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A PROGRAM FOR PARENTS IN CHI LDREN'S LITERATURE 

AND PREREADING ACTIVITIES 

by 

James Patrick Rogers 

March, 1 9 8 2  

This proj ect developed an educational program for 

parents of children in the lower economic classes. The 

program consisted of a series of workshops for parents to 

help them enrich the prereading background of their pre­

school and primary-grade children. The major emphasis 

was to acquaint parents with children ' s  literature and 

with the importance of their role in the reading develop­

ment of their children. 
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Chapter 1 

FOCUS OF THE STUDY 

One of the problems currently receiving attention by 

educators and professional j ournals is how to cope with the 

background deficiencies in reading of children from lower 

socio-economic homes. It is recognized that the preschool 

years are among the most formative in every child's life. 

However, the learning potential all children have is seldom 

realized to the fullest (MacKay, 1 9 7 6 ) .  Many preschool age 

children enter school with little or no experience with 

printed materials. Thus, such children come to school with 

little or no interest in books or reading. 

MacKay ( 1 9 7 6 ) ,  Monroe ( 1 9 6 7 ) , and Wallach ( 1 9 7 6 )  re­

ported that such background deficiencies are more often 

found among children of the poor than of other social 

classes. They stated the significance of environmental 

factors in contributing to a child's readiness to learn. 

MacKay ( 1 9 7 6 )  stated : "Parents and immediate family make 

up the maj or part of the child ' s  social environment, and 

their attitudes are crucial" (p. 1 7 ) . 

Benson ( 1 9 6 9 ) , Miller ( 1 9 7 5 )  and Spodek ( 1 9 7 3 ) stated 

that children from lower socio-economic groups lack basic 

concepts and skills necessary for beginning reading in­

struction. It is apparent from studies that disadvantaged 

children have less opportunity to participate in home 
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reading experiences than do children from middle or upper 

class homes. This lack of opportunity is thought to influ­

ence first grade reading achievement. Almay ( 1 9 5 0 ) ,  Sheldon 

and Carrillo ( 1 952 ) ,  and Sutton ( 1 9 6 4 )  reported significant 

relationships between children's home prereading experiences 

and first-grade reading achievement as measured by stan­

dardized tests and teacher ratings. Miller ( 1 9 6 9 )  supported 

these conclusions, and added: " They are especially lacking 

in the opportunity to take family trips and did less well 

on items related to visual and auditory discrimination" 

( p. 6 4 5 ) .  Thus, children from lower socio-economic back­

grounds do not exhibit adequate skills to perform auditory 

and visual discrimination activities successfully. 

Parents of lower socio-economi c  groups fail to provide 

prereading skills that have been enhanced to a large degree 

by the home environment of middle class children (Wallach, 

1 97 6 ) .  Parents from lower socio-economi c  homes do not feel 

a responsibility to teach prereading skills, and some lack the 

ability to teach them. Spodek ( 1 9 7 3 )  noted : "They do not 

understand what behavior on their part helps a child to learn 

and what things they do that prevent or inhibit learning" 

( p. 2 7 7 ) .  Downing and Thackray ( 1 9 7 6 )  reported that books 

and other forms of written language are less likely to be in 

evidence in homes of the disadvantaged. They stated: 

" Parents' attitudes are less likely to be positive towards 

intellectual activities such as reading" ( p. 3 6 ) .  In addi­

tion, parents from lower socio-economi c classes are less 
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likely to read to their chi ldren and are less likely to hold 

conversations with them. Moore ( 1 9 7 9) stated that some low­

income mothers considered talking to a baby s i l ly and unim­

portant. 

Schools have made some attempts to give parents speci­

fic ski l l  lessons whi ch would help prepare their chi ldren 

for reading i nstruction. However, Freshour ( 1 9 7 2 )  reported 

that, for the most part, schools are not making use of 

parents as a resource. Swift ( 1 9 70 )  concluded that although 

parent i nvolvement is stressed in some programs, there is 

little research indi cating that poverty parents have taken 

a more active role in the education of their chi ldren. Edu­

cators are sti l l  searching for meani ngfu l ways to involve 

parents in helping their chi ldren acquire prereading ski l ls. 

The beginning stages of reading are important because 

it is at this time that the chi ld's attitudes toward reading 

are developed, and a chi ld's aptitude for reading is 

developed long before he enters first grade. Larrick ( 1 9 7 3) 

stated: "Indeed, some spe cialists say there is litt le that 

the primary -grade teacher can do to help a chi ld overcome 

the crippling effect of language starvation in his first 

five years (p. 9) . Wallach ( 1 9 7 6 )  concurred by reporting 

that hundreds of thousands of chi ldren sti l l  go through the 

first grade each year without learning to read, and that more 

often than not, these chi ldren are of the poor. 

As the evidence indi cates, there is a need for a con­

centrated effort backed by parents and educators to improve 



4 

reading readiness and achievement, particularly in light of 

what is known of the importance of the home environment, 

the value of varied experiences, and the development of 

language and se lf-concept. 

Signifi cance 

Rogers ( N. D . )  stated : "Chi ldren learn more during 

their first five years than they wi l l  in any other period 

of their lives" (p. 2 ) .  It is we l l  established that the 

home is a signifi cant factor in the readiness for learning 

to read ( P lessas, 1 9 64; p. 2 4 1 ) .  A number of environmenta l 

factors affect the experiences a chi ld brings to the read-

ing process. Downi ng and Thackray ( 1 97 6 )  stated that the 

home background inc ludes the following : 

1 . Economic conditions such as re late to income of 
the fami ly, si ze of the house, suffi ciency and 
regularity of meals and sleep. 

2. Opportunity for p lay and for social experiences 
of different kinds--these, of course, are linked 
with growth concepts and vocabulary. 

3. Nature and amount of speech and language patterns 
of chi ldren, parti cularly as they are inf luenced 
by the talk of their parents. 

4. Attitudes toward reading and writing, the amount 
of reading done in the home, and the avai labi lity 
of books of varying levels of diffi culty. 

5. Qua lity of fami ly life in terms of i nter-parenta l 
relationships, as they influence the chi ld ' s  
security and personality growth ( p. 35) . 

Therefore, it is important to i nsure that these years 

are fi lled with the ski l ls and experiences which encourage 

children to reach their learning potential. The factors 
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listed by Downing and Thackray affect the quality of ex-

periences a child brings to the reading process , and these 

experiences are the "prerequisite for reading. " 

Because many parents of disadvantaged children are un-

aware of the importance of the environmental factors which 

contribute to reading readiness , it is the task of educators 

to inform parents and to help them provide their children 

with experiences which will encourage reading. Smith ( 1 9 6 9 )  

stated that a parent education program is vital to any 

attempts to help disadvantaged preschoolers. As Forgan 

( 1 9 7 5) noted: "Thousands of research studies have revealed 

parents are one of the most important factors in determining 

whether or not children learn to read" (p. 1 4 ) .  

Learning to read depends on an extensive background 

with oral language. A child is able to recognize more 

easily those words in print which are already within his 

speaking vocabulary. Moore ( 1 9 7 9 )  stated: 

For programs to be effective they should extend 
downward to infancy and upward into primary grades. 
Parents should be taught to teach their own children , 
and more attention should be given to language de­
velopment (p. 1 9 ) .  

Therefore , it is imperative that oral language experiences 

should be a major part of the readiness program. 

Preschool children need to be introduced to books and 

stories. They need to see books as a source of j oy ,  enter-

tainment and information. With an understanding of the pur-

poses for reading , children will be motivated to want to 

read and will bring a background of experiences , ideas and 
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vocabulary to the reading process. Downing and Thackray 

( 1 9 7 6) stated: "The most valuable thing a parent can do to 

prepare their children for reading is simply to read books 

to them" (p. 4 9) .  They will then know that books and read­

ing are worthwhile. 

Also, reading to children provides opportunities for 

verbal interaction between child and parent. Flood ( 1 9 7 7 )  

noted that some investigators believe this interaction is 

directly related to language and reading success since it 

creates an environment which fosters language growth in 

children ( p. 8 6 5 ) . 

Thus, the role of educators is extended beyond the 

school into the homes. Former Secretary Elliot Richardson 

of the U.S. Department of Health, Education, and Welfare 

stated that the challenge of the seventies is to make every 

home a learning center. Education is no longer equated 

with schools alone. "The new perspective will be family 

and community centered" (Frost, 1 9 7 3; p. 7 3) .  After nearly 

two decades of full-time research with children under six 

years of age, Monroe ( 1 9 6 7) reported that White concluded 

that the family is the primary educational delivery system. 

White stated that the highest educational priority in the 

nation should be to the family. Educators need to assist 

parents in assuming their responsibilities to the learning 

development of their children. Della-Piana ( 1 9 6 8) noted: 

"The role of the parent in facilitating school learning is 

slowly receiving increased attention ( p. 1 9 0 ) .  With its 
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membership open to parents, the International Reading Asso-

ciation has acknowledged the significant role that parents 

play in the reading process. 

Purpose 

The purpose of this proj ect was to design a series of 

six workshop sessions for the parents of preschool children 

who live in low socio-economic areas. The basic goal of the 

workshops was to help the child and parents to value books 

and reading. 

Specifically the goals for the workshops were : 

1 .  To encourage parents to read to their child. 

2 .  T o  provide parents with a range o f  activities and 
experiences which will help their child acquire 
the basic skills necessary for learning to read. 

3. To offer specific ways parents can develop and 
reinforce prereading skills at home. 

4. To instill in parents a responsibility for their 
child's education. 

Limitations of the Study 

This proj ect was limited to parents of preschool and 

kindergarten-age children in low socio-economic areas. The 

six ninety minute workshops were focused specifically on 

developing an appreciation of reading and books. Emphasis 

was limited to language development and comprehension and 

not technical word recognition skills. 



Definition of Terms 

For the purpose of this proj ect the following terms 

have been defined : 

8 

Disadvantaged - (Used interchangeably with low- income) . 

Any student who falls below the s chool standard is disadvan­

taged. In this connection the research shows that there is 

a substantially high positive correlation between 1 )  low 

s chool achievement and low income youth, and 2)  low s chool 

achievement and minority group youth. (Ornstein, 1 97 1 ;  p. 

2 7 0 )  • 

Reading Readiness - 1 )  The readiness to profit from 

beginning reading instruction: the teachable moment for 

reading; 2)  The readiness to profit from reading instruction 

beyond the beginning reading level (Harris, 1 9 8 1 ;  p. 2 6 9) . 

Socio-economic Status - A person ' s  position or stand­

ing in a society because of such factors as social class, 

level of education, income, and type of j ob {Harris, 1 9 8 1 ;  

p. 3 0 0 ) .  

Workshop - A seminar or special course for productive 

activity either on a common topic or on topics of interest 

to individuals in a group {Harris, 1 9 8 1 ;  p. 3 5 9) .  

