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ABSTRACT.>

English has»béCome;a powerful‘tool of international
cémmuﬁiéation; Reading is;oﬁe'way tébacquiré.new
informatiohiin an EFL (English as a'Eéreign Language)
Contéxt; ﬁeading instrudtioﬁ and ofheﬁ'teééhing methéds
,.afe‘impdrtént‘and uséful fbr EFLbstudénté in Taiwah.

"HerVer,'Taiwénese studenfs experieﬁce maﬁy
'difficulties in teaching and:leérniﬁg,English?because of
the lack ofgappropriate\andfeffective;tééching and learning
methods. _TraditionaLiﬂeachiﬁg instruction-needs to‘be
changed toward a moré inteérated‘litefaturefbased approach.
Emergeht feading'and writing éhbuld be émphésized and‘
ideveloped. The purpoSe‘of thiéfproject:is to séek out
éffeétive teaching instrudtion»usih§ §=;iterature—bésed
-approach, in.ordér to,ﬁTOVidé more éfﬁgéﬁ;ve learning
methods for elémentary EfL studeﬁts,in_Taiwah., |
‘: This project provides'avbackground:on.English

instructionvin Taiwan, and présents a‘literature review
that‘bUilds a,theoretical fQundation fdrthig project.‘ It
aléo introduces a:model.of teachinglinstrudtion based én an
vintegrated literaturg approach, ahd offéfs a curriculum -

deSign’which includes plans for six instructional lessons.
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CHAPTER ONE:'iNTRopﬁcTION,
Backg;§ﬁnd of the'?féject
‘English is a éommunicatiOntbtidge‘that eﬁableé‘peéple
in Taiwan‘to stay ihvtduch with‘otﬁer ereign.countries %nd
to abéorb contempofary cultural ad&anées.. With the current
éXpanSion of knowledge} manyvpedplé‘feel'the needvtb improve
théi# abilityito deal with new informétibn.effectively; For
bexaﬁplé, the Internet is very popular in Taiwan and America.
g Many Taiwanese want fo:read neW ianrmatiQn;through the
.ihtefhét} To accompli3hithis, it is neceé§ary‘to learn .
‘Eﬁgliéh;j' | |
In the traditional Taiwanese education system, students
héVé.to leérn Englishvfrom junior high school (7™ grade in
United.States) all the way to‘high school or college.
'  However; teachers in Taiwan still teach the traditional
'réadingareadiness to students. The traditiénal reading
 idstruction,is.not effective for EFL studenﬁs; it‘ié timé_to
make;some changes in Taiwan’s curricuiuﬁ. Mbreovér,‘from
the’year 2001, all third gréde studenté Willigﬁatf‘to léarn

English,,making reading increasingly importantﬂ

- Target Teaéhing Level
Elementary school third grade‘is my target level to

teéch in Taiwan-andvadult,ESL will be my second choice of



caréeré. Taiwaﬁ's‘education system has recently been
undergoing change. The government wants to promote
childfen’s English abilities; therefore éome of the
elementary schools have staited}tovteach»English from third
grade. By the year 2001;:ail thebeleﬁéntary'schoéls in
Taiwan will add EngliSkito‘the third giadé curriéulum.
Taiwan needs a lot of English teacheré who know how to teach
younger children English. I know that T am the right person
'for.this job because I have been sfudying how to teach
elémenfary level English. |

In summary, I want to foer Taiwanese studehts a better
environment to learn_Engliéh, sovthat students will enjoy
iéarning Ehglish.in school.

‘Pedagogical Limitations in Taiwan

The typical English class in Taiwan is often boring.
MQst students do not like to learn English because allbthey
do is meﬁorize'vocabulary words, listen to lectures( and
take tests. The students do ﬁot haﬁe fun in English class.
Stﬁdents will never learn Ehglishvwell if they feel that
learning English is ering. Taiwanesé_teéchers need to
learn how to make iéarning more creative and fun. The
teachers can encourage students to use‘their imagination in

class and integrate different subjects'ihto a whole unit.

2



’*f"fCurriCulum“Reform%’ o

”Q‘For example,‘lntegratlng art w1th‘pff”l fsfanfi:térestlngl%"ﬁ

,cand useful teachlng method for the teachers to use in th’lrl;'“

"‘-claSSroom;'fs{ﬁ»;Q

: Tradltlonal Talwanese pedagogy is flxed flrmly and
'”i;deeply in teachers ~1nstructlonal styles Most teachers 1n'y:j:
- Talwan stlll use tradltlonal readlng readlness 1nstead of .

j"uf__lthe new concept of emergent llteracy For example, students

textbook together w1thout
i phonlcs.< All they do 1syi

”-@ymemorlze the vocabularvaord'”7nd5take a’ lot of tests. ‘Thej,_'

"; students do not know how to decode words - Therefore, 1t 1sy j;f?af

| very important that emergent reading and writing are

 introduced to ‘teachers in Taiwan. =

The necess1ty of 1ntegrating llterature 1nto the vf

Cﬁqfcurr1Culum:j‘k _hould no longer be borlng for y,{‘f

”ﬁllStﬁdénﬁs;gﬁIﬁlfaiWaﬁ'S%QurPlcqlumivevery subject 1s taught L

'”iiseparatélj;piieachérsﬁhave;ﬁévef{trle

= ervand make 1t as a whole unlt’a,It 1s tlme

‘for teachers f-tp,;adap,t-za.--n'e.w system .

e ThéﬂneéésSityqugﬁéaéﬁingfémergent1reaalng;and'wfitihg,:"

~ The teachers in Taiwan use traditional reading readiness = =

instead of emergent reading. Stidents practice how to read

aﬁto 1ntegrate all;thefsrﬂ c



wordsvfromfthéir’texthookfwithout'khoWing'theﬂmeaning;n
t:Students do not learn phonlcs 1n the Engllsh class, so theyf*f'
z';do not know how to decode words Most teachers spend a lot‘l*;

“,of tlme teachlng how to read 1nstead of how to wrlte._f‘“l:s:‘-;,;-_:ff-’i

"Vtradltlonal readlng readlness an effectlve way to teach ourh,if

The nece531ty of lntegratlng art w1th readlng Readlng

j.yclassvls oftenlborlng‘for a lot of students : Readlng 1s

:fnalways a”senarate‘subject ln the.currlculum of Talwanese‘ f“
rschools | When the students go to Engllsh class;vthey tﬁéhfh
‘memorlze vocabulary words, read text aloud and learniy

Vﬁgrammar rules., What’s the fun;of‘readingeclass?_»f”"”"“""T

The nece531ty of 1mag1natlon.v}Most-of;Taiwanese ‘wf<\’
'='teachers lesson plans lack 1mag1natlon and creat1v1ty
;nStudents always do what the teachers tell them to do

V'Students are often afrald of express1ng thelr own oplnlonsl;j'f

:’°Wﬁahdﬁidea$ rn class Students can develop a sense: of

“f?igagiﬁaéiaﬁjAﬁdfcféatlvlty) and 1t ‘is: teacher.s jOb to ‘
'h%prov1de the env1ronment 1n‘the.classroom. | o
e l The Purpose of the Progect y~;;? 3
“The purpose of thls prOJect 1s to seek out‘dlfferentv#[*
t;teachlng methods for teachlng”EFL in Talwan Through

vdllntegratlve learnlng act1v1t1es and emergent readlng and




'u'mritinglmethods} I w1sh to help students deVelop fluent

‘]ggreadlng llteracy and feel happy and 1nterested to'learn ‘“V°'

vpthelr second language——Engllsh

- The Content ofﬁthe Progect

: ThlS prOJect features a readlng process based on i“"'

dpemergent llteracy Itﬁalso prov1des lots of teachlng 1deas

bxffor an 1ntegrated currlculum : The prOJect also empha31zes K
:i“howpteachers;canQencouragelstudents”tOgusepthelr};maglnatlonf.J
" ind creativiby-dn lass; S ni S
Thlslproject cons1sts oflflve chapters . Chapter One
'descrlbes the background of teachlng and learnlng Engllsh 1n-'1
i.kTalman.;.Chapter Two prov1des‘avtheoret1cal framework Wthh :
contalns‘hey 1deas such asvemerdent readlno, emeroent R
'tfwrltrng,‘art and readlnc,‘llterature,fand-lmaglnatlon.»TT-
;°Chapter Three descrlbes the cycle of‘llterature based

_teachlng methods Chapter Four 1ncorporates readlng

’sTStLategleSwwlthaahsample currlculuvaOntalnIng aﬁunltuof;Six_{a'

‘hlgssohs .Chapter Flve explalns readlng assessment uafti

W | The.Slgnlflcance.of the Pro;ect .

| hearnlng ‘a second landuage; 1nclud1ng target culture;.df

"'thought, customs, and;bellefs,'ls a challenge‘for‘most}of
‘ethe studentslln Talwan EWStudentseage,oftenafraldrof go;ng!h

QintotEngliShHclass*because;they doant}féelLCmeortable to










| comparison‘iilﬁstrates why gUidedtreadingvhas‘been the“more
_d&ﬁingnt methoddlogy; Sométimes this §ccur$ dué té time
factors—fiack 5fftime to do both.gﬁided‘readiﬁg.groups.andb
literature circleé. It also'o¢curs_becéuse litefatﬁie:
groupélare now Viéwed a$_simply a formvsf.guided readiﬂg 
for fiuent féadefé} ,Descrip£ions of “balanced literacy
prqgrams” and “reading to, with} and byé modéls do not list
litérature cifcles,.oﬁ'only.mention them as aﬁ:additiénal
option-”vThese deels créé#e an unbaianced curriCﬁlum.
beééuée ther“learn through” cirélé.is optional rather than
.esSential.to e&éry child;sileérning (Freeman; 1996) .

This COmparison_is:not an arguﬁent}fof one over the
‘other but deménétrates,that both are impqrténtvbecausé of
the.different roleévthéy pléy for feéders. The key i#sue
 is whether teachers have effective,instructional-approaches
for teaching réading"strategieé (conferences, strategy
léséons; miniéleSSOAs; énd/or juided reéding), not whétherv_
everyone is’doing_guided readiné‘(Short; 1999,.'

The géal for‘this coﬁpafisdn is not to search for’the
 one “fight” engagémeht But to'understand_thebcoﬁplex_ways
in which multiple engagements iﬁtéraétvfo‘supportf 

children’s development as readers and thinkers. Table 2.1,



“f”the comparlson of g ded

:1'ed from Short (1

readlng and llterature 01rcles, 1s

Comp’a"r‘i‘sofi""‘éf.--f Guided Reading and Literature . = .

“|students as’

Strateglc Readers

“|reacher supports each reader:s
’development of readlng strateg
%f?for process1ng new. textsfat :
‘v”flncrea31ngly challenglng'f o
of - dlfflculty :

1es

-’co construct new

understandlngs

vy‘Students are’ grouped
fyhomogeneously accordlng to

51mllar readlng processes and
.‘;‘ablllty to. read abo t‘the same-.
o |level of text SR

’%fStudents choose the. text they :
'f”would llke to read and dlscuss
Jwith others.
theterogeneous by 1nterest

Grouplng 1s

u,Teacher chooses text to be rea

dflstudents choose text from optlons

|rexts are chosen accordlng to
‘;the readlng strategy the

‘ffdlfflculty of the text
(mlnlmum of new thlngs to

”glearn)

:teacher wants to teach and thez

fTexts are chosen based on ‘the
:flssues students are explorlng‘.f
”wln personal and/or class . '

1nqu1r1es. Texts must support‘

"<:ftfmult1ple 1nterpretatlons and "

critical thlnklng by readers

’.Challenglng texts texts

»ftwhere there is an opportunlty

h'strategles

k‘vChalleng1ng texts

o :to build. problem—solv1ng ‘3~f”

s:encourage readers ‘to - thlnk -
z‘deeply and crltlcally about
"thelr llves : vl

_ ;Students must be able to read
?Stext w1th mlnlmal support
“lerom: teacher ‘ s

i~Text can be read to, wlth,‘or.ffl

n:‘by student ’*jivTW,xr?"

“hT;Teacher takes a majorj

for strategles

ﬁulnstructlonal role and teaches,ﬂg

b“lTeacher part1c1pates as a R

"Evaluate by running
record/mlscue analysrsu‘

- Evaluate by dlscourse analys1s

vArt, drama, etc

act1v1t1es to extend a textub

musrc,

"*Art, drama,‘etc.,
“ltools for thlnklng about a text ;
Clin more, complex ways ’

mu51c, as

Readingjto'developdstrategieS”

v\,Readlng to make sense of 1ife

texts thath‘ fd\}“‘

reader to; demonstrate ways of ;fb’
thlnklng and respondlng to text







© traditional lite
son’ (1996) -

_that incorporates multicu

‘thinking. = First,

the class-generated list. The teacher explains that older =

versions of the Cinderella story exist and that he or 'she =










]‘to eXpand>their uhdéxstanding of conclusions and'
inferéﬁces. |

Many'opportuhities_for reading énd writing about math
are aiso boésibie in an integrated language claésroom.
Réadiﬁg.and'writing oécur when éhildren jot down thé data
of their surveys of organize‘their‘ﬁarious calbulations ih.
their projécts, and thén,shafe‘these notesuwith others. -
The construction of graphs’also incbrpofates-readiﬁg and
Writingf  For egampie;.readingépd writing reports_of
” sciehtific‘expérimenté or bther in?éétigations include
ondrtuhities to expfessvandcOmﬁrehend'ﬁafhematicai;data;
‘Reading books and studyinq_in class'can also provide
meaﬁihgful occasidhs‘té apply'and use math‘(FulWilér;v
1982). | | |

Hiebert (1§84) sgggestéd‘seﬁeﬁal wonderful:bqqks thét.
" have mathéﬁétical_;OnCepts‘in.tﬁém."Numerbus exéellént
’counﬁing’bookszin cﬁildreﬁ’s'literatﬁre'can be‘inéluded in
fhemafic”ﬁnité af-thexeafiy élémentary grades;> Catherine
‘Grayfsiﬁone, Two,fTﬂree)bénd Eour.vNo Mdre?” (i988) .
.pquides a.delightfﬁl‘intfoduction of,simple*SequéhCe]
| édditidn; ahd Subtraction fbfiyoung mathématicians (see
'appendix B.for'this ahd‘otﬁér liferatﬁﬁe‘titiés). ~Children

can extend‘the book in many WaysL; For:examplé; they can

14



e wrlte thelr own book and extend numbers over four. Older
‘!felementary chlldren can try wrltlng a 51mllar book but usef

dtjother operatlons, such as multlpllcatlon and d1v1s10n

‘b Another book ‘“The Klng s Chessboard” by DaV1d Blrch

"h:(1988)’ is a story that takes;place in® anc1ent Inflo;,liiﬁwi~

”b7bl7the story “Anno s Hat Trlcks” by Nozakl and Anno (1985)

"5jrequ1res chlldren to practlce mwltlpllcatlon when they readﬂdf T

[Q;“Blg Anthony And The Maglc‘Rlng” by Jovanov1ch (1979) and.veffi;

S any more books are excelle vor 1ntegrat1ng chlldren s

:ﬂ“llterature and mathematlcs

One ofvthe best ways chlldren can make mathematlcs iff

H%”gmeanlngful is- to wr_te thelr own'story problems

F:lffbe cOnstructed andtcolle;d~df1n every thematlc unlt

vkﬁfthroughout the]year i fdeasfareugenerated“as‘the chlldrenVIZ

fread a: range of'genres‘and 1nvest1gate problems across theﬁc~3

acurrlculum,vasuwrrters

'ﬁ fan“lnterestlng”problem-'fAsffl

:gfiguréﬂaut the problem, and then worklng toward the_

o SOlutlon (Van den Brlnk 1987)

”mki% Chlldren canfalso'be authors ofimathematlcs books
. writing _t:.nei,ra;f own’ book 5

ﬁw"fichlldren next year,.

~”These can':fﬁ“”

:hlldren begln W1th'agsolutlon andyfgklih

s theyybegln w1th trylng to;ff:ff



éndlfefieéfvénrwﬁé£ £Hé§ know about:ﬁéth.‘ Childrenfcan
come‘uﬁ wiﬁh intefeétiné and nOQéi.iaeas‘by éketching
‘classroOm andArééibeéid‘sdénarios‘to éhow‘thésé_i
mathématical_understéndihgsv(Hughés;11986);
Magimv(1984)‘Claimed thét'éhildren'find it’easiér to
compréhéhd,métheﬁafical1t0pi§s'wheh'those conceptsvaré
linked to everyday experiénces{‘ Méxim (1984) also
éd#ocatéd that:students learn to use mafheﬁaticalvthinking
When'wgrkiﬁg'infoﬁher»content areaS>and to value’the role
:Qf mathematics in society. Literature-cén‘help~students
see the relevénce and‘importénce 6f échoolflearned ébﬁcepts
iﬁ their daily liveé (Holt, 1981).A‘By using chiidren’s
' iiterafure; ﬁeééhers can'integrétevliteraCy and , |
méthematiéal ijeétives into Qne»lessoh; If téachers are
cafefulvplanﬁing the leésoné, it is possible>to iﬁcorpdrate

content from social studies, science, and fine arts.

Literature’integrafed’With science; How can teachers
help studeﬁts tQ iearn SCienCe]successfuiiy? ,Sﬁymanéky 
(2000)‘offers a,neW"brbgram thét inﬁolves SEiéhce,_ParentS,
v,Aétivities, and Literéture‘(SCience PALs project). Science
PALs was designed to promote substantive iﬁvolvemént éf

parents in their children’s hands—on science education by

16



us:.ng takehome Tit

";storles w1th a scxence theme has addltlonal beneflt_fbeyondff”

Jr;teachers andiperentsf Trade

‘jfprov;dlng¢a~coqur

.vfbobke‘éffer7a7Wide&,arlety of tOplCS, alternatl e

ﬁﬁgconceptlons, and v1ewp01nts that exc1te and motlvateiﬂg]gt'**'f

‘*théistﬁdghté dally llves, and encourages more lﬁﬁ_ftﬁﬁ




";ydembedded 1n the

".~1parents prov1de thl

"5*rec0rded 'Paref-

classroom and students’
"ttsCience+related cHildre_ s book iﬁtérvivedireCticns;}#*'“‘

Jf;suggested 1nqu1r1es,‘and 81mple equ1pment to explore 1deanﬂ

lc‘Ildren”is7llterature“that'%L:elates.to the.lf

’~SC1ence»un1t Parents'comeyto“schoo :to,meetfthe teacher;”

:and the teacher and 801ence PALS s_a”"explaln the'prOJectff’”

r:and use of act1v1ty bags The act1v1ty bags are used by

b*parents to assess thelr chlldren S prlor knowledge, andvn;‘

i formatlon to thelr chlldren s }vb'

-arents and7”hlldren read the book together andgf”t

gexplore varlous 801ence challenges 1n the book as they

wloccnr; nslng‘the act1v1ty gurde and equlpment prov1ded in
ttlthe act1v1ty bag (Shymansky, 2000) - | | s
| Parents play a very 1mportant role 1n‘the 501ence PALS'
o;project Whenvparentsvare meanlngfully.lnyolveddln thelr.d
Jf‘chlldren s educatlon, many benefrtsvaccrue.n Parents;and«'

.}ychlldren collaboratlvely read the storles and do the

'Vinqulrles,"and the chlldren s responses and experlences are:xg

'sdcollect 1nterv1ew data and then return

”ﬂﬁthe data to the teacher j These“datazconfirm”andfasSist;the%;

”h;¢teacher s 1nstructlonal plannlng

‘Elem‘e.’ntary-_:-Scho@al ‘science teachers are increasingly

‘refocusing their hands-on teaching to incorporate and =




'1H|>fexper1ments, wrote descrlptlons of observatlons,g

‘utrespond to students ideas,Lwlﬁﬁleingfﬁggeﬁﬁs*fﬁbglass_"

s prOJects help students ;attitudes‘andﬂperformancém£§wérdﬁﬂdfs

llsc1ence Teachers can use students"ldeas:tolnlanw”lhncg,ﬂfW
'"ilnstructlon and emnloy abgreatersuarrety of‘assessmentbhff,
‘ﬁttechnlgues to'make sure that’students understand the i??
,%n§¢once§ts 1n each sclence“project (Shymansky, ZOOO)K g
.Shymansky (2000)Hshared one of hlS experlences w1thi,5
h:slxth gradelclassiln.lowa about nollutlonvlnuthelr’“ T
-f;community%s:watersunply,b Flrst, the students bullt up FffV“
csome‘hypotheses,;'seCOnduathe students setTupiproceduresh
.‘hffor testlng and recordlng results: Thlrd stﬁdéﬁtéfﬁ;ﬁh“'
. ;1nterv1ew a representatlve fromvthe local‘sewage treatment,
}udplant helped students to‘understand some of the 3001al andd .

