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'ABSTRACT

uInrtOday?siworld:of‘education;'teaChers are overWhelmed
"withva multitude of regulatlonsiand implementations which

»lfhave'aidefinite effectionvtheir teaching practicesﬂ With so
vmany new ”wonderful" 1nnovatlons, the pedagoglcal jargon is
'overflow1ng 1ts banks. As a result teachers have to cope
“vw1th thlS 1nva51on. However, everyone is unlque with thelr

own personallty, feellngs, and bellefs.‘ The problem 1s,.

:,:because of these dlfferences, each teacher reacts,

1bd1fferently. Thus, thlS reactlon has a great 1nfluence on

vhow teachers conduct thelr dally classroom act1v1t1es.

"‘that is a teacher to do?

By learnlng about paradlgms and paradlgm ShlftS,:

deflnlng and understandlng the terms 1nvolved w1th these new

'4'1nnovatlons, teachers can better cope w1th the changes by

'establlshlng thelr own phllosophy of learnlng V1a thlS

”f{phllosophy, they can de51gn a classroom structure Wthh

. ‘prov1des the best learnlng enV1ronment for thelr students.g‘
- . Thereupon, the 1ntent of th1s prOJect 1s-’1) to prov1de »
;background knowledge of paradlgms, 2) deflne, compare, and .
'gfcontrast three of today s competlng paradlgms, 3) deflne the
_bombardment of educatlonal terms and then,‘4) present a :
blueprlnt that v1sually organlzes all thlS lnformatlon for

»_plannlng and 1mplementatlon w1th1n the classroom.

idd
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- Introduction

The quesf,for clarify and‘undérsténding has prompted
this journey into the realm of educational jargon. Since I
entered the,world of biiingual éducation in 1977,'there has .
literally beenva tidal wave of terms inundaﬁing the~ears‘of
teachers today.. Giﬁen that teachers come from different
'baCkgrounds and‘experiehces, these terms can potentially
cause varioué reactions and feelings. For some teachers
certain terms may be accepted with opén armé while for others
these same terms are very thfeatening.b This problem is
compounded when they are encouraged and sometimes obligated
to understand them and utilize them within their classroom’s
structure. So many names for programs, strategies, | |
assessment tools, etc., all claiming td‘be effective and
éssential.to achieve high student success. - Teachers are
continuously being’mandated to attend staff inservices on
these panaceas and often leave féeling,confused and
threatenedf‘>It seems iiké just more‘whimsvand more to
implement. The invasion seems endless. What does‘this all
meaﬁ? Is any one of greater importanée than the other? ‘How
‘do teachers go about deciding what works best for their
students?

| In order to anéwer these questiohs, teachers must: lj‘

rethink and make changés; 2) develop an understanding of



paradigms and paradigm shifts;pj) orgenize and enalyze
theories; and 4) learn to interpret and‘implement information .
essentiel in making a decision as to what form of instruction
is best for students._ This is not an easy task, however.
When one has to delve 1nto the unknown, uncertalnty and
apprehension often 1nterferes with decision making.

The intent of this progect is to help allev1ateothevv
skepticism and understand not only.the teigning‘paradingjbut'
also to help establish your own philosophy and beliefs of
educating students.v Sinoe paradigms'are what change is all
about, we will beginbwith Kuhn's theory of paradigms followed
by Ferguson’s paradigm interpretetion along with a disoussion
of its application to pedagogical thought which is important
in understanding the continual changes and turnabouts in
education. Chapter-twonwill define three present.day
competing pedagogical'paradigms of Skills, Whole Language
(WL), and Multiple Intelligences (MI). Although there may be
other developlng paradigms, ‘these are the most prominent ones
'flghtlng for p031tlon among the school districts and those
for which universities are basing their course work,
especially WL'and’MI; ‘Chapter'three willnthen.present a
critical oonparison and-contraSt analysis of-these theories
. to prov1de a more exten51ve understandlng of their orlglns
vand development. Chapter fourvw1ll dlscuss the crltlcal

issues facing teachers in connection with these paradigms.



Chapter five will present a strategy to help teachers cope
with paradigms shifts and incorpbrate new knowledge into

their educational program through the use of a “Perspective

- Chart”. Chapter six demonstrates a strategy for practical

application within an existing classroom structural design.
Finally, chapter seven will summarize and examine

implications of our discussions.



Chapter One
What 1s a Paradlgm? N

K”Hlstory suggests that the road to a flrm consensus'_

~is extraordinarily arduous.” - S : ‘

(Thomas S Kuhn 1970)

Kuhn;s Paradlgmatlc Explanatlon | | ‘

ThlS paradlgm or that paradlgm, Wthh w111 1t be9'
Furthermore, what is a paradlgm? Thomas S. Kuhn s, Ihe:
Sirugtur_e_Qf_S.Qlentmc_Bemlutmns_ is an in-depth
&dlscu551on of change in the sc1ent1f1c realm w1th his theory
oof paradlgms and paradlgm shlfts. So what9 What does the
sc1ent1flc world have to do w1th educat10n° Once understood
Kuhn S paradlgm theory is hlghly compatlble to the
educatlonal world. Kuhn S deflnltlon of a paradlgm is a
theory or mode embraced by the entlre communlty of |
‘researchers.- Essentlally, 1t is the bellef of the tlme."‘
‘Accordlng to his theory it all began with chaos.y Chaos.lsu:':
the perlod that‘predates the-flrst paradlgm.’ It only happens
once. It is a tlme when the puzzle pleces are all jumbled
~and there is no order to the madness. It is a tlme when data
‘and research is collected to make sense of»the“puzzle plecessﬁ

| pChaos ends when the flrst paradlgm 1is 1nstalled. Once chaos‘

. has been overcome by a theory that can be accepted by a

”sc1ence communlty then comes normal 501ence. Normal 501ence

| is a time of puzzle solv1ng. Texts are wrltten to help solve



these puzzles. There is a £endency'to ignore those pieces
that are_ﬁot fitting. :Problems that cannot beisolved by the
paredigm fhen'become the enomalies. Once these ahomalies’can
‘no longer be ignored then emerges the-erisis revolution.
‘Then the search is oh again fof a theory that can be accepted
by a science cOmﬁunity. Extraordinary:écience tries:to
;answer the most'important anemalies; thus, becomes the new
paradigm. This paradigm mey”staﬁd firm.for a time until once
again it is unable to anewer some unsdlved puzzles reverting
back ﬁo a crisis revolution and the saga continues. Hence,
the cycle of a paradigm shift. »A,change in how scientists
see the world. The chart in Figure 1 iilustrates this
transition.

Kuhn’s theory is basicaliy dembnsttating the desire of
the scientific world £o 501ve problems, to have‘explanations,
and to have the ansWers. There‘is a natural huﬁan desire to-
~“figure things out”. We are all struggling to survive in a
complex world. We think, We discuss, we argue, we sort>
things out, thereupon we'devise a,plan.u The plan works for
aWhile; everything seems ﬁo‘be working.v People buy into the
plan. | | |

But beware! A new problem arises. The plan is not
equipped to solve the problem. It has‘exhausfed‘all it’s
resources.  We are'now in‘a‘crisis revolution.‘ Something

must now be done to remedy the situation. Again we



Figure 1 Paradigm Shift -

Chaos v
Only happens
once o

'

Normal Sci :
Begin to sort out things.
Paradigm-somebody’s

idea accepted by the
community, ‘

.ﬁkummﬂiﬁnense |

' : ‘Annnnﬂx
Resumes under new _/\_/‘\_/‘ g:;:}ﬁlgl;lthe |
paradlgm . cannot solve
’ \ - Crisis Revolution =~ ,

New Paradigm emerges

think discuss, argue, and sort things-out‘ a new plan begins -

"lto emerge solv1ng the new problems yet lurklng in the

darkness are those unav01dable anomalles awaltlng the next
crisis revolutlon. Sounds.very much llke the procedure for
writing a school plan. Every tlme a plan is rewrltten, new
_problems are always waltlng. It. 1s essentlal to think,
dlscuss, and sort things out to wrlte a plan condu01ve to the
present situation because change is everchanglng. conditions

do not remain the same, changevls 1nev1tablevand ongoing.

Ferguson s Personal Paradlgmatlc Explanatlon

: Marllyn Ferguson in her book, Ihe_Aguaxlan_CQnsplracx



also speaks of paradigm shifts. Her interpretation of Kuhn's
theory is; A_peradigm is_avframewerk of thought_(frem the‘
Greek paradigma, “pattern”). Abparadigm is a scheme for
understanding and explaining certain aspects of reality
(Fergusen 1980, p.26). She further explains that a paradigm
shift is a distinctly new way of thinking about old problems.
Ferguson presents a vivid exemple'of two scientific
paradigms. At one time’Newton's physics was a powerful
paradigm up until the invasion of Einstein’s, “Theory of
Relativity”, which resolved many of the anomalies and riddles
that Newton’s physics could not answer. Although Einsteih’s
theory had this great ability, it was met with great
opposition. \Change does not happen quickly. The problem is
that you can’t embrace the new paradigm unless you let go of

the old (Ferguson 1980, p.27).

The idea of paradigms does not only encompass the
scientific world. People often experience personal
paradigms. As Ferguson describes:

As experienced by an individual, the paradigm
shift might be compared‘te the discovery}bf the
“hidden pictures” in children'’s magaZines. You
look at a sketch that appears to be a tree and a

~pond. Then someone asks you to look more closely-
to look for something you had no reason to believe.
was there. Suddenly you see camouflaged objects in

'_the seene; The branches become a fish or.a‘w
pitchfork, the lines‘around the pond hide»a



toothbrush. _ | ,
| Nobody can talk you into‘seeing the hidden
pictures. You are not persuaded that the objects
 are there. Either you see them or you don’t. But
onCe,you have seen them, they are plainly‘there -
whenever you look at the drawing. You wonder how
you missed them before. (Ferguson 1980, p.30)

' These personal»paradigms‘are important to recognize so

we can be aware not only of worldly paradigms but also

- recognize paradigm shifts within our loved ones, close

friends, colleagues, and parents of our students., These
’lShlftS are what assist 1ndiv1duals in changing their beliefs.
“The types of occurrences that cause such changes may 1nclude .
a sudden illnesses or,needed surgery, an unexpected acc1dent,
a religiOus awakening or disappointment, loss or acquisition
bof a job,weven such an event as a midlife crisiS'alters one’s
x_way'of belieVing‘or thinking of him‘or herself. Therefore,
the yariety'and.uniqueness‘we see among,people today may be
the result of their own personal paradigms.> That is the
Teason we see those who put forth the effort to enjoy life
v.w1thout a worry, others worry too much, while others try to
"flive Wlthln a happy medium between work and play. The latter
'vgroup is the most difficult to achieve. With so much
»happening in the world today and Wlth the warp speed of
progress,'espeCially in the technology field it is difficult

to grab onto a paradigm for any 51gn1ficant length of time.



We barely have enough time to absorb and comprehend the new
‘paradigm.when within a short time it is deemed outdated. Our
personal beliefs may change from one day to the next.

| However, if we learn to critically name and analyze changes
in our own personal beliefs by sorting out all the options,
establishing priorities, 1ncorporat1ng past experience with
the new, we will be able to adjust to our personal changes
ergo doing the»same for the worldly paradigms that surround

our existence. .

Ferguson’s Educational Paradigmatic Explanation

The conceptvof paradigm isva powerful tool for teachers.
It will facilitate their understanding of the competing
.educational'theories. Teachers shbuld:have a natural
inclination to search for what works best for their students
and their particular situation.' Sooner or later a problem
will arise that the current paradigm cannot solve. There is
always that one student who has just eXhaustedtall of the
teacher’s resources. They.should continually review past
knowledge while keeping abreast of new information being
tossed out into the educational world. Being aware of
paradigms personal and worldly, teachers can then keep an
open mind to what lurks in the corners. They can then
analyze and make de01s1ons based on their prior and newly

acquired knowledge.



In Figufe 2 Ferguéon (1980;jpp;'289-291) comparesvthe
assumptions 6f the “01d Paradiém of‘Education” to those-ofv.’
the ”New Paradigm'of,Learning”;whidhvdemonstrates the chahge
‘in direction of educatiOn_énd>the VaStvdifféreﬁCes that ha&e,

. transcended over theIYears.

' Figure'2~ old and New Paradigm Qf‘Education

'Assﬁmptions‘ of the o0l1d
Paradigm of Education

Emphasis. on content, acquiring'

a body of “right” information
once and for all.

Learning as a product, a
destination.

Hierarchial 'and authoritarian
structure. Rewards
conformity, discourages
dissent. ) '

Relatively rigid structure,’
prescribed :
curriculum.

Lockstep progress, emphasis on .

the “appropriate” ages for
certain activities, age
segregation. =

" Compartmentalized.

Priority on performance.

‘10_

 Assumptions of the New
Paradigm of Learning

Emphasis on learning how to

learn, how to ask good
questions, pay attention to.
the right things, be open to

‘and to evaluate.new concepts,

have access to information.
What is now “known” may
change. Importance of
context.

Learning as: a process, a
journey.

Egalitarian. Candor and
dissent permitted. ‘Students
and teachers see each other as.
people, not roles. Encourages
autonomy.

Relative flexible structure.
Belief that there are many

ways to teach a given subject.

Flexibility and integration of
age groupings. Individual not
automatically limited to

certain subject matter by age.

Priority on self-image as the
generator of performance.



' Figure 2 Old and New Paradigm of Education (‘c‘:o‘n"t)b

Assumptions of‘ the Old‘>
Paradigm of Education

'.-Emphasis on external world.
- Inner experience often
considered 1nappropr1ate 1n
school settlng.

Guessingvand,divergent
thinking discouraged.

Emphasis on analytical,
linear, left-brain thinking.

Labeling (remedial, gifted,
minimally brain dysfunctional,
etc.) contributes.to self-
fulfilling prophecy.

Concern with norms.

Primary reliance on »
theoretical, abstract “book
knowledge."”

11

~ Assumptions pf the New
'~ Paradigm -of Learning

Inner experience seen as

- context for learning. Use of

imagery, storytelling, dream
journals, “centering”

exercises, and exploration of

feelings encouraged.

Guessing and divergent
thinking encouraged as part of
the creative process.

Strives for whole-brain
education. Augments left-brain
rationality with holistic,
nonlinear, and intuitive
strategles.

Confluence and fusion of the
two processes emphasized.

Labeling usedtonly in minor

. prescriptive role and not as a

fixed evaluation that dogs the
individual's educational
career.

Concern with the individual’s
performance in terms of
potential. Interest in
testing outer limits,
transcending percelved
limitations.

Theoretical and abstract
knowledge heavily complemented
by experiment and experience,
both in and out of classroom.
Field trips,_apprenticeships,
demonstrations, visiting
experts. ‘ ‘



Figure 2 01d and NewsPe;adigm"of‘Edueation (con’t)

Assumptions of the ola
Paradigm of Education

Classrooms designed for
efficiency, convenience.

Bureaucratically determined,
resistant to community input.

'Education seen as a social
necessity for a certain period

" of ‘time, to inculcate minimum
skills and train for specific
role. '

Increasing reliance on
technology (audiovisual:
‘equipment, computers, tapes,
texts), dehumanization.

Teacher imparts knowledge;
-one-way street.

'Assumptipns of the New
Paradigm of Learning

Concern for the environment of
learning, lighting, colors,
éir,'physical comfort, needs

for privacy and interaction,
quiet and exuberant

activities.

Encourages community input,

- even community control.

. Education seen as lifelong

process,. one only tangentlally
related to schools.

Appropriate technology, human
relationships between teachers
and learners of prlmary
importance.

Teacher is learner, too,
learning from students.

These assumptions are'extremely different and would

require a complete inside-out transformation for one to

‘switch from the old to fhe'new.

Imagine those accustomed to

‘a classroom of students sitting properly and quietly at their

desks completing an assigned worksheet or answering a set of

questions walking into a classroom of students engaged-in'

- various act1v1tles dlscu551ng thelr process of learnlng to

their peers.

They would be appalled at the fact that



”:students were not 51tt1ng quletly, that the room was n01sy,

' and chlldren could not concentrate. How could they be E

- learning with all this distraction?‘ Whereas the new paradigm

advocate‘walking into'the quiet_classroom may ask “Where is
‘vthe'learning? It’s allvso:guiet." As one reads through
these.assumptions,vchange is‘already 1naactlon. The thought
processes-are‘actiVated andiconclusionslare'deriyed._
f’”I agree that students-should have some ch01ce but I
feel certaln subjects must be taught.”

“1 feel that time for interaction is 1mportant but I
feel less 1n control when students are everywhere "

a1 would llke to encourage my ‘students to express thelr
',feellngs but I fear dlscu531ons ‘may get out of hand." o

“T belleve in learnlng as a process but parents and
admlnlstratlon expect to see work."

“T would like to encourage communlty 1nput but it takes
extra effort and tlme Wthh T just do not have.”
‘These thoughts and many more travel through the freeways of
gthe mlnd contlnuously leav1ng many confused and . frustrated-'
vfhonestly trylng to do what they feel 1s 1n the best 1nterest
of thelr students.’, | -

Not one teacher falls completely 1ntobone ‘or the other
“.of these paradlgms.a Many are somewhere 1n between-‘thus, the
'1reason for. paradlgms shlfts., Anomalles are unav01dable and
must be addressed. Educators are 1n contlnual tran51tlon
"fw1th each new year brlnglng along new challenges. These

assumptlons wlll bear'gulteza-resemblance to the paradigms‘we’

13



»w1ll discuss further 1n chapters two and three, so keep them '
. in mind and you Wlll see how they fit into the competing |

paradigmsf_.

Other Obstacles

Even if teachers:have paradigm aWareness and arehin
control ofxtheir'thoughts; there‘is one other factor they mayl
have little control over,'that is( the struggle to_comply
with school site and district demands which may or may not be
in accordance with their own pedagogical beliefs. If they do
not‘buy'into it, they are in a continual battle; therefore,
limiting thebquality of education for their students. If
~they do buy into it, they have more freedom to utilize their
belief. But beware! 'Changefis always there and sometimes so
- rapid that they are soon overwhelmed«and must begin to
rethink their situation. Keeping‘an~open mind is so.
important; “To be acCepted as a paradigm, a theory must seem
better than its competitors, but it need not, and in fact
never does, explain all the facts with which it can be
bconfronted” (Kuhn 1970, pp.17-18). As Kuhn explains, not all
‘the facts can'be confronted. Currently in education, the
‘problems are many and not one paradigm seems better than all
its competitors or should I say accepted by a majority of the
| community. As the public in general is increasing and

becoming more familiarized with educational jargon, parents

14



dare more questioning.about their child S educaticn. Before,
a pedagogical paradigm could survive well with the acceptance
of baSically the educational and political crowd. Now its
surVival also depends on parent approval. 'However,lbecause
of our personal paradigms, not all parents buy into the same
belief. Their children each have spec1fic needs so their
‘belief derives from‘those needs.: Therefore a parent With a
child who is struggling in reading and has not‘yet developed
his/her skills in sonnd symbol relationship, may‘bny‘into the
phcnics or skills approach.ﬁgwhiie a parent who has'a‘very
avidﬁreadervmay buy intc WL‘because of its.emphasis on
literature and writing.“While yet another parent may buy
into MI'because’perhaps there‘child mayinOtrbe’iinguistically
inclined‘but may be exceptionally skilled in music. It all
depends!":It is atquestion of needs, addressing those needs;
new needs arise, those needs‘require different techniques

because of their uniqueness. We are forever in transition.

Competing.Paradigms

What I see is a struggle of paradigms. It all depends
~on which one, one was reared. Some of us were raised almost
entirely’on-phonics and_skills. That was our only experience;
therefore, our orientation and our belief is in that system;
Our thinking'is generated from,that‘rearing. Its an old need

continually being addressed. This is the reason such

15



‘programs as ”Hooked on PhOHlCS" and ”frOJect Read" have the
ablllty to take their p051t10n in today S classroom
curriculum. Whole Language (WL) has been struggllng hard to
stand its ground. Its literature has become some of,the
textshat the universities; many_teachers arejorganizing'the
"_curriculum based on this philosophy and theory‘of.learning
_Nevertheless, it contlnues to be hard—pressed by the phonlcs
'advocates clalmlng WL's lack of phonlcs practlce._ Another
o problem facing WL 1s_the fact that some “do” WL while'othersf
'”belleve"'in WL. 'Those who.”do"vWL do so beCause ofgdistrict_,t
or administrator pressureZITWhereashthosepwholbelieve’in WL
:‘dobso'becausevof theiraknoWledge of how students'learn° thus,
instruction comes from the heart. Multlple Intelllgences
(MI) 1s in the spotllght galnlng its recognltlon.: The reason
for 1ts popularlty is because 1t 1s address1ng these
1nd1v1dual needs or learnlng styles by g1v1ng them specific
names; calllng them 1ntelllgences.i>Teachers now have a gulde
for 1dent1fy1ng spec1flc learnlng potentlals and can use thlS
'-1nformat10n to best meet the needs of the 1nd1v1dual student.
Each of these paradlgms were generated from a- spec1f1c
need. They addressed some of the problems for a tlme but
1’other problems remalned unsolved.v Needless to. say this
e struggle of paradlgms is creatlng the teacher S greatest
| dllemma. ‘Which one do I use? What really works best for all

rstudents? Which one does my district buy into? Do I buy

16



into the same one? Once again these are very difficult
unestions to énswer. We ﬁay neﬁer be able to answer them
completely because of our ever éhanging world and the
continualbshifts of paradigms. I compafe it to the‘
technology field. The moment you buy a state of the art
computer, it is out dated by the time you takevit hbmevand
begin to use it. There is always a better and quicker one on .
the drawing boards. Education follows the same pattern.

It’s as if you are running after that train and you're alWays
‘one step behind, never catching up. In our marvelous world
of technology you would think we could use some turbo
boosters to catch up to the train.

However, in education, we are élso dealing with
feelings, emotions, and beliefs. Even if a turbo booster was
~available to help you catch up to the train, once you were
there, would you buy inté it? Needless to say, there is ﬁo
sure fired method for a paradigm to‘aqquire its acclaim.

What then is a teacher to do with such instability? The best

alternative is to fecognize and understand paradigms.

Analyze and organize the information to best suit your

specific needs and also be aware of your own personal

paradigm. Where do you stand? What is your belief? 1Is it

changing? Are you in a personal paradigm éhift of your own?
| "Inlchapter twovwe will take an indepth look at these

three pedagogical paradigms of Skills, Whole Language, and
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~~Multiple Intelligences; their definitidns, there origins, and
‘ , _ /
beliefs about how students learn since they are the most

dominating at this time. -
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~Chapter Two

’”CompetihgdEducationaloParadigms Defined

I ulil dlscuss‘three najor paradlgms struggllng for
acceptance in today s educatlonal fleld.‘ They are SklllS,
Whole Language (WL) and Multlple Intelllgences (MI) - WL has.

-been boastfully str1v1ng for existence for sometlme now whlle
vaI is galnlng 1ts p051tlon. All the while SklllS contlnues
its effort to malntaln 1tsldlgnity.: The chart in Figure 3
w111 be used as tool to graphlcally define the major
components of each. ThlS chapter will focus on these
’paradigmatic components: 1) 1nte11ectual’trad1tlon from which
'pthe theory ‘was derived; 2) the theory developed from the

| research 3) the strategles and methods; 4) programs and

lptexts; 5) . and finally, evaluatlon and assessment.

Skills Paradigm‘

| Let’s begin with the thinking behind skills. The skills
belief is based on the research of B.F. Skinner, sometimes |
referred to as, “the high priest of behaviorism”, (Ozman &
Craver 1976 ‘p.205). He believes that positive‘reinforcement
‘can induce us to begin to alter and control our school and
other 1nst1tutlons.‘ Our behav1or is shaped in the d1rect10n
of reward that is, behav1or is reinforced to the extent that -

'1ts‘consequences are good or bad. Sklnner,s'behav1oral.
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'Figure 3 Educational Paradigm Characteristics

Chart #1

through really reading and

Philosophies ] . ‘ : ; ' .

