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 ABSTRACT

The 1ncreased 1nterest in cost effectlve llteracy 5‘7*E
’vjflnterventlon has glven rlse to evaluatlon of the llteracy
“?flnstructlonal programs currently avallable »Readlng.

"“?ﬁRecovery, whlle w1dely used by many dlstrlcts,,has come underpf

'“V;flre for‘both the tremendous cost 1nvolved as well as the
ftfwiquestlonable reportlng of success rates Although Readlng
N:‘Recovery tralns 1ts teachers in strategles and methods that JY“'"'

"fVAhave proven successful the program does not extend to theV‘

'uclasﬁroom teachers Upon returnlng to thelr regular

‘f:?classrooms,ithe students recelve no support 1n pract1c1ng the}f?f;{"”
‘:;skllls learned from thelr Readlng Recovery 1nstructor o
Jh,Another major concern arlses when evaluatlng Readlng

;flRecovery A full t1me teacher 1s allowed only 16 students

“5ffdur1ng the entlre school year

7,It 1s a very expen31ve 7”'50
”"rfprogram that serves a very small number of students

A hlghly effectlve and more affordable alternatlve to w‘

“’ffReadlng Recovery 1s the'ua-lfornla Early theracy Learnlng

o program, or CELL as 1t 1s commonly known ‘ CELL 1s a"

""strategy based program tffocuses on tralnlng all prlmary 'fV"

"“\methods ffyused 1n Readlng Recovery Staff

rdevelopment 1sfprov1ded”b:}L1teracy Coordlnators, selecth‘

gfrom the staff 1tself ‘who go through 1nten31ve tralnlng 1
' ithe CELL strategles i These L1teracy Coordlnators,lln 3:f

'Ghaddltlon to prov1d1ng the staff development for the teachers -




at their school Site( aré alsovcoaéhes and mentors; They
"teaéh in their own class for one-half of the schoo1‘day,,andvy
vobsefve ana‘c§a¢h during the“othér half. CELL requires few |

 ’matérials'othé£ ﬁhén what is necessary to prOperly teaéh

' litérécy, regardless of the program the schoolztakes part in.

CELL;hasfproVen successful, Cbét—efféctive,band is able to

bring literacy interventipn;ékills‘tb many teachers across

mahy different grade levels.
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' CHAPTER ONE
INTRODUCTION

"The Reading Recovery prOgram is,based on theories by
Marie Clay and first began in New.Zealand in the late‘1970’s;
It is.an'early intervention program designed to help the
lowest of a school’s first grade readers learn to read at
'.grade level. “Readlng Recovery glves chlldren a chance to
succeed before they enter a cycle of- fallure” (Reading -
‘.Récovery invCaiifornia, 1996, p. 7)', Reading Recovery
instruction is formulated to teach baSic reading and‘writing“
skillseto a school’s lowest first graders in hopes to bring
them up to grade levei and avoid retention or additionai
special services in later grades. At the program's‘cOre is_-
the belief that “early, effective intervention is-especiallye

"urgent for those children who'eXperience difficuitycacquiring
. early literacy skllls 11ke phonologlcal awareness and letter—l
sound correspondence” (Good Slmmons, & Smlth 1998 p' 52)
Students get 30 mlnutes of 1nd1v1duallzed 1nstructlon with a
_ teacher specially tralned in Readlnngecovery methods. SIn

,these methods,‘readlng is v1ewed as a “psychollngulstlc
s‘process in Wthh the reader constructs meanlng from prlnt
hThe fundamental pr1nc1ples underlylng the tutorlng system are
that readlng 1s a strategic process, readlng and,wrltlng,are
interconnected;.and’children-must engage in'reading”'(Center,dx

Wheldall, Freeman, Outhred, & McNaught, 1995, p. 240) on a



"f?regular bas1s in _rderito make connectlons when'deallng w1th “l

fﬂwrltten pr1n Dec1s1ons,regard1ng5the

:f students from'

7ft‘ithe program»are based'on elther the attalnment of»a readlng

'ﬁ;tutor 16 students durlng one school year,:'f
'fffteacher may have up to efght students

On the readlng theorlesbcontlnuum, I fall somewhere

““between skllls based and whole language and I agree w1th the

”;_Readlng Recovery methods 1n that stude?ts need to read on ai-

“Vdfﬁcontlnuous bas1s to learn to read bette

dlpractlce and repetltlon can students 1mprove thelr readlng

Nfllablllty : As Frank Smlth (1997) states,g“chlldren who read a G

;“*fqlot tend to be very good readers It s not that they needfto

:?;be good readers 1n order to be able to“read a lot but the

“fb[act of readlng brlngs about the mastery requlredf;'7
g iI belleve students should be taught the SklllS necessary to :

'ffbecome fluent because the more optlons students have when‘f-‘-"i

ifﬁencounterlng new and dlfferent words”dthe hlgher thelr L

.confldence and success rate }'“Readlng 1s an enabllng proces

iythat spans academlc d1s01p11nes and~translates 1nto’

;;meanlngful personal socfalM and economlc outsomes for‘;wf7‘

f&_ Smlth‘;'f 1998, p. 45 )

}(Good Slmmons,

~f1nd1v1duals”

Readlng Recovery has at 1ts core bellefs that 1ncludeé7'

' ;iffthe 1nstructlon of both readlng and wr tlng fIn the dally J

'tvylessons taught to the students, the chlldren recelve help to




>f,gacqulsltlon”'

T;T Readlng Recovery 1s accelerated learnlng”"(p 5) Upon

’mﬂffex1t1ng the program at the end of 12 20 weeks of 1nstruct _n:

7k“ftext and to 1ndependently wrlte thelr own messages” (p 5)

\*»writlng There are seven components 1n each 30 mlnutev;

’,g“develop thelr own effectlve strawﬁ"‘F

(Readlng Recovery lnif“k*‘

ﬁgThls program 1s “des1gned to move chlldren in. a'short tlme ifigf"

{from the bottom of thelr class to the average where they~cwnf5f?7""

afproflt from regular classroom 1nstructlon Theggoalqof

i"_ﬁth “chlldren have developed a self extendlng system that

{fuses a varlety of strategles to read 1ncreas1ngly dlfflcult

Each Readlng Recovery lesson focuses on both readl gland»~ﬁf;if*

lesson - “rereadlng famlllar books,;taklng a runnlng record

ffletter 1dent1f1catlon and word maklng and breaklng, wrltlng a_f”f

*Sstory, rearranglng a cutup story, 1ntroduc1ng a new book andﬁhf[i””'*

',aattemptlng a new book” (p 19) The 30 m1nute lessons,,and

'the components found w1th1n the lessons, are 1nd1v1duallzed

" for each student Durlng the readlng and wrltlng act1v1t1es,fff_lf¥ﬁ

Tlﬂﬁ“the teacher prov1des just enough support to help the chlld

‘gfdevelop the effectlve strategles that 1ndependent readers .

