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Abstract
The purpose of thls progect is to address the growing
' need for multlcultural education in all currlcular areas. It'
discusses several approaches to-teachlng ‘multicultural
educatlon and the lmportance it has on the development of
today’s students. ~-The pr03ect consists of two matrixes
‘designed as a guide for teaching multicultural education,d In
]‘addition,bthe project provides an example of how to use the
" matrixes. 'The‘exampleﬂis a replacement unit dealing with the
Californie Gold rush;which'discusses four varied cultures.
This unit consists of lessons that will enable students to

,understand the 1deas and concepts of other cultures.v~
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Chapter T ;
INTRODUCTION

'Area of Concern

A v1s1tor to a school today would expect to see a‘v
dlverse le of cultures. More and more classrooms contaln a.
.complexvmlx'of races,_cultures,_languages and relrglous , ,
affiliations (Banks, 1994);_'An'efficient'edUCator needs to
' be prepared to teach multlculturallsm to these. students.

) ' Multlcultural educatlon fosters self—respect, self—
"confldence, and appre01atlon of one’ s culture. (Banks, 1996)“
It 1s of great concern that state adopted textbooks fail to
explore multlcultural educatlon on anythlng more than a
,vsuperflclal level (Olsen, 1991) It is lmperatlve that
'educators develop thelr own methods of teachlng multlcultural

‘education and do not rely»entlrely on the texts provided.

Current Statistics

L Our country was founded by lmmlgrants and people of many ,
'cultures.» That 1mmlgratlon contlnues to grow every year. ‘lnt‘
1994,‘there Were‘9,9.mllllon language mlnorlty students ;nhﬁhh
the United States ‘(Nieto, 1996). By the year 2020 the |
~number of students in the U.S. who are language mlnorlty as

well as llmlted in thelr Engllsh prof1c1ency Wlll be almost 6



'million (Natriello, 1990) Legal immigration between 1980 B
- and 1990 equaled that of 1900 to 1910. The main differenceifj
T‘is that 1n 1900 the immigrants were largely from Europe, and :

:therefore related easily to the'”dominant approach" of
”teaching. The. term dominant approach refers to a teaching _
style or “curriculumbthatvfocuses on the Values, lifeestyles,'
accomplishments,jand_world Views oflEuropeans and/or European
~Americans” (Nieto," l996) LIt is most effectlve in educating

students of western European ancestry (Banks, 1996)
vammigrants between 1980 and 1990 were from ASla and Latin
America (Kellog, 1988).' Therefore, the "dominant approach"'

" would not be as effective. Yet success for all students»is a
responsibilty for all educators. 'A,key to this‘success is a
curriculum that incorporates all cultures, Whenuthe |
curriculum does not reflect what students'know and value,vh‘
they disengage from their learning or from‘lessonS'(Banks,
1993). v o . ‘

Disengaging from education w1ll ultimately lead to
dropping out: of school, Teachers who are knowledgeable about
their‘Student’s cultures will be able to design an engaging
curricular program. In the long run, these students will
.“stay in school. The curriculum should reflect the i
communities of which the students are a part and the larger |
soc1ety, in which we all live (Nieto, 1990). . After all, the
global goal of education should be to understand, respect,
'and value each person and their culture. The focus of this

project is on providing a framework, or matrix, so that



teachers can develop a multicultural curriculum. The
question addressed by this project is, “Can a matrix be used

to help design a multicultural education program?”



Chapter IT. ‘
REVIEW OF THE LITERATURE

There are many dlfferent oplnlons on why students
'e'succeed or fall in school. The toplc of thlS review of
llterature is on multlcultural educatlon and the effect lt
‘“has ‘on students’ success or fallure. It examlnes the
deflnltlon, orlglns, need for, theorles of, approaches to,

and resources of multlcultural educatlon.
‘Definitions of Multicultural Education-

»The descrlptlon and 1mplementatlon of multlcultural
‘educatlon dlffers dependlng on whlch currlculum developer 1sv
dlscuss1ng it. James Banks 1s a leader in the development of
multlcultural currlculum reform.’ Accordlng to Banks,
multlcultural educatlon is "an educatlon reform movement
‘de51gned to restructure schools...so that students from all
'soc1al class, rac1al cultural and gender groups w1ll have
an equal opportunlty to learn." (Banks, 1993) He has
‘:wrltten numerous books on multlcultural educatlon and has
developed hlS own currlculum reform model.ﬂ_ -

Accordlng to Leonard and Patrlcla Dav1dman (1994),

multlcultural educatlon is deflned.asva multlfaceted, changepp_

- oriented process that can be outlined in six interrelatednyet.

distinct goals: (1) providing educational.equity; (2)

empowering students and their caretakers; (3) valuing



: cultural:pluralism'in society; (4) promoting
intercultural/interethnic/intergrOup understanding and
harmony in the'classroom,vschool,.and community; (5)
developing an expanded multicultural/multiethnic knowledge
‘base for students, teachers, admlnlstrators, and support
staff; and (6) supportlng students r teachers,zstaff and
admlnlstrators ‘who thlnk plan,,and work w1th a multlcultural
perspectlve. A much more encompass1ng deflnltlon of
multlcultural educatlon is presented by Sonia Nieto.
Sonla Nleto, Professor of Educatlon at the Un1vers1ty of

__Massachusetts at Amherst, has wrltten numerous artlcles and
- book chapters.’ She has- worked exten31vely with teachers and
hschools, and serves on many boards and commlss10ns that focus
- on educatlonal equlty and s001al justlce for all chlldren |
(Nleto, 1996) Accordlng to Nleto, ”...multlcultural
;educatlon is for everyone, regardless of ethnlclty, race,
- language, social. class, rellglon, gender, sexual orlentatlon,
':ablllty, and other dlfferences. (Nleto, 1996 p 6) ‘Her -
Jrframework for multlcultural educatlon 1s therefore, rather
| ‘broad and 1nclus1ve." o vv
dlr Nleto states that there are seven bas1c characterlstlcs
’Tiof multlcultural educatlon. ”It lS ant1rac1st educatlon, |
dﬂbas1c educatlon, 1mportant for»all students, pervasive,
‘education‘for social justice,_éiprocess,.and critical =
pedagogy" (ﬁieto, 1996 p.308);'Thesé'will be discussed in
v"detail;later in this paper. o

' Nieto stated that the focus of multicultural education



should be on prov1dlng a framework so that teachers

"themselves can make the currlculum reflect the communltles of"

) whlch they are a part and the larger SOClety, in which we all

live (Nleto,_1990) Nleto states that there is a. s1gn1f1cantv
need. for multioultural educatlon. -~ To understand thlS need it
Cis 1mportant to look at the hlstory of multlcultural

educatlon.'
. The Origins of Multicultural Education

“:Multicultural education’historioally got its start with
thehbenchmark'oase of Brown v. Topeka BoardZOf Education. 1In
1954 this Supreme Court rullng stated that segregated
schools were unequal. If a state had laws that prov1ded
separate‘schools for black and white students, they were
declaredrunconstitutional"(Tiedt, 1990). Out of this
decision came'the creation of the U.S. Commission on CivilA
k'Rightspin 1957 (Tiedt, 1990). This Supreme Court ruling
combined with the effOrts made by the U.S. Commission on
Civil Rights, culminated in the Civil Rights Act of 1964,
which prohibited discrimination in employment and established
thequual.EmplQYment Opportunity Commission..The Clvil Rights
Act of 1964 also banned discrimination in public o
aceommOdations connected with interstate commerce (Tiedt,
1990). 1In 1968, the work of the U.S. ‘ConunlSSion on Civil
‘Rights led to the Bilingual Education Act which was intended

to give children whose first language was not English a



. petter start in SChdoi%(Tiedt;“19§dfﬁ

“The“mosthintegral caSe

v'that was connected w1th multlcultural/blllngual educatlon was
lLau v. Nichols. ThlS case made lt mandatory for school
ldlstrlcts to support llngUlSth and cultural dlver31ty
J(Tledt, 1990) Thls was a very 1mportant step 1n regards to
the large 1nflux of 1mmlgrants into the Unlted States ‘at that i