. > skills Based Whole Language Multiple. ‘Intelligences
Categories L .
,Goverhing . Learning is achleved through a |Reading and Writing are learned There is not one single

intelligence but a-variety of

and ‘Texts .-

d1501p11nes

Literature based reading,
cycles, Integrated instruction,
Books related to theme cycle, A
variety if literature books

Gaze conditioning process of stimuli
and response, ‘ . writing.Learning is socially intelligences through which
: constructed. . - children learn.
leuiding. Part + part =Whole Children. learn from whole to part. Human cognitive competence is
Assumption INeed to start with smallest part|Children learn through peer and better described in terms of a
o lLearner learn from part to teacher interactions. Teacher as a set of abilities, talents, or
whole. facilitator and mediator.. mental skills, which we .call
- - “intelligences”. ’
Intellectual B. F. Skinner L. Vygotsky, K. Goodman. ¥. Goodman, Howard Gardner
Tradition : ' - M. Halliday and B.Flores .
Theory of Children need to learn the basic| Learners learn by trying to make Intelligence has more to do with
Teaching . skills. Children learn through sense of the world. . the capacity for (1) solving
and - positive reinforcers. Children Children learn by doing. problems and (2) fashioning
Leéarning learn through a step-by step Children learn through soc1a1 products. Result is not .as
. process -to a pre-specific interactions. important as process.
outcome. Teacherlcontrolled. Inleldual centered- schoollng.
1 ' Basal Readers Big Books, Predictable Books-Poetry Integrated Thematic Instructlon
Programs Text Books in all: currlcular ‘ Théme Theme Related Books

Big Books-Predicatable Books
Literature Books

pbctivities designed to address all

Multiple -choice tests”
True or false tests
Proficiency tests
Standardized Tests

Teacher observation
Reading Miscues, Student Performance
Documented Progress, .Studet/Teacher
Mini Conferences, Monitoring
-individual progress, Recording
development over time in same
context .

work samples,

Strategles |pirect whole group instruction. Cooperative groups, -Journals
and Practice work sheets. Student authored books, Class big the seven intelligences
Methods |standardized texts. books, Collaborative Stories, Brainstorming, Storytelling,
: Memorizing and regurgitating Literature Studies, Storytime, Read >ub11sh1ng—JournalKeep1ng,Socratlc'
information. | Aloud, Writer’s Workshop, Poetry’ hjuestioning-Science
Individual question. and answer Anthologies, Time for independent [hinking,Heurisitcs, Picture
“tests. reading, Shared Book Experiences, petaphors,Idea sketching,body maps
Each dlsc1p11ne is ‘taught Centers or Work statons, Reader’s hands-on-thinking-body answers,
separately .Theater, Writing activites, Teacher pood music, supermemory music,
. demonstrations boopertavite groups,choice -time,
) : ) bersonal connections
‘IEvaluation Question and answer tests | Journal samples, Portfolios, Student Jideo-tapes, Student Journals,

Etudent-Kept Charts, Socio-grams
rests, Informal use of
ttandardized tests, Student
[nterviews, Criterion Referenced
Classroom Maps, Portfolios,
Phecklists, Calendar Records

De51gn by: Barbara Flores
Information complled by: Barbara Flores and Patricia Bedolla




beliefs have been a bié part of what goes on ih the
ciessroom, Childfen‘beingbrewarded for sitting up straight,
'being quiet, and getting good grades. The major focus of
behaviorism is to change behavior and point it to more
desirable‘directidns. The focus isvon controlling behavior .
by eliminatiﬁg or ptbviding negative or positive stimuli to
establish a controlled response. A procedure for behavior
modification in the ordinary classroom may look like this: .
(1) specify‘the desired bufcome, what needs to be‘changed,
‘and how it will be evaluated; (2) establish a favorable
environment by removing unfavorable stimuli that might
complicate learning; (3) cheoee the proper reinforcers for
‘desired behavioral manifestations; (4) begin shaping desired
behavior by using immediate reinforcers for desired behavior;
(5) onee,a pattern of desired behaviors has begun, slacken
the number of times reinforcers are given; (6) evaluate
results and reassess for future development (Ozman & Craver
1976, p.216). Once behavior is established, learning can now
take place. Learning is achieyed throﬁgh a conditioning
process of stimuli and response. It is controlled by
incentives or rewards; rewards are given for a desired result
or a predetermined outcome designed by the controller. It is
a step-by-step process requiring a correct response.
Learning is vieWed as a matter of building from simple to

complex; from smaller to larger skills. Learning is viewed
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as bit formation; thus, Verbalizing/writing correct"
responses. Learners are‘expected tovmaster_what is taught
when it is taught. Ability to reproduce or verbalize a
predetermined correct response‘is taken as evidence of
learning (Weaver.1990, p-9).

As a result, programs and texts»wouid include; phonics,
basal_readers, and a specified tekt for each discipline.
Studente.would be expeeted to read information from these
texts and complete practice work sheets to-develop‘
proficiency. The strategies and methods Would include;
»direct.whole group instruction, practice werksheets,
standardized texts, memorizing and requrgitating information,
individual question and answer tests, and each discipline is
taught‘separately. The\evaluation toels therefore wouldf_
reflect the ﬁaterial read by the students in forms of.
question and answer tests; multiple choice tests,‘and true or
false testsi' To evaluate comprehensive knowledge,
proficiencj-teets and standardized tests are ueed.'-Thistform'
of evaluation_wasduSed to determine the amount of.information'
retained by the etudent. Standardized testing was developed:
tofproVideba comparison’te etherigroups and to establish
‘levels of ability. ? o

Caine and Caine‘(1994, p.i4)ltermdthe_skills philosophy
as the Factory Model. They explain'thatlin facteries, the

rewards for work tend to be perks and financial incentives.



In schools, rewards are;vfrée time,_eXtra’crédit;’and higher
grades. Moreover;bs;udents identify what they do in school
as “work” and ésCapé‘frbm,it as soon as the bell rings. In
effect, schools operatevasvthéugh the most crucial aspect of
education is‘the informational content that they purport to
teach studehfs.v Séhools concentrate on memorization. The
products are the facts that the studénts memorize. The
-skills’ trend Qf stimulus, response, réward (for correct
response), is the basis of learning and success.

TherefOré, the skills.philosophy basically concludes
that students are to receive information (prescribed by the
teacher)jand they learn this information through a process of
stimuli (a specific reading assignment dr lecture) and
response (teacher or'text>designed tests). Then their
knowledge acquisition is measured by the various evaluation
tools mentioned above. The student’s intelligence is then
" judged by these results. If a student scores avérage or
higher s/hé is considered to be succeésful, if not, the éhild
then needs review and drill until such time s/he is able to

master the information.

Whole Language Paradigm
In actuality, WL is an incorporation of several
intellectual traditions including; Ken and Yetta Goodman,

Michael Halliday, and Barbara Flores whose theories and
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':;béliéfs»oh-sdéialiy COnétfucted‘knoWIédge, We;e;initiated by".
themwofks of Lev Vygbtsky. He derivéd much of'his thoﬁghfl
' from‘£he works,of Piaget. He SOmewhat cha11enged Piaget’s
thoﬁghts of speeéh,déveldpmentf See Figure 4. Accofding to
Vygotsky, Piégétfs View'ofxthé dévélopmeht of speech and
thought follows a path from autistic to socialized speech,
fromjsﬁbjeétive fantasy to thellbgic of relations. Therefore

| to Piaget, the development of thought is a story of gradual
socialization of deeply intimate, personal, autistic mentél
states. Social speech follows egocentric speech.

- What Vygotsky proposes is the opposite. His view is
that the primary function of speech is communication and
social contact. The earliest speech of the child is
essentially social. Egocentric speech emerges when the child
transfers social, collaborative forms of behavior to the |
sphere of inner-personal psychic functions (Vygotsky 1986,
p.35). Thought and speech development are first social, theh
egocentric; and only then can inner speech or thought be
achieved. |

What Vygotsky is stressing, iS'fhat a child cannot even
begin tdvhave inhér thought without those external
experiences.  The child needs to use all those outer contacts
torbring language and thought together to‘make_meahing. For
‘Vygotsky 1eéfning iﬁvolveé four stages. The'first two stages

occur within the zone of proximal deVelopment which is the
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Figure 4

Vygotsky and.Piaget‘Language Development'COntrasts

Vygotsky . Piaget
Egocentric Language and thought Useless
Speech coming together to - Mimicking .
' make meaning. ~ Imitating .
Actually evolvesh Stands midway between
after social exper- autism and socialized
iences. ’ thought.
Develops after external = After 7 or 8, when soc1allzed
speech. Egocentric speech  -thinking
‘is inner speech takes in. . takes shape, the egocentrlc
its functions; it. ,' ~ features do »
is speech on its way "~ not. suddenly’Vanish; They
" inward, 1nt1mately ties disappear from the child’ s
up with the ordering of a perceptual operatlons but -
Chlld s. behavior. remain crystalllzed in the
. .abstract area.of purely verbal
thought.
Inner Follows egocentric = 3Follows soc1a1
- Speech Speech

Speech -

Soundless Speech

link to inner thought.

‘Within the zone in stage one, the

‘Chlld is a551sted by more capable others such a; parents,

teachers, experts, peers, coaches, etc.,

capa01ty beglns.

ThlS is where

~In stage two, the soc1al contacts of the

ucapable others prov1de the 1nput the models, the examples,

that gulde the self to prov1de 1ts own a551stance which at

this point capa01ty 1s developed.

Once capac1ty is developed

1nternallzatlon, automatlzatlon, and f0551llzatlon can take

place leadlng 1nto the flnal stage four, where
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deautomatization and reéursiveness through prior stages is in
effeét returning to the.éone of proximal development. See
Figure 5. | _

If what Vygotsky éays is true, that knowledge’is
socially ¢onstructed;'that £he social interactions are
essential in developing inner thought or “thinking” in our .
students, then the plan and design of the classroom should be
the same. The classroom should contribute to this zone of
p;Oximal development by providing input, experience and
social interactions. Hence, a deliberately organized
learning teaching environment that brings together thought
and 1anguage’tq,make meaning (egocentric) which will enhance
cognitive development (inner speech) within our students.
The greétest distinction between Skills and WL is that
learning is not one single individual responding to a
controlled stimuli. It is built upon a variety of
experiences and input that are the building blocks of
learning. Perhaps these experiences and input can be
considered stimuli however it is more of an experiential
stimuli with a variable outcome. WL prefers learner-focused
curricula and holds to a conception of the “whole child”, of
the active learner, of the classroom as a community, and of
teachers who learn and learners who teach (Edelsky,
Altwerger, and Flores 1991, p.7).

With this in mind the basic theory of teaching and
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Figure 5 Zone of Proximal Development

Recursive <
' Loop
. Capacity
Capacity , ‘
Begins Developed
A ZONE OF PROXIMAL DEVELOPMENT A A *
e - l... '.\ - ... -..
Assistance Provided }: Assistance } Internalization i (De-
More Capable Others: :}: Privided i} Automatization 3: Automatization:
»l , = by the ;;ﬁf Fossilization ff Recursiveness
Parents Teachers :f: F. i ‘
: Self P :§: through prior
Experts peers f: : E% I: stages
Coaches 5?
i A I
TIME —3» STAGE I STAGE II STAGE III STAGE IV

The genesis of performance capacity:progression through the ZPD and beyond.

From: Rousing Minds to life:Teaching, learning, and schooling in social context.



learning for WL is that iearners,learn by making sense of the
world, learners learn by doing, learners learn through social
interactions, and teécher’s fole is more of a deliberate
facilitator and mediator. 1In order for students to embrace
the knowledge and make it their own, they need to; see it,
feel it, experience it, work with it, and collaborate with
others. All that is around them makes up’their world of
cognition. |

Criticisms of WL are lack of phonics and spelling
practice. This misconception that WL advocates do not teach
phonics is erroneous. It may stem from the differentkway
that phonics is taught, i.e., WL teaches about phonics ih
the context of its use (Edelsky, Altwerger, and Flores 1990).
In other wordé, after the children know what the text says
and means, the teachér revisits the text to make visible and
teach the sound/letter correspondence. This
misinterpretation may also be a victim of the rapid paradigm
shifts where a staff is not fully inserviced oﬁ‘the paradigm
in its totality; therefore, 1eading to confusioh and
frustration. Parts aré essentially left out and the piéture
is,incémplete.( Just as what WL believes in, the teachérs
ﬁeed a vision of the whole picture to see where all the
pieces fit. Cdntributions are the opportunities for students
to experience knowledge, figure things out for themselves,

and make their own decisions. It has provided a means for
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students to express their own knowledge in combination With
‘ SOClal interaction- thus, giVing them the opportunity to
engage in the cognitive process essential to learning and
self-oonfidence; |

In conjunction w1th this thought, the programs and texts
of the WL belief Would include- predictable big books, a Wlde
‘selection of literature books including a variety of genres,
~theme cycles,vtheme books, and literature based reading which
reflects the theme cycle, and integrated instruction. Some
of the strategies and methods that make up WL instruction
-,are;‘cooperative_groups, interactive journals, writer’s
workshop, student authored'books, class big books,
collaborative stories, storytime/read aloud, poetry
| anthologies, independent reading time, stations or centers,
and teacher as a facilitator and mediator.

With such a variety'of activities, student success is
not simply measured by multiple choice or question and answer
tests. For each individual learning has come from a variety
of sources reflecting these strategies and methods. They
consist of:’ journal samples, portfolios, student work
- samples, teacher observations, reading miscues, student

performance, documented progress, recording development over

! For all intents and purposes this chapter is designed to provide a

brief background of the paradigms. The definitions of the various
strategies, methods, and evaluation terms are included in chapter five.
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time in same context, monitoring.individnal progress, and
vstudent teaCher mini-conferences,v Students.are observed‘more"
for.their personal gain thandby a setvof‘standardized
expectations.’vTheyﬂare obserned from;whefe they}started'out,
nhere?theyfaresnow,kand Whererthey arevheaded. Hence, alll
students sense success as they have a voice and a

~realization in thelr own learnlng

MUltlple Intelllgences Paradlgm

The 1ntellectual tradltlon behlnd MI 1s‘Howard Gardener.
He challengeskthe_thought that‘there-ls‘one 51ngular God-
‘given talent that is‘easilyvmeasuted‘by‘anﬁIQ test. He
proposes the existenoe'offseveial relatiVelybautonomoUS human
‘intellectual competencies, abbreviated hereafter as “human
intelligences" (Gardener‘1983 p-8). In other words, not all
cognltlon is a result of one single 1ntelllgence. There are
a varlety of 1nte111gences each able to work independent of
each other. “It is a plurallstlc V1ew of»mlnd, recognizing
many:discrete faoets of'cognition, acknowledging that people
have different cognitive strengths and contrasting cognitive
_styleS’(Gardner'1993 ‘p.6). Essentially, Gardner is
‘1estab11sh1ng ev1dence that the tradltlonal methods of
‘measuring 1ntelllgence such as IQ is only testing one or two
intelligences and is not a completeiand:thorough test of

one’s full repertoire of intelligences. At this point and
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time Gardener has suggested seven‘intelligences; linguistic
intelligence, logical/mathematical,'Spatial musical,;
‘bodily/kinesthetic, interpersonal intrapersonal-'

Lipguistic Intelligence: the capa01ty to use words

’effectively"(storyteller, orator, politician).
| LQgigal_Mathematigal_lntelligenge the capa01ty to use
numbers effectively (mathematician, tax accountant,
statist1c1an, scientist, computer programmer, or logician).
E Spatial_lntelligenge:’the ability to perceive the
v1sual—spat1a1 world accurately (hunter, scout, ‘guide,
interior decorator, architect artist or inventor)

BQdilx_Kinesthetis_lntelligenge. expertlse 1n u51ng
one’s whole body to express 1deas and feelings (actor, mime,
athlete or dancer)

Mus;gal_lntelllgenge_ the capacity to perceive,
discriminate, transform, and express musical forms (music
critic, composer, performer, music aficionado).

Inte;persgnal_lntelligenne; the'ability”to perceive and
- make distinctions in moods, intentions, motivations, and
feelings of other‘people.

ability to act‘adaptively on the basis of that knowledge.

self-knowledge'and the
The IQ tests are limited to the linguistic or
mathematical/logical intelligences. There is more to

_consider when determining‘one’s-abilities. What Gardner’
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bproposes.then, is it takes.more than linguistic and
mathematical intelligences for a'personvto think,’function,
and perform in the world. |

Therefore, the theory of teaching and learning is,
intelligence has more to do with the capaCityvfor (1) solving'
problems and (2) fashioning products (Armstrong'1994, pp l—
2) Schools should strive .more towards ”indiVidual centered
‘schooling" vSs. a ”uniform schooling" (Gardner 1992, pp. 6 -10) .
In essence, which intelligences are being utilized and how
are they being used?i How does_a-person,go about solving..
problems? What methods‘or StrategieS»are being exercised?
Virtually schools should provide opportunities for students
to express their knowledge through whatever means they are .
most capable. The process is also important; not just
concerned'with how much‘informationvthe student is able to
retain.

One of the major programs that MI has incorporated is
Integrated Thematic Instruction. It involves a centralized
yearly theme and the components of the centralized theme are
sub-themes which include integration of all diSCiplines and
all interrelated to the central theme. The main focus is

addressing the seven‘intelligences through the use of

2 Information on ITI Wasﬂobtained from a four day workshop on
' Integrated Thematic Instruction conducted at Menifee Union School
District; presented by Lia Boucher and from Armstrong’s book Multiple

Intelligences In the Classroom. .
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inquiries, to best meet the needs of the various student
1earning‘styles. In this case the ihquiriesuare based on the
seven intelligences.: Teachers are to develop-them first'by
deciding what knowledge‘they wish their studehts to gain from
| the inquiries and then design activities-guiding the students
through the processes of the various intelligences to achieve
theirvgoal.- The students'participate in the inquiries as
partners, in groups,‘or individually depending upon the
requiremehts of the inquiry. 'These inquiries set the
groundwork for the methods’and strategies within the
‘classroom.

‘v As mith‘WL, MI has a variety of evaluation.deviCes to
monitor student progress including; videotaoes, photography,
student journal, student-kept charts, SOciograms, informal
tests, informalvusehof standardiZed tests, student
interviews, criterion referenoed tests,.ohecklists,_olassroom
maps,:porthIios, and caiendar records. :MI’s'main conoern is
;developlng tasks to show understandlng through the varlous
1nte111gences. The chart in Flgure 6 (Armstrong 1994 p-. 126)
illustrates the relatlonshlp of these tasks ‘and
1nte111gences. It demonstrates the ways 1n Wthh students
can show 1earn1ng through the various 1ntelllgences. .Flrst‘i'
the teacher applles the‘procedure that coincides With theﬁ
prominent 1nte111gence and then makes a conclus1on based on

- how the student figured it out through the partlcular
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Figure 6

MI Assessment Context

Bodily-

response.

Logical- . . : R .
Linguistic Mathematical Spacial Task Musical Task Kinesthetic Interpersonal Intrapersonal
- Task Task Task Task - . Task
Linguistic |Read a book, |Examine a Watch a Listen to a Go on a field |Play a - |Think about a-
Assessment then write a |statistical movie, then piece of trip, then cooperative. . |personal
response. lchart, then write a music, then write a game, then experience,
‘ write a response. write a response. write a then write a .
response. response. response.
Logical- Read a book, Examine a. Watch a Listen to a Go on a field | Play a ¥ Think about a
Mathematical then develop statistical movie, then piece of trip, then cooperative personal i
Assessment a hypothesis. chart, then develop a music, then develop a game, then -|experience, -
- develop a hypothesis. develop a hypothesis. develop a then develop
hypothesis. - hypothesis. hypothesis. a hypothesis.
Spacial - Read a book, Examine a Watch a Listen to a Go. on field |Play a Think about a
Assessment then draw a statistical movie, then piece of trip, then cooperative . -.| personal
picture. chart, then draw a music,  then draw a game, then experience,
. draw a picture.|picture. draw a ~picture. draw. a then ‘draw a
: : picture. picture. picture.
Musical Read a book, Examine a Watch a - Listen to a . |Go on a field |Play a Think about a
Assessment then create a| statistical movie, then |piece of " | trip, then cooperative personal
song. chart, then Create a music, then create a game, then experience,
create a ' create a create a | then Create a
‘ . 'song.
Bodily- Read a book, Examine a Watch a Listen to a Go on a field |Play a Think about a
Kinesthetic then build a statistical movie, then piece of trip, then cooperative personal
Assessment model. chart, then build a music, then build a game, then experience,
build a model. |model. build a model. build a then build a
model. model. model.
Inter- Read a book, Exam%ne.a Watgh a Listen to a ‘Go on a field |Play a L Think about a
personal then share statistical movie, then piece of trip, then | cooperative personal .
Assessment with a .chart, then share with a |music, then share with a |game, then experience,
friend. share with a friend. share with a friend. share with a then share
friend. friend. . friend. - with a .
friend.
Intrapersonal Read a book, Exam%ne‘a Watch a L;sten to a Go on a field {Play a Think about a
Assessment then design a | statistical movie, then piece of trip, then ' |cooperative personal
' response. chart, then design a music, then design a ‘game,. then experience,
. design a response. design a response. design a then design a
response. response. response.

From: Multiple Intelligences in the Classroom




intelligenCe; ‘Through thisvobservation,‘the’teacher can’use
‘the 1nformatlon to help understand how the child is learnlng
and utlllze the domlnant 1ntelllgence to encourage the
-development of the weaker 1ntelllgences. For MI it is
1mportant to determlne Wthh 1nte111gences are belng used and>
‘how are they us1ng 1t (Armstrong 1994 pp 121 127)

| Slnce thlS is the up and | comlng paradlgm there are no

expressed crltlclsms that I am aware of at thlS time. From~
my experlence thus far, glven that the program 1s organlzed
’ythrough the use of thematlc unlts and 1nqulr1es, there may bee

‘a concern for exactly what 1s the language arts and math |
’.'program, Although MI is con81der1ng the 1nd1v1dual learnlng

ystyles and language.arts,and;math»are part of the l;ngulstlc;'l
and logical/mathematical‘intelllgences,ISChool plans continue
" to requirefthe Specifics ln these disciplines.. It may just
1;be a matter of 1dent1fy1ng the dlsc1pllne w1th1n each

: 1ntelllgence as demonstrated by the chart in Flgure 6.