Summary of the Following Chapters 

Chapter two is a review of current literature on read­

ing readiness among children in the lower socio-economic 

classes. The focus of the review was on the importance of 

prereading experiences, the lack of these experiences in 
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lower socio-economic homes, and the role of parents in the 

learning to read process. Chapter three is an explanation 

of the procedures in the development of the proj ect. Chap­

ter four is a series of six workshop sessions for parents 

in children's literature and prereading activities. Chap­

ter five is a summary of the project. Recommendations are 

included for evaluation of the workshops. Suggestions for 

changes, if needed, are also included. 



Chapter 2 

REVIEW OF THE L ITERATURE 

The review of the literature is focused on three areas 

significant to the project. These are: 1 )  the importance 

of prereading experiences, 2)  the lack of prereading experi-

ences for children in families of lower economic status, and 

3 )  the role of parents and schools in providing the neces-

sary prereading experiences. 

The Importance of Prereading Experiences 

Research has indicated that the preschool years are 

among the most formative in the child ' s  life, and the in-

fluence of the home as a significant factor in reading de-

velopment is well established. Plessas ( 1 9 6 4 )  stated that 

the greatest influence on a child's learning to read is 

living in a home with many encouraging and stimulating 

activities relating to reading. On the top of the list of 

these activities is the oral reading of books to preschool 

children. Miller (1 9 7 7 )  stated: 

Of all the activities which can occur in the home 
prior to a child ' s  first-grade entrance, one factor 
has been found by research to be the most influential 
on a child ' s  success in beginning reading. Most read­
ing specialists consider it to be reading to the pre­
school child ( p. 1 5 ) .  

Russel l  ( 1 9 6 1 )  stated that the importance of reading 

to young children by parents enriches language development 

and aids children in understanding what reading means. 

1 0  
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Freshour ( 1 9 7 2 ) reported that oral language development is 

an important foundation for reading which is enhanced as 

the parent reads to the small child. Monroe (1 9 6 7 )  noted 

that when a child who has had such pleasant experiences 

comes to school, he is eager to learn to read. Most signi­

ficantly, Monroe concluded : " A  child who has been read to 

many times already knows one dramatic and important fact 

about reading. Print means language" ( p. 1 1 )  . 

In her studies with early readers, Durkin ( 1 9 6 3 )  found 

that the parents of early readers read to their children 

before they started school. These parents also tended more 

often to discuss pictures and point out particular words as 

they read. Several methodological books on the teaching of 

reading urged parents to read to young children because 

books and stories provide children with models of book lan­

guage. Reading aloud was chosen by Cohen (1 9 6 8 )  as a solu­

tion to the problem of a child who is weak in motivation and 

readiness. Cohen stated that two factors which contribute 

to the weakness of motivation and readiness are : 1 )  lack 

of experience with books as a source of pleasure, and 2 )  

inadequacy of language as a consequence of limitations in 

variety of experience in a milieu that offers restricted 

language models ( p. 2 0 9 ) .  That reading to young children 

is important in the beginning stages of reading is supported 

by Heilman ( 1 9 7 2 ) .  " It is during this period that the child 

develops attitudes toward himself, toward reading" (p. 2 7) .  

A lso, investigators have stated that children's ability to 
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use receptive and expressive language affects their learn-

ing process. Fox ( 1 9 7 6) cited studies in which a positive 

relationship was found between oral language and reading. 

The focus of research has been on other areas that 

influence a child ' s  success in reading. Miller ( 1 9 7 7) re-

ported examples of home prereading experiences, in addition 

to being read to at home as parents, who were interested in 

reading themselves, reading materials in the home, and trips 

to interesting places. Durkin ( 1 9 6 3 )  found that early read-

ers often had engaged in informal reading activities such as 

learning by sight the names of letters and words that inter-

ested them. Durkin concluded that the early readers re-

tained their initial advantage in reading through the 

intermediate grades. 

Miller ( 1 9 7 7 )  stated that children who have had the 

variety of reading and reading-related experiences prior to 

school entrance will have more success in beginning reading 

than children who have had fewer opportunities. Larrick 

( 1 973)  reported: 

A child's aptitude for reading is determined long be­
fore he enters first grade. Indeed some specialists 
say there is little that the primary grade teacher can 
do to help a child overcome the crippling effect of 
language starvation in his first five years ( p. 9) . 

Lack of Prereading Experiences in Lower-Income Homes 

Research has also shown that socio-economic status can 

affect reading achievement. Stodalsky and Lesser ( 1 9 7 1 )  

stated : 



Taken together, the data on general intelligence, 
mental abilities and school achievement all give 
indications that general learning, first in the home 
and community, and later within the school as well, 
is clearly associated with socio-economic status. 
The level of such learning is generally lower for 
children of most minority groups and children in low 
socio-economic status (Wallach, 1 97 6; p. 4 7 ) .  

Miller ( 1 970 ) concurred : "Typically, lower-lower class 

1 3  

children performed the least well on the reading readiness 

test" (p. 1 1 0 ) .  

Several studies were conducted to determine wl1y chil-

dren from lower socio-economic status lacked the prerequisite 

skills that would have enabled them to become more success-

ful readers. Miller ( 1 97 0 ) noted : 

It has been thought that children of the lower classes 
lack parental interaction and supervision and do not 
attain the experiential background needed for readi­
ness for school achievement (p. 1 0 0 ) .  

Other studies targeted the factor of limited language de-

velopment as an important factor. Weiser (1 9 7 4 )  reported : 

"This lack of parental responsiveness in the home is identi-

fied as a primary cause of children's difficulties in verbal 

skills and attention span" ( p. 7 7 ) .  Also, Benson ( 1 9 7 1 )  

found " . that children living in low socio-economic 

urban areas used approximately only 5 0  percent of the words 

found in three leading basal first-grade readers" (p. 2 6 0 ) .  

Other skills and experiences besides language are 

necessary for success in learning to read. There is evi-

dence that children of lower socio-economic classes have 

developed inferior auditory and visual discrimination 

skills. Also, their visual perception development is 
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inferior to that of middle and upper class children . Cohen 

( 1 9 6 8) reported : "In short, children from a disadvantaged 

background appear to lack basic concepts and skills assumed 

to be found in children from more advantaged environments" 

(p . 2 4 ) . Paradis and Peterson ( 1 975)  stated that children 

from a lower socio-economic background do not exhibit ade­

quate skills to perform auditory discrimination skills 

successfully . 

Miller ( 1 9 7 0 )  interviewed mothers from three social 

classes to determine the kinds of prereading experiences 

they had provided for their children. In two studies M iller 

( 1 9 7 0 )  concluded that the lower socio-economic class chil­

dren had had the fewest opportunities to participate in the 

home prereading experiences and therefore as a group were 

the least prepared for beginning reading activities . Very 

few children of the lower economic classes had been on a 

family trip. Many could not recognize letters of the al-

phabet. Wallach ( 1 9 7 6) stated that : " . a simple fail-

ure to teach these children key ingredient subskills that 

have typically already been supplied in a large degree by 

the home environment of middle class children, but not the 

disadvantaged children" (p. VII I) .  

The Role of Parents and Schools 

Parents and educators have expressed concern for the 

lack of prereading skills among children of the lower socio­

economic classes. They have requested more learning 
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opportunities for the economi cally disadvantaged in an 

effort to overcome the learning deficits among these chil­

dren. A few programs have been initiated. However, Swift 

1 97 0 ) reported: " . there is little evidence of parent 

focused programs especially designed to overcome deficits 

of the poorly educated poverty parents and to prepare them 

to take a more active role in the education of their chil­

dren" (p. 3 6 0 ) .  Wallach ( 1 9 7 6 )  reported that hundreds of 

thousands of children still go through first grade each year 

without learning to read, and that more often than not , they 

are children of the poor. 

Research studies have revealed that parents are one of 

the most important factors in determining whether or not 

children learn to read. This is because the family exerts 

the social influence on the child. Smith ( 1 9 6 7 )  stated: 

"As a primary group , the family defines the basi c ideas, 

values and emotions that are to influence the child through­

out his life span" (p. 2 5 0 ) .  

Several investigators and authors of methodological 

books on reading have stated that an educational program for 

parents has to be an indispensable part of any preschool 

program for disadvantaged youth. Smith ( 1 9 6 9 )  stated: "The 

rightful role of the educator is seen to be that of as­

sisting parents to assume their responsibilities for the 

educational development of their children" (p. 2 5 2 ) .  Weiser 

( 1 9 7 4 ) supported this and stated: "It is the teacher's 

responsibility to inform the parents that they do have an 

influence on whether children learn to read" (p. 2 2 6 ) .  



Because parents are essential in a child's development, 

educators must begin to work with them. Dechant ( 1 9 7 0 ) 

noted : 
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I f  the child comes from an environment that does not 
stimulate experiential and perceptual growth, the school 
must provide preparatory experiences. There is a 
special need to supply children from the lower socio­
economic groups with stimulating experiences (p. 4 2 ) .  

Most of the concern for prereading programs has been 

influenced by the lack of adequate learning opportunities 

for the disadvantaged. Educators and parents are es-

pecially interested in overcoming the reading deficits 

common among these children. It is primarily up to the 

parents whether their children become good readers and 

whether they continue to read. It is primarily up to the 

teachers to inform parents of their vital role in the pro-

cess of learning to read (Weiser, 1 9 7 4 ) .  Anselmo ( 1 9 7 3 ) 

stated : "Given this situation, if educators . .  want to 

be more successful in helping children learn to read, they 

must begin to work with the people with whom children inter-

act while learning to talk. The home" (p. 1 9 9 ) .  Moore 

( 1 9 7 9 )  concurred : 

We should help parents understand the overriding im­
portance of incidental teaching in the context of 
warm, consistent companionship. Such caring is 
usually the greatest teaching, especially if caring 
means sharing in the activities of the home • . • .  

We have found no evidence for the common assumption 
that teachers can generally outparent parents (p. 2 2 9-
2 3 0 )  . 

According to Abbott ( 1 97 3 )  and Breiling ( 1 97 6 ) ,  there is a 

trend toward parental involvement in their children's educa-

tion. Criscuolo ( 1 9 7 4 ) noted : 
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Educators are searching for meaningful ways to involve 
parents in the reading program. Parents who are 
"turned off" toward the reading program have done so 
because the schools have not encouraged them to become 
acquainted with the goals and philosophy of the reading 
program nor to participate actively in its operation 
(p. 8 8 3 ) . 

Although research studies have revealed parents are one 

of the most important factors in determining whether or not 

a child learns to read and that there is a trend toward in-

volving parents in the reading program, Swift ( 1 9 7 0 )  re-

ported that there is little evidence of parent-focused pro-

grams designed to overcome the poorly educated poverty 

parents and to prepare them to take responsibility for their 

children's education. "Little attempt has been made to pre-

pare them with specific skills that would enable them to 

take a meaningful role" (p. 3 6 0 )  . 

On the basis of the literature reviewed, it was con-

eluded that parents of low socio-economic status must be 

taught skills for educating their own children in their 

early years. The need exists for a program for parents of 

low socio-economic status. The program would show the 

parents how they can effectively influence their child's 

reading development. The question has been asked, "When 

will educators and parents get together in a partnership to 

help disadvantaged youth with prereading skills?" 

