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Abstract — Bilingualism, and more recently plurilingualism, is attracting
considerable attention due to the increasing influx of people with different
ethnolinguistic background to Western societies aswdl asthe fact that we live in
a globalised world. This study presents the results of a large-scale survey
administered to 1,727 students enrolled in Greek school sin theislands of Rhodes
and Symi during the scholastic year 2002-2003. Using an adapted version of
Baker’s questionnaire (see Baker, 2001), the study attempted to investigate
students’ attitudes toward bilingualism. The results indicate a general positive
attitude toward bilingualism. Most of the students were aware of the fact that
knowing mor e than one language would be useful intheir adult life, particularly
in view of the professional and economic rewards that this brings in an
increasingly globalised world. It was however found that the subjects of the study
were not so positively disposed toward bilingualism as a societal phenomenon.
The study findings are discussed in relation to language education policy in
Greece.

Introduction

n n view of the increasing influx of people with different ethnolinguistic
background to European societies and the phenomenon of world globalisation,
bilingualism and more recently plurilingualism are attracting considerable
atention. It isestimated that about one-third of the European popul ation under the
age of 35 has an immigrant background (Gogolin, 2002). Greece is not an
exception. Indeed, dthough traditionally assumed to be monolingual, Greece is
registering today a steady increase in linguistic and culturd diversity. This
diversity isevident in public school swhere the number of school-aged children
having a linguistic and cultural background other than Greek continuesto grow.
According to Gotovos & Markou (2004), during the 2002-2003 scholastic year,
the number of children belonging to a different ethnolinguistic background was
estimated at 98,241 pupils, representing 6.7% of the totd school population.
This diversity is also evident in Rhodes (see Filippardou, 1997; Vratsdis &
Skourtou, 2000).
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Moreover, an increasing number of children are learning one or more foreign
languages. Greeks are awareof thefact tha asther language isnot widdy spoken
outside their country, they are obliged to learn foreign languages if they want to
be competitivein aglobdised world. The same applies to other smal countries
like, for example, Sweden (see Cabau-Lampa, 1999). It could therefore be
expected that they hold a need-driven atitude toward foreign languages. This
expectation needsto beverified through empiricd data Theisland of Rhodes, and
to alesser extent Symi, seemed to be interesting research locations dueto their
growing linguistic diversity. This study was designed to make up for the existing
lack of research regarding students attitudes toward bilingualism and
plurilingudism.

Defining bilingualism and plurilingualism

More than half of the earth’s population is bilingua and many people are
multilingud . Although bilingudism, and even multilinguaism, istherulein most
societies, in Western thinking itis approached with suspicion sinceit goes contrary
to theideal society that demands linguistic unity based on the tradition of ‘one
nation and one language ideology’ (Thomas & Wareing, 1999; K ostoul as-
Makrakis, 2001; Luchtenberg, 2002). Linguigic diversity, however, isbecoming
more accepted. Giventhat, inthelast two decades, bilingudism has dso become
associated with cognitive, social and psychological advantages both at an
individud and a asocietd leve, schoolsshould theref ore play an important role
toward its devd opment (Garcia, 1997; Miramontes, Nadeau & Commins, 1997,
Cummins 2003). Recently, the Coundil of Europe' has extended the notion of
bilinguadism by promoting the learning of severd languages for dl individuds
in the course of their lives with the aim to encourage Europeans to become
plurilingud and interculturd citizens (Beacco & Byram, 2003). In this sense,
plurilingualism implies much more than just acquiring languages, as it is
concerned with interculturd interaction and communication, the promotion of
mutud understanding and the development of individud responsibility (Bescco
& Byram, 2003).

On the other hand, bilingualism and multilingualism are often used
interchangeably, referring to Stuationswhere speskers of different languages are
in contact, without taking into account the interculturd aspect of being bilingua
or multilingud . In some cases, multilinguaism isassumed to includebilingudism
(Clyne, 1997), whereas, in other cases, bilinguadismis considered as a broader
term which indudes multilinguadism (Baker, 2001). However, in the context of
the Council of Europe, the term plurilingudism is used when referring to an
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individud’s ability to use severd languages, whereas multilingudismor linguistic
diversity is used for describing the co-existence of many languages in a society
(Beacco & Byram, 2003).