-envrronmental'problems

Through thlS study,‘students had opportunltles to usef;;nﬁ,

”:F’a varlety of language They wrote letters, set up thelr i

andjwrote‘;
v,iﬂreports of thelr data They’referredftO}other sources;“7v;:

ifwllbrary references, technlcal materlal from manufacturers,

1?h:expert testlmony They cooperated Wlth peOPle in theth’

communlty such as the companles that donated goods and o

lt.fserv1ces (Shymansky, 2000)




-fri‘tjefaturel ;’ifn,tf egr:a"t-e‘a; ;?w’i‘*t'h»fi‘art _yri':r _can be integrated -

i;dlnto readlng and wrltlng 1n so many ways 'Acéordingﬁto[’ﬁ;'j*"

:fffErnst (1996), teachers can begln an 1ntegrated lesson by Lfi,yf;"

“'ﬁﬂgasklng students to look a palntlng 1n 81lence and4to,searchd

*zthe palntlng for colors, shapes and story Then theﬂ‘

**g;teacher encourages students to express how the plcture

”-Efstudents use language to express thelr 1deas. ilhl'ﬁ

: and sketch at the same tlme (Ernst, 1996) . Sl

' jmakeSuthem»feel 'orwabout Fdeas they get from the artlst, _iif*’{

"vfcomments help all of the students to look at the palntlng rfﬂw

‘ 1n»new ways, and go to thelr own work w1th new 1deas.?ﬁf* -

A good way to 1ntegrate art into-literaturewis?fordaﬁlf

"E:fteacher to read a storybook and have students close thelr vaA-t'

'l;]eyes and watch the 1mages 1n thelr 1mag1natlonxas they heari'*f

“'Kthe language J_Sometlmes students can llsten to the words ,y‘“

S Ernst suggests that when wrltlng, reading,?and'artfareﬁ;f’

‘the processes begln to 1nterrelate

5fpartners;1nflearnfng,

'gstudents'are‘allblearners By looktng at the work of
"artlsts and llstenlng to the words of authors, students fff

'ffbuild,their_own;yocabulary:of,art—andglanguage Students

_are creating storehouses of ideas for their own .fwo.rk»; CAs

‘ogeachsother,:whlch g7leff




they talk, shere ideas end say What they see, they develop
important thinking and speaking skills (Ernst, 1996) . |

A booklet prepared by ene of the California State.
University San Bernardino art classes offers ﬁany great
ideas for integrating art with literature, math, science,
and social studies. In Cosner’s (1998) “A Brave New World”
lesson plan, she asks students to read “The Story of
William Penn” and discusses some of the social issues and
history with the]students. Then the students sketch the
painting by N.C. Wyeth, “William Penn: Man of Courage}
Vision, and Action.” The students'transfer their sketches
to a mural and paint the mural. The students can invite
other classes to view the mural and share their comments.

In Johnson’s (1998) “Vincent Van Gogh Moody Bedrooms”
leseon plan, she asks students to draw and color a picture
of their bedroom. Then the teacher talks about the color
along with moods. The Students then Qrite‘a few sentences
about the colore that reflecte‘theif‘meods when tﬁey are in
their rooms. |

In Parti’s (1998) lesson plan,‘she asks‘students first
to read the book “A Day at the Park.” Then the students

write a story about an experience they had at their

favorite park. The students'étudyvthe history of national
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parks aboﬁt'héw; wheﬁ,'and where the ﬁarks.wére
_establishedi Finally, the studeﬁts‘study the famous‘
painting dalled “Sunday Afternoon on»the Island of La
érande Jatté” by Georges Seutat.b N

Art'cléss is-quite fun and intéresting.fér most Qf the
étudénts;ltThe,téécher één integratexany.sﬁbject with_én
:art‘lessoﬁ to getvstudehts' ihtereét, resuitiﬁg intééins‘
for studentsf learning.t‘

;In éénclusibn,vteatﬁerIShouia.try:tofintegratet ?
'diffeféﬁt’tontent areés‘with litérétufé énd’ctéate‘a wholeuf
'uﬂit.- This helps‘to deVelop;sélf—motivatéq, lifelQng.'
Iearnéré. The lessbnskare more intéresting’for Studehts
twheﬁ’théyjaré‘all connected ‘and not simply a coiieétioh‘of
éétivities; | |

Assessment Strategies -

When«teachers look at students"reéding and wtiting, a
éiéarérbpicture Qf théir‘stréhgths:and:ﬁeeds émerge;‘and
, that guides tééching. Thé*following is:sﬁggested by':‘
vMann;ng;and-Manning‘(1§97). .During a readingtc@hferende,
the teacher asks the studéﬁt"to'read aloud:a'passage7from
the gfaded reading book he/she ié reading. ’The:teacher.
dnotes‘the miscues thé réader ﬁakésvté ascertain if the

student is focused on meaning. As thekteadher listens to’
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stﬁdeﬁts'reaa aioud,vthe stratégies,are hbticeable that
each uses when encouﬁtering a’word he/she does not know..
When a student finishes-reading a sthy; the teacher asks
him/her to retell the story in his/hér own words. Tﬁen,
vteacher‘determines if he/she is cOnstructing appropriafe
meaning.

When a student is‘engagedvin discussion about
literature with other students, how can the téacher‘assess
tﬁe studenf's understanding of literature? According to .
Manning and Manning (1997),‘teachers check if students can
discuss plot, theme and characterization. Do students
discuss the author’s stance? »DQ studenté refer to otﬁer
sources when discussing the ne#t?‘,Dd studénts articulate
their own viewpoint and state a ratioﬁale for opinions?

In conclusion, literaturé needs to be integrated into
other subject areas as a whole unit. This helps children
“understand why it is important to be able to iead and
write. Literature integrafed with félevaht content can
- help étudents see the réle€énce and impOrfancé gf school-
Llearned_conéepts in their daily’lives.

Emergent Reading for EFL
Emergent reading has come to be recognized as an

important tool for literacy learning and its assessment.
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"fteachers Stlll use the tradltlonal concept of readlng

_'rEmergent readlng glves chlldren practlce “actlng llke-'ﬁf"

g_,readers”'as they explore the vocabulary and 1ntonatlon of k

"bfbook language,‘the orlentatlon and dlrectlonallty of bookaib‘l

”and prlntj

ﬂiaddltlon to 1ts beneflts for chlldren, emergent readlnxijpﬂ'
_gprov1des teachers and researchers w1th a w1ndow 1nto how

‘sflyoung chlldren read and learn about readlng (Cox,.1996)

v"lReadlng Readlness Versus Emergent theracy

In Talwan, Engllsh 1s a requlred subject.,ﬁMOSthffff

and the llnklng of plctures and text.;rlnfuf:ggﬂ""’

'freadiness'instead'ofgthegnewfconceptjofremergent”l;teracy;fg,{'

*}Students read aloudi ~oriesfor conversationSTerm_af‘ﬁ

eatextbook w1thout fully know1ng the meanlng Z;Tféfé‘a£e¥w~7'"

"always a lot of vocabularvaords to be memorlzed, teachers'i

'Tglve students qulzzes every daY'jtpmake sure they knOW all

””~:Jthese words Because Chlnese 1s an 1deograph1c, non—' :

‘”alphabetlc language, students have never learned phonlcs. fff}Q-V

a;iwConsequently the only learnlng method they use 1s to try to

:y'smemorlze every word letter by letter‘ﬁfThe problem 1s that

7ivstudents are forced to memorlze words that do not relate tO'ff“

fthelr dally llves, and moreover, theyiare under pressure
.~Y;to perform well on. the qulzzes and exams -As‘afresult;:'

bbl*they do not seem 1nterested 1n learnlng Students




prov1de s‘_:’ 'us‘“e"?f,u |

Hf:f?and 1ntegrate 1nto the currlculum.ﬁ Recent reSéarch‘-’

”treadlness, and need to learn about emergent

Research on emergent readlng and wrltlng

ﬁresources for Talwanese teachers to adapt

‘f:Suggests‘tha killdren are actlve constructors of llteracy.a

r;Q%They learn algreat deal by hearlng storles read aloud aﬁ;nd_[‘:,j

‘h'_fattemptlng to read such text as s1gns and storybooks.fgu,, S

*Teachers should be encouraged to contlnue these act1v1t1esﬂ{d

*’1n thelr classrooms., Accordlng to Teale & Sulzby (1986),

:f_f}students gradually dlscover the alphabetlc pr1nc1ple, that

?letters represent speech sounds Teachlng phonlcs becomes 1:‘

'15-;an 1mportant way for teachers to help students read better s

frj)and readlng d ,

:W}Bes1des teachlng readlng,_lt 1s also 1mportant to teach Ll

“‘wrltlngr Emergent llteracy reseavch suggests that wrltlng ;@fi_ﬁ

elop 31mult“ ‘fand that each enco“rageS["l

fﬁﬁpggrowth 1n the other (Teale & Sulrby; 1986)
| The tradltlonal readlng readlness perspectlre ls guitei
jdlfferentgfrom‘emergent llteracy‘ Table 2 2 compares the
basic principles of the two. |



Emergent Literacy

_Readlng Readlnessv

When

: tO e

hk“prerequlslte skllls

};tReadlng 1nstructlon should,g
- whe '_readlng materlal even

have mastered a set of

"when

‘kllls are emerglng::~a‘

_ |children- should learn to'i:
”'-read before they wrlte

”N;concurrently

Readlng and wrltlng are

‘jlnterrelated and develOpfo?ftﬂ

: Chlldren S. experlence w1thl
|eext should be language»: o
' ”ﬁacross,,

?unlform across classes »
lethnic and age groupsf;jut'jff

and . cultures

'nThe llteracy exp'rlencesﬁ;t’

of young chlldr

soc1al classes,

" Formality

T‘The focus should be on

liteachlng the formal

Fi ::skllls—based aspect of
~instruction
SRR "”’f“fuses otk

f?relevant*

readlng, 1ts functlonal

generally not i

‘ nReadlng and wrltlng ar"f
tiflanguage processes and -
~|thus learned llke spoken )
through actlve'ﬁjfﬁf?f"

::;language°'
"ﬂfengagement and the

|construction of " meanlng L

]wReadiﬁg’é
’behaViOr
prlor to'

1nstructlon

enter school and before‘

formal teachlng begln

It is not 1mportant what]z~YYoung chlldren ha
‘|children: know about L

7;{language before theyl

"ffreal life sewtlngs"

"]actlvely engaged 1n’?7f4
p;functlonal realdng and
- |writing experiences in '.f:

-V-fbefore comlng to s»hool

'f.fChildren:shouldlﬁovéf

readlness and rea

'ffskllls, and thelr'progressf

"regular,

should be measured w1th f
formal testlng

”ﬁ*w1thout A partlcular

'Q‘Readlng SklllS arebmtq”i .
':,whollstlc and 1ntertw1ned

Sklll sequencef

'.QyRoletbf;s
cr e»a'i;_ig‘fe

Lwhat words mean ‘f:w‘ e

Chlldren need to be told

‘construction]|

EﬁYoung chlldren actlvely
v bconstruct conceptsjabout .
'”qreadlng and wrltlng Qiy;f

Now: Emergent L:.teracyf

’Chlldren can ‘receive Jﬁg_n




"famlllar w1th the types‘of languade‘used in books and

*Lunderstand more deeply about how storles develop. iIfffvp
students have not already learned the concepts of prlnt it.

vh[isvlnportant for teachers to erplaln thesebto them These

concepts 1nclude the follow1ng whatbpeople say can be
7writtenddoWn,andnread;‘words are not plctures; words-are

Taﬂlmadevup of letters, and sentences are nade up of words,
breadlng goes from left to rlght and from top to bottom,'

l’ sentences begln w1th capltal letters,vand so on‘(Eerrelro;

1990).

sThe Eﬁergent‘theracy Classroom :]

| Teachers need to create a lrteracy envlronment that -

"‘ppromotesvaCtiveureadrng;‘wrltlng, llstenlng;,and.speaklng.
iVOne of the encouragements is to prov1de wrltlng o
llnstruments, paper of varlous klnds, and books.and

:perlodlcals;:'The materlals should be easy to obtaln and to }

us E Teachers who dlsplayva varlety of attractlve and
‘f.appeallng books 1ncreasebstudentsmflnterest‘and | |
participation;hfStrlcklandj&TMorrou.(l988).sugdest thatvav
'classroom for energlng readers and‘wrlters have the t:'
followlnd'characterlstlcs; Flrst;vthe classroomhshould
bprovlde”aHprlnterichlenflronﬁent;1‘SeCOnd,;chlldren:have

‘ many Opportunltles tok‘tesﬁt th,:’e»_i_r-igr’djwing ’f»hypot‘hese»'s'j about.




3h;language in” ‘a rlsk free atmosphere, w1th lotsvof”

o edlnteractlve experlences w1th wrltten language. bThlrd

,\;»readlng and wrltlng are 1nterrelated 1ntegrated aCross,thed'"

’currlculum,_and related to chlldren s experlentlal

"baekgrounds;*fMa \dlrectvexperlences3occurgln~the o

it as well as

E";lfFlnally, teachers model readlngdand2§;ff

;d_fwrlt ng,“show1ng that these are fun and dynamlc processes;@gffﬂ

"’Chlldren learn languagejffor:: uthentlc," meanlngfulh‘

ﬂﬂpurpose. iThey should contlnue to LEarnhthiszwayflnithef.

drenmunderstand 1t (Cox,



fxflabelsggllsts;‘and charts that are dlsplayewjprominentiy;;n;:ﬁ

'*Lf?qthe froomu cah,,be used s' the 'teacher p01nts 5uﬁ1;;ﬁd§-@’

h"dlscusses the contents to the students :Thesefmaterialsff_’:f

"ff?should be functlonal and the teacher shbﬁla*déhéoﬁragé7??nw»/

n~;chlldren to use and read them For example,h5children(s‘gj;$j

;'pnames can be posted on thelr desks, f'“WelCOmeftodOur Roomﬁff"

o 31gn can be hung on the door,ban'

‘.arschool'events,'and blrthdays may be featured on the wall

a calendar w1th dateshh:'“'

The classroom should prov1de as many books as. p0531ble”?f"

“zf0r~’chlldren'”t0'.readavvv'When.xa, teacher‘ beglnS"to _teach} ;_k‘;

'aluhe/she should bulld a collectlon any way p0381ble,"3uch:as__V'

f."g01ng to garage sales, requestlng donatlons from parents,fv

l,and us1ng school and publlc llbrarles._ h Teachers should'

7k.look for books that they w1ll enjoy readlng aloud and thatf{ .

.ffchlldren w1ll enjoy looklng at. ¥
A place for books and readlng should be created 1n afﬁfi

v"‘corner of ‘the‘ﬂclassroonnrf Thlngs to 1nclude mlght be afhf

lfqﬂrocklng chalr,da rug for the chlldren to Slt on whlle belng‘

*ffread to,,floor plllows,‘etc{f

Sharlng tlme vTnget*thesmostnoutgof,sharingstimeyﬁghyi

'hthese guldellnes may be useful First[.determine‘theybestf*
tlme of day for chlldren to share thelr experlences B Everyfv

‘ day;‘time[shouldﬁbegsetyaside;forvchlldrenyto share‘what,isvﬂ’




important to them. Many'téachers try.té do this éha%ihg
time first thing in the day.. Byvlistening to the;children?
the teacher can understand more éboﬁt theﬁ'andﬂgaiﬂ éome
ideas for teaching. Sééond, teachers may find value in
varying ‘ﬁhe ‘actual shariﬁg experience." Téaéhers méy
combine'shariﬁg time with othér activities that begin the
daybsuch’as thé:Caiéndar, weather;’or_songs. A student can
be designated as‘Starbof the‘Day‘or Week, and a.timé for
sharing puilt in to the day for that student. ‘That child
- may bring in special‘thihgé to,sﬁarebwitﬁ the class, and
haveva bulletin board created arouhd him or her. Teachers
can share, too, both‘sqhool—related and personal items; for

example, announcements and plans for the class or personal

information.
Reading aloud. Gunning (1996) recommends that
‘teachers read aloud to the class. Teachers often find that

reéding to thebdlasS is a stimulus for students’ subsequent
indepehdent_ feading;‘ They‘féhould_ read. aloud to students
SeVéral‘timéS‘every day bécausé it‘is‘one of the best ways
to creaﬁe a quiet, peaceful atmésphere in the classroom.
Teachers should shéfe books that they loVe.‘ fﬁey_'
“could - invite others to read, such ~ as  principals,

counselors, parents, and community members. Children
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‘guessing what will happen next, by joi

or by r




central location in the

a bulletlnboard, it B




 enildzen’s ideas mn

nce Approac

dfspoken language and dlsplaylng~them as“ud

Language experlence;charts”“

dfwrltten text 1n the classroom '

’“iﬁlshow chlldren how wrltten language works ? ThlS 1nvolves

‘“l;lcharts 1beCome;?part;€b7“*"

‘fifﬁboards or walls or boundllnto,"blg,books ifffkf?ﬂ:”'

"1the concepts;that words areﬁputfon paper, in»orderpvfromu;‘

‘3pﬁlefti to _rlght, that the letters have certaln shapes and ;r;;

‘ﬂsounds, and that on;ﬁoan'readgwhat_has'been W;;tten._ These o

in tne

ﬁfolassroom'orllibraryfa fvfﬁ‘}l_ be'dlsplayed on. bulletln*ﬁ“

't}when they

The Author’s‘Chalr 1s where chlldren can

and!:"Allen and A,_len (1968) ad{}o’éaféj*&;_r, :

: whlch 1nvolves'record1ngn', :

'f;read’aloud'a Storyithey]haveﬁwrltten;g Other chlldren can,‘fﬁyh

o llsten, ask questlons, and.gmake;ﬁCOmments; Ldisouss;ngf the S

offfstory w1th 1ts young author ;,Thlsftype‘offdisouSSiOnfcan;f“'

1nvolve the entlre class or a small group of students




- Centers g;;fBarf”“énd;&Johhééﬁ~f(1997)f?dééCribev}tﬁejg,
..beneflts of settlng up dlfferent types of centers 1n the'f

- classroom %forfjreadlngg;andﬂ,ertlng,‘ffaClaSSroom;;Centers'p

ﬁ*ﬁﬁfsupport emergent llteracy lnsTthef;f511QWiﬁ§” wayfa'first’;:"

"ﬁu31ng thebwrltlng‘center,wchlldren can draw and wrlte forp,
‘1;cauthent1c;'and‘fspec1f1c,vpurposes:fa% Chlldren can playv.anddff
foexperrment w1th‘wr1ttenflanguage just for fun i,Second |
'“7lrsten1ng center'offersftapeurecorders,.earphones,:tapes ofuf-
,fstorres; and books‘forbyoung chlldren to“llsten to as theyuu
fdfoiiow aiong>W1th the plctures and prlnt 1n”books B Thlrd

‘the arts and crafts center enables students to use v1sual¥*5"

‘L‘stymbols and prlnt to express meanlng , Fourth the;SC1enceﬁf

7);”ob3erVationp logS

”'f,ffoutgrowth of developmentally approprlate 'learning"

"b'center can offer nonflctlon books and maga21nes or wrlte 1n

about_ SCLencejcexperrments‘QOr*_dlsplays;df;v'

:pFifth the thematlc’center can be used to develop spec1al'

‘pumpkins, -an

Integrated eacr vg,v,integrated teachlng 1s a naturali;ipr*

Ti‘chlld—i and response—centeredgQQlaSSIOQerg Cﬁi@drethh§Véf

ygfopportunltles to exp ore, Jeﬁperiment;{Aandf{dfscover_ things =~

‘for themselves throughgmany»1ands;onfe§periences;d}ffbff7?



http:Ghildr.en
http:recofde.rs

As.children taik about_iiteraturé}'SeaSOhé, or what is
going oh invthe world, the‘teacher makes notes about their
ideas and iﬁterésts. Tﬁe teachef can tﬁen.think up some
aCti&ities to engage children’s idéas and interests; and
find :a _varieﬁy 'df feséurces to enhance the"leafning
expéfience. Such' teachefsy‘ihtégrate_vfheée tépicéj.and
activities with the Qngoing classroom program of‘$haring;
,reading- §l5ud( wfitihg: and d;awing, drama,  and1 learﬁing'
chters."

Teachefs Hshéuld LééléC£‘ th¢méS '£hat“ have big ideas
jbehihd3 them or that: draw extensively én‘ éhildren)sv own
expefiences. vBut_ sometimes, teéchers‘ Select- themes that
lack a’brbad, conceptuél‘béée or:ére not.appropriéfe for
extended study across the‘curriculﬁm. ‘Tééchers should pay

attention to student interest and sélect themes‘carefully.