Granowsky ( 1 9 7 9) answered: "When both the school district 

and individual schools make a concerted effort to let par-

ents know- -we want you, need you, and have valuable infor-

mation to share with you about your child's learning needs 

(p. 8 2 7 ) . 



Chapter 3 

METHODOLOGY AND PROCEDURE 

This proj ect developed an educational program for par­

ents of children in the lower economic classes. The program 

consisted of a series of six workshops for parents to help 

them enrich the prereading background of their preschool 

and primary-grade children. The major emphasis was to ac­

quaint parents with children's literature and with the im­

portance of their role in the reading development of their 

children. 

An important aspect of the workshops was to get the 

parents involved with the reading process. Many of the 

activities included in the proj ect involved parent/child 

interaction. 

Because the number of persons available as instructors 

for the project was limited, it was necessary to organize 

the workshops in a manner which required some self-

direction on the part of the parti cipating parents. Thus, 

the "Reading and Listening Center" was designed to be a self­

directing activity. At this center parents read and 

listened to books which complimented the theme of each 

workshop. 

A child's readiness for reading is based on a combina­

tion of several factors : heredity, maturation, experiential 

background and learnings. Parents can effect a child's 

1 8 
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reading readiness by providing a variety of experiential 

and skill activities, which will form the basis from which 

a child learns to read. Skill activities which provide 

practice in the following areas were included in the work­

shops : 

1 .  Language development and verbal meaning. 

2. Perceptual skills 

3. Attending skills 

4. Listening skills. 

5. Thinking skills. 

Activities representing the areas listed above made up the 

content for the portion of the workshops called "Make- It­

and-Take-It. " This aspect of the proj ect was designed to 

involve parents directly with the construction of materials 

to be used for skill development and involve them in the 

execution of the activities with their children. 

In designing a format for the series of workshops one 

organizational outline was selected and applied to each of 

the six sessions. Thus, the participants found a repeating 

organizational plan, and after the first workshop they knew 

the procedures and time limits for various activities. Past 

experience determined that parents are more comfortable in 

small groups. Therefore, participants were divided into 

three color- coded small groups. These groups rotated among 

three different activities offered during each session. 

The following is the organizational plan for all the 

workshops. Each session was designed following this outline. 
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The specific content and activities for each session are 

described in Chapter 4. Each workshop was scheduled to last 

9 0  minutes. A bibliography for the workshop director, 

parents, and children is provided at the end of Chapter 4.  



GENERAL WORKSHOP OUTLINE 

I. The introduction to the workshop was presented by the 
workshop director and lasted twenty minutes. 

A. The director stated the purposes and goals for the 
session. Inc luded at this time were the workshop 
procedures and activities. 

B. A brief motivational presentation based on the 
theme of the workshop was given. At this time a 
film or a s lide presentation was used to i l lus­
trate the theme or to provide techniques which 
parents could use to achieve the goals. 

II. Three smal l  group activities were scheduled to last 
2 0  minutes each. Workshop participants were color­
coded into three smal l  groups and rotated among the 
three different activities. At the end of one hour 
a l l  participants had attended each of the three acti­
vities. 

A. A workshop assistant conducted the Make-It-and­
Take-It Center. This center involved the con­
struction of games, kits, and materials which 
provided experiences with a particular prereading 
skil l. 
Parents constructed the activities and then took 
them home. A list of sources for patterns, games, 
or materia ls used in this section appear in a 
bib liography for parents at the end of Chapter 4. 

B. The Reading and Listening Center was a self­
directed activity. Participants read and/or 
listened to children ' s  stories which complimented 
the theme or goals for each session. Books, 
records, record p layers, tape cassettes, tape 
p layers and earphones were set up for parents' 
use. Included at this center was a bibliography 
of books appropriate to the workshop ' s  theme and 
goals. 

C. At the Prereading Task Card Center the workshop 
director presented prereading activity cards. 
Each activity was printed on individual 4 "  x 6" 
cards which the parents took home. The directions 
for the tasks were reviewed ensuring that parents 
understood the skil ls which were being developed 
and how the cards were to be used. Each workshop's 
outline listed sources for these activities. 

2 1  
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III. The workshop director conducted a review and evalua­
tion which lasted ten minutes. 

A. The director reviewed the purposes of the work­
shop and stated the methods and materials used 
to achieve them. Any questions from participants 
were answered at this time. 

B. A Bibliography Display was organized on two 
separate tables. One table contained books, 
pamphlets, and dittoes materials labeled "Free." 
Workshop participants could take and keep any 
materials from this display. The second table 
contained additional printed materials which 
were labeled "Loan." These materials were avail­
able on a check-out-and-return basis. Each work­
shop outline contained a bibliography for both 
the "Free" and the "Loan" materials. 

c. Each participant completed an evaluation form 
which rated the session and provided space for 
additional comments. The form of the evaluation 
was consistent in format for all sessions. The 
content was tailored to the goals of each session. 



Chapter 4 

PROJECT 

Workshops for Parents 

of Preschool and Primary-Grade Children 

The following pages contain the outlines for presenta-

tions and activities for each of six workshops for parents. 

The workshops provided parents with ideas, activities, and 

other materials designed to give them a rich background of 

prereading and experiential activities for use with their 

preschool and primary-grade children. 

Each workshop was designed to last 90 minutes . The 

outline on the next page was used for each of the six work-

shops. An explanation of the headings and subheadings of 

the outline can be found in Chapter 3 of this proj ect. 

The diagram below represents the physical set-up of the 

meeting place for each workshop. This arrangement of furni-

ture remained constant throughout the series of workshops. 

Make-It-

and-

Take-It 

BACK 

Reading and Listening Center 

2 tables/ 1 0  chairs 

2 tables/ 1 0  chairs 

Chairs for Participants 
30 chairs 

Task 
2 tables/ 
1 0  chairs Cards 

Bibliography Display-2 tables 

FRONT 
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I. INTRODUCTION 

Workshop Outline 

A. Purposes of workshop 
B. Motivational and informational presentation 

II. SMALL GROUP ACTIVITIES 

A. Make-It-and-Take-It Center 
B. Reading and Listening Center 
c. Prereading task cards 

III. REVIEW AND EVALUATION 

A. Review of workshop activities 
B. Bibliography display -materials for home use 
c. Evaluation of workshop 
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WORKSHOP NO. 1 

"What is Reading Readiness 

and 

How Can Parents Help?" 

I. Introduction. 2 0  minutes. Workshop director 

A. The purposes of this workshop are: 

2 5  

1 .  To explain the factors that influence reading 

readiness. 

2 .  To demonstrate to parents the importance of 

the home as the child's first school. 

3.  To share children's stories that demonstrate 

interaction between a child and a parent. 

4. To discuss and create activities that will 

assist parents in presenting prereading ex­

periences to their children. 

B. Motivational and informational activities. 

1 .  Workshop director presents a transparency 

listing the factors that influence reading 

readiness. 

Ervin (p. 3 7- 1 2 5 ) .  

Herr (p. 1 9- 2 0 ) . 

Forgan (p. 2 5 - 4 3) . 

2 .  Director shows slide presentation, "Your Child 

Grows Through Discovery. " This presentation 

is based on the concepts presented in a book­

let, Your Child Grows Through Discovery: a 

Handbook for Parents: Right to Read, Idaho 
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Department of Education. The slides and tape 

were produced by the writer of this proj ect. 

II. Small Group Activities. 6 0  minutes; 2 0  minutes each 

A. Make-It-and-Take-It Center. 2 0  minutes. Assis­

tant. Workshop assistant demonstrates the use of 

a flannel graph. Participants are given materials 

to make a flannel graph and two stories for use 

with it. Time is allowed for participants to 

complete construction of the flannel board and 

one story: "Story of Thanksgiving, " from Anderson 

( 1 9 6 3 )  p. 3 7  and "The Big, Big Turnip, " p. 4 6. 

B. Reading and Listening Center. 2 0  minutes. Self­

directed. 

Workshop participants are self-directed to read 

and listen to two of the following stories: 

Blueberries for Sal, Mccloskey 

One Morning in Maine, Mccloskey 

Make Way for Ducklings, Mccloskey 

A Birthday for Francis, Hoban 

C. Prereading Task Cards. 2 0  minutes. Workshop 

director. 

Each participant is given a copy of the " Reading 

Readiness Observational Checklist, " Miller ( 1 9 7 7, 

p. 2 7 - 2 9) .  and a packet of task cards related to 

specific skills listed on the checklist. Each 

card is discussed to insure that participants 

understand the activity and the readiness skill 
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for which it is intended. The following are head­

ings for activities taken from Forgan: 

" Listening and Speaking Vocabularies, " (p. 2 7 )  . 

"Visual Skills, " (p. 3 2 ) .  

"Auditory Skills, " (p. 3 5 ) .  

"Interest in Words and Books, " (p . 3 8 ) .  

"Names of Letters, " (p . 4 2 )  . 

III. Review and evaluation: 1 0  minutes. Workshop director. 

A. Review: Workshop director reviews the factors in­

fluencing reading readiness and relates the work­

shop's activities and the slide presentation to 

the purposes of the session. 

B. Bibliography display. 

The following books and materials are available to 

parents to check out for use at home: 

Make Way for Ducklings (loan ) 

Blueberries for Sal (loan ) 

One Horning in Maine (loan ) 

A Birthday for Francis (loan ) 

Your Child Grows Through Discovery: a Handbook 

for Parents (loan ) 

Your Home is Your Child's First School (free) 

Reading in the Home (free ) 

What is Reading Readiness (free) 

What Books and Records Should I get For My Pre­

schooler? (free) 
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C. Evaluation of workshop. 

Participants complete the evaluation form. 

A copy of the evaluation form for Workshop No. 1 

is found on the next page. 



EVALUATION FORM 

Workshop # 1  

Listed below are the four purposes of this workshop. 
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We would like to know how well we have achieved these pur­

poses. Please circle the number that indicates how well 

each purpose was achieved. 

PURPOSES LOW HIGH 

1 .  to explain the factors that influence 

reading readiness 1 2 3 4 5 

2. to demonstrate to parents the importance 

of the home as the child's first school 1 2 3 4 5 

3. to share children's stories that demon-

strate interaction between a child and 

a parent 

4. to discuss and create activities that will 

assist parents in presenting prereading 

experiences to their children 

Please answer the following questions: 

1 2 3 4 5 

1 2 3 4 5 

1 .  Which part of the workshop was of the most value to you? 

2. Do you feel any part of the workshop should be elimi­

nated? Please explain. 

3. What needs do you have that you would like to see pre­

sented in a future workshop? 

4. Additional comments: 
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\forkshop :71 

Li sted below are the four purp o s e s  of th i s  workshop. 
' 

We would l i ke to know how well we have ac hi eved the s e  purpo s e s. 

Please c i rcle the number that indicat e s  how well each 

purpo s e  was achieved. 