For the purpose of this study, bilingudism is used as a generic term which
includes multilinguaism and which applies to dl contexts, including Europe. In
addition, the present study does not take into account the intercultural aspect of
being bilingual or plurilingual. In general, definitions of bilingualism vary
considerably with respect to competence and function ranging from naive-like
control of two or more languages to lesser ability in one of the languages (see
Kostoulas-Makrakis, 1995). But dthough there are throughout the world many
different forms of bilinguaism, amain distinction is drawn between bilingudism
asanindividua phenomenon and asasocietd one. Individud bilingudism refers
to aperson’s capacity to usetwo or morelanguages, whereas societd bilinguaism
ref ersto asociety in which two or more languages or varieties co-exist. According
to Apdtauer (1993, p. 273), bilingudism can be the outcome of paticular life
circumstances (e.g., a bi-/multilingual environment) or of an individual’s
decisions and efforts. In the first case, we speak of ‘socially conditioned
bilingudism whereas in the later of ‘individud bilinguaism’.

Another distinction is often made between the natura bilingudism of ethnic
minorities and migrants, and learned bilingualism through formda language
learning at school, or, asit has been termed, between *folk’ bilingudismand ‘elite
bilingudism (Mills, 2001). In thefirst case, peoplebecome bilingud involuntarily
inorder to work and integrate in the educationd and socid structure of asociety,
whereas the second case refers to educated middle class people who choose to
become bilinguds. As Luchtenberg (2002) has pointed out, ‘thelatter isgenerdly
much morehighly valued than thef ormer, though in reality thetwo often overl g’
(p. 50). There is an ambivalent attitude toward bilingual speakers and ther
languages are valued hierarchically (Thomas & Wareing, 1999). When, for
example, achild isbilingud in the language of the dominant society and another
prestigious language such as English, French or German, bilingudism is then
considered an asset. However, in caseswhen thechild isbilingud in the dominant
language and a migrant language, bilingualism is then either ignored or
undervalued (see Thomas & Wareing, 1999; Skourtou & Kourtis-Kazoullis,
2000). In other words, ‘bilingualism is not envisaged the same way when it
concerns migrant languages as opposed to foreign languages' (Hélot, 2003,
p. 271). Itisthus obvioustha ithasto do with the stetus of thelanguagesinvol ved
and their value in the ‘ linguistic market’ (Bourdieu, 1991). Generdly spesking,
different status or vaue is ascribed to paticular languages/language varidies,
which in many cases reflects the status accorded to the speakers of these
languages.
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Inthis study, the notion of bilingudism isunderstood as the cgpacity of using
two or more languages, which are: (i) thefirst language(s) of the child in case of
children whoseoneor both parents are foreignersliving in Greece; and (ii) Greek,
thelanguage learned at school. We should mention here that the Greek education
system and curriculum focus only on monolingua and monocultura children,
even if there are some bilingud schools which cater primarily for the needs of
repatriated children.

Foreign languageteaching and learning

Inthe new Europetha expanded to 25 member statesin2004 and which aspires
to politicd and economicintegration, the need to know foreign languagesis gaining
importanceas aprerequisiteto participateinthe European market withou frontiers.
Besides that, knowing foreign languages is considered an asset thet facilitates free
movement and the discovery of different cultures and mentdities. In this vein, the
European Commissior? pressures dl member states to promote the learning of at
lesst two foreign languages in addition to their mother tongue (see Mackiewicz,
2002). As dealy stated in the White Paper Towards the Learning Society, the
European Union (EU) views pluilinguaism as a necessity for professiond and
economic mobility (Krumm, 2004). On itspart, the Council of Europehas for many
years addressed language issues with the am of promoting plurilingudism as a
means of securing peace and stabilising the devel opment of democracy.