fuse, ThlS teacher ass1stance supports the process through
‘h’?whlch chlldren learn to predlct conflrm,ﬁand understand whatff*b’f.#a
ithey read”f(p 19) | These lessons, and partlcularly the e
fi;components that comprlse them, are the heart and soul of the "ﬂ*
lReadlng Recovery program When the lessons are used 1n the |
Ji,s1tuatlon of one to one tutorlng,_they become even more

powerful '4“By worklng from a: knowledge base unlque to each e




student ‘Reading‘Recovery teachers'move well beyond the
tradltlonal skill and drill approach associated with remedial
reading programs The flow of the lesson changes in response“
to the child” (p. 21) | ‘
One aspect of Reading Recovery that is particularly
note—worthy is the ongoing instructionvand feedback the
teachers receive while they are‘instructing the students'
" Unlike teachers in regular classrooms who receive little more
than an occaSional 1nserv1ce during the school year: |
teachers in-training teach children while being observed~‘
by their colleagues and get feedback on their practice
Reading Recovery teachersfin—training become literacy
_ experts'with highly developed observational skillsiand a-
‘repertoire of'interventiOn»strategies,that can be
tailored to meet the individualyneeds Ofvstudents,
(0.8) | |
lThis training and feedback, given constantly,during the
‘school year, can be a great help to the,teachers._ All
teachers, regardless whether they are involved in the Reading
Recoveryvprogram’or not need to be able to'discuss problems
and areas of concern when 1t is relevant to them, not just at
ftwo or three 1nserv1ce days during the year when the problem_
is no longer urgent and the need for feedback no- longer seems
1mportant | | |
Although I believe the methods used in Reading Recovery
'are fundamentally sound and will 1ncrease the success rate of

. beginning readers, I question the expense,ythe success rates



“7f_graders 1ncrease thelr readlng ablllty, 1t 1s a very

'eﬁthe annual salary publlcatlon by the Fontana Teacher s‘”;tf"h

and how long the 1ncrease i1

student 1s ex1ted from the pr m. - According to Center et

ffhad beneflted d1rectly fromtthe program,'and about'359

;ﬁffvhad not been‘“recovered ”f The remalnlng 30,fwould

Nb*probably have 1mproved w1thout such an 1ntens1ve':ﬁ‘ﬁl

'”;1nterventlon, s1nce a 81m11ar percentage of control and"‘““

e rcomparlson students had

'*reached average readlng levels¥

“h;by thlS age Vu(p 241)

. Even though Readlng Recovery (RR) does help SOme flrst TR

:5expens1ve program ] In addltlon to the teacher s salary,,wffjﬁxfgh;u

}fhealth and welfare beneflts must be pald also Accordlng to 3ﬂff

-fhﬁ{Assoc1atlon (1998), the actual salary and beneflts pald perfiy;a

ffReadlng Recovery teacher at my school s1te 1s $75 OOO Wlth_ghy‘yl

>'3fone part tlme and two full tlme teachers,.thls equates to,fﬂ*“

{lﬁ$187 500 to help a max1mum of 40 flrst graders Us1ng thlS

'ldfflgure, the cost averageS OUt to $4687 50 per student and

’f?ﬁfsome of these students w1ll not reach the des1red readlng

‘?ilevel before be1ng ex1tedwfrom the program "“The p01nt has'f'j

:h7rfbeen made that only 60 to 75° of flrst grade chlldren who arer;fj}f?”

“lﬂtargeted for 1nterventlon through RR dO 1n fact achleve

.?fflaverage levels of functlonlng and can. be successfully

*idlscontlnued from the program”i(Kepron, 1998 p 90)



be spent in other ways to beneflt all belOW grade““.' evel

",tfgraders who need addltlonal help;

Vbelleve th1s 1s fremendous amount of mone ‘ovspend onxlessvrjﬁﬁwf -

‘40¢success_stor1es when there are many more student ‘wh

blffcould beneflt from extra help 1n readlng

'9§readers or even targeted solely on a larger number of flrst ;

T:I have seen Readlng

ecovery teachers 1n actloﬁ and the

‘ffprogram 1s very powerful f The one to one tutorlng glves“muchf‘

'hrmore attentlon to the student than tradltlonal classroom ;

‘_wefxlnstructlon The Readlng Recovery teacher also moves at a

'l"f?rapld pace; keeplng the student focused on llteracy

'iﬁfﬁ{act1v1t1es w1th llttle chance to become dlstracted héﬂ.uﬁ5‘

ﬁl_f:Thls allows the teacher to focus on a partlcular chlld s g.fh

'f'iﬁneeds, rather than what 1s best for the mosL group members asf‘”

V::program 1s also adapted for each student s 1nd1v1dual needs

”“Q{fls usually done 1n the classroom settlng

Whlle acknowledglng the power of . Readlng Recovery, the

V.ffexpense Of the program must be cons1dered o My school s1te 1ssﬁfh:'m

"hpreached only 2 tracks The flrst graders on the other two'

”ﬂafftracks were not afforded the chance for thlS extra help

r;on the multl track calendar, and the Readlng Recovery programha

“hffwould be a f1nanc1al 1mposs1b111ty to serv1ce all tracks,'so,h'”“.n“

ome students suffer mere"‘because theerparents enrolled

hem 1n tracks three or’four rather than tracks one’or two

Whlle Readlng Recovery does not promlse success’for eachfh""”

“fstudent a survey was taken of the program that'“tracked

wah;nearly 1 OOO chlldren Of those chlldren, approx1mate1y 75 ;'




hhvoptlon of contlnulng Readlng Recovery to the staff:ff!f'”‘

Tfffs'aff members,»teachers from klndergarten to flfth grades asdw;M

v*ifgwell‘ainesource and spec1alfeducatlon teachers,'voted not toff
;7;fkeep th ,Readlng Recoveryi rogram we had It'waefde01ded tO‘S Tﬁ

‘pendﬂ he money on some othervform of 11teracy 1nterv 'tLon‘




‘3r;fstaffed year round all students who needed‘help Nelo) 1d be_

Qfserv1ced -,deallyt;the CllnlC would be abl

“‘fjdquallfylng flrst graders, and poss1bly have room. to help\

i'ffat our'school s1te i kthe early l teracy progect known”as

| ?“yfto prov1de access to good flrst teachlng for all chlldren”

‘?Qgi(Readlng Recovery 1n Callfornla,‘l996%fp lO)

’”3tha11forn1a Early theracy Learnlng (CELL),_Whlch 1s “des1gnedf'

| GOALS AND OBJECTIVES

, There were several goals and objectlves 1n mlnd when

b'thls paper was belng researched and wrltten The maln goal

d=fwas to ass1st teachers and admlnlstrators 1n dec1d1ng how to

"g[change or enhance the methods of teachlng llteracy elther forff}ﬁ

:‘jsan 1nd1v1dual school 31te or for an entlre dlstrlct jinfftf

c"'ﬂ,maklng ‘a dec151on of thlS magnltude, the school s1te or

"'dlstrlct needs to cons1der several factors

siOverall expenseptbﬁb

.’;of the program, success rate, grade level appllcablllty,sthenﬁﬁi,_g;:_

ﬂfnumber of students that can be serv1ced and ease of< o

lglmplementatlon all must be taken 1nto account

In presentlng both the p051tlve and negatlve aspects ofeﬂiixffff

"“Readlng Recovery,'readers can become aware of the pluses andwﬂ

di“yﬁmlnuses and welgh whether to keep, adopt Qr_Changeythe‘_.bﬁf

‘b,program




e[Another'goal“of”this paper was to influence'thegvhv
"vadministratorshat’a-schoolWSite to adopt California Early
Literacy Learning (CELL)’.’This‘literaCy‘intervention program
v‘meshes proven 1nstructional methods similar to those used in
Reading Recovery with the 1dea that for literacy 1ntervention
and instruction to have continued success for the students,
the entire school s1te must be retrained in these methods.

A goal aimed at the teachers is to address the students
-need for continuous support‘at all grade levels in order to
avoid los1ng the gains in literacy learned in the early
'.primary grades. ' CELL schools currently prov1de training in
literacy for their teachers by two or three inservice days a‘
‘year. They first retrain the teachers, then use inservice
days to constantly support these methods. Each school site
»ialso has Literacy Coordinators on hand to support the
‘teachers as well as the students.