~ time.

o ‘The U.S. Commission on Civil Rights was also involved in
an amendment to the Civil Rights Act which involved equal

treatment of women (Tiedt, 1990)..The7United3States'Educationjf‘

‘Act AmendmentsVOf 1972' Title IX;%generally prohibit”$

educatlonal 1nst1tutlons that receive federal flnanc1al

- a331stance from excludlng or dlscrlmlnatlng agalnst a person

~ on the basis of hls/her sex‘;n.any‘educatlonal program or

.activity:(Tiedt; 1990). What this means is‘that any private

or public school or cOllege that receives money from the

federal gOvernment must generally be open to both.men and |

women ln 1ts adm1ss1on s pOllCleS, and the programs and

serv1ces offered by the 1nst1tutlon may not favor one sex
‘over the other. Even 1ncon31stency in the fundlng of, or ‘the

-scholarshrps avallable for, women's and men's athletic

programs may be seen as acviolation’of‘the Title'IX Act.

,Furthermore, educatlonal 1nstltutlons rece1v1ng federal money
- cannot dlscrlmlnate or . exclude a woman from adm1s31on on the
~ basis of pregnancy, . Chlldblrth termlnatlon of pregnancy or'

u_recovery (Tiedt, 1990),

‘ There are a'few exceptions to the Title IX rules though.



:Any educational 1nst1tution controlled by religious
'organizations ‘are exempt from the rules of Title IX, lf
'prov1ding equal opportunities runs counter to the belief of
the religion.: Until recently, military run institutions were
also exempt.d ThlS is not always the case today. Title IX
and Title VII were both very important pieces of legislation

~in regards to the origins of multicultural educationf :
Need for Multicultural Education

The United States was founded‘by'immigrants and people
of many‘cultures.l Thatyimmigration continues to grow every
year. Since.the'late~1970's there has been a huge influx of‘
immigrants (Nieto, 1956). - The reasons forfthis large —
increase are varied but include refugees from countries where
the United States has been involved in military offensives as
well as looser immigration restrictions (Nieto, 1996). Legal/
immigratlon between 1980 and 1990 equaled that of the
immigration between‘1900 to 1910, The main difference is
that in 1900 the immigrants were largely from Europe, in 1980
the immigrants were from ASia and Latin America (Kellog,
1988). | |

In 1994, there were“9.9'million'language minority
Students in the United StateSlf The term language minority
refers to students whose first language is not English
(Nieto, 1996) Out of ‘those 9.9 milllon nearly 3 million"

were limited English profiCient. This term specifies those



Vlanguage mlnorlty students whose lack of prof1c1ency in the‘
_Engllsh language may have a negatlve lmpact on thelr
academlcs in an Engllsh only classroom (Nleto,_1996) By the
"year 2020, the number of children in the U. S. w1th llmlted
English prof1c1ency will be almost 6 mllllon (Natrlello,
1990). | | | | |
' ‘The dominant approach to public.education.isgthe one »
taught the majority‘of.the time. The term dominant approach
refers to a teachingvstyle or‘”curriculum’that focuses on the
’ualues, life4styles; accomplishments, and world views of |
Europeans»and/or'EurOpean Americans” (Nieto, pg.391). It is
most effectlve in educating students of . western European
ancestry (Baptlste, '1996). Given the c1ted statlstlcs, the
" dominant approach cannot be successful in addressing all |
needs ofbstudentsvin schools today. Of course an
unsuccessful approach will ultimately lead to higher minority
drop out rates. ‘

There 'have been many laws made to assist language
minority‘and limited English children. It is important to .
remember though that laws alone do not make change. It is up
to the teacher to promote multlcultural understandlng -and
break down.stereotypes (Tiedt, 1990). | l

| Multicultural education-grew‘directly from the‘civil
rights movement and the court cases involved‘with it.‘
MultiCultural,educationvand bilingual education was a
response to a disparity'in‘education baSed-on racism,

ethnocentrism,vand language discrimination (Nieto, 1996).



A number of theories have emerged in the past forty years on

how to address multicultural education.

Theories of MultiCultural"Educationf“J

During the 1960 s, a paradigm to determine why children
:succeed or fail in school was developed called the “deficit
vtheory"~(Nieto, 1996) Ba51cally, this theory stated that
poor children or children of color were inferior to the _
dominant.culture. This_was a belief that popularized genetic
inferiority and “cultural deprivation” in regards to poor |
‘children and'children of color'(Nieto,,1996).i These theories
promoted classism and racism. The factors, such as poverty,
racing these children could not‘be changed by the school.
Ways needed to be found for the school to teach these
children in spite of the disadvantaged condition (Nieto,
1996). o |
. While deficit theory focused on the individual students,
an alternate theory developed during the'1970’s,'Which
focused on the schools. "It claimed that the schools were "
responsible”for-student failure because they "reproduced the
economicland social relationsvof‘society and therefore |
- replicated structural inequality.” (Nieto, 1996) Thus
‘“cultural mismatch theory” was developed. Mismatch meant
that students were unsuccessful because there was a mismatch
between their home culture and the culture of the school'

(Nieto, 1996). Therefore, multicultural education might be

10.



one‘way tohdeal'with this‘mismatch and allow students of all
backgrounds and cultures to be successful in school.

| ~The latest theory lS referred to as the ”re31stance
theory”“ Accordlng to thlS theory, not learnlng what'schools -
‘teach can be lnterpreted as a form of re51stance (Glroux,b |
1983)', Giroux stated that 1n1t1ally 1t may be cultural
'differences that cause school fallures and mlsunderstandings,y
but ityis when these’failures‘and misunderstandings become“
‘entrenched that not learnlng becomes the outcome of
schoollng. Res1stance theory explalns that students and
vthelr families are the actors not only the v1ct1ms of the
educatlonal system.‘ They learn to react to schools in: ways-
'.that, ln the long run, may be self—defeatlng and
counterproductlve (Glroux, 1983) | v _

Some signs of unconc1ous resistance by students are°
~m1sbehav1or, vandallsm, and poor relatlonshlps w1th teachers.
ThlS reSLstance can be pas31ve or actlve. The most extreme
»form of reSLStlng educatlon is dropplng out (Glroux, 1983).
»ThlS helps to show that there are many reasons why some
) students succeed and others fail. _
out of these theories came approaches on ways to begln
j’.currlculum reform. Two approaches will be dlscussed in the

next sectlon. Banks’ approach con51sts of four levels and :

'Nleto s approach con51sts of seven bas1c characterlstlcs,

,i ‘11vf-



,Approaches to Mul;iéuiédfai‘ﬁdﬁcatidﬁj‘f‘”

James Bank S 1dea of multlcultural currlculum reform, lslf
-lpcomprlsed of four levels-*the contrlbutlons approach the |
‘addltlve approach the transformatlon approach ‘and the
N de01s1on maklng or soc1al actlon approach. A more detalled
"dlscu531on of these approaches w1ll follow. . ‘
The Contrlbutlons Approach level one, is usually found
1n the elementary school. Thls approach focuses on- heroes, -
hollday or spec1al weeks such as Clnco de Mayo, Black Hlstorym’
'Month etc. Thls is the most popular strategy among teachers :
| ‘but also the most superf101al. AR y,u o
The Addltlve Approach level two,bcould be used in
elementary or secondary. ThlS approach s1mply adds a book,T"
unlt,_or course to the currlculum, w1thout changlng the
7structure. U31ng Charles Drew, an Afrlcan—Amerlcan, as. anv
'example, hlS work would be studled durlng the currlculum
*'nlessons on blood and c1rculatlon. o o ’l o
The Transformatlon Approach level three, could be used'
“in elementary’or secondary.»Thls,approach changes:the

‘upstructure.of'the curriculumfenabling'students,to see ideas

'1>from different cultural perspectiVes; In addition to Charles'

"Drew s work on blood .and c1rculat10n, other Afrlcan Amerlcan _
-‘pand women s01ent1sts could be dlscussed. Other cultures

»:v1ews of blood and 01rculatlon would also be examlned.