Whilethe traditiond ideahas been that foreign languages should be taught so
that well-educated people could read dassical literature in the origind text, the
main concern nowadays is to communicae, to learn about another culture, to
travel and to be an attractivejob candidate in our globdised world (M cDonough,
2001). In the European context, competence in language(s) is considered a
characteristic of democratic and activecitizenship, both asa prerequisiteto it and
for its implementation (Breidbach, 2003). Today’s societal demands have
consequently shifted the direction of the focus of foreign language education. In
this sense, the ams of the teaching of languages are now convergent with those
of education for democratic citizenship: both are concerned with intercultural
interaction and communication, the promotion of mutua understanding and the
devel opment of individua responsibility (Beacco & Byram, 2003). Language can
thus beseen not only as a marker of nationd or ethnicidentity, but also assaform
of economic and social capitd. Notwithstanding this foreign language teaching
as a school subject has been developed within a monolingual education
framework, which impliesthat foreign languages do not have as much importance
as other school subjects (Stern, 1992).
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In Greece, foreign languages are among the least popul ar subjects at school.
However, there is an increased interest in foreign language leaning outside
schools. This is evident from the large number of private foregn language
centres in Greece which are attended by the great mgority of school children.
There are in fact more than 8,000 foreign language schoolsin the private sector
spread all over the country. The majority of their students learn English,
followed by those who learn German, French, Italian and Spanish. In a survey
concerning citizens' views on lifelong learning among the residents of all 25 EU
member states together with Iceland and Norway, it wasfound that &t least haf
of the respondents from Greece were ready to consider contributing some
money from their own pockets in order to learn a new language and obtain a
certificate (European Centre for the Development of Vocational Training
[CEDEPOF], 2003). Moreover, due to the ongoing developmentsin the EU and
the opening of the labour market, the officid Greek education policy concerning
foreign language teaching has changed in recent years. More specifically, while
English has become at primary level the compulsory foreign language from
Grade 3 onwards, English, French and German are now being taught in
secondary schools. Meanwhile, the Ministry of Education is planning to
introduce a second foreign language (either French or German) from Grade 5in
primary schools. Apart from English being the compul sory foreign language in
tertiary education, there are al so a thislevel avariety of foreign languages (such
as French, German, Italian, Spanish, Turkish, Arabic, etc.) according to the
curriculum of each institution.

Attitudestoward bilingualism

Given tha language dtitudes affect the development of bilingudism, it is of
utmost importance that these attitudes are taken into consideration when
discussing bilinguaism (Baker, 1992). In some cases, language atitudes seem to
be limited to attitudes toward the language itself. However, the definition of
language attitudes is most often broader, including all kinds of behaviour
concerning the language in question (e.g., atitudestoward bilinguadism) (Fasold,
1984). According to Baker (1992), attitudes toward bilingudism differ and are
conceptudly distinct from attitudes toward a specific language, in the sense that
attitudes toward bilingualism are about two languages in contact. Language
learning, and eventudly bilingudism, is afected by attitudes toward specific
languages. We should keep in mind that language attitudes reflect the psycho-
social attitudes about the language, thus conveying the social, cultural and
sentimentad va ues of the spegkers (see Kostoulas-Makrakis, 2001).
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Language dtitudes may have an indrumentd /extrinsic andfor an integrative/
intrindc orientation (Gardner & Lambaert, 1972). Instrumentdly motivated persons
learn aforeign language mainly for its utilitarian vaue This may be, for example,
to qudify for a better job, to achieve persond success, to improveone’s status, and
soon. Anintegrativeatitude, on theother hand, is defined astheperson’sdesireto
be an accepted member of thetarget 1anguage community, to comein contact with
and to share the culture of that group. However, in the 1990s, researchers began to
reviseand extend this dichotomy becausethey found it too static and restricted (see
Ho, 1998). Theworld itsdf has moreover changed greatly since Gar dner & Lambert
introduced this dichotomy in language learning (Lamb, 2004). These two
orientaions in language dtitudes are not necessarily opposites: indeed, they can
co-exist in an individual at the same time (Baker, 1992) and can also be
indiginguishable (Lamb, 2004). Green (1999) in fact views motivaiond drivesas
dynamic and developmentd, in a state of constant flux rather than as static binary
opposites. According to Dornyel (1990), another problem with the ingrumenta/
integrativedichotomy isthet itis not directly applicableto foreign languagelearning
sincethis kindof learning does not involve any interaction with thetarget language
community. Research indicates theimportance of thehome background and socio-
culturd milieu on attitudes toward language learning and bilingudism (Gardner,
1985; Kogoulas-M&krakis, 1995; Gardner, Masgoret & Tremblay, 1999).

