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Abstract —A sense of urgency shapes our national discourse on state education.
Students strive to meet new academic standards while their teachers work to
improve the quality and equity of education opportunities. Yet achievement gaps
persist, particularly in urban and rural schools. The demand for effective
leadership is clear. We need school leaders who visualise successful student
learning, understand the work necessary to achieve it, and have the skills to
engage with others to make it happen. How can we prepare more individual s to
meet these challenges? This paper explores what three universities — two inItaly
and one in Malta — are doing to establish a programme that offersan innovative
pathway to school leadership. It presents the inception of this partnership, the
rationale behind the discourse that has evolved over the years, and the
establishment of links between the universities and other bodies within the
Mediterranean and Commonwealth contexts with the aim of preparing the next
generation of school leaders needed within the Euro-Mediterranean region. The
conduding part presentsa number of opportunitiesthat lieahead and highlights
the various challenges that await us as we embark on this journey.

Introduction

ffectiveor purposeful leadershipis generally accepted asacentrd component
in implementing and sustaining school improvement. Evidence from school
improvement literature, starting with seminal studies in the United States
(Brookover et d., 1979; Edmonds, 1982) and the United Kingdom (Rutter et d.,
1979), consistently highlight that eff ectiveleaders exercisea direct or indirect but
powerful influence on the school’s capacity to implement reforms and improve
students’ leve s of achievement. Although qudity of teaching strongly influences
and determines the level of student motivation and achievement, quality of
leadership matters in determining the motivation of teachers and the quality of
their teeching (Fullan, 2001; Sergiovanni, 2001).
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In Itdy and Mdta, the principd is aso becoming the centre of concern in
educationd reform (Ministry of Education, Youth and Employment [MEY E],
2005). Theinterest in the princi pal ship and therol e principd s play within aschool
context is growing becauseof the drive to decentrdiseever more responsibilities
to the school site, and as aresult to make schools more accountabl e for decision-
making and results. This paper presents someof themeasuresthat are being taken
in ltdy and Mdtato address the management devel opment of educationd leaders
in general and of school leaders in particular.

The paper pointsout that while education authorities are devolving particular
responsi bilities to schools, the main form of preparation of school personnd is
through short seminars and training sessions. Education institutions often react to
changes around them by providing their own courses, often leading to graduate
and post-graduate academic qudifications. Although the drive to increase the
level of responsibility and decision-making powers at school level is indeed
laudable, improvement cannot be brought about unless there is a clear
understanding of the cultural context in which developmentsare taking plece. As
argued dsewhere (see Bezzing, 1999), this will hdp usto identify the conditions
and needs tha management devd opment has to address for such initiaives to
succeed. Accordingly, it presents an anaytic and semi-historical account of
developments in theory, research, policy and practice in school management
training in Mdtaand Italy.

The M altese context

Vaious initiaives undertaken over the past few years express amove by the
education authorities to bestow greater responsibilities and authority to schools.
All state primary and secondary schools have been entrusted with the
responsibility of drafting their own school development plans. Such a move
recognises that school improvement can be brought about by concentrating
development efforts on the school, and seeing it as the mgor agent of change
within the education system. This conceptudisation provides an dternative view
to the centralised, prescriptive modd of school improvement that state schools
have been used to. State schoolsin Mdta have been used to working within a
system which is hierarchical, centrdised and bureaucratic. As aresult, teechers
have grown weary through disillusionment and stress (National Curriculum
Council [NCC], 2004). Teachers continuously find themselves sandwiched
between abdief in democracy and partici pation on theonehand, and, on theother,
the daily experience of a lack of structures to function as decision-makers.
Over the years, schools have never been given the opportunity to develop into

72



vitd places of learning, or sites of professiond inquiry and reflective practice
(Bezzina, Bezzina & Stanyer, 2004).