Advantages are that 1t meets the needs of 1nd1v1dual ,

ilearnlng styles and allows students to express knowledge
through the1r promlnent 1nte111gence.> As with WL it provides:

opportun;ties forsstudentsgtofexplore; experience,‘interact,

o 3 MI had also been developing specific performance evaluation
techniques at the various school levels. At the pre- -school level there
. is Pro;ect Spectrum; the elementary level; Key School; the Middle School

- level PIFS (Practical Intelligence for School) and at the hlgh school
level; Arts Propel (Armstrong 1994).
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and exercise prior and new knowledge to enhance the cognitive

thought process.v

'Chapter Summary

We havé jus£ taken a brief look at three competing
parédigms. Ih short, the skills main thrust is very different
from WL and MI. It proposes a step by step process through:
stimuli and response with a predetermined outcome. Student
khowledge is based on how much of the outcome is retained.
Success is based on a sﬁand&rdized system. If the studeht
does not‘reach the preset goal, then s/he is unsuccessful and
requires extra drill and bréctide until méstéry has been
achieved. Caine and Caine’s (1994)'Factory‘Mode1 clearly_ 
illustrates how the product is of the upmost importance and
rewards are given for a job well‘dOne.' Whereas WL and MI
feel that the process is just asvimportant as the outcome.
How did the studentsvachiéVe‘their goal? For WL, learning is‘
socially constructed. What social factors and individual |
prior knowiedge led to the product or‘éonclusion? For MI
learning is achieved.through a variety of intelliéenées;
'~ Which intelligencés‘aid the individual use and how did s/he
utiiize prior khowledge to‘faéhion the-product? WL and MI
are concerned'with;‘where did the student begin, where is
hé/shé now, where is s/he going. WL and MI have some very

similar qualities however:therevare differences. 1In chapter

36



three we will take a much closer look at these similarities

and differences.
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Chapter Three -
Critical Pedagogical Paradigm Comparison and Contrast
Most efforts at reform fritter away théir energies
in a palliative manipulation of rules, regulationms,
standard, gadgets, buildings, curricula, or the
introduction of some highly touted method. Only
rarely do reformers examine the fundamental
assumptions upon which important decisions are made.
(Caine and Caine 1994, p.v)
'Something to Think About
As we take a critical look at our three major paradigms,
keep in mind the words expressed in the caption. That even
with an undérstanding andracoéptance of a pedagogical
- paradigm, there continues to be outlying factors which have a
critical effect on how teachers incorporate their
‘philosophiés within their classroom. As we take a look at
differences and similarities, think of what paradigm has had
influence on your district’s policies and on your personal
philosophy. Has your district been experiencing paradigm
'Shiftsvor more appropriately, paradigm»confusion? -Of these.
paradigmatical:characteristics; which ones have been enforced
and which ones are being'met with opposition? While you read
through‘this chapter, think about a possible solution to this
puzzling’problem; Then compare your thoughts to what I have

suggested at the conclusion.
Skills in Contrast

38



The chart in Figute‘7 outliﬁeS’the basic characteristics
of our‘thfee paradigm candida;es. fAithough‘there are some
distinct‘differences between WL and MI, the major focus is on
the'indiVidﬁai 1earner;'whereas, Skills focuses on 1eerhers
as a standardized‘group with one predetermined outcome. The
best way to demonstraﬁe this is by using Weaver's |
Trahsmission and Transectionai Model in Figure 8'(Weaver
1990, p.9). The Transmission Model represents the skills and
the Transactiohalabesically represents‘WL; hoWever,;it also
reflects some MI thinking. As we can see in Weaver'’s Model,
she is listing characteristics juxtaposing the belief’s to
provide a more diStinct vision of the differences. Note the
similarity of these thoughts to those outlined in Ferguson’s
(1988, pp.2894291) paradigmaﬁic contrast in chapter one
(Figure 2). The same tfend is visible stemming frem a
etandardiZed, group focus, to an individual, student.focus.
Virtually there are no similarities between the Transmission
and Transactional Model. They fundamentally representbtwo |
‘major extremes.l As evidenced in the Transmission Model we
see many‘of the thoughte’expressed in our discussion of
Skinner.v The idea'of stimulus and response is truly Visible;
first we see direct teaching whichvis controlled by the
program end the teacher, building from the simple toithe
complex, andllearners are'expected to master what is taught.

In essence, there is preset information that the learner must
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"~ |strategies

Figure 7 Educational Paradigm Characteristics Chart #2

|Philosophies .

Categories * -

skills Based

Whole Language

" Multiple Intelligences

Intellectual
Tradition

B. F. Skinner

L. Vygotsky, K. Goodman, Y. Goodman, |

M. Halliday, and B. Flores

Howard Gardner -

Theory of
Teaching
and _
Learning

Children need to learn the basic
skills. children learn through.
positive reinforcers.

Children learn through a step-by
step process to a pre-specified

outcome. ) :

Learners learn by trying to make
sense of the world.

Cchildren learn by doing.
children learn through social
interactions.

Intelligence has more to do with
the capacity for (1) solving
problems and (2) fashioning
products. Result is not as
important as process. Individual
centered-schooling.

Programs
and Texts

Basél Readers
Text Books in all
curricular disciplines

Big Books, Predictable Books-Poetry
‘Literature based reading, Theme
cycles, Integrated instruction,

| Books related to theme cycle, A

variety if literature books

Integrated Thematic Instruction
Theme Related Books :

|Big Books-Predicatable Books

Literature Books

and
Methods

Direct whole grbup Ainstruction.
Practice work sheets.
standardized texts.
Memorizing and regurgitating'
information. .

Individual question and ahswer
tests. :

-|Each dJ.st.le.ne is taught

sseperately

Cooperative groups, Journals
Student authored boocks, Class big
books, Collaborative Stories,
Literature Studies, Storytime, Read
Aloud, Writer’s Workshop, Poetry
Anthologies, Time for independent
reading, shared Book Experiences,
Centers or Work statons, Reader’s.

demonstrat:l.ons

Theater, Writing activites, Teacher

Activities designed to address all
the seven intelligences. Brain-
storming, Storytelling, Publishing,
Journal Keeping, Socratic, Science
thinking, questioning, : Heurisitcs,
Picture metaphors,Idea sketching,
body maps hands-on-thinking-body
answers, mood music, supermemory
music, coopertavite groups,choice
time, personal connections -

Evaluation

‘Question and answer tests

| Multiple choice tests
‘True or false tests

Proficiency tests

Journal samples, Portfolios,
student work samples, Teacher
observation, Reading Miscues,
Student Performance, Documented
Progress, Studet/Teacher Mini
Conferences, Monitoring individual
progress, Recording development
over time in same context

video-tapes, Student Journals,
Student-Kept Charts, Socio-grams
Tests, Informal use of
standardized tests, Student
Interviews, Criterion Referenced
Classroom Maps, Portfolios,
Checklists, Calendar Records

Design by: Dr. Barbara Flores
Information acquired by: Dr. Barbara Flores and Patr1c1a Bedolla




Figure 8 Transmission and TranSactional Model

Emphasis is on direct
teaching, which is o
controlled first by the
program and second by the
teacher.

Basis is the behaviorist

model of learning (for ex-

ample, Sklnner)

Learning is viewed as a
matter of building from
simple to complex, from
smaller to larger skills.

Learning is viewed as
habit formation; thus
verbalizing/writing
correct responses

and avoiding incorrect
responses are seen as
cru01a1. '

Since correctness is
valued, risk-taking is
discouraged and/or
penalized.

All learners are expected
to master what is taught
when it is taught; thus,
most children experience
varying degrees of
failure.

Ability to reproduce or
verbalize a predetermined
correct response is taken
as evidence of learning.

Weaver 1990

Emphasis is on learning,
which is facilitated but

‘not directly controlled

by the teacher..

Basis 1s the

.cognitive/social

model of learning (for
ex-ample, Vygotsky,

~Halliday).

~Smaller “parts” of a task

are seen as more readily
learned within the
context of a meaningful
whole.

Learning is seen as the
result of complex
cognitive processes that
can be facilitated by
teachers and enhanced by
peer interaction.

Risk-taking, and hence
“errors” are seen as
absolutely essential for
learning.

Learners are expected to
be at different stages
and to develop at their
own pace and in their own
ways; thus, there is no
concept of “failure”.

Ability to apply
knowledge and to think in -
novel ways is considered
evidence of learning, as
is the ability to use
general strategies across
a wide range of tasks and

.contexts.



learn_in ofder‘td be éonsidered knowledgeablé; If the
learﬁer does nbt’learn'ﬁhé information ﬁhenvs/he is
considered unsuccessful. As can bebseen, skills is vety
different from WL and MI. Skills is more concerned'with the
final_outcomé. The criticism facing skills is lack of
cbncern for individual leérning styies, it does not allbw for
student generated khowledge, a student is not successful
until information is retained. Contributions are texts in
the various disciplines that students may use as a resource

and basal readers.

WL and MI Contrast

WL and MI are‘extremely different from Skills in that
they feel that the process is just as important as the final
outcome. This was clearly represented in Weaver'’s
Transmission and Transactional Model (Figure 8) and
Ferguson'’s Paradigmatic Contrasts (Figure 2). WL and MI also
takes a look at the process. How did the student go about
figuring out the answer? Although similar in this respect,
WL and MI have some distinct differences. The Venn diagram
in Figure 9 will be uséd to demonstrate these comparisons and
contrasts. WL believes that learners learn through sociai |
interactions and that learning is a result of complex
cognitive processes. In contrast, MI believes that learners

learn through a variety of intelligences with one or more of
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‘Literature-Based

Learners learn
through social
interactions
/ . Teachers who

. . learn, learners

as teachers

~Learning is seen‘as a
‘result of comlpex
cognitive processes

Reading
Theme Cycles

- Teacher as
- facilitator

Classroom

activities
reflect
‘student
generated
themes.

! be at :
a Community  different
Learner _ stages of .
focused ~development

curricular L '
Context-rich
Result is
Individual just as
centered important as -
- schooling '

Figure 9 WL and MI Venn Diagram

 De1iberate1y Learnefé
organized are

- setting expected to
Classroom as

Integrated
Instruction

-more of the

than the others

‘Intelligence has more

Teacher as a provider of
process - knowledge and inquries:

Claserom,activities
must address all of the
intellegences '

Ml:'l-l'l"ip'h:
Intellegences

Learners learn
through a
variety of
intelligences
with one or

intelligences.
being stronger

to do with the capacity
for solving problems '
and fashinoing products

Integrated
Thematic
Instruction



the iﬁtelligences being sfronger than the other. MI emphasis
is on Which intelligence is beihg utilized. -Although these
~are different in their major focus, théy may originate_ftom-v
the same thought; that is, the importance of understanding
how children ”get”‘the answer? What differentiates theée.two'
paradigmatic thoughts, is their point of view. WL's pbiht of
View is more sociological and péychdlbgiCal.wifh'K. Goodman,
Y. GOQaman, M; Halliday, B. Flores, and L. Vygotsky as the
forerunners,studying the effects of the social contacts and
-interactibhé children encountér and their implications for
learning, éoncluding that learning is socially constructed.
MI's belief derived from Gardner’s brain research originating
from a more physiological_foundatioh concluding that students
do not learn only linguistically and logically/
mathematically, there are other intelligences though which
students are capable of utilizing and exercising prdcessing
skills. Both WL and MI endorse integration across the
- curriculum however, WL encourages student/teacher génefated
themes (Theme Cycle).. Students and teacher discuss and’vote
on what‘they would like to study.for the year. It is the
teacher’s task to acquire the materials and design activities
that reflect the content that the class has decided upon. MI
is more of a teacher generated curriculum designing \
activities that épedifically address the seven intelligences

(Integrated Thematic Instrﬁdtion).' There is a centralized
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»theme With sub themes called components that relate to the
yearly theme. These components consist of inquiries composed
‘;of various‘activities enCompassing thevvariousdintelligences.;

WL strives for a literature»based.reading instruction
Where‘students learn to read literature enriched.books using
various strategies such as story maps and reader responses to
- develop comprehenSion and writing skills.® MI, within,its
gintelligencerbased activities, prov1des for reading and
writing activities. Nonetheless, from}my readings, there is
no identifiable program. It appears to be somewhat
literature based focusing on the themes and the seven
intelligences. |

For WL; the teacher is truly more of a facilitator
working together With the students; 1) guiding and
monitoring, 2) serving as a mediator in small group and
whole group discussions, 3) encouraging and motivating, and
4) learning with the students as they become generators and»
creators»of knowledge. With Mi‘the teaCher is more of a
provider of knowledge and designer of inquiries. Although
often times the ‘MI teacher serves as a faCilitator in many of
the activities, he/she is to develop the inquiries based on
the seven intelligences. |

For both WL and MI the brain is just a little

Definitions for these strategies are‘included in chapter five.
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micfoprocessor‘putting together information to make sense of
the world. WL comprehends it socially and MI comprehends it
scientifically. MI's campaign may bé.the strongest at this
'time. Understanding brain functionéliﬁy is.becoming an
important fOcué of education today. AlmoSt every insefvice-
of conference I have attended in the past few;years‘has
alwafs included some théory'on brain functioh énd its
importance to education. It is being expressed to teachers
how important it is, as professionais, to have some
'uﬂderstanding of brain function in order,to better understand
why their students do what théy do. Caine and Caine (1994)
in their book, Making Connections: Teaching and the Human
Brain, stress the importance of brain-based learning and its
importance to educating students. You might say this is a
paradigm of its own, however, MI theory has been based on
brain research; therefore, I have not included it as a
separate paradigm. .Caine and Caine feel the behavioral
model particularly as practiced in education, must be put to: 
rest. What replaces it is an open quest, bound primarily by
the 1imitations we chbqse'and place on ourselves the dictates
of the human brain itself. If we become overWhelmed by the
lack of the right answer.of‘procedure as we let go of
certainty, we can perhaps seek comfort in thé thdught thét
above all else, brain-based learning opens doors. It is timé

we moved on (Caine and Caine 1994, p.87). Brain-based
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learniné involves‘twelve_basicrprinciples;‘ As you read
ithrough.these‘priﬁcipies} hbte'the.vaStvsimilafities to thei,_
.WL‘and MI paradigms.” . |
'i;vThe Brain is~a.Para11elvProceSSoru
Thoughts, emotiens, imaginatien, and predispositions
operate simultaneously.and interaCt‘With other modes of
information processing and with expansion of general
social and cuitural knowledge,’
: Good teaching so orchestrates the learner’s experience
that all aspects of brain operation are eddreSSed.
Teaching must; therefore, be based on theories and
methodologies that guide the teacher to make
ofchestration pOSsible. No one method oi technique can
vadequately»encompass the variations of the‘human brain.
‘.Teachers need a frame of reference that enables them to
select from the vast repertoire of metheds ahd,
approaches that are available.
2. Learning Engages the Entire Physiology
The brain is a physiological organ functioning
according to physiologieelirules., Learning is as
natﬁral as breathing, but it can be either inhibited or
facilitated.
Everything that affects our physiological functioning
affects'our“capacity to learn. Stress management,

nutrition, exercise, and relaxation, as well as other
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facets of health management, must‘be'fully incorporated
into the learning process. In additioh,‘the timing of
learning is influenced by the natural development of
both body and brain, as well as by individual and
natural rhythms and cycles. Healthy Children may differ
by as maﬁy as five years in their natural acquisitidn of
basic skills. Expecting equal achievement on the basis
of chronological age is inappropriate.
3. The Search for Meaning is Innate

| Tbe search for meaning (making sense of our experiences)
and the consequential need to act on our environment afe
automatic. |

The search for meaning is survival oriented and basic
to the human brain.

The learning environment needs to provide stability
and familiarity; this is part of the function of routine
classroom behaviors and procedures. At the same time,
provision must be made to satisfy curiosity and hunger
for novelty,‘discovery,'and challenge. Lessons need to
be generally exciting and meaningful and offer students
and abundance of choices. The more positively lifélike
such learning, the better.

4. The Search for Meaning Occurs Through Paﬁterning

The brain is designed to perceive and generate

patterns, and it resists having meaningless patterns.
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imposed on it. ’”Meanihgiess” patterns are isolated
pieces of information unrelated to what makes sense to a
student. Learners are pétterning, or'perceiving and
creating meanings, all the time in one Way or another.
We cannotbstop‘them, but we can influence the direction.

Daydreaming ié a way of patterning, as are problem-b
solﬁing and.critiéal thinking.v'Althbugh we choose much
of what studenfs are to learn, the ideai process is to

: preseht £he information in a wayzthat allows brains to
extract patterns, rather than impose them. ”Time‘on
task” does not ensure appropriaté patterning because the
student may actually be engaged in busy work while the
mind is somewhere else.
5. Emotions are Critical to Patterning

We do not simply learn things. What we learn is
influenced and organized by émotions and mind sets based
on expectancy, personal biases, and prejudices, degree |
bf'self—esteem,'and the ﬁeéd forléocial interaction.
Moréover,v.manyyemotions cannot simply be switched on
and off. They operété on many levels, somewhat like the
Weather. They are-ongoing, and the emotional impact ofb
any lesson or life expérience'may continue to
reverberaté long after the special event. ;

Teachers need to understand that stﬁdent’s feelings

and attitudes will be involved and will determine future
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11earning. Because‘lt is 1mp0531b1e to isolate the
cognltlve from the affectlve domaln, the emotlonal
‘clrmate in the schoolvand;classroom must be monltored on
a consistent‘basis,:using effeCtive communication
strategiesxand allowing'for student and teacher
‘refleCtion’and.metacognitiVe processes. In'general, the
entire environment needs to be supportivejand marked by
‘mutnal respect‘andlacceptance both.within and‘beyond the

: classroom. | ~ R -

6. The Brain_Processestarts and.Wholes Simultaneously

The ﬁtwo‘brain".doctrine is most valuable as a

metaphor“that helps educators acknowledge two separate

, but:simultaneouSCtendencies in thevbrain for organizing
‘informationaijone‘isvto rednce'information into parts;
thevother is to perceive anddwork with it as‘a whole or

. series of wholes. =

Good teachlng necessarlly builds understandlng and ;

skllls over tlme because learnlng 1s cumulatlve and
developmental. However, parts and wholes are
conceptually 1nteract1ve. They derlve meanlng from andv
- give it to each other. Thus vocabulary and grammar are
‘best understood and mastered when incorporated in
genulne, whole-language experlences. Similarly,
;equatlons and sc1ent1flc pr1nc1ples should be dealt w1th

in the context of 11v1ng‘sc1ence.
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7. Learning InvoiVes Both Focused Attention and Peripherél

Perception | | |

Every‘sound, from a word t¢ a siren, and every signal,
frdm blank screen td a raised finger, is packed with
compléx meanings. For example, a simple knock on the
door engages aﬁtention and is processed for possible
'meaning by reference both to much of a learners prior
knowledge and experiénce and to whatever is happening at
the moment. Peripheral information can therefore be
purposely organized to facilitate 1earning.,

The teacher‘can and should organizé.materials that
will be outside the focus of the learner’s attention.
In addition to traditional concerns with.noise,
temperature, and so on, peripherals includeyvisuals such
‘as charts, illustrations, sét designs, and art,
including great works of art. The use of music has also
become importaht as a way to enhance and influence more
natural acquisition of information. And the subtle
signals that emanate from>a teacher have a significant
impact. Teachers need to engage the interests and
enthusiasm through their own enthusiasm, coaching and
modeling, so that unconscious signals appropriately
relate to the importance and value of what is being
llearned.‘ Every aSpect of a_student’s life, including

community, family, and technology, affect student
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learningQ
. 8. ;Learning‘Always_Involves Conscious'and'Unconscious
Processes | | | o
Most 51gnals that are perlpherally percelved enter the
braln w1thout the learner s awareness and 1nteract at
: unconsc1ous levels.' Thus we become our experlences and
-remember what we experlence, not just what we are told.-
'.For example a student can 1earn to 51ng on key and
,learn to hate 81ng1ng at the ‘same tlme. Teachlng ‘
y therefore needs to be de31gned in such a way as to help
rstudents beneflt max1mally from uncon501ous proce551ng
: In part 1t 1s done through 1nstructlon.
Much of the effort put 1nto teachlng and studylng is"
.:vwasted because students do not adequately process thelr )
°exper1ences. ‘What we call actlve proce551ng allows-
'students to rev1ew how ‘and what they learned so that
they begln to take charge of learnlng and the :
development of personal meanlngs._ In part, active
‘vprocess1ng refers to reflectlon and metacognltlve
1Mact1v1t1es. One example 1s students becomlng aware of
' their preferred learn;ng'style. Another is the creatlve
elaboration of procedures'and theories by exploring -
metaphors'and analogies‘tovhelpiinothe reorganization of
B materlal in a way that makes 1t personally meanlngful

and valuable.
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9. We Have at Least Two‘Different Types of.Memory:vA Spatial
Memory System and a Set of Systems for Rote Learning
Rememberihg where and what we had for dinner last
night does not require memprizatioﬁ techniques. 'Wevhave
at 1east one memory system desigﬁed for registering our
experiences in ordinary three—dimensienal'space (O'Keefe
and Nadel 1978 as qﬁoted in Caine and Caine 1994). The
syStem is always engaged and is inexhaustible.»'It.is
: possessed by people of both sexes and all nationalities
”and ethnic backgrounds. It is enriched over time ae we
increase the items, categories, and procedures we take
- for granted. Thue, there was a time when we did not
‘know what a tree or a television was. The system is.
motivated by novelty. 1In fact, this is one of the
systems that drives the search for meaning mentioned
previously. |
Faets and skiil that are dealt with in isolation are
organized differently by the brain and need much mbre
practice and rehearsal. The counterpart of the spatial
memory system is a set of systems designed‘for‘storing
relatively unrelated information. Nonsense syllabless
- are an extreme‘case. The more separated information ahd
ekills are from prior knoWledge and actual experience,
the more dependence there must be on rote memory and .

repetition.
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Educators are adept at’the'type of teaching.that
focuses on memorization. Cdmmon‘exampleslincludev
, mUltiplicétion tables, spélling Words,‘and'unfamiliar
vocabuléry at the lower 1levels, and abstract concepts
and sets of principles in different subjects for older
students and adults. Sometimes memorization is useful.
In general, however, teaching devoted to.memorization
does not facilitate the transfer of léarhing and
‘piobabiy interférés with Subsequéﬁt develdpment of
understanding. By ignoring:the:perSonal-world of the
learner; edﬁcators actually inhibit the effective
functioning of the brain.
'Wé'Understand and Remembér Best When Facts and Skills
a#e Embedded in Natural; Spatiai Mémory

Our aqtive'language is learned through multiple
:interactive‘experiences involving'vocabuléry and
grammar. It is éhaped both by’internal processes and by
'social interaction (Vytgotsyﬂl978); That is an example
of how specific items are given meaning when embedded in
ordinary:experiences. All education can be enhanced
when this type of embedding is adopted. That is the
sihgle'most'important element that thé new brain—based
theories of leafning have in common.

The embedding procéss is Compiex because it depends on

all the other principles discussed here. Spatial memory
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11.

'is generally best invoked’through'experiential learning,

“an approach that is valued morebhighly_in_some cultures

than in others. Teachers need to use a great deal of

real-life activity, including classroom demonstrations; -

‘projects; field trips; visual imagery of certain

ekperiences; visual”imagery of best performances;v
stories;‘metaphor; drana; and interaction of different'
subjects. Vocabulary'can be experienced through skits.
Grammar can be learnedoln process;,through stories or
writing.‘fMathematics,vscienCe;.and history can be
integrated so that much more information isiunderstoodA
and‘absorbed than is currently the norm.s Success
depends on u51ng all of the ‘senses and 1mmer51ng the
learner 1n ‘a multltude of complex and 1nteract1ve
experlences.' Lectures and analys1s are not excluded

but they should be part of a larger experlence.

vLearnlng 1s Enhanced by Challenge and Iﬂhlblted by

Threat
The braln downshlfts under percelved threat (Hart 1983

as quoted in Calne and Calne 1994) and learns optlmally

_when approprlately challenged The'central‘feature of '

downshlftlng is helplessness. The learner becomes less
flex1ble and reverts to automatlc and often more

prlmltlve routlne behav1ors. Downshlftlng is roughly

like a camera lens that has reduced focus. Under
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12.

perceived threat, portions of our brain function

.jsuboptimally.i

Teachers and administratbrs need to create a state of‘
rélaxed alertness in étudents._‘This combines general)
relaxatidn with an atmosphere that is low in threat and
high~in challenge. This state must COntinuously pervade
the lesson and must be preéent in the teacher. All
méthodologies that are used to orchestrate the 1earnihg

context influence the state of relaxed alertness.

"Each Brain 1is Unique

Although we all have the same set of systems,

including our senses and basic emotions, they are

integrated differently in every brain. In addition,

because learning actually changes the structure of the
brain, the more we learn, the more unique we become.
Teaching should be multiféceted to allow,all students
to express visual, tactile, emotional, and auditory
preferences. Other individual differenées aiso need to
be COnsidered. Providing choices that are variable
enough to attract individual interests‘may require the
reshaping of schools so that they exhibit the complexity
found}in life; Education needs to facilitate optimal

brain functioning.