This paper atempts to investigae students' atitudes toward bilingudism in
theGreek islands of Rhodesand Symi. More specificaly, the paper examinesthe
possible attitudinal differences between monolinguals and bilinguals. In this
context, the following hypotheses were f ormul ated:

(i) Ingeneral, dl subjects are expected to hold more positive atitudes toward
bilinguaism than monolingudism.

(i) Monolingual subjects are expected to hold less positive atitudes toward
bilingudism than bilingud subjects.

Methodology

Subjects

Thesampleconsisted of 1,727 students from the Greek islands of Rhodes and
Symi, 40% of whom atended primary schools, 36% lower secondary schools
and 24% upper secondary schools. We chose to conduct our research in these
two geographical areasin view of their high number of foregn residents, both as
aresult of mixed marriages and incoming foreign labour.
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The demographics of the students in terms of their ethnolinguistic
background varied widely. While 10% of the subjects’ fathers and 16% of the
motherswere identified as having another country of origin, 14% of the fathers
and 18% of the mothers were identified as having another | anguage background.
The great majority of the studentswith non-Greek background were Albanians,
Germans, Scandinavians, British and from Balkan countries. Most of the
subjects’ fathers belonged to middle dass(49%), followed by lower class (37%)
and upper class (14%). A similar trend was observed for the subjects’ mothers,
the difference being that 41% of these women were housewives. With respect
to the gender composition of the sample, 51% of the subjects were boys and
49% were girls.

Instrumentation

The survey questionnare contained 25 items divided into two parts. The 14
questions of thefirst part were designed to dicit demogrgphic information (e.g.,
parents’ origin and profession, students' gender, school level, area of residence,
birthplace, mother tongue and the language spoken a home). The second part of
the questionnaire, which contained 11 questions, sought to uncover students
perceptions and attitudes toward bilinguaism. The questions concerning language
atitudes were adapted from Baker (2001). More specifically, these were probes
for positive (6 items) and negative bilingudism (5 items) which tried mainly to
measure the students’ instrumenta orientation toward bilingudism. The purpose
of these questions wasto determineif bilingud s and monolingud s havediff erent
orientationstoward bilinguadism, both a individud and societal leves. Attitudina
responses were measured on a scae of four alternatives (1 — strongly agree;
2 — agree, 3 — disagree; and 4 — strongly disagree) which were reversed for
consistency intheandysis. The questionnai re was administered to studentsinside
classrooms by their teachers. A brief letter explaining the importance and the
purpose of the study was distributed dong with the questionnaire.

Analysis

Using the non-parametric Mann-Whitney test, the independent variable
‘mother tongue’ was examined separatdy with each of the items tha measure
positive and negdtive bilingudiam. The objective was to search for significant
differences between monolinguals and bilinguals. According to the notion of
bilingudism as defined in the present study, subjects who might have learned
other languages at school or at private institutions were not classified as
‘bilinguas’. Thus, the two groups of subjects in the study were: monolinguds
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(who have Greek astheir mother tongue) and bilingud s (who spesk Greek besides
their mother tongued).

Classification of the other independent factors (such as, parents’ origin and
subjects’ birthplace) was established onthebasisof ‘ Greeks' (i.e.,, monolinguds)
and ‘non-Greeks' (i.e, bilinguds). Again using the Mann-Whitney test, these
other independent variables were dso examined separatdy with each of the 11
items that measure atitudes toward bilinguaism in order to identify possible
significant differences.