»Emergent Bilitefacy

Childreh wh§_come tovsqhodl speaking a:language other
than 'Engliéh  shQuld learh to read‘ and write 1in both
languages. Studénts.who léarn’to read_and write in their
‘native language have a bétter chaﬁce of_learﬁing to read
and wfitéfih English énd may éven have ah advéntage'over
<cﬁildréh‘Who spéak only English (Edelsky, 1986). Language-

minority students should havé”‘instructional' support in
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http:come,.to

their primary léﬁgudge‘iniordér-ﬁé.1earn to read"and Write %i”

in it. ‘f Sﬁ5h7 Supééft cah_’bé, p£§%i§ed thrd@éﬁ ibiiinguél "
'Zprograms) ithéi use dfﬁjbiiingﬁél paféprdféésionalsﬁVéﬁch was‘
»aides,  ‘flexiblé vlséhedﬁling.  éhd' iteam téééﬁin@y ‘émong_
bilingual and anolingualitééchersnﬁapd peéfftu#ofing‘among=
stﬁdénts.v  , | | i
Teachersi,vin bilingﬁél‘  cléééiqéms%=>shbuldi _prbﬁide;f'
1COmprehensible inbgt andiéhépé language tb?méét_learﬁérS{i
needs. Teachers Qhéisimpiifg}_slow down;,ﬁsé(gés£ﬁréé,léﬁa
vlinkidiécﬁséion_t& a‘str§h§‘céﬁte¥£53n§.situatiopbhelp to
| incréaSé comprehéhSiéh, ‘Opppﬁfuhities _Should,fbé ﬁrbVidédv
forvsﬁudentsto.cdllabbra£é,aﬁd:inﬁéraét f;equently..‘Peer
{’tutoringf.may bé»_uséd: in the élasStéoms  whehi.éépfbpriate..
ucﬁildreﬁ benefif by2USin§‘lénguééé £o£i5Tvé£iéty ofvféal‘
»purposes; | Teééhefs‘iwhov‘link >concép£sj énq »experieﬁéeé
:écroés thémeévfind,that this 1is a,usefuibway tévérgaﬁize
instruction' énd3 proVidé, suppp;t>gf§f  iah§gége:,acQui$i£iqn
: and» lité#écjj lea£nihg;t va.‘thénlangﬁééé,;is _ptéSéﬁted;“aé
autheﬁfié;}”intégrapéd’ proces$e$ for vydﬁbéﬁ?éﬁilAren; “this
isﬁppoﬁts ééb@ndLiahguﬁgé  leafners’ ”efféfié‘in becoming

'biliteratef
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| The purpose of teaching phonics is to ¢ bltdt

A'(Anderson/ Hlebert Scott & Wllklnson,

'i*fhread meanlngful_words in meanlngful contexts (Adaﬁss;yfm

:m:;For 1nstance, 1f students are g01ng to read a story about'af,}
fﬁduck .1niwWhich_;theggwordsgfﬁd*'ck,” » quCk

“”:f'appear whlch he

'?represent the:sounds‘/kw/ should beb_htroduced; Studentsg:'”'

rig:would 1mmed1ately apply thlS phonlcs element and so wouldyi\ffg7

' :tsee the purpose and value of phonlcs R

Phonlcs 1nstructlon 1s not meanlngful unless teachers:

'hghfulflll some} spec1f1c condltlons Flrst“.

| skllls necessary for decodlng

‘ords‘v For 1nstance, belng”yjf:

f“able tolread the short a'ln “hat' i§ﬂaﬁéimPOftaﬁtftkiLlﬂ'5‘V

ECQnd the'sklll should be onef”“' .

Flnally, the Skl‘lS belng taught should b'Aa

"fto readlng tasks 1n whlch students are currently engaged or?

f\wrll:soon_be;engaged (Gunnlng, 1996) ]
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There are two main approaches to. teaohingo phonics:

analytic 'and‘ synthetic. ~_The “analytic approach: is ‘also
known as dimplicit phonics, It‘:inVolVés studying sounds
within the context of'the whole word. For example, /w/ is

referred  to as “the sound heard at the beginning of

‘wagon’.” The synthetic ‘approach is sometimesl called

eXplicit phonics. The words are decoded sound by sound,
and both ~consonant and vowel sounds are prohounced‘ in

isolation (Heilman, 1985).

Assessing Emergent Litéracy

To assess emérgent literacy, teachersv of young
childfen .employ av‘variety of‘ means,v relYihg .heaﬁily on
observations - .of children’so vreading ~and Writing in
authentic, contextualized classroom .sitUations (Genishi,
1992). Specific means of assessment‘include the following.

First, anecdotal records can ‘be in the form” of a
journal, notecérds for a file;' or a gridA fér' systematic
recording of observations. Aneodotai.recordo include what
‘waé observed as well.as_an_interpretation of what it’meéns.
Ahocdotal recofds chart;'the  deVélopmént ‘of‘ cﬁildfeo’s
emergent réading and writiog and are ﬁseful in planning,

parent conferences, and evaluation.
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- Second, checklists .provide a” quick, easy. form of
assessment. Checkiists are created by teachers to.reflect
children’s current developmental levels and reflect.what is
going on in the classroom. Checklists should be?fierible
and easy_to use in different situations}

:‘Third, .storytelling and drama assessu"children’s
understanding of story structure and elements, language
use, band responses to literature. Teachers"can keep
anecdotal records,v audio tapes, storytellings, and story
dramatizations.

Fourth, teachers .should keep samples of children’s
drawing and writing, so they can have more information to
describe ang interpret children’s’emergent writing.

Fifth, portfolios inrovide a picture of young
children’s emergent literacy. behavior and can include
information “collected' throngh the »types‘ of“informal,
authenticg.assessment measures“such as anecdotal records,
audio Hang lvideotapesv'ofi storytelling and drama, and
checklistS!hav |

Most teacherS‘ in Taiwan are still using traditional
reading readiness instead of emergent reading and writing.
A variety of teaching netnodsvfor emergent reading can be

helpful for Taiwanese teachers to adapt and integrate into
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“q'théirrﬁéurriénium;}*f It w1ll 'not be easy forlfTaiwanesegi

":teachersb to glve 'up tradltlonal ‘readlng treadlness 'right;t,f;

-[away,l but hopefully they can flnd h ,beSt“)wayy‘tOQ?workf_ S

.;emergent llteracy 1nto thelrﬁfcurrlculum-vandf:facilitateﬁﬂeg

TaiwaneSe students learnlng better Engllsh

art and Re;a‘dmgylfor; ‘EFL_ -

’y”ﬂto read Engll

L all ESL/EFL students “Improv1ng ESL/EFL students readlngd,

"abllltles becomes a dlfflcult jOb for teachers to handle_ﬂog

-;Many‘>studentsgiarei'interested“%rnjiartf Lessonsﬁﬂmore' than'

" reading lésson. = Therefore, integrating art and reading

'jfleSSOns‘promotes~student5’ﬂintereStﬁin reading. .

ﬁvThefBenefitS»of,Using“ArtWork'rniReadingﬁiesSOnsxi57'9”

_:Ményrydung chiidrenohaveFafdifficultbtimeiexoressingvt

“hthemselVes?i verbally ;ﬂ» Artwork prov1des itqhildren _Wan i

'opportunlty Tr create..something w1th whlchyftheyhmayi '
’31dent1fy ‘Chlldren s. dfawiﬁés”faggdfveryfaiﬁp5££an£ﬁf£5r9.
:flteachers to‘ examlne: closely“because teachers nlght‘ galn’
3]]y55ﬁé' perspectlveaﬁahoutechridrenhsh‘thlnklng from _therr
“'fdraw1ngs. : Through chlldren s draw1ngs;ﬂcau%teacher'fcouid»"

”}tell 1f the Chlld understands the story that he/she read o

'“ya;dAccordlng to Clyde (1994) f;“If the objects 1n a Chlld'i

'wydraw1ng are 'unrelated txJ eadh other (a. characterlstlc of

M:;a very 1mportant task for”“:"


http:their':':.CT

vthe:prescﬁematid‘Sﬁggéméf arﬁ dgVelOpmeﬁt);5£hénv£ha#>chiid'
':dd§s th,hé§e thé£gbiii£yu£o ?eiéte lettéré toééchvo£hérﬁ
and‘istht ready to iéa£h to tead,”_,Adultsvcan eﬁCdu£age
the . literacy 3de§élopment57by 'prévidiﬁéy cHild£énx'QitH‘ a
’vvaiiety“of dfawihg-matefial$. -Literacy éan be éﬂcoﬁraged_v
by heiping' childrén‘,to:kbecéme more.’aWare  Qf  their
venvirdnménfﬂ énd their' rélatiQnship tO‘ithat  enyi?onment
"(c1yde}}1994). |

Artwork provides.ffeédbm fér éhildréﬁ ﬁd exé?égé their
iuhderstandiﬁg‘ of~ readiﬁgandv their >pefson51  £h§ﬁghts.
k AcCording>>£o »Goldberg> (1992),: értistié- expfession  allows
children tq éxpfess what:théy knowvand‘what théy'understand
in another medium. Britsch 1(1993) further 'stateé that
éhildrén use their afaWings_tO'tell a étory..jTﬁére,is éﬁ
vexample éfyhow the a#ﬁwOrk improveé avéhildfs théﬁght én‘a
.‘particﬁlar subject. ‘ :Clyde‘ (1994)  entered é‘ firéfi'gréde
classropHL as a ‘cQ;t§acher'insteadv<3f.as &i‘§i$;tor}‘ She
ifouﬁd jéut  £hat attWork helped'”é :chi1d véxpréés;fhiS/her
'fhought. aﬁd‘Ahis/her knoWlédgé bettef_>0nu a?:paﬁti¢ulér
‘subject. chording}tQ Ciyde;i“théhmore'glogal ﬁafuré.of.
':att provided3a Hbre gompatible;férmat f§£ Dbﬁgla§F>ideas”

(p. 28). Artwork allowé youhgeﬁlétudénﬁs‘to‘déVelop self-
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'°gfieach Chlld 'throughout”l

’~~recorded 'chlldre

'fv_[upon')the;'theorief

expression.  Through various "media,

- express what they kmow.

. Research shows the effectiveness ofteachmg

‘adlessonsdthrough cnlldrenﬂsfartmork. Vierra and Pollock’

children' are’ able to '

,eadlngfrﬁl“

2(1997)“f:;dualitative,iEVresearch' ‘,designg;' allowed]‘f:fﬁr ;lis~}

 observations, . 1nterv1ews, artlfactsh,and‘contentwanalysisfdfb

*1f.This:fdeslgnfﬁuﬂ ﬁﬁchosenu because %chlldrenfs,ﬁartworktfand”‘

f;féadith;leyéls could be bette

' Ethrough.obser#atlon The subjects for thlS study con81s edf?"

fofla grdupfofﬁléltransitlbn_

»vgélementafy;f:lf'ﬁiy - CQHD?Y;' Alabama LbeTh§Seu':l

gchildrenﬂwerll

‘%sand flrst grade and between non reading

partlclpants{swer

uf}act1v1t1es _“"Euer"‘month the“artWork,was,collectedjfrom'

he school year. Researchers also

s (Vierra

‘YEfStage of Art Development o

37¢’ Indlcators for the stage.o,‘art’deﬁelopméntlwerefbased47

of.Lowenfeld and Brlttaln (1987 ‘that‘

:she;knows rathervthan,What :

showsggsiégfstages‘bofs:artlgf

3 .._'-a-na'l;yZéd, and .u'r'ider?’st‘oad'» o
'rst grade chlldren from an'yrn
‘they were be ween kindergarten

.ﬂﬁffgliﬁl;d[

;observed and partlc1pated ihuftHeTVéame N




development. FSubjecte that demonstrated charaCteristlcefof
the | preschematic-,'stage and schematic stage ofn“_art
developmentWere‘claeeified‘asibeing in “transition‘é‘aTne
crlteriabfor tne.reading:level'were based upon,teacher’s
observatiOn.' |

‘Table 2.3 Indlcators for Art Development (Lowenfeld &
- ' Brlttaln, 1987) ‘ : a

Stage of Components _,' . Description
Development, o v
, oL Children begin by making random'marks on paper.
IScribbling ' . |Random marks become organized and controlled.
Color is subordinate.
Space . |Objects appear to be represented randomly in
- space. '
Preschematic |Color ‘ No relationship between object and color
‘ Design .  |No indication of design.
Details No details, only generallzatlons
Space ~ |use of baseline ‘to connect items of the
‘ env1ronment ’
Color There is ‘a relationship between the object
" |[Schematic and the color. S
Design Repetition of forms (or schemata).
Details Detailed drawing, indicating an awareness
N of the environment.
Space . Disappearance of baseline and emergence of
Dawning the plane.
Realism Color Greater understandlng ‘of color dlfferences.
Design Discovers beauties of nature.
Details Greater awareness of details.
Space ' |Attempts at perspective.
Pseudo - Color An increasing awareness of color
Naturalist Design Interesting and intricate designs.
Details Wrinkles and folds are 1mportant.
. Space . Draws in perspective.
The Period |Color luse light and shade.
of Decision |[Design - |Recognition of patterns w1th1n natural
objects. :
Details |Exaggeration of detail: for emphasis:
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‘Table”2;4hshows‘aVSCale for teacher to determine the level
of emergent reading.

Table 2.4 Criteria for Level of Emergent Reading
' (Lowenfeld & Brittain, 1987)

Leve
1 : o Criteria
s Unable to make one-to-one COrrespOndencel,-
0 Very little phonemic, graphemic, & semantic

identification / association : ‘

V°Beg1nn1ng to understand one-to-one correspondence

e Just beglnnlng to understand phonemic, graphemic,:

1 & semantic 1dent1f1catlon/ association.

These children know that there is a reason’ to read

and are afraid to take any risk to try

Further development of one-to-one correspondence

Further development of phonemic, graphemic, &

semantic identification / association

* Beginning to take initiative to read

Starting to transfer knowledge of one-to-one

vcorrespondence, phonemic and graphemlc, & semantic
awareness to readlng : '

3 '°Develop1ng confidence about the concept of readlng

independently ' C

Starting to make predictions

* Desire to make sense of print'

* Greater "risk taking" in phonemic, graphemic &
~semantic: decoding .

* Continued bulldlng of confldence about the ablllty

to read words '

‘4Start1ng to ask each other to conflrm predlctlons
rather than the teacher :

4 |+ Choose books with more text and fewer plcture clues

' where plcture illustrates rather than supports the
text. Do not feel any threat from text

* Eager to make sense of print ‘

‘|* Starting to develop a lengthy sight vocabulary

N
.
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Table 2.5 is a chart useful for teachers to record  each
student’s reading level and art stage.

‘Table 2.5 Reading Level and Art Stage (Lowenfeld & Brittain,f‘;
o 1987) o o

student's Name Reading Level |  Art Stage

Replicating Vierra and Pollock’s .research> is very
simple and useful for’every'claSSrOOm teacher. Usihg‘the_
,_three pre&ious tablés, a teacher could easily give a lesson'
ﬁhat>‘combinés reading aﬁd, art together.'v Young children
‘have a difficﬁlt'time eXpressing themselves and what they
know orally.  Vierra and Pollock (1997) suggest to the
Claésf@ém  £eéchér:~thét,!children’s artwork offers‘imany:

insights into children’s'development of literacy,‘.Artwork
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may bé used as a tool inﬁthéjasse$smeﬁt”Of‘reading‘level3br
ability.

Art as Salvation

:The art$ perideFOpportunitiéé;f§? §1i;Childréﬁ;--Bﬁt
fdf’noﬁ—readers aﬁdvétudehts f6fvQh0m¥ﬁﬁéiigh iéia sechd
languége, thejarpsiaré5éfteﬂ aiéaiéatioﬁ:f' Thé:af£s'giyé’
’theée’  spéQialf  C5il§fen’£"§?‘ ¢h§nc$H‘ tO _Qgpreéév-theif
creati&itY}iiféeivzéobd:'aﬁoﬁt fheﬁéelﬁésljand.,léarﬁ.‘skillé

ithey cannot:learn traditionally;(Liberman,31998§: .

J:Involvemént; MéHYjYOun§ spﬁdeﬁts whb'ﬁa§;.difficﬁity
 learniﬁg_ are ’ﬁaééive. learners( Tbuf ”When,1éft;{fQﬁ$§. are
intfoduééd,jbthey  5§c§ﬁé ¥§¢tive léarners;_iJfIhvolVgﬁéntgii§ 
~ the key. Childreﬁ iéa;n7from dqing;'thereforg_tﬁé§ 1e§£n
well frém these haﬁdS-oﬁ é¢ﬁivities;‘ SR . |

.Stfucturéf- Théée Spépiai éhiidren'need afgrea£ideal
of structﬁfe with cieér l;miﬁs£ahq5yeryispecific.p;bcedufes’

' to help them learn (Liberman, 1998).

Art Educétién;"fi

| ,Pebplé véah. ihtéradtv‘with. visua1' art fin ’fbura‘ways.
‘They:‘maké ‘it;_;épprééi;£e& ig; 'qnaérstaﬁa .it. and'fﬁake 
ngdgﬁenté‘aqut iti(Brandt,'19585§ lA££wéduCa£i5ﬁjis'aWay
of knoWih§, ‘éh¢dﬁntériﬁ§ éﬁd,,ﬁﬁdefétanding  Qurf worid.
:Giiiiatt (i9éé) eﬁphasizes_theineéd‘fér-teachers'to create



. y{opportunltles for chlldren to 1nteract'w

zproductlon level Otherw1se,. they may never develop anf,f”
f_;appre01atlon and an understandlng of the arts

Art educatlon promotes‘,broader mental functioninq;ff

‘When chlldren thlnk and respond to v1sual art forms, thelr e

"5lfyeyond thef{fi

"Hﬂiminds~areﬁenriChed in'maninays,andlthey:develop;unique;and t;y}

kyimportant"mentalhSkillsJf Appre01atlon and understan

‘{art as expre551on requlres judgment (Getty, 1985)

Art educatlon promotes meanlng—maklng ‘ Art educatlongjf‘

i‘nimunderstand ,their“mworld; tf

"valsual ar:_j

‘tfbeliefs@

from - one . generation “:to ,.the* rnext”f‘ar ~v%prom0tes~iland,-f-

iunderStanding'yof ;emotions, Art con51sts of symbols that B
1communlcate 1deas, experlences andvvfeellngs that can be'
s‘sharedd When 'chlldren look at art they learn to make

'h;;meaning pf;symholsr“When they make art they oanylearnftoff

o ,_,..cons;tr;'vuot -symbo-,lsv_":.(Gar.dn:_r'f"*'»199"‘0‘)_;j.y'

‘”Examples of Successful Art and Readlng Lesson‘:ﬁﬁ;ff

The Matlsse prOJect In~Honigmanwsy(1998)_olass;.she,

nwanted -to 1ntroduce Matlsse s artwork to her students,‘W:'._

',ThereforeﬁftheAfirst,actiVity'indher'léSsontoalleda“nature‘

© walks.” During the walk, students’ discussions reflected



their fascination with the.‘colérs;' shapes, textures .and
patterns found in fhe natural'world; ‘étudents éollected 
piecés’Of nature that they fOundeiéasiﬁd-duriﬁg:the walk.
They shafed and discussed théir‘collectiohs with each other
S upon théir reﬁurn fo the classroomﬁv ThevactiQity arouséd
studenté' aesthetic seﬁse, cu?iosity.énd'émotiéns as they -
‘related to their experiences.f |
_‘Theinext step,‘Honigman k1998) asked'Stpdentsvto learn
some background information' ébouf‘ Maﬁisse and hisv paperf
»cutduts; They toék sévefai.days to look thfough»eaiwide
Qariétykof.ért bédks on Métissé’s work. Dufing litérature
time, Students dichsSedbhow the te#t rela£ed to the:visual
fbrﬁs in MatiSse’s collage. |
|  Finally, studénts can createitheir'own paper_¢dllages.-
Students were,Very exCited abqut the art‘projecf and paidv
-fclose aﬁﬁention to. ¢olo£ and ‘shape ana votﬁer >artistic
velementsvbf‘their artwérk. Stﬁdents‘wére extrémeiy foéused
'whén‘ creatiﬁg their own paper Colléges .Witht-ér»lgtt,df,
éohfidence. o | |
-Dﬁfiﬁg this»afﬁyprojeéf, students-were really engaged.
ih“their“ownb,artWork. Art became a w%yf of UknoWing[‘

understanding and viewing the world, a way of constructing

.48



and expressing ideas;u:a way of 'bridgiﬁg “thOught. and
feeling; and a way of appreciating'beauty'(Honigman, 1998}ﬂ

Creatihg'a comic strip. Students love tb create comic

.strips because‘they'are>fun;v The creation‘ofvcbmic'sttips,
:allows teachers to promote’iiterécy, higher:ievel thinking,.
aﬁd_MWritiné ~skills combinihg ianguége and éfﬁ.'v In ﬁhe"'
‘afeas of'feading and writiﬁg/’thel?ésk;isitOmstimuiaté and
1activate ‘students’ thinking“about ’éX?licit>‘and implicit
meanings convefed,knz téxtualn@térial. Cdmi¢ ar£: is not
“the “result of wild inspiration}'»it  ié ithé‘ fesult_ of
thinking '(Wright & Sherman, ';1.999)". |

Art as a Diagnostic Tool

:The arts ﬁot Onlyvinﬁroducé information and reinforce
skills, buﬁ ‘alsé they can bev;ﬁsed as diagnostic aids to
test what  a -child has beeﬁ’ learnng For eXample,
kindergarteners wﬁbecannot;lfepéaf a series of three taps
are childrgn::to'1bej;watdhéd.; These> childreh. may havef
problems’.;ggponding' tb"sound, jor hearihg a sequence of
'_sounds, bor theyi may hear 'them.jc¢rrectly» but - cannot
reproduqe_them.‘ Thié‘could affeCt children's ability to
learnbto‘read.» | ”

The‘studeht whé works wei; in one art form>but not in .

another 1is providing signifiéaht data abéut Where his or

s



her strengths and talents do and do not lie. An analeis
»bof the art form in which a child excels gives clues to the
' components needed for the child to learn most effectively

(Liberman, 1998).

