knowledge and awareness of narratives in life, the world, and fic-
tion. Stories can maintain and develop literaey skills through using them
meaningfylly in learnees’ lives. Both self-confidence and selfesteem are
perhaps building blocks that contribute to understanding the meaning
of equality in the lives of learners. It can also contribute to conflict res-
olutien by allowing individuals to have their stories heard. Through lis-
tening to the stories of others, they can learn that their own stories are
sitaplycene of many and it can enable them to act out alternative ends
ings and come up with practical ways of finding solutjons to problems;

also-help develop speaking and listening skills, vital components
ofwayreconeiliation process. A comment by one of the tutors indicates
theimpartance and value of storytelling in promoting literacy skills and

solution:

- 1 began storytelling sessions with my learners by telling my own story.

.- My learners were interested in my story and began to c'ontribute their

own. ] noticed they became more involved with an increase in concentra-
-tioh gnd willingness to opén up.

Engaging Tutors and Learners through
a Participatory Approach

Te find. gur hew equality dssues might be better understood in the lives
of leaimers, thie LEIS. project piloted five non-text/creative methods with
growps of.litdreey ledrhers and tutors: The non-text/creative methods were
image. thieater storytelling, visual arts, drama, and music (the use of a gam-
clan, which is 2 musieal instrument from South East Asia and which devel-
ops skills through equality relationships). A participatory approach, where
tutors and learhéts engage as equal partners was used. Through stakeholder
dialogue, the projegt diseussed equality issues seen as important to both
tutors and learfigrs. oo

In che initial phase; both focus and pilot groups consisting of adult lit-
eracy learners and tu from vatious community organizations, explored
issues of equalicy equality in learners and tutors’ lives. The focus
groups included one hindred tutors and learners and looked at what moti-
vated -adults to learn-absout inequalities, what kind of issues they want to
know about, and what would be the best ways of involving adults in this
kind of learning. Nonstext sreative methodologies (the use of collage, image
theater, storytelling, anid, populas cheater) were also piloted and provided
information on how effe¢tive tutors and learners considered these methods
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to be. These learning methodologies were piloted alongside the equality
framework {Baker, Lynch, and Cantillon 2004).

A series of short courses for litetacy tutors were also organized around
the themes of the project. The courses brought tutors and creative learning
methodologists together to work in dialogue with each other, reflecting on
various dimensions of equality through a range of activities and examining
ways in which learners could be engaged in equality issues. This included
a discussion about the links between equality, creativity, and literacy using
the equality {ramework. o

For tutors it was important to have an understanding of how inequali-
ties adversely impacted individieal lives and to know how to use models
and tools to explore equality issues with fearners. One hundred and twenty-
five people attended the courses, which were organized in seven different
locations across Northern Ireland and: the Irish Republic. The program
included seven continuing professional development courses, each lasting
ten hours, and further five cougses, where training was part of an initial
and ongoing professional development course for adult literacy tutors and
managers. Some of the courses included community activists and literacy
volunteer tutors lacking formal education and training, Most of the courses
were offered as accredited courses and approximately 107 individuals were
awarded accreditation, The focus groups and seminars emphasized the need
for support materials and resoutces for tutors and leatnets. A resource guide
that inchuded a rationale and project aims and discussion of the theories and
methodologies employed with practical examples of how to use them was
prepared alongside the research. pracess (Lambe et al. 2006).

Learning from an Intracuftural Research Process

The responses from learners showed that many had learned new skills in -
communicating and felgmnore confident ralking about the issues affecting
their lives. Comments showed. that adults with low levels of reading or writ-
ing literacy were able - participate in learning, thus contributing to
the broader goals ofsoc usion.and citizenship in lifelong learning,
Tutors who used thegre: tm_élca.ming methodologies in their practices spoke
about the fullness and.migaping evident in the level of engagement of learners.
Aswell as encouraging learmers to-think about issues of inequality—for exam-
ple, access to jobs, rage; teligion; and gender—participants also spoke about
the methods as being inclusive, encouraging imagination, improving self-
esteem, crearing a band between groups, and leading to improved listening
skills. Through the us¢ of non-text methods, turors began to see how they
might open up spacgs for learners to question previously held assumptions
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on a range of equality issues affecf_ing their lives as a result of low literacy
skills.