Reaults

In general, as Table 1 indicates, the subj ects of this study, both mondingua sand
bilinguds, expressed positive attitudes toward bilinguaism. The most strongly
agreed with stalements denoting positivebilingudismwere (i) ‘It isimportant to
beableto speak more than one language with 80% of themonolingud s and 83%
of the bilinguals indicating strong agreement; (ii) ‘Speaking both Greek and
another language helpsto get ajob’ with 81% of themonolinguasand 77% of the
bilingud sindicating strong agreement; and (iii) ‘Being ableto writeboth in Greek
and another language isimportant’ with 70% of the monolingua s and 72% of the
bilinguals indicating strong agreement. In line with this, according to a
Eurobarometer# survey (see European Commission, 2006), while 75% of Greek
respondents beieve tha knowing other languages besides ther mother tongueis
or could bevery useful, 74% of them support the idea that everyone should speak
two languages in addition to their mother tongue.

While no statistically significant differences were noted between
monolinguals and bilinguals in any of the statements denoting positive
bilingudism, it was found that these two groups differ significantly in dl of the
statements denoting negative bilingudism. The strongest difference between the
two groups occurred inthe statement ‘ | would like Greek to be theonly language
spokeninthe area’ where, as expected, bilingud s expressed higher disagreement
(z=-7.8, p<.001). Bilinguds again expressed significantly higher disagreement
with the statements ‘Speaking two or more languages is difficult’ (z=-4.1,
p <.001) and ‘Children get confused when learning more than one language’
(z=-3.2,p <.001). Thesametrend was noted f rom theremai ning two statements
denoting negative bilinguaism, namdy, ‘To spesk Greek in Greece is dl that is
needed’ (z= -2.6,p < .01) and ‘ Peopleonly need to know one language’ (z = -2.9,
p <.01). These findings may reflect the monolingud socio-cultural context of
Greece which presents limited opportunities for interaction in other languages
unlessindividua s make a conscious eff ort to seek opportunitiesfor using another

24



e

TABLE 1: Attitudes of monoli nguals (M) and bili nguals (B) toward bili ngualism

Attitudes Srongly : Srongly

toward Disagree Disagree Agree Agree B
Bilingual ism M B M B M B M B
|

| 0 1 4 4 16 12 80 83 |-0.95
|

|

I 2 1 40 48 28 28 30 23 | -2.6**
| |

|

|

— 2 2 20| 21| 3| 3| 4 | 42 |11
]

|

|

[r— 1 2 41 52 37 30 21 16 -3.2%%*
]

]

L — 1 1 43 58 33 26 22 15 | -4.0%**
]

]

|

s | O 1 4| 5| 15| 17| 8 | 77 |-13
]

|

|

e | 1 2 5 4 | 24| 2| 70| 72 |-08
]

|

|

— 0 2 12 19 29 27 59 52 |-10
|

| ]

|

|

T — 1 2 26 27 32 25 41 46 -0.5
|

|

s | 1 2 81 | 87 | 13 7 5 | 4 |29
|

|

I 0 1 34 61 28 19 38 19 | -7.8¥**
|

*p<.05** p<.0l, *** p<.001
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language (see Green, 1999). According to a Eurobarometer survey (see European
Commission, 2006), 89% of Greeks do not useaforeign languageon adaily basis.
And negative perceptions of bilingudism come from amonolingud perspective
of wha it is to function in two or more languages (Cumming 2003).

Although the subjects of the study generally showed positiveattitudestoward
bilingudism, it should benoted that most of them were not so positivey disposed
toward bilingudism in two out of the three statements concerning bilingudism at
asocigad levd. In particular, 66% (38% * strongly agree’ and 28% ‘agree’) of the
monolingud swould like*' Greek to betheonly language spokenin thearea’, while
the corresponding figurefor the bilingua sis only 38% (19% ‘strongly agree’ and
19% ‘agree’). Whereas practicdly hdf of thebilinguas (23% ‘strongly agree’ and
28% ‘ agre€’) believe that ‘To speak Greek in Greece is dl that is needed’, the
corresponding figure for themonolingua sis58% (30% * strongly agre€ and 28%
‘agreg). It ispertinent here to point out that themastery of the Greek language —
whichisconsidered asthemain factor of socid, cultura and economicintegration
—remains the main priority of the Greek education system. Not surprisingly, a
Eurobarometer survey (see European Commission, 2001) revealed that 90% of
Greeks agreed with the statement that ‘Enlargement of the EU to indude new
member countries means that we must protect our language more .