: A’secondary goal‘Wasfto bring to light the rather‘
- upside-down approach distriCts and school site administrators
- have been taking in regards to the latest standardized test
,;scores‘across”the‘state of California. Rather than letting
the current‘focus on raising standardized test scores drive
the”literacy instruction of a school, placing the focus on
providing a sound literacy instructional program will
increase the‘student’s score across many grade'levels.

There are.several objectives specific to both
administrators and teachers regarding the CELL program.

Administrators need to be aware of the procedures in applying



to become'a-CELL school -The'administrators alsovneed to be
1nformed about the books and materlals requlred to run the
program as. well as the number of staff meetlngs and 1nserv1ce
days necessary An objectlve partlcular to teachers 1ncludes
the amount of tralnlng requlred 1n order to successfully

llmplement the CELL program

LIMITATIONS

There are several limitations of this paper. Each
school 51te must assess. thelr llteracy programs accordlng to
_its 1nd1v1dual needs Flnances, as always, are the first and

' foremost concern Whether the school quallfles for Tltle I

flnanc1al support or can find other sources of ‘money such as»H

'grants, plays a major factor in fundlng 11teracy 1nterventlon

or 1nstructlon programs | | |
Another cons1deratlon 1n selectlng a literacy program 1s‘

_school population. A smaller school‘could‘beneflt from

having only ReadingrRecoVery,.but.SChool sites:With over

_'l»OOO students must find programs that service more than 16

' students per teacher each year in order to be cost- effectlve _

The cultural d1vers1ty of schools today must be taken f‘

;nto con51deratlon - Many of the lowest students have prlmary‘-""’

languages that are not Engllsh : In adoptlng a llteracy
1nterventlon program the needs of these students are as

-lmportant as those students who ‘speak Engllsh only vIn order

10



to be as successful as possible, the literacy program‘should
have methods that will transfer‘easily to students who do not

speak English.

i1



CHAPTER TWO

jThe literature pertaining to’Reading'ReCOVery (RR)

' points out many areas of concern. While there is no
disagreement‘that’there‘can be immediate gains in"reading
levels attributed to:RR guestions have arisen that have led
many to examine the cost- effectiveness of the program ‘Some
of the main areas being evaluated 1nclude the true costs
associated With the program, the differences in reported
success'rates,_the lack of coordination between RR and

: classroom teachers, the needs-of a few students versus the
needs of the many; the actual gains made through the RR

program, and cost- effective alternatives

TRUE COSTS ASSOCIATED WITH THE PROGRAM

The actual costs of the program are currently belng
edebated, Accordlng to- Hlebert (1994).

The fundamental argument is that.thevcurrentuheavya

,inVestment in remedial’programs that attempt to correct

inappropriate strategies Will not be necessary if

_children are put on the right path 1n1t1ally. Although

oneFto-onebinstruction is the most’cost—intensiVe form

of intervention, RR advocates have argued for adoption

12



ofhthe-program?onythe basls of its.cost—effectiveness.i
"flnctheory,‘the costsvofiRR Will-bevrecouped by a decline:
in;remedial servlces 0ver‘subsequent-years.f (p. 155
l In an analysis Hiebert conducted in 1992, it was “established
' the cost per‘student of ‘the RR tutoring was $2063. This
'vcalculation was:obtained_by_taking the average teacher‘salary‘
andidividing itfhyf16, which is‘the number of'students served
by one. full—time-RR teacher” (p- 22) . .While this amount of
'_$2063 is generally accepted as the ba51s for comparlson, this:
lcalculatlon con51ders only the teacher s salary Other
necessary amounts are not addressed in thlS flgure No
amounts are factored in for the teacher’ s “health and Welfare e
benefits, addltlonal RR tralnlng days and'Substltute‘ |
teachers, 1nstructlonal materlals, Teacher Leaders in the
‘diStrict,_conference fees, ‘or travel expendltures”l(shanahan f.
,& Barr,,1995. p-‘986) When taklng these other costs 1nto
’account ”the cost per pupll 1ncreases at least another 80%
}above,the_amount frequentlync1ted_from the 1992 survey” (o.
h986) "When evaluating the actual.COSts that musthbe incurred
bhywhen prov1d1ng the RR program,ythe'costs climb dramatically.
'>U51ng the prev1ous “amount of $2063 as ‘the teacher ‘s base

salar Y, assumlng the max1mum allowance of 16 students, and

adding,the other expendltures, the actual cost per pupil is
':$41285'lp 987) These flgures are all 1992 dollars :
blAlthough‘the maximum number of students 1n 1998 is still 16
hstudents for each fullftlme teacher, the costs assoclated

' Withfthat'teacherfs salary and related expenses have risen

13



'5dramat1cally The 1992 salary $33 OOO) was based on a
'teacher Wlth a mlnlmum of flve yvears'’ elementary teachlng
',experlence,;a master’s degree, and a RR‘teaching credential.
-Many flrst and second vear . teachers make that amount today,
nw1th no addltlonal experlence or educatlon above the basic

vgcredentlal

DIFFERENCES IN REPORTED SUCCESS RATES

When‘looking at‘the above amounts, it is important to
_vconsider the actual number of students.who take part in the'
‘RR program and the actual number of successful readers
"emerglng-from 1t - Many of~ the students who enter the RR
- program elther do not. complete it or are not successfully
Hdlscontlnued A number of evaluatlons of the success of the
"RR program have been undertaken A ‘common complalnt in these
lcrlthues is that the success flgures often “contain’ only |
~ those students who had been successfully discontinued from
1the program » They exclude‘about 30% of chlldren who were
;e;ther‘removed orVnot’succeSSfully discontinued from the
7pr¢gram, thereby 1nflat1ng the reported effectlveness of the‘y
"lnterventlon” (Center et al. 1995 p. 243). Another study

done 1n 1992 states that “taklng 1nto account the number of .

o .RR students elther not completlng the program or belng

unsuccessfully ex1ted, only 62%.of-the.total students served.

‘7would'be fOund to_complete the:program successfully” ‘



ﬂfﬂfﬁrepresent about 26% of the total chlldren 1nvolvedw1n the

' “?jthe school year to complete the requlred number of:lessons,l{
: ﬁ'or may leave the school 1n Wthh they are" enrolledﬁln the

”*?fprogram :

’ff presents a problem These students are rece1v1ng the

;yShanahan:& Barr,“l995 p 965)

Students served but who do not complete the program

°‘Qoprogram These students may begln the program tooilatedln_h%olpf:

’Most evaluatlons of success rates do not*lnclude

"'*ﬂthese students In order to be tested the studentsghave tofyl'kﬂf“*'

‘,3complete a spec1f1ed number of RR lessons,.usuallyﬂGOﬁl?f*v””i:lb

”“yBecause these students do not flnlsh the requlred lessons‘andﬁ,fgfyﬂf*'

. are not tested they are not counted as part of the cohort

oi“belng served by RR For many program evaluators, thlS

‘ﬂserv1ce The school 1s not relmbursed the money spent on L

'f*these students because they dld not flnlSh the requlred

-hﬂunumber of lessons to be tested “It would be better to take_if7

-‘olnto account all students rece1v1ng th1s 1nstructlon : That

”»=approach would prov1de a more accurate estlmate of" the cost ﬂg f@ﬂﬁ;»