Both MI and WL.support‘understanding brain activity. As
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you read through the.twelve‘prinuiplestof brain-based
'learning‘mahy'éf the‘characteriétics ofFWL and MI are
definitely apparent‘providing further support of a paradigm
ﬁerger. In the case of multiple intelligences, une has a

- variety of intelligences which‘Cah process information better
through some than through others. For WL learning is a
result of complex cognitive processes stimulated by the
social surroundings and interactions. I see a potential ease

in incorporating these two concepts of cognitive development.

vSumméry'of WL and MI Contrastv

In summary WL and MI are essentially trying to achieve
the same goal for‘their students. The difference lies within
the pdint of view; 1) WL has a more of a sociological and
psychological point of view where learning is a result of
complex cognitive processes stimulated by the sbcial
surroundings whereas MI has a more physiological foundation
deriving from the study of brain functions leading to the
theory of multiple intelligences, 2).WL endorses student-
teacher choice in curriculum that is to be taught whereas MI
curriculum tends to be teacher generated, 3) WL provides a
'literature based program for readiug and uriting whereas MI's
reading and writing instruction is included its linguistic
intelligence based activities, 4) the WL teécher is more of a

facilitator, mediator, and learner whereas the MI teacher is
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more of a provider of knowledge and'a]designer of inquiries.

WL and MI Similarities
The middle 01rcle of onr Venn diagram in Figure 9

: demonstrates the similarities of WL and MI; |
1) The classroom as}a chmnnity and_a.deliberately»organized-
Hsetting: are both indicating that the erganizational design N
of the classroom should be more of a.social setting for
students. Students should have the,opportunity'to move
around and make choices. - They Sheuld also have the freedom .
to figure things out for themselves and make their own
decisions; This setting should lend to interactions that
- will enhance'the language and thought processes or the varied
intelligences. | | . |
2) Learner-focused curriculardand‘context—rich: both refer to
the curriculum to be used in instruction and daily classroom
activities. It should be designed to'generate Student
tinterest and pertain to their dally lives which requires a

variety of materials and activ1ties that Wlll actively
| involve students in the learnlng process.
3) Learnersvare»expectedvto be at different stages of
:development and individual-centered schooling:‘reflects the
importance of addressing the needs of‘the'indiViduai'student.
It expresses the need to plan act1v1t1es that address these

varied styles and in doing so, not all children will be at
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bthe same'plaée ht the Samé‘time néithér‘will they all be
‘doing the5sam¢'thih§ at the same time.

4) Process‘is just as imbortant és the result:‘students will
bé assessed pervtheir oWn persohal'progreSs rather than by a
standard‘set of norms. For both WL and MI this is very

~ important. Henée, students and téachérs‘working'together to
Solve:prbbléﬁs;. MI:stresseshthé factvthat soivihg probléms'
‘will'activate the,different.intélligences within the‘
students; however, the same holds true for’the teacher.
Teacher and students learning togetherktd create a mind
‘inducing learning environment.

5) Integrated'instruction: is very important to both. It is
their way of meeting thesé individual needs.‘ Furthermore, it:
provides a whole picture so studehts can see where all the

-parts fit and make connections to their own world.

How About a Paradigm Merger?

We have seen some differences and similarities among
these two competing paradigms. What then do we do? Which
one do we embrace? Both have very exciting ideas and
activities to generate active student learning. Both:
generate thought from'brainfbased learning. Therefore, I
would like to suggest_é new conceptbih lieu of a paradigm -
shift. 1In the worid of buéiness, some companies are |

beginning to utilize the idea of a merger in order to improve
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- upon their present’conditionsi' There. may be some
restructuring but essentially they are jOlnlng forces to:
create an improved Situation. The merger is different from- ai»
take over in that it will bring~in ideas and incorporate‘the
‘employees from both companies.,vIt}is not'one‘company taking :
over and replacing employees:Withﬂtheir ownv(or'eXpecting |
.existingnemployees to completely learn‘a new'system) and
kenforc1ng only their ideas. ~WL4and MI are bOth’excellent-”
_companies and have much to offer the world of education.
They would fit_very well into a»merger\hy utilizing the
‘similarities and incorporating some of the differenceseto
':create an improved situation. In d01ng so, they will haveb
engaged in a process of their own that will aid them in
future_endeayors whenufaced w1th another anomaly; They,can_
_analyse'resourceS‘by.lOOking back atﬁpast'practices, priOr‘
knowledge, and take a 1ook at what is currently available to
see 1f 1t offers any solutions for the new problem and
-1ncorporate 1t w1th1n the eXisting program. Therefore not
'haVing to give up totally a11 their hard work but yet
recogn121ng the change and taking advantage of the new
resource fitting it 1nto thelr»program.j"f. |
Weﬂneedeto?treatuthe*interceding information»like a

young;'new executive with fresh ideas ready to‘take on the
world. ThlS young executive is more familiar w1th the needs

of the younger generation and can offer aSSistance in
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incotporat%ng old and hew, ‘Muéh eésier‘to_céntend With é
mergér in lieu of a shift. .for insténce combining WL’S
SOCialband psychoiogidal-édiht of view with MI's
physiblogical foundation. Althoﬁgh'they are coming from
_different‘diréctioné théy are both trying to achieve the_Séﬁe
goal. With this combined.kn6Wledge they‘can_better |
understand the learning prbCess and desigh é program thatbis
more rounded_and,éqphistiCatéd to preéare our chi}dreh for
the future. |

Theréfore let’s convey theSe’ﬁhoughts not only to use
with our students, let;sbutilize these strategies ourselves.. '
Its time to make avcollaborative effort to combine knowledge
and create the most exciting and motivating learning
environment for our students. Learning can and should be

fun!
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Chapter Four

Teachers and Change:Critical Issues Facing Teachers

In the aftermath of birth and death, the

quality that is change seems almost an entity

unto itself. It is as though we can taste it,

touch it, hold it. The change we experience in

our professional world is not always so

apparent. Nevertheless, it is an ever present

reality. Whether it comes abruptly or

gradually, harshly or gently, we must face it,

accept it, and understand it. ‘

(Reichart 1969, p.5)
A Synopsis

The excitement and anticipation is insurmountable. All
eyes are filled with tears of joy. All the animals of the
kingdom wait cheerfully for the arrival of the new born cub
of the great “Lion King”. As the animals await the arrival
‘of the new born cub, little does he know about what lies in
his future. That the exciting adventures and experiences he
will encounter, will be his most precious and valued
possessions once he becomes ”Llon Klng" Years later the cub
is grown and he too bears a son bound to be the next “Lion
Klng". And so continues the circle. This synopsis from the
popular children’s Disney movie, The Lion King, illustrates
the"idea of the “Circle of Life”. 1In comparison with our
paradigms, you might say that each new “Lion King” repreSents
a new paradigm. Many might say that education follows this

vcircular pattern. If you wait long enough we’ll being doing

the same thlng we did ten or flfteen years ago. Inev1tab1y,
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What goes around comes around and thevcycle is repeated over
vand over again. This is cne uay thatksome interpret the
continual changes in education. However, as lifevmakes it’s
circle and a new:"Lioaning" is horn again, the experiences
of the new king‘will greatly differ frcm'that of the former
king. :He will learn tc,ﬁake decisions based on'his own |
experiences and'acquired knowledge.' As Relchart explalns
7(1969 p 5), whether change comes abruptly or gradually,‘
harshly or gently, we must face it, accept 1t and understand
it. The new ”Llon King” must therefore face up to hlS new
world quite dlfferent from his father s world accept its new
challenges, and try to understand it. As teachers, we are
faced_with the same challenge. Wevneed to view the circle of
~education by learning from our own persOnai experiences,h
acknoWledge and accept these'changes.and try‘to understand
why theyvare happening. In doing so, we can use these
attributes as tools in coping withvthe so-called.changes in’p
this pedagcgical circle.v_HoweVer,kjust as,each neu littlen
?Licn King" followspa different path, so do teachers. They
have come frcm different backgrounds and a different’era;"No
one’'s experience is exactly alike; 'Because of this
uniqueness and individuaiity; teachers cope with change
differently. | |

 This chapter 1s all about change and presents three

views on change- 1) Relnhart s ”Explanatlon of Origins of
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'Chanée"; 2)'Fergﬁson’s;”Wayé of Change” 2) finally, my‘owh
personai view of‘”Teachef/s.Approachés.to'Change".‘ Through
théée_Qkamples.on change, one can‘begin to think about their
ownlviews,.decide where they are coming frém,band where they

would like to be.

Reichart ‘s Originé of Change

Reichartj(1969; p.6) states that changé itself is a
natural phenomenqn. Nothing is static.  All things and all
events have théir moment of beginning,‘their antecedents,
their evdlutién into other levels of dévelopment and
expressioh, into other dimensions as they move on to other
forms of energy, other uses. Even death may be viewed as
”another form of energy, not an ending bdt a chénge of |
condition, a change of form with a change‘of meaning.
| Change therefore is ever present. Every second of every
minute we bréathe is subject to some form of change which may
adjust how we think and react. Just as every new “Lion King”
is born, death is inevitablé which changes the‘current
condition of life. How we react to this chénge is what'éan
make or break us. This interpretation is quite familiar to
V"Ferguson’s Pefsonal Paradigms”. Thoée little and big events
that happen in our personal life that change‘the situation;v,
changes that alter how we think and‘feei; changés that cause

individuals to react differently.
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Reichart explains that some teachers when pressured by :
‘":parents as to why they are not u31ng a new technique may

xreact by:»l) by being defenSivepand-saying that they have
tbeen doing this for‘over-tWenty,years}lZ)'by‘being politely.
unmoved and‘saying soundsvinteresting and I’ll check it out
‘someday; 3) not doing anything and hoping someday it will
leave-‘and 4) finding the notion eXCltlng but create excuses
‘such as only those speCial districts do wonderful things 1t
would never happen here. Suddenly the issue of teaching;the
child is lostvin the'clouds of excuses’and rationalizations‘
that confuse so many educational discussions.

‘He further explains that the teacher interacts with

" events on two main levels. ‘There is a personal interaction
with the many people and events that‘make up a private world.
There is the public interaction with authority figures, peer
colleagues, parents, and‘students.‘ On each of these levels
and with each otherlthe”people involved 'thefteacher faces a
kind of perpetual motion wherein the people make an event. A
child urinates on the floor, a teacher sternly reprimands the
child, a parent scolds the teacher for haVing made the child
nervous, a principal supports the teacher in her disciplinary
actions, a colleague‘tellsbthe teacher that she had
difficulty with the same parent, and the teacher’s maiden
Aunt Maude hearing the‘story reminds the_teacher that she

herself as a girl had to be defended for wetting her pants.
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And'because of this event a response has to be made in the
form of and action, and'asva result of this action an
.interaction takes place.and out of this interaction the
creative process develops. "In short an event is always
happenlng (creatlng a change in. routlne), there is a reaction
to the event, resultlng in 1nteractlon, leadlng to the
actiVation of the creative process. The'brain hegins to make
determinationshand assumptions based on‘prior.knowledge and

experience.

‘"Ferguson’s Ways ofFChange

Ferguson (1980, pp.71-72) offers four basic waYs ln
Which‘we change our minds when we get new or conflicting
information; ‘The easiest and most limited we might call
change by exception;‘ Our old belief system remalns 1ntact
_ but allows for a handful of anomalles. An 1nd1v1dual who
engages in change by exceptlon may dlsllke a partlcular
'group, except one or two. He-may consldervpsychlc phenomena
Jnonsense yet'still believe'that'his great;aunt’s dream came
vtrue. These are dlsmlssed as “the exceptlons that prove the

rule" 1nstead of the exceptlons that dlsprove the rule. This

1nd1v1dual would say, “I'm right except for ) .
Incremental change occurs blt by b1t and the 1nd1v1dual
is not aware of hav1ng changed. ThlS one,would‘say, “ I_was

"almost rlght but now I m rlght."
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Then therevis pehdﬁlum éhénge,:the abandohment of one
and certain system fdf:another. Penduium fails to integrate
what Wasbright with the old and faiis'toudiscriminate the
value of the new from its overstatements. Pendulum change
v rejects its oWn prior experience, going ffom one kind of
hélf—knowing to another. This reaction would be, “I was
wrong before, but now I’'m right.ﬁ

| The fourth type of mind change is the paradigm change-
transférmation. It is the ﬁburth dimension of change; ﬁew
pefspective, the insight that allows the information to come
together in a new form or structure. Paradigm change refines
and integrates. Paradigmbchange»attempts to heal the
delusion of either-or, of this or that. 1In a paradigm change
we realize that ouf previous views were only part of.the
picture-and that what we know now is only part of what we
will know later. If one can recognize paradigm change, then
change is no longer threatening. It absorbs, enlarges,
enriches. This type of change is not a simple linear effect,
it is a sudden shift of pattern, a spiral, and sometimes a
cataclysm. When we wake up to‘the flux and alteration of our
own awareness we augment change. Synthesis builds on

synthesis.

Bedolla’s Teacher’s Approaches to Change

In my experiences as an educator I have observed four
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 basic approaches for the mode of atfack on change. There is
‘negation, acceptance, opposition, and analysis. Negation’
includes those who have been doing the same thing for fifteeh
or twenty years; They are well embedded with their security
blanket in hand and they will not change. The acceptance
group is made up of two groups; 1) those who just do not want
to stir up the pot and cause problems, 2) and most ﬁon—
tenured teachers. The opposition group are those that have
had some experience, have been quite successful but have also
been through the gamut‘of being required to implement so many
different programs or texts. Literally they have had it and
'will do what it takes to prove what they are doing is just as
wonderful and effective as the new intruder. They will also
contend that they have learned about many'wonderful
strategies and methods and would like time to work with them
in their classroom before they have to think about a new
implementation.

Truly one cannot blame teachers foi reacting to change
so differently. Remember they are all individuals. Each hés
had different encounters that have led them to believe in
certain ways. The greatest draw-back in these approaches is
that they do not allow for expansioh and growth. The
negators feel safe and secure in full control of their own
little world doing the same thing over and ovef again. The

acceptor will do as they're told for fear of losing their job
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- and they simply do not like to make anyone mad. vThe opposer
ismSimply saturated with having to add more to the already
tight scheddle and they haﬁe already implemented sevmany new
‘ideas. They may like some of what they hear but feel that
they heve to give up something else to make room for the new.

Thete ere meny:schools that have fought for change and
have been successful,‘ Others have succeeded for a‘timebbut
due to varying factorS'Hadvlost their oppertunity to continue
on. The issue;here‘is whofs-in chargeiat”the time.
Administrators ere veryrpowerfulvand greatly influence the
paradigmatic activity within the sehool_affecting teaeher
performanee, parent support, and most importantly student
performance. One school for example, in a metter of seven
years, had four different principals, and five different
assistant principals. It emerged from a somewhat skills with
a little WL, to less skills with more WL, then to mainly
skills slowly working:towards MI, and finally more MI with
some skills. Imagine the teacher ankiety and frustration
experienced during these years. The defense mechanisms were
highly visible during these times. Conditions for teaehers
bgare often difficult and our personal paradigms have a great
inflﬁence on how we cope with these situations. |

Is there an answer? Is there even a more efficient'way
to deal with change or, do we wait around for the cycle to

make a complete circle? There may be an answer. Just as the
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‘“Lion King” meditates on his bast experiences and ehalyzes¥
the'situation to make an impertant decision; so ean teaehers
through the fourth approach called analysis. By way of
analeis; teachers can stahd back and take a look from the
dutside. They ekamine the information presented by: 1)
thinking and discussing se as to better understand the theory
behind it; 2) comparihg and_cbntrasting to their own
classroom (Does‘ihis fit into‘my belief?); 3) deciding
whether they may be doing some of these new ideas already
‘juSt in a little different way and may there be something
here that is beneficial to the learning experiences of their
students; and 4) finally, choosing thét Which'they would like
~to try and/or making some ehanges in their established
_curriculﬁm.,'With‘this approach teachers are‘aleo students.
They’ate‘continually learning, practicing, and revising;
1earniﬁg,'practicing, and'revising>from their experiences and
'utilizihg the‘information to best suititheir'program. They
are maximizing the“potential of their experiences! What is
important to remember is thet teaching is not an embedded‘;
practice. It continually adjuets te the sociologieel and

political changes of our world.

A Design for Change
How then, do we begin this venture into the world of

analysis? Reichart has some suggestions for a “Design for
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Change” which we can use as our starting point. First he
~explains that;

A design requires that every step be planned in

order to establish its dimensions and its

boundaries. This does not mean that there will be

no place for improvisation, but rather the. v

divertissement will create out of and around a firm

base. Only through such an approach can the design
take into account all those aspects of good

teaching so necessary and so impossible to achieve

-unless sequential and developmental approaches are
considered. _

(Reichart 1969, pp.110-117)

In other words we need to know from where we are coming,
where we are going, and which direction we take if in fact we
need to improvise. One of the suggestions for a'design for
change is to‘formulate a written blueprint using research
documentation. It must be formulated for action and not an
emotional statement that might never be put into practlce.

It should be based on study and research and should use
current thinking and actual practices as documentation and
rationale for its existence. Just like an architect
designing a house, we need to know where every room will be,
and how they are to appear within the whole structure. As
the house is being built and as it develops, changes may need
to be made and the architect may be asked to redesign a door
- or a wall of the structure, to adjust to the changes,

Reichart further suggests that the blueprlnt should

1nclude the objectlves of the de51gn- what experiences will
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be provided for thellearners, the activities through which
these experiences will be derived, the materials and | |
equipment intended for use, how the design plans for
individual needs, and how the results are to be evaluated;
Now we are getting to the details and the'finishing touches
.of our structure; What color'arerthe walls? What counters
do we tile? Do we tile”the floors or use linoleum? What
fixtures do we install in the sinks?, and so on.‘ Even thoughv
we have made these important decisions about what to use, it
doesn t mean that sometime in the future we may make changes
accordlng to the need of the occupants. The classroom is
essent;ally the teacher’s second home of which s/he is the
»architect. With each new year, new class, new day,
adjustments need to be made.' If the de31gn is equlpped for
change,,the teacher can then make changes accordingly'and go
‘about his/her day | ” | | |
Relchart also suggests that the blueprlnt should be
1mp1emented through dally 1nstructlon.. Hence, the natural
'outgrowth of formulatlon of the blueprlnt w111 be in its
ulmplementatlon (Relchart‘l969, p.lll)r' Such implementation -
should become part of the daiiy,'weekly, and'iong—range
plannlng of the teacher. Asbwith the architect and his
house the rooms and flxtures are prov1d1ng a service for the
'famlly. Day in and day out they are serv1ng 1ts occupants'

1needs. It is part of thelr dally ex1stence and should be



long lasting. However, if a fixiure happens to break; it
needs to be fixed. Within the'classroom, if a strategy is
not supporting the specific need, it then needs to‘be
readjusted or in some cases replaced by another‘in order to

meet those needs.

Summary

In retrospect these views on change, have some
similerities and some differences; however, all are
identifying the various ways one deals With change. The
diagram in Figure 10 illustrates these similarities and
differences. Essentially, the natural tendencies are; either
to deny change, recognize it but do nothing about it, defend
your own position, hope it will leave, accep£ it, or stand
back a take a‘hard look at what’s happening, develop a
backgfound knowledge, then make an educated and well
formulated decision based on this analysis.

What next? Its time to develop a classroom design of
flexibility, structure, and goals. To do so, we need to
start with a basic outline that can be filled in as we
implement our goals and objectives. The “Perspective Chart”
in Figure 11 will serve as a basic skeletal‘outiine. It will
become a tool for teachers to organize and view information.
In chapter five we will categorize and define the pedagogical

jargon bombarding us with confusion. Then we will fit it -
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WL

Figure 10 Views on Change Comparisons and

Contrasts ' .

Reichart’s Origins of Change

1. Being defensive

2. Politely unmoved

3. Hoping it will leave
4. thvat our school

Ferguson’s Ways of Change

1.
2.
3.
4.

Change by exception
Incremental change
Pendulum change
Paradigm change

Bedolla’s Teacher’s Approaches
" to Cahnge

1. Negation

2. Opposition
3. Acceptance
4. Analysis

Similarities

Being Defensive (R) - Negation (B) ,
Politely unmoved (R) - Opposition (B)
Pendulum change (F) - Acceptance (B)
Paradigm change (F) - Analysis (B)

eDesign by: Patricia Bedella

Hoping it will leave (R)
Not at our school (R)

Change by exception (F)
- Incremental change (F)

Differences




‘1nto place Wlthln the ”Perspectlve Chart", the end result

: beJ.ng a classroom blueprJ.nt J.ncorporatlng our phllosophy of
1earn1ng, programs based on our phllosophy, strategles and
methods that support the program, and flnally, ‘assessment. and

evaluation.

Figu-re 11 Pérspective Chart #1 -‘Blueprint

PERSPECTIVE CHART

Bedolla Philosophy of Learning -

l

My Established Program

- My Strategies'and | —>_ _ - My Evaluation and
Methods Selections | .— | Assessment Selections
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:‘Chapter'Eive
An Alternative for Teachers:An AnalytiCal Approach-to

Shifting Educational Paradigms

vBefore.teaohers caneeVen begin to decipher‘pafadigms and
put all into'perspeCtivelto implement‘in their own classroom,
‘they need to establish their own philosophy/belief of how
children learn. What brings ouththe"best in a student. In
order to establish a belief, an understanding of the H
1terminology‘is vital. The following is my personal ettempt
to make sense of the jergon. First the terms are divided
into four majot categories_and defined. The importence of
categorizing the educational jargon is to alleviate
misunderstanding and to help clarify the variety of
interpretations that one concept can acquire. ‘For example,
WL is often referred to as a program or approach when in
actuality it'isba philosophy. ”First; it is important to
emphasize that wholehlanguage is a philosophy, a belief
system about the neture of leerning an how‘it can be fostered
in classrooms and schools" (Weaver 1990 p 3). The program
can incorporate the WL philosophy by the choice of strategies
being used in the classroom and how the classroom 1s designed
but it is not the program 1tself. Then, I will use the
”Perspective Chart” to design a classfoom structUre that will

assist me in organizing and planning an effective program.
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Fburamajor’Categoriesb'

Throughout all my readlngs and experlences, I have |
observed four major categorles.‘ They are- 1) bellef of how t
chlldren learn- 2) programs- 3) strategles or methods"and
4) evaluatlon and,assessment; These four categorles together
form the ba51c blueprlnt for des1gn1ng and 1mplement1ng a |
uclassroom structure and currlculum. Refer to Flgure 11.
F1rst 1t beglns w1th a phllosophy, a bellef about how
chlldren learn- ‘then from that belief a program is considered
'and developed that supports the‘phllosophy; then
'strategles/methods are selected that best fit w1th1n the
program, f1nally, assessment procedures are selected in
conjunctlon w1th the methods and strategles, to monltor
student progress and program effectlveness.

“ateg " Fini N
: Philosophy: Ozman and Craver (1976 p x111) explaln 1t‘
thlS way; ”It could be sald that to thlnk
phllosophlcally 1s to reflect upon who we are, What
we are d01ng, why we are doing 1t and how to
']ustlfy all these thlngs." R
ZQThls is the ba51c format of the classroom ‘
{struCture. First(we'need to'acknowledge.that we
vare teachers;‘that‘we:are,developers and’promoters
of knowledge}:then we’need'toiknow'what we are

doing; we need'to‘layhout the plan; then we need to
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understand why we_are_doing it, is it really for

v the benefit of educating students,_once understood,
we need to justify why we are doing it. We need to
show that it is for educating students.

Programs. According to Webster’ 'S Encyclopedic Unabridged
Dictionary, a program is, a plan or schedule‘to be'rv
followed. .

Hence, in the world of education, a program is the
overall plan which encompasses the philosophical belief,
the strategies to he used, the scheduling, the format,
the ohjectives to be‘taught, how they’1ll be taught,‘and
assessment procedures. |

StrategieS‘and.Methods; According to‘Wehstergonce again;

S;xategx: a:plan, method, or series of maneuvers'or
stratagems for obtaining' a specific‘goal or result. -
Method: a manner or mode of procedure, esp.'and orderly,
logical, or'systematic way of instruction, inguiry,J
presentation, etc. |
Although strategy and method are also considered to:
. be a plan, what differentiates them from a program is
. that they involve achieving a SpelelC goal and order of
events. Therefore strategies'and‘methods are the actual
lessons, instruction, interactions, and'activities that
the students are engaged in throughout the day that

together make up the overall plan.
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EvaluatiOn aﬁdhAsSessment.} Wlth the ever changlng world of
| educatlon, thlS category is in contlnual evaluatlon and
: assessment of_ltS‘own which makes it dlfflcult-to
l_define.‘ At’least three factors have'contributed to the -
'?fdemands for assessment reform: the changlng nature of
‘1deducatlonal goals,‘the relatlonshlp between assessment
‘n“and teachlng‘and learnlng;;and the llmltatlons of the
| current methodslof;recordingkperformance and reporting-

credit (Marzan, Pickering, and McTighe 1993, p.9).

v;».The reason~for the difficultyﬁln defining‘this category‘
is because of"our'ever changing.world Of'paradigms. There
‘are a multltude of technlques to - choose from (as we will see
"further in thlS chapter) to evaluate student progress. that_
we‘need to determlne 1s exactly'what constitutes student
success; In the case of our paradigmatic candidates,‘should
‘we focuS'only on the outcome or should we consider the__ﬁ_‘

process of equal importance.