Moving from the shackles of dependency to oneof autonomy will not beeasy.
One cannot talk of such moves without redly understanding the culture and
climate that have evolved over the years and which have led to the current
situation, and whichin actud fact determineto alarge extent how peoplethink and
act. Present conditions and circumstances of school s could not have been planned
to be more antitheticd to becoming centres of inquiry and change. Among the
worst of these conditionsare: (i) isolation of educators (both teachers and school
administrators) from one another; (ii) the fragmentation of the school day into
separae subject matters; (iii) the gpportionment of specific teaching time to a
subject; (iv) theuntenabl eratio of studentsto teachers; and (v) thelack of timefor
genuine reflection, sharing and critical inquiry among teschers.

Any effort to improve the effectiveness of schools depends on an
understanding of the dynamics of schools. Thisimplies exploring theactionsand
influences of teachers, students, education officials, parents, community
members, the curriculum, and the ways in which these influences operate. These
initietives, dthough being undertaken by centrd authorities, lack the necessary
ethicd framework, values, features and indeed the sense of mission which brings
with it that burning desire to achieve stated gods. We are witnessing a wave of
reforms which require a careful re-examination of the concepts of power and
authority. Leadership and management need to be re-defined and a clear shift
away from the traditiona hierarchicd control mechanisms made manifest. We
need to challengethe ‘boundaries of sameness’, to useWaker & Waker’s (1998)
term, and to cdebrate and va ue differences. As Senge (1990) points out:

‘If any oneideaabout |l eadership has i nspired organi sations for thousands
of years it isthe capacity tohold ashared picture of the future we seek to
create. Oneis hard-pressedto think of any organisati on that has sustai ned
some measure of greatnessin the absence of goals values and missions
tha become deeply shared throughout the organi sation.” (p. 9)

Recent initiatives have placed leadership, its basis and function, under dose
scrutiny. Whereas Bhindi & Duignan (1997, p. 118) speak of ‘environmentd
complexitiesand turbulence’ asthe main reasons behind theneed to review areas
like leadership, organisationa structures, culture and management practices, in
Mdtawe are experiencing thesamevery much due to thevaried initiatives beng
introduced by the education authorities.

Over theyears, various studies (Xerri, 2000; Bezzina, 2002; NCC, 2004) have
highlighted the concerns — especially of those in the schools — that school
administratorsstill haveto follow thedictates of central authorities, thusignoring
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the unique position of the school as an agent of reform. They argue that schools
lack the necessary support from the centre. They fed tha school management
teams and the Education Divisiont were not adequatey prepared for their change
in roles. It isimportant tha the role of the Divison complements the changes
occurring in school management. In order to meet the chal lengesinvol ved in such
a complex undertaking, the Division needs highly developed management and
administration skills. Current initiatives to develop centrd authorities into two
directorates (see MEYE, 2005) are amed a addressing these current lacunae
More importantly, what isessentid istha the reforms he p to nurture a new way
of thinking and of doing things. The Ministry of Education, Youth and
Employment (MEYE) sees networks as the way forward to provide a qudity
education for dl children.

The Ministry acknow|edges that the proposed re-structuring ams to ‘reform
the whole system of lifdong learning into one which is smoother and seamless’
(MEYE, 2005, p. xix). To achieve this goal, it proposes networks as ‘the main
organizational form which can give depth and scale to the process of
transformation’ (MEY E, 2005, p. xix). Furthermore, networks will empower
school s further in that they will beabl eto take deci sions based on theneeds of their
students, teachers and the community.

The education authorities, as is cdealy spelt out in the document For All
Children to Succeed (MEYE, 2005), do acknowledge the demands that the
proposed changes cdl for both a the individud leve and theinstitutiond leve.
At the same time, we have to acknowl edge that the challenges cdl for a diff erent
way of thinking, reflecting and doing things. It iswithin this context that research
isinvduable and hdps to contextudise what can easily be seen as mere politicd
rhetoric.