:ffper student belng serv1ced"‘(P1nnell DeFord Lyons & Bryk

:sfl995 p 273) Us1ng the same flgures as" above, the cost of

t'f3$4128 per student for 16 students serv1ced would become $6605~]f"‘

:fffor each successful student $4128 x 16 students / 10:i_lf'77:u5”

v‘ffsuccessful students) ThlS flgure 1s agaln in 1992 dollars fﬁlﬁ"

%dl”The actual amount 1n 1998 would be much greater than the"f‘“‘”

'a$6605



LACK OF COORDINATION BETWEEN RR AND CLASSROOM TEACHERS

When dlscus51ng RR, v“a basic’notion'of»this program is .
that at-risk chlldren can learn at an accelerated rate and
‘catch up w1th thelr peers and thus proflt from regular
classroom_lnstructlon” (Plnnell Lyons, DeFord, Bryk & »
Seltzer, 1994' p. 9) One problem with this:premise”is there‘
is no guarantee Just because a student can read the small
' repetltlve books used in RR lessons, they w1ll be able to
; read text in thelr classroom Kepron (1998) notes that
‘Mastery of skills in 1solatlon is an 1mportant flrst B
,‘step, but the child must also be helped to develop the
'ability to‘generallze, or to. transfer those skllls to |
idissimilar butvrelated tasks in those settlngs'lniwhrch'

he is required to'functiondduring most of the school
day. (p. 90) | " | | .
‘ 'There is no'doubtithatvthe RR‘program successfully’teaChes
some‘reading.skills to most‘of‘thedstudents reCeiving the
intervention, but there is nobassurance that the children are
gettlng support w1th s1m11ar strategles from their classroom
teacher. “There,ls no_standard mechanlsm.for»malntalnlng
congruence between‘the RR_and regular classroom-programs”
(Splegel 1995 p 93) In RR, 'the'students use’short books h
and the teachers work one to one w1th the students u81ng
'vlessons and promptlngs that move at a rapid pace. The
students take the books home‘and_reread the stories, often

with help from their parents. = In their classroom,’they must
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be able to read many dlfferent typesbof texts and often are
asked to read them cold and w1th llttle help Whlle RR helps_
students become more prof1c1ent readers in the ‘RR setting, RR -
“appears to be a,(s1c) exclus1vely supplementary program that
assumes no . responsibility for the students’ regular classroom
reading instruction. RR does'not addresshthebcomplex'lSSUG
‘of how: to improve poorfreading instruction”‘(Plkulski, 1994,
p 34) - | .

Students are chosen for RR based on their readlng level
after one year’s experience with prlnted language3 -If,they
can not learn in the previous classroom,envlronment} there is
‘a goOd‘chance they'will continue to have difficultyumakingvv
progress after they are exited from RR and returned’to_the :
clasSroom on a full—time basis.  When planning an early .
intervention program, Pikulskl'(l994) noted that:

the students total program of readlng 1nstructlon

should be cons1dered. Tutorlng and extra- tlme pull out

‘programs can be effective, but for max1mum 1mpact early

1nterventlon programs should try to ensure that students

are receiving excellent and coordlnated 1nstructlon both
in thelr,classrooms and in the special 1nterventlon |
_ program. (p‘ "38) ‘
The many dlfferent programs avallable, whlle helpful Can
- often be detrlmental to overall classroom readlng |
instruction. “Not only do popular remedial'programs fail'to
encourage change 1n ‘classroom 1nstructlon, they may, by their

very presence, dlscourage change” (Marl;ng & Murphy, 1997, p.
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"mjread 1n the classroom s1 uatlon

'ﬁpfﬂmay “relleve the teacher‘of the

"37463) RR 1s w1dely regarded as'df“systems based 1ntervent1h

‘463) The necess1ty of programs such a' RR and“oth ryreadlng

‘ ifteachlng practlces currently 1n:fugffbm””

‘:”jlwhlch demands not only changes 1n chlld behav1or, but alSO"EhH"HR o

R7ffbehav1oral and organlzatlonal changes on the part of teachers;*.”

Ygfand adm1n1strators”7(Center et al 1995 pp 257 258)

=fforder to help justlfy the cost ‘of - the program, the schools 9QNL

‘flmplementlng thlS system need to make changes 1n the

'1lfclassroom as well as prov1d1ng the pull out serv1ce for theff e

't”students Wlthout these changes, 1t becomes questlonable

”f_whether the RR student can remain successful after ex1t1ng ﬂTif{a“

*the program and returnlng to the classroom

' NEEDS OF FEW STUDENTS VERSUS THE NEEDS OF MANY

Because of the expense 1nvolved and the fact that the‘vwthRRE“

iﬁffmax1mum number of students that may be serv1ced by one fullefﬁfmfﬁ5lf

'“lgtlme RR teacher 1s 16 concerns are ralsed as’ to whether RRY!foﬁhff

b*ls the best way to allocate a school s resources Vf“School

fo[j7systems,bespec1ally those w1th hlgh concentratlons of

ﬁpoverty, need to cons1der the effects of reform efforts on i

t?fhdall students 1n thelr schools” (Hlebert 1996 p 27) Whlleﬁ e

;:RR does lead to some flrst graders becomlng grade level







fand sounds but not readlng and wrltlng (Plnnell ’Frled”

“j& Estlce, 1990

;fIn New Zealand where the program orlglnated the students

:f5fhave a full»year s, exposure to readlng 1nstructlon before

“*1Qf5they arehl_entlfled as belng 1n the lowest 15 20% of thelr =

wﬁV?fﬁrst grade class in reading ablllty and therefore ellglblei

vfor RR tutorlng ﬂ

jjwho have had?“z










increased reading levels should be proven to last past the
“time spent in intervention With the RR teacher Center et
al found: d » | |
single- case analySis suggested that 12‘months after.
discontinuation, about 35% of RR students had benefited
fdirectly from the program, and about 359 had not been
‘recovered, The remaining 30% would probably have B
‘improved,without such an intenSivepinterventionl Sinceia
similar percentage.of control and comparison‘students'
had reached average reading levels by this stage.
(p.241) | | |
;When comparing a group of RR students to a control group, it
was”found that on “standardized‘tests of achievement ~
,measuring teXt‘comprehensionQVthere did}not seem to be major'
differences among the groups some months after program
vdiscontinuation” (pﬁ_245). According to Shanahan and Barr
<1995) | , ‘. ‘ coa
‘there are several ways to assess the stability of
“,program effects One way is to determine whether.the
:group partiCipating in the intervention program
»maintains its advantage over a control group in the.
d‘years_follQWing the intervention. Another,isﬁto comparehi
| thefrate’of-progress'of*i children following |
7interventi0n with‘that‘prior‘to‘and during intervention.
eThe progresSVOf Children'is'usuallv accelerated during
the period when they receive support Findings fromv

past studies tend to show diminished levels of learning
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RVShanahan and Barr also found7‘hat;“dur1ng'the:pe odvfroﬁffm

'R7lescont1nuatlon to assessment 1n the follow1ng school term,

‘,iRR chlldren made negllglble progress”n(p 979)

A longltudlnal study was“done by the Columbus, Oth, RR f‘w"

R,Slte * ThlS study 1s the’“prlmary data source for RR s clalm%f"f"

"ffabout potentlal for sav1ngs “Ja(Hlebert 1996 p 27) - Thls?ffod

i”.ff.;';‘study was. done to t;f;h‘ﬂg“”

prov1de ev1dence on malntenance of tutees llteracy

levels through grade 4 1n the Unlted States

L1It trackedf o

‘ihthe performances of the cohort of students who recelved.fksbs

uff;the RR tutorlng at the OSU s1te 1n 1985 86 from grade

Tfl to grade 4 Thelr performances were compare,

'fof students who began flrst grade at comparable

to thosef.'f

Wf_fachlevement levels but who recelved regular Chapter l as?fifg.Rff

‘buaflrst graders (Hlebert 1994 p l6) ' R
"fThls study shows that RR students malntaln thelr achlevement

t{level through the flrst grade, but 1n second and thlrd

fﬁout that although the OSU longltudlnal study supposedly

1ncludes comparlsons up to the fourth grade and “at least

,t er_fare no data reported on these groups t There are no
' addltlonal reports on the malntenance 1ssue elther from the

"5irColumbus 51te or others” (1996 p 27) ThlS leads to :f,

‘;tgrades, thelr achlevement levels begln to drop below those Offp‘p»' .