The Dec151on—mak1ng and Soc1al Action Approach level

_four,nexplOres,soclal‘1ssues'and_prov1des opportunltles for:

12



’ﬁsocial action.‘ A current 1ssue relatlng to blood 1s the AIDSi'5~

; virus.f An example of the approach would be organlzlng and S

'fconductlng an AIDS walk to help ralse money that would be .f

A’sent to research 1nst1tutlons to find a cure.-.f7

oy e

- The currlculum pro;ect that follows thls rev1ew of

Hllterature is shaped in part, by the Transformatlon Approachﬂ,;,’

“lln Bank s currlculum reform model. It is also shaped by
:another currlculum developer, Sonia Nleto.

Nleto states that multlcultural educatlon has seven f
;ba31c characterlstlcS° ant1rac1st educatlon, ba51c educatlon,‘
':1mportant for all students, pervas1ve, educatlon for soc1al |
:justlce, a process, and crltlcal pedagogy (Nleto, 1996) |
S Accordlng to. Nleto, antlra01st educatlon cons1sts of
maklng sure ”that all areas in whlch some students may be

»favored over others are pald attentlon to.? (Nleto, 1996

PO

‘-‘pg 308). For example, the currlculum, ch01ce of materlals,

'grouplng pollc1es, and the way that teachers 1nteract w1th
students and thelr communltles, are all part of ‘an antlra01st .
heducatlon (Nleto, 1996)  This can be seen in ‘the classroom |
by hav1ng students and teachers take a long hard look at '
everythlng as lt is and was and not through rose—colored
glasses. They need to con51der the effects and

'1~lnterconnectlons among events, people, and thlngs (Nleto,'~7

»:',1996)

Nleto belleves, that multlcultural educatlon 1s basrc to_"
,eductlon llke readlng, wrltlng, and arlthmetlc are ba51c. If

multlcultural educatlon lS not related to the core



'currlculum, lt 1s looked at as’ unlmportant (Nleto, 1996).__An

example of multlcultural educatlon belng ba51c educatlon 1s

/-students learnlng a language other than thelr own,»or

a learnlng the hlstory and geography of another country not

only the Unlted States. (Nleto 1996)

Accordlng to Nieto, a mlsconceptlon of multlcultural

" education is that it focuses on mlnorlty cultures only. "She

.

‘"also p01nts out that many European Amerlcan youth feel like

they don t have a culture, or it 1s not as’ deflned as the

culture of other youth (Nleto,»1996).,When Nieto states that

4multicultural education iS’iMportant for all'Students” she
means that the mlsconceptlon of multlcultural educatlon belng
‘only for urban students, students of. color, or ”dlsadvantaged

‘students", is thrown out.: ThlS mlsconceptlon most likely

~grew out of the c1v1l rlghts movement, whlch was prev1ously
discussed (Nleto, 1996) Nleto states that all ‘'students are
mlseducated lf they are taught a blased currlculum (Nleto,i

1996) Nleto argues that it 1s v1ta1 that there is

: »‘multlcultural educatlon for all students.

When multlcultural educatlon 1s pervasive 1t should

u'permeate~everyth1ng. It shouldn t ]ust happen at a certain
'.tlme of day each week and nothlng else. It should be VLSlble'
bln the school- cllmate, phys10al env1ronment vcurrlculum,‘and

the relationships. between students, teachers,,and the

communlty (Nieto, 1996). Nieto states that multlcultural

~education should be evident even in the lunchroom'by serying

international meals (Nieto, 1996). This characteriStic is

14



very 31milar to Bank's Transformation Approach.
o When ‘multicultural learning is put 1nto action, lt is:
‘being used for social justice (Nieto, 1996). Nieto listed
'some examples-" debating an issue, developing a community 3
: newspaper, or beginning a petition for the removal of a
dangerous waste treatment plant (Nieto, 1996) This lS‘
s1milar to Bank's SOCLal—action Approach. | |

Multicultural education is a process. It is a process
because knowledge is never complete concerning multicultural
education: It is an ongoing process because it involves
relationships between people, and focuses on‘elusive‘eiements“
such as teacher.expectations or student learning styles. |
(Nieto, 1996). | '

Multicultural’education is a critical pedagogy.
Pedagogy means the strategies teachers use to make learning‘
interesting. A critical pedagogy is when teachers go one
step further and create conditions that’motivate students to
learn and become critical thinkers (Nieto, 1996). |
Multicultural education as a critical pedagogy ”values‘
-diverSity and encourages critical thinking, reflection,‘and
action. Through this process’students become empoweredbas
well.” (Nieto, 1996, p.319). o

Bank’s and Nieto’s approaches are the ideal for teaching
'multicultural education. These approaches should behthoughtv
of as gradual and cumulative. The next section discusses

some of the resources used in multicultural education.

15



Resources of Multlcultural Educatlon :
' 'h If educators need materlals to help them teach
l_multlculturally, there are limited resources avallable. The'

lproblem 1s that many of these resources are lacklng in

: 'content or possess a blas.' The current 5001al studles text

for the state of Callfornla can be used as an. example. »

~In the fall of 1991 the state of Callfornla adopted a
new 3001al studles textbook serles publlshed by Houghton _b
Mifflin (Olsen, 1991) What wasn't w1dely publlc12ed about
:the adoptlon was the months of protests at publlc hearlngs -
. and pr1vate-comm1s31on meetlngs.‘ The books were protested on
the grounds that they ”skewed ‘and marglnallzed the hlstorles
‘of many of Callfornla s ethnlc and cultural communltles”’;p

'(Olsen, 1991) One mlght wonder what the big fuss was over a

‘v“book or group of books. The 1ssue 1s that ”textbooks wear

vthe stamp of legltlmate knowledge.ﬁ (Olsen, 1991). At the»'
- core of thls argument . is the struggle over 1nclus1on and |
exclus1on. _ b ‘ |
n Inclu51onlsts belleve that a common culture 1s based on’
acknowledgement of every cultures’ experlences (Olsen, 1991).
‘Inclu51onlsts also state ‘that access to the experlences of
: dlverse groups prov1de all chlldren with a more accurate
: plcture of hlstory (Olsen, 1991) They belleve that
h‘through e;ther d;stortlons or omissions in the hlstory texts
exclusion?ptevénts:students from‘knowingptheir”own history.
vExclusionistsjbelievebthat;the-“growing.diversity of the

’population‘is weakening the glue-that'binds.uS'together as‘a#

16



~ society.” (Olsen, 1991),-'In'their view, a teach¢r shouldn't
Vhighlight‘differences in‘people,becéﬁsé it could 1eadit6
“cultural and socieﬁal dissolution.” (Olsen, 1991). When
.teaching_history, the exclusionists want to talk about the
things that unified the nation and not»the’struggles between
groups.  Niéto,mentioﬁedﬁthis outlook in her éntirécist |
education characterisﬁic, She believed £hat the ”beautiful
- and heroic aspects 6f our history should be taught, but.so
.must the ugly and exclusiénary;" (Nieto, pg.308), An eXample
of this would be the treatment of the Native Americans in our
own cquntfy., Children are taught that Columbus discovered
America in 1492. It is not mentioned that Native Americans
had been living in America for centufies before theH
”discovery"; Nor is it mentioned that Native Americans who
came into contact‘with‘Colﬁmbus and his men suffered harsh
treatment, illness, and death. With respect to textbboks,
the exclusionists expect‘some inclusion of minority |
experiences but it has. to be within the overarching framework
bf'the traditionél dominant view of American history (Olsen,
1991). |

Teachers are ultimately the péople who decide how and
what to teach. They are of course required to follow state
standards, but they can shape their_curriculum in a variety
of ways and still do this. = “They [teachers] present
materials in their own way'and scramble for supplementary
materials to round out what the téxtéyoffér."'(olsen, 1991).