One of the tutors commented on how attending training using creative
non-text methodologies had helped her develop skills and knowledge in the
usc of these methods and had also enabled her to see how the methodologies
might be used to help students understand the causes and consequences of
conflict: Storytelling had enabled her students to talk about real life experi-
enees of unemployment, alienation, and isolation experienced by individuals
and communities. It had enabled her Jearners to talk about the things that
sinited as well as divided them, besides allowing them to develop an under-
standingand empathy for other’s points of view:

3estory telling with a group of young men. Usually if T ask them what
theywaiild like o do they say “we don’t know.” This time when T asked
themrto tell stories about their lives, it generated a good discussion abou
what they were interested in developing and that made a good contribu-
tionta equality.
Another tuter whie taught on a literacy program for young men took along
a-seulprure she had made to discuss it with this group. She found that it
was a-godd stimulus to discussion as she was sharing her own feelings and
ehoughtswith the group in a very open way. She felt having a concrete object
de ireagier #o taise more complex issues about cquahty that were gener-
ally kard to dorin euher types of discussion. It was a good stimulus to get the
group thinking; rathier than asking the group to write down their thoughts,
which she fele Weulci not have worked as it would have limited their thinking
to what they ceuL Serite Commenung on the use of sculptuze to explore

1nequaht:es,

In the conrse Bme th people from lots of different areas, 1 felt worried
about makiaga seulprare about peace because 'm notartistic and 1 didn’t
want to expose fyself in ffont of strangers. Anyway we worked in groups
and it was gre: wese doing it together lead to lots of discussion. We
found that whet we-titade together was much more interesting than what
we could have made on our own. When everybedy talked about what
their sculpture represented; you got right to the heart of things because it
was a safe space and we were all able to speak honestly.

Another tutor working inva-raral college used a collage to encourage stu-

dents-to represent their views about inequalities in their lives. This enabled
- students to think quite deeply about issues that had affected them without
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being inhibited by the need to write down their thoughts. She reported that
students worked well together and talked about their individual experiences
using the collages as a media for the discussion. Issues discussed included
a previous lack of education opportunities, feelings of powetlessness in cre-
ating change, and a lack of understandmg arising from the rehglous and
political division in society.

The tutor noted thai:

Actually participating in making the collage increases the students under-
standing of equality and enables people to talk about themselves honestly
without having to put pen to paper.

Many tutors spoke of the enhanced understanding of the causes of conflict
that they were able to link to their own lives as well as the lives of their
students, which. they were now able to link to theu' teaching and to helping
resolve conflicts. One titor commented:

They provided me with simple exercises for cenflict resolution which I
was able to use with my students. Bven my students with learning diffi-
culties easily understood the idea that you need to learn how to cooperate
if you aze going to solve conflict...

Some tutors spoke of the value of the methods in creating safe spaces for
groups from both communities to explore equality issues impacting on their
lives which lead to a common understanding of how a lack of literacy skills
can created inequalities.
Evidence from the pilots showed that the use of non-text/creative meth-
" ods with both teachers and students had both educational and social ben-
‘efits. Tutors reported that their understanding of literacy and how it might
be acquired had been challenged. In addition, they demonstrated that the
use of these methods could provide a more inclusive way of learning thar are
not based on text-based forms of knowing, being, and doing.
_The methods also enabled tutors to develop new skills and created greater
levels of cooperation and understanding between literacy tutors in both
jurisdictions of Ireland. One tutor noted:

I found working with tutors from another part of Treland made me look
at my own practices more openly because what I had taken for granted
about accrediting learners was different for them. It was a bit uncom-
fortable to have the things I see as common sense challenged bur it did
improve my practices.
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Exploring Fquality Issues in Adult Literacy Education

Some of the tutors also. expressed their criticism of the use of creative me
odologies. Some felt the activities might require a high level of prepar
or be pe:celved as “childish” by learners, while others questioned the valu
activitiés having so much fun. For some tutors and learners, education ¢
be perceived as a serious activity where it is not always easy to equate lca
ing as synonymous with a high level of enjoyment. While tutors were v
enthu51ast1c about the use of creative methods for exploring equality isg
ti} y : lso indicated that ongoing advice and support could be necessary
facilitate the introduction of creative methodologies into literacy practi
They indicated that such advice and support would help build tutors ¢
fidence in their abilities to use the methodologies. They also spoke of
need for a clear rationale to validate the learning in the eyes of managers 2
funding bodies. These comments showed that, while tutots were enthu
tic about the new methodologies, they were also aware of their limitatic
many of which were practical, but which could nevertheless be important
determining success.