Art as a Teacher

Through all the art forms, students learn tb look,
learn to listen, remember what isnseen, rémember what is
heard. These skills help students maké sense éf the
messageé that come in through the senses.  These skills
ﬁelp- students making sense ~of the environment  and
. organizing it to the meaniné.' Thé arts can help students
develop and $trengthen the perceptual‘skills that formvthe

foundations for further learning (Libermah, 1998).

The ‘arts are ~essential to quality education. It
provides new routes to learning. 'Artican help teachers to-
determine students’ learning condition. Teachers ' can

‘distver studehtsf learning problemé easily‘and facilitate
 ‘étudents' learning. E
| Imagination
‘ﬁImagination is the quality thaﬁ can give children fun
and meaning‘in their livés. eréping the fléme of‘curioéity

and imagination burning brightly in children is a tough job
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for teachers and parents, but it is what education is all

about.

Definition from Different Perspectives

What is “imagination”? Are there different kindé?
According to Hughés (1986), the word “imagination” usually
denotes not much more than the faculty of creating a
picture of something in peo?le’s héads and holding it there
while people think about it. Becauée this is the basis of
nearly everything people do, ciearly it is very importanti
that people’s imagination should bé stroﬁg rather thahb
weak.

In Freeman and Lehman’s (1997) article, their
definition of “imagination” is “fancy, a piayful and
whimsical inventiveness”‘(p. 24) . They,look at imagination
through pléy, the arts, other people’s experiences, ahd
iife‘in thé pasti‘ For example, ﬁhey belieVe that the arts
are associated with creafivity.and‘persbnal.égéression.
Therefore, reading booksvabdut the arts May éhcouragevyoung
readers to express their own individﬁality in vafied forms.

Aécording to Shahahén, Robinson, and Schneider (1994),
the idea of curriculum iﬁtegratién needs to be
reconceptualized. They believe that integration requires

more than just the combination of reading and subject
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matter content. Théy bring the term “cultural»imagination”
into the‘cu;riculum} _Cul#ural imaginéﬁioﬁbreférs fo

’ peoplefs cépacityvto usé tﬁe vivid.monfage of‘everyday_
images, ianguages,'place,'and times to info#mipeople's
sense of identity}(Shanahan, quinsoﬁ, & Schneider; 1994).
Soﬁe Qf people7s‘iﬁagés and cultural practiceé afe éhared;‘
other ideas. are mofé specific té the experiehqes of a.
lﬁarticularlculturai gfoUp} and stili othéfs aré‘meaningful‘
only ﬁo:specific individuals;

Th£s ¢apaéity téfﬁsé:imagéé, sQunds, movement, and
words té gée énd'piay:wi£hthé‘ﬁérld is alive inlali '
children. - Itfié a éhallengéfor educators to recognize‘the
diversity of qhildren’s imaginations and_the wéys ﬁheif
imagiﬁative borrowing and traﬁsfofmihg contributes to their
culﬁural ideﬁtity‘and view of the Werd; .The teacher who
recognizes whatléhildren do with the images around them,
how they appropriate them and ére apprdpriated by them, canb
in turn help children'to be aware of their cultural
imaginings (Enciso, 1992).

‘According‘to'Okumufa‘k1998), it_ié very important to
keep childrén’s‘curiosify and‘imaginaﬁion burning brightly.
Okumura found an object‘on the.lawn glinfing in the sun.

He picked up the object and began to examine it. A few.
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children walked by him and felt curious about the object.
A-moﬁent for curiosity and imagination waé’upon them.  The
‘children took turns analyzingvthe grayy, pléstic object,’
letting théir imaginations1take bver; :

Dufing the brief eﬁisode, Ckumura watched>YOung
children being curious, ihquisitive, friendly, and
cooperative. These children established'data aﬁd pdndered '
the unknown as a group, willing to consider each other’s
opinions. Each child tried to understand it; Each was
engégéd in learning.‘ As Healy (1995) writes; “Fahtasy pla§
with others gets children to enlarge their mental
frameworks.”

The Benefits of Imagination

The benefits of imaginative play are gains in using
language, obtaining information, creating symbols,
acquiring social skills, and confirming new understandings.
There are more benefits that one could add to the lisf,
suchias changing assumbtions, making connéctions, conjuring
images, thinking divérgently, and appreciating humor.

Children will engage in imaginative play when they'
feel‘comfortablé and relaxed. Thé most valuable objeéts‘in
the game of pretend aré imaginative ﬁather‘than real. Most

of the opportunities to do imaginative play are part of the
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daily routine and do not require additional time. Children
should maintain curiosity for many years. Teachers and
parents who interact with children must recognize that
these informal learning moments can lead to speculation, to

imagination, and ultimately to understanding (Okumura,

1998} .
Creativity

According to Gow (2000), creativity is the ability to
bring something into existence, to create. He suggests a

four-level model of creativity. On the first and lowest
level are devious thoughts. They deceive the thinker into
believing that she or he is creative. Cleverness and
cunning are weak forms of creativity produced by one’s
vanity.

On the second level are controlled thoughts. Example
include designed to produce creative thoughts by
controlling the .conditions. of thought. These thoughts
directly from any form of mental preparation such as
research, analysis or creative technique.

On the third level are free thoughts. This level
consists of thoughts free of effort or technique. They are

the creative thoughts that come in the middle of the night,
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~ while on a leisurely walk, or when the mind is relaxed and

' free of conscious involvement.

"ifh:“hlghly effectlve” teachlng tool by apprOleately 55>'

' The fourth level creativity is the least experienced '

'__;aﬁdathékmost-diffiCultjtdiunderéténdrsiﬁce it:caaes;frcm,an;c.,

’,absence of what 1s known as thought ThlS type of

jies have shown that the best —

- way to introduce or reinforce some subjects is by using .

“fméhipulativéé-f'Sﬁaiiiobfeatsfthaftean?5e'tsﬁehédaaﬁafﬁoved};a

h'abéut by S£uaénts in ways thathénabie textbook descrlptloﬁsiff*f
jfifto coﬁe allve, Accordlng to Berk (1999)‘>from the“ | |

v»Assoc1atlon ovamerlcan Pnblrshers"School DlVlslon survey‘fp
»;lfof 2000.teachers, manlpulatlwes ranked second as a teachlﬁg;

”ptool only to textbooks {:TeacherSnused manlpulatlvesffar"»

"ffmore frequently than workbooks,,orlglnal_h‘nrce7hateriais,

l,hand outs, v1deos, slldes or- fllm presentatlons fThé

~_survey also revealed ‘hat manlpulatlves were rated as a ”fff

;percent of the teachers, compared to 25 percent for S

:textbooks

_;szp;,



-‘us;yﬂaequ;red,(serk 1999)“

~ groups of students working cooperatively with .

'3fmaﬁipulatives;LfThese”tybesfof‘actiQitiesfinVitefacti

~ student involvement and enable teachers to be flexible in =

ffaécbmmad,tihgﬂéach}sfﬁdenfksfdeVéidpméhtai;Levél$”

For teachers, the most satlsfylng aspects of»us ng fhfﬂﬁ

'"ffﬁmanlpulatlve 1n the classroom 1s the hlgh level of

'“ﬁienthu31asm these teachlng tools generate (Gow, 2002

Soc1al 1nteractlon Manlpulatlves”allow studen s

:_,,per.i,ment% in 't,he :;’envlr,o’nmen,t, t'h‘a_t: encoiu_,-a. es pa

vAnteraCtion;~4Forfexam§le, students gave suggestlons

'jttoﬁone*another;:n a frlendly manner, acknowledglng each ?f a

‘Vfiother/schntrihntlons.~fStudents negot;atedgandgcomprom1Sed”5,fn.1ﬁ

.~ on disagreements about various aspects of the exercise. =




Students created varioussthings using'their»imagination.
Students displayedvaisense1of‘accomplishment and :
satisfaction (Berk; 1999). |

Learning is an interactive‘process.:dCreativity‘and_
imagination nroyides a)strong link through different»
content areas. Manipulatives helpvmake that.hapnen.
dTeachers should encourage studentsdto‘use their imagination
- and creativity to'learn every subject.

;ﬁmergent Writing‘for EFL

In the past, many EFL teachers dld not teach wrltlng
until they started to teach readlng Tradltlonally,
‘teachers taught students handwr;tlng, copying, and
- spelling. However;‘writingis_not simply just,forming-
letters. ‘Students need to learn hcw to use words to»write
meaningful'sentences.- Teachers-should enccurage‘students
to write as hest'as'they can;_using invented spellings and
addrng draWings,as illustratiOn. The best way to let
fStudents.understand:the concent of writing’is continue to
expose‘them tc‘rich'experience With printiand'giye,them
i;LOtS of (v')vppor‘tunit_;i_}ers to writ_e.» | |

| Teachers shculd encourage studentskto write and draw,

‘and then‘accept‘and suppcrt'their'effOrt. Teachers who

model the processrallow students to see them writing on the
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blackboard, or on chart.paper.i'Leérning how to write Can'
“help students gain eSsential'inSights,into both writing and
reading (Cox, 1996) .

Forms of Emergent Writing

Children’s writing passes through seven stages. The
major forms of‘emérgent writing'described in Table'2;6 are
based on research completed with kindergarten.students)

Table 2.6 Forms of Emergent Writing (from'Gunning, 1996)

Form ' ‘ I Description

The drawing is not an illustration for a‘story but
Drawing .|is the story itself. The‘child reads the drawing

as through it were text..

The scribbling"resemblés a line of writing. It might'
_ have the appearance of a series of waves or, in a
Scribbling [more advanced representation, may resemble a series

of letterlikéfforms.

|It resemble manuscript or curéive‘letters and are .

generally written as.separate forms rather than the

Lettérlike ‘|continuous forms seen in scribbling. They are not
forms “lreal ietters, and caré néeds to be taken that poorly -

.formed real letters are not-placed in this category.

The child writes with-real letters, but they are a
Prephonemic random collection or a meaning less pattern. The

spelling  |letters. are real; they do not represent sounds.

Copying |The child copies from print. found in his or her

environment: signs, labels, etc.

The child makes use of the alphabetic principle.
Invented The letters he or she writes represent sounds.
spelling Initially, one letter may  represent a whole word.

There is a gradual movement - to cdnventional spelling.

Conventional |[Spelling is conventional.

spelling
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Alpﬁabét Leafnin§7v5
. thén Whéﬁ féachers‘talk aboﬁt réading-anduwriting in;”

'the claséroom,bﬁﬁéy,;efer to létterS by name. Théfefore, 
';it is imporfaht‘fOr Childfeh»ﬁo have 1earned‘thé nameébof
.yiéptérs,of thé alphabet in érder to understénd‘and be}pa;t 
ofyfhe discuésion.  Many Taiwanese EFL students méyvnot '
 haveﬁhéd>the‘ch§ﬁde to leafn the alphabet‘befbreithéy come
££6>SChOOl- ‘Thus?teéchiﬁg the‘élﬁhabet béfofé the§ éfért.T
to w:ite becomeé;an important‘léssOn., Mahy'of thé.léttér
vfnamés,cbntain the sdﬁhd related'to the letter. .~ Read (1971)v
deécfibed howvéhildrénmaké use of thié knowledgé in”tﬁeir"
B ihveﬁtedfspelling. Kﬁowledge of letter‘nameé provides é,[
'basié‘for spelling and learning letter—sound assbéiatidnSﬂ
nfeachers can use some of activities,thatfocuévgﬁ

'viétgérs and students’ naméé in thé class qurricula.

' Teachers also‘can choose a variety of materiais exist ﬁhat a}
 ,LfOéﬁs,éhiidreﬁfs attentionjon>letters,‘their form, énd 
tﬁeif names.  Discuésions focused‘on lettefs alsQ devélOp
children’s oral language abilities. Chaney (i993jisuggesféf'
that alphabét'books are an eXtremglyvuéeful way to engage
children in léarnihgxtheir,lettersé Such books'askg;_M¥ 

Name Is Alice by Bayer (1984) (see Appendix B) and Alphabet

Puzzle by Downie (1988) contain word games that éncourage
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"vo-vletters 1n the names‘of

By Hoban

B} Seel

;g1982y

(1989) 1nclude a varlety f‘plctures relatlng to”lette

a that promote vocabulary learn

. (1993) “ S o

Qf;names Accordlng to Chaney

xemoreadireCt iﬁstrﬁCtion.us.épprbpriafet,'stﬁdéhtsrc n

f.hd1v1ded 1nto small groups, and each group can de f:fffh_

v'fialphabet blg book One wayfto'begln 1s w1th the

v”aﬂvexample, the letter_-”n,ji

brk'C1ndy,

'fﬁQClaSSroom‘andffromfhome@?uA'weekican'be'“ v

hViUW9¥d<Banks,,p!?”“”

whoiis"one.ofatheﬁéroup~me be

that children have collected from magazin

i

"eﬁsletter,.w1th & brlef 1nstructlonal sessw neac

VQJohnson, 1997)‘ﬁ.

A “sight word” is “a word that is immediately

- recognized as a whole and doés not require word analysis: -



for‘identificétion; (HarriSﬂ& HodgeS} 1981);l>AS'children
 engage-iﬁ'reading, words'becbﬁe-familiaflaé units. MQst'
childfen,.thréugh readiﬁgbaﬁd réreadihgibobks,‘bﬁild‘av '_
1sigh£ roabﬁlary.v Théy are ébie,to fecégnize a‘sét'éf
_wbrds'immediateiy withoﬁt anéiYsiS;“Some children dQ not
,deVelop-a'sight-VOcébuiary réadily”tﬁroughbrepeated
’ reading5> Teacher§ Sﬁouid help thése children fé,develop
’individuai.wad‘banks;  Theée children should eaéh build
uniquevcollections:of‘Wo?aS ﬁhat'aré impbrfant tévtheﬁ
i(Harris & Hodges, 19815;‘ Writing and'§ron5uncing the‘WOrdé
ih théir collecﬁioﬁs strengthen the,éhildfen;g’phonemic :
awareness. Arrangiﬁg‘children’s own W6rds into‘phraéeé and
vsentehdes aiso help‘thém‘deVeiop cbncept of word. |
‘fAccording to‘Ba;r,énd Johnson»(1997);uword banks can
._be‘used to‘hglp chiidrén learn.voCabulary>and develbp pfint
aWareﬁéss‘ékills, éénéebf-éf'word,vand'phonic

generalizations based on familiar vocabulary.

| Thé need'fdr an ésSéﬁEialsight*Wéfdilistf :There are
‘a lot of English Wérds éhaﬁ COuidbbéEOmegéight:words, but‘» i
.teachers‘ﬁeed séme way to éeleqt‘thdéé that will make‘the
most.impéétin the shdrtest amount of;fime! Barr and
johnéon (i997) suggéétéd»thrée waYs £$ determine the sight

words list for students. First, include the words a child

61



comprehensi

f J_uency : Wll 1 1e

Vit is the very f kely tobe

in the child’s speaki > most likely

o be encountered in xperiences, that

ist of 220 “basic sigh

~selecting words other than nouns t

| that these 220 sight words comp:




. Some of these u

they give it to the enildr:

rds 1ike “oity,” ™

~ “world” and “people’

' “chicken

 spelling =

 Writing/invented spelling

awareof “ the beglnnlngsounds £




‘their knowledge of the letters to write those sounds. =

’v_"Often'thetbeginningfsoundsis‘juStbone;letter;.uTeaohers can

-éncourage~students7toiwritefrtydown-thekletterQ

' As the student’s wrltlng‘skllls develop,:teaohers may
d,bconslder addlng to the dally schedule a‘short wrrting“
period;}dSometlmesQStudents.mayybeggrven_ohances~togshare_TE
what:has been'written”with:theﬁWhoieEgroubhoriwrthfa;friend";

(Chaney, 1993).

Help with spelllng | When}studentsdaSE teacherS”how‘tov
‘spell a word the adV1ce offeredvmost often 1s to:enoouragef*‘
d them‘to speii.lt as best as they‘can.orutowsay‘the word
'syery slowly and work out the.spelllnd ‘JTeachers.shouldnnotj
ospell the word for students because they w1ll rely -on’. “
‘ftéach¢r81 and.teachersiw1ll‘not.know‘lf know students”ﬁf:'

"understand thenspelling'systemji Words that students spell =

: themselves belongﬁto them ;' "way that words that are‘«5"

dd:kspelled for them do not (erde, 1995)
Sy 'In'the”classroom; teachers should try thelr best to e
_help students w1th standard spelllng by hav1ng plcture
'f;dlctlonarles avallabie;;pla01ng‘some frequently requestedfﬁi
words on the board; %'abélifn;g~"‘1t¢?ﬂs?'ri- Qr'.'-é-réa.flng_ a WQ'rd;-.fffj :

”fVWall,f OCCaSionaliYQ:ﬁeacheiéimight}havevstudentshattemﬁﬁgff*

"o spell the Word as hest as'they can and then wrik



cqnventional'spelling above ﬁheir‘attempt! éayihg,’“Hefefs
th we usually spell _ ::;',LOOK hdwiciése YOu camé& '
:(Gunning,fl996). Teaéhers éhould:mainﬁaiﬁ’oﬁé:cleaf»
‘vpolicy-+in§ented §pellihg; Teaéhers heednto explaiﬁ'this
leiéy to bo£h their stﬁdenté and pareﬁts;iﬁOnef§330h fof
éncouraging studéntsto"Wfite béfére'they c§n speil
conventionally'isfthapiithiV§sithém é réason'té iearh the

~real system. . . -

,Encouraging Children To Write
| No matter‘if students are drawihg,;séribbliﬁg,b

copying, ofcrééting invenﬁed spelling,’#héy'éhduid be
encouraged to writé, The proéram sﬁoﬁldbé ihforﬁél but
functional. The,fi%3£vprérequisite is‘that’stﬁdehts‘
realize that he or‘she'has éoméﬁhiﬁg_to%say; -No‘matﬁer
,What the ideas are,lfhevtéacher‘shOuld‘support‘them (Sul;by
& 'Bérnhart, 1992) . - N | |

| ‘Teachers should‘mpdelvthe writing process at every
opportunity such_as’wrifing a ﬂotewto.parehts.eXplaining;a
,field trip, cfeating signs for:£hevrbom, completihg‘avbook‘ )
dfde?,’anderiting mességes\6n ﬁhe;bOard;  Teacher$ él$o-
can gife gtudénts é'project to @6, Such aé creatiﬁg_an
invitation. This pr§jé¢t isgﬁiéed iﬁ'thé fb1iQwin§
manner. First; teacherszmodei'ﬁhé’prdceéswof'Wfiting an



invitétiéﬂ,{aﬁd'eﬁédufééé:stUdéhtéfto write as best aé they
HCén: Secondfdthéy.eﬁéoﬁraééistudeﬁté tQ draw pictureé;: 
’ Third;‘teachersHshow sémpleé’of ﬁhe véridﬁ$'waYé;tha£C 
chiidreniwrité,rinCluding scfibbling(‘drawings;kaﬁd
iannpéd:spélliﬁgéﬂ 5Théy may wish”£é éxpiain‘tOisﬁudents ‘-]
:thatbéach-one of them writeszin his dr her owﬁ.wéyV

(Henderson, 1990).

Real Writiﬁg F§r §éai éurposes  

In»alwriting progfsm; teéchéfs encburagé studeﬁts to
wfite a Variety of pieces for a varietyrof reaéohs,’
.Funcfional writing tasks have pfovep'éspeciaily eff§ctiVe
in facilitating'students"development.v These‘inéluaéjdaily
writing, making liSts) writihg names/ ahd‘usiﬁg routiﬁéé.