On the one hand, the Strategic Plan (Ministry of Education, 2001) sees the
school principd as the ‘linchpin for successful school-based management’:

‘Shelhe must be ableto forge the schod’s stakeholders into a community
driven by acore ideal. The whole decentralization process must be
underscored by the val ues of: authenti city; callegiality; | eadership, interes,
belonging; trust, empowerment; participation, risk taking, pride, sharing
and respect.

A conaultative gyl e of management should be cultivated to ensure the
nurturing of decentralization. Decision-making processes have to ensure
whole staff involvement based on effective top-down and bottom-up lines
of communication. Within the school community a culture of self-
assessment has to be cultivated and developed to ensure continuous
improvement. The Head of School will berequiredto shareresponsibilities
through real delegati on. Thiswill invol ve the pass ng on to the management
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team and other ranks key tasks that many heads are reluctant to let go. A
management approach with these characteri gics would ensure ownership
of decision-making and enhance | evel sof staff motivation.’ (pp. 114-115)

Thisisquiteatdl order, especidly given thestudiesinto |eadership in general
and principalship in paticular. Various studies have amed to explore, among
other things, the training needs of school administrators, their perceptions of
autonomy and their leadership styles. These studies, to someextent, dl highlight
a definite departure from ther traditiond role, which portrayed them merdy as
administrators and a channel for directives by central education authorities.
Recent findings show that principas are high on both theinitiating structure and
consideration dimensions of |eadership (Behling & Schreisham, 1976), and even
more so on the latter. In a study involving secondary school principals, the
respondents scored highest on ‘encouraging staff to be more innovative’ and
‘being clear dout teacher direction’ in the initiating structure dimension and
‘taking personal interest in ther steff’, ‘positivdy responding to laments' and
‘embd lishing the school environment’ in the consideration dimension. It may be
noticed that thesearetheitemsin which thepersond relations of theprincipd with
thestaff could beviewed as determining in enhancing curricul ar effectivenessand
in providing environmental or school culture development (Quintano, 1999).
These findings are similar to those of another study involving principals and
deputy principas in the primary and secondary sector (Abdilla& Spiteri, 1999).

Inthe Abdilla& Spiteri (1999) study, the mgority of school administrators
want to take a more professiond |eader ship role, with themajority of respondents
wanting to support the teachers' professional development, to help teachers
develop the curriculum, and to involve them in whole school development
planning. A study on primary school princpasconducted intheealy 1990s (i.e.,
prior to the introduction of current initiatives) explored, anong other things, the
training needs principals felt they ought to receve (see Bezzina, 1995). The
following were the man ones highlighted: (i) staff appraisal and professiond
development; (ii) personal professional development; (iii) evaluation;
(iv) relaionships; and (v) leadership. In another study, secondary school
principds identified the following areas which they felt need to be addressed:
(i) staff devel opment of teachers, induding induction, motiveting, supporting and
evaluating; (ii) professional team building; (iii) enhancing an efficient
communi cations system with all stakeholders; and (iv) monitoring and
supervision of the qudity of teaching and learning (Quintano, 1999, p. 56). It is
noteworthy that the list ishighest on theleader ship and human re ations category
of tasks as identified by Goodwin (1968) and Morgan, Hal & Mackey (1983).
Thisisexactly thecontrary to what has been found in England (Evans, 1986), but
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coincides with the staff devdopment issues which New Zealand principds of
secondary school sidentified as being their weak areas (Wadsworth, 1988). These
results show that while principds are slowly becoming more task-centred, due to
the fact that schools are being given more responsibilities and are being hdd
accountable for what happens a the school site, they are dso having to spend
more time working with and through people.

The proposed networking system aims to strengthen these aspects. Hopkins
(2005; cited in MEYE, 2005) describes networks as:

‘Purposeful social entities characterised by a commitment to quality,
rigour, and a focus on standards and student learning. They are also an
effective means of supportinginnovation in times of change. In education,
networkspromate the di sseminati on and development of teachers, support
capacity building in schools, mediate between centralised and
decentralised structures, and assistin the process of re-structuringandre-
culturing educationa organi sations and systems.” (p. 37)

Networks am to bring peopl e together, dlowing membersin the same school,
between schools, across boundaries, to come together. Within this context the
chdlenge is tha of creating an ‘intentiona learning community’ (Lieberman,
1996) in which educators discuss their work and tackle i ssuesin an atmosphere of
trust and support.