When teachers do this, they'are‘SOmetimeS'transforming the
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curriculum. This process is time consuming as teacher

preparatlon tlme, plannlng tlme, and avallablllty of the
Vsupplementary materlals become cru01al (Olsen, 1991) Yet, _
it is cruCLal that teachers flll in the gaps that are left by

.the adopted textbooks.

The llterature 1n thlS rev1ew seems to lndlcate the need

to flll in the gaps in our educatlonal system today. The

consequences of 1gnor1ng multlculturallsm are not acceptable.

. One way of fllllng in this gap is to have a map of sorts to

'help organlze information about dlfferent cultures. ThlS

map could be in the'form of'a matrix that could be used in
all curricular ‘areas, to help teachers lnclude the diverse.
cultures that make up our nation. Two matrlces and a

supplementary_unlt‘on the California Gold‘Rush will be

‘presented in the next chapters to demonstrate how to

incorporate multicultural education into daily teachingQ
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Chapter III
GOALS OBJECTIVES AND LIMITATIONS

»Thengoaivof‘this curriculum project is to show educatorst,
how to’incorporate’multicultural education into'their daily.;
,teaching; To meet this objectlve two matrlces have been
vdesigned'aswa gurde.' Dlrectlons have been 1ncluded how to
- fill in these»matrices,as well as a filled 1n.example. In
‘addition, an:example of howvthese matriCes work is included
in the form of addltlonal lessons to transform the typlcal
California gold rush unit. ,It explores four groups that are
‘sparlngly dlscussed in the fourth grade soc1al studles text,
Oh-Callfornla!. These groups are African Amerlcans, Natlve
Amerlcans, Chlnese, and women..’ ki |

" The lessons included 1n this augmented component are
_de51gned to expand the students‘ knowledge of various
cultures; The unlt 1s about a hlstorlcal tlme, ‘but many
different currlcular areas are covered. This w;llﬂaddress
the dlfferent learning styles of students.

Another‘goal of this"curricular project is to offer this
currlculum gulde in a workshop format. As a mentor for my
dlStrlCt I w1ll schedule a hands on - workshop,.where teachers‘

are actually maklng and taklng the dlfferent act1v1t1es. I

‘w1ll be offerlng a workshop for the other fourth grade
v,teacherS'at my site. Ivcan»demonstrate an activity in their =
class if‘they wish. The feedback I get from my district

workshop and from the teachers.at my site will further refine

19



'thls currlculum prOJect._ » _ -
- There are two llmltatlons to cons1der for thls progect{,fl
'The flrst concern’ lS that the replacement unlt is tallored
for a fourth grade currlculum. The example may be not as
‘useful for prlmary teachers. :

| The second concern may be a lack of supplles for the
teachers, a llmlted amount of tlme to lmplement the entlre.-'
:unlt, or teachers belng too busy to research other cultures o
‘on thelr own for other currlcular areas. Educators will need
- . to be Wllllng to try new pro;ects and spend some tlme

'researchlng dlfferent cultures.‘
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’~Tbackground as wellias detalled lesson7‘1ans.ﬁ

Chapter IV
PROJECT DESIGN

The form of thlS prOJect lS two matrlces to help gulde the;‘ln‘

’research of cultures and an augmented component on the

'Callfornla gold rush. Thls»component‘prov1des1general

The currlculum prOJect presents the contrlbutlons and ‘

'*oculture of four dlfferent groups, durlng the Callfornla gold
rush- Afrlcan Amerlcans, Natlve Amerlcans, Chlnese Amerlcans,f
"and women. Each group is presented ln an’ augmented ‘k”
' component. ‘Each component contalns a llSt of _“Big Ideas”
Wthh also have some detalls related to the gold rush.~ These
- “Big Ideas" are generallzatlons that prov1de background to
"the'act1v1t1es that:follow. | '
| Thereiare‘two‘activities'fOrjeaCh'component.‘ The I]f
”actiuities.arevfrom:different curricuIarlareas,‘and some
,*activities cover more‘than'one area. Each‘activity will
‘1nclude lesson plans ln thlS format: |
1. Act1v1ty Name
2;Hf¢ulture‘Clue‘f
3.,'Curriculum Area;‘f
-46‘;Learning ObjectIVe»
5. Materials
6; Dlrectlons ‘
'7; TGold Rush Tie In (This is information that the

teacher presents to-students during activity.)
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' Project Evaluation

An evaluatlon of the progect w1ll be completed by the

'workshop attendees and the fourth grade teachers at the

‘stated school Slte. The evaluatlon w1ll be 1n the form of av SR

‘ survey (see Appendlx A) whlch w1ll ask for oplnlons on the

51ffeffect1veness of- the matrlx and replacement unit in promotlng

t_cultural awareness 1n students and themselves.f It w1ll also d

7;~ ask lf the teacher w1ll use the matrlces or replacement unlt B

in the future. The survey w1ll ask for suggestlons and

recommendatlons regardlng the matrlces and replacement unlt.,



Appendix A

Teacher Evaluation Survey

1. Did you find the matriceé-éasy to understand? Please

explain.

2. Were the matrices helpful in guiding your research of

other cultures? Please explain.

3. Did you find it easy to implement the replacement unit

into your existingAcurriculum? Piease‘explain.
4. Are there any cultural areas in the replacement unit that
you feel are missing or would like to see included? Please
explain.

5. Will you use these materials again? Please explain.

6. Comment on how these materials have heightened awareness,

acceptance, and interest in other cultures.
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Appendix B
Matrlx 1

Multlcultural Activities

This matrlx lS ‘to be used along s1de the teacher s lesson
plan book. Flll in the squares after plannlng out the week
or'month; Notlce where there are empty spaces ‘and lnsert p‘
act1v1t1es that w1ll flll in the gap.w ThlS matrlx should be
used to develop a balanced multlcultural program.v It is not-"'
necessary to flll 1n all flelds.« Flelds may need to be
enlarged to prov1de room to wrlte all act1v1t1es. “Afi

vcompleted matrlx for the lessons 1n thls progect is 1ncluded .

- as a sample.
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 GROUPS

Lang. Arts

Soc. Sfu_gj_ig_s

Women

| Science

_ Multicultural Activities

| Art/Music |

African-Amer. B R B T R
|
_ Chinese S A B ; "
~
'Nztive Amer. B -
| ,
|
I
__ETC. IR
:
i .
|
|
i
|




Multicultural Activities

GROUPS

Lang. Arts “Math ch. Studies Science Art/Music P.E.
Women buttgr making butter/candles candle making
African-Amer. kente paper kufi/ kente paper kufi/ kente paper|
Chinese Good luck dragon | Dragon/egg painting Dragon/egg painting
Native Amer. sunflower cakes sunflower cakes sun. cakes/ hoop & spear hoop & spear

ETC.
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‘Appendix C
Matrix 2

' Aspects of Culture

This matrix is to be uéed to;help‘with the-reséarch‘of':
each culture. The “Big Ideas” aré éli numbered and can be
placed in the fields by that number. It is nof’nécessary to
£ill in all fields but a thorough.background ofveabh-dultﬁre'

is necessary for a balanced multicultural pfogram. A

completed’matrix for the ”Big Ideas” in the augmented gold

rush component is included as a sample.
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8z

(It is not necessary to fill all fields.