",Establlshlng a Bellef

| Choosing a phllosophy and establlshlng a bellef of how
chlldren learn is quite a braln stlmulus. We often belleve
in certain ways ‘but not always understand why. Itremember |
vsonly too well my educational phllosophy class and feellng

overwhelmed by the varlety and thought provoklng ideas of the_
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'great philosophere.‘ First you think that sounds true but
then I like that idea also.‘ Qulte mind boggling.‘ What ]
1mportant to remember, 1s to keep an open mind and not let
‘any preten81ons dlstractvyou from your intellectual growth.
Now that I have some background knowledge of paradigms
and an underStandinggof somerprominent‘educational paradigms,
I can now establish my own belief of how children learn by |
~using this new knowledge, applying’prior knowledge and
incorporating my experience. .From my experiences andifrom .
what I have learned abont.WL and MI, I have decidedvto'
’establish a merger of paradigms. I will;name this new
belief, “The Bedolla PhilOsophy of Learning", conetituting a
student-centered, socially constructed, process learning
classroom. As you can see my established belief‘merges the
main‘points‘othI and WL. iIt is student;centered, focusing
on the individual student,ireoogniZing that'students learn
differently and come to school with different'backgrounds and
‘experiences. It is 3001ally constructed, recognizlng that |
students learn from all that is around them, they learn from
their 1nteractions, and their language development is
formulated through these interactions. It is process
learning, recognizing that the procees is just as important
" as the outcome. ‘I want to know how the student:”got" the
answer, whatfstrategies are exercised, and which

intelligences are being utilized.
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The next step is to list the attributes within my
blueprlnt under my new phllosophlcal category are llsted
those‘characterlstlcs,whlch demonstrate my bellef: 1)
students learn through interactions;.Z) student—centered
currlculum, 3) students have 1nd1v1dua1 1earn1ng styles; 4)
"act1v1t1es are to address the varied 1ntelllgences- 5)

process is just as important as result; 6) teacher as
vfacilitatorhand provider of knowledge; 7);c1assroom‘as,a
 community; and 8) integrated, theme-based curriculum.

Now that I have merged these two theories of~MI andeWL
when askedvif I am implementing WL or MI;‘these |
characteristics will applyito either'one. ~What is most
important, is that now, I have the ablllty to explaln and ‘
demonstrate my phllosophy and support it through the current -
research of WL and MI.‘ ThlS satlsfles the requlrement of
_'formulatlng a wrltten blueprlnt u51ng research documentatlon.
| Furthermore, when new 1deas or phllosophles arise, I now
have the ablllty to search for those similarities that may
.vfitwwithin my'thOughtsdand incorporate'them within;myb
personal theory of.iearning.5‘So begins my plan‘of
_flex1b111ty and adjustment. o -

) What is 1mportant for teachers, is to thlnk about their
"hphllosophy, become more knowledgeable about how chlldren
_vlearn, and begln ba51ng what they do in the classroom on

’ thelr.bellefbandrnot Just_because it spthe!newest 1nnovat1on_
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in’education. Teachers must understand why they are d01ng,
what they are d01ng, or thelr heart w111 not be in the |
1nstruct10n and activities in which they engage thelr
students. It’s time now to fill in the ”Perspectlve Chart”
with the philosophieal characteristics I have selected. See

Figure 12.

Establishing a Program.

I have just discussed iearning theories, decided what I
believe and am’now ready to choose.a prograﬁ;that beet”suits
my belief. As always it is important te define the terms.

v : C : :

Theme or Thematid: The terms theme er thematie have acguired
various,connotations; The follewing are three major
definitions that are filtering_the educationalvjargon..
Integrated Thematic Instruction (ITI):> Involves a
centralized yearly theme and the componentshof the
centralized theme are'Sub—themes which-include

v integration of all'diSciplines and all interrelating to
the central theme. .Thebmain focus is addressing the |

“seven intelligences through the use of activities or

| 1nqu1r1es, to best meet the needs of the various student

1earn1ng styles.;

5 ITI definition is from Armstrong (1994 p 62) based on Susan

Kovallk s model of Integrated Thematlc Instruction.
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 Figure 12 Perspective Chart #2-Philosophy

PERSPECTIVE CHART

| ' Bedolla Philosophy of Learning
Student—Centered Socially Constructed
- Process-Learnlng

Students learn through interactions

Student centered curriculum.

Students have individual learning styles.'
~Activities address the varied intelligences.
Process is just as important as result.. -
Teacher as a facilitator and prov1der of knowledge.‘
Classroom as a community. '

Integrated, Theme-based Curriculum

Program

My Selection of 7| My selections of
Strategles’andJMethods. f‘———— Evaluation'and.Assessment




Iheme_c¥g13536 A study of a particular topic chosen by the
students. The teacher then collects and organizes
‘materials for the study. These materials include-all.
curricular areas; language arts, sdience;'social
studies,.artj,’mﬁsic, ahd math. - Whén‘thevsame theme is
expressed thtoughoﬁt the school day (thrdughoﬁt the |

" curriculum), the students are afforded the opportunity
to better uhderstand and grasp the whole meaning of the
theme as well as its components.

Theme Unit Baéically a teacher designed unit that has
a central theme such as “Bears”, that integrates all |
‘disciplines into the unit.

English as a Second Language: is a program to develop oral
and written English language skills, now referred to as
English Language Development. Essentially it is to help
limited-English proficient students acquire the English
language skills necessary to function and be successful
within a regular English classroom.

Sheltered English: is presenting the core curriculum to
Limited-English-proficient students in a way that the
material is more comprehensible or meaningful so they
have access to the same curriculum as the reqular

English speaking students.

Theme Cycle definition is from B. Flores (1994)
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‘PrimaryuLénguage Instruction: Students are instructed in
their primary language to provide a more comprehehsible
~means of developing,the necessary skills to be successful

. in school..

'Amongjﬁhese programAdefinitiohs;are?others that may be
| required within the overall plan. These pregrams.are
deSigned s?ecifically for limited English speaking students.
i‘will call theSe ee-programs.',I do not consider these
‘methods or strategies because it is en overall plan that
eddresses the specific needs of these students. Many of the
strategies'tha£ are tQ,be»ineluded within our new es%abliehed
program will also meet the redﬁirements of the co-programs.

The choice to‘makefnow)is whether to use ITI or theme
dcycles._-The main"differenCe‘ie ITI is basicelly designed and
generated bY‘the teacher. It begins with a Centfaldyearly
theme and fingers out into components or»Subfthemes that are
all related;te the central theme. SomeISCheele have a whole
school theme and each grade level doeefvarious‘established
sub-themes. In some schools each grade level decides on a
central fheme and collaboratively plans eomponents.

For WL a theme cycle is.student-teacher generated.
Students and teachers volunteer ideas for,coursebof study,
students vote en What they.wouldvlike to learn about, and

finally it is the teacher’s task to acquire, organize, and
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prepare materials for the chosen COurseyof study. Students
are‘alsovencouraged'to bring in any;information they may‘have
on the subject;vd B |

With a mergervof paradigms.my goal is to combine these
two thoughts. Being that'ITI and Theme Cycle have similar
» qua11t1es of 1ntegrated 1nstruct10n and individualized
learning comblnlng these thoughts is just a matter of
adjusting student—teacher ch01oe. ,The merger therefore‘would
involve fusingbstudentéteacherrchoiCe with ITI. Possible
suggestions would.be; 1) school-wide voting on central theme
and grade level voting on sub-themes, 2) each grade level
votlng on central theme, 3) each classroom votlng on central
theme. The MI advocates can still plan activities addresslng
the intelligenceS’based on the student-teacher chosenv
curriculum while the WL advocates are able todmaintain their
practice of student choice. Incorporating two'ideas:to-b
create better conditions for students and teachers alike.

With a combined program of ITI and Theme Cycle we can
nom'name onr'new program as fIntegrated, Student-Focused,
Theme Based;‘Cnrricnlnm".h This program»would entail the‘use
v‘ofuITI with student/teacher seiectedscentral theme and to
~ serve the needs of my non- Engllsh speaklng students, prlmary
' 1anguage 1nstruct10n (Spanlsh) and Engllsh oral language
development. Now. 1ts tlme for me to f111 in the ”Perspectlve

Chart" w1th in Flgure 13 with my newly establlshed program
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Figure 13 Perspective Chart #3 Program

PERSPECTIVE CHART

Bedolla Philosophy of Learning
Student-Centered, Socially Constructed,
‘ Process Learning

Students learn through interactions

Student centered curriculum.

Students have individual learning styles.
Activities address the varied intelligences.
Process is just as important as result.

Teacher as a facilitator and provider of knowledge.
Classroom as a community.

Integrated Theme-based Curriculum

Program

Integrated Student-Focused
Theme-Based Curriculum
Incorporating;

ITI o

Literature-based Reading
Primary Language Instruction
Oral Language Development

My Strategy and Methods » My Evaluation and

Selections - Assessment Selections
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and its components.

Selecting‘sfrategies and Methods

”"”With én_estab1ished belief ahd’program I can now
implement activities compliaht with_ourtchoiées. Fifst, AS
- always, I will define these strategies and methods. The_.
first list is basicallyvskills,‘the secbnd‘list'is mainly WL,
and the third list is MI. As you read through'these |
definitions take note of similarities and differences.
Fﬁrthermore}keep,in mind how many of these strategies may
have been presented at a workshop or inservice and those you'

may have already implemented in you classroom.

Skills

Lectures: When the teacher Simply presentsbinformation ofally
~to the students. |

Memorization: Students practice memorizing information to be

brepeated back to the teacher or to be used for studyiﬁg
test material.

Text-books§ Bboks specifically designed for each discipline.
They primarily include an informational section and then
questions about the information with some extended
activities. In the reading texts there is a collection
of sﬁbries; ééséntially; vocabulary controlled to

address grade level expectancies.
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beksheets: ‘Drills éhee£s designedvfdf ektra”practice in any
 of the skills areas. Many of the worksheets are part of
the text- book de51gn to prov1de extra practice or
"enrlchment.

Whél.e.Lb.nguagsf

Booksi. The WL classroom ié filled with avvariety of fiction,
nonfiction,.pOétry, informational} and reference books
including magazines and newspapers.

Brainstorming: Students produce a torrent of verbal thoughts“
that can be collected and put on thé board or overhead.
This brainstorming can be about anything; words for a
class poem, ideas for developing a group project,
thoughts about material in a lesson being taught, and so
forth.

Classroom Environment: The environment plays an important
role in the classroom as a social community. Desks or
tables are arranged to be suitable for use in
collaborative projects. Charts, graphs, science
questions, and more displayed throughout the room for

continued reference during the theme cycle. Use of

’ Information on these strategies and methods are from a variety of
sources i.e. Workshops, inservices, personal experiences, etc. The

major source of information is from, “Understanding Whole Language From
Principles to Practice”, by Constance Weaver.
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learning‘stations or centers where students have the
opportunlty to ”flgure out” or ”experlment" on thelr own
'or w1th a frlend. therary print is v151ble throughout
~the room such as poems and rhymes. Student work is also
seeh.throughout‘the foom.v A wide variety of booksvafev
availabie'including student‘made books ‘and class books.
These factors are valuable in planning a classroom
structure. They all serve as resources for the students
as they actively participate in their daiiy activities.

Classroom Theater: When students are asked to enact texts,
problems, or other material to be learned by dramatizing
or role laying the content. It can be as informal as a
one-minute improvisation or as formal as a rehearsed
play.

Collaborative Stories: The téacher‘guides thefstudents
through a collabofative development‘of their own story
while demonstrating thevreading anderiting process.

The teacher begins by helping the'studénts to set up a
foundation for their story; charaoters, setting,
problem, and solution. Once they understand these four
elements of the story, the teacher mediates by guldlng
students through the wrltlng process (bralnstormlng,
rough draft, rev151ng, editing, and final draft). After
the chiidren.haué written and fevised their story

together, the final phase of publishing is establishéd
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~through a student iiiﬁetreted-class big beok'and/or =
individual student illustrated books (Flores 1988).
‘.‘Coqpefative Learning: Allows children to work in groups‘to
solve a problem or work on a,pfeject. Theegroupingv
should be a mix of proficient and non-proficient readers
' and writers so that the experts and the novices can
socially construct knowledgentogether.
Daily Oral Language: Provides the child with the visual cues
of spoken language as medeled by the teacher. A teacher
‘can use different approaches for this strategy. In one
_ approach a studeht shares a particular experience; “I
went to the park and played with my bfother." The
teacher writes this for all the students to see,
modeling letter sound and letter formation. The
students are then asked to read it and finally students
are asked to decode or read specific words. Another
"approach consists of all students sharing and a vote is
made as to which child’s sharing will be used for daily
oral language.v This is usually followed by the same
skills building technique. Reading poetry daily and
having it posted for children to read along is also used
- for daily oral languege. |
Interaetive JOurnalsﬁ In this‘strategy the teacher functidhs
as a mediator for the ehild's’-deVeloping written

~language. During this activity, each child is
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encouraged to write 1n the1r journal either through
' 1llustratlons or whlchever writing level they may be at,
y?pre syllablc, syllablc or alphabetlc. The teacher
medlates the 1earn1ng durlng 1nteract1ve journal time by R
:respondlng or commentlng on whatever 1t may be that the
- child wrote,or,drew about . Durlng this 1nteractlon, the
:teacher models1theywriting'and,alsovmodels'reading by
reading the response-during and after it is written in
the‘child's journall(Flores 1990).‘ | | |
Journal Writing- Keeplng a personal journal 1nvolves making
ong01ng records related to a. spec1flc domaln.‘.For
Vexample, a student may keepva sc1ence Journal for
recording'obseryations, a personal journai’writing about
'daily eyents,‘reading journal;writing,about books they
uhavevreadvetc; . |
. Large andrsmall grOUpvdiscussions- A time*for'students to
hear others comments and questlons as well as presentlng
thelr ownvldeas.‘ Durlng thlS time the teacher serves as
- a fa0111tator and may choose to write down student
‘responses on chart paper or overhead dependlng on the
objectlve..-v |
3LiteratUresGroups§v Students are lelded 1nto groups based
not on ablllty but on 1nterest in a partlcular book.
Each group reads and dlscusses its chosen book over

v several days or even weeks.‘_As-students read'_
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individually‘in preparation forndiSCussion, they‘may,:if
they or the teacher chooses,'keep a‘journal of problem
words, strong feelings or related experiences evoked by
the text comments, questions, predictions they WlSh to
share with the group—in short, anything of interest.
Literature Study: ThlS takes‘several baSic-forms. The
students may either study a particular author, -
1llustrator or genre such as fairytales. They can
-compare author styles, commonalties and differences,
illustrations, etc. This can be accomplished by using
other strategies such as story‘mapping, literature
groups, brainstorming, or any combination thereof. The
difference is there is a spec1f1c focus on an author,
illustrator, or genre.
Peer Sharing: Basically, it is students sharing thoughts

- with each other or with the group. Students can share
'what they know about the theme or artifacts they have
that related'to the theme. After reading a story the
students‘can share for‘a minute with a partner what
their favorite part was, what they-learned from the

. story before actual discussion‘begins’so those students
who have difficulty responding have the opportunity to
hear other'’s thoughts. Peer sharing is an excellent way
to “break the ice”.

Phonics in Context: WL teaches about phonics in the context
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of its use. In’other words, afier the childreh knowi
what the text says and méans, the teacher revisits the
text to makevvisible and teach the sOund/letter
correspondence. - |
:Publishihg:"Théfe'are a vatiety of ways to do publishing in
;fhe classroom; 1)_méking,c6pies ofvstudent stories, 2)
‘submit their writing to a class or sqhool newspéper, 3)
their Stofyicah'be-boﬁnd in.a book form and made
available in a special section of the classroom or
schodl‘library, and 4) students can enter theif‘stories
.in the internet to be sent to other schools. When
children see that theif writing is important to others
they become more excitedvabbut their writing and will
- want to writé more and more.
’Readers Theater: The purpose for Reader s Theater is for two
or more readers to present to an audience, from a hand
- held script, a stdry, poem, play, or picture book.
Through interpretation and negotiation, children
demonstrate what they understood about the text. The
main focus is not stagé design but rather the language
expetience, .
Teacher Demonstrations:‘ When children are learning how to do
something for the firsi‘time,vthey will need to have
experiénced or observed thé action before they can truly‘

understand what you want them to do. In order to aid
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this understanding,‘teachershshouldvprovide
demonstrationsfwhich mOdel‘appropriate behaVior, or
fprocedures 1ead1ng to the accompllshment of a task.. For
,example, when a teacher mediates a collaborative story,
is/he is demonstrating the wrltlng process.
vShared Book Experlence: The-teacher uses a blg book that all

v children in'the group can_see}japcommerciallyypublished
big book,la Child/teacher—authored big book or, Simplyla
chart‘of SOmersort, writtenvin largevprint. Some
activities may‘include~'rereading favorites,vteaching
vpredetermlned concepts or strategles for example, u51ng
prior knowledge and context plus the 1n1t1a1 consonant
of a word to predlct what the word might be, capturlng
the teachable moment where a student has dlscovered a-
concept of'hls/her own andﬁthe teacher acknowledges and’u
expands on the concept, introducing‘a new story by
Showing the pictures torthebstUdents'and having them
predicthhat}the”storY”mayube about and then reading

- aloud, a folIQqup‘activity where students have the
opportunity to read the big book independently for
enjoyment and practice. Many thlngs can be learned fromd
shared book experlence- 1) conventions in prlnt such as,"
we read from top to bottom, we read words not the‘
p1ctures, what a word is, what a letter is, - what

punctuatlon does, 2) strategles, such as, using meanlng
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as the firStrandbmost important-clue to getting words,
predlctlng, self correctlng, 3) s1ght vocabulary, 4)
~letter/sound relatlonshlps.

Story.Mapplng. Technlque used to develop comprehens1on and
thlnklng skills through readlng wrrtlng and discussion
in’which_the students are'activelY'inVOlved.- There are
various forms‘depending onxthe story and teacher o
eipectations:;8 Jv | N

: Storytelling: Ahuseful tool for conveying.a variety of

concepts by providing a mental representation for

students. ‘It can bevapplied to a variety‘off
disciplines. Storytelllng can be presented by the
teacher, an 1nd1v1dual student a group of students, or

a spe01ai guest.

,erters Workshop This strategy is used to teach students the
steps found in the wrltlng process. These steps; |
wrltlng a rough draft rev1s1ng, ed1t1ng, flnal draft,

"111ustrat1ng and publlshlng, are planned 1nto the daily
classroom 1esson.: A typlcaldworkshop cycle day would
have students in a classroom separated into wrltlng
groups, group A wrltlng the1r 1nd1v1dual rough drafts,
group B edltlng thelr 1nd1v1dua1 rough drafts,‘and so

-on;v Most cycleS»lastjflve to six days.f_The end result

There is an eXamplej;:includ’ed in the appendix p.181.
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is oriéinal student authored books.
Writing.Acti?ities: The variety'of opportunities for
"students to expréSS thoughts, prior knowledge, or new’v
.knowledge‘through writing. These activitiesvalso |
includeiwriting lists, outlinéé;‘writing in journals,

writing in graphs, labeling diagrams, etc.

Strategies and Methods of MI
Because of MI's focuskon the se&en intelligences, its
strategies and methods are organized‘accordingly. Many’of
these activities are sélf—explanatory and overlap those of
WL, therefore I will first list them and then later define
those which I féel‘require clarificatiohs and those not |

included in the WL inventory. These activities are from

- Armstrong’'s book, Multiple Intelligences in the Classroom.
- . . I ]]- . :

lectures ,
large- and small-group discussions
books :
worksheets

manuals

brainstorming

writing activities

word games

sharing speeches

storytelling ‘
talking books and cassettes
extemporaneous speaking
debates

journals keeping

choral reading
- individualized reading
reading to the class’
memorizing linguistic facts
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e tape recording one’s words
e using word processors
° publlshlng (e.g.,. creatlng class newspapers)

ical/Mathematical In ]]., |
mathematical problems on the board
- Socratic questioning o :
‘scientific demonstrations
logical problem-solving exercises
classifications and categorizations
creating codes ‘
logic puzzles and games
quantifications and calculations.
computer programming 1anguages
- science thinking
logical-sequential presentation of subject matter
Piagetian cognitive stretchlng exercises
HEURISTICS :

charts, graphs, dlagrams, and maps
"~ visualization ‘
photography
videos, slides, and movies
visual puzzles and mazes
3-D construction kits
art’appreciation :
- imaginative storytelllng
picture metaphors
creative daydreaming
painting, collage, and other v1sual arts
idea sketching
visual thinking exercises
Jgraphlc symbols -
using mind-maps and other v1sual organlzers
computer graphics software ' :
- visual .pattern seeklng
. optical illusions
- color cues ~
telescopes, mlcroscopes, and blnoculars
visual awareness activities
draw-and- pa1nt/computer—ass1sted de51gn software
plcture 11teracy experlences -

B Qily/Ki S
‘ 150; creative“movementV.a
~® hands-on-thinking =~
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field trlps

mime :

the classroom theater " '
competitive and cooperatlve games

'physical awareness exercises

hands-on activities of all klnds

‘crafts

- body maps ; '

- use of klnesthetlc 1magery : L
,cooklng, gardenlng, and other ”messy" act1v1t1es

manipulatives

“virtual reality software'"
kinesthetic concepts

phy51cal education act1v1t1es B
using body . language/hand 51gnals to communlcate

tactile materials and experlences
- physical relaxatlon exerc1ses

body answers

. » ..‘ ‘

musical concepts
singing, humming, or whlstllng
playing recorded music

‘playing live mus1c on plano, gultar, or other

instruments

- group singing

mood rmusic

music appre01atlon e
playing percussion instruments

rhythms, songs, raps, and chants
using background music

‘1inking old tunes with concepts

discographies

- creating new melodies :
‘-11sten1ng to inner mu31cal 1magery

music software
supermemory music

| p.} | o

cooperative groups

interpersonal 1nteract10n
conflict mediation '
peer teaching

board games

- cross-age tutoring

group brainstorming sessions

‘peer: sharlng

communlty 1nvolvement
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simulations

academic clubs

~interactive software

parties or social gatherlngs as context for learnlng
people sculptlng

independent study

feeling-toned moments

self-paced instruction S
individualized projects and gameS‘
prlvate spaces for study

one-minute reflection’ perlods
interest centers

personal connections

options for homework

choice time .~

self-teaching programmed instruction
exposure to 1nsp1ratlonal/mot1vat10na1 curricula
self-esteem act1v1t1es

journal keeping ‘

goal-setting sessions

‘ ‘E. . .Jb a

‘Iape Recordlng.,the tape recorder offers students a medium

through which to learn about their llngulstlc powers and

helps them employ verbal SklllS to. communlcate, solve

problems, and express inner feelings.

Manuals: Handy books of facts, instructions, etc. for use as

a guide, reference, or the like; handbook.

- Extemporaneous Speaking: Essentially impromptu speaking.

Speaking with little or no preparation.

Choral Reading: When a group of students read together poems,

rhymes, or a part in a play or story.

Individualized.Readihg: This has two connotations;

1) having a variety of‘reading material that addresses
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‘the dlfferent readlng levels and also student
1nterests.