This implies that the way we view leadership, power and governance is
chdlenged. The hierarchicd system we have been used to in the Mdteseislands
has hel ped devd op various culturd tensionsthat cannot be ignored or eliminated
through centralist policy initiatives alone (Bezzina, 2005). The process of
networking has to be explored as a means to address such tensions which have
determined the way we view things, our thoughts and practices.

Within such a context the importance and relevance of the prof essional
devel opment of school |eaders takes on added significance. These deve opments
and their implications on | eader ship devel opment spear headed this moveto work
with a neghbouring country.

Before exploring thisinitiative, wewill now moveinto areview of the Italian
context.

The Italian context
The Itdian and the Mdtese experiences are in many ways similar. Starting

from a hierarchical, centrdised and highly bureaucratic system, both countries
have experienced amovetoward decentralisation, resultingin thetransfer of more
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responsibility and authority to school s, which have thus becomethe mgor unit of
change in the education system.

In the specific case of Italy, school management is the most wide-ranging
profession comprising management qualifications in the country’s public
administration sector. In 2006, it has been cal cul ated that the profession includes
10,517 principalswho, on average, are over 62 years of age This high average
age has lead to inherent problems of generationd turnover. Their management
training has become a critical issue because of the elevated number of people
involved and, above all, because of the cultural background of principals, whose
skillsare rooted mainly in the teaching prof ession (Paletta & Vidoni, 2006). Ten
years after the introduction of management in schools, the acquisition of
managerial skillsisstilllooked uponwith suspicion (Romani & Serpieri, 2004),
not only due to history and ideol ogy, but al so due to the uncertainty surrounding
autonomous schools.

From alegd and organisationa perspective, schools areformally autonomous,
but if aschool does not ably manage its chief resources — human, financid and
materid — its autonomy becomes a blunt weapon, and is in fact often used by
principds as ajustification for alack of interest in investing in managerid skills
devel opment (Pdetta, 2004).

Principals need in-depth knowledge of the cultural organisation of their
school, and hence, need to have been a pat of the teaching profession for a
sufficient period of time. However, seniority and being a good teecher do not
suffice for someone wishing to become aprincipa. Principas who bring about
change within a school and have aclear visionfor development need to capably
combine three diverse types of skills: professiond, leadership and managerid
(Pdetta, 2005).

The following sections focus on the legd and historicd deve opments tha
have led to the current legd structure and to the training methods used for
principds in the acquisition of general management skills, with particular focus
on strategic management.

Thelegal s&t-up

Traditionally, the rationale behind the state’s massive involvement in
education has been the nead ‘... to remove dl economic and socid obstacles
which, by limiting the freedom and equality of citizens, prevent the full
devd opment of the individud and the participation of dl workersin thepoliticd,
economic, and socid organisation of thecountry’ (Article3[ 2], Constitution of the
Italian Republic?). The Constitution states further that ‘ The Republic lays down
generd rulesfor education and establishes State school sfor dl kinds and grades’
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(Artide 33[2]). Thelegislator interpreted thedispositionin astrictly bureaucratic
fashion, so that theMinistry of Education defines a the nationd levd the rulesfor
most of the aspects of school life, such as on recruitment, career deve opment,
salaries, definition of the school curriculum, school accountability, financial
management, administrative procedures, strategic planning and school
development. In this situation, the role of the principal is residual to the
competences exclusive to the minister, having to make sure that the school
operators goply correctly the laws and the strict administrative procedures.