,students who had never recelved RR serv1ces Hlebert p01nts‘f f§,ibt

seven’ cohorts of tutees have reached grade four or hlgher,.;j;,};*”"




" questions regarding the validityfof the‘study,“Shanahan and
~ Barr beiieve becanserof‘the:“failure of children’tohmaintain‘,

»their initialdachievementfadvantage over theirhpeers through
third: and fourth grades, the'promise of the intervention may -
‘not be reallzed”~(l995 jo 980) Literature often cites this
longltudlnal study as valldatlon that the sum of the galns of
RR last at}least until the fourth grade. ‘However the report,‘
for some reason, does not provide the fourth grade data.

. Kepron (1998) ‘however notes that:

iPractltloners still have to be concerned that, based on
available ev;dence, treatment effects of successfully

. diScontinued'RR’students tend . to dlmlnlsh and even to
dlsappear over time and that failure rates rise to match
those of control chlldren by grade 4. The rates of
retention alsovclosely resemble ‘those of students who
served as matched controisvand never receivethR-

intervention."(p. 90)
COST—EFFECTIV_E- ALTERNATIVES
When the number of students who receive RR intervention '

- and do not exit at. grade level is cons1dered often 25% to

40% of the total chlldren serv1ced - the justlflcatlon of

'7cont1nu1ng the fundlng for the RR program comes 1nto

'questlon. -For the chlldren who do not quallfy for RR

intervention, or those who go through the program and
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contlnue to struggle w1th readlng,

',},theracy Learnlng (CELL)dp CELL 1s a staff developme“

‘“5;program de31gned to support elementary te7fhers and:,“”

'1ﬁjstrengthen thelr teachlng of readlngf nd wrltlng ;“‘T‘ﬁw‘i

‘f[based teachlng methodologles are organlzed ‘o;a framewo'

'*-hffor classroom lnstructlonVF Californla Early theracy

"ff.Learnlng}bp 1) E ThlS programvls des1gned to be used 1n the

fclassroom,f’nd 1ncludes actlve pa't1c1patlon from ch’ldren 1n

'all ﬁblllty groups, not merely those’students wh,‘are be ow“"

;grade level The framework for 1nstructlon has bee Vde51gned o

Knowledge of language ncreases w1th oral??“

]literacy learnlng

Wlth ‘CELL;, thlS takes place?when

llterature 1s read aloud and the»themehuare studled




£ -_‘CELL u

ﬁmﬁ;flnvolve all students 1*

”!}acqu,‘ed 1n the context of 'eanlngful act1v1t1es'and }:gff

73should be glven exten .e prlctlce by readlng quallty

f?llterature and en"g ng i

vl'(p 2) R

es teacher 1nserv es. ‘raln classroom'deachers to

all asp'.ts of readlng and rltlng

'-fﬁlnstructl"‘

durlng the regularvclass day f Unllke Read'ng

_ﬁCELL coordlnates classr om_lnst'uctlon,,early'w

'%Tln erventlon,’and spec1al educ tl‘"

'fygrade levels Achlevem nt galns are: enhanced when trans1tlon

'ﬂfsame teach ng’methods” (p 5) Ideally, thlS w1ll reduce the

l'TCELL 1nstruct10n

‘1of CELL 1mplementatlon showed a dramatlc 1ncrease 1n all

'flfthree areas tested to the 44 50 percentlle range” (p 12)

'fThls 1ncrease was for all students, not merely the lowest

authentlclwrltlng aCtiVltlesde'

The teacher 1sfjﬁf.

Year‘end scores follow1ng:the flrst Yearijd'“"'



firstwgraders; and at a much smaller cost’tfﬂlﬁv‘h

program . The structure of CELL has bulli

‘ long term support through many grade levels for all students,’

-regardless of thelr ablllty when enterlng school Th1s On_,”)'w

L g01ng support taken 1nto account w1th the much lower cost ofiﬁ'

the program compared to RR glves another optlon for schoolsjyl

h who want to prov1de a cost effectlve alternatlve to RR and‘

‘l yet Stlll prov1de readlng 1nstructlon and 1nterventlon tha

hJsls successful 1n teachlng thelr students to read

i,,In summary, while RR does lead to galns for many flrst— ff
(graders who take part 1n the program, the hlgh cost per-> |

hstudent serv1ced can not ‘be overlooked “No soc1ety has

‘:unllmlted resources Our search for effectlve 1nstructlon o

o must compare cost as well as effectlveness We need to

,'changes in classroom 1nstructlon, maklng

cons1der other ways to achleve 51m11ar 1nstructlonal effects o

HLat lower costs” (Ras1nsk1, 1995 p 277) galeen the fact

“_that the “net galn whlch 1s attrlbuted to RR appears to be ,ffi,:ﬁ

i qulte modest by a year or so after dlscon 1nuatlon” (Center

et al 1995 p 243), and “RR 1s less effectlve and more

:'costly than has been clalmed and does not“lead to systematfd-[jiagj'

dlfflcult to
’»malntaln learnlng galns” (Shanahan & Barr, 1995 p. 959)

other remedlal readlng programs may be more approprlate when




'cons1der1ng cost and the des1re to. help more students over a

'l_longer perlod of tlme Interventlon such as RR can help

- ’capltallze on the galn'

faccelerate the readlng progress of chlldren but 1f the
. regular classroom 1nstructlon does not respond to the needs
‘ of»these and other students, the 1nterventlon may fall in the

- long run i“The problem lles, then, not w1th the early

'”-}1nterventlon, but w1th subsequent 1nstructlon that falls to

ade‘durlng 1nterventlon” Kp 980)

”}In order to teach the stu,ents currently 1n the general

‘l-éclassrooms to read .some changes need to take place w1th both

“:the teachers and the s1te admlnlstrators}f‘“The RR teacherjs“

"tralnlng model 1s not powerful enough or approprlate to ?