2) Allowing time for studentshto read independently‘te
themseIVes, | . -

Inquiries: A task or activitj:specifically designed with anu
robjective to engage students in the thought process.
'The importance is how‘they‘achieved the goal. Inquiries
are based on the seven~intelligenees. Teachers are to
develop them first by deciding what knowledge they wish
thelr students to gain from the 1nqu1r1es and then
des1gn,act;v1t1es guiding the students through the
processes of thevvarious intelligences to achieve their
goal. The students participate in the inquiries as
partners, in groups,’or individually depending upon the
requitements of the inquiry.

ical/ ] ical 114 .

Socratic Questioning:k In Socratic questioning, the teacher
serves as a questioner of student’s points of view. The
Gfeek sage Secrates is the model for this type of
instruction. Instead of talking at students, the
teacher part1c1pates in dlalogues w1th them, aiming to
uncover rlghtness Or wrongness of thelr beliefs.

Cla551f1cat10ns and Categorlzatlons. The loglcal mind can be
stimulated anytime information‘(whether it be

linguistic, logical/mathematical, spatial, or other
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kihds of data) is put into some kind of rationai

‘framework. Examples are; Venn diagrams, time 1ihes,
attribute webs (1istihg atfributes of a person, plaée,

or thing as spokes around the subject),.5W organizers

' (diagréms that answer who,'what; when, where, and why) ,

vband mind-maps. Most of these frameworks are also
spatialbin nature. Thévvalue bf this‘approach_is that
disparate fragments of information can be organized
around central ideas‘or themes, making them eaéier to
remember, diScuss, and think about. .

Quantifications and‘Calculatioﬁs: Opportunities to talk
about humbers both inside and outside the math and
science arena. 'In subjects such as history andv‘

' geography, you may focus regularly on important
statistics: lives ldst in wars, populations of
‘countries, and so forth. By tuning into the numbers in

vthe'midst of non-mathematidal subjects, you can better
ehgage highiy logical students, and other students can

‘learn to see that math'belongs not just in math,claés

‘but in life. i |

' SciehceiThinking; Seeking out sdientifid idea§ in areas 6ther
~than science.‘ In each paft of the curriculum; science

provides Anothér poinf,of‘view that can considerably
~enrich studénts’ perspéétivé.

Heuristics: The field of heuristics’refers"to a loose
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,qulection'bfﬂStrategiesylrules‘of'thumb; guidelines;’
and suggestions for logical problem solying In regards
to MI theory it is a major teachlng/learnlng strategy.
.Examples of heurlstlc pr1n01ples 1nclude.»f1nd1ng
:analogles to the problem you w1sh to solve, separatlng
:'the varlous parts of the problem,. prop051ng a p0351b1e
solution to the problem and then worklng backwards, and
.1f1nd1ng a problem related to yours and then solv1ng it.
Heuristics provldes,students w1th loglcal maps, so to
speak, to help‘them'find their,way;around unfamiliar |
aoademio terrain.’ R |
Spatial Intelligence
ViSualizationé One;of,the easiest ways to help‘students
ttranslate:book and;lecture:materialvinto_pictures and
images is to have'them close'their eyes and picturef
':Whatever is being studied.‘,Students may also be asked
to,draw pictures.of their visual image. |
Picture Metaphors: A metaphorvis usingjone idea to refer to
another, and’a'picture”metaphor expresses an'idea in-a
visual image. The educatlonal value of metaphor lles in
| establlshlng connectlons between what a student already
SFknows and what is belng presented.
Idea Sketchlng. thlS strategy 1nvolves asklng students to
ydraw the key p01nt, maln 1dea, central theme, or core.‘”

tconcept belng taught.~ Neatness and reallsm should be
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'de—emphasized in favor‘of s succession of quick sketches
| ‘that help articulate an 1dea.

‘Graphic Symbols- Simply draw1ng a graphic representation of
| " the concept being taught.v Just like that traffic s1gn'
graphics that represent the action such as school
jcross1ng, ‘no pedestrians and so forth.. You do not need

~ superior drawing skills‘to_use'thisrstrategy; roughly
jdrawnzsymhois will suffice/in.most cases.

Color‘Cues: There are many creative waYs‘of putting color‘
into the room. Use a variety of colors of chalk,
markers, and transparencies when'Writing in front_of;the!
class; frovidevstudents with color pencils and pens,v
and colored paper on which to write assignments. 'Use
color to emphas1ze patterns, rules, or clas51f1cation
-during 1nstruction (e g., coloring all th's red ‘in a
phonics lesson).

i.:I :.' ]".

f pCreative‘MoVement: There are many ways to conduct Creative
:movement in thevclassroom,miy first”ofvall there are
manyvcommercial tapes and books With'creatiVe movement‘
activities, 2)vbyvusingjfinger piays,‘ 3) singing camp
:songs with special movements, 4) by simply showing

f flashcards of different actions and hav1ng students
'perform the action, and 5) by having students make up

their own movements to poems and songs._
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Hands—on'Thinking:. Students who show Signs of
‘bodily/kinesthetic intelligence should have
opportunities to learn by manipulating objects or by
making things.With‘their-hands.

Body.Maps. The human body prOVides a convenient pedagogical
tool when transformed into a reference pOint or “map"*~
for speCific knowledge domalns.' Essentially the body
becomes the graphic representation such as arms
representing branches in a‘tree and the legs
representing the trunk. |

Kinesthetic Concepts: This strategy involves either
introducing students to concepts through physical
illustration or asking’students to pantomime specific
concepts or terms from the‘lesson. ‘This activity
reguires students to translate‘infOrmation from
linguistic or logical symbol systems into purely

‘bodily/kinesthetic expression. Simple pantomime can
also be extended into more elaborate creative movement
or dances.

Body Answers: Ask students to respond tolinstruction by
using their bodies as a medium of ekpression. The
simplest and most oVer-used‘example of this Strategy is
asking students to raise their hands to indicate
understanding. ThlS strategy can be varied by asking

them to blink one eye, touch your head stand up, thumbs
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up or thumbs down etc.c
Musical Concepts: Musical tones can be used as a’creative
| tool for expressing concepts, patterns, or schemas in
many'subjects. For example;:todconVey musicaily.the
idea of ajcircle,,begin‘humming at a certain.tone, drop
_the tone gradually (indicating the gradual slope of the
circle) to a low note, and then gradually move up toward
f»the orlglnal note.v
MOOd.Mu51c: Locate recorded music that creates an appropriate -
| ‘mood or emotional atmosphere: for a partlcular lesson or
,unlt. Such music can include sound effects (most
nonverbal sounds are processed through the musical
bintellect), nature sounds, or c1assical.or contemporary
'pieces that*facilitatevspecific emotional states.
‘ Rhythms,,Songs; Raps, and Chants: Take the essence of
' whatever you are teachlng and put it 1nto a rhythmlc:
v;format that can be either sung,-rapped ‘or chanted. At
a rote level, this can mean spelllng words to the rhythm
ofpa.metronome‘or 31ng1ng_the times tables:to a popular
song; o | o | |
DiscographiesflSupplementﬁyourfbibliographies-for the
currlculum w1th llStS of recorded musical selectlons-
' tapes, compact dlSCS, and records- that 111ustrate,

embody, or amplify the content you want to convey.
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Supefmemo:y.Music: Twenty-five years ago, educational
researchers in eastern Europe discovered that students
‘could more éasily commit information to memory if they

| listehed to the teacher’s instruction against a musical
background.‘

Interpersonal Intelligence

- Conflict Mediation: In the event of a conflict, the teacher
or administrator serve as a mediator allowing the
students involved the opportunity to plea their case and
asking the students what they think should be done to
resolve the problem. Another method is to present the
problem to the class (without révealing any hames) and
asking for resolutions to the conflict.

Board Games: Board games are a fun way for students to léérn
in the context of an informal social setting. On one
level, students are éhatting, discussing rules, throwing
dice, and laughing. On another level, however, they are
engaged in learning whatever skill or subject happens to
be the focus of the game. Board games can be easily
made using manila file folders, magic markers (to create
typical winding rod or path), a pair of dice, ahd
vminiature cars, people, or colored cubes (available at
toy stores or teacher suppiy stores) to serve as game
pieces.

Dramatic Play: Allows children to express and interpret
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theif meaning and understanding in esthetics. Some
children have}the ability to expréssvthemselves befter
throughaaCting then they do in writing and reading.
Other students need to know that they can express
themselves through other means. Dramatic plays help our
students to explore other ways to express themselves.
‘In addition, students can find new meaning in
literature, science, and social étudies through.role
playing used in various curricular areas.

‘Simulations: A simulation involves a group of people qoming
together to create an “as-if” environment. This
temporary setting becomes the context for getting into
more immediate contact with the material being learned.
For example, students studying a historical period might
actually dress up in costumes of that time, turn the
classroom into a place that might have existed then, and
begin acting as if they were living in that era.
Although this strategy involves several intelligences
(including bodily/kinesthetic, linguistic, and spatial),
it is included in the interpersonal section because the
human interactions that take place help students develop
a new level of understanding. Through conversation and
other interactions, students begin to get another
insider'sbview of the topic they are studying.

Peqple‘Sculpting: Anytime students are brought together to
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‘collectively represent in physical form an idea, a

~concept, or some other specific learning goal, a people '

sculpture exists. If sﬁudents;are studying the skeletal

,system, they_can‘build a people scuibture of,a skeleton

_in.which each person,represents a bone or a group of

bones. | | | - | N

Feeling-Toned Moments: To feed that emotional brain,
educators need to teach with feeling. ‘This strategy,
then, suggests that educators are responsible‘for
creating moments in teaching where students laugh, feel
angry,‘express strongeopinions, get excited about a
topic, or feel-a’wide range of other emotions. You can
»help create feeling-toned moments in a number of ways:
first by modeling those emotions yourself as you teach;
second, by making it safe for students to have feelings
in the classroom (givingvpermission, discouraging
criticism, and acknowledging’feelings when they occur);
and finally, by providing experiences (such as movies,
books, and controversial ideas) that.evoke feeling-toned
reactions. | ‘ . |

One—Minute Reflection Periods: ‘During_lectures, discussions,_'
project work, or otherbactivities, students should have‘
frequent “time outs” for introspection or deep thinking.

One-minute reflection periods offer students time to
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~-digest the information'presented or»to connect it to
happenings in their.own‘lives; They also provide a
refreshlng change of pace that helps students stay alert
and ready for the next act1v1ty |
Personal Connect10ns~ The big question that accompanles
strongly Intrapersonal students through thelr school
career 1s: "Whatvdoes all thls have to do‘w1th my
;life2" 'Most’students‘have'prObably asked this guestion
~in onehway_or another during'theirntimerinvschool. It’'s
up to teachers to help‘answer this.guestion by
.:contlnually maklng connectlons between what is belng
‘_taught and the 11ves of thelr students’ personal
assoc1atlons, feellngs, and experlences 1nto your
1nstructlon.y; | co
Choice Time: G1V1ng,students'cholces is as muchva
fundamental”principlelofhgoodfteaching.asyit is a
specific intrapersonal‘teaching strategy. Essentlally;
choice tlme consists of bulldlng in opportunltles for
students to make dec1s1ons about thelr learnlng
experlences.
Goal ~-Setting Sess1ons- Educators help students 1mmeasurably
, 1n thelr preparatlon for life when they prov1de
opportunltles for setting goals. These goals may be
short-term (“I want everybody to 11st three things

they’'d 11ke to learn today”) or 1ong -term (”Tell me what
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,youfsee'yourSelf doing twenty-five years from now ?".

Summaryh“ | |
WoW! Whatvan-abundance of‘strategies»and methods all:
excellent tools for motivating students and developing
skills. AtdfirSt_glance,it may”seemyquite overwhelming..
.There”is juSt'not enou§h tlme.in oneiday to do everything.
bFlrst of all, it is 1mportant to flrst look at what you may
already have 1mplemented in your classroom. Then,try out a
few to work-out.problems and details. As you'become |
comfortable and skllled at these then slowly add others.
Also, 1t is not 1mperat1ve to use all strategles every day
Some can be used once a week once every two weeks, once a
month etc. Remember these strategles and methods are there
‘for you to use at your dlscretlon.:uLearn two or three untll
‘they run smoothly and‘effortlessly Within‘your program and
then enjoy 1mplement1ng somethlng new and ex01t1ng adding
“varlety to the classroom. | | _
' Returnlng to my blueprlnt I can now fill in the
f"Perspectlve Chart" in Flgure 14 w1th the strategles and
methods I have selected. From thlS selectlon ‘I can also
choose activities-which‘are applicableito'myhco-programiof
Engllsh Oral Language Development and for Prlmary Language
Instruction, I may choose pertlnent act1v1t1es and conduct

them in Spanish. In chapter 6 I will demonstrate how to_<
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Flgure 14 Perspectlve Chart #4 Strategles and Methods

PERSPECTIVE CHART

v | - My Philosophy bfLearning |
: Student Centered, Socially Constructed,
Process Learning

Students learn through 1nteract10ns

~|student centered curriculum. _

Students have individual learning styles.
"|Activities address the varied intelligences.

More emphasis on process than result.

Teacher as a facilitator and prov1der of knowledge.
Classroom as a community. :
Integrated Theme-Based Currlculum

My Strategy and Methods
Selections :

Program
Integrated Student-Focused
Theme-Based Curriculum -
Incorporating;

ITT .
Literature-based Reading
Primary Language Instruction
Oral Language Development

Interactive Journals
Reader Response
Collaborative Stories

Mood Music

Inquiries

Writer’s Workshop
Classroom Environment
Board Games

Body Answers

Books

Brainstorming
Classroom Theater
Large and Small Group

| Discussions

Literature Study

Peer Sharing

Phonics in Context

Publishing

‘|Reader’s Theater
Teacher Demonstrations
Shared Book Experlence
Story Mapping

Cooperative Groups

Idea Sketching

My Evaluation and
Assessment Selections
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incorporate these strategies/methods into my daily»schedule.

Defining Evaluation and Assessment
As with strategies/methods, I have listed the terms

according to our paradigm candidates.

Skills |

Multiple Choice Tests: Students answer questions by reading
the selection and‘then choosing a response from three to
five different choices.

‘True and False Tests: Students read a statement and determine
whether they feel it is true or false and indicate their
response by writing in T or F or simply circling T or F.

Fill-in Tests: Students read a statement that is incomplete
and must complete it by filling in the correct word or
words. Some fill in tests‘have a word box that students
can choose from.

Standardized Tests: Are machine scorable instruments that
sample reading performance based on a single
administration. Standardized test scores are used in
making comparisons émong,individuals or groups at the-
1oca1,‘stéte, or ﬁational level. |

Proficiency Tests: Most proficiency tests have the multiple
choicé design. In reading it may‘consist of a story

selection and the students are to answer the questions
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about the story. The student'musﬁ.achieﬁe.a minimum
score or higher to be considergd proficient. When a
'student_is_unable to.achieve‘pquiciency; s/he must then
' engage in review through drill and,practicé‘uhtil such
time profidiency is obtainedf' |

9

Whole Language

Periodic performénce samples: samples of student work
‘collected throughout the year.

Student-kept recordsi These are records kept by the students
themselves which engages étudents in’self—reflection,
self-evaluation, and goal setting. Student kept records:

- can be as'simple-as studénts keeping a 1ist’of'books
bthey réad and recording varying aspects such as if they
liked the book or if it was easy or difficult to read.

Diélogue journals: Is simply written converéation between two

| students. This not only records student writing it also
gives a better background of a students’ relationship
among his/her peers. |

- Learning logs: Is similar to a journal in various content -

° Information on WL assessment was acquired from a variety of -

resources.. The major resources are from Evaluation Whole Language
Checklists for FEvaluation Your Children For Grades K to 6; compiled by
Quality Quin Sharp, Evaluation: Whole Language, Whole Child; by Jane
Baskwell and Paulette Whitman, and Llnder_sj;andmg_ﬂhgle_L_anguage_Er_Qm_
Principles and Practice; by Constance Weaver
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areas. For example in scienee students reeerd
'obserVaﬁions,and'keep notes of what they have‘learned.
In primary gradee mﬁch»of‘this is accomplished throughe
pictures and writing.. | |
Inventdries and queetionnaires: Where students are asked
| 'epecifie_quesinhs about'What they think abouf and how
they approach reading; ’These invehtories give insight
.into-what processes the student are using in their
reading. | | |
Recorded observations:‘Documented evidence of the‘learning>
proceSs; ‘A variety of formats cah'be used for
fecording. Checklists With‘specific‘behaviers or skilis
can be used‘hoWever it is limited only to those skills
onvthe cheeklist. »Simply jotting down a specific
behavior can‘elso be utilized. Some have done this
through keeping‘the notes inbajspiral bound note book or
writing the notes down oﬁ a poetéit‘note or note pad and
later filing it in the student’s folder or portfolio.
Conferences and interview: Where the teacher asks the student
how s/he‘feels about thenwork'sample._ Together they
discuss the work and offer suggestiens for future
vendeevors;'vIntroducing the‘”eonferenee" to students of
ahy age requires a structured and predictable model. If
the conference“is to discuss something the student read

or written, he or she should know, in advance,
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specifically what is-£ovbe discﬁssed and the approximate

1en§th.of the cohference. |

. Portfolios: A coilection of student work to show progress

“ over a period of time and other information the teacher
wishes to use. The work samples may also be stﬁdent'
selected. Some_teéghers utilize two portfolios, one
consisting of student sélected'samples and another
éohsisting of teacher sélected sampleé. Some teachersv
use oniy one portfolio submitting student and teacher
Seiected items.

Teachér Observation; To capture the unplanned observations :
that occur daily, almost minute-to-minute, teachers need
some means of recording that is quick and simple, but
ideally also easy to transfer to mére permanentbrecord
files (Weaver 1990). The are various ways of recording.
These are just a few; 1) fecdrding anecdotal
observaﬁions on stickers, then‘later"affix these to each
student’s record‘sheet(s) as appropriate, 2) using
post-its.or index cards for the same purpose, 3) using
double-spaced cbpies of the class list (oné‘for each
school day), for’fecording-réw, anecdotal‘data that can
later‘bevanalyéed’and‘ﬁrans¢ribed és:appropriate to

v students ’ filéé, 4) recording‘oh a paper folded into
équares,_each square,repreéenting each student; 5) by

‘recording on a checklist of behaviors or skills and -
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_tergeting on two or three students a day; 6) recording
in spiral notebooks as the “Teacher’s Log” to use in
"-gatheringvand recotding information. It also contains
.our reflections, our gueetions, our concerns about
particular children or'events (Baskwill and Whitman
11988). |
Remember when observing, it is beet to focus on two
or three students abday, therefore with a class of
twenty you will have observed all students within two
weeks, with a class of thirty in three weeks. It is
important to maintain a formalized observation procedure
so as to assure attention to every student. |
MiScue Anélysis: A tool you can use to help you understand
what stretegies a child is utilizing while reading. = As
children develop into readers, a complex i
psycholinguistic process takes place. While teachers of
young children are not responsible for all aspects of
that process, they need to monitor the prOgress a young
reader makes. Obeervable cues of reader development
fall into three categories; semantics (making meaning
through the development and changes in word usage),
syntax (making meaning through word patterns or
,olusters) and graphophonics (making meaning through
symbol and sound). The integtated use or misuse of

these cueing systems provides and opportunity to
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idehtify strehgthsband'weakneSSes in tﬁe development of
early1readers. -The teacher caﬁ build upon the strengths
“and support £he;week areas with specificeinstrudtion
strategies that are”pEOCess oriented,1C
- Student SelféEvaluatibnﬁbLanguage‘ie a tooi for learning to
~meet'self—directed pufposes ih.euthentic siﬁﬁations;v
- Students ean identify What they want to do with their
language skills and abilities_(inform, inquire,vargue;
‘express opiﬁioﬁs; send messages) and how well they are
getting to that end. Even the most timid young writer
‘can perceive improvement between an early.and later
Writing sample. »By‘discovering the refinement in their
own improvement, they become emp0wered as users of
language and set their own goals‘of language

development.

1tip] 1lige

As with the strategies and methods, some ef the
asseSsment techniques overlap; therefore, I will first list
MI teehniques and define only those not included in the WL
definitibns.

® Anecdotal records

10‘ . There are many stYles and- variations' of reading\mlsdue formats. I
have worked with several and developed some of my own.-In the appendix I

have prov1ded some of these formats.
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Work samples

Audio cassettes

‘Video tapes

Photography

‘Student Journal

Student-kept Charts -

Informal Tests

Informal use of Standardlzed Tests»
Criterion- Referenced Assessments
-~ Checklists :
‘Classroom Maps
' Calendar Records

Definitinns}l

Anecdotal Records. Keep a journal w1th a sectlon for each
dchlld and record 1mportant academlc and nonacademlc

ifaccompllshments, 1nteractrons with peers and learnlng{
pmaterials,vand‘other relevant information”about‘each‘5.
_tcnild; The assessment technlques llsted 1n '”Teacher
Observatlon"vln the WL deflnltlons (pg 97) are
”'varlatlons of thlS process.

Audlo Cassettes.u Use cassettes to record readlng samples
‘(have the student read 1nto a recorder and also tell
‘back the story at the end) and to record a Chlld s t

"..jokes,'storles,-rlddles memorles, oplnlons, and otherv

ssamples of oral language° also use audlo cassettes to
document a Chlld 'S mu51cal ablllty (51ng1ng, rapplng,‘or :
~'play1ng and 1nstrument)

Vldeotapes._ Use v1deotapes to. record a Chlld 'S abllltles in

" Information on assessment is from, Multiple Intelligences in the .
Classroom, by Thomas Armstrong. S ' o
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areés'that are hard to document in any other wayi(e.g.,
baéfing oﬁt a role in a sdhbol play; catching a_pasS”in a
footballvgame, demonétrating‘how s/he fixed a machine),‘
and videotape studentsipreéenting prdjécts they_have
'completed. .
Photography: Have a caméra on hand to snap pictures of

- 'things kid have made that might not be preserved (e.g.,
vthree—dimensional'constructions, inventions, science and
art projects). -

Soéiograms: Keep a visual record of student interactions in
class, using symbols to indicate affiliation, negative
interaction, and neutral COntact-between class members.

Informal TeSts: Create non—standardized testsito elicit
information abdﬁt‘a child;s ability in a specific area.
‘Focus on buildingia qﬁaiitative piqture‘ofvthe student’s
understanding of the matérial rather than devising a
method o exPOse the'studént’s iénofande.

Informal Use of StandardizedvTesfs: Give standardized tests
to individﬁal‘sfﬁdents, but don’t foilow the strict
administration guidelines. Relax time limits, read
‘instructions to the studenf, ask the studént tb clarify
responses, provide opportunitiesrto demonstrate answers
in pigtures,.three?dimensional(édnStructions, music, 6r
other wayé. ‘Find out what the Sﬁudent really knows; |

vprobe errors to find out how the student is thinking.
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Use the test‘as a-ssimuius to'engage'thelstudent ina
:.”dialoguebabout theimaﬁerial.;ﬂ" R |
_ Criterion-Refefenced;AsseSSments:' Use measures tha£ evalﬁate
| studentsvnot-en the basis of a norm’bui with respect to

a giveniset'of skills; that‘is,‘use assessments that
tell in‘cencrete.terms what thejstudent can an cannot do
(e.g., add two-digit numbers with re-grouping, write a
three-page story on a object that'interests the
student).

Checklists: Develop an informal criterion-referenced
assessment system simply by keeping avchecklist of
important skills or content areas used in your classroom
and then checking off competencies When students have
achieved them (as well as indicating progress toward
each goal). See appendix pp.185-189.

Classroom Maps: Draw ﬁp a classroom map (a bird’seeye view
of the classroom with all desks, tables, and activity
areas indicated)vand make copies of it. Each day
iﬁdicate patterns ef movement, aetiVity, andiinteraction
in different parts of the room, writing on the map the
names of thebstudents involved.

Calendar Records: Heve studentsikeep fecordsbof their
activities during the day by recording them on a monthly
calendar. You can collect the calendars at the end of

every month.