As adirect provider of educetion, the state has obtained basic results such as
universd literacy. However, thestrict focus of the state on bureaucr ati c procedures
is responsible for the system’s inherent wesknesses. In fact, in the past 50 years,
industridisaion, populaion growth, and the subsequent diversification of the
individud’sneads have led to a situation wherea uniquenationd provider cannot
give an effective answer to such needs. Such an outcome was not confined to
education; rather, it was general and — most of adl —was common to most of
Europe Theresult led to are-evaluation of thewd fare state paradigm that shaped
the constitutions of most European nations, and required an dternative gpproach
totherole of the statein providing public services. Thesubsidiarity principlewas
thesolution. Theprinciple—embedded in Artide A(2) of the Treaty on European
Union, signed in Maastricht, 7 February 1992 — presents a discretiond role of the
individua as a decision-maker. It intends to ensure that decisions are taken as
closdy aspossibleto thecitizen and that constant checks are made asto whether
action a community leve is justified in the light of the possibilities avalable &t
nationd, regiond or locd leve 8.

The Bassanini reform (Law 59/1997), which tried to work the subsidiarity
principle into Italian legislation, asserts the need to simplify the public
administration by giving specific functions and duties to the regions and the
provinces. The reform consists of a number of laws regarding the provision of al
public services. With regard to school education, Law 59/1997 was the first step
toward a system tha provides the individud school with alegd persondity and
gives the school manager actud influence in tracing the route the school is to
follow to achieve excdlence and equity. Specificdly, Artide 21(1) of thislawv
indicates that ‘the functions of the centrd and the peripheral administration of
public education [...], granted the uniform national fruition of the right to
education and the d ements common to the entire public school system that the
state defineswith regard to management and planning, areprogressively given out
to the educational institutions, giving them juridica personality’%. The Artide
foresees a new set-up in which the school staff, rather than being a simple
executive, has the possibility — and the responsibility — of intervening directly in
the management and planning of the school and of the ‘educationd offer’.
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Artide1(2) of theLegislaive Decree59/1998 specifiestheprimary roleof the
school manager as someone who ... organises the activity of the school on the
basis of formative efficiency and effectiveness criteria, and istheref erence for the
relaionshipswith the labour unions’®. Theconstitutiond reform of 2001 secured
these concepts in the amendments to Article 117, which indicates that the
individua school — and not, as it was before, the centrd government — isthe unit
of reference of the Italian school system. Sentence 13/2004 of the Italian
Congtitutiona Court further specifies this vision, and affirms tha ‘in rdation to
school planning and administretive management of the service, the state only
decides on the fundamentd principles’®. The Moratti reform (Law 53/2003)
foresees a system in which the government sets the rules, controls the qudity of
the services offered, and funds thedemand for services. Providers are accountable
for the actud qudity of the services they provide, and individud citizens can
choose among different options and are responsible for their decisions.

These legal principles produce a system in which school |eaders have
increasing freedom of action, and therefore need to devedop ther professiond
skills in order to obtain better results than leaders who strictly follow stretegies
planned at nationd levd.

Thenew structurd set-up of the Itdian school system designed by the Moratti
reform is undoubtedly ambitious. However, in these first three years of
implementation, the reform has not brought about the aimed-for changes,
especidly because the devolution of responsibility to individua schools has not
been followed up by adequate training of the school managers in terms of their
new roles and assigned responsibilities. The following two sections show how
Italian school managers are, de facto, being overtly prudent in relation to
innovative practices in ther institutions.

Srategic management in Italian schools

An action research project, which was carried out in the Itdian region of
Emilia Romagnain collaboration with the Regiond Education Office, sought to
determine the training requirements of schools for strategic management.
Following aninitid sdection process, theproject concentrated on eleven schools
(differing in type) to develop carefully a strategic management training modd.