PURPOSES LOJJ HI•:; H 

1 .  t o  explain the factors that influenc e 

readin� readine s s  . . . ... . . . , . . .............. 1 

2 .  to demonstrate to parents the importance of 

the home as the child's first school • . . . . . .  1 

3. to share children's stor i e s  that d emonstrate 

i nt eraction between a chi ld·and a parent . . •  1 

4. t o  di scuss and create activi t i e s  .that will 

a s s i s t  pal!'ent s  in pre s enting prereading 

2 

2 

2 

" Lf (i) _, 

J 4 0 
3 4 (}) 

experienc e s  to their children . . .. . . . . . . . . . 1 2 3 G s 

Please answer the following questi ons: 

1 .  Whi ch part o f  the workshop was o f  the mos t  value t o  you ? 
+-tnd1� i!bG+ c;cblf>L--f �. � � .  ·-to WJ -tz> ()'L:j ciUldreJL. 

2. Do you feel any part o f  the workshop 5�4lllld b e  elliminat ed? 

Please explain . f\o _ I \I W J <J1i · 

3. What needs do you have that you would li ke to s e E; 

presented i n  a future workshop? 

'+'ht- 0-.Dhlfi-hes 
4 .  Addi ti onal comments: 

do 
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Workshop /11 

Li sted below are the four purpo s e s  of thi s  workshop. 
' 

We would l i ke to know how well we have achi eved thes e  purp o s e s. 

Please c i rc l e  the number that i ndl.cat e s  how w<:ll <mch 

purpose was ach i eved. 

PURPOSES 

1 .  to explain the factors that i nfluence 

LOW 

reading readine ss . . . . . . . . . , . . . . . . . . . . . . . . . .  1 

2 .  to demonstrate to parents the importance of 

the home as the chi ld's f i r s t  school • .  , .... 1 
J, to share children's stor i e s  that demonstrat<: 

int erac tion between a child·and a parent . . .  1 

4. to di scuss and create ac tivi t i e s<that w i l l  

as s i s t  pa:r-ent s  in pre senting prereading 

experi e nces to their children . . . . . . . . • • .  , . 1 

Pl eas e answer the following questi ons: 

2 

2 

2 

2 

HIGH 

3 4 G) 
3 4 @ 

3 4 (j) 

3 4 Q  

1 .  Whi ch part of the workshop was of the mos t  t o  you ? 
c0td ; 

2. Do you feel any part o f  the workshop 5h4'Uld b<: elt1minat ed? 

Please explai n ,  

J, What needs do you have that you would like to see 

pre sented i n  a future workshop? 
/ i 

(:, 



WORKSHOP NO. 2 

"Language Development" 

I. Introduction. 2 0  minutes. Workshop director. 

A. The purposes of this workshop are: 

1 .  T o  explain the responsibility of parents in 

helping their child learn to read. 

2. To provide stories and activities which 

encourage language growth for the children 

of participating parents. 

3. To explain the importance of reading aloud 

to children. 

B. Motivational and informational activities. 

32 

1 .  Workshop director presents each participant 

with a VIP button. A brief description as to 

the significance of the button is given. 

Forgan, ( 1 9 7 7, p. 1 4 - 1 5 ) .  

2. Workshop director discusses the reasons for 

reading aloud to children. Chan, ( 1 9 7 4, p. 1 -

1 2 ) .  Cullinan and Carmichael, ( 1 9 7 7 ,  p. 1 7 -

5 8) • 

II. Small Group Activities. 6 0  minutes. 2 0  minutes each. 

A. Make-It-and-Take-It Center. 2 0  minutes. Assistant. 

Workshop assistant demonstrates the use of paper 

sack puppets while reciting a poem or short dia­

logue: examples, "The Last Laugh," author unknown; 

and, Something for Christmas, Brown ( 1 9 5 8 ) .  

Participants are given materials for making sack 
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puppets and the poem and dialogue. A list of 

stories is provided for which additional puppets 

can be made. 

Paper Sack Puppets, Williams ( 1 9 6 6 ) .  

B. Reading and Listening Center. 2 0  minutes. Self­

directing. 

Eight titles from "Books to Encourage Language 

Growth, " Cullian and Carmichael, (p. 1 7 - 3 8 )  are 

selected by the workshop director: 

I Can't Said the Ant, Cameron 

Drummer Hoff, Emberly 

Millions of Cats, Gag 

Puss N Boots, Wilkinson 

The House That Jack Built, Galdon 

Nuts to You and Nuts to Me, Haberman 

Twelve Days of Christmas, Kent 

Over in the Meadow, Langstaff 

Workshop participants are given time to read and 

listen to two of the above titles which have been 

recorded on tape cassettes. 

C. Prereading task cards. 2 0  minutes. Director. 

The following cards are presented and discussed 

by the director. These activities are designed 

to encourage language growth in young children. 

The activities are taken from Lybecker and Posner: 

"Close, Closer, " p. 34.  

"What's Missing Pictures," p. 4 1 - 4 4 .  



"Do As I Say," p. 45. 

"Tell a Story," p. 5 2 - 5 4  

"Fun in the Kitchen," p. 5 8- 62. 

"The Child's Own Book," p. 74. 

Parents take copies of the above tasks home and 

execute them with their children. 
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III. Review and evaluation. 1 0  minutes. Workshop Director. 

A. Review: The workshop director reviews the respon­

sibilities of parents in providing prereading ex­

periences for their children. Reference is made 

to the VIP buttons. The reasons for reading aloud 

to children are also reviewed. 

At this time the director reads "A Plea for Paren­

tal Involvement" by Jesse Jackson. 

B. Bibliography display. 

The following books and materials are available to 

parents to be checked out for use at home: 

Any titles from the bibliography, "Books to En­

courage Language Growth" (loan) 

Why Read Aloud to Children (loan) 

How Can I Help My Child Get Ready to Read (loan) 

Good Books Make Reading Fun for Your Child (free) 

Books to Encourage Language Growth: a biblio­

graphy (free) 

Ten Tips for Reading to Children (free) 

"A Plea for Parental Involvement" a reprint; (free) 

Bequest of Wings: A Family's Pleasure with Books 

(loan) 
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C. Evaluation o f  workshop. 

Participants complete the evaluation form. 

A copy of the evaluation form for Workshop No. 2 

is found on the next page. 



EVALUATION FORM 

Workshop # 2  

Listed below are the three purposes of this workshop. 
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We would like to know how well we have achieved these pur­

poses. Please circle the number that indicates how well 

each purpose was achieved. 

PURPOSES LOW HIGH 

1 .  to explain the responsibility of parents 

in helping their child to learn to read 1 2 3 4 5 

2 .  to provide stories and activities which 

encourage language growth for the children 

of participating parents 1 2 3 4 5 

3 .  to explain the importance of reading aloud 

to children 1 2 3 4 5 

Please answer the following questions: 

1 .  Which part of the workshop was of the most value to you? 

2 .  Do you feel any part of the workshop should be elimi­

nated? Please explain. 

3 .  What needs do you have that you would like to see pre­

sented in a future workshop? 

4. Additional comments: 
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workshop i/2 

Li sted below are the three purpo s e s  of thi s  workshop . 

\'e would l ike to know how well we have achi eved thes e  purposes . 
' 

Pleac e c i r c l e  the number that i ndicat es how well each 

purp o s e  was achi eve d .  

PURPOSES LO�� 

1 .  to explain the r espons ibili ty o f  parents 

in helping thei r  child to l earn to read . .  1 2 3 4 
2. to prov i d e  stor i e s  and act i v i t i e s  Which 

eneourage languag e growth for the 

chi ldren of par t i c i pating pa�ents . . . . . . . . 1 2 3 4 
3.  to explain the importance of reading aloud 

to children .. . .. . . . . .. . . . .. · .... . . . . . . .. ... 1 2 3 4 

Please answer the following que sti ons: 

1. Which part of the workshop was of the most value to you . 

HIGH 

(j) 

Q 
@ 

'iY)c,_h.,,vc--0 Y>"'2 � J:h--t_ � � � J?/Jt.UV-e�� � �1-r>V;JJ,,_;__c,R__ � t:J._,_, dcv0, � <JU-d �z':L� 
2 .  D o  you f e el any part o f  the workshop should be eliminated? 

'-YLU 

3.  

Please explain 

What needs do you h�ve that you would l i ke to s e e  
\ 

pres ent e d  i n  a rfiv..tu:re workshop? 

-
4. Addi t i onal comment s :  
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L i s ted below are the thre e  purp o s e s  of thi s workshop . 

We would l ike to know how well we have achi eved the s e  purposes, ' 
Pleac e c i r c l e  the number that indicat es how well ,each 

purp o s e  was achi eve d .  

PURPOSES LO\� HIGH 

1 .  to explain the r e s ponsibi l i t y  of parents 

i n  helping thei r  child to learn to read . . 1 2 3 4 \ 2. to provide stor i e s  and ac t i v i t i e s  Which 

en�ourage l anguage growth for the 

childrim of par t i c i pati ng pa:rr-ents • • • . • • • .  1 2 3 ;x 5 
J. to explain the importanc e of reading aloud 

to children, . . . . . . . . . . . . . . ." .............. 1 2 3 4 x 
Please answer the following questi ons : 

1 .  l�4;�/�ajrt 
h

o�vJ
t��;�ho;J;i; 0�7th���tJ;:uey�o

d!c;;,7 · 
---n� v uill )1 �e fhe :Pll Pplt.r 

2 .  D o  &ou feel any part o f 'the workshop should b� e liminated? 

Please explain To M -#1; J / Jtt 
J. 

4. 

What needs do you hQve that you would l i ke to ' 

p

�:r;
'"

�1
" "tt;);iw 7thn;,;� re1 f "°! ,\, 

Add i t i onal comments: lrf. 
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WORKSHOP NO. 3 

" Developing Interest in Words and Stories " 

I. Introduction. 2 0  minutes. Workshop director. 

A. The p urposes of this workshop are: 

1 .  To help parents understand the factors which 

affect a child ' s  reading interests. 

2. To provide suggestions for stimulating an 

interest in reading. 

3.  To provide reading related activities which 

participants may share with their children 

at home. 

B. Motivational and informational activities. 

1 .  The workshop director discusses the importance 

of reading to children and the significance of 

parents as models. Director displays a poster 

with: "R 

E 

A 

D 

read 

example 

attend 

discuss " 

and then discusses each activity for the word, 

"READ. " Reading Newsletter, Allyn and Bacon. 

1 97 9. 

Additional sources: Larrick, 1 9 80. 

2 .  Show the movie: 

II. Small Group Activities. 

Ransbury, no date. 

" The Pleasure is Mutual " 

6 0  minutes. 2 0  minutes each. 
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A. Make-It-and-Take-It Center. 2 0  minutes. Assistant. 

In the first workshop each participant made a 

flannel board. At this time the assistant shares 

a seasonal flannel graph story. Materials for two 

stories are provided with time allowed to complete 

the construction of one story during the workshop ; 

the other one is to be completed at home. 

Stories are from Anderson ( 1 9 6 3 ) . 

"The Lavender Bunny , "  p. 1 9 8. 

"The Whispering Rabbit , "  p. 1 7 7. 

B. Reading and Listening Center. 2 0  minutes. Self­

directed. Participants select two of the follow­

ing titles which have accompanying tape cassettes: 

Where Does Everyone Go? , Fisher , Aileen 

The Arrow Book of Poetry , Scholastic 

Listen Rabbit , Fisher , Aileen 

The Rose on My Cake , Kuskin , Karla 

Whose Mouse Are You? , Kraus , Robert 

Over in the Meadow , Langstaff , John 

Everytime I Climb a Tree, McCord , David 

" Poems to Share , "  compiled by the proj ect's writer. 