Teble 2 indicates that subjects whose parents had Greek background (father:
p <.05; mother: p <.001) and those who were born in Greece (p <.01) were
significantly more likely to agree with the statement ‘Speaking two or more
languages is difficult’. A similar trend was noted for the statement ‘I would like
Greek to be the only language spoken in the area’ (dl three a p <.001). It was
further found tha md e subjects agreed more than f emd e subjects with these two
statements (p < .05 and p <.001 respectively). Subjects whose mother’s origin
was Greek and those who were born in Greeceagain scored significantly higher
on the statement ‘Children get confused when | earning more than one language
(p < .01 and p < .05 respectively). On the other hand, subjects born outside
Greece were found to believe more strongly than those born in Greece that
‘People can earn more money if they speak other languages besides Greek’
(p <.05). In linewiththis, subjectsbornin Greecebelieved more strongly than
those born elsewhere that ‘People only need to know one language’ (p < .05).
Besides adhering more strongly than females to the underlying beliefs that
knowledge of languages trandl ates itself into financid gains (p < .01) and that
people just require one language (p < .05), mde subjects were again more
strongly of the opinion than females that ‘To speak Greek in Greeceis all that
isneeded’ (p < .01). Femalesubjects, on theother hand, were more inclined than
male subjects to accept the statement ‘ Speaking both Greek and another
language helpsto geta job’ (p <.05).
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TABLE 2: Attitudestoward bili ngualismby sudents gender and hir thplace, and parents origins

Attitudes i ' , ‘
toward S(t;d?t ®| zscore thhq S| zscore Moot_he_r S| zscore bsuigeln S| zscore
Bilingualism enaer rigin rigin irthplace

Male -0.3 Greek -0.6 | Gresk -16 | Greek | -1.70
Female Other Other Other

Male | -3.2** | Greek -0.5 | Greek -0.8 | Greek | -0.51
Female Other Other Other

Male -0.6 Greek -0.1 | Greek -0.8 | Greek | -1.32
Female Other Other Other

Male -0.8 Greek -1.8 | Greek | -2.8**| Gresk | -2.2*
Female Other Other Other

Male -2.1* Greek | -2.2* | Greek |-3.5***| Greek |[-2.8**
Female Other Other Other

Male -2.2* Greek -0.3 Greek -0.9 | Gresk -0.58
Female Other Other Other

Male -0.1 Greek -0.9 | Gresk -14 | Greek |-1.26
Female Other Other Other

Male | -2.6** | Greek -0.9 | Gresk -06 | Greek |-1.9*
Female Other Other Other

Male -098 | Greek | -05 Greek -05 | Greek | -0.27
Female Other Other Other

Male -2.3* | Gresk -0.7 | Gresek -1.7 | Gresk | -2.0*
Female Other Other Other

Male |-4.7%** | Greek |-5.2***| Greek |-7.1***| Greek S4.7x**
Female Other Other Other

*p<.05** p<.0l, *** p<.001
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In our opinion, these results can be explained by the fact that, despite the
increasing linguistic and cultural diversity, Greece has operated under
monolingua and monoculturd assumptionsfor alongtime While in most of the
statementsthe independent factors of parents’ origin and students’ birthplace did
not exert any statisticdly significant effect, the gender factor on the contrary
produced statisticdly significant differencesin six out of the 11 statements.

Discusson

The starting point of this paper has been that the on-going European
integration — which is characterised by the opening of the labour markets, the
elimination of frontiers and globalisation — will have an impact on people’s
attitudes toward foreign language learning and eventually bilingudism, both &t
individual and societd levels. Teking into account the increasing number of
studentsin Greek school swith non-Greek background and thefact that we livein
an incressingly globdised world, this study used an adgpted version of Baker’'s
(2001) language attitudes questionnaire in order to examine students' attitudes
toward bilingudism in the Gresk islands of Rhodes and Symi. After identifying
monolingud s and bilingud s as two distinct groups, thefollowing two hypotheses
were investigated:

(i) Ingeneral, dl subjects are expected to hold more positive attitudes toward
bilinguaism than monolingudism.