The seminars prowded tutors with an opportunity Lo generate nf:
ideas around equality issues in the curriculum and in finding new ways
working, using creative methodologies in different situations and envi
ments. The resource guide was also seen as a useful tool for the induction
new tutors, and overall the methodologies used were welcomed as a way
enabling learners to become aware of and talk about equality issues affect
their lives. '

When used alongside the equality framework (Baker, Lynch, a
Cantiflon 2004, p. 34), the new methodologies were found to enable tui
and learners to explore inequalities in new and creative ways. Tutors noté
they had learned to recognize the need for respect and recognition of ¢
ference, important for cach learner. Other parts of the framework enab
tutors and learners to explll-orc the emotional dimension of learning throu,
for example; the examination of painful issues in people’s lives using creat
approaches. :

Tutors also recognized the importance of access to resources, thro
limired availability of provision at times and locations to suit Jearn
but they“ were very often unable to bring about the necessary changes t
would lead to greater equality. Tutors developed a greater understand
of how they could recognize strengths and expertise through dialogy
with learners. They found that the new methodologies, with less emp :
sis on the skills of reading-and writing and more on the ability to expr
views in an open and nonjudgmental way, shifted the balance of po
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hetween tutor and learner. Tutors noted a greater understanding of power
issues between themselves and students as an important aspect in promot-
ing equality.

The project helped tutors embrace theoncs of equality and how they
could be used to engage literacy learners in a debate about equality in learn-
ets’ lives. By challenging a “literacy as skills” approach, the framework
helped tutors understand and-articulate a “nondeficit” perspective that can

ngage learners in understanding inequalities in their everyday life situa-
tions. Through the project’s advocacy of creative methodologies, tutors’ and
- fearners’ understanding of literacy was widened to include visual literacy,
" oral literacy, and situated learning within ereative processes (storytelling,
drama, music, and visual arts).

The equality framework was used as a tool to initiate discussion about
inequalities. In the ensuing discussions, tutors alse raised issues around
structural and institutional inequalities that create barriers to using creative
approaches, such as the difficulties in working within rigid curricula and
the privilege of learning through text-based work. The project also explored
potential to examine and discuss “power relationships” through the use of
non-text methodologies. A range of issues such as health, housing, welfare,
and family was mentioned.

Conclusion

The LEIS ptoject showed how non-text/creative methods can serve as codes
to explore issues for initiating reflection and discussion on equality issues,
followed with more critical thinking and action. They showed how partici-
pants were able to introduce a problem or issue with a purpose of promoting
critical thinking and action. The methods, which can promote socjally or
emotionally related respdnses, can also lead to deeper understanding of a
range of issues affecmng learners’ lives.

Some tutors saw the equality framework making changes toward a
morte democratic process, while others saw it as a way of working across
national and global networks. Still others saw it simply as a mechanism
for talking about equality issues or simply improving the literacy skills of
learners. ‘

The LEIS project also demonstrated how working with partners across
different sectors can facilitate the integration of new knowlcdge and ideas
that can in turn improve practices. In this case, a teatnwork approach
enabled a framework for equality to. be translated into literacy practices,
thus ultimately changing the ways literacy learners thmk about inequalities
in theit lives and the lives of others. I also provided new opportunities to
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involve tutors and learners together in researching their own needs and
so doing, influencing the development of practices.

Perhaps one of the lasting achievements was building greater insight g
understanding of the causes and consequences of inequalities and the
sibilities that exist for change. The project’s approach to liceracy work ¢
lenged the widely held view of deficit among learners and instead focused
people’s.ability to do what they want in their lives. In the words of one u
it opened my eyes and mind to what is possible through using other :

ext metheds.” Through dialogue between tutors and other professionals
progessalso promoted greater understanding of equality and literacy prag

-ross the island of Ireland. In addition, the work of the project was ba.
the premise that literacy is far more than a set of basic skills, rather it is
of social practices. Adult literacy education is in itself an issue of inequ
since adults with lew literacy skills are more likely to be unemployed, Ii
on low incomes and experiencing poor health and eatly morbidity (B
and Parsons 2001; Hammond 2004; Raudenbush and Kasim 2003).

Using a “social practices” account of adult literacy means that inst
of being viewed as a decontextualized, mechanical manipulation of let
words, and figures, liter. acy can be located in social, emotional, and li gl
tic contexts. Literacy practices can be seen as integrating routines, s
and understandings that are organized within specific contexts, and also

“feelings and values that people have about these activities. -

By focusing on equality and creacivity, the LEIS project has shown }

theotie of equahty and nop-text creative methodologies can be use
5p néw skills and understanding for adult literacy learners. It em
§ o CI']tIC&lIY cxamine some of the many issues affecti

to examine: ncI discuss these issues within 11teracy programs and practi
The LEIS project has shown how a focus on both equality and cregtiv

ity can develop new skills and understanding that can empower leas

through profmoting undeérstanding of inequalities that affect their [

Speaking about this, Shor (1999, p. 1) argues:

This kind of literacy...connects the political and the personal,
public and the privite, the global and the local, the economic and
pedagogical ...

The challenge for the future will be to find ways of aligning literacy poli
and practices to the broa r goals of equality and social justice.
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