Suggestedvassiénmehts'iﬁq;ude-making lists 5f'friénds,
- family membefs,vfaVOrite foodé, plécéé visited,,favorite'
toys, and so“on.liEor aéti&ities, teachers‘cOUld put name
tags on cubbyhéles,‘coét hoéks;‘and shelf spaqés; “Teaéhefs
can'ask‘éfudehté'to sign élljtheir written work. When
schéduling indi&iduals for activities or assignments;v
' ﬁeachers who write names on thé chalkboard a1low student‘to
become accustommed fé éeeingvandreadihgtheir'own.names

and othei students’ aS'well_(Mértinezﬂ&-Teale,'l987).
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B erPﬁﬁqtuation{j~~.’;~

> ‘p0331ble, teachers may use_rohtihee_to;iwi"'

'ﬁdemehstrate;literacyvlessons{ .Morn;ng_anhQUncements*banfbeif

. used to introduce or reinforce a variety

. capitalizing the names of the months, and using end

v'?”'changed dramatl ally,'w1th chlldren

'5f7théyf¢ah°ih}whatev wayi'heyfcan, whether by draw1ngs,a:ﬂ-a“
IetteriikeﬁfOrmé,-or 1nvented spelllng

Talwanese teachers should adapt new teachlng methods

h"~sUch'asfemerQent_literaCyiand'1ntegrat1ng 1lterature’1nt;"ﬁy?;v

earn better Eng lSh

Skills suchas




CHAP TERTHREE : A MODEL OF TEACHING INSTRUCTION

Descrlptlon ofvih

a;ye‘literature~reVehwtinoChaQter;fﬁéﬂhas;pféseﬁté1

Hiotivational power of literature-based toaching.

haszinvestigated:Créatlve1uSeSho‘ iterature'andﬁgﬂgz‘f

~'contempor:jy approaches’to readlng 1nstructlon Teacf',;;f*i“

Hlnstructlon based on an 1ntegrated llterature approach

]udevelops creatlve responses 1n a cycllcal manner, flrst byv‘.Wf

;Qan lntegrated llterature approach then;eme;gent readlng,:”y3;'»

;;then«artjand.readlngfhthen 1mag1natlon, and then emergent AN

ujhrwrltlng Flgure 3 1 shows thlS cycllcal 1ntegratlon ﬂThis{,}

’”hfhmodel 1ncorporates the flve key words mentloned 1n Chapter f

”'1?/tfoTwo~aSFa-cycle-Off1ntegratedﬁlnstruct1ona‘-*

fhi The cycle beglns when teachers‘plan to rntegrate
jﬁyllterature 1nto other content‘areas ?‘it contlnues as
h;}teacherséuserthe;nethodsoof‘emergeht:F?édinéwraﬁt'and*;f““
'i,f;&éadlng)’iﬁagiﬁaﬁiOn;wAAa;éﬁefgéﬁ£7w£i£iﬁg7 It 1s

'Lfolmportant to start the cycle by 1ntegrat1ng llterature 1nto

»thesclaSSroom‘beCause“teachers neeq thQrganrze'the 3;
1teaching,cnrriculum first aSLthey'integrate;literature iﬂtoh v
| different subject areas. The integration of literature =

"{Into,content areas4maintainsystudentsﬂfcuriosityfaboﬁtuthey‘H




content topic and assists the deVelopment of'eelfe
motivated, lifelong learners.

(1)

Integrated
Literature
Approach
(2)
Emergent Reading (5) s
, Emergent Writing-
(3) (4)

Art & Reading __p  Imagination

Figure 3.1.,CyCle'of Teaching instruction Based on
' Integrated»Literetnre'Approach
<Justification of the Model
‘When'teachers incorporate integrated literature into
the curriculum, then they can start to teach a variety of
reading lessons with different Content areas. For EFL
students in Taiwan, emergent reading is the most important
reading approach to start with.  Students need to start by

learning the alphabet and phonics. EFL students especially
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| Students lea

~ writing together.

a readlngand

~should be encouraged to write as much as they car

~ drawings and invented spelling to help them express their

‘opinions.. oo



, Imaginatibh»is‘the quélity'tha£ cén‘§iVé children.fuh
:and meaning in thei£ lifés.j_When teachefs desigh leésons
that requi:e students to use théir'imégihation, itvpromotes’
students tQ leérn:in'the classroom. By méénS §f an
1imagiﬁative lesson;.S£udents féei'curioué, payinébattention
to the content and workihg»cooperativély Qith'théir
claésmates.' When_students are ehdouragedfto be creativé.
‘ and-ﬁSe théir imagination,‘a Studént‘may come up witﬁ 'M
E sométhing:ﬁnique and'brilliant; These types,df_imaginative
lessons éan'build up:students’ cphfidence t0ward:learning.
EFL studehts in Téiwan neéd tbvlearn how-to wfité,
Most language‘art lessons focué oﬁ'reading‘inétead of .
IW£iting. bTherefore,'students in Taiwan do not know the
Skiii éf writing, Stqdents shéﬁld”léarn wfitiné at the
.same time when7tﬁéy.iearn hbw to read. Téachers neéd.£o.
provide é non—threateningfenvironmeﬁt and encouragg.
‘1students to‘w;ité;. Students céﬁ_drawpictufes.to help
'éxpress their.thoﬁghts. | |
.Figﬁfé'B—lA&eﬁonéfrates how to u$e this iitefa;ure—
.based ﬁeaching instrﬁction,‘ TéaChérs_ih.Taiwaﬁ'need to:
.reth;hk their curriculuﬁ and add iﬁtégfated litépétufe‘iﬁt5‘
v\'their classroQﬁé. EFL studehté need té'learnvemeréént

reading and writing at the‘éame time. Adding art and’
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imagination will make lessons more meaningful and fun for

studehts.

12



' CHAPTER FOUR: CURRICULUM DESIGN

“f“t&h&éréllagf.{ i 2 EMéuee° Rumplestlltskln'

"e thtle Plgs,.and Blg Bad Plgs K

vese selectlons were chosen accordlng to thei ul

: aspectSOf Fih'e‘-{.Cthe'nt;- In .;L_es_.son‘t_One,,- : Studel’ltscan

| compare and contrast two different versions of Cinderella,

from America and one from China.




*{LSalt a Russ1an folktale retol_;by Jane Langton,_ls yt‘;;~ﬁy

'»fthe’story’for‘Lesson Four, Chlldren w1ll dellght in- the

'ug"story of Ivan s bravery, gener081ty,'and flnally 1n hvsjfﬁ:

- give students pleasure in reading, as well as cultural =

© motivati

“dlscovery of how hlgh the sky 1s and whether the world 1sﬁiii;it

fhfroundior-flat.ﬁ»

Lesson Flve s story, Grandfather s Dream, comes from.;' B

ﬁihVietnam: The storyita‘es place durlng the Vletnam War

hiThe story has; fcompletely dlfferent background from the

a'other storles, and w1ll glve students dlfferent feellngsv.f

':kand settlngs when they read the story

‘h In Lesson SlX

wo books are used Three Ll

d’:';and the Blg Bad Plgs .StUdentSican compareuand“contrastj‘hhv3.'

d: gthese two books, both orlglnals from Amerlca.bf*

‘h1Studentsgare;given,Varretyf1n‘thevStorlesffrom};fhhfh

- different cultires. For example, students can compare and

 contrast ‘the di

- versions of 11 these topics are intended to

 visions of the target language to stimulate their

erences between Chinese and American .. =~

‘LThroﬁgh thése féadihgilessbnsyéEFL<StudenfsfhéVe‘an:-‘vfl“

bfvopportunlty to read storles from other cultures,lespec1ally

jAmerlca,nf'c.ul»ture;- Whlle_ readlng,f students can compare and



http:st.ori.eS

contrast their own culturévwith’that of the térget culture.
These storiés wiil:brihg joy.tg Stﬁdenfs.

The level'of.language,‘content, and‘text s£ruc£qre of -
the.readiﬁg selections is:infeﬁded for elementary studénté
in Taiwan..'Students not only iéarn phonics, creati%e»”“
writihg,vaﬁd‘stdry mépﬁing;‘bgt_alsd,canvuse théir
imaginatioﬁ %o Créatéﬂétoriesvén; étoryboérdsf zAé,af 
: resulf, studenﬁs'a£e e£cb£faged to.éontinué to read’outside:v
the classroom and become indepéhdent readeré ahd‘¢ritical>
thinkers. | “ | |

Each lesson has a 1ésson plan that in¢ludes thrée‘
different task chains accompanied by'Work‘sheefs fpr’each'
task.” Some of theiwork sheets cén bé also uSed;as |
assessment sheetsﬁ ‘Each lesson includésébjecﬁivés; Warm-
up activities, three task chainé,band’éVQIUaﬁion. The
purpose of each task is‘to enhangé étudent/é reading énd
'writin§ ébilities ééfwell:éé‘theif imagihation and
creativity_bybuSing'diffgrent’w5rks.éf litérafﬁre;"

| ”Litéiatﬂre-Béséd Reading in‘the Cﬁiricﬁlum 

._:1n this‘éurriCQlum,'éébh ieéSQn incofporates‘diffétént%'
wquéloffliﬁeraturé with culture aspects. ;Tablé“4;1 ﬁ:

explainsfthe,Unit.
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~opportur

In Lesson Two,




ereatively as poeeible. For the art brojeet,vstudents
create‘beautifui cards by using straws. ~It;is»a‘fun lesson
for the students.

tLesson‘Four.QSes Salt te stimulate studehtef
vviﬁaginatien aﬁd.Creativity.i»ggltis.a fqlktale‘from
.RuSSianitherefqre; meettefthe studentslﬁill not’have read
.it'befere. This is perfeet for an”imaginative.type ef»
activity;;-Students:work'with.small groups; each’grodp
'needs te'ereéteyite oWﬁigélt:eto;y.- This lesson requires
stﬁdentelto’eee theif:imaginetieﬁ to‘ereate a whole new
»etory, make7the steryboerde to §o~with theitbnew story, and
;eet out their story. | | |

Lesson FiVe emphasiZee_emergent writing skiils.
Studente will_increase‘their siéht words by readihg and
rereading the story. Each etudent can decide his or her

oWn‘word banks through readihg Grandfather’s Dream.

Studente are given‘e writing assignment named “Your Dream. ”

. Teacher should encourage students to Write or draw as ﬁuch

as'possible, using invented spellihg if necessery.
Finelly,jiﬁ Lessen Six;“the~teachers can use:tWo books

to compare and contrast adjectives. Students Cah read same

story with different eoints of view - Three Little Pigs and

Big Bad Pigs. These stories feature rich deecriptions
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u51ng adjectlves Students have opportunlty to learn good lfdf.l

b{;and bad tralts through the plg and wolf characters..vThe;ﬂ;*r

’,f”imaginatlong

i:wrltlng a331gnment encouraged students to create a story by

u81ng these rlch’desCrlptlons of adjectlves, encouraglng,

”l»students to wrlte as well as they can u81ng thelr

'.l_Keynwords“b

ylkrInﬂLesson'One, students have to compare and contrast

'wtwo dlfferent ver81ons of Clnderella As the students read'_gu;f

;thelAmerlcan“yer81on of Crnderella,.they can learn cultural‘ f’
lxdlfferenceslthrough the story And also, teachers mllllﬁly:“u
%’glve a. brlef 1ntroductlon about Amerlca andvlts culturesn
f'?his;lessonrinvolveslitergturo;andsocialcstudlés;l;byld
B Thls st ory c an 1nt egrate llterature | w1th othercont ent

"ﬁareasfsuch‘as mathematicsnbetudentsacan‘determine[the3_.'

‘h_;current cost of Clnderella s sllpper or her gown , Studentsf*“;ﬁi

fﬁalso;need”to'determlnegthegsl

| dresses would cost today involves estimating the number of

J:?fYardsfneeded to make a gown Comparlson shopplngkfor the';f”*”

ie of the shoe and the amount 'hfﬁfy~

diprlce of materlals could also lead to a dlscu331on of typesfﬁﬂjl‘-

Jifoma?eralsiusedflngdlfﬁerent'CQ4F9¥¢§U§D@uhOWTthe type;ofgh




material,ﬁight relate to the climate. Teacheré can connect
social studies to matheméfiésvbyﬁw;§ of'1itérature.

In Lesson Two, sfudénts leérn.fQ déﬁerﬁine;long and
short vowel sounds of thé 1é£térb“o.”“‘Phonics‘is an
important'leséon beéaﬁse it helps students to décode words. 
Students who are taught through an approach based on
decoding do better than those who are not;

A variety of teaching methods for emergent reading can
bé helpful for Taiwanese teachers to adapt‘and integrate
into théir curriéulum. For example} providingla print-rich
environment, giving students some sharing time, setting up
" different types of ceﬁters in £he Classrooﬁ, and teaching
phonics are included here. | |

Art’and reading’ére key words in Lesson Three. In
this leSson, Stﬁdenfs'need to.creéte a new ending to tﬁe

Rumplestiltskin and make art projects by using pieces of

étraw; This lesson offers students chances to énjoy

reading, to write Creatively using their iﬁagination;'and

to create a card by using strawé. When art and readihg

.cdmbine together, the lesson can be really fun for»

students;_ It stimulates students’bintereSts to‘read;
‘Using art in the reading class‘has additional

benefits. 'Artwork‘helps students to express their thoughts
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and their understanding toward the lesson. TeaChe:S also
might gain some perspective about children’s thinking from
their drawings.

Lesson Four and Lesson Six are both based on
imagination as their key word. in Lesson Four, students
need to use their imagination to create a whoie new story-
and design a storyboard to act out the story. This
involves students using their'iﬁagination to write and
create an art project. 1In Leeson Six, etudents use their
imagination to create their own story by nsing adjectives.

Imagination is the quality that can give children fun
and meaning in their lives. Keeping students’ curiosity
and imagination is quite important; it helps students
desire to learn more and work cooperatively with their
classmates.

Lesson Five’s key‘word is emergent writing. The
leeson helps studente fb inCreaee theii sight words and
encourage them to write and draw. The best way for
children to learn writing is that theyblearn reading and
writing together. Children should be encouraged to write

as best they can in whatever way they can.
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v‘ﬂ}Table 4. l Currlculum De31gn,

Content and Key Words _;gffﬁﬂ

»’?”Lesson‘]ma

B Content

Key'wora‘;ﬁgj'

'Lesson One

' JCindereila;C_e
R "’.Fhand,clnderella StQ?lGS;.fﬁ”

vComparlng Amerlcan

and Chlnese cultures‘b

Integrated
therature and

SOClaluStudlesv\”

i :.. LveSSO"nf,‘TW‘O’

‘DO*YQuoseeva Ny

':thlscrlmlnatlng long'

'vowel sounds and shortf}\:_.
fvowel ‘sounds’ of: thefﬁ*

letter "o"

' Emergent Reading |

Lesson Three

‘1:” Rumplestlltsklng

§ . SR the story and a art
. |project by u31ng
'Zstraw S

Whole'newwending5to4 o

";}Art andeeading,

Lesson Four
Salt

.v_Creatlng thelr own S
i::Salt story w1th the1r?;:
:y&;maglnatlon o '

';Imaginatioha

Lesson Flve

‘11 Grandfather s .

:51ght words: and g

H-encouraglng them to :
_fwrlte and draw thdffﬁ
_Q}dreams o ’ e

hIncrea51ng students

| Emergent writing |

f Lesson Slx .
Three thtle'

v{ Plgs . .
Versusf"

'71Lear1ng rlch

L,qu Bad qus -

'fdescrlptlon u81ng
J}adjectlves ‘and . P
creatlng a: story by f.

~ Imagination |

u81ng these adjectlveS§qrfwf;




28

;juemssaséé oxto;qiéd'pﬁe‘fuoxqéAJesqéi’sjsejkuoxqonpoxd
%”fS1891~éQﬁEMIOjIéd“é1831 If5uéa;pﬁe;Iedédlsé'qon$:,~
'K;jT;qp buyuxéeT ,éjuépnqs einSQém oqiiﬁéﬁggeéée,gqfﬁqétxéA -
N esn»pInOQS sJeqo€e1 ’exoja;aql ‘fpegsequxpvﬁfyseeexén
Asy3a eﬁnéoeq uoiqenjfs bﬁtjséj eq;‘;d sﬁu%é&qsqoo eq1 1qun.
-6u1puodéei_ﬁqtnof;;%b‘éAeﬁ éqM”éauépﬁqéfjé eoﬁéﬁzégxéé eq#
. quﬁtﬁsexepun”Aém'éjss; édtoq§-9TdI1fﬁm_?(4661) e?§uéTeAl
oi Bﬁtpxooov v'sqseqﬁedféqo-etdtqfﬁ@v;b.Slfnség ay3
‘butinseequénﬁ AQ AqIqué.buTu%eeT Iéé: ,squapnqsfésasse
qouuéb s:eqoée;ﬁ"emtj‘;o poxxed-BuoT elégﬁblqueméondmtl
,siuébmqs.uo eﬁep.eqexnéée'eperxdvjouupb é1se1 ;0 39dKj
°s9Y], ‘uUeMTeR] UT S31BWIOJ é:eMsﬁé—inqs pue eotqqd-etdtqthm
uo peTta#°eAeq‘ATuTém siuémsséééé peztpiepueqsv
| | ubfﬁﬁd%joﬁiﬁsui Jojwbﬁfuuefd
bue speéu'bupuxeet quﬁéphié eAtoAuT.uopqeonpé UT SUOTSTOSP
.1uéjxodmr 190@ Yo fal 'IeAeMéH 'suoriedndoé IO0J DUTSUSDTT
I0 ’Smexboid Teﬁoiqgonpéfo; udféétwpe '1ueméoeyd SATOAUT
suo;sfoeplquemssesse emosbv~suo¢s¢§ep osayl oxew weyl drey
oJal 196 ueo‘Aeq1 uoIQQMIo;uTvquemssésée éqq‘fte péau‘ﬁeqq
»puev’AI%ep subIsIbep qugqxodmftﬂtemaque'éoe; sxeﬁoeel
quemssessﬁ Jo éesod:ﬁa

INTWSSHESSY :HAIJI WEIJVHD



AssesSment'ié a'Valuable téaching tobl} and it.is
impOrtantfthat'it be doneiweli.v Assessment data heips
‘teéchérsfidehtify studentsfineeds and»select appropriéte.'
methods and méterialsgl Asséésméhts help féaChe#sdetefmine
stﬁdents;'levels;of‘mastery»andidenﬁify studeﬁts’Wﬁo ﬁeed'
reteachingzof;ieferral}£b sérVi§e$'such'as s?écial
educatioﬁior:gifted programs. Some aéseséménfs help;
ﬁeachers‘ﬁndersténd;students’;pieferencés aﬁd atﬁitﬁdes.f'
And,also, teacﬁérs,assign,grades aﬁd make deciéibhs.abbﬁt’
promotioﬁ on thelbaéis 6f'aé$essment information (Ward‘&
~Ward, 1999). |

Asséésment3is aiso a,veryahelpful tool for students.
The aésessmeht'information,heipévstudents know what is.
important iﬁ‘their courses. The‘rgsults ofvéséésSﬁeﬁts
hélp students_kn0w how well‘they are doing-and'hélp themv
.decide where they neéd to‘putvexﬁra effort.  Thééé results‘
| caﬁ.also help parentsfﬁnderétand‘how well their children
“are progress;ng; | |

| Thé Deéign Qf AsSeSsment

Asséssment wiil inform stgdenté aboutthéir pfégress
and.also help teachers ideﬁtify whatvﬁhestudents stili
need to learn. .Theré a£é £wo ﬁajét_types‘éf:evaluation:

formative andlsﬁmmative'(Ward &.Murtay—ward, 1999).
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Teachers USe'fO£metiVe‘evaluation.to monitor the
instfuctional pfocess of individualsvor groups. FOimafive
eveluation provides feedback to gﬁide,instruetien..llt
keeﬁe track of stUdents"learning abiiity throughout.a
couree of.stﬁdy. | |

Summative eveluation is used to determine the‘etatus
of individuals or groups. Summative evaluation usuailyv
occurs after instruction has been eempleted. It is ‘used
when a teacheﬁ gives»a eemester,or_querterly.examination
‘aﬁdbassighs grades,

As an educator in thevfuture, I will be teaching in an
‘elementary school in Taiwan. I will use both formative and
summative evaluations to assess students’ learning
progress. . | |

Most of the‘elementarylsehools in Taiwan choose
multiple;choibe andqtherstrucﬁured—response tests to
assess ‘students. Multiple—choiee is the most useful.and
flexible test for teaChers to assess studenﬁs.b The
advantages‘of multiple—ehoice testing include the
'objectivity of the measurement, the ease and accuracy of
scoring, the ease of evaluating thevfeliability of the

measurement, and the amount of content that may be covered
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vin a short time. Multiple;choice testing‘is géing to be -
ﬁart of my,assesSment_invTaiwan’S schools.