'ﬁ_llnfluence classroom practlce” (p 980) Rather than contlnueh

:to fund the expens1ve RR program in place today, the money
:;could be allocated to retraln classroom teachers ln thelrv;'
modes of readlng 1nstructlon and also flnd a way of serv1c1ng'
. more students per teacher 1n small group settlngs rather than-

.g_one to one tutorlng Th1s agaln brlngs to mlnd the CELL “;f"’

3fprogram CELL comblnes the powerful and effectlve methods of, «

'.Readlng Recovery w1th the necess1ty of retralnlng all

;teachers at a schoop»51te 1n methods that work Wlth CELL

= there 1s ajﬂ"'*'

'f?ftmajor focus on prov1d1ng long term profess1onal

7},fwdevelopment to effect systemlc change 1n how we prov1de':»7v“l

la:Chlldren ° flrSt SChOOl eXperlences ‘nCallfornla Earlyjfli
. theracy Learnlng 1s de51gned to use the pOWerful

‘vfstrategles of Readlng Recovery and other research basedig




teaching methodologies with all children ih the primary

grades. (Reading Recovery in California, 1996, p. 20)
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APPENDIX
CHOOSING A LITERACY INTERVENTION PROGRAM

With the current emphasis in California on test scores
and making extra effort to get every'child_to grade level'iﬁ
literacy, many districts and‘individual school sites ére:
having to evaluate their.literaCy programs. Every attempt -
must be:made to justify the expense‘of a program‘with'the
ovefall,:school—wide results. When my own school faced this
challenge, the staff decided to eliminate Reading Recovery.
With just oﬁer 1,000 studentsrahd only'40 first graders'(ahd
no students Second‘grade:or‘abéve) being serViced, it became
too difficult to justifykthe almoét $200,000 we were spending
each year. No one argued'that Reading Recovery waé not |
sﬁccéssful, but we just could not spend SOquch money on sSo
few students'any 1ohger.” After making the decision to
eliminate the only literacy program we had in place, I
decided to search for an alternative that produced thev“mOSﬁ'
bang for our buck” so to_speak. It was during this quest
that I discovered the program called California Early N

Literacy,Learnihg.
WHAT IS CALIFORNIA EARLY LITERACY LEARNING?

California Early Literapy'Learnihg, or CELL as the

prégram is more commonly known, is basically a staff
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development program designed to help elementary teachers in-
gradesbpre—K through third grades strengthen their skills'in
teaching literacy. CELL uses instructional methods and
strategies that have been proven through research to
sucoessfully teach reading and writing. invfact, most of the
methodsvafe very similar to those used by Reading‘Recovery
teachers.‘ The program is designed_to help‘teachers meet the
needs of each individual.child, regardiess of what ability
level the students begin with or what primary languages the.
students have. CELL activities are designed in a way that
encourages active partioipation from every child in the

class, whether they are at grade level or not.
THE CELL FRAMEWORK

The CELL framewotk is designed to help'teachers,in the.
instruction of skills necessary for early readers and
:Writerei The framework consists of the following seven main
‘areas or skills,'which CELL recommends teaching eﬁery day:
Phonological skills | |
Reading aloud
.,>Shared reading
Guided reading
'Independent‘reading

Interactive writing

g o0 Ul W R

Independent writing

Most teachers use some or all of‘these-strategies
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galready, but CELL helps relnforce the methods, and helps

'fteachers learn to make tlme for all seven skllls to be taughtf_.jl'

Tevery-day, Rather than teach skllls 1ndependently as so many;c
':teachersbdo, the bas1c SklllS are embedded in currlcular
'.instruction Wlth CELL ‘SklllS such as. phonemlc awareness;,
vfphonologlcal strategles and decodlng skllls are learned in -
Sthe context of act1v1t1es meanlngful to the students,vmaklng
\;the skllls more llkely to become embedded 1n a student s

sklll base
. WHAT YOU SEE IN A CELL CLASSROOM

Durlng my search for a llteracy program, I was fortunate]

.v~enough to v1s1t a CELL school West Randall 1n the Fontana'-'

‘Unltled-School‘Dlstrrct. Durlng thlS v1s1t I met w1th the

lfpr1nc1pal Dr PaultJenklns,'and two theracy Coordlnators,if

. ,Becky Peterson Baker and Anne Marle Cabrales Durlng a tour

of the prlmary classrooms,‘several thlngs stood out There B
dwas wrltlng everywhere‘ ThlS wrltlng was done entlrely by -
‘-the students and covered every wall door,‘and any other;f“"
}space that could hold papers for dlsplay Any student I

"lasked could read me anythlng I p01nted to, because they or a :
lclassmate had wrltten 1t through 1nteract1ve wrltlng Thefg“
fffwrltlng touChed on math and soc1a1 studles as Well as the‘

‘tradltlonal flctlonal storles common to the prlmary grades

wThese klds could not only wrlte,_but they could read 1t back
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'5‘whether’it?was their paperlorysomeOne else’s,fandfget_meaning>

'1,from 1t

‘f Another thlng I notlced about the CELL classrooms was
athe books Non flctlon and flctlon allke,_the booksMwere T_f
’everywhere Each ‘book was leveled w1th dlfferent color'5 ‘,
lstlckers on the front Thls enabled the students as well as

j*the teachers to choose books qulckly at the approprlate'

;ireadlng level for the student des1r1ng text to read A

| : The most 1mportant detall 1n the CELL classrooms, the
'Laspect that cannot be overlooked “was that every chlld was -
fﬁpart1c1pat1ng Every chlld was readlng Every chlld was
]wrltlng o It dld not matter 1f the student was G. A T E

'S,would quallfy for Readlng Recovery or . Resource 1nterventlon—~‘
dthey were part1c1pat1ng an equal amount of tlme, although at

‘thelr own. level ‘
' 'BECOMING A CELL SCHOOL

: When con51der1ng 1nst1tut1nq CELL at a school s1te,

” several factors need to be taken 1nto account Flrst the :

"radmlnlstrators contact Amle MacPherson of Callfornla Early

1’h;;L1teracy Learnlng 1n Redlands, Callfornla,'and request an

viappllcatlon ThlS appllcatlon detalls the fees 1nvolved and.
‘the dates of tralnlng for the current school year When <“V¥
wcompletlng thlS appllcatlon, the admlnlstrators pledge in-
iuwrltlng to a three to flve year commltment to the CELL

‘_program and answer four questlons The admlnlstrators are f,



',”Qpr1n01pal at West Randall thlS team usually cons1sts of

R asked-to descrlbe thelr school and the reasons for wantlng toy .
”part1c1pate in- CELL detall any prlor llteracy tralnlng

myfact1v1t1es, spec1fy the school and communlty demographlcs;,hf

’::and also glve the reasons why they feel thelr staff 1s ready

o to partlclpate 1n CELL

 STEPS IN IMPLEMENTING CELL

After completlng the appllcatlon process,.the flrst stepff"

in 1mplementatlon 1s for the admlnlstrators to select the

»}School Based Plannlng Team ' Accordlng to Dr Jenklns,ﬂ"

lelght members : There must be a Slte admlnlstrator,.along
';w1th a teacher representlng each of the prlmary grades,
f»flncludlng preschool and resource teachers 1f there are any atf””

»the school s1te Although not requlred 1t 1s recommended

'{ithat there be a readlng spec1a11st on the plannlng team

5“Th1s readlng spec1a11st who is usually a teacher certlfled
~ in Readlng Recovery, generally has more 1n depth llteracy
x}tralnlng and can brlng that perspectlve to the Team members

The elght members of the School Based Plannlng Team

' undergo a flve days of tralnlng,‘spaced throughout the school .