The study aimed toidentify whether the Piano ddI’ Offerta Formativa (POF)
(i.e, the Traning Offer Plan), was helping schools to strategicdly plan the way
forward for themselves. According to Italian law, the plan was to save as a
guiddine for the school and its members. Each plan would identify the area to
be tackled, the ams and outcomes, the implementation process, the resources
needed, the time frame, and the eval uation/review processes.
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Thestudy hd ped to highlight that, inits present format, the POF was described
asalist of services off ered. It describes the cour ses offered, thetimetableand other
aspects rd aed to the organi sation of the school services. It often dsoinduded the
objectivesit amed to reach. When the objectives wereincluded, they were merely
presented as alist covering all the possible areas of intervention. In some cases,
they were simply copied from the POF of the preceding year.

Theobjectives of the POF, when present, did not focus on thecriticd areas of
school development. Schools were merely focusing on the administraive and
logisticd aspects of school life rather than on the substantive matters behind
school improvement. In fact, there was limited attention to strategic planning and
the implementation and review of the identified objectives.

Evidence from the Svadis Project”

Another study, the Sivadis Project, which was carried out by the Istituto
Nazionde per laVdutazione dd Sistemadi Istruzione (2005) (i.e, the Naiond
Institute for the Evaluation of the Education System), provided additional
empiricd information on the development of strategic management. The study
focussed on 176 ‘sdf-evauation files’ in which school principas outlined an
assessment guide comprising context, objectives, actions and indicators. Despite
the evauation showing that there was a general improvement compared with the
review conducted in thefirst year, there are still anumber of criticd points that
need to be addressed. The following are the three man ones:

1. Theobjectives are defined in avague manner. As aresult, it was difficult to
gopreciate the responses given and how these objectives were related to the
strategic plan.

2. The schools were still focusing on administrative matters rather than on
matersrelaed to quality educaion (e.g., curriculum design, deve opment and
implementation, teaching and learning, and evaluation).

3. Theprincipds work was still not digned with the school objectives.

Inbrief, theaction research project carried out in the sd ected school s of Emilia
Romagna and the evaluation of the Sivadis Project gave rise to cogent empirical
evidence. Generally spesking, theweakness of school management in Ity seems
to liein the missing dignment between strategy, organisation and perf ormance.
The POF consists of along list of projects. However, it cannot be considered as
the framework holding the initiatives together. For external parties and collegid
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bodies within a schoal (i.e, the school board and the teachers’ association), it
is at times impossible to comprehend the strategy behind the decisions taken.
Thisdoes not help to createa cooperative organisation of social actors. Without
strong leadership, aschool can be sidetracked by individual initiatives, resulting
in a loss of resources and human energy. Performance evaluation ought to
jumpstart the strategic management of a school, but the lack of clearly defined
objectives and of improved services hinders the creation of an organisational
learning process.

Criticd questions still need to berai sed and answered. Theseindude: How can
principals alter the current situation and launch an effective process of
organisational change? |Is change possible without an adequate model of
incentives and without the support of stakeholders?

Facing up to the challenge —a joint effort

The authors are of the opinion that a concerted effort to institutionaise the
professiond deve opment of principas would serve to provide the gppropriae
skillsand competences necessary for them to take the school s forward. One way
of digning thechanges being mandated by law in both Mdtaand Itdy so that they
can have maximum effect on schools and the qudity of education provided is
through training programmesf or school |eeders and aspiring leeders. Theauthors
are of the opinion that educationd leaders in general and principds in particular
can benefit through a specidised programme that can hep them address ther
needs. For thisreason, theauthors have cometogether to discussthe possibilities
that exist or may develop as we tackle these i ssues.

Thevarious studies surveyed have highlighted the needs of school principds.
Leaders need to acquire traditional management skills in resource allocation,
finance, cost control, planning and other aress, and they should be proficient in
methodological tools, which may help them improve their effectiveness.
M oreover, wed so expect them to demonstratethequalitiesthat defineleadership,
integrity and character — areas such as vision, passion, sensitivity, insight,
understanding, commitment, charisma, courage, humility and inteligence We
aso expect them to be friends, mentors and/or guardians. Yet, what stands out is
that we need leaders who are, as Duignan (1998) puts it, ‘full-blooded creatures
who are politicdly and spiritudly aware, credible, earthly and practicd’ (pp. 21-
22). Although people may be trained to become effective leaders, most leaders,
unfortunately, find themsdves in leadership positions without being adequatey
trained or prepared. Leadership also requires a practical component which
leadership courses often tend to neglect. A lot of work can and needs to be done
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at this leve. In many countries training is not arequirement for appointment as
a principal. However, various initiatives have been identified providing
programmes for aspiring principals. While some systems operate mandatory
courses, others are available but not compulsory (seeTable 1). At the sametime,
various post-graduate courses are run mainly by universities (see Bezzina, 2001,
Tomlinson, 2001).