C. Prereading Task Cards. 2 0  minutes. Workshop 

director. 

The following task cards are presented and dis­

cussed by the director. These activities are 

designed to stimulate a child's interest in reading : 

from Mueser , p. 82- 90. 

# 7 3 ,  " Following a Story" 



# 7 4, "Choosing a Story" 

# 7 5, "Books on Cassettes" 

# 7 8, "Retelling a Story" 

# 7 9, "Story Sequence Pictures" 

# 80, "Check for Story Comprehension" 

# 8 1 ,  "Picking the Main-Idea Picture" 

# 82, "Drawing the Main Idea" 

# 8 3 ,  "Story-Telling-Picture Stories" 

# 8 4, "What Next?" 

# 85, "Pictures in Sequence" 

4 4  

III . Review and evaluation. 1 0  minutes. Workshop director . 

A. The workshop director restates the suggestions 

made on the chart titled "READ. "  The main points 

of the film, "The Pleasure is Mutual" are dis­

cussed . 

B. Bibliography display. 

The following books and materials are available to 

parents to check out for use at home: 

Any books from the Reading and Listening Center 

You Can Encourage Your Child to Read (free) 

How Can I Encourage My Primary-Grade Child to 

Read? (loan) 

Encourage Your Child to Read (loan) 

"Poems to Share," compiled by proj ect writer (free) 

1 0 0  Good Books for Children (loan) 

"Poetry Books: a bibliography," proj ect writer 

(free) 
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C. Evaluation of workshop. 

Participants complete the evaluation form. 

A copy of the evaluation form for Workshop No. 3 

is found on the next page. 



EVALUATION FORM 

Workshop # 3  

Listed below are the three purposes of this workshop. 

4 6  

We would like to know how well we have achieved these pur­

poses. Please circle the number that indicates how well 

each purpose was achieved . 

PURPOSES 

1 .  

LOW HIGH 

to help parents understand the factors 

which affect a child's reading interests. 1 2 3 4 5 

2. to provide suggestions for stimulating an 

interest in reading 1 2 3 4 5 

3.  to provide reading related activities 

which participants may share with children 

at home 1 2 3 4 5 

Please answer the following questions : 

1 .  Which part of the workshop was of the most value to you? 

2. Do you feel any part of the workshop should be elimi­

nated? Please explain. 

3.  What needs do you have that you would like to see pre­

sented in a future workshop? 

4. Additional comments: 



( 
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w orkshop J J  
Li s tEJd bEJlo w arEJ thEJ threEJ purp o s EJ s  of thi s workshop. 

We would l i ke to know how W EJll WEJ havEJ ac hi eved the s e  purpo s e s . 
' 

Please c i rcle the numbEJr that i ndicatEJs how well eac h 

purpo s e s  was ac hi evEJd . 

P UHPOSES HIGH 

1 .  to help parents und EJrstand the fac tors 

Whi ch aff ect a child's reading i nterest s . l  

2. to providEJc sugg EJ s t i ons for stimulat ing 

an interEJst i n  reading . . . . . . . . . . . . . . . . . . .  1 

J. to provi d e  rEJading related activ i t i EJ s  

which parti c i pants may share wi th 

c hildr8n at home . . . , . . . . . . . .. . . . . . . . . . . . . 1 

Please answer t he following que sti ons : 

2 J ei 5 

2 J & 5 

2 J 4 @ 
1 .  W hi c h  part of thEJ workshop was o f  t he most value to you ? 

2 .  
t[U_/ fti1ff � pb 

Do you f e el any part of the worksho p  should be el ::;:-irJ.i u ,' , . .  : ·: 

PleasEJ explain .  )/tJ 
J, What n&ed s do you hav& t hat you would like to sEJe 

present ed in a future worksho p ?  

4 ,  Addi t ional c omments .  
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vr nrks hop :i J 
Li sted below are the t hr e e  purpo s e s  of thi s workshop . 

We would ::.i lrn · to know how well we have ach i eved the s e  purpos e s .  
' 

Pleas e c i rcle the number that indicates how well each 

purp o s e s  was ach i eved . 

PURPOSES HIGH 

1 .  to help parents und erstand the factors 

whi ch aff ect a child ' s  reading interest s . I  

2 .  to provi dec suggestions for stimulat ing 

an i nterest in reading • . . . . . . . . . . . . . . . . . .  1 

J .  t o  prov i d e  reading related activ i t i e s  

whi ch parti c i pants may share wi th 

children at home . . . . . . . . . . .  � . . . . . . . . . . .  , l 

Please ansW(ff the followi np; questions 1 

2 

2 J 

2 J 4 

1 .  Vlhich part o f  the workshop was o f  the mo st value t o  you '? 

5 

�\£An v1e l bo I , 
2 .  Do you f e el any part of th e workshop should b e  e l :C-in:} w,,  , . , : ·1 

Please explain .  V\ o 

J . What needs d o  you have that you would like t o  s e e  

present ed i n  a future worksho p ?0 . J I m1ssecJ --r\'\-e -t4 f ST 
\N O cl-t d \ ;  (ce 1-hen1 
� .  Addi t i onal c omment s . 
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( 
\ 

leo.r11 t o  su:)ply '1.11 th<� r:"l,yr:1in':; l ines ::.nd ·;J::rl1n:)s be able to 

cor:1pose ?.n entire jin,:;;l e .,  
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U-3E _;_:c3T J,:'..RD3 ;\:iD ;>Ai'--�::-III-�'rS : »vl1cn ycu visit -�t s::<:c i s_l ;:-1:::.c c ,  

1--:':1_�_r0 :rour c:·1ild sel ect soq1e incxspencive post car·ds o f  h is 

favoritG scen e ..  As he tells you �1.bout the pi ctu •�cs , '-"Jr i t F"' dovn1 

'Ah_')t he 0:1y0 .o:-1nd rc:-;d it b:tck.: t c  i- in . Y c,u. cnn make l i t t l (,:' boc•ks 
Qr pnst.inc; the l--:ii c tures on p-:-:t;:,cr ..  The froe p:-iuphl,"!-t o 

t}1:tt r:ost c::il�lren t;;:iJ-:e usu:tl1y h:1 .�e �::cod pi cturt?C .:tnd co.n b e  nsod 

for this -�ctivity .. 

l·IAIL: Children l ove to receive t110ir own mn il � Encour :-:.r;e ;:r:-1nd­

parents, n11 nt s ,  uncles --yr_d otber r c l <J t ives "lnd friends to send 

l i t tle notes or letters to ycur c'.1ild .. �he cl:ild ,.;ill br-:;e;in 

t o  dev'2l oi; the d e.sire to re:-_d l1 i :.:  01.111 not e s o  

1:1 n d  c or:Ei1Ullit y ,  ycu. 'dill se2 t}:ousand.s o f  s i r�nf4l . J.0nd sor;<:: o f  then 

aloud or s '? y ,  0I vronder ·,,;h : -'.:.  th:it si,r:YJ. u·r- ahe-:--d. s ? :rs':'n 3i:-nilarly , 

c h i l dren �encr�lly c�joy the pic tures or s , e c i al o f fers thGt �re 

f:1-'JS1 r:> on the b'lCks of cerc;ry,J_ bo:ses . If ;'/Oll rend scue of t1:.e c e  

o ffers , you!' child 1,1il1 devel op iir�e:rcsts in i.vords .. 
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Please note: An image on this page was redacted due to copyright concerns.



5 4  

Please note: Text on pages 54-59 was redacted due to copyright concerns.
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WORI\SHOP NO . 4 

"Listening and Following Directions" 

I. Introduction. 2 0  minutes. Workshop director. 

A. The purposes of this workshop are: 

B. 

1 .  To inform participants of the importance of 

listening skills in reading. 

2 .  To provide activities which will encourage the 

development of listening skills. 

3 .  To provide activities which will give chil­

dren practice in following directions. 

Motivational and informational activities. 

1 .  Workshop director explains the importance of 

listening as a prereading skill. 

Sources: Cullinan and Carmichael ( 1 9 7 7  t p. 

1 0 8- 1 1 9 ) .  

Ervin { 1 97 9  I p. 8 6- 1 0 6) .  

Mueser { 1 975 t p. 9 0 - 1 0 2 ) .  

Tinker { 1 9 7  6 t p. 7 1 - 80 ) .  

2. Show the filmstrip, Parent Support, Ginn ( 1 9 7 6) . 

II. Small Group Activities. 6 0  minutes. 2 0  minutes each. 

A. Make- It-and-Take- It Center. 2 0  minutes. Assistant. 

Assistant discusses activity cards which present 

tasks in developing listening skills. Each parti­

cipant prepares a batch of play-dough to take home; 

Lybecker and Posner ( 1 9 7 6, p. 6 1 ) .  

Assistant shares additional activities which are 

taken home to be used with children. 

"Locate, " Platts ( 1 972, p. 7 1 - 7 6) .  
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B. Reading and Listening Center. 2 0  minutes. Self­

directed. All participants listen to the tape 

cassette of poems "Join Me" compiled and recorded 

by the project writer. Participants are reminded 

of a bibliography of poetry books, "Poetry to 

Share," distributed during an earlier workshop. 

This is an appropriate source for more poems to 

use with the task indicated above. 

C. Prereading Task Cards. 2 0  minutes. Workshop 

director. 

Workshop director presents activities which provide 

experiences in following directions. Taken from 

Lybecker and Posner ( 1 9 7 6 ) : 

"Fol lowing Directions," p. 2 2 .  

"Do As I Say," p ;  4 5 .  

"Counting Color Game," p. 80. 

"Color Cards," p. 55. 

"Can You Find the Clock?," p. 65.  

"Rhythm," p. 2 6. 

III. Review and Evaluation. 1 0  minutes. Workshop director. 

A. Review: A reprint of a review of the Ginn film­

strip, "Parent Support," is given to each parent. 

The reading support ideas are discussed. Ginn and 

Co. , ( 1 9 7 6 )  . 

B. Bibliography display. 

The following books and materials are available to 

parents to check out for use at home: 



Reading Aids Through the Grades (loan) 

Launch (loan) 

Helping Young Children Learn (loan) 

Educational Games and Activities (loan) 

62 

1 5 0  Plus ! Games and Activities for Early Child­

hood (load) 

Workj obs • for Parents (loan ) 

C. Evaluation of workshop 

Participants complete the evaluation form. 

A copy of the evaluation form for Workshop No. 4 

is found on the next page. 



EVALUATION FORM 

Workshop # 4  

Listed below are the three purposes of this workshop . 

6 3  

We would like to know how well we have achieved these pur­

poses. Please circle the number that indicates how well 

each purpose was achieved. 

PURPOSES LOW HIGH 

1 .  to inform participants of the importance of 

listening skills in reading 1 2 3 4 5 

2. to provide activities which will encourage 

the development of listening skills 1 2 3 4 5 

3. to provide activities which will give 

children practice following directions 1 2 3 4 5 

Please answer the following questions: 

1 .  Which part of the workshop was of the most value to you? 