121



Now I‘will fill in the “Perspective Chart” for
evaluation in Figure 15 With the techniques I have selected.
It is important to note that'evaluati@n and assessmént does
. not always have to be conducted at a special designated time.
It can be part of the daily and weekly schedule. ‘it should
be ongoing such as the portfolios, teacher observations, and
so on.

Now what! I now have a blueprint with everything in
pléce. The plan is set. There is a philosophy Qf how
childrén learn, I have established a program based on this
philosophy, I have selected a variety of Strategies/methods
conducive to my program, and finally I have chosen évaiuation
'and’asseésment techniques supportive of my activities. With
this completion of all four categories, I now have a
‘structural blueprint that I can read and utilize for
implementation in my classroom. In Chapter 6 I will compare

my daily schedule to the blueprint and adjust as needed.
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' Figure 15 Perspective Chart #5-Evaluation and‘Assessmentf

PERSPECTIVE CHART

My Phllosophy of Learnlng
Student Centered, Soc1ally—Constructed
Process. Learnlng

_Students learn through 1nteractlons

Student centered curriculum.

‘|Students have individual learning styles.
Activities address the varied intelligences.
|Result is not as important as process.

|Teacher as a facilitator and prov1der of knowledge.
Classroom as a community. = S

Integrated Theme- based 1nstructlon

f‘My Strategy and Methods
Selectlons

Program
Integrated Student- Focused
Theme-Based Curriculum
-Incorporating; - -

- ITI ' .
- Literature- based Readlng
Primary Language
Instruction ‘
- Oral Language Development

-Interact1Ve Journals
Reader Response :
’Collaboratlve Storles
Mood Music
‘Inquiries '
. Writer’s Workshop ,
-Classroom Env1ronment B
‘Board Games
Body Answers
Books
Bralnstormlng
Classroom Theater
Large and Small Group
o Discussions -
 Literature Study
- Peer Sharlng
Phonics in Context
 Publishing _
Reader’s Theater
- Teacher Demonstrations
~.Shared Book- Experlence,:(
Story Mapping ,
Cooperative Groups -
Idea Sketching :

My Evaluatlon and ,
.Assessment Selectlons

Periodic Performance
| Samples '
Recorded Observations
Conferences and '
Interviews

Portfolios ,
Teacher Observation
Miscue Analysis
Anecdotal Records
Checklists
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' Chapter Six

Practical Classroom Application

:PraCtical Application oftMethode and:Strategies

Now COnes the.greatest,dilemmavef all.H:HoW do I
implement‘my blueprint withinbmy existing daiiy schedule?

To facilitate the implementation of:my newly established
philosophy of 1earning,gI will begin with my class schedule.
Basically, I have been in a paradigm transition from skills
to precess learning for some time now;"Therefore, my
existing classroom design already has some characteristics of
the paradigm‘candidates we have been discuseing.

Remember, I merged the'paradigms of WL and MI to
establish the Bedolla Philosophy of Learning (BPL). In order
to make comparisons to my class schedule it is essential to
define ny current methods and strategies for clarification.
Several are similar to those we have defined previously with
some Variations. After each definition, I will list |
philosophical support from BPL, the WL paradigm, and the MI
paradigm, illust:ating'how a daily activity can reflect these
three different philosophies.

Since_this is a first grade bilingualyschedule, some of
the activities such as calendar and attendance ate quite’
involved and may differ for upper grade. However, the intent

is to show how much is actually happening within a so-called

124



simple daily activify. It should,also be noted that to

address primary language instruction, some activities are

- conducted in Spanish at various times. To enhance

‘bilingualisn within the classroom, I have a Spanish and
English week. Certain activities such as the opening are
conducted in the language Qf,the Week;'for most other time
periods such as langnagé arts and math;.Spanish.is used. |
During stations, s£udents have'thé opportunity to use Spanish
or'Engliéh; however, the written work is basically in
Spanish. After each definition, I will indicate the language

of instruction.
v _, heg -
:141-7: Daily Printing

:155-8: Opening: Flag, Attendance, Calendar,
Morning Wake-up: Theme Poems and Songs

:15-8: - Thematic Activities: Theme Introduction Science
: ~Inquiry and Activities Reading Theme Books Social
Studies Activities Science Journal Class

Discussions
:45-9; - Writing: Collaborative Stories, Writer's WorkShop
9:15-9; - Recess
Qiiﬂglﬂijﬂ_ Language Arts: Reading, Writing, Phonics-Project

Read, and Shared Book Experience

9:30-11:00 Stations-Independent Theme Activities:
Journals, Library, Listening, Art, Science
Social Studies, Music, Technology

11:00-11:10 Recess
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ll;lQ.ll;Aﬁ_Math

11445_12439_Lunch

12:30-1:00" Language Development ESL

1;QQ_1425__ Readlng Jamboree: Independent Readlng, Readlng

Conferences
{» =1:35 sReceSS‘
£35-1:55 P.E.
255-2; - vC1ean4up’
£05-2; Clean-up and Dismissal
:41- 73 ' Daily}PrintinQ _
: - 8: . Opening: Flag, Attendance, Calendar
Morning Wake-up:Theme Poems and Songs
220 — 93 Art o
:10 - 9; ..Clean—up
215 - Qs Recess.
230 = 10: Book Talks
an ;; :00 'vMedla Center"v
:00-11:10  Recess :
1 _11:45 Theme Video
1; ’—b . ‘e‘Lnnch
: -.f . Star of the Week
<10-1:20 ’Prizes/Behavier”Certificates{7a

1:21 © Dismissal
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7:41-7:55 Printing

Students practice leﬁtervformation daily juet before'
roll call and the flag salute. Studente are allowed during
this time to interact with peers as they practice letter |
formation providing an opportunity for socialization and time
to put up backpacks and get needed supplies before the day
begins. Teacher walks around the room at this time
facilitating printing practice.

Language_Qf_InsLIugtiQn: Student Choice

Time: 10 minutes

Philosophical Support

BPL§ Students learn through interactions, and students have

' individual learning styles, and classroom as a
community.

WL: Language is socially'constructed and teacher as a
facilitator and mediator (Vygotsky, Flores, & Diaz,
1990) .-

MI: Exercises interpersonal and intrapersonal intelligences

(Gardner 1990).

7:55-8:15 Opening

Flag:Calendar:Daily Weather Chart:Attendance:Morning Wake-up
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flag
“Teacher of the_Week"l(Student selected to be teacher
vfor the week)‘holds'flag and asks'students'to ‘stand. All
students rec1te the flag salute. then 51ng the flag song.
Students are re01t1ng and 31nglng together developlng oral
language and musical skllls.

. Language of Instruction: Language of the Week
Tlme. “About 3 minutes.

BPL Students learn through 1nteractlons, act1v1t1es address
: the varled 1nte111gences, and classroom as a communlty.
- WL: Learners»learn through social interactions.

.~ MI: Exercises musical and interpersonal intelligences.

Caiendar_n _

-”Teacher_of the Week"»asks the,class;'What number comes -
after ,1' ? and What picture fits our pattern? ‘Ijthen" |
‘choose a'volunteer to draw the calendar'pattern and number
for-the calendar. The volunteer draws the picture matchlng
vlthe pattern and wrltes the date. Whlle the volunteer is
‘maklng the calendar number, the "Teacher of the Week"'then )
';asks for another volunteer to do yesterday, today, and
tomorrow. Once the calendar number volunteer has flnlshed
s/he then comes to the front and approprlately places the

number on the calendar, then proceeds to lead the class in
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singing the “Days of the Week" song. After the song, the
volunteer looks for the word card representing the current
day and places 1t 1n ‘the sentence in the pocket chart.
Flnally s/he leads the class in re01t1ng the date pointing to
the sentence and the date as s/he reads. Thls,act1v1ty '
develops the students’ listening and oral languagezskllls.
They‘are interacting with‘the teacher and the “Teacher of the
Week”. Students are practicing patterning, number, and

draWing skills, in addition to learning the days of the week

' through song.

Language_of_lnstrugtlgn Language of the Week
I;me 20 minutes.
Philosophical Support:
BPL: Students learn through interactions, student centered
~curriculum, activities address the.varied‘intelligences,
and classroom as a community, . v
WL: Language is socially constructed, teachers,who learn/
- learners who teach, teacher as a facilitator and
mediator, and learning is seen as a result of complex
cognitive‘processes.
MI: Exercises the linguistic, 1nterpersonal

logical/mathematical, spatlal mu51cal 1ntelllgences.

Daily Weather Chart

After students finish the calendar activities, the
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weather_reporter.fills in thevweather chart by asking the

class: Is it eunnY?z Is it cloudy? etc. S/he,marks the chart

according to the weather. Then the weather reporter

‘_COmpletes the weather sentence in the podket chart. S/he

looks for the weather names matching the weather_chart?and

leads the class in reciting the weather sentence. I

~facilitate this activity by asking if the weather reporter

needs to put‘in commas; I call on a student to respond. if
the student respondsvwith a “yes” s/he'needs to explain why
byvsaying there are more than two WordsQ If the student
responds with a “no’ s/he needs to explain whybby-saying
there are only two words so we just need the word “and”.
Language_gf_lnstrugtlgn Language of thegweek
Time: About 3 minutes
hil hical

BPL: Students 1earn through 1nteract10ns, student-centered
curriculum, the process is just as 1mportant as the
result, teacher as facilitator and provider of
knowledge.

WL: Learners learn through social interactions, learning is
seen as a result of complex cognitive processes, teacher
as a facilitator and mediator. |

MI: Exercises the linguistic intelligence,
logical/mathematical, spatial, and interpersonal

intelligences.
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Attendance

During attendanoe, the students are actively involved in
a serles of activities to maintain hlgh interest and to
develop of math and oral 1anguage skills. It begins when;
1)I‘ask,the class, “How many students are in our olass if
everyone is here?” 2) I demonstrate the amount with my hands
by opening and c1051ng them tw1ce to show two tens, 3) the
students follow my modellng and answer as a group, 4) I name
the students who are absent,‘6) I ask, “How many are
absent?” 7) students respond verhaily and by show of fingers,
8) I have two students stand in front of the class, each
holding up ten fingers, showingvtwo tens and another student
holding up two closed hands showing zero tens, 9) I ask, “Can
I take two from zero?” 10) students respond by saying “no”,
10) I ask, FWhat do I need to do so I can take two away?”
11) I select a studentlto explain; I acknowledge the
- student’s response and respond by saying, ”Yes, we need to
brlng the: group of ten to the one’s side”, 12) next I ask,
“Now can I take two away°" 13)- students respond as a group by
answering ”yes", 14) then I have the student helper take away
two fingers and ask the ‘class, “How many are left?2” 15)
students respond orally and by show of fingers, 16) I ask,
“Do we still have two tens?” 17) students respond'orally,
~ “Now we have one group of ten.”, 18) I ask, “How many

students do we have with us today?"' 19) class responds
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orally“and With show of fingers,'ZO) I.asks‘all students to

stand up and hold up thelr hands w1th closed flStS,‘Zl)

“Teacher of the Week" then calls on students one at a time,

when a student’s name is called, s/he sits down and all

students put up one finger for each one that sits down, 22)

when the count reaches ten‘I say, ”We.ﬁow have ohevgroup of

ten, there'should be eight staﬁding,.close your hands.”, 23) 

students finish the countihg,x24)‘on the bulletin board is a

wipe-off “Tens and Ones” chart. The teacher represents the

count using a tally and by writing the numeral. Throughout
this activity, I am modeling daily, the concept of tens and
ones.

Language of Instruction: Language of the Week

Time: 10 minutes. .

Philosophical Support:

BPL: Students learn through interactions, student centered
curriculum, activities address the varied intelligences,
teacher as a- fa01lltator and prov1der of knowledge.

WL: Teacher as a fac111tator and medlator, learners learn
through social interactions, learnlng is seen as a
result of complex cognitive processes.

MI: Exercises the_logical/mathematical, spatial,
kinesthetic, linguistic, and interpersonal

intelligences.
At this point it is necessary to mention the amount of
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m1n1—act1v1t1es 1n Wthh students are actlvely involved
within a so—called s1mp1e attendance procedure. There is
much happenlng durlng this short dally event of about ten
minutes or so (for flrst grade at the beglnnlng of the year,
it is about a twenty minute act1v1ty). There is
bedily/kinesthetic participation throughout the whoie lesson,
teacher modeling, practice in one-to-one correspondenoe, tens
and ones, regrouping, continual student response developing
oral language skills, and visual representation. The

| importance is that this procedure, in actuality, is a lesson
providing a variety of skill practice reflective of our
structural design, is fun andkinteresting, yet only
encompasses a minimal amount of time out ofvthe daily -
schedule. kFurthermore; the morning is justvgetting started
and the students have already engaged in several cognitive

processes.

"Morning Wake-up
“Teacher of the Week” chooses a poem or song for the
class to recite or sing. These theme based songs and poems
are sung in conjunction with hand,motions or ‘a simple dance.
Language_Qi_lnsLIuQLLQn ‘Both Spanlsh and Engllsh dependlng
on the poem or song

I;me 5 ‘to 10 mlnutes.‘

133



‘BPL: Students learn through7in£eraétions, addresses the
varied inteiligences, teacher as‘facilitatér and
provider»df knowiedge;_énd cldséroom as a éommunity,'
themefbased, integrated theme-based curriculum.

WL: Learners learn thtéugh intefactidhs, learning is seen as
a result of complex cognitive processes, and teacher as
a facilitator and mediator.

MI: Exercises musical, interpersonal, kinesthetic, and

spatial intelligence, and theme based.

8:15-9:15 Thematic Activities
Theme Introduction:Theme Inquiry Questions:Theme Book and
Sharing:Science Experiment:Laser Disc Presentation:

Class Big Book:Theme Presentation and Program

All these activities are conducted on various days for
example; theme introductions may be on day one, inquiry
questions on day two, theme book and discussion on day three,
writing activity on‘day four, sharing‘of Writing activity.day
five, laser disc presentation on day six, and so on.
Language_gf_lnatrustign: Spanish

Time: 30 minutes. for each session.

Theme  Introduction

I tell students that we are beginning a new theme. We
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talk'about what they know about the:theme. ‘I then readha”

book about the theme and ask students to think about ‘what

questions they might have about the ‘subject and to thlnk
about it tonight at home so we can-do our questlon chart"

tomorrow. | | | _ N

Language of Instrugtignzlspanish

Phil phical Support

BPL: Students learn through interaCtions, student centered
.éurriculum,hteacher as'awfacilitator and prOVider 0f>

’-knowledge; andyintegrated, theme—based curriculum.

WL: Learners Tearn through’interactions,hteachers‘who
1earner° learners as teachers, theme cycles, classroom
Jact1v1t1es reflect themes and, 1ntegrated instruction.

MI: Exerc1ses the 11ngulst1c, spatlal and 1nterpersonal

1ntelllgences.

‘Theme Inquiry Questions
I review what we had discussed-the-day before during
‘ ”Theme’Introduction" I allow the students one minute to

share questlons with a frlend., Durlng thlS act1v1ty I am

o »contlnually acknowledglng students who .are partlclpatlng and

‘express1ng thelr questlons. I repeat the questlons aloud as
students are 1nteract1ng for the beneflt of those who may
need some suggestlons. Then I ask, “Who would llke to ask a

question?” I write the questions down on a long sheet of
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butcher paperband‘write the student’s initials next‘tovthe

- question. If adanother student asks the same-queStion,tI
*Simply say, “That it is the same question as number _; so, I
Will'also put your initials next to the:question. Then the
,completed questlon chart 1s placed on the bulletin. board for
contlnual reference throughout the theme study. | |
'I@urnuuxrruLInstructlgnz‘Spanlsh ,

- BPL: Students learn through interactiOns,'student»Centered
curriculum, teacher as facilitator and provider,of knowledge g
and, 1ntegrated theme based currlculum. |

WL: Learners learn through 5001al 1nteractlons, teacher as a
fa0111tator and, classroom act1v1t1es reflect theme.

MI: Exerc1ses the linguistic and 1nterpersonal

1ntelllgences.

FThemelBooh and'Sharlngt
I read a non—flctlon 5001al studles or science orlented
theme book to the class. I allow the students.one mlnute to"
,ytalk with a frlend about what they read.' Next we dlscuss as
a class what we learned from the book, and finally, wrlte
: and/or draw about what was read and dlscussed. Then, on
another day, students share what they have written about the

theme. This act1v1ty take about two to three days.

‘ Language_of_lnstrugtlon Spanlsh
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BPL:_Students learn thfough ihteractibﬁs, teacher as.a
facilitator and provider of knowledge, more emphasis on
the process is just as importént as the reSuit and,
integréted theme-based curriculum. |

WL: Learners learh through social interactions, learning is
seen as a result of COmpleX cognitive processés, teacher
as a facilitator and mediator, classroom activities
reflect themes and, integrated instruction.

MI: Exercises the linguistic, spatial, interpersonal,‘and

intrapersonal intelligences.

Science Experiment Laser Disc Presentation

Simply a demonstration of a theme related experiment
which is followed by discussion; Sometimes I list what was
done on chart paper. Then students do a follow-up activity
of drawing or writing about what they learned from the
experiment. = We are fortunate to have a laSer disc available
~for use in our classroom. This is véry useful for visuals
and>information. Some laser discs also have presentations
that would be difficult to perform in the classroom. This
activity takes about two tb three days.
Language_Qf_lnstrngLiQn: Spanish

BPL: Student céntered curriculum, tgacher as facilitator and
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prov1der of knowledge process is just as 1mportant as
the result, and 1ntegrated theme- based currlculum.

WLz Learnlng is seen.as anresult of complex cognltlve
processes; classroom,activitieslreflect the theme,_
integrated instruction. . B |

Mi: »Exercises the linguistic,‘logical/mathematical, spatial,

interpersonal and;‘intrapersonal intelligences.

Class Big’Book
With each'theme we compile a‘class'big book. This is
reflective of our theme-related big books that we read daily
in class. I take a phrase form the book and include the
‘students’ name. Each student_has their'own page and
illustrates the text. For example, with the big book, Look

at_Me,.the-teXt for the class'big book'would'say, Look at me.

My name is » ~_« I like to _b L . ThlS class blg

book then becomes part of the classroom library. This

act1v1ty ba51cally takes about one to two days. Sometimes I

also use e1ther the stations or language arts perlods to

conduct this activity.

Language_Qi_InstruQLLQn Spanlsh

].] ‘ b ‘]

BPL: Students learn through 1nteractlons, student centered
curriculum, students have 1nd1v1dual 1earn1ng styles,

addresses the varled intelligences, process is just as
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impertant as‘rhevresuit;rteacher as faerlitator ehd
:1prOVider of knOwledge,'and ciasereeﬁtasfa cemmunity;
WL}v»Learners‘learn through;interactions,eteachers who learn,
| learners whe teach, 1eerning«is seen as a;result‘of ’
- complex cognitive processes, teacher as a facilirator‘
and mediater; claesrqom activitiee reflect theme.‘
MI: Exercises linguistic;.spatial, interpersonel,‘and

intrapersonal.

8:45-9:15 Writing

Literature Study:Collaborative Stories:Writer’s Workshop

Each ef the following activities takes about four to
eight days to complete. The time allotted for each session
is thirty minﬁtes. I do utilize other time periods such as
language arts and stationé when necessary.‘ Being that
stations is an independent’werking time, students may also
choose this time to complete unfinished assignments.
Language of Tnstruction: Spanish
Time: 30 minutes

Literature Study
I conduct the literature study a little differently than
the definition on p.92. For about the first week or so, I

read fiction books related to the theme to familiarize the
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students with the stories and to provide some background
eiperieﬁce. For example, during the theme étudy‘of insects,
our litératuxe_sthdy is on thebauthor Eric Carle. ‘I read
’various books Eric Carle has written about‘insects. For each
book we discusé characters, setting,‘problem, and solution.
Then we look for similar qualities, aﬁd talk about the
illustratiphs:in each book. We also talk about the inéects
in the book and refer back to our theme. Once‘We have read
all the books for our author study,‘we then fill in the
literature study chart by liSting the characters, setting;
problem, and solution of each story (At the beginning,df the
year pictures are used to represent the literary elements).
We review:thebchart and it becomes part of our‘bulletin board
for future reference. Students are enriched with fine
literature to provide background knowledge and to enhance
literary skills. The chart becomes a part of the classroom.
Students are continuously experiencing literary elements
which will support their writing process Skiils. This
activity takes about six to eight days. Sometimes I read fhe
book during storytime and have the students do the writing
activity at another time. |
Lamgnag.&gf_lnﬂmmgn Spanish

Philosophical Support:

BPL: Students learn through interactions, student centered

curriculum, process is just as important as the result,
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teacher as facilitator and provider of knowledge.

WL: Learners learn through interaetions, learning'is seen as
‘a result Qf-complex’cognitive’processes,'teacher as
facilitator and mediator, student activities reflectn
theme.. | |

MI: Exercising linguistic, spatial, and interpersonal

intelligences.

Collaborative Stories
This is time'for students to experience and engage in
the writing process as a whole group (See p.89 for
definition). I try to incqrporate the 1i£erature study into
the collaborative story. First I review the literary
elements discussed in the literatnre study chart that we just
completed. We then begin to write a class story. Students
offer suggestions for characters, setting, problem and
solution. I prefer to use the story map formaf on p.190
in the appendixvfor writing down suggestions. We discuss
what we have written and I explain that this is our pre-
writing. We are just thinking of ideas. Every story begins
with an idea. Then we proceed to vote on which of theSe
ideas we would like to use in our story. Using the story
map, we then begin to draft our story. Again students offer
D)

suggestions and I write down the story on butcher paper.

After we have drafted the story, we then proofread and revise
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by réading the story together. I ask the studénts if we havé
includedvour four literary eiements‘in our story and if we u
need to add or make changeé. I cross out and add on the same
butcher paper so students cah‘see‘how the changes aré made.
I explain that we have just proofréad and reviséd our story.
As I go through these steps, I éontinually expiain what
writing process we aré‘engaged in.: We reread the story and

make any more révisions if necessary. Then we edited £he
story, reviewing punctuation skills and stbry quality. Oﬁce
the story has been edited;'then_we make a class big book. |
Basically, two students Wili‘do the illustration:for a page.
'Theybdecide how they will work together. 1In my class when'
: doiﬁg illustrations they are to’skétchvfirst, then trace Wiﬁh
black markers,'and then color. vSomeﬁimes one student will
élect.tO'do'the sketching, and the other student will do the
tracing, and both do coloring.'vThis works out well for those
students who do not feel comfortable with their ownvdrawing.
It is the teachér’s responsibility at this point to be a
facilitator. During,this'actiﬁity I am_continually‘walking
around fhe,roomvoffering_suggestions to the groups on'how‘to_'
work on the illustration together.

| Throughout the lesson the teacher is,mddeling and

- facilitating the lesson. There is continual student
participation. vBackg:ound'knowledgé was pfovidéd through thev

‘stories the teacher read to the class so when students are
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~asked to volunteer suggestions, they hAVevsomesptiorw
knowledge; therefore; willing‘to respond.andbparticipate'in,
the activity. Once I feel the students have an understanding
- of the literary aspeotS'and'the'writing;process then I_can’
begin demonStrating Writer's Workshop;" )
 Language of Instruction: Spanish
BPL: Students learn through interaotions,‘student oentered
.curricuium, students have7individual iearning styles,
bprocess is}just_ds important'ss the result, teaCher as
- facilitatof'and pfovider‘of-knowledge,,classroom as a.
conmunity. | o
. WL: Leafners learn thfough'interaCtion, learning'is’seenfas
a result of complex'cognitive processes,hteachervasv"1‘
fa0111tator and medlator, theme based. -
MI: Exer01ses the. llngulstlc, 1ntrapersonal 1nter—persona1

Aandbspatlal‘lntelllgences.

eeriter’s;eWorkshop.