(i) Monolingua subjects are expected to hold less positive atitudes toward
bilingudism than bilingud subjects.

The results of this study show clearly that dl subjects, whether bilingud or
monolingual, hold positive attitudes toward bilingualism. Being bilingual is
generdly regarded as positiveor even advantageous. This constitutes an important
consideration relaed to foreign language education in Greece and the declared
am of theCouncil of Europeto promote plurilinguadism. Thegreat mgority of the
1,727 student participants in this study appear to have understood tha speaking
two or morelanguages givesyou an advantage —which they see more in terms of
job opportunities and economic rewards— over monolingud people. It seemsthat
they realise that, especidly intourist places such as the Greek islands of Rhodes
and Symi, ‘bilingudism can lead to practicd, career-rdaed advantages' (Shin,
2000, p. 97). Thehypothesisthat ‘In generd, dl subjects areexpected to hold more
positiveattitudes toward bilinguaism than monolingudism’ can consequently be
considered as verified.
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This finding is substantisted by data of a Eurobarometer survey (see European
Commi ssion, 2006) whi ch established that the great mgjority of Greeks (92%) think
that young peopleshould learn languagesin order to improvetheirjob opportunities.
In our study, we found that the maost preferred languages are English and German.
This seemsto reflect theinternationd status of thefirst and theincressing inflow of
German-speaking tourigsin the areawherewe conducted the study. Indications are
that the large number of German touristsvisiting Rhodes and Symi every year has
led to an awareness among the students that expertiseinGerman is akey for finding
ajob, a least in the tourist business. German is dso considered the language of
technology and trade (see Cabau-Lampa, 1999). A Eurcobarometer survey
concerning Europeans and their languages found that 30% of Greek respondents
assessed German as the second most useful language (see European Commission,
2006). This survey found that while50% of Greek parents beievethat their children
should learn German, 96% chose English. Asfar as Englishis concerned, it isnow
acknowl edged as a globa language, being the first, second or the forei gn language
of apopulaionestimated & 1.5 billion people (Crystd, 1997). It has been found that
thereisa strong desire anong Europeans, especidly withintheyoung generétions,
to learn English which has established it f as thefirst or the most widdy taught
foreign language in the EU (Labrie & Qudl, 1997). The same applies for English
in theAsian context where this language has been identified as an integrd part of
the globdisation processes (Lamb, 2004).

A survey about citizens' views on life ong learning among the residents of dl
EU member states as well as Iceland and Norway (see CEDEPOF, 2003) found
that Greek respondentsrated their knowl edge and skills of ugng foreign languages
around 15% above average. In Greece, the students' instrumental orientation
toward the learning of foreign languages is highly influenced by socio-culturd
factors. As already pointed out, Greek children instrumentaly seek foreign
languages which are viewed as economic assets in order to compensatefor thefact
that Greek is a‘smdl’ language tha is hardly spoken outside their country.

As expected, the study’s comparisons between monolinguds and bilingues
revealed tha monolinguas hold less positive atitudes toward bilingudism than
bilingud s. Thisemerged dearly from two out of the three statements deding with
bilingudism a societd leve: while 66% of the monolinguds agreed with the
statement ‘1 would like Greek to bethe only languege spoken in thearedl, 58% of the
mondingud s a so agread with the Satement ‘ To Pesk Grek in Greeceisdl thais
needed’. These results reflect how many people in Greece still bdieve that their
country islinguigically homogeneous. Present results d so corroborate other studies
which show that the mgority language is a strong means of binding together dl
members of a gate, while at the same ti me excluding those who do not speek it (see
Luchtenberg, 2002). M ost gppropriatd y, thereis today in Europe anongoing discourse

29



about thevd ueof linguisticand cultura diversity, how thisdiversity should be handled
and what should be the role of language education (see Gogolin, 2002, Beacco &
Byram, 2003). But Europeans still do not dways accept diversity dueto thefact that
mondingudism is considered as the normand bilinguaism asa‘problem’ associ ated
with the great influx of immigrants in their countries. In this snse, the incressed
linguigic and culturd diversity isviewed as divisve and ‘bilingua and mutilingua
individua s may appear unusud’ (Wardhaugh, 1994, p. 98). In Greece, as in many
other European countri es, we expect in fact dl members of anation to shereacommon
language besides learning foreign languages a school.