2 .  Do you feel any part of the workshop should be elimi­

nated? Please explain . 

3. What needs do you have that you would like to see pre­

sented in a future workshop? 

4. Additional comments: 



L i s t e d  below are the t hree purpo s e s  of thi s worksho p .  

vi e would like to know how well w e  have achi eved the s e  

purpo s e s .  Please c ir c l e  the number that i nd i c at e s  how well 

each purpose was ac hi eve d ,  

PURPOSES LOW 

6 4  

HI�H 

1 .  to inform part i c ipant s of th e importanc e of 

l i stening ski l l s  i n  reading • • . . . • . . . . • • • . . • .  1 2 3 Q 5 
2 .  t o  provide activi t i e s  which w i l l  encourage the 

d evelopment of l i s t enin� ski l s  . . • . . . . . . . . • •  1 
3 ,  t o  provide ac t iv i t i e s  whi c h  wi l l  give children 

prac t i c e  following directi ons , . . . . . . . . . • • . • .  1 

Please answer the following que s t i o n s :  

2 3 ® 5 

2 3 ® 5 

1 .  Whi c h  part of the wrorkshop was of t h� most value to you . 

2 . Do you feel any part of the workshop should be eliminat ed ? "  

Please exp l ai n .  A/o -
3 . 11\•"\C,. 

What needs do you have t hat youl\l i ke to s<;e 

pre s ent ed in a fu1ture workshop? 

4 .  Add i t i onal• comments :  

"'··· 
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workshop /14 

Li s t ed below are the t hree purpo s e s  of thi s works hop . 

vi e woul d  l i ke to know how well we have ac hi eved these 

purpo s e s .  Please c ircle the number that indi c ates how well 

eac h purpo se was ac hieved • 

• 

PURPOSES LOW 

1 .  to inform part i c i pants of the importanc E' o f  

li stening ski l l s  i n  reading • • • . • • . . . . . . . . . • .  1 

2. to provi d e  activi t i e s  which will encourage the 

d evelopm<mt of l i s t ening ski l s  • . . . . . . . • . .  , . 1  

J. to provide ac t i v i t i e s  w hi c h  wi l l  give c hi l dren 

prac t i c e  following directions • . . • . . . . . . . . • . .  1 

P lease answer the following que sti o n s :  

2 3 

2 3 

2 3 

1 .  Whij?)Part 
.
o f

. 

the w��k s hop was of t he most value to you . 

�t�?v cc:it�-tdvL>Q.) 
2. Do you feel any part of t he works ho p  s hould b e  eliminated? '' 

Please f<Xpl ai n .  

11\G"\C,. 
J,  W hat needs do you have t hat youl\like to see 

pre sent e d  i n  a fu1ture workshop? 

65 

HI.:;H 

4 @  
4 CD 

4 0) 

4. Add i t i onal• comment s :  /� c..c=L..-?.,.-u<>-·n.cL � '-/ia-;.,..JL ,:.(__/ �: �c� k ,AjjvuL Go��J 
0- . /({4.- � dl-,,0 ..-er"' {&.?.ve_ �,)i!./u1� 

r.Vuz �'Q-- , 
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CLOVER PARK5CHOOLS 

10020 Gravelly Lake Drive S.W., 
Tacoma, WA 98499 
(206) 584-941 1

GETTING READY TO READ WORKSHOP 
FOR PARENTS O F  PRE-SCHOOL AND PRIMARY GRADE CHILDREN 

LAKEVIEW ELEMENTARY SCHOOL
1 0501 - 47th Aven ue S .W.

Thursday, February 22, 1 979 . . . . . . . . . . . . . .  1 2 : 30-2:30 p . m .  

PR OGRAM : 
• Discussing g u idel ines to prepare your chi ld for reading

• Sharing stories to read with chi ldren

• Preparing readiness activities to use at home

For reservations call: 756-8508 or 756-8457 

This workshop is funded by ESEA Title /V-C 

·1o� l'vt �dml 1h11n:1 i.i MD 11 Jn J')ll.ll ll{lfJw1\ll'llTy �i.i Alllmuh-111 1<111lll 'll\Olfl'tl"I U'ld 11 • R  r:motwo "'lh ",u JM H.!MCUJ "!1<1.tlnirn 
'•h11mimi-' fl\.lrlrl Alulnllel "�111n11!!l11Y• 1111\1.w.I \!It'll r�.w.ilw I .1h lh1 .. , H f.l"nm� NA 'fl4'1l lrtlfll'M• '/l.t •IOI 

Please note: An image on this page was redacted due to copyright concerns.
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WORKSHOP NO. 5 

Building Memories Fifteen Minutes a Day 

I. Introduction. 2 0  minutes. Workshop director. 

A. The purposes of this workshop are: 

1 .  To inform participants of the "Fifteen Minutes­

a-Day" Reading Program initiated by the Idaho 

State Department of Education. 

2 .  To encourage participants to practice the above 

program in their homes. 

3. To help participants understand how phonics 

aid in the development of prereading skills. 

4. To provide participants with phonetic activi­

ties which they can share with their children. 

B. Motivational and informational activities. 

1 .  The workshop director explains the program, 

" Build Some Memories with Your Children, " 

Department of Education, Boise, Idaho. 

2 .  Director discusses how participants can begin 

using letter names and sounds with their chil­

dren. 

Sources: Forgan ( 1 975, p. 4 5 - 6 0 ) .  

Sparkman ( 1 97 8, p. 5 1 - 6 7 ) . 

Smith ( 1 9 6 7, p. 1 2  9- 1 3 0 )  • 

II. Small Group Activities. 6 0  minutes. 2 0  minutes each. 

A. Make-It-and-Take-It Center. 2 0  minutes. Assistant. 

Assistant presents directions and materials for 

constructing the following activities taken from 



Lybecker and Posner ( 1 9 7 6) : 

" Name Tracing Board," p. 6 6. 

"Alphabet Bingo," p. 4 9. 

7 8  

B. Reading and Listening Center. 2 0  minutes. Self­

directed. 

1 .  Each participant reviews the titles listed in 

"Books to Share With Children," a bibliography 

prepared by the proj ect writer. As many 

titles as possible are provided from the list, 

and participants choose from these and skim 

the stories. Parents are advised to keep in 

mind the interests and needs of their own chil­

dren when previewing the books. 

2. Book marks and information sheets from the 

Idaho program are available at this center. 

C. Prereading Task Cards. 2 0  minutes. Workshop 

director. 

The director presents and discusses the following 

activities that deal with letters and letter 

sounds, taken from Platts ( 1 972) : 

"Rhyming Words," p. 1 0 7. 

"Rhyme Board," p. 1 0  7. 

"Begins Alike," p. 1 0 9  

"Initial Consonants," p. 1 1 0  

"I See Something," p. 1 1 1 . 

"Two of a Kind, " p. 1 1 1  • 

"Sound Books , " p • 1 1  3 . 



III. Review and Evaluation. 1 0  minutes. Director. 

7 9  

A. Workshop director answers questions about the 

Idaho State Program and reads the short article, 

"Reading Program Draws Raves," South Idaho Press, 

April 2 4, 1 9 7 7. 

B. Bibliography display. 

The following books and materials are available to 

parents to check out for use at home: 

"Books to Share," a bibliography (free) 

"Build Some Memories," a packet (free ) 

Launch (loan ) 

"Parents Can Teach Skills," a packet (loan ) 

A Primer for Parents (loan ) 

Dear Parents : Help Your Child to Read (loan ) 

Let's Read Together (loan ) 

The Children's Bookshelf (loan ) 

C. Evaluation of workshop 

Participants complete the evaluation form. 

A copy of the evaluation form for Workshop No. 5 

is found on the next page. 



EVALUATION FORM 

Workshop #5 

Listed below are the four purposes of this workshop . 

8 0  

We would like to know how well we have achieved these pur­

poses. Please circle the number that indicates how well 

each purpose was achieved. 

PURPOSES LOW HIGH 

1 • to inform participants of the Fifteen-

Minutes-A-Day" reading program initiated 

by the Idaho State Department of Education 1 2 3 4 5 

2 .  to encourage p articipants to practice the 

above program in their homes 1 2 3 4 5 

3. to help participants understand how phonics 

aid in the development of pre reading skills 1 2 3 4 5 

4. to provide participants with phonetic 

activities which they can share with their 

children 1 2 3 4 5 

Please answer the following questions : 

1 .  Which part of the workshop was of the most value to you? 

2 .  Do you feel any part of the workshop should be elimi­

nated? Please explain. 

3. What needs do you have that you would like to see pre­

sented in the last workshop? 

4. Additional comments : 
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EVALUA'l' l O N  F'OlM 

viorkshop .1 5 

Li st8d btdow are th8 four purpo s 8 s  of t h i s  worksho p .  

\fo would l i k8 t o  know how Well W8 have achJlJ8V8d th8 S e  purpos e s ,  
' 

Please c irc l e  the number that indi cat8s how W8ll eac h 

purpo s e .  was ac hi8v e d . 

PUhPOSE3 

1 .  t o  inform parti c ipants of t he 15-l'linutes-

a-D,, y "  r 8ading program initi at8d by the 

ldaho State Dep t ,  of Educ ati on • . . . . • . . . . . . .  1 
2 .  to 8ncourage part i c i pants to pract i c e  

t ht' abov8 program i n  thei r homes , • . . . . . • .  , . 1 
J. to hel p part i c i pant s und8rstand how p honi c s  

LOc1 

2 

2 

ai d i n  t h8 d ev8lopm8nt of preread ing skill s . I  2 
4. to prov i d e  part i c ipants with phon8ti c  

ac tiv i t i e s  wkt c h  t ht.y can s hare with 

t he i r  c hi l dren . . . . . . ' . . . . . . . . . . . . . . . . . . . . . .  1 
Please answer th8 fol lowing ques t i ons : 

Pleas e explai n .  

2 

J. W hat n8eds do you h���t hat you would lik8 to S 8 e  

pres ented i n  the last workshop? 

4. Addi tonal comm8nts :  

HI � H  

J 4 (j) 
J 4 cD 
J 4 0 
J 



viorkshop :f 5 
L i s ted below aru the four purposes of thi s worksho p .  

�VE: would l i ke to ]mow how Well W e  have ac h!!eved the s e  purpos E: S .  

Please c ircl e  the number that indi c at e s  how well eac h 

purpo se. was ac hit.ve d .  

PUhPOSE3 

1 .  to inform parti c i pants of t he 15 -lHnutes-

a-D"' y "  r eadim5 program initiated by t he 

Idaho S tate Dept . of Educati on . . . . . . . • • . . . .  1 
2 .  to encourage part i c i pants to prac t i c e  

t h e  above program in their home.s • • . . . . . • . . .  1 

J ,  t o  hel p par ti c ipants understand how phoni c s  

2 

2 

3 

3 

8 2  

ai d i n  t he d e.velopment of preread ing ski lls . l  2 3 4 C9 
4. to prov i d e  part i c i pants w i th phon e t i c  

ac tiv i t i e s  wki. c h  they can s har e with 

their c hildren . . . . . . ' . . . . . . . . . . . . . . . . . . . . . .  1 
Please answer the following questi ons : 

2 

1 .  l� hic h part of tpe workshop was of the mo st value 
.s\��r::5, hou.o -\:i,;, lJ)� v.:>D� �U. U)l� 
�\� � <>!- � -ti:, -\:,�. 