Aspects of Culture
It is easier to fill in by hand then try and type information in.)

~_GROUPS

Geography

Poli.

Science

Sociology

Econemics

Philosophy

Psychology

Anthiropeisay

Women

African-Amer

History

Chinese

Native Amer.

ETC.




6¢C

Aspects of Culture
(It is not necessary to fill all fields.)

GROUPS Geography History |Poli. Science Sociolovgy' Economics |Philosophy P_sycholagy Anthropelogy
Women |1, 2 1,2,3,4 1,2,3,45 1,2,3,4,56 |1,2 1,2,3

African-Amer,1,2,3  11,2,3,4,5,6,7|1,2,3,4,5 1,2,3,4, 1,2,3,4 1,2,3,4 1,2,3 1,2,3,4
Chinese [1,2,3 1,2,3,4,5 1,2,3 1,2,3 1,2 1,2 1,2

Native Amer.1, 2, 3,4, 5 [1,2,3,4,56 |1,2 1,2,3 1,2,3,4,5 1,2,3, 1,2 1,2,3,4

ETC.




Appendix D 7
California Gold Rush Augmented Component
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.NATIVE AMERICANS CHUMASH TRIBE*
‘,BIG IDEAS

Geography.

The Chumash trlbes llved 1n'aouthern Callfornla, around
the modern-day Santa Barbara area. .

‘The Chumash lived in permanent villages scattered over
.a 6,500-square mile coastal area. o

The Chumash were dependent on the sea.

- The Chumash v1llages frequently fought each other over.

territory.
With the rush of gold seekers in 1849 many Native

Americans were moved: off thelr land, infected with
disease, or kllled. . : :

Hlstory.

1

'In 1542, Cabrillo found numerous Chumash llVlng in

v1llages big enough to be called towns, and posses51ng
sophisticated items of manufacture. :

The Chumash flourlshed until 1833 when mlss1onlzatlon
occurred: = -

Conquered and dlsplrlted the Chumash chose death
rather than tolerate mission life.

By 1848, the Chumash were scattered and absorbed 1nto
the Mex1can—Amerlcan communities as a result of
missionization.

The Chumash population steadlly decreased as dld thelr

~land upon the arrival of the gold rush miners..

Today, the Zanja Cota (Santa Ynez) Reservatlon

‘preserves the last of the Chumash.

Polltlcal 8c1ence.t

1

2

Each v1llage was headed by a ”wot"' or a hereditary

chief. , i .
The Chumash trlbes were patrlllneal and in turn, were

split into moieties. As a result, the villages were
split in half. '

Soc1ology-

1

The Chumash were not a unlfled group. -Each village was

~ independent.

The Chumash village was the fundamental unlt of life.
Social classes ex1sted 1n each Chumash v1llage- chlefs,

captain-owners . of the canoes, skllled craftsmen, and
dlfferent klnds of shamans. » :




,Economlcs.' : L '
1 Shell disk beads were used as money and traded all over -
. central California.
22 The Chumash had a long ranging trade network whose

',purpose was to equallze dlstrlbutlon of natural
- resources.

'3 The Chumash drew on many major food sources w1thout use
.~ -~ of agriculture. .
.4 As forty-niners encroached further lnto the Natlve
~  Americans land, their way of life was made dlfflcult.,-
5 Gathering food and huntlng was sometlmes dangerous lf
'»confronted by a wayward mlner.‘- DRI

'Phllosophy.» 5 RN A AT R o )
- .1 - Shamans were hlghly regarded., Shamans were lnvolved ln
© ‘many ceremonies, especially in large trlbes.,
2 Prayers were made to the sun and the moon.
'73 The Chumash had mournlng ceremonies. '

_Psychology. ‘
: 1 The Chumash were a peaceful trlbe.
. The Chumash chose death rather than revolt agalnst
. m1ss1onlzatlon.

Anthropology' . '
1 The Chumash were famous for their manufacturlng of

.plank boats ‘and. sculptures made from steatlte and
wood. '

2 The Chumash were known for the lnnovatlve des1gns on‘
. their baskets. '
3 The Chumash were. some of the flnest palnters. Thelr'
pictographs were made w1th brllllant colors -and huge
~symbolic designs.
4 The Chumash language was and Stlll 1s hlghly
~ distinctive.

* The Chumash was one of many trlbes affected by the goldv
. rush. Please feel free to use other local trlbes or ones
- that are of lnterest.
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“Dlrectlons: ’

| AcriVITz;;'Hbop:and»spearif

Culture Clue: Some Natlve Amerlcan trlbes were only

hunter-gatherers, ‘a nonagricultural people. Other tribes,
such as the Chumash, were agricultural as well as hunter-
gatherers. This game was often played by children learning
how to hunt. It 1mproved eye-hand coordination and huntlng
skills. This is a game in which a wooden, stone, or twig
hoop was rolled along the ground and a 6-in long stlck or
spear was thrown through lt. ’;. .

GOLD RUSH TIE: With the rush of gold seekers in 1849, many

-Native Americans were moved off their land, infected w1th
~disease, or killed. Their population steadily decreased as

did their land. As a result this: game was. difficult and
sometimes dangerous to play because miners were known to

- shoot Native Americans on sight. Food became harder to find

as a result of these conditions.

‘Cu'rric'ulum Area-' Phys:.cal Educatlon, Soc:.al Studles

| Learn:.ng Ob] ect:.ve’ The learner w1ll J.mprove thelr eye-"
- hand coordination and large motor skills. The learner will "
-~ increase their knowledge of Natlve Amerlcan culture. SR

fMaterlals.
- 38" to 57" pllable stlck or hula hoops
vﬁ’6—1nch wooden SthkSﬁf o L

_;Luaking“the’hogés'éﬁ&*égéaisi'**fﬁlﬁ* 3

1. Make a’hOOp”approx1mately 12" to 18" in dlameter.‘ Use a

»";pllable stick to make the hoop. Bind the ends together by ,
b.wrapplng them with heavy cord. A hula hoop can also be
'pused but 1t less authentlc._g o o e

: 2;'ﬁMake the spears by using wooden dowels. Cut out

- construction paper arrowheads and tape them to- the end of ,h
‘ﬁthe dowels. . T , : : . ‘ S

_Play;ng«th ‘game..

.%l,7vD1v1de the class lnto teams of four..‘

‘32;f'G1ve each team one hula hoop and one stlck.t
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One player rolls the hoop about five feet in front of the
other player.

The player throws hisvspear as the hoop rolls past.

The teams get one p01nt every time a stick goes through
the hoop.

The team with the most points after three rounds is the
winner.

Rotate the hoop roller with each turn.
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 ACTIVITY: Sunflower Cakes

" Culture Clue: The Chumash had an acorn based diet. The
entire village took part in finding and gathering acorns.
Oak trees produced a good harvest every four to five years
which posed a problem. In addition, turning the acorns into
meal was not an easy task. Acorns had to be “gathered from
oaks, shelled with rocks, ground in the hole of a boulder,
sifted in a basket, leached with boiling water, dried in the
sun, and stored. An oatmeal type of gruel was made from the

'7.acorn ‘meal as well as flat cakes -cooked over a fire.