"fyear, to become famlllar w1th the CELL program The teachersil”'

"on the School Based Plannlng Team beg1n 1mplement1ng the o

79;fframework 1mmed1ately after the flrst sess1on _ They recelve

‘Pfeedback regardlng thelr efforts at each subsequent sess1on




VjThlS format allows a school to begln partlal 1mplementatlon

:vof CELL whlle they are rece1v1ng tralnlng _ Dr Jenklns llkeshjf »

o to say CELL 1s an apprentlceshlp program Teachers are

learnlng as they are 1mplement1ng the program The teachers'
can. get 1mmed1ate feedback from well tralned 1nstructors as
‘1concerns and questlons come up . |

Once the School Based Plannlng Team has been tralned

~L1teracy Coordlnators are selected The number of theracy Tf L

fCoordlnators needed for each s1te w1ll vary ' The ratio is 2
.one theracy Coordlnator for each 20 prlmary teachers,' .
1nclud1ng preschool spec1al day and resource teachers :The g
leteracy Coordlnator undelgoes a minimum tralnlng perlod of -
*flve weeks ThlS tralnlng is: done at a hotel 1n elther'

' Northern or Southern Callfornla, dependlng on where ‘the Team‘

’members school s1te 1s Located v These flve weeks are spaced.,f'

out over the school year w1th approx1mately orie. tralnlng
"sesslon every SlXVtO elght_weeks."Each,tralnlng week is’
devoted'to one topic, such as guided*reading or interactive'
'wrltlng The tlme between tralnlng sessions allows the -
:‘ theracy Coordlnators to try the sk:ll 1n thelr school and
ireflect on. the successes and challenges they encountered At
the next sess1on, the theracy Coordlnators dlscuss thelri- '
7flast tOplC before learnlng a new one. J In addltlon to the
flve week tralnlng perlods, there are many 1nter1m tralnlng
days and monthly gulded meetlngs throughout the school year

‘ The L1teracy Coordlnators teach in the1r own classroom a

“half day and serve as -a: coach and mentor to colleagues on the
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”:ilnstructlonal team for the other half of the school day »The‘fl'

‘theracy Coordlnators also plan staff development days and ,fi

’ffgulded meetlngs for the teachers ‘ These meetlngs address any

'.lproblems,’concerns or questlons the teachers have 1n regards

:to the CELL program 1n general or may offer suggestlons for
trategles for partlcular students The L1teracy
:_.Coordlnators carefully select the toplcs for these meetlngs ?,L’
durlng the tlme they spend 1n the classrooms coachlng and
liobserv1ng the teachers i | T _ ‘ »

\ The coachlng and mentorlng prov1ded by the theracy .
4hCoordlnators are the backbone of the CELL program : Dr,

1-jJenk1ns belleves the coachlng plece 1s the most 1mportant

‘Vf;element of CELL and 1t 1s the only way to change the

_tlnstructlonal strategles of teachers ’ Becky Peterson Baker,

a theracy Coordlnator herself pralses the power of
'ﬁcoachlng, when she says,““the one to- one 1nteractlon and
feedback from a peer, and the 1nd1v1duallzed help w1th
spe01f1c problems from someone who really knows your school-
"51te, your kldS, and understands the methods you use “to
,‘1nstruct your class cannot be matched by any other llteracy
program out there today "

}f Tradltlonally, 1nserv1ce days for teachers, especially
U.those 1n new 1nstructlonal methods, brlng about llttle change
ffln the classroom ’ It 1s too easy for the teachers to 1gnore
‘tthe new strategles Some teachers try the methods,:encounter

fdlfflcultles and g1ve up - It becomes s1mpler to revert to -

Z”old~methods,,even 1f the teachersvknow the'old methods are



.i‘not successful Wlth the CELL program, the theracy f"

Coordlnators are not just tralned to prov1de on g01ng Stafffff‘jf'""'

“development They are mentors at a, spevlflc school s1te,,?d

'worklng w1th the same teachers on a dally bah

'entlre school year When the theracyyCoordlnators prov1de' .

“1?the1r gulded meetlngs and staff development the tlme 1s

devoted to: solv1ng spec1f1c problems teachers are hav1ng

_The meetlngs are 1nd1v1duallzed for the s1te S and the

hstaff S needs ’ The L1teracy Coordlnators have the advantage?v

of teachlng at the<s1te, so the staff students, parents,_and
avallable materlals are famlllar to them The staff |
development and gulded meetlng tlmes are very 1nd1v1duallzed“:7

;and spec1f1c Th1s prov1des the classroom teachers w1th on»

".hg01ng support- The CELL program 1s de51gned to make

jelementary schools self sustalnlng through the tralnlng of
'theracy Coordlnators, and has proven to help long term
:change 1n part1c1pat1ng schools in llteracy int erventlon
strategles “ v ‘ h j

Before beglnnlng school w1de 1mplementatlon of CELL

.several steps must occur The School Based Plannlng Team

| r;ﬂmembers are tralned and begln prov1d1ng 1nstructlon from the_

‘ivery beglnnlng of a school s part1c1patlon 1n the CELL
program _The" next step is the selectlon and tralnlng of the
'_theracy Coordlnators They teach and coach as they are.

' learnlng the program Then comes the flrst year of school—‘
- wide 1mplementat1on All prlmary teachers,_rncludlng

ppreschool and Special,Educat;on, begln‘tralning‘in the



program and'implementing the methcds and strategies in‘their
vclassrooms. ‘For most sites, this school-wide implementation
will begin at about the beginning of the third year of
involvement in CELL. | ‘

The year of-full implementation isithe year when great
 changes in the teacher’s methods, strategies,vand
instructionai deliverchCCur; _Due‘to“the change in the
instructional‘delivery system, other things will change also.
The teachers and administrators need to be aware that as the
school day begins to focus more on literacy, the lesson plans
will changeyout of necessity. According to Ms. Peterson-
‘Baker, the gcaliof apprcaching teaching in - a CELL school
becomes‘“literacy all day, every day, not little blocks of
tine fiowing in and out of the contentvareas.‘ Literacy is
integrated into every aspect of the curriculum{ Teachers
present science, math, and social studies with a literacy
focus.” v _

At thenbeginning of the school year, the Literacy
vCoordinators:spendvseveralbweeks observing the teachers in
their classes and begin to assessvthe needs cof the individual
 teachers and students. This is done prior to the first staff
developmentvday of the year. ‘The Literacy Coordinators then
'plan the staff development days and guided meetings'thatrwill
be useful to the teachers and the students. Little time is
‘wasted presenting ideas that.ao not deal With current
concerns of the staff or administrators. »Classroom‘

observations are on-going and enable the Literacy
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;‘Coordlnators to coach and support the teachers on a dally

bas1s
' NECESSARY MATERIALS FOR A CELL CLASSROOM -

The actual 1mplementatlon of CELL does not requlre many:ﬁf
fspec1a1 materlals The CELL classroom needs books from all
:genres, regardless of the grade level of the students ;Iﬁf:‘
"addltlon to~books, CELL requlres plenty of paper and penc1ls
1»CELL uses what classrooms already have, but shows the
wteachers how to use the materlals more effectlvely : I met
svw1th Dr Adrla Kleln,.one of the tralnlng staff of CELL who
told me that “CELL does not dlctate the materlals ‘1t~~”' |

, dlctates how they should be used effectlvely ”..:Qhe also

z{;feels the money spent on bu11d1ng a large and varled class

,llbrary is not unlque to CELL classrooms _Dr; Kleln arqueSj"

that “a class llbrary 1s not solely a cost of hav1ng the CELLff

vprogram The funds spent on books 1s the same that would be

’vfspent by any school w1th a good readlng program‘”la CELL is a -

“.;5strategy based llteracy program rather than materlals based o

Lfllke so many other programs When properly tralned in CELL
" the’ teachers should be able to teach us1ng any language artS’wa
‘materlals the dlstrlct prov1des i Dr Jenklns says that “if al_\
‘;school has been tralned 1n CELL they can: effectlvely teach |

: 1lteracy u51ng the dally newsPaper ”7f‘"‘
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 EFFECTIVE ACROSS GRADE LEVELS

CELL uses methods that are essentlal to good teachlng,x

h‘not just good teachlng for flrst graders Slnce all teachers7ﬂ'

are tralned to use the same effectlve methods, galns made 1n
one grade w1ll carry up to the next ' The teacher in the next-’”