3 

2. Do you f e el any part of the works ho p  should b e  eliminat ed? 

Please explai n .  

J ,  W hat needs do you h9��t hat you wou ld like t o  s e e  

pre s ented i n  t he last workshop? 
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WORKSHOP NO. 6 

"Developmental Patterns in Preschoolers" 

I. Introduction. 2 0  minutes. Workshop director. 

A. The purposes of this workshop are: 

1 .  To provide participants with information on 

teaching their children about categories. 

2. To provide participants with information on 

teaching their children about comparisons. 

92 

3 .  To provide participants with book titles that 

meet the developmental patterns of preschoolers. 

B. Motivational and informational activities. 

1 .  The director discusses the developmental 

patterns of preschoolers. Source: Larrick 

( 1 9 7 3 ,  p. 9 - 3 3 ) .  

2 .  Director informs participants that the work­

shop deals with categories and comparisons. A 

brief explanation is presented. Source: 

Erv in ( 1 9 7 9, p • 6 7 - 8 5 ) . 

"Getting Categories Across to Children" and 

"Comparisons Aid Skill Development" from Par­

ents Can Teach Skills, Associated Press, (1 9 7 9) . 

II. Small Group Activities. 6 0  minutes. 2 0  minutes each. 

A. Make-It-and-Take-It Center. 2 0  minutes. Assistant. 

The assistant presents games and activities which 

provide experiences with categories and compari­

sons. Matherials and time are provided for con­

structing two activities during the workshop. 
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Directions for the other activities are taken home. 

Activities are from Lybecker and Posner ( 1 9 7 6 ) :  

"Animal Game , "  p. 7 - 9. 

"Sorting Beans , " p. 1 3 . 

"Picture Cards , "  p. 4 6- 4 8. 

"How's It Different , "  p. 6 7. 

"Same and Different Cards , "  p. 7 0 - 7 1 .  

B. Reading and Listening Center. 2 0  minutes. Self­

directed. 

Several stories representing each of the seven 

developmental patterns of preschoolers are dis­

played. Participants preview as many selections 

as time allows. A bibliography of titles is pro­

vided. 

C. Prereading Task Cards. 2 0  minutes. Workshop 

director. 

The director presents and discusses the following 

tasks which participants take home and execute with 

their child: 

Platts ( 1 972, p. 9 6 - 1 0 6 ) .  

The director presents poems to be shared with 

children. The task is for children to act out the 

directions or motions suggested by the poems: 

"Poems to Act On , "  compiled by the director. 

III. Review and Evaluation. 1 0  minutes. Director. 

A. Review: The filmstrip "Who? Me? Teach Reading?" 

is shown. This film discusses the responsibility 
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of parents to the development of, and interest in, 

reading for their children. The filmstrip also 

offers suggestions as to things parents can do to 

assist their children with the reading process. 

This activity serves as a summary for many experi­

ences and ideas presented to parents during the 

series of six workshops. 

B. Bibliography display. 

A Parent ' s  Guide to Children's Reading (loan) 

Bibliography of book titles that meet the develop­

mental patterns of preschoolers from A Parent's 

Guide to Children's Reading (free) 

Reaching Children and Young People Through Litera­

ture (loan) 

Your Child Can Read and You Can Help (loan) 

Adventuring With Books (loan) 

Let's Read Together (loan) 

C. Evaluation of workshop 

Participants complete the evaluation form. 

A copy of the evaluation form for Workshop No. 6 

is found on the next page. 



EVALUATION FORM 

Workshop # 6  

95 

Listed below are the three purposes of this workshop. 

We would like to know how well we have achieved these pur­

poses. Please circle the number that indicates how well 

each purpose was achieved. 

PURPOSES 

1 .  to provide participants with information 

on teaching their children about cate­

gories 

2 .  to provide participants with information 

on teaching their children about compari­

sons 

3. to provide participants with book titles 

that meet the developmental patterns of 

preschoolers 

Please answer the following questions: 

LOW HIGH 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 .  Which part of the workshop was of the most value to you? 

2 .  Do you feel any part of the workshop should be elimi­

nated? Please explain. 

3 .  Would you recommend these workshops to another parent? 

Tell why or why not . 

4.  What improvement could be made with future workshops? 
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v: orlr n h o p  :i6 
Li sted belo�r are the tlTe e  ourpos e s  of thi s work shop . 

\l e would like to know how well we have ac hi eved t h e s EJ  purpo ses . 

Pleas1e c i\7rc l e  the numb EJr that i ndi cat e s  how WEJll uac h 

purposu was ac hi uvud . 

PURPOSES LO vJ Hl:; H 

1 .  to prov i d e  parti cpants w � t h  i nformation 

on teac hing thuir c hi ldren about 

cat egor i e s  . • . . . . . . . . . . . . . . . . • . . . . . . . . . . . .  1 2 3 ® 5 
2 .  to provide parti c i pants with informat ion 

on t eaching their c h i l dren about com par-

i sons . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  1 2 3 G) 5 
J. to provi d e  part i c i p ants with book t i t l e s  

that meet the developmental patterns of 

p1't? SC hoolers . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 1 2 3 I+ ® 
Please ans-we< the following ques t i ons : 

1 .  

2 .  

W hi ch part o f  the works ho p  was of the mo s t  value to you? 

�����'did, '  Alt> - :bo -mud /J� add� 
3 . Would you recommmend t he s e  workshops to ano ther parent? ��S 

Tell why or why not .  � Jue- �  huzJ £� p� 
!+ ,  W hat improvemen t s  could b e  matle w i t h  future workshops? 
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1forkshop ,/6 
Li sted below are t he tlTe e  ourp o s e s  of thi s works hop . 

W e  would like to know how well we have ac hi eved these purpo s e s .  

Please c i'Grc l e  the number that i ndicat e s  how well eac h 

purp o s e  was achi eved .  

PURPOSES H I :; H  

l ,  to provi d e  particpants w i t h  information 

on teac hing their c h i l�en abou t 

categor i e s  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 1 

2 .  to provide par t i c i pant s with information 

on t eac hing their c hi ldren about compar-

2 3 

i sons . . . . . . . . .  � . . . . . . . . . . . . . . . . . . . . . . . . . . . . 1 2 3 (('.!:) 5 
J, to provi d e  parti c i pants with book ti tles 

that meet t he developmental patter�Sof 

prtJ s c hooler s  . . . . . . .. .. . . . . . . . . . . . . . . . . . . . . 1 

Please ans-W1!.< the f'ol lowin;i; que s t i ons : 

2 3 4 

1 .  Lv hi c h  part 
/ ' /' J/7, 

of the yorks hop was of t h e  mo st value to you? 
/ 

j/ i[( 
· r-' . 

2 .  Lo you feel any part of the workshop should be eliminated'? 

;L/J. 
i 

J. \fould you recommmend these workshops to ano ther parent? 

Tell why 07 why not ,  

!./ . 
// L.- ..::-

4. W ha t  improvements c ould be made w i t h  futurt< worhshops? 



BOOKS ;''H ICH HELP M ' :ET THE DEVELOPMENTA L PATTERNS OF PRESCHOOL��S 

1 .  Rapid language developmen t : 

Mother Goo s e  rhym e s ,  o f  which there are many l o vely edit ions , some 
o f  the best being 

M a r gu e ri t e  de A ngeli ' s  Book o f  Nursery and M o t h er Goo s e  Rhyme s  
a n d  A Pocket Full o f  Po s i e s  
Joan Walsh Ahglund ' s  I n  a Pumpkin S h e l l  
Leslie Brooke ' s  Ring 0 1  Roses 
House Tha t Jack Built and Old M o ther Hubbard, illustra t e d  by Paul 
Gal done. 

O th e r  books includ e :  
K rauss , R�th A Very Spe c i a l  Hou se 
Ran d ,  A nn & Paul Sparkle and Spin 

2 .  Continuous a c tivi t y ,  bu t sho rt a t t ention span. Enjoys naming ,  
touching and repea ting phra ses : 

A sb j o rn s e n ,  P . C .  The Three B i l ly Goa t s  Gru f f ,  I l lustr:, t ed by 
Ivlarcia Bro\vn. 
Eichenbery , F ri t z  �pe in a Cape : an alphabet o f  odd anima l s .  
I p ca.r ,  Dahlov Brown C o w  F a  rm : a counting book. 
Lenski , Lo is A nimals For Me 
Muna ri , Bruno ABC and Zom 
Tall Book o f  Nursery T a l e s ,  ilmu s t ra t e d  b y  Ro jankovsky 
\'lildsmi th , Brian ABC 

3. I nt en s e  interest in sel f ,  Child ' s  name may b e  substituted for 
name o f  child in bo ok, 

A nglund , Joan \'I a l  sh The Brave Cowboy 
HobS?n , Ru s s e l l  Bedtime for Fra n c e s  
Krau s s ,  Ruth The Growing S t o ry 

4 ,  Curious about h i s  world . Enjoys stories which tell a bout the 
things around him , 

Brown , Marg2 r e t  Wi se The Golden Ege; Book and Pussy Wi llow 
Ets , Marie Hall Gilberto a nd the Wind 
Fishe r ,  ft lilleen Where D o e s  Everyone Go ? 
Goudy , A li c e  E ,  The Day We Saw the Sun Come Up 
Hurd , Edi th S ta f't fish 
K e o t s ,  Ezra Jack The Snowy Day 
ShoYiers , Paul The Listening Vlalk 
S lobodkina , Esphyr The Wond e r fu l  F e ci s t  
T resselt , A lvin F o l l o w  the Wind a n d  I S a w  t h e  Sea Come I n .  
Y lla , Two Lit t l e  Beers 
Udry , Jani c e  May A Tree is Nic e 
Zion , Gene A ll Falling Down 
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5 .  E n j o y s  imaginative play. Likes talking anima l s  n nd personidi cation 
o f  inanima t e  o b j e c t s : 

Burto n ,  Virginia L e e  Mike Mulligan and hi s S t e9m Sho vel 
Ge�sel , Theodor s .  ( D r .  Seuss) Horton Hatches the F.gg 
Grama tky , Hardi:t L i t t l e  T o o t  
Pipe r ,  Wat t y  T h e  Lit t l e  Engine . tha t Could 
Rey , H . A .  Curious Geo rge 

6 .  S eeks warmth and s e curity in rela tionship s  with adults. (This i s  
a primary n e e d  o f  a l l  children from the time o f  birth , ) 

A nglund , Joan Walsh A Friend is Someone Who Likes You 
Brovm, P a lm e r  Something for Christmas 
Buckl e y ,  H el en Grand fa ther and I and Grandmother and I 
Est e s ,  Eleanor A L i t t l e  O v en 
Kuskin , Karla Whi c h  Horse i s  William? 
Minarik , E l s e  Holmelund Lit t l e  Bear and L i t t l e  Bear ' s  Visit 
Po t t e r ,  Beatrix Tale o f  P e t er Rabbit 
Zolotow , Charlo t t e  One S t ep, Two , • • •  ; The Night Vfhen Mother 
was A way and Do You Know Wha t  I ' l l D o ?  