- GOLD RUSH TIE. As forty-nlners encroached further into the
 Native Americans land, their way of life was made difficult.
Gathering acorns was sometimes dangerous if confronted by a
wayward miner. Many Native Americans were forced to leave
‘their land. Therefore ‘they had to change their way of life
and thelr tradltlons 1f they wanted to surv1ve.

Curriculum Area- Soc:.al Studles, Language Arts, Math

Learn:l.ng Obj ect:.ve. The students w:.ll learn sequenc1ng and :
‘how to read a re01pe. Students will practice measurement.

‘The students w1ll 1ncrease thelr knowledge of Native Amerlcan
culture.. R PR ‘ ,

Materlals.-v (For every 4 students) '
1 cup roughly ground shelled sunflower seeds
'1 teaspoon cooking oil R

oven foil

plnch of salt

‘ Note.;‘i S
‘Acorns contaln tannlc a01ds which can cause stomach

problems. This is why we are u51ng a dlfferent 1ngred1ent
in this lesson.

- You may want older students to grlnd the sunflower seeds.'~"

. up in their groups.
 You will need to have an oven avallable or you can take
‘gthem home and bake them, then brlng them the next day._

h;onlrectlons.

1. Students mix salt lnto ‘the ground seeds.-
2. Add cooklng 01l.v

":3;' Form the mlxture_lnto small flat cakes.

37



- 4. Wrap each cake in f01l.

“5. - Bake at. 350 F for about 30 40 mlnutes. Cool before eatlng{

Extending Aotiv1tg A 31mulatlon game could be~added to

extend this activity and help the students understand what
tribes went through during the gold rush. The sixth graders
could take over the lunchroom. Where would the other

students go and what would they eat? : ~ : '
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AFRICAN AMERICANS IN THE 1800's

BIG IDEAS

Geography.

Africans in America were‘slaves taken mostly from
Senegal, Ghana, Nigeria, and Angola.
The majority of African-Americans were located in the"

southern United States, what is referred to as the
antebellum south.

African-Americans beglh to migrate to northern and
western regions of the United States after 1862's
Eman01pat10n Proclamation freed them.

Hlstory°

1

Over 10 mllllon Afrlcans were forcibly removed from

'~ their homeland and sold into slavery from the late

1600’s to the mid 1800’s when slavery was abolighed.
On the trip from Africa to America, known as the Middle

Crossing,the mortallty rate was as high as twenty

percent.

The first African slaves to arrive in the colonies came
ashore at Jamestown, Virginia in 1619.

Rebellion by the Africans caused severe punlshment

which ranged from branding and maiming to hanging.

The Underground Railroad helped many slaves escape
during the pre- Civil War. days.: :

The Emancipation proclamation freed all slaves.
Reconstruction gave many rights to African-Americans
including the right to vote. However, these rights
were_lgnored by many southern states.

Polltlcal Science:

1

West Africans experlenced the government of single
chiefs (sometlmes men accorded divine rights and
powers), the government of chiefs and their councils.
Semi-states in Africa were ruled by kings.

Males had a traditional role of protector and provider.

This obviously changed when enslaved.

After slavery was abolished, women were‘often able to

- find domestic employment when no jobs were available to

the men.
Women became head of the famlly because of their more
dependable income.

Sociology:

1

During the time of slavery, men were separated from

. their wlves, and children were taken from their
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.mothers.

Family and tribal links were cut almost lmmedlately.
The African-Americans were phys1cally weakened by the

terrible experience of belng forc1bly taken to a new
world.

The separatlon from any familiar person and the
hardship of the trip made rebellion or the organlzatlonv

: of one dlfflcult.

-Economics:

1

During the tlme that they were enslaved Afrlcan—

'Americans were not allowed to own any property.

As slaves, African-Americans were provided houSLng,

'food and clothing of poor quallty.

It was- lllegal to teach an African-American how to read
and write in the south. Upon being freed, African-

‘Americans had little skills to get a job.

The gold rush enabled some African-Americans the

opportunlty buy themselves out of slavery For others
however, it only meant worklng hard in a mining field

- instead of a cotton field.

Philosophy: -

1

Religion was tradltlonally lmportant to ‘African-
American life.

The African Methodist. Eplscopal Church was founded in.
1787.

Slave churches existed under the scrutlnLZLng eye of

‘the slave owners.

After Emancipation, most former slaves ]Olned Baptlst
or Methodist churches. :

Psychology.

1

2

3 .

African-Americans have born the strain of slavery and
Jim Crow laws throughout history.

African-Americans had to overcome the submissive

behavior reinforced during the time of slavery.
Relations among family members have traditionally been

close.

Anthropology.

The widespread Afrlcan oral tradltlon, is rich 1n

folktales, myths, riddles, and proverbs. ‘
This oral tradition serves a rellglous, social, and

educational  function.
African art focuses on the dlfferences between

‘the natural world and the supernatural world.
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African-American art and oral tradition today can be
traced back to the African call-and-response chant, in
which a solo verse line is alternated with a choral
response of a short phrase or word. They also reflect
the personal experiences of blacks and the difficult
adjustments demanded in the American environment.
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ACTIVITY: Kufi Hats

Culture Clue: African-American males often wear a round
- hat called a kufi to show pride in their heritage. Authentic
kufi’s are made from kente cloth which is a material made in
Ghana. The colors are varied and all symbolize something
important. Red can be used to- symbolize the blood of the
people, green can mean grow1ng things; yellow means the sun,
blue is the sea, white is peace, and black is- the people or

can mean Afrlcan freedom. . ‘ , :

I;GOLD RUSH TIE. The gold rush enabled some Afrlcan-,
'Americans the opportunlty buy themselves out of slavery.i For
‘others however, it only meant worklng hard in a mlnlng fleld"
1nstead of a cotton fleld.

' Currlculum 'Area:' Art, Social Studies -

Learnlng Ob]ectlve° The . students w1ll increase" thelr‘
knowledge of African American culture. The students will
develop fine motor SklllS.'. : o ‘ ‘

) Mater:.als. (for 1 student) C

- Dark-colored construction paper for headband (24" long X 2"_
wide) ‘
6 strips of constructlon paper (12” long x 1”7 w1de) as-
follows:

2 red, 2 yellow, 2 green, or any other colors you‘w1sh.;
scissorsv_ X . - : : o
‘staplers

Dlrectlons. ’ ' L
1. Fit the headband snugly around your head -and staple]'
S together. : , : .

»_Z.t'Arrange the six strlps of colored paper so they overlap
- to form a wheel. Staple at the center.

3. To connect the ‘headband, place one strlp along the

- outside edge of the headband. Staple this down; then, do
the same all the way around. : L o :
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ACTIVITY: Kente Paper Weaving

Culture Clue: This cloth was) discussed in the previous
activity. Kente cloth is still made by the Asante people of
Ghana. No longer made just for kings, the finely woven
strips are sewn together, rolled up, and: taken to market.
~Kente cloth is made .of rayon or silk. This paper weaving
uses colors similar to those found in authentic kente cloth. =

QQL2—32§E—21EE; 1fﬁeﬂ§°1d.?ﬁSh,gaVé:ﬁéﬁf~ffeed African

Americans an opportunity to make a:lot of money. Some of the

profits were used to buy members of their family out of
‘slavery. African-Americans were freed not only from slavery
but also the repression of the family unit. This led to
‘rediscovering a heritage that had been lost in the slave
camps . ‘ o R e _ A

‘Curriculum Area: ‘Art, Social___;‘:tudies', Math

- Learning Objective: The students will increase their
knowledge of African American culture. The students will
practice using fine motor skills. The students will measure
and pattern. e : : ‘ :

Materials: (for 1 student) ‘ I

Black or dark-colored construction paper(1l2”x 18") . :
12 strips of construction paper (12" long x '1” wide) as
follows:. , ‘ : : ,

3 red, 3 yellow, 6 green.