' _grade w1ll be u51ng the same successful strategle “so.- there o

'~_w1ll be no drop in . llteracy achlevement for the students

ﬁvaen students 1nvolved 1n a pull out program for ‘extra

ylnterventlon w1ll be taught by proven methods ‘ At the

_beglnnlng of the year, 1t w1ll no 1onger be an.issue: whether
:Tsome of your students had a’ “good readlng teacher”‘or not the
.,grades before you get them , S ‘ ‘H , : ST
| The 1mplementatlon of CELL helps allev1ate the need for, -
'concerns 1n regard to allgnlng a school s currlculum to the,i'
State of Callfornla standards : The strategles taught and |

used ‘in CELL w1ll work 1n any subJect area ano across several~

"‘grade levels. Every subject is taught w1th a 11teracy focus,‘

whether the materlals belng used are 1anguage arts texts or
'soc1al studles texts CELL recognlzes that to teach readlng,
hstudents need to be exposed to readlng 1n the content areas
uand other sources of non flctlon MUch of a student s

,vocabulary 1s bullt from exposure to a w1de varlety of non—‘{‘

-,flctlonal books & CELL stresses a balance between flctlon

.. and non flctlon selectlons 1n the classroom Thls is an. area'

usually addressed 1n 1ntermed1ate grades, however CELL



believes it is simply good‘teaching and shculd be applied at

all grade levels.
WRITING EVERY DAY

A key to CELL is the belief that in addition to reading
many genres, students must write every day. Twcvof the
framework elements’addreés the students’ need tc engage in
writing activities on a daily basis. Interactive writing
gives the students an opportunity to plan and construct text
as a group with the teacher’s assistance, develop letter-
sound correspondence and spelling, and learn phonics all at
the same time. CELL also addresses the need for students to
learn to write on their own. Independent writing encourages
writing for different pufpoSes; encourages creativity, and
gives the students opportunity to practice what they have
already learned. Skills such as these should be given
extensive practice by reading quality literature and taking
part in authentic writing activities.

bIn the early primary grades, interactive writing is
essential..with CELL, skills such as phonics are not taught
in isolation. They are taught through the use of daily
interactive writing. Interactive writing is used in all
subject areas; including math. The students see the need to
learn to communicate in writing, and gain confidence that
they can not only write themselves, but can fead what others

have written.
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. THE SUCCESS OF THE CELL PROGRAM

The CELL program has proven successful as measured by

y'student performance - The prlmaryﬁgoal of Callfornla Early

ngteracy Learnlng is to 1ncreas’ /““flmacy achlevement ofv
-chlldren ThlS goal has been met as proven by analys1s of

~;random samples taken from LELL schools In order to gauge

'j the success of the CELL program at a school ‘

- as soon as pos51ble after the openlng of school vah

,random sample of each class (approx1mately 31x chlldren)‘

.,ils admlnlstered the Observatlon Survey S by teaChersfyy

,and the theracy Coordlnator Wlthln tbe last three
'fweeks of school the Observatlon Survey 1s‘ ‘ ‘
rsreadmlnlstered to the same ample Durlng Fa]l the

‘Gates MacGlnltle Readlng Test 1s admlnlstered to second

'b:graders ‘;{,ug Addltlonal data avallable from the school.‘}l

‘(e g , standardlzed test scores) are used to ass1st 1n
thlS analys1s } (Callfornla Early theracy Learnlng,

'”,1997 p. 11)

'tvIn a 1997 analy51s done by Charles Mack Elementary in the Elkff@.v'

’v_jGrove Unlfled School Dlstrlct a fully 1mplemented CELL

”'VCschool both Fall and Sprlng readlng scores were compared for@

fffvstudents 1n klndergarten through second grades ) The results

'*;of thlS analy51s showed

Klndergarten students began the year as non readers and
"reached a 1evel equlvalent to mld flrst grade by the

Sprlng testlng AchlevementJof flrst graders 1ncreased




""‘scores after 1mplement1ng CELL»

”f.jfrom upper Klndergar en to beglnnlng second and second—"
fjgraders began the year just below grade level and scoredhv
'&;;hlgh fourth grade in the Sprlng testlng These“:

Lfg[randomly selected chlldren recelved no 1ntervent10n or

H7“support serv1ces other than effectlvexclassroom teachlngf

Many other schools report s1m11ar f1nd1ngs 1n thelr test

bfus1ng the CELL framework:

A“school 1nwWyom1ng that
vutylmplemented WELL (Wyomlng Early L1teracy Learnlng) completedﬁ
~a study : B R i
. fbgwhere half of ‘the staff part1c1pated 1n tralnlng and the7
other half served as a control group who recelved nofs
':fgtralnlng Slgnlflcant 1ncreases in text readlng scoresh

-\Lwere reported in each grade 1eve1 for teachers who

"b‘part1c1pated 1n tralnlng compared to those who recelvedv»

'°*fno tralnlng (p 12)
COST ' EFFECTIVENESS =
' Another p051t1ve 1mpact CELL has on a school is the

o reductlon 1n referrals to spec1al educatlon ' Between 1992

and 1995 a comparlson between CELL schools and non CELL

"vschools showed that whlle

Non Tltle I schools w1th nelther Readlng Recovery nor
' “: CELL support showed an 1ncrease in’ percentage of
v'referrals from 2 6 to 3 7 e the demonstratlon

“school supported by Readlng Recovery and CELL showed a



significant reduction in;reférréls to special education
from 3.2 to 1.5. These datavcdnfirm both the effectivé
combination of a‘balancédbprogram of”reading'ahd writiné-
instruction with a powerful eafly intéfventioniand the
cost effectivenéss of schbolwidé staff dévélopment in
CELL. (p. 13) | - |
In addition tblthe'increases in reading‘8cores in a school,
the_éfféct CELL has on special educatibh cannOtlbe
overiooked._ “The savings that would result in the reduced
referral to special educatibn would, byritself;_cover the
'édst of all CELL training. This is a powerful'measuré of

cost effectiveness” (p. 15).

SUMMARY

When taken as.é Whole,‘the mentoring‘and‘coaching
provided, the proven methods and strategiés used, the ability
for CELL to address‘the curricular needs of many grade
‘levels, and the proven savings of special'education costs, -
demonstrate that CELL is effective as a'érofessional
development program. The most important déta are those‘thatv

show good achievement gains in literacy in CELL schools. -

After searching for a new literacy intervention program

for my school, I can honestly say I found CELL to meet every
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'requirement‘I had in mindr It services a large number of
students, israffordable>When compared to our previous
program, and‘most of all it does what it says it will do.

: The teachers I met were as enthu51ast1c about CELL as they
’were three years ago when they began the program. The
students were not only 1earn1ng in languaqe arts, they were
readlng and wrltlng across the currlculum Every student in
every class was partlclpat;ng, regardless of current reading
level-or primary‘language; .After rev1ew1hgythe research and
facts and figures, itpall'comes down to one simplehstatement:

CELL works.

46



' RECOMMENDATIONS FOR FURTHER READING

Below, I have llsted several books that deal w1th the

'?subjects of gulded and shared read ng as well as 1nteract1veﬁf"‘

fwrltlng for those who are 1nterested 1n readlng 1deas from”d

some;of~the:f1elds most well resp cted authors

~ Guided and Sharedreadng

e bnylane‘E DeFord Carol A Lyohs, and Gay Su
*ﬂ:f»Plnnell TR R R ; .

by Mlnlstry of Educatlon"

r"The Whole Storv ‘ B L
by Brlan Cambourne o et T

. Writ ing: fE

by Marle M‘ Clay
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