7.  Begins to s e e k  ind e p endenc e from adult s ,  Books can h e l p  children 
m e e t  new experienc es com fortably; 

Brown, Margaret Wise Wait Till the Moon is Ful l ;  The Runaway 
Bunny. 

Benne tt , Rainey The S ec r e t  Hiding Pla c e  
Felt , S u e  Rosa-Too-Lit t l e  
Zolotow , Charl o t t e  T h e  S torm Book 

Larrick , Nan c y .  
a n d  Enlarged 
1964. 50¢ . 

A Parent ' s  Guide to Children ' s  Re:' ding, N e w ,  Revised 
Editio n .  (A Giant Gardina l Editi o n )  Pocket Book s ,  I N c ,  
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Please note: Text on pages 100-102 was redacted due to copyright concerns.
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Garden City : Doubleday and co. , Inc. , 1 97 9. 

Forgan, Dr . Harry W .  Help Your Child Learn to Read. 
Toronto : Pagurian Press Limited, 1 975. 
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Mutual. New York : Connecticut Film, Inc. , 1 9 6 7. 
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Herr, Selma E. Learning Activities for Reading. Dubuque : 
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News Tribune, September 2 8, 1 97 9. 

I<oppman, Patricia. Parent Involvement : One Key to a 
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Bacon, 1 9 7 9. 

Larrick, Nancy. Encourage Your Child to Read : A Parent's 
Primer. New York : Dell Publishing Co. , 1 9 8 0 .  

Larrick, Nancy. A Parent's Guide to Children's Reading. 
New York : Dell Publishing Co. , 1 973.  

Lybecker, Jeanne and Jacki Posner. Parents Are Teachers, 
Too. Seattle : University of Washington, 1 97 6. 

Miller, Wilma H. 
2nd Edition. 
1 9 7 7. 

The First R :  Elementary Reading Today. 
New York : Holt, Rinehart and Winston, 

Mueser, Ann Marie. Reading Aids Through the Grades. 
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Smith, James A. Creative Teaching of Reading and Literature 
in the Elementary School. Boston : Allyn and Bacon, 
Inc. , 1 9 6 7. 

Sparkman, Brandon and Jane Saul. Preparing Your Preschooler 
for Reading. New York : Schocken Books, 1 9 7 8 .  

Tinker, Miles A. Preparing Your Child for Reading. New 
York : Holt, Rinehart and Winston, Inc. , 1 97 1 .  
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Arnold, Maureen. Discovering the Tacoma Area with Children. 
United States: Maureen F. Arnold, 1 97 7. 

Associated Press. Parents Can Teach Skills-series of six 
articles ; 1 9 7 9. 

Avery, Marie L. and 
How to Learn. 
1 9 62. 

Alice Higgins. Help Your Child Learn 
Englewood Cliffs: Prentice-Hall, Inc. , 

Chan, Julie M. T. Why Read Aloud to Children. An IRA 
Micromonograph. Newark: International Reading Asso­
ciation, 1 974.  

Child Study 
shelf: 
Girls. 

Association 
A Parent's 
New York: 

of America. The Children's Book­
Guide to Good Books for Boys and 
Bantam Books, 1 9 62. 

Cianciolo, Patricia, (Ed. ) .  Adventuring with Books. Urbana: 
National Council of Teachers of English, 1 9 7 7. 

Committee of International Reading Association. Reaching 
Children and Young People Through Literature. Newark: 
International Reading Association, 1 97 1 .  

Davis, Glenna . Good Books Make Reading Fun for Your Child. 
Newark: International Reading Association, no date. 

Defranco, Ellen B. and Evelyn M. Pickarts. Parents Help 
Your Child to Read. New York : American Book co. , 1 9 7 7. 

Duff, Annis. 
Books. 

Bequest of Wings: A Family's Pleasures with 
New York: The Viking Press, 1 94 4 .  

Ervin, Dr. Jane. Your Child Can Read and You Can Help. 
Garden City: Doubleday and Co. , Inc. , 1 97 9. 

Forgan, Dr. Harry W. Help Your Child Learn to Read. 
Toronto: Pagurian Press Limited, 1 975. 

Jackson, Jesse. A Plea for Parental Involvement. Tacoma 
News Tribune, September 2 8, 1 97 9. 
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Larrick, Nancy. Encourage Your Child to Read: A Parent ' s  
Primer. New York: Dell Publishing Co. , 1 98 0 .  

Larrick, Nancy. A Parent ' s  Guide to Children ' s  Reading. 
New York: Dell Publishing, Co. , 1 97 3 .  
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Addison-Wesley, 1 975. 

Lybecker, Jeanne and Jacki Posner. Parents Are Teachers, 
Too. Seattle: University of Washington, 1 9 7 6. 

Miller, Wilma H. 
2nd Edition. 
1 9 7 7. 

The First R: Elementary Reading Today. 
New York: Holt, Rinehart and Winston, 

Mueser, Ann Marie. Reading Aids Through the Grades. New 
York: Teachers ' College Press, 1 9 75. 

Pitcher, Evelyn G. , Miriam G. Lasher, Sylvia G. Feinburg, 
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2nd Edition. Columbus: Charles E. Merrill Publishing 
Co. , 1 9 74.  

Platts, Mary E. Launch. Michigan: Educational Service, 
Inc., 1 9 72. 

Ransbury, Molly Kayes. How Can I Encourage My Primary-
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Newark: International Reading Association. 

Right to Read. Your Child Grows Through Discovery: A Hand­
book for Parents. Department of Education, State of 
Idaho. 

Rogers, Norma. How Can I Help My Child 
An ERIC/CRIER+IRA Micromonograph. 
tional Reading Association. 

Get Ready to Read? 
Newark: Interna-

Rogers, Norma. What Books and Records Should I Get for My 
Preschooler? An ERIC/CRIER+IRA Micromonograph. Newark: 
International Reading Association. 

Rogers, Norma. What is Reading Readiness? An ERIC/CRIER+ 
IRA Micromonograph. Newark: International Reading 
Association. 

Scholastic. Reading in the Home. New York: Scholastic, 
no date. 

Spencer, Zane A. 
Childhood. 

1 5 0  Plus ! Games and Activities for Early 
Belmont: Fearon Publishers, Inc. , 1 9 7 6. 



Tinker , Miles A. Preparing Your Child for Reading. New 
York: Holt, Rinehart and Winston , Inc . , 1 97 1 .  

1 0 7  

Wagner, Guy, Max Hosier , Mildred Blackman , and Laura 
Gilloley. Educational Games and Activities. New York: 
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Emberly, Ed. Drummer Hoff. Englewood Cliffs: Prentice 
Hall, 1 9 6 7. 
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1 9 6 8. 
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Knopf, 1 97 4. 
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1 9 7 3 . 
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1 9 7 0. 
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1 9 6 4. 
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1 95 7  

Mccloskey, Robert. Blueberries for Sal. New York: Viking, 
1 9 4 8. 
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Viking, 1 94 1 . 

Mccloskey, Robert. One Morning in Maine. New York: 
Viking, 1 952.  

1 0 8  



1 0 9  

McCord, David . Everytime I Climb a Tree. Waltham: Little, 
1 9 6 7 .  

Scholastic. The Arrow Book of Poetry. Englewood Cliffs: 
Scholastic Book Services, 1 9 65 . 

Wilkinson, Barry. Puss N Boots. Mountain View: World Pub ­
lishing, 1 9 6 9. 



( 
Chapter 5 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

The proj ect consisted of a series of six workshops de­

signed for parents from the lower socio-economic classes. 

The goal of the proj ect was to assist these parents in en­

riching the prereading background of their preschool and 

primary-grade children. A maj or emphasis was placed on 

acquainting the parents with children ' s  literature and on 

the role and responsibility parents have in the development 

of their child's reading skills. 

The workshops were presented to parents in the Clover 

Park School District from October, 1 9 7 9  to April, 1 98 0 .  One 

workshop per month in October, November, January, February, 

March and April was held at Lakeview Elementary School. 

Parents of preschoolers and primary-grade children were in­

vited to attend the workshops. Parents were invited from 

areas designated as being of " low socio-economic status" by 

the school district's Title 1 directors. Invitations were 

sent home before each workshop. 

The workshops were conducted at Lakeview Elementary 

School during the school day. Because the writer received 

a grant, funds were available to purchase books, materials 

and personnel services required to execute the proj ect. The 

following conclusions and recommendations are based on the 

writer's notes taken after each session, and on the evalua­

tions completed by participating parents. 

1 1  0 
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Conclusions 

The most significant result of the project was to 

introduce parents to "the world of children ' s  books. " Many 

parents attending the sessions confessed to be non-readers 

when they were children and admitted to not reading or shar­

ing books with their children. After the workshops parents 

reported that their children took an interest in books and 

reading. Parents expressed surprise and pleasure at the 

variety of themes presented in children ' s  literature . They 

took the enthusiasm for books home to their preschool chil­

dren. 

During the workshops parents expressed a lack of con­

fidence and admitted they did not know how to help their 

child . It was concluded from the evaluation forms completed 

by parents after the workshops that parents of low socio­

economic status could be taught skills for teaching their 

own children, and they need to have an opportunity to see 

how they can effectively influence their children's reading 

development. 

Recommendations 

The following recommendations are made : 

1 )  That the following options are considered because parents 

were not able to attend all of the workshops : a )  repeat the 

same workshop two or three times, b )  include a segment within 

each workshop that would inform new-comers of the content 

covered in previous sessions, or c) not to be concerned that 
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a parent did not attend all the workshops, reali z ing the in­

formation and activities in each workshop would independently 

contribute to the prereading background of children from 

low socio-economic homes. 

2 )  That school librarians and the nearest public library be 

included in the workshops as children's books are such an 

important aspect of the project. 

3) That further study of the workshops' content is needed 

since 90 minutes was not long enough to include all the in­

formation and activities planned , and that either the series 

of workshops include more than six sessions or there sl10uld 

be a deletion of one segment from each workshop. As the 

result of the experience of teaching the workshop, it is 

strongly recommended that the project be extended to eight 

sessions, because the content of the workshops was too im­

portant to be overlooked. 

4 )  That research is needed to determine the results of the 

project. Although parents indicated they would follow up 

with the activities at home, the project did not determine 

that they did so . In homes where the prereading activities 

were conducted, it should be determined to what extent the 

project achieved its goals , and to what extent the activi­

t ies and information helped the children acquire the basic 

skills necessary for learning to read. 

5 )  That educators continue their search for meaningful ways 

to involve parents in the acquisition of prereading skills 

for their children. As Forgan ( 1
.
9 7 5 )  stated: "Thousands 
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of research studies have revealed parents are one of the 

most important factors in determining whether or not chil­

dren learn to read" (p. 1 4 ) . 
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