Another aSSeésmént:that I»will be using in my ‘class is
}unétfuctured—réspohsé’(dpen—ended) teStihg'such as shoft~
answer and essay‘teSts.' Whén teachefs read students;
eséays ér short anSwers, £hey can‘tell'if.the student
understands the lessoﬁ{ Unstructured—feSpdnse'tests éan
offerbwindows into‘thinking‘processes such:as organization,
integ;ation);and effecfive epreSsionvof ideaé; .It also
‘ réqﬁires léss prepératioﬁ time'forvteachers because of
fewef items.f

Pfoduction tasks are fgn:and provide challenging
projectsvfor studénts to.cdoperate with a group or by
themselVesL However, assessing production tasks is time
consuming.fqr both teachers and students. However, it is
necessaryrand worth the try.j;Stﬁdents‘learn to cooperate
with their teammatés and listen to_each other’s opinions{
They élSo learn to present.their.projeéts to the class. I
HWill use an anélytic Scoring system to assess the students,
using chécklists and scoring rubrics to assess stﬁdents’
projects‘and‘presentations.

Assessmént is a very important:tOOl for both teachers

and students. It gives students an opportunity to know
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can act out each scene of the stories. These are very fun®. ...

aeseaemehts for both‘teaeher:aﬁd Stqdentsf
’After‘the.presentations;’eveiy studeﬁt receiﬁeé:ahﬁﬁ]

v evaluation:sheet to evaluate‘himaelf/herself and their.

, teammates; The evaluation‘sheet-ihcludes suethuestiehs'aa

"the follow1ng .“Hew maﬁyfideas do yeut teammateeshare?”t

- “Does he/she speak politely?” “Isvhe/she a good llstener°”f

tand “Dees he/she stay on task°”‘ It is a very effectlte‘ |

asSessmeﬁt for studeﬁts to uee to check on themselﬁes‘andi'

their teammates.

The‘last assessment in theSe lessons is the‘grading-of
students’ art projects.  The teacher grades the prejecta‘by
five eategories; creativity, content; humotpvart, and ~
'cooperative effott. Providiﬁé feedback is‘neceSSary‘to-”
help students understand their learninglprogress.

‘AsseSSment'provides‘the link between lesson objectives
.and achievement.‘rIﬁ~thisway, teachers caﬁ be aesured thatbv
a literature-based approach, comblned with phonlcs and.
other emergeﬁt.litetacy techniques; teaches EFL students to_n
read Readlng, for them, will be a way not only to learn
"Engllsh but also to express deeply and joyfully their

~inner selves.
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APPENDIX A: INSTRUCTIONAL UNIT
Lesson One
Making a Group Storyboard Clnderella’

Level: 3% grade
Time: 90 - 120 minutes
Materlals.
1. World map
2. American pictures
3. Large paperboard
4. Watercolor and painting brushes
. 5. Paper, Scissors
Objectives:
1. To understand cultural differences by comparlng
American and Chinese versions of Cinderella
2. To create -a storyboard u51ng an American
" background
3. To create and act out a funny version of
Cinderella
4. To have fun
Warm-Up

map-.

1. Teacher introduces the location of America on a

2. Teacher asks stﬁdents who already knows Chinese

and American versions of Cinderella.

3. Teacher asks students who knows different
versions of Cinderella besides American and

Chinese Cinderella.

Task Chain 1: Comparing American and Chinese Cinderella
1. Teacher asks students to brainstorm some of the
cultural differences between American and
Chinese. Write down students’ ideas on the

board. ‘ :
2. Every student has a partner. Each pair

‘receives a worksheet—that includes a comparison

chart (Worksheet 1.1).

3. Teacher encourages students to write down as
many cultural differences as possible based on

Cinderella story.

4. Students turn in the worksheet to the teacher

for grading.
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Task Chain 2: Creating a storyboard using an American
’ background ' ,

1. Teacher shows some American pictures to
students and gives a brief introduction about
America and American cultures.

2. Teacher divides students in groups of four.
Each group receives a clean large paperboard.
Students use watercolor to paint American-style
houses and palace on the paperboard. Students
draw some of the main characters on the other
paper and cut them out. . '

3. When the process finished, students could use
the board to act out a Cinderella story.

Task Chain 3: Acting Out the Funny Version of Cinderella

1. Each group needs to rewrite the story -
Cinderella.

2. Teacher encourages every group to write the
story with humor.

3. When students finished their story, each group
acts out their story in the class.

4. Students get to vote for the funniest
Cinderella story. The winner group gets prize.

Assessment:
1. Every student receives an evaluation sheet.
He/she evaluates his/her team members
(Assessment Sheet 1.2).
2. Teacher grades students.by five categories -
creativity, content, humor, art, and
cooperative effort (Assessment Sheet 1.3).
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Worksheet 1.1

Comparing American & Chinese Culture
- Cinderella

'Cultural

ADifferences

American

Chinese




' Assessment Sheet 1.2

UUUVUVvavuvvvvvvvvvv.".\";\'n"a”a’»‘%"' R S ACATATACA

How Dld We Work Toqether'? —

' Date

Name '

> v v e v v T

VO Mn _ ;
Myself | Group

Helping each other - . ‘ | .. ‘
Bemgagood ‘ . ™
llstener | &N
A Askmg each .@ ‘& N | '
‘ other questlons 1 ‘ B
Comphmentmg - .‘ |
N each other = | \ ) \V |

;Sfa.ying ‘dn?='t‘a‘sk' =

ATA

= é's,é_fééééss '

002!
SSS:

220

DD
)
>

3

=

S




Assessment Sheét 1.3 -

Group o Assignment
, Comment »
Category S ‘ - Point
v ' /‘Suggestidn
Art / Storyboard
Content of Story
) 20|
Humor /Funny Version
of Cinderella ‘ B
| _/ 20|
Creativity
/ 20
Cooperative
Effort
/20
Total
__/100|
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Story Sheet v
AR Clnderella R
B By Hllary Knlght

, 5 Once' ‘vthere llved

. ‘merchant; hls_
kyqdaughter /.
~ all the good thlngs of life

h} lovely valley surrounded by frlendl“

e oved w1feh~_

they‘cozy house ‘was:in a
',nelghbors And on a-

fateay

ﬂ?young daughter of
“Ff-new famlly home

.'3Theff

new,’

“'efmother and 81sters

hélr ‘peautiful 11tt1efw“}
,ealth happlness, andp,;y

and’*l

'2Aik1ndnessn,and forced her to be llttle more than a servantrfv~‘

: ‘ffln her own home. ’-They,dressed her 1n ragS‘and made her
‘.thsleep in an attlc_room on ‘

"'get dressed

‘;tlme s R
e ‘And - when?f
*f'even saylng“’ o

oo ours huddled by'{j
’andf01nders, they called;,"

| for the fg”f
: w;cked‘»



All alone,, Clnderella”sat down besrde the‘ hearth

lf“How I w1sh T could go to ‘the ball . she crled Suddenly/ﬂf'

'95_1nto the kltchen flew a most extraordlnary person s “Who’pr
- are you9” asked Clnderella, drylng ‘her eyes. “I am your{~"

u"falry godmother, and- because you- are SO klnd and good you-

. shall go to the “ball: tonlght'” “But, Godmother,7q

'a{rags I'm wearing- ‘are. my. only clothesunr

saldpff*"

‘H:Clnderella,« ‘my - s1sters have taken the carrlage, and 'hese7;

~ “No- bother!” sald ‘the falry We w1ll flnd everythlngfgfﬂﬁ

‘f,we need rlght in the garden Brrng me a pumpkrn,:
’rat two mice, . and four llzards'”*'z : g

ﬂne fatjfﬁ_.ﬁ

Cinderella - watched, ‘with: amazement . as ffhe' falryr]ﬂ,lf”

':lgodmother began to chant -giving each of the thlngs she had?gj
;5asked for a tap w1th her maglc wand : : il ol

.fA Plump orange pumpkln,»Qv;F"

~I’ve been told, S

. wgme1ll make a fine carrlage ‘ TN RO
'Lfﬂ Of crYstal and gold’:? B T R R AT TR

: thtle mlce, very nlce’n
. ;They’ll be two. footmen
‘;5.In a- trlce’ ' e

‘i‘Here, old rat a playful,pat’xzﬁv’v
" Now you’re a coachman G
*;Jolly and fat’

vf;lezards w1ll complete our needs,.f7f~ SR
';fThey 11 become four e
B Stamplng steeds’

- ”«-“Now,. Clnderella, ordered the falry,}a“fetch;fme”'thel‘n'
follow1ng (ORI W ‘ ‘ e e R

.’dGu1nea fowl feathers, and bottles of blue'
J_Mothw1ngs and cobwebs sprlnkled wrth dew

-.",st 11 mlx them w1th‘berrles and sassafras, TN LT
thAnd dress youﬁlnfgossamer W -h'sllppers of glass’ RRar

. “There'”.crled
for the royal’ bal- : - i
Wlth a cry of'joy Clnderella sprang 1nto her carrlage‘;

air: htrlumphantly ~.“You‘re-*rl

””ffﬁggl




““Beware,; Clnderella'”' called her falry godmother

‘"7k;“You ‘must leave the ball by mldnlght or: “the spell will

" vanish! The carrlage and horses, ‘the’ footmen, your gown=

bhov_everythlng w1ll dlsappear ‘when the clock strlkes twelve'” B

'*fg“I w1ll remember'” called Clnderella,.wav1ng good by . PR
. From the moment Cinderella entered the ballroom, theffx'
;prlnce would dance w1th no  other partner  Her wicked "

‘sisters did not ‘even. recognize her. Everyone wondered who” f

v'thls beautlful stranger could be.

“While = the. orchestra played waltz‘:fafter waltz,flf>~7

_,2Clnderella danced every one ‘with the prince. “She'" ‘was'’ sof»
happy. she dld not thlnk about the time. ~When at last the

kaclock began ‘to strlke the hour of mldnlght Clnderellaakr:f
”fscarcely heard it R ‘ :

- Suddenly Clnderella :recalled her falry godmother s7f

“warning. = She ran‘ out of the ballroom and flew ’down. the-
stairs. 'The prlnce ‘tried to follow her,ubut he found only‘

f;her tlny glass sllpper, Wthh had fallen from her foot.

' ‘At  the last ‘stroke of midnight, the spell vanished.

’Clnderella S - gown dlsappeared " When - she ‘looked: for herf
'=Carr1age,_there was, only: a- shattered pumpkin shell - All_
“that  was . left: of the™ falry s maglc was. the other glass
‘_sllpper ' Clnderella put Jit 1n -the pocket of her shabbyi

. apron and ran fadd the way home
When . Clnderella s sisters returned from the ball they

“dtaunted her w1th storles of the grand time they’ d ‘had.

“They told her about  the mysterious’ stranger, and- how the
prince had sworn to. make her his princess. . SRR
’“She vanished at mldnlght " said . one 51ster,'“leav1ng
- only a tiny glass'sllpper . “The- prince will search the
7whole countrys1de for 1ts owner,” sald the other,.“and she
'shall be his bride.” = . SRR | S ‘
: “The prlnce hlmself led the search for the owner of the
glass sllpper Although every young lady in the land trled.'
it on, not ‘one could Sllp her foot into the tlny shoe S
= ,v”‘Flnally,fthe prince came to Cinderella’s house "The "
first 81ster tried on- the slipper. But it was much too

. small. The second 51ster pushed and pulled at the shoe.

But-try as she mlght she could not get the sllpper on.

" 'The prince sadly turned to leave. Then he t@ard a’
familiar wvoice comlng from the kltchen '““Let me’ try,” said
aC1nderella ~ Her stepmother and sisters were horrlfled when.
she drew ‘the other slipper: from her pocket The prince

,fell to hls knees before Clnderella as she eas1ly sllpped o
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"her'feot into the glass shoe. “My‘princeSS!” he'cried, and
he threw his arms around her.
Cinderella married the prince and went to llve in the

palace. Of course, she forgave her stepmother ‘and sisters
and asked them to  live with her.  From then on, they
treated her klndly As for Cinderella’s fairy. godmother,

she watched over them constantly and they all lived
- happily ever after v - : .
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, Lesson Two :
Using Phonics - (“0”): Do You See a Mouse?

- Level: 1°% grade
Time: 50 minutes

Objectives:

1. To discriminate long vowel sounds and short vowel
sounds of the letter “0O” B

2. To demonstrate active listening by showing verbal
participation, and eye contact with teacher/book

3. To identify words which contain the vowel “0”

Materials: ,

1. Book: Waber, B. Do You See a Mouse? 1995. New York:
Houghton Mifflin Company

2. Word cards: Plain white index cards

3. One marker ‘ S

4. Teacher-made blank “mouse book”: 4 white pieces of
white construction paper folded in half and stapled
at the top. Directions: Write on the cover the
following: “Me and Mouse’s “0O” Book” by:

5. Six baskets: Empty boxes may be substituted

6. Masking tape '

7. Six blank 3 x 5 index cards marked with marker as
follows: 3,0,?. Directions: Tape marked cards to
the center of the basket/box.

Warm-Up: - o . - .

1. Teacher shows the cover of the book, Do You See a
Mouse?. Teacher discusses the cover with students.

2. Teacher asks students to be detectives and to find
the mouse. Ask students how many letter O’s they
see inside each word in the title of the story.

3. Teacher assesses students for understanding.

"Teacher asks students to use their detective skills

to help their classmates find the mouse’s hiding
place in the story.

Task Chain 1: Finding the “0” Vowel Sound

1.

2.

Teacher reads Do You See a Mouse?, by Bernard
Waber. ’ :

Teacher demonstrates the long and short vowel
sounds of the letter “o” for students. Ask
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students to use their.detective ears to listen for
the “o” sounds. ’ ,
While teacher reads the story, ‘articulate vowel O

" words with particular stress. Teacher asks

students to nod when they hear the O vowel sound.
Teacher asks students to repeat the story chorus:
“No,. no, no, there is no mouse,here Do you see a
mouse? I do not see a mouse Ask students to
identify where the mouse is hiding and to make
predictions about what they think is g01ng to
happen. :

Task Chain 2: Determining the Short and Long Vowel “0O”

1.

2.

Teacher divides students into two heterogeneous
groups. ' ' ‘

Group One: Identifying letter O: Copy pages from
the book. Teacher gives each student one page and
asks him/her to circle the letter O in each word
where he/she can find it.

. Group Two: Teacher provides students with O word

cards. Teacher places three baskets on the center
of the table and taped to the center of each basket
are the following 3 symbols: “3”, “o”, “?7.
Teacher presents the baskets with vowel sounds and
enunciates the sounds for students and asks

- students to do the same. Students take turns

reading the word cards orally to each other.

-Teacher instructs the listeners to use their

detective ears to help them figure out if the O
sound is long or short. Teacher tells students to
place long sounding O words in the basket marked
“O0” and places the short sounding O words in the
basket marked “3.” Teacher instructs students to
place O words that they do not know inside the
basket marked with a question mark. When they have
finished, have the students bring the baskets to

‘the teacher.

When both groups- have completed their work, teacher
asks the groups to rotate.

Task Chain 3: Discussing the Short and Long Vowel “0O”

1.

2.

Teacher ‘instructs students to return to the whole

group.
Teacher folds a large piece of chart paper in half
lengthwise to form two columns. At the top of the
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left column write o, at;the;toptof the right column
write 3.

.-Teacher removes and dlscusses each of the O words

from the basket that marked O. . Teacher writes each

‘word in it is correspondlng column Teacher ‘repeats
“this procedure w1th the other baskets.

Assessment

1.

2.

Homework:
1.

Teacher places a cut-out draw1ng of a mouse near
objects in the room that contain the O vowel sound.

Teacher asks students to 'say the name of the word
~and write it on chart paper. Teacher asks -students

if they think it is short or long. Teacher asks
students to glve a thumbs up if they agree with
their classmates’ answer. Teacher provides
feedback ’ B -

Each student has a teacher-made mouse book ‘Teacher
asks them to take their mouse book home with

them. :

Teacher asks students to look around their house
for words that contain the O vowel sound. Students
can write down the word or draw a plcture in thelr
books.

Teacher tells students that they may ask a parent
to help. Students bring back the mouse book when
they are finished. -
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' o Lesson Three L e
Changlng the Endlng to a Storyi Rumplestiltskin

Level: 3" grade
. Timle 90‘minutes
Materlals

1. Book - Rumplestlltskln
2 Flannel Board: Castle

'Objectlves : SR : :
' 1. To pronounce dlfflcult Vocabulary words from
. .. the story. »

2. To change the endlng to the. story Lo

3. To act out the endlng by using the flannel.'
board castle ' :

Warm—Up: » .
: 1.Teacher shows the book cover page and tells
students | ‘the name of the story. . T

2. Students guess what is ‘the story about

Task:Chain 1: .Pronounc1ng leflcult Words from the Text
l[Eachvstudent receives a list of difficult words
from the text (Focus Sheet 3.1). .

2. Teacher: reads these words aloud, and students

‘ - repeat after teacher for couple of times.

3. For homework, each student records his or her
reading on the tape. ' Student reads every
vocabulary word three times and creates a.
sentence for each vocabulary word. ‘

4, The next day, each student returns the tape tO‘
the teacher for assessment ' '

- Task Chain 2 . Changing Ending to Story ‘ _

1. Divide students'into groups of four. Each
group creates. different endlngs to the
Rumplestiltskin story L oo

2...Teacher encourages 'students to create an
alternative- endlng to the story using thelr

- ‘imagination. _
- 3. Each group writes down.their endlng to story on

- the worksheet (Worksheet 3.2). .

' 4.Every group presents their ending to the story
Students pick the best endlng story _
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Task Chain 3: Creating a Card by Using Straw

1.

Assessment:

1.
2.

3.

Teacher shows some of sample cards to the
students such as birthday card by decorating
with straw. ' v
Each student receives a colorful paper, crayons,
straws and clue. ‘

Encouraging students to make the card as
creative as possible.

Students can share the finished cards with

their classmates.

Students record their vocabulary words and
sentences in the tape. ‘
Students evaluate their teammates (Assessment
Sheet 3.3). '

Teacher grades the students’ art project.
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- Focus Sheet 3.1
Vocabulary Wbrds:ftom~Rumplesti1tskinA

Direction: Read every vocabulary word three times and

- creates a sentence for each vocabulary. word.
Recording vocabulary words and sentences on
the tape. o o '

,vRﬁmplestiltsk;n;
poasf'. -
Létraw
maidenv3 "f‘
:tﬁrilled."

r>diiemm§

';fhread
fpééseséiop
.rélﬁctéhtiy: .

dosperate
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Worksheet 3.2

o
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0
P
g
M
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| Assessment Sheet 3.3
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”~fand more. frlghtened and then she began to;weep.:

zigin;p“

hfﬂyou sobb1ng°”v];ﬁ

;Qa;another spool on,.and—7wh1r' whlr' whlr'—three pulls_and
t;that one too was full i

?fg'dawn,'lf ‘she. valued her life.

Suddenly the door sprang open and a tlny manj’“

’“Good evenlng, Mlstress Mlller,7ihe sald :'“Why are

IR “Oh ”‘the glrl crled[f

'agllttle man asked SR ;, ,
) ‘,”“My necklace,ﬁ answered the glrl

as.p, -.,ﬁHe pulled three tlmes whlr' whlr"whlr'—ﬁfpfh
©and the spool’was wound*full of gold: ‘thread.  He fitted

‘ﬂsﬁgold S i : .

}V' When the* klng came at sunrlse, 1S -ame ‘ : § .
pgdellghted ‘but all that gold only made hlm greedler So he
_fled the mlller s daughter tora’ larger room fllled w1th
"straw, and he ordered her to. spln thls straw too before

. The" glrl dld know what to do She began"to weep
'lﬁOnce more. the door opened and the llttle ‘man: stepped 1n
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‘T;73‘you°” he asked.