‘Wooden dowel (1/4"), 16” long

Yarn, any color, 20" long

scissors &

‘Directions: s S : R
1. Fold the black construction paper in half. Cut 1”-wide
- slits starting at the folded edge and cutting up. Stop 2"
from the top. ‘ o o

2;~10pen up. the black paper. Fold about 1~ of the top edge
- toward the back. Glue the edge to the back, leaving a
space for the dqwelvtovpass through. -

3. At the bottom edge, cut a fringe about 1 1/2” in length. “
4. Begin‘weaVing the colored strips in and out into the e
- black paper. Row 1 is under, over, under, over, until the

end. Row 2 is over, under, over, under, until the end. -
Now repeat until complete. : ‘ : :
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5

5. Use the colored strlps to weave in thls order- yellow,'_
. green, red green. Repeat two more times for pattern..;

- 6. Sllp the ‘dowel 1nto the folded over edge at the top. .Tie_
the yarn onto each end of the dowel .and hang. >
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WOMEN DURING THE 1800'S
BIG IDEAS

_;Geography.

During the the 1800 s, the female populatlon was

concentrated in the southeastern region of the United ‘
States.

2 Pioneer women made up the populatlon that was locatedi'
in the west. e

Hlstory-
1 Women had no rlghts to. property, dlvorce, or Chlld
custody.

2 During the 1800’s, ‘women became more concerned with
social reform and improvement of their own condition.

3 Women began to flght for these rights after the Civil
War.

4 By the 20th century, women could claim citizenship

‘rights, control over thelr reproductive powers, and the
right to vote.

Political Science: :
1. Many women felt progress could not be made for equal .
rights until women had the right to vote.
2 Women'’s suffrage was ‘not achleved on a natlonal level
until 1893 in New Zealand. ‘
3 In 1890, the National American Woman Suffrage

Association was formed to help get women the right to
vote.

4 The same year, Wyomlng entered the Union with general‘
woman’s suffrage.

5 In 1920, the 19th amendment was passed granting all
women in the Unlted States the right to vote.

Economlcs. ’

1 Women earned lower wages when they chose to work.

2 Business opportunities were presented to women during
- the California Gold Rush, doing such routlne things as
-.cooking and washing clothes.

3 Women made a fortune in the gold flelds making simple

thlngs llke butter, bread, or ples.

4 The miners would pay the ladles in gold dust lf they

: had to for some home cooking.-

5 A dollop of butter could be sold for one dollar a

serving. That was a lot of money in 1849. :

6 Men controlled the finances in the majority of the

families, including the money made by the women.
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‘jPhllosophy-"f o o s ' : o
: ~~1* The majorlty of women ln the 1800 s belleved a women s
-~ place was in the home in a domestic capacity. ~

'2, Male dominance still flourished in the household and

public sector.

: vPsychologyh

1  Pioneer women
‘.chlldbearlng,
- attacks. '

"23 These factorsfcaused most women to grow old before the"'

- age of 40.
3 Worse yet. was

teven after the 19th amendment.~

;suffered from 1ncessant hard work

and 31ckness, as well as fear of Indlan

‘the lonellness brought on’ by the lack ofl

social contact w1th frlends or nelghbors for months at -

a tlme. )
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. ACTIVITY: Butter Maklng

'CultureyCIue.v Most women durlng the 1800 'S dld the~'
} majorlty of the household chores. This was not as easy as it

'is today. They beat rugs. instead of vacuuming, washed =
clothes by hand instead of by machine, and made much of their -

own food suppliés. Butter was made in large churners and

- took hours of hard work on the part of the women in the

. house. This is an ‘example of how long 1t takes four people‘_@
- to make a tlny amount of butter. : o

’”‘gggg_gggg_zlgé' Women made a fortune in the gold flelds,
making simple things like butter, bread, or pies. The miners

would pay the ladies in gold dust if they had to for some.
home cooklng. A dollop of butter could be sold for one:;

‘dollar a. serv1ng. That was a lot of money ln 1849.

' “ Curr:.culum Area- Soc:.al Stud:Les, Math.

"‘_Learnlng Ob]ectlve~ The students w1ll practlce measurlng;

~ The students will calculate tlme. The students w1ll learn’,f
’ about ploneer women. . R Lo

‘Materlals. '

‘ Whlpplng Cream . in. ‘a carton
. small canning jar
.pre—made cornbread
plates

plastic forks_i :

~fD1rect10ns-

""1., Tell students not to open the lld of the jar. Thei .
Lteacher w1ll do that.‘,, R . B

2. Have students pour 1/2 a cup Of the C°1d whlpplng cream‘g
'v?ﬂylnto the cannlng jar. : R - ‘

’~,3.\;Teacher screws on 1id tlghtly.,l

rf'4;lfStudents begln to shake jar, taklng turns every few .
o mlnutes.., e b S : o

".S;EkBall of butter w1ll start to form after about ten
' >‘_m1nutes.gg

6. Have students alert”youfwhen;there is"aﬁball'of’butter.

7. Teachef_QpéDS-jar.tOGChecku‘“There should be a somewhat
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firm ball of butter and a llttle buttermllk left over.~
Draln off the excess lquld and put- butter on plate.

8. Have students spread butter on some cornbread and eat.‘

. s0



ACTIVITY: Candle Making

Culture Clue: Since Thomas Edison did not invent the llght
bulb until the late 1800’s, candles were the source of light
during most of the 19th century. Most candles were made of
tallow (animal fat) and were smelly and smoky. - One of the
household chores of women was to make candles.'

GOLD RUSH TIE: As with the. butter maklng, 31mple chores
that women routinely did paid them well in the mining towns.
Candles could be sold for considerably more than they were
really worth.

Curriculum Area: Social studies, art.

Learning Objective: Students will use eye hand
coordination. Students will learn about the daily lives of
pioneer‘women. ' ' :

Materials:

Candle wicks (available at craft shops)
wax

old crock pot

name labels

NOTE: The candle dipping and butter making do well in
centers. Students are meant to rotate to a new center after
20 minutes. Also, the wax cannot be too hot or it will not
stick to the wick. Experiment with your crock pot ahead of
time to see the best temperature setting or a good tlme to
turn off the wax completely. : ‘

Directions:

1. Teacher will need to melt a crock pot full of wax before
the activity.. . 1

' ' ' |

2. Teacher will cut one w1ck for each student approx. 6
inches 1n length. ety ‘. S

3. Students w1ll wrlte thelr name on a label and fold lt
over the end of the w1ck..

4. Four students at a tlme will dip their wicks in the - :
cooling wax. Students cannot touch wax (hot) and need to
wait about ten seconds in between dipping to let the wax
‘harden. ‘

5. A lamlnated piece of constructlon or. wax paper is a good
.surface to lay the candles on untll the next dipping -
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session. A more authentic drying device is a wooden
clothes drying rack. Tie the wicks to rope and let them
hang. A rope tied between two chairs could also be used
if a wooden rack is to difficult to obtain.

Students may_have to dip candles on more than one day.
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CHINESE IN THE 1800'S
BIG IDEAS

'Geography°

More than 20 000 Chlnese came to San Franc1sco in
1849.

The Chinese 1mm1grated in large numbers durlng thls
time because of the California gold rush. '

By 1853, Chinatown had emerged along Dupont Street w1th L
a Chlnese populatlon of about 25,000.

'Hlstory°'

1

2

3.