Gender emerged from thi s study as exerting asignificant influence on subjects’
responses to most of the atitudind statements, irrespective of whether these
denote positive or negative bilinguaism. Femdes were generally found to be
more positively disposed toward bilingudism than maes. In paticular, maes
surpassed femaesin only three out of the 11 statements deding with bilingudism.
Thisfinding isin linewith other studiesin which fema es were found to hold more
positive dtitudes than mdes toward foreign or second language learning (see
Ellis, 1994; Kobayashi, 2002).

Generdly speaking, our study has reveded that knowing many languages is
considered an asset and that bilingudism, in view of its practical and economic
rewards, is becoming very important in today’s world. However, the results dso
show that the subjects of our study were not so positively disposed toward
bilingudismasasocietd phenomenon. Theeducation system has consequently to
cope with this apparent reluctance to accept linguistic diversity. The present
findings suggest that we need to persuade people in Greece not only about the
vaue of bilingudism, both for individud sand society & large, but al so aout the
naturalness and widespread occurrence of beng bilingua or plurilingud. The
whole point is that ‘plurilingudism is not only amatter of competence but aso
an dtitude of interest in and openness about languages and language verieties
of dl kinds' (Beacco & Byram, 2003, p. 10).

Themgor impication of this study rd etesto the questionof * How to change our
menta representati ons of societd bilinguaism so that linguistic and culturd diversity
areseen asasourceof enrichment’. Asthe SngleMarket inEuropefurther increases
peopl€ smability, the incentive to learn foreign languages will a0 receive a boost,
thereby augmenting the proportion of bilingud individuads (Apetauer, 1993). It
follows that schools must provide ‘dl students with the opportunities to acquire
culturd and linguisti ¢ proficiencies and modes o behaviour tha will dlow them to
participete as dtizensin achanging world’ (Allemann-Ghionda, 2001, p. 30). Hé ot
& Young (2002) consequently suggest that |anguage awareness activities shoud be
integrated within school programmes in order to help children and teachers
gppreciate language and culturd diversity in our increasingly globdised world.
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Theresults of our study can be used asastarting point to examinehow Greece
handles the phenomenon of bilingudism and plurilinguaism, and how this is
being tackled in the curriculum. This leads us to investigate a number of
interesting questions, such as, ‘Is there any reference to the educationd vaue of
linguisticand culturd diversity that isbrought to school s by thevarious languages
and cultures?, *Are there explicit references to thelanguages of immigrantsliving
in Greece? and ‘ Are languages seen as resources or as problems? . Given these
possibilities, we are of the opinion tha the findings of this study merit dose
consi derati on when di scussi ng and i mpl ementing language and educétion policies
amed a promoting the Council of Europe’s plans in favour of plurilinguaism.

Notes

1. The Council of Europe (which is not part of the EuropeanUnion) is an intemational organisation
of 46 member statesin the European region. Its main success was the European Convention on
Human Rights in 1950, which serves as the basis for the European Court of Human Rights.
Membership is open to dl Europeandemocracies whichaccept the principle of theruleof lav and
guarantee fundamental human rights and freedoms to their citizens.

2. The European Commission (formally the Commission of the European Communiti es) is the
exeautive body of the EuropeanUnion. Alongside the European Parliament and the Council of the
European Union, it is one of the three main institutions governing the Union.

3. Itwasassumedthat subjects who have alanguage other than Greek astheir mother tongue are dso
fluent in Greek, asthey attended public schools in which fluency in Greek isrequired.

4. Eurobarometerisa series of surveysregularly performed on behalf of the European Commissi on.
It produces reports regarding public opinion on certain issues relating to the European Union
across the member states.
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