“What w1ll you give me 1f spln thlS straw 1nto gold for;d

‘“The rlng on my flnger,” answered the glrl and the
7”llttle man took her ring. Then he'set the splnnlng wheel
',whlrrlng, and before the nlght was over, he had spu ‘all

. the straw. 1nto gleamlng\gold Lo :
Sl E . _3{;;Jthe-k1ng returned Plles of
' golden spools glowed in the morning llght The klng

ii“mre301ced at the 51ght of so much gold but Stlll he=was not~ifl{g”;
“”‘satlsfled ' S

:fto a thlrd ‘even blgger
' “Tonlght you | must
“5“And}1f you

~the thlrd tlme “What w1ll you glve me 1f I spln for you

‘once more?” he- asked C '

NI have nothlng else;” the glrl replled P R L

.~ “Then promise that when you become queen,ayourffirstgf,(fx
&chlld Wlll belong to me.” " : I ,

- The. mlller S daughter gasped How could she pr'mlse

hffﬁsuch a. thlng° Then - she thought But who knows whether ‘that f'i
©will ever happen? And as' she. could thlnk of no other way to

vlgisave herself, she promlsed 'and the ttle man_once agaln‘;
spun all the straw 1nto gold S -

ﬁhCaspar,

f'“name she knew,




The second day the queen had inquiries in town,‘j
searching for new names. And when the little man came that
-evenlng,_she posed the strangest and most unusual ones to
“him. She tried Beastyribs and Leg 0’ Ram and Strlngbones——'
but he would only reply, “That is not. my name. '

Now the queen grew truly. frlghtened and she sent her
’jmost faithful servant into the woods to look for the little
man. The servant searched through thlckets and over
clearlngs,vdeep into the forest. At last, near the top of
a high hill, she spied him. :

He was rldlng on a cooklng spoon around a great flre,
and crying out: :

I brew my beer, I. bake my loaves,
And soon the queen’s own son I"11 claim.
- O Lucky me! For no one knows

That Rumpelstiltskin is my name!

The  servant made her way back as fast as she could
‘manage and at midday reached the castle. You can image how
glad the queen was when she heard the name. ‘ _

Late that evening the little man arrived. “Now, Mrs.
Queen,” he said, “do-you know my name or do I take the
child?” ‘ I ‘ '

So the gueen asked hlm, “Is your name Will?”

“No. ‘ o

“Is your name Phll°”\

~“No.” ' = o :

“In that case, i1s your name Rumpelstiltskin?”

“The Devil told you that! The Devil told you that!”
shrieked Rumpelstiltskin. "And in a fury he jumped on his
cooking spoon and flew out the window.

And he never was heard from again.
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Lesson Four

Maklng Your Own. Story ‘salt

Level: 37 grade
Time: 90 - 120 minutes

Materiaisfi_ﬂ
1. Book - Salt _ , _
2. Several pleces of colored paper

3. Sc1ssors, glues, crayons, color_pens

hObjectlves

1. To use thelr 1mag1natlon to create a whole new story ’
2. To make a storyboard that matches their new story
. 3. To act out their new story w1th thelr storyboard
4

. To work cooperatlvely w1th thelr group members

a Warm—Up: - _ : R
' 1. Teacher 1ntroduces the cover page and.the author of

the book to students | '.; v ,' L e
:2, Teacher reads the flrst two pages of the story to

= students

fTask Chaln 1: Creatlng the Story w1th Thelr Imaglnatlon
' ’1n'Students are lelded into groups of four.
.é;bEachgrouprecelvesaworksheetandwrltesdownthelr
L story on the worksheet (Worksheet 4.1).
3. Each group member needs to cooperate and flnlsh
‘ Nc‘thelr story B . ‘ B
Task Chaln 2 Maklng the Storyboard _
‘,1; Eachgrouprecelvesseveralplecesofcoloredpaper
‘:Zb Every group needs to create a storyboard that
" matches their story o - _
’3.fTeacherencouragesstudentstomakethelrstoryboard‘

as creatlve as p0351ble

108 ¢



aTéskahain 3:‘Acting'0ut the Story with Storyboard

1. Every group acts out their entire story with the
storyboard that they made.: v

2. Teacher assesses every group’s work by using an

assessment Sheet (Assessment Sheet 4.2),»
Assessment:.

Teacher assesses every group’s storyboard and their .

presentation.
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Worksheet 4.1

Creét’ihg Your Own Story
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o Story'Sheet 4
g Salt
by Jane Langton
Ru581an Folktale

There is an 1sland n . the Ja”— not too near, not too J
”Vfar - -where stands d w1th a golden top. On thlS tree ;f,
. sits a purring . cat . ," ; “When " he goes. up, he =

. sings a song, and when he comes“down, he tells a . story“,fj:

- Now. ‘the cat is coming down. The story lies before you‘ B

Once there was a merchant who had. three sons. The twoaf7f“"”

“’oldest Fyodor and Vas1ly, were - clever, but the thlrd was .
called Ivan the Fool because, although he was a. good—u«
looklng young man, he asked S0 many: 51lly questlons

. “Is the world round or flat°” he asked his father

;“It is flat, of course,” sald hlS father 1mpat1ently vfya”'

'“Everyone knows' that o
- “How high is the’ sky°” asked Ivan » o A
_ ‘“As high as the. church steeple,” sald h1s father ﬂt
’ angrlly “Now stop asklng questlons You are a fOOllSh
boy oo . Sl T T P
" The merchant was rlch He owned many shlps, and he
7sent them out all- over ‘the world w1th valuable cargoes. .
) L One day he loaded his flnest ship: w1th furs —‘wolf and- ‘
~fox. ‘and sable = and ordered his men to mount on board a o
‘pair of shlnlng cannons. . Then he called hlS eldest son and
- 'said, “Fyodor, take these furs across the Sea to the :
‘{gklngdoms of the far north and sell them for gold and 51lver'”
~and jewels R ' SO e
. ..Next: he. fllled hlS sw1ftest shlp w1th a cargo of -
[gleamlng ice and Sald to hlS second  son, “Vas11y, you must S

~;sall to the c1t1es of the south ‘where the weather is.hot,

kTand sell your cargo. for gold and 51lver and jewels But

| Qyou must make haste, . ‘or the ice w1ll melt on. the way » And;f{

‘Hfhe gave his son a sharp sword :
© . The youngest son, . Ivan the Fool went up 1nto a tall

b‘tower overlooklng the harbor and ‘saw the salls of hlS

.ﬂjfather s two handsome ships fill with air and gquiver, as CLE T

" they were eager to fly before the w1nd He watched untll ’
”fthe two ships were, out of 81ght *’-”~f'" ' : i

, "Now,. he thought 1t is my- turn He'went'to his’fatherw
fgand asked to be, sent out to sea in another of hlS father’jﬂ:
. ShlpS ‘ S - : -a\ : .\_}k
oA “No, no,” sald ‘his father ' “You are too fOOllSh I
L cannot trust you. w1th such an” 1mportant journey )




But Ivan begged and pleaded and at last his- father

| —agreed He gave him the smallet Shlp in his fleet and

'ysavor

'loaded it, not with prec1ous furs or with 1ce that flashed
“1like dlamonds but with a cargo of: wooden spoons He gave
Ivan a knife with a blade only an’ 1nch long ‘ :
But Ivan was glad . He went on board the small shlp,,
‘and soon the sailors were cllmblng the mast spreadlng the
salls, and runnlng up-a brlght flag from the masthead L
Ivan thrust the little knife in his belt and: tucked a
“wooden: spoon in- his pocket. Now, “he said to_hlmself T
will learn the helght of the sky ‘ I,will find out if-the
world is round or flat. B N YAt
’ ‘The little ship set forth, rocking smoothly on the
iwaves © Time went. by = not too much not too llttlet— when_
suddenly a storm came whlstllng out of the north R
, MWe must flnd d safe harbor,” said Ivan, and ‘at once
" he made for an 1sland where a whlte mountaln rose out of
‘the sea. “ o o 3
- “How strange,” crled the sallors,.‘a-mountain”of
. snow ! . . . ) . . PR .
‘But when Ivan dlpped hlS flnger in the SNOW: and tasted»
‘it; he said, “It is not snow, it is salt. Salt is more-
‘ prec1ous than wooden spoons'.vWithout salt there is no

~ As soon .as the storm was over, he ordered his. men'to

-dump the wooden spoons’ 1nto the sea. and flll the barrels ,

‘with salt from the mountaln ; e E 3
The sailors hurried to do hlS blddlng Soon the

spoons were drlftlng away on’ the tlde,_and the barrels were;

full of salt : o Sl

t ~ Once more- Ivan set. sall looklng for a port where he

v could sell his new cargo and brlng back riches to hls '

father, to prove that he, Ivan the Fool was not so foollsh

~4after all.

' Before‘long the shlp arrlved at a flne harbor where a-t'

©wealthy tsar ruled a rich land.

Puttlng ‘a bag of salt in hlS pocket Ivan stepped down

‘:;from the ship and strolled through the streets ‘of ‘the town. ‘
"There were many people on the street with ‘kopecks jlngllngw-

" in their purses. They were buylng amber beads: and

‘,”glngerbread and baskets of mushrooms and holy 1cons and -

singing birds in cages. - But Ivan went stralght to the j57'
”‘palace of the tsar to ask perm1ss1on to sell his salt , v
. He found the tsar in the company of his daughter, the

'-ﬂf.tsarevna ~She was a- beauty,,a handsome glrl w1th a golden">
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http:sihgi.ng
http:finger.in

:";fservants L “Why' is- the tsarevna’ unhappy7 Is she 1ll°”'":_ S oy

- braid.. Her lovellness‘cannot be told 1n'a tale, nor -
7-descr1bed with a pen. Ivan’s:- ‘heart jumped in his- breast.
TS But ‘the- tsarevna dld not. look well Shef,as thln and 5
~sad. Ivan pulled at the sleeve of . one of the tsar s3‘“ :

o o NYou ask too many - questlons;7 said the servant.
’;?then he told Ivan that. ‘Tsarevna. Marushka had stopped

,fifeatlng ' “The tsar keeps hiring new: ‘cooks,. but Stlll ‘the ... ;
‘tsarevna complalns that the'food”has no ‘taste. If she doeS'jjjff;*

v*_your country

0 did ‘not  look at I
\5jstood before her father

‘fﬁtfor the tsar to see:

| tdsalt° ‘T . see- only whlte sand -We: have plenty of sand dns

'7qnot eat soon, e
e o Ivan bowed do
1‘daughter ,v“My?Lo

'and hlS lovely }
sh to sell my goods 1n '

“What sort- of asked the tsar ' But hey-
he looked anx1ously at hls.j

’fdaughter,{who sat feebly‘ n(her chalr Her head was bent;,

“but she glanced up- at Ivan as he rose from hlS low bow and_fv~"'

: ,'“It is- salt my- Lord ”‘ van;took the llttle bag from gl1
‘his pocket and po red salt 1nto ‘his® hand and held 1t out S

The tsar looked at’ the whlteugralns fl“Salt° What 1s

:Zcountry, little brother. We do not need to pay for 1t,d;?ﬂ¢,

T ”t he 1nv1ted Ivan to stay" : he evenlng meal o “jwf

"31nce ‘he ‘had come from a far country:. ' v"f}fJ\“”'
Ivan thanked the tsar and put the: salt back 1n hlS

"ffpocket Then he: made hlS way to the kltchen to watch the:@

1 cooks . prepare. ‘the dlnner SIEE s
‘ ‘In the kltchen there was great confu81on The cooks

‘*1were running. back and forth trylng ‘ton make somethlng so_-

ﬁ'alfbowl and sllced cabbages and onlons 1nto a pot of=soup

's,dellc10us that fhe hungry tsarevna would eat it.  Ivan.
‘ ; _ _ i Fne nd: poured gravy 1nto a

‘ But somethlng was m1ss1ng ?“When are you go
alt?” he asked the head cook. o :
NSalt?” - said the cook. -'“What is salt9”' R
gYou mean you have never heard of salt° Don t you

'th t‘w1thout salt there lS no savor?” : - T

The cook did’ not llke adv1ce from a’ stranger. = :
1.ask too many. questlons,7 he sald ~and- then he pushed‘Iva"
fout of ‘the’ way with a- tray of puddlng N . e
g Later on, when all the_cooks were busy pollshlng’the
~,81lver, Ivan took*the;,__ "Salt out of hlS pocket
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“ﬁlﬁsprlnkled some op

. his wooden spoon.
‘ At dlnnertlme‘he sat at the far end of the table and

'"ffwatched the tsarevna as the cooks brought in the salted

. bowlful.

v”f:7soup At once she raised her bowed ‘head and smiled. “How c3f7'

Sigood it smells'” she sald and soon she was eatlng a blg

‘The tsar was pleased - “Thls soup 1s 1ndeed more

l'fmﬁdellc1ous than anythlng I have ever. ‘tasted,” he. sald He IR
“called the head cook from the. kltchen and asked what he hadjg;_'_'

iVﬁput ln ‘the soup to make 1t taste so good R :
oYMy Lord,” said the bew1ldered cook ”“I made 1t as I

“"Q{have always made it.”

~Then Ivan rose to hlS feet 1n trlumph ,T“It 1s the

h”“dsalt my - Lord ‘I added some of my salt to the pot The_cookl e

'dmade a fine soup, but w1thout salt there 1s no savor’

1t_1nto the soup, and stlrred 1t 1n w1th L f;"

L The ‘tsar was- overjoyed '“I w1ll buy your: salt How l}f;;ff'*
’Vf”much do. you ask for all the salt in your sh1p7”_ﬁf" BRIEN

e . “Let us trade barrel for barrel ‘For three barrels of
-Vsalt, I will: take one of. gold one of 51lver, ‘and one of

'i,prec1ous stones. And one more thlng 7 Tvan glanced at the" _
usmlllng tsarevna,vwho was helplng herself to a second bowl o

7‘of ‘soup. ';“I would llke to marry your daughter

" The tsar was astonlshed But Tsarevna Marushka jumped¢fF’

’“up from her chair and took" Ivan s hand. "“Father,” she =
said,, I will ‘follow this man to the ends of the earth”” o
o So- the bargaln was struck The- next day the bells “;.
"~rang for ‘the: betrothal 'and there was a grand feast Many
- of the festlve dishes’ were flavored w1th salt Everyone o

. .ate heartlly, especially" Marushka.

e And all day - long. Ivan’s" sallorsvwere busy unloadlng ff‘T
barrels of salt and heav1ng onto’ the deck the barrels of

“fgold and. silver and jewels and carrylng them down 1nto the l?»f” E
'l[hold where they gllmmered in the darkness IO '

(At the last mlnute, whlle the tsarevna was embrac1ngf'

-~ her father 1n farewell Ivan scooped up a handful of saltxﬁ"“

“and put it 1n hls pocket Then the sallors ‘hauled up the
v'anchor The ‘sails rushed up the mast, the flag flew, andl'
'away went the ship across:- the sea, headlng for home. C o

How glad my father will be, thought Ivan, ‘when. I‘brlng‘p:"

hlm gold and Sllver and prec1ous stones 1n place of hlS

7wooden spoons'
: ~ . But when they had salled out of 51ght of land'—'not
”p,too near,_not too far —=Ivan saw two salls approachlng He
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knew them at once. They were the shlps of hlS two
~brothers, Fyodor and Vasily. .
But the ships were sadly changed. Their sails were in
shreds. Their hulls were patched and broken. = They were
wallowing dangerously in the waves. ' '
Ivan called to his brothers to abandon their leaking
ships and take refuge in his own. At once they jumped into
little boats and rowed across. the water to Ivan’s ship and
scrambled aboard. Their crewmen, too, thin and gaunt from
hunger, swam to thevship and clawed their way.over the

railing. v
‘“Welcome, my brothers,” crled Ivan. “But tell me,
what has happened to your beautiful ships?”
“There was a storm,” growled Fyodor. “It nearly

wrecked my ship. It blew me south instead of north I
landed in a hot country where no one wanted my furs. I had
to sell them at a loss. -
~ “I, too, was blown off course by the storm,” whined

Vasily. “My mast was cracked. Before I could make my way
to land, my cargo of ice was all melted.”

Then Fyodor looked around greedily at the handsome
- fittings of the little ship. “I see, my foolish brother
Ivan, that you, too, have had a turn at trading in our
father’s goods.” ‘ o ' » :

Proudly, Ivan showed them his cargo of gold and silver
and jewels. Beaming with joy, he brought forward his
betrothed, the tsarevna. ' ’

Vasily and Fyodor were envious of his good fortune.
They looked at each other and whispered together. Suddenly
they seized Ivan and threw him over the side.

Marushka cried out, and she would have jumped after
him, but they thrust her into her cabin and locked the
door.

r”

Then Fyodor and Vasily argued over Ivan’s treasure.
At last they agreed that Fyodor should have the gold and
silver and Vasily the jewels and the tsar’s daughter.

But Marushka would have none of Vasily! “No,” she
shouted, and then she began to cry for her beloved Ivan.
' It was terrible how she cried! Her salt tears ran
down her cheeks until the floor of the cabin was awash.
They ran out under the door and down the hatches until they
filled the hold of the ship. Soon it was sinking lower and
" lower into the sea. B

“Stop crying, Tsarevna,” cried Vasily, pounding on her
door. “You will sink the ship!”
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But she couldn’t stop. The ship sank farther and
tipped over on its side.

“Throw out your jewels!” crled Fyodor to Va51ly

“Never,” shouted Va81ly “Throw out your gold and ;
silver!” ' Lo ‘

“Throw out the tsarevna'”'shrleked Fyodor “It 'is her
fault the ship is 31nk1ng'” o
. Then Valsly hurled hlmself at Fyodor, and they fought
“on the slanting deck. 1In desperation the sailors picked up
the barrels of gold and silver and jewels and threw them
overboard. At once the ship righted itself and sailed on.

In the meantlme, where was poor Ivan the Fool?

He had not drowned! When his brothers threw him into
the sea, he climbed into Fyodor’s little boat and tried to
reach one of the two ships that had belonged to his
brothers. But while he was rowing as hard as he could,
there was a terrible creaking and groanlng, and both ships
disappeared beneath the rolling waves.

. Now there was nothing for Ivan to do but row with all
his might, hoping to come to some unknown coast. Luckily,
he reached an island by evening.

Beaching the little boat, Ivan walked inland. He was
very thirsty. In the middle of a forest of lofty trees he
found a spring of fresh water. Cupping some in his hands,
he drank and drank. '

But - poor Ivan. If it wasn’t one thing, it was
another - the island was the home of a giant! Catching
sight of Ivan, the giant reached down, picked him up in his
enormous hand, and lifted him_up to look at him.

Ivan’s head brushed the clouds. Well, he thought
dizzily, at least I have found out how high the sky is.

“What a choice morsel,” thundered the ‘giant, squeezing
Ivan in his hand.

Then Ivan remembered his knife. Whipping it out of
his belt, he thrust it into the giant’s thumb. But it made
only a tiny prick. The giant didn’t feel it at all.

“I will swallow you in one gulp,” he bellowed, opening
his mouth wide.

MOh, but I will taste better with a little salt,”
cried_Ivan. Quickly he thrust his hand into his pocket,
pulled out a handful of salt, and poured it on the place
where he had pricked the giant’s thumb.

The salt burned. The giant howled with pain. Falling
to his knees, he dropped Ivan on the ground. Y“Help me,” he
groaned, “and I will do anything you desire.”
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o , “No sooner sald than done; sald Ivan Dlpplng waterpf
*’_from the spring w1th hlS hands, he poured 1t over the
glant’s thumb , ' «,5, e E !
At ‘once the paln stopped Thé glant stopped howllng‘
sand glowered at Ivan. f‘“What do you. want°” he growled
I want you to.. carry me. across the sea,” said Ivan
_ “Oh is that all°”* Once agaln “the: glant plcked up-
Ivan. ' This: tlme he tucked. hlm in his"- pocket Puttlng ‘one
tremendous foot 1nto the sea and ‘then the other, he set ‘
»‘off -wadlng through the water, walklng many versts at each“
step : : '

o ‘“Not thlS way,” crled Ivan “My home is ' the other :
}”way “But -the giant paid no attention. He walked through'
'=the sea all the way around the world over vast cont1nents,
and valleys and mountalns, carrylng Ivan in his pocket
until at last they came to the country Ivan called home
There the glant set him down. - ° : _
““Thank you,” called Ivan, as the glant plodded;back '
1nto the water and splashed away across the sea. “Good— :
'bye'”‘ B » ' P
Well, 'at least I have dlscovered that the world is
'round not - flat, thought Ivan. Eagerly ‘he ran toward. hls v
~father s house, hoplng to find that his wicked brothers had
'brought Marushka back with them, safe and sound. ETR
o 'And there she was! Looklng out the window, she'saw S
© him comlng Before he could open the door, Marushka'. rushed
out and threw herself into his arms. She was more.
beautiful - than ever, in a brldal crown and a splendld dress

:v“Stlff with pearls.

"“You have come just 1n tlme, cried Marushka, '“Today

I am to be marrled to your brother Vas1ly Listen, the -

‘ weddlng bells are rlnglng' Your father would not belleve
that -your . brothers threw you overboard and stole your shlp
He said his son Ivan was too foollsh to w1n a: tsarevna andvy
’cargo of treasure.” : ' = o '
’ ~ Angrily, . Ivan strode 1nto the house | There stood his
brother Vasily dressed llke a brldegroom, and his father .=
- and his brother Fyodor in thelr weddlng finery of kaftans
with silver buttons. v > .
They were dumbfounded to see’ Ivan ' Had he not drownedv
at sea after allv “Oh ‘my poor son,” crled his father,
'»embrac1ng hlm, “why did you stay away so long? Your
jbrothers have been home for many weeks!”
“Ivan looked at his brothers, but they were ashamed and
" would not meet his eyes. “The devrl’s work 1s qulck ” he
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R VaSllY S. . X ‘ - ‘ ; N :
e “Take her,” sald Va81ly angrlly oy “What good 1s a. w1fe”5;;?

vlthe last.