While the programmes reviewed have their own partticular slant and bias,
one can identify similar trends and initiatives. The main aim behind the
programmes is that of improving the quality of school leadership and
management. They are rooted in school improvement, are based on national
standards, take account of a candidate’s previous achievements and experiences,
and are rigorous in nature.

The programme-designs reviewed tend to focus on:

« amove away from purdy academic programmes to more professiona ones;

e agreaer focus on rdevance and applicability;

e agreaer involvement of participants;

e exposure to avariety of learning opportunities (e.g., case studies, individud/
pair/group work);

« ahands-on gpproach, reflection and action;

e mentoring and coaching.

Most initiatives pertainto the Anglo-Saxonworld, but — onthe basisof the
recent reforms that have led to the legal frameworks outlined in previous
paragraphs—Malta and I taly are also f ocusing more and more on the issues of
autonomy and leadership. Moreover, both countries share the same
Mediterranean culture and institutional evolution characterised by the
tendency to decentralise more responsibilities to the school site and, as a
result, to make schools more accountable for decision-making and the results
achieved.

Bringing theseactivitiestogether so as to favour staff and student mohility, as
well as the sharing of technological expertise, isthe chdlenge for the future and
for the practicd settlement of a real culture of leadership. The programmes am
to chdlenge course partici pants to address theory and praxis within the contexts
they work in, thus dlowing us to review how such professiond development
courses can influence, and be influenced, by nationad mandates such astheone on
networks in Mdta and decentralised practices in Itay.

82



TABLE 1: Schod |eadershipand management progr ammes

Provision for Aspiring Principals

International Centre

Mandatory

Optional

Augtralia (Victoria)

Australia (NSW)

V]
V]

Canada (Ontario)

Cyprus

III Short Course

m Master’s course

Greece

V]

Hong Kong

III Course (30 hours)

m Master’s course

New Zealand

V]

lsreel

[

Italy

Sngapore

Spain

M-

Sweden

Turkey

USA (Chicago)

Master’s course

USA (North Carolina)

USA (Ohio)

USA (Pittsburgh)

Malta

HEERE |E

Master’s course

England & Wales

Scotland

HEIEEHEEEE

The country either has one programme which is mandatory or else optional or both



Notes

1. The Education Division represents the administrative arm of the Maltese government in
educational matters concerning curriculum devel opment, examinations, planning and
infrastructural development, operations, further studies and adult education, and student services
and international relaions.

2. The Constitution can be viewed at http://www.stranierinitalia.it/l eggi/costituing.html

3. Soecificdly, the Atticle reads: * This Treaty marks anew stage in the process of creding an ever
closer union among the peoples of Europe, in which decisions aretaken s closely as possible to
the citizen’ (for full text of Treay see http://www.eurotredies.com/ymaastrichteu.pdf).

4. Law59/1997 canbeviewedat http://www.parlamento.it/parlam/leggi/97059l.htm (textinltalian).

5. Legidative Dearee59/1998 can be viewed at http://www.cgilscuola.it/leggi/DM59-98.htm (text
in ltalian).

6. Sentence) 13/2004 of the Itdian Constitutional Court can be viewed & http://www.istruzioneer.it/
allegato.asp?l D=159527 (text in I talian).

7. The Svadis Project (3.VA.DI.S— Sstema di Valutazione dei Dirigenti Scolastici) isasystem for
evaluating headteachers.
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