The Chlnese 1mm1grated to Callfornla in large ‘numbers =
to make their fortune mining gold during the Gold Rush.
Most of these immigrants are part of a Cantonese labor

- pool that worked throughout South Asia for generatlons.

Anti-Chinese American resentment got so
extreme that there are antl-Chlnese rlots in Washlngton

'D.C. in 1855.

The Chinese Exclu31on Acts were federal laws passed in

1882, 1892, and 1902 to prevent Chinese 1mm1gratlon to
the Unlted States.

These and other strict immigration laws continued untll
World War II when Chlna was an ally of the U. S..’

.Polltlcal Sc1ence-

-1

2

Anti-Chinese sentlment led to many penallzlng laws.
One law ruled that Chinese miners could only work
claims that white miners had abandoned as worthless.
The pigtail ordinance was another law that demanded a
Chinese man’s pigtail be cutoff (which was a source of
great prlde) lf he broke a law.

'Soc1ology.

1
2

. Econom:.cs H

1

The Chlnese had strong village' and kinship loyaltles.

‘The immigrant Chinese community was highly organized

~and kept itself 1nsulated from malnstream Amerlcan
»soc1ety.-

Even in the smallest mining camp, the Chlnese lived
within a system of obligations that llnked back to o

_thelr homes in China.

o

Many Chinese immigrants came to America lndebted to
Chinese merchants who had paid for their trip.
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2 Desplte penallzlng laws, the Chlnese were Stlll able to

salvage large amounts of gold.
Ph;losophy.

1 Traditionally, the major rellglons of Chlna are
Buddhism and Daoism.
2 The Chinese also belleve in ancestor worshlp.-

Anthropology° , ' . '

"1 “Bejing Man” or the f0551ls, cla531fled as Homo
erectus, were found in China. These fossils are from
1,700,000 to about 200,000 years old. ThlS was an

E 1mportant find for human evolution. . -

2 Until the 1912 revolution, the arts of Chlna were very )

~ important. Calllgraphy and lute playing were
considered the most important of all the arts..
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ACTIVITY: Good Luck Dragen

Culture Clue: The dragon is a make believe creature that
has been a part of the Chinese culture for thousands of
years. Chinese New Year parades always have one with men
dancing underneath it to make it look as if it were really
alive. The dragon was once the symbol for the emperor.

GOLD RUSH TIE: The Chinese immigrated in large numbers
during the California Gold Rush. Many tried to preserve
their culture. China Town was created in San Francisco ‘and
is still a sight of Chinese New Year parades today.

Curriculum Area: Social Studies, art, math.

' Learning Objective: Students will learn about Chinese

culture. Students will use fine motor skills. Students will
measure and make papier-mache mixture. '

. Materials:
- Papier-mache mixture in bowl (recipe to follow)

Newspaper strips .
Paper drinking cup, paper towel tube, cardboard egg carton.
Scrap aluminum foil, cardboard scraps.

 Tempera paints, many colors in small cups.

Acrylic gloss varnish (optional)
Paintbrushes, scissors,. glue, tape
2 toothpicks per students

Directions: _ ,

1. To form the mouth, cut wide slits into each side of the.
paper cup. Then, tape the cup to one end of the paper
tube. R -

2. Cut out two egg carton sections for the dragon’s feet and
glue them to the tube. Let dry.

3. Cut out three humps from the center sectlon of the egg
carton and tape this to the dragon’s back.

4. Form the tail with some scrap aluminum foil. Tape an

- arrowhead shape cut from the scrap cardboard onto the foil
tail. Stick the other end of the foil tail into the paper
tube and tape in place.

5. Make papier-mache.

6. The papier-mache recipe Shoﬁld be ready. Completely
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cover the dragon s form (tail, humps, feet—everythlng)
- with papier-mache paste and newspaper strlps. DRY
OVERNIGHT. . e

7. Trim off any extra newspaper around ‘the feet. Palnt the‘{ ’
-~ dragon any color you wish with" tempera palnt mixed with a’
little acrylic varnish. When the body is dry, paint on
scales, eyes,. a nose, and claws w1th other colors.
Let dry. : : : » .

8. To make‘teeth,vglue.toothpicks to the front of the mouth
at the top. Tape in place until glue dries then carefully
~remove tape. - : B SR

Pap1er-mache rec;pe°

Ingredlents.. 1/2 cup flour, 3/4 ‘cup ‘water or anotherv
recipe is 1/2 cup whlte glue mlxed w1th 1/2 cup water.p ' :

Materials: Nmasurlng cup, shallow bowl and spoon, newspaper:“
cut ‘into 1”aw1de strlps..- :

Dlrectlons..« : ' ’
1. Pour 1/2 cup flour into bowl.. - '
2. Add 1/2 cup of the water and stir. Keep the leftover , ,
 water in case the paste gets too thick. The paste should
be like whipping cream before lt is whlpped, not llke
_ - thick puddlng.‘,
| 3.. Lay one strip of newspaper into the mixture at a tlme.v
‘Hold it up with one hand and squeeze out the excess w1th '
~ two fingers of the other hand. ’
4. Place the strips over the form, one at a tlme. Repeat
- with other strips. S
5. The papier-mache MUST be completely dry before palntlng.
_ Usually~overn1ght. o , _ ,
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. ACTIVIT!° Chlnese Egg PaJ.ntJ.ng

Culture Clue: ThlS is an an01ent tradltlon stlll in use
today. - This klnd of painting was so special that the Chinese
put’ palnted eggs in. temples, or holy buildings, as an.
‘fofferlng to- thelr God. : e R S RS

| GOLD RUSH TIE: These painted eggs were not done by miners
- in the fields. "The materials needed were not available
there. However, Chinatown emerged due to the- large influx of
Chinese immigrants who came looking for gold. These
tradltlons were practlced ln Chlnatown.‘ R

‘Currlculum, Area: Art, soc1al studJ.es

Learning Objective?'; Students w1ll learn about Chlnese
~culture. Students will develop flne motor skills. .

Materials: o

white chicken egg

watercolor paints

cup .of water

small palntbrush i

paper clip ’

small bowl : ;

milk bottle cap (or small plastlc or- wood ring)
pencil .

glue

Directions: ‘

1. Open the paper cllp so you have one stralght piece. Gently
tap an opening on the wide end of the egg. Don’t crack
the whole egg. » S

2. Empty the insides into a small bowl. (Refrlgerate egg to
.. cook Egg Drop Soup later——re01pe follows)

3. Glue the eggshell, broken Slde down, onto the bottle cap.-
Let.dry. . :

4. nghtly draw a des1gn on the eggshell with a pen01l.
Design examples are on the next page.

5. Palnt your egg w1th watercolors, ‘keeping the palnt llght.
: Rinse the brush between each color. Let dry. '

6. Sign your eggshell palntlng with your 1n1t1als in a small
box shape. (See flSh example on follow1ng page. )
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§Extendin- Activity: Almost évery “metro” area had a
'Chinese settlement, including San Bernardino and Riverside.

'§Teachers could have their class research their own local area
|as an extending activity.

Eqgg Drop Soup Recipe

Makes 4 servings.

‘ A hot plate will be needed as well as a large‘pot.
‘ _
|

4 cups Chicken Stock

1/2 tsp. Soy sauce

1/2 cup Frozen green peas

1/4 cup Thinly sliced green onion .

1 Egg, lightly beaten

Bring stock and soy sauce to boil. Add peas and onion.
Return to boil. Remove from heat and, in slow steady stream,
drizzle egg intc soup. Allow egg to set for 1 minute, then

|
f
l
|
|
4
|
|
|
g'stir gently before ladling soup into bowls.
|

Y
; Chinese Symbols
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