;Iﬁfsald “but Gotdworks slowly' f Then Ivan took Marushka s
ﬁwhand and turned to hlS father - “She 1s my brlde, not

”who ¢cries from mornlng tlll n1ght°”f- : o :
o “Take “her,” said Ivan s -father. NIt 1s terrlble how
ﬁy*she crles i Then he looked at Ivan’s ragged clothes and
= shook. hlS head ‘i“My foolish son, I see that you, too, have;
',"falled Now there is nothlng to. show for all my sons L
rjourneys No gold ‘no: 51lver, no’ jewels :

".“But Father, there is somethlng else Ivan pulled
, ffthe salt fro ;hlS pocket and- let it trlckle 8
“through hls:flngers to the floor. I know. of an island not7'
- far away where there ‘ig"a mountain of salt ”.’h Cd
. . “Salt! Crled the merchant ~-“Heaven' be pralsed' You
“have done well, my clever Ivan' ‘From now on we will trade
L in salt' We will carry salt to the ends of the earth For =
‘\salt is. more prec1ous than gold Wlthout salt there is no -
'SaVOI"” . . . o Wita

» And ‘so Ivan and Marushka were marrled and the'vfyn _
’,merchant sent ‘a fleet of" shlps around the world 'carrylng o
the savor of salt to all the lands beyond the sea. ‘

‘ - Do ‘you belleve my story'> Do you believe there reallyQﬂVJj
- was a ‘ship full of. treasure and a tsarevna who nearly sank

. it with her salt tears and a: glant who walked around the
_earth? - & : ,
: e Well at least I can tell you that the salt tears are;f"
_true , ‘ : S R

' ‘The" next time you" cry, let the tears run down your
..cheeks and taste them w1th your tongue f Don t they taste o
- of salt°‘ﬁ‘ ‘ L , : : A




‘ ~ Lesson Five
Emergent Writing:,Grandfather’s Dream

Level: 1°F or 2™ grade
Time: 60 minutes
Materlals.

1. Book - Grandfather s Dream »
2. Several pieces of blank paper

Objectives: v
1. To understand the characters of the story
2. To recognize sight words
3. To write or draw about their dreams

Warm-Up: Teacher asks students to predict the story.

Task Chain 1: Introducing the Characters of the Story

1. Teacher reads the title and the author’s name
aloud. Teacher invites students. to share what
they know :

'about the settlng——klnds of anlmals, houses, etc.
‘Teacher explains that this story takes place in
Vietnam.

2. Teacher points out the main characters (Nam, .
grandfather, father and mother) and explains that
they are talking about cranes. »

3. Teacher points out the river and explains that
people hope cranes will come back to it.

Task Chain 2: Increasing the Students’ Sight Words
1. Students reread the story and bulld up their own
sight words. : :
2.. Each student receives - a blank sheet to flll out
ten Slght words of their choice (Focus Sheet 5.1).

Task Chain 3: Encouraging to Write about Thelr Dreams
1. Each student receives a blank sheet with “Your
Dream” as a title on the top of the sheet (Focus
Sheet 5.2).

- 2. Teacher encourages students to write thelr dreams.
They can draw pictures with thelr writings. It
does not matter if they scrlbbllng or creating
invented spelling.
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Assessment Creatlng Thelr Own Sentences

ERT N

Each student receives a sheet with hls/her ten
sight words on it (Assessment Sheet 5. 3).

Students need to create a sentence for each srght,ft

'.‘-word Students return thelr sheets" to the

teacher when they are finished.

.'Teacher evaluates students creatlve wrltlng and
“provides feedback. A v
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Focus Sheet 5.1
Ten Sight Words
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Focus Sheet 5.2
Your Dream
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. last plece of fis XY
lff“It 's- late. Your grandfather he
. Tam Nong worry about thebe blrds that aren’

. anythlng'” o

' Stgry Sheet 5
Grandﬂather(s Dream

‘ Then"
1k hey were gone.”
Grandfather: sald N

ann',d‘ p]_ace ;‘: i 1;:" : Pl e.nty Of fOOd ar ,‘: | ;, , S
: : ) ‘1ently and turned ‘over: the;?'

'flnlsh now, Nam, 'she sald _
as made the’ whole v1llage of

he“ralnS' come,g‘the"

- Papa patted Nam s ha d ﬁ'“Whe“«V

* . land inside ‘the disks w1ll flood“ with' water ‘the .way - it
always used to: The plants,w1ll g
- will come" home L “What
7fanx1ously e _J””f i : -
e “WIf. theyadon t. ”€ Papa sald puttlng down hlS bowl, o

agaln,vand the .Cranes

|

.vn:]“then the farmers w1ll take back the land - your grandfatherff
'»'ﬁand the others have reserved for'thevblrds,yand use. 1t to
fplant more rice. e e e :

Grandfather shook hlS head | “And then 'all we w1llj

‘:have are fat stomachs,“ he" sald angrlly,-and he got up from_,“

the table.f;“It is past bedtlme,_Nam,” said - Mama. : ‘
Nam followed hlS grand ather. out . onto the. back porch-

,d[fHe moved hlS sleeplng mat klose to! where Grandfather was.
ugs1tt1ng,fand hlS pupples, Gho tom - and Cho- phen, stretched_

out «next to- hlm : “Grandfathery’f Nanl‘asked : why do you‘f

“‘want the cranes to. come back‘so ‘much?”

"%f“Because Vletnam was thelr' home,”' the old

;;answered v'“Cranes .are: strong blrds and llve long llves A
'fWe belleved that they brought us back luck. Now ‘the war is. .
over, and we are all’ safe The blrds must be made safe,”V”

_too, or they will be gone forever T i _
' Grandfather 2 atﬁ for. long tlme w1thout talklng S

“Aren’t you g01ng “to tell a story ton1ght°” - Nam asked
flnally Grandfather smlled ‘“A short one;”_sald “because.“
it’s late . In the old days,”’ Grandfather began,g, ‘when -
there were Stlll otters in: the rlver, my ‘father caught twOfi

;eed1ng§3?

t"good for_gvs.

1f _they don R i f Nam ;asked u:



young ones. He brought them. home for me, and we fed them
little pieces of cooked fish. Then my father and T tralned
them to catch live fish and bring them home.

“Why didn’t they eat the fish they caught°” Nam asked
Grandfather laughed.  “Because we had. taught them to eat
only cooked fish, and they had forgotten that they were
supposed to eat the live ones!”

Grandfather chuckled again as he remembered. “If the
otters couldn’t find a fish in the river, they would steal
- one. The women who were fixing dinner at the edge of the

water were too busy talking to notice if a fish was.
snatched, and later they could never figure out what
- happened to their food!” o , B

Nam fell asleep smiling, because the otter story was

his favorite. - :
The monsoon began in the middle of May. - The rain came

down gently at first, and then in blinding sheets. The
river swelled and the banks were flooded. The water stayed

inside the dikes and did not drain off the land.

‘Nam spent most of his time in the house with the
puppies, who were growing fast.  Grandfather checked ‘the
dikes every morning, and then he sat patiently and watched
the sky. - : . . o

- When the rains finally stopped Grandfather got wup
early every morning to look for the cranes. Mama .always
had a bowl of steaming soup ready for him when ‘he came
home. ' - '

- “Did you see any today?” Papa asked. = Grandfather
shook his head. “But they will come, you’ll see.  Last
night I was sure I heard their call.” “You are living in
the. past,” Mama said,‘and‘she frowned. “Those birds are

gone. v : . v
_ The days of ‘the dry season were passing, and there was
still no sign of the cranes. The village committee met and
decided that if the birds did not come back before the next
rainy season, the land in the reserve would be planted with
rice. Grandfather was very sad. - “It was a silly dream, "
 he said and Nam felt sad, too. =

A few weeks later Nam was in the fields watchlng the

water buffalo. = Cho-tom and Cho -phen came running across
the field to play. Each dog had a small bird I its mouth.
Nam smiled. “Good dogs he said, because he could see that

the birds were not hurt. ,
: When Nam got home, Grandfather was taking a nap. “My
dogs are jUSt like - your otters, Grahdfather'” Nam- called.
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Grandfather opened his eyes. “Are they catching fish?”
“No,” Nam said, and he laughed. “Birds, baby birds.” Then
Nam whispered to Papa, “The birds were gray and funny
looking, and I have never seen that kind before.”

Papa rubbed his chin thoughtfully, ‘and then he put his
finger across his mouth so Nam would know not to say

anything.
The next morning Nam ‘and Papa slipped out of the house
before dawn. The village was dark and quiet. They reached

the cranes’ old feeding are just as the sun was beginning
to rise. When Nam’s eyes had adjusted to the pale light,
he could see the cranes off in the distance.

~ “I have counted nearly two hundred!” Papa said. “Can

I tell Grandfather now?” Nam pleaded. = Papa nodded and
pushed Nam off toward the village.

Nam couldn’t get his feet to move fast enough. The

sun getting brighter, and he knew that the birds would soon

be in the sky. “Come quickly, Grandfather,” he shouted as

he ran down the path. He pulled Grandfather by the hand
across the bridge and out toward the dikes.
In a few mlnutes more cranes then anyone “could count

flew over Tam Nong. K'The air was filled with their noisy
call, and the whole Vlllage came out to see them.
‘Grandfather could hardly believe his eyes. “Aren’t

they beautiful!” he shouted happily. And everyone agreed--—
even Mama. ' : : ' ,
That night when Nam was ready to go to Dbed,

~Grandfather sat down next to him. “It was a good dream,
after all,” Nam said softly. “Do you think the cranes will
stay now?” “That is up to you,” Grandfather said. And Nam

understood.

127



Lesson Six
Rlch Descrlptlon Using Adjectives:

Three Little Plg_/Blg Bad Pig -

Level: 3™ grade
Time: 90 minutes

Material: :

;“l.Two books - Three Little Pigs & Big Bad Plg
2. Several blank paper
3. Booklet forevery student
4. Crayons ‘or color pens

Objectlves :

: 1 To understand and list the important qualltles
‘of characters in stories. »

2. To learn rich description using adjectlves
about good and bad traits in characters.

3;Tovmake an‘adjective'dictionary.

Warm-Up: The ‘teacher glves each student a blank sheet
and asks students to close their eyes and try
to draw a pig on the sheet. Teacher asks ;
students to hold the pictures up and see who
draws the best pig.

Task Chain 1: Learning Rich Description Using Adjectives
' . (Good '/ Bad’ Tralts in Characters) L
"1l. Teacher asks students to brainstorm some of the
adjectives that describe good or bad people.
2. Teacher writes. down students ideas on the
board. A _
3. Each student receives a focus sheet There are
a lot of adjectlves that describe good or bad
people (Focus Sheet 6.1).
4. Teacher compares the students’ ideas to the
focus sheet and explains the new words to
students.

Task Chain 2: Making an Adjective Dictionary
1 Each student receives a little booklet.
Students design their cover page for the =
adjective dlctlonary ‘ .
2. Students write the adjectlve in the dlctlonary,
and they can draw plctures to show these
adjectives.
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3.

Students could add new adjectlves that descrlbe_
good or ‘bad people :

>Task Chaln 3 Creatlng a Story by U51ng These Adjectlves'f

1.

Each student recelves a- blank sheet Students

“can create a story by us1ng the adjectlves on
~ the focus sheet. o , v__v”v
;»Teacher encourages students to use thelr-Wt“,A
-1mag1natlon to create a rich descrlptlon story '
- by u51ng these adjectlves S :

:Assessment'- Rich Descrlptlon Us1ng Adjectlves

1

. On the Assessment’ sheet,:students have | to
» determlne ‘each adjectlve descrlbes good or bad n

people (Assessment Sheet 6.2).

. Teacher uses a scorlng rubrlc fot gtade 3
;(Assessment Rubrlc 6 3) ’ v



u;eXCélléﬁt 1j;"

‘:'adﬁi:abiéb

’gvfaVorabie .

© amiable

fThice,j f"
pléasaﬁt' €{v

" handsome .

| goodinatuzed’ -

- inﬁélligénﬁﬁ i

L  ' Bad'éhéracter QﬁélitY' 

:f:bégta#dﬂ ¥>;ig 5@,‘_

. fake

Cpater
.?Saﬁége;?  f."‘
L gt
wicked
ma le fic
o bupetur
| empty-headed

~ unintelligent



‘ASsessment Sheet 6.2 :
" Rich Description Using Adjectives
Direction: Circle the words that describe a good quality

of character. Underline the words that
describe a bad quality of character.

émpty¥headéd | gébd—ngtured‘ - . malefic
iovely _ niéé . ' févorabiei¢
éavagé | | | Cevil 'intelligénﬁ
banéful ' crﬁel “ : o excellent
.uninfélligent handsome : pleasant
‘wicked : stupid | o amiable:v
admirable  “?rute- . . fake

fiﬁe :1  ‘ honorable
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V;iScore 3 ngh Pass*

Student

"Y._.s¢bréfi

iﬁﬁkaxpresses self in ways that" 1nh1b1t reader’s
. understanding . ‘ SRR ,
‘ Does not demonstrate understandlng of

‘.relatlonshlp between capltallzatlon/punctuatlon~f'

Assessment Sheet 6 3

Scorlng Rubrlc - Grade 3

Responds to prompt

Uses v1v1d descrlptlve language that appeals to;'”*
‘the senses ‘of 51ght smell 'and taste:*." o
;ertes enough to adequately address ‘the toplc. }
puUses correct capltals and endlng punctuatlon:ffnf”

fi[_Uses spelllng (both real and 1nvented/phonet1c)fw~.'
~that does not 1nh1b1t reader s understandlng '
'jséafe 2?aPass ujjf |
Student ‘ o
, ‘9,’Responds to prompt O : S
, .Jfé Uses language that appeals to at least one ‘sense
‘it7:!' Expresses complete thoughts although sentences
- may be fragments or run-ons and may not always be
»;vcorrectly capltallzed and/or punctuated o "‘j
f!h Uses spelllng (both real and 1nvented/phonet1c)p
~© " that, for the most part, does not. 1nh1b1t the» ‘
’f'ﬁreader s understandlng e ey SRR
Needs Rev181on;?fdi31boww.
Student

.;May not be respondlng to prompt

Does not use. language that appeals to the sensest;

““and sentence structure

,Does not. demonstrate understandlng of,’

‘-sound/symbol relatlonshlps 1n spelllng

lScore O No Response



Story_Sheet 6 :
The True Story of The 3 Little Pigs
By Jon Scieszka

I'm the wolf. Alexander T. Wolf.

You can call me Al. '

I don’t know how this whole Big Bad Wolf thing got started,
but it’s all wrong.

Maybe it’s because of our diet.

Hey, it’s not my fault wolves eat cute little animals like
bunnies and sheep and pigs. That’s just the way are. If
‘cheeseburgers were cute, folks would probably think you
were Big and Bad, too.

But like I was saying,
the whole Big Bad Wolf thing is all wrong. ‘
The real story is about a sneeze and a cup of sugar.

Way back in Once Upon a Time time,
I was making a birthday cake’.

for my dear old granny.

I had a terrible sneezing cold.

I ran out of sugar. ‘

So I walked down the street

to ask my neighbor for a cup of sugar.

Now this neighbor was a pig. v

And he wasn’t too bright, either.

He had built his whole house out of straw.

Can you believe it? I mean who in his right mind
would build a house of straw?

So of course the minute I knocked on the door,

it fell right in. I didn’t want to just walk into someone
else’s house. So I called, “Little Pig, Little Pig, are
you in?” No answer. |

I was just about to go home without the cup of sugar for my
dear old granny’s birthday cake. :

That’s when my nose started to itch.
I felt a sneeze coming on.

Well I huffed.

And I snuffed.
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And I sneezed a great sneeze.

And you know what? That whole darn straw house fell den,
And right in the middle of the pile of straw was the First
Little Plg dead as a doornall He ‘had been home the whole -
time.

Tt seemed like a shame to leave a perfectly QOOd‘ham dinner
lying there in the straw. So I ate it up. Think of it as a
big cheeseburger just lylng there.

I was-feellng a llttle better. But I still dldn 't have my
cup of sugar. So I went to the next neighbor’ s house. This
neighbor was the First Little Pig’s brother. He was a
little smarter, but not much. He had built his house of
sticks. , o

I rang the bell on the stick house. Nobody answered. I
called, “Mr. Pig, Mr. Pig, are you in?” He yelled back, “Go
away wolf. You can’t come in. I’m:shaving the hairs on my
chinny chin chin.” v

I hadejust grabbed the dootknob when'I felt another sneeze
coming on. I huffed. And I snuffed. And I tried to cover my

~ mouth, but I sneezed a great sneeze.

And you’re not going tO'belleve'lt, but this guy’s house
- fell down just like his brother’s. When the dust cleared,

there was: the Second thtle Pig-dead as a doornall Wolf’s
honor. :

Now you know food will spoiivif you‘juSt,leave'it out in.
the open. So I did the only thing there was to do. I had
dinner again. Think of it as a second helping. I was
getting awfully full. But my cold was feeling a little
better. And I still didn’t have that cup of sugar for my
dear old granny’s birthday cake. So I went to the next
house. This guy was the First and Second Little Pigs’
brother. He must have been the brains of the family. He had
built his house of bricks. ' '

I knocked on the brick house. No answer. I calﬁed,'“Mr.
Pig, Mr. Pig, are you in?” And do you know what that rude
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little porker answered° “Get out of here, Wolf Don t , ,1
bother me agaln ‘ o '

Talk about impolite' He probably ‘had a whole sackful of
sugar. And he wouldn’t give me: even one little cup for my
dear sweet old granny s_blrthday cake. What a plg'

I was just about to go home and maybe make a nice blrthday'
card instead of a cake, when I felt my cold coming on. I
huffed. And I snuffed. And I sneezed once agaln Then the
Third Little Plg yelled ’“And your old granny can sit on a
pln'” R , i ,

Now I'm usually a pretty calm fellow. But when somebody
talks about my granny like that, I go little crazy. When
the cops drove up, of course I ‘was trylng to break down
‘this Pig’s door. And the whole time I was hufflng and
pufflng and sneezing and maklng a real scene. =

The'rest as they say,ﬂls hlstory.

. The news: reporters found out about the two plgs ‘I had for
dinner. They figured a sick guy g01ng to borrow'a cup of

sugar didn’t sound very exc1t1ng So they jazzed up the

story with all of that- “Huff and puff and blow your house
down 7 And they made me the Big Bad Wolf o

That’s it. _ ‘
The real story. I was framed.

But maybe you could_loan/me‘a oup‘offSugar.
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Appendlx B

e PREDICTABLE PATTERN BOOKS_;_y;g,i S

vFamlllar Sequences P S .
.Numbers Over ain the Meadow (Keats, 1873) VS
Days The Very Hungry’Caterplvfar (Carle, 1969)
fMonths Chlcken Soup w1th‘Rlcei(Sendak 1962)

;Repeated Phrases T
Caps for Sale (Slobodklna,‘1940)
The‘Little Red Hen (Galdone, 1973)
Mary Wore Her Red Dress (Peek 1985)
Millions of Cats (Gag, 1928, 1956)
f1Whose Mouse Are You°'(Kraus,_1970)

, »Rhymlng Patterns : : S v
' Chicka Chicka Boom Boom' (Martln & Archambault 1989)h
‘v:Green Eggs and Ham (Gelsel 1988) ST
Is Your. Mama a Llama° (Guarlno, 1989)

‘We’re Going on a Bear Huntv(Rosen,,1989) f

".The Wheels on the Bus: (chkstrom, 1988)

h‘Recurrlng Patterns ,4: R

::Are You My Mother° (Eastman, 1960)

" Ask Mr. Bear (Flack, 1932) - °

hBroWh.Bear,lBrown Bear, What Do You See° (Martln, 1983)
fThe”DoOrbell‘Bang (Hutchlns, 1968) : “ '
uThe Three Bllly Goats Gruff (Brown,11957)"7‘

Cumulatlve Patterns

‘I Know an Old Lady Who Swallowed a Fly (Hawkihs &7HaWRihsf 'y”fh.;;”

*1987)- o -
If You lee a Mouse a Cookle (Numeroffy‘1985)'_;’

~The Mltten (Brett 1986)'

‘The Napplng House (Wood,'l984543
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Rooster’s Off to See the World ‘(Car'le, 1972)"
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