For Fifst grade I work on oollaborative stories before
‘1ntrodu01ng erter s Workshop to prov1de prlor knowledge and
experlence in the process. There are various ways to conduct;
Writer's Workshop as described on p.92. I have tried some of
these dlfferent ways and have come to dlscover that it 1s

much easier to allow the students to choose which wrltlng
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cenfer they would liké to atténd, I have a pre-writing
Center where_there>is.biank»papef,.or‘the story hap ermatvi
where students can work on an idea'(See appendix.p.i90); At
the dféftihg céntervthere is lined paper for stﬁdents to
begin writing their story. There is a150’blank paper
available fdr students‘who_would prefer»to draft their story
with drawings. At the prbofreading center the students have
the opportunity to share thei; story to others for
suggestions. ‘After réading £he’étory to the grdup, the
student may then go back and revise his/hér story. At the
beginning of the yeér I usually spend more time monitoring
this sﬁation'always reminding the students to note if the
story has characters, a setting, a problem, and sqlution.
Once the story is revised £hé student may choose to make a
book of the story or choose to write another story. If s/he
would like to make a book, then I work with the student in
arranging the story into pages. We talk about how a book
looks with a'title‘page that includes the name of the book,
the author,‘and illustrator. At the beginning of the year I
have pre-maid bodks for the students to use. Eveﬂtually,
they put their own book together at the book-making center.

I eithér write the text by hand or use a computer. Once the
text is in the computer, the studénts cut out the text and
then glue into fheir book and match their illustrations.

With a less formalized writer’s workshop, the students have
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the opportunlty to work with thelr peers on a story. Some

authors have actually asked others to 111ustrate their books.

Students are engaged in the wrrtlng process at various stages

ahd given the opportunity to work at their own pace. They

have a choice to work alohe or with a friend; The teacher is
monitorihg and facilitating thefactivities, -

'Lahguage_of_lnstrugtion: Spanish. Towards the end of the
year there may he a few stﬁdents»that choose to write a
book in English. | |

BPL: Students 1earh thrOughvinteractions, student centered
curriculum, students have individual learning styles,
process is just as important as the result, teacher as
facilitator and provider-of knowledge, and classroom_as
a community. -

WL: Learners learn through social interaction, learning is
seen as a result of complex cognltlve processes,‘and
teacher as fa0111tator and medlator.

MI: Exercises the‘llngulstlc, spatlal, 1nterpersonal,:and

intrapersonal intelligences.

These act1v1t1es do follow a general time- 11ne. The
first week of the theme I start with the 11terature study
which ordinarily, contlnueS'two or three days into the next

week. This is followed_by‘the collaborative story which

145



finishes the second week aﬁd prodeeds into the’third week.
Finally the fOUfth week the students have the‘oppértunity to B
write their own stories during Writer’s Workshop.

The first two activities are essential to the étudents’
suécess in Writer's Workshop. They provide the students with
the necessary‘skills,and prior knoWledge to work
independently on their story. They have_been enriched with
literatﬁre so they can think of an idea, they have
experienced the writing process in a less threatening

environment, and are motivated to write on their own.

9:30-10:30 Language Arts
This is essentially the traditional reading period. I
commonly have groups at this time. One group is working on a
writing activity, computers, or small group activity. I work
with the other group on phonics, punctuation and grammar
skills, comprehénSion skills, or writing skills. The various
strategies and methods I utilize to develop these skills are:
1) Phonics in Context (p.92)
2) Story Map (appendix p.190)
3) Grammar and Punctuation in Context- similar to
phonics in context. I take a grammar or punctuation
skill from their story and discuss how it is used in the
story. I also use student stories for examples of

grammar and punctuation.
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4) shared Book Experience (p.94)
5) Writing Activity- This varies according to the

objective; either students write and draw about their

favorite part, how it makes them feel, or something

specific about the story. For example, once we read a

story about two children and what they do on a rainy

day. We discussed the story and talked about what we do

‘on a rainy day. Then the students wrote at least three

activities they do on a rainy day.

In addition I cover the stories in the district adopted

reading series by utiliZing these same strategies. I usually

cover the reading series the first two days of the week and

then I work with the big book. I try to spend ten minutes

daily on the big book to provide repetition and practice. We

work on the same big book for about two weeks.
Language of Instruction: Spanish
Time: Sixty minutes.

BPL: Students learn through social interactions, student

MI:

centered_curriculum,-téacher as'facilitator, and
classroom as a community.

Social interaction, teacher demonstrations, reading,
and writing activities.

Exercises the linguistic, interpersonal, and
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intrapersonal intelligences.

10:30-11:00 Stations
Interactive'JdurnalsSStation Contract:Théme'Presentatipn and

Program

'InteraCtiVé  Jourha1s

'Beforé students begin.theiristation.work, they write in
their journals. These are interactive journals (see p.89).
once they are finished they turn it into the journal box and
then go to a station. While studehts are working at a
station, I call students over individually td‘answer the
journal. I then listen and watch as the student reads their
entry, so I can note which reading and writing strategies the
-students’dre using. Then I respond in = writing to the
student saying the words as I write them; modeling sbund‘
symbol relationship. It is absolutely essential that this
response is authentic and sincere. Then I chat With the
student a minute or two more, talking about what £hey wrote
or guide them into a néw'strategy in their reading and
writing development. Once a studenﬁlis able to read my
writing, I answer the journal before calling them up. They
read what I wrote, we discuss‘the jOurnal‘topic, continuing
to guide their reading and writing'development.‘

Language of Instruction: Student Choice. Written work
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basicaily in Spaniéh._
Time: Most S£ﬁden£é finish their journal entry within ten to
fifteen minutes§- ' o

BPL: Students learn through interactions, student éentered
curriculum, students have'individualvléarniﬁg styles,
process is juét as imporfant as-ﬁhé result, teacher as
facilitator andvprovider'of knowledge.

WL: Students learn through interactidns, learning is seen as
a result of complex cognitive processes, and teacher as
facilitator and mediaﬁor.-

MI: Exercisés the iﬁterperéonai, intraperSohal,,and

linguistic intelligences.

Station'Contracf

When the students have finished their journal entry,
they are free to gé to a,station and work on a theme task;.
 They are to follow a station contraét which lists the
activities. (See appendix p.191)- They are to mark the date
when they worked on the activity. They have a station folder
to keep all their work in case they are uhéble to finish.
They have the durationvbf the theme study (four to six weeks)
to complete the contract except: for two or three days. These
last few days are for‘compiling their theme report using some

of the work from their station contract and other theme
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activities. : ‘ |

Language_gf_lnstrugtign: Staticn contract is written in
Spanish. ' o o

Time: Twenty mihutes.

‘Philosophical Support:

BPL: Includes all philosophical characteristics.

WL: Includes all philosophical characteristics.

MI: Exercises all seven intelligences.

Theme Presentation and Program

For each trimester I try to have an awards presentation
for my students. The students practice our theme poems and
songs. For some we'design,motions or dances. Students then
write an invitation for their'parents to come watch their
performance. After the performance I hand out certificates
to all students for their hard work in schooi. Although I
have included this activity in the Stations period, I take
advantage of other time periods such as P.E. and Thematic
Activities to generate more practice time.
Language of Instruction: Spanish or English depending on

‘song or poem. | |
Time: Aboﬁt 40 minutes
BPL: Students learn through interactions, student-centered

curriculum, activities address the varied intelligences,
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classroom as a community and, integrated theme-based

curriculum.

3

Learners learn through social interactions, 1éarning is
seenlés result 6f complex cognitiVe processes, classroom
activities reflect themes, integrated instruction.

MI: Exercises the linquistic, spatial,‘bodily/kineéthetic,

" musical, and interpersonal intelligences.

11:10-11:45 Math

At this time I work on specific required math skills.
However, I have found that two days is usually sufficient to
introduce the skill with one day of practice because of thé
experiences the students receive in other daily activities.
The first day I introduce the concept to the whole group with
student participation. For example, when introducing tens,
we may count all the children by one by one. Then I’1l1l
explain there are other ways to count. Today we will learn
to countbby'making groups of ten. Then we count ten children
and put them in a group, then another ten; If there is not
enough to make a group then we call them ones. Now I say,
“Let’'s count using ten”. I say ten for the group of ten and
then continue counting from ten. If there are two groups of
ten we count ten, twenty, then continue on. Wé continue
practicing by looking for other objects in the room to count.

On the second day I review and then have students work in
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pairs making groups of ten with Vafious‘objects such as
buttons, unifix cubes, coﬁhting bears, and so on just as we
did on day one. On the third if needed, we practice in’pairs
again, if not, then we work as a whole group with chalk
boards and incorporate writing into'the‘lesson. In Working
with tens, I have the students practice tallying and making
groups of ten. Then we circle all the groups 6f ten
together, see how many ones are left over, then write the
number. I am also modeling the exercise on my chalkboard
(this act1v1ty is usually not that difficult because the
students have been tallying class count and group p01nts all
year). On the fourth day I use this period to do theme based
math oriented activities such as gfaphing, measuring,
comparing and contrasting etc. If needed, the next week we
review and practice the skill again varying the activities.
Language of Instruction: Basically Spanlsh however,
sometimes after learning a specific concept I do have
the students do oral activities in English.
Time: 35 Minutes "
hil hical
BPL: Students learn through interactions, studeﬁt centered
curriculum, process is just as important as the result,
teacher as facilitator and provider of knowledge, and
classroom as a cOmmunity;

WL: Learners learn through social interactions, learning is
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seen as a result of complex cognitive processes, theme
based and teacher as a fa01litator and mediator.‘.‘
MI: Exercises kinesthetic,_interpersonal,'and logical/ .

mathematical-intelligences._

12:30;1:60‘,Language Development-ESL‘

I am required'to include’a.time period specifically.for
English Language Developuent and to follow the guidelines of
the adopted ESL‘(English aska'Second Language) series. l
~apply the series to my structural desigh by making a list of
vthe concepts covered in the text and_conduct the lessonsu
employing these activities:”l |

1) Visuals- l‘useva variety of visuals. I acquire many

of the pictures from‘my clip art CD'ROM'collection. I

also ‘use books, charts, and magazines.

- 2) EQems_and_SQngs_ that relate to the concept.
0 3) WIltlng_AﬂtlIltxr Being that these students are
~learning to'read in their primary language, I do not
expect them to write in English, I do expect‘them‘to.
draw a picture about the activity. We do label the
'pictures so they gradually become familiar Wlth the
English written word.
4) GrQup_BQri After we have‘worked on a specific
topic, we make a group book. For ekample, after

studying about food, the students draw a picture of
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their.favorite food.v They‘firsthShare their picture |
with the class, then I put the pictures into a book.
Then I wrlte a phrase to go w1th their picture. In this
case lt might be; Hello my name is" . ] ‘g- I likefto
“eat ' ,;. Thus, we have book 1n English that we
- can read and use as’ rev1ew and practice.'

>5) Indiyidualjmxﬂg Similar to group book except- that
leachvindividual makes a book of their own. I have the
students fold a sheet of paper into fourths or eighths
depending on the amount cf objects Ihwculd’iike_them to
draw. They cnt along the folds»cf the paper and then
staple them together to make a book. Then they are to
draw pictures of the voCabulary we have been learning.
Once all students are finished making their bocks, they
~read the book to the group. I do not eXpect them to
write the word, the purpose is vocabularyldeVelopment;
however, I wili help the child write the English word if
they choose to dc so. |

6) skill_Deyelgpment_Games:__I nse several games that
provide practice and repetition while maintaining high
motivation. Explanations for these games are‘included
~in the appendix‘on pp-192 & 193.

Languag.e_qf_lns_tructmn English |
Time: 30 minutes. |
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BPL: Studentsvlearn through interactions and teacher aé a
facilitator and provider of knowledge. | |

WL: Learners learn through intefactions and teacher as
facilitator and médiator.

MI: ExerciSes the linguistic, spatial, bodily/kinesthetic,

and interpersonal intelligences.

1:00-1:15 Reading Jamboree

Independent Reading:Reading Conferences and Cards

Reading Jamboree
This is essentially an independent reading time. My
library is organized in book boxes that students can place on
the tables to spread the books around. During this time the
students are free to read alone, with a friend, in small
‘groups, read the room, etc. During this time I am conducting
reading conferences with individual students facilitating and
assessing their reading strategies.
Language of Instruction: Student Choice. There are Spanish
and English books available for students to read.
Time: 15 minutes.
hil hical
- BPL: Students learn through interactions, student centered
curficulum, teacher as a facilitator, classroom as a

community.
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"WL: Learners learn through social interactions and teacher
as facilitator and mediator.
MI: Exercises the linguistic and interpersonal

intelligences.

'ReadingnConferéncestand Cards _
Duting a reading conference the students select a book
they wouldvlike to read;‘ They‘may choose to read on their

~ own or‘together with the teacher. I then mark downvdn 8x5

vcards notes about the‘stratégies they used.

Language of Instruction: Basically SpéniShQ, As the year
progreSSes, I uéually have a few thét‘choOse to do some
of their Conferences in English as they’begin to learn
totfead.English. — -

IimQ:VThe‘approximate time tdido_a.cohference»is 5.to 10t
minutes per ﬁtﬁdent.' |

Ehllgsgphw i ‘

BPL: Students 1earﬁ‘thrdugh iﬁtéractidns, Studentvcentered
curfiéulum,.teacher és faéilitat@r, and classroom as a
community; | |

WL; ’Léarners learn through socialvinteractidns, literature-
based réadipg, and teacher as'facilitator and(mediator.

MI: Exetcises the liﬁguistiéh ihtérpetsonal, and

intrapersonal intelligences.
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1 15 1: 25 Storytime_‘

Simply reading a story aloud to the class.‘ OnvSOmetdaYS
I choose a‘student to select.a_book_for storytime. On other ’
days I may read a‘theme book. As the year’progresses; some
students elect to read the book to the class themselves.
‘Language_gf_lnstrugtign: Varies, depending on which book

student or teacher chooses. - B
Time 10 minutes.
;Ehiuxxmmigaljﬂmmgrt
‘ B?L:AStudentvcentered'curriculum”and teacher'as:facilitator

and provider)of knoWledge; | |

WL: .Literature—basedlreading and'teacher as a faCilitator’
| ‘and mediator. S |

MI: Exercises the linguistic intelligence.

1:35-2:00 ‘Physical Education

I do use my P.E. period to work on large motor‘skills
and to reinforce rules for the various games they play at
vrecess. Later in the year we learn to work together as a
team through relays.‘ l also use thisatime'to practice for
school programs.' , | G - ”
. Langnag.e_Qf_InsJ;ruc;tiQn EngllSh
Time: 20 minutes.

BPL: Students learn through interactions and teacher as
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faciiitatbr‘énd“proyider okandwledge;‘

WL Learﬁers 1earh”thr6ugh‘interaCFions ahd téaChe: as
facilitator and mediator; | | |

‘MI: Eieréises-the intérpersonél; kinesthetic,'and spatial

" intelligences.
Friday Schedule

8:20-9:10 Art
On Fridays I have a directed art lésson based on the
theme. Most lessons are designed to develOp’fine motor,
listening, and artistic skills. We work on sketching _
techniques, painting and the construction of a Variéty of art
projects utilizing a variety of art mediums . |
Language_Qf_InsJ;ruc;uQn English
Time: 40 minutes.
Philosophical Support
BPL: Student centered curficulum, students have individual
learning styles, process is'just as important as the
result, theme based, and teacher as a facilitator.
WL: Learning is seen as a result of complex cognitive
processés and,teacherbas a facilitator and mediator.

MI: Exercises the linguistic and spatial intelligences.
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| :5:3049:50k30ok Talksdh

F‘Students choose a book‘they would like to share; They
say the title, author, and- 111ustrator (teacher helps 1f
'"necessary);. Then they tell us “about thelr favorlte part and
- why itlis such a good book for everyone to read. 'As the
year progresses, I may ask then‘to;tell us about the |
_characters, setting;‘problem and solutioni_asvthey become ;'
more familiarawith these:iiterary'elements;
Language4oﬁ_lnstructlgn Student Ch01ce
I;me. 20 mlnutes. _
'EhilQSQphigal_Supr:Ll‘
BPL: Students learnbthrough interactions;»studentecentered‘

| curriculum and classroom as a communlty.
’ WL: Learners learn through social 1nteractlons, teachers who
learn, learners as teachers, and teacher as a
facilitator and>mediator. |
_MI: Exerc1ses the 11ngulst1c and interpersonal

1ntelllgences.

9: 50 10 30 Medla Center

lerary Computer Lab

Library
»TheistudentsuloOk‘forltwo books‘to'check.out and take

home. The 1ast‘ten‘minute5'orfso,‘the librarian reads them a
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story in English.
Timerizo minutes.v
N . L ] LL .’

BPL: Students learn through interactions,'student—centered

English

curriculum and classroom as a community.v
WL: Learners learn through social interactions.

MI: Exercise the linquistic and interpersonal intelligences.

Computer - Lab

During this time the studentswhave the opportunity to
learn computer skills..‘Each student hasltheir own computer.
At the beginning of the year,I have'the students‘learn:basic
computer skills.through thew"KidbPix” program. As they
become’skilied in using the mouse I then begin. showing them
how to use a word processor through the ”Bilingual Writing
Center" program. They begln by trying to-writevtheir name,
u51ng_the keyboard. -After they”have practices using the
keyboard, they can begin to write their stories'from writer’s
- workshop, from other writing'actiyities; or theme activities.
All during}this.time I have been shoWing‘the stndents how to
save their‘work on a disc. ‘We'are'fortunate to:havera’power
Macintosh in every'claserOm-vtherefore,VStudents’can
‘continue their work 1n the classroom during stations or

freetime. Once they have experience w1th both programs, I
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show them how to grab thelr plcture from ”Kld PlX" and )

insert 1t 1nto blllngual wrltlng center, to match thelr

‘ story.. ‘ v | _

Language_gf_lnstruct;gn Student Ch01ce. ‘Written work is

~ basically in Spanish. Lab Tech scmetimes does"language
experience stories 1n Engllsh

Ilme 20 minutes.

hil hical S

BPL: Learners learn through interacticns, student—centered
curriculum, teacher as facilitator and provider of
knowledge, prccess is just as important as the result,
classroom as a community, and integrated_theme-based
curriculum.

WL: Learners learn through soc1a1 interactions, teachers who
- learn; learners as teachers, learnlng is seen as a
result of complex cognltlve:processes, teacher as a
facilitator and mediator) and classrcom activities
reflect theme.

MI: Exercises the‘linguistic, spatial, bodily/kinesthetic,

interpersonal and, interpersonal intelligences.

10:30-<11:00 Music
Essentlally a time to sing theme songs together. One of
my music sources is the Elggy_Bagk song collectlon. This

series contains a wide variety of lyrics written to familiar
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runes. These are very helpful for students when they are
composing their own song. I also use the KidesQngg_cassettev
tape collection. | |
Language_gf_lnstrugtlgn Depends on song.
Time: 30 mlnutes. ‘

hil hical }.,
BPL: Students learn through interactions,istudent centered

- curriculum, and teacher asnfacrlirator and.mediator;»
WL: Learners learn through social interactions, theme baeed,

and teacher as facilitator and mediator.

Mi: Exerciees the linguistic, spatial and musical

intelligences.

11:10-11:45 Theme Video

‘During this time I show the students a theme video.
Before the video, we talk about what we are going to see.
Sometimes I ask them to look for specific facts as they watch
the video. After tne video, we'havé[a short,discussion.
.-Language_gf_lnstrugﬁign; ‘Depends on video.
Time? 35 minutes. A‘ |
BPL: Students learn through interactions, student—centered

| curriculum teaCher as facilitator and previder‘of

knowledge and 1ntegrated theme -based currlculum.

WL: Learners 1earn through 5001al 1nteract10n, teacher as
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facilitator and'mediatOr, classroom activities reflect .
themes and, integrated_instructiOn.
MI: Exercises the linguistic, spatial, musical,

interpersonal, and intrapersonal intelligences.

12 30-1: 10 ~Star of the Week

I pre selected a student to be the “Star of the Week"
The “Star of the Week" shares a different 1tem every day;
Mondays. favorlte S 1nterv1ew, Tuesdays. share photos,
Wednesdays: share a favorlte toy, Thursdays-‘share a favorite
book, and Fridays: thevstudents in the class make a book for
the “Star of the Week”. dn'Eridays, when'the-class‘makes:the
book, the “Star of the Week” chooses a feW'yolunteers_tO'say
something‘special about'him/her. The students then'go to
their desks;to draw and write something special'to the start
of the week._ Afterwards, the teacher puts these papers into
a book for the “Star of the Week" These books are kept'in
the class llbrary untll the end of the year. Whlle the.
students are doing the book page the "Star of the Week"_ls
making"a COver for his/her book out of construction paper.
”Language_qf_lnsrmcrm Span:l_sh
Time: 40 mlnutes. , o : ,
BPL: Students learn through 1nteractlons, student- centered

currlculum, students have 1nd1v1dual learnlng styles,
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teacher as’a facilitator and provider of knowledge and,
classroom as a community | |

‘WL Learners learn through interactions, teachers who learn,
learners who teach and, teacher,asbfaCilitator.

MI: Linguistic, spatial, interpersonal and, intrapersonal.

Now that I have identified and defined,my strategies and
methods and demonstrated;philosophical‘support,.I'have |
decided that I can‘keep theseras'part oflmy'nem structural
designvwith some restructuring'plus,.add.the new ones I have
selected in'my blueprint;pbByridentifying philosophical
support to my existing program, I feel more relaxed about
i’making some changes and I realize that I am already engaging
- my students in exciting and process oriented actiVities
" reflective of my philosophical belief yet applicable to other
emerging paradigms.

To aid in applying eXisting and new concepts to my class
schedule, I have deCided to list the actiVities in order of |
the day and,make notes in reference to restructuring'or

additions.v

. Dailx_printing__No change at this time.

i Elag -No change at this time.
QI'A;;gndange—No change at this time.
Calendar Restructure add kinesthetic actiVity during ”Days

of the Week" song Have seven students up front in a
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‘fIJSQuattlng p031t10n representlng day of the week. As the
.yiclass 51ngs the song the students up front stand up one. at
ha t1me for the day of the week they represent.y At the end
'ahof the song, the student representlng the current day ,,v'
y ‘Temains standlng. ' | , . | g
‘Mgrnlng_Wake_ug No- change at this tlme..“y o
Theme_AQtlzlfles_ W111 1nclude the same ba51c act1v1t1es‘
'b:however restructurlng w1ll 1nvolve de51gn1ng the act1v1t1esh
to address more of the seven 1ntelllgences by 1ncorporat1ng
»spatlal (such as 3- D constructlons and 1dea sketchlng) and’

bodlly/klnesthetlc act1v1t1es (such as body maps and body

‘xvanswers)

CDllﬁbQLaJ:lle_SIQﬂﬂS_LWIlLQI_S_WQIKS.h.Qp_ Add

bod11y/k1nesthetlc act1v1t1es of. students rewrltlng

d collaboratlve and’ 1nd1v1dual storles into a scrlpt format
and eventually performlng thelr own story. Add musical
act1v1t1es of-'wrltlng a song to go along w1th thelr story .
or scrlpt. 0 “v ,_‘ ’ 'v tk o o _
”'Language;arts_— Add bodlly/klnesthetlc act1v1ty of actlng T
':out‘stories.‘ Add spatlal act1v1t1es of maklng a 3-D
"models of storles, draw1ng characters 1n a story for the'
flannel board and classroom theater.: Add llngulstlc .

. act1v1t1es of retelllng thelr flannel board story,

‘ reader S theater. S A ) :

' Stations - Gradually restructure statlon contract by bas1ng
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the station tasks more on}the seven intelligencesland
followiné the guidelines for designing an inquiry.

At thié point and time I will continue to have studehts
write in their interactive journals at the beginhing of
this period.

Math - Add mood music.

English TLanguage Development - (Previously known as English
as a Second Language-E.S.L.) Restructuré to relate the oral
language activities to the theme. Add spatial activities
of: classroom theater and using laser disc as a source for
visuals. We are fortunate to have a Power Macintosh
computer in each classroom that can be connected to the
laser disc, therefore, I would like to give the students
the opportunity to use the computer in conjunction with the
1aser»disc to increase their vocabulaiy skills through the
visuals available on the laser disc.

P.E.- No change at this time.

Reading Jamboree - No change at this time.

Storytime - No change at this time.
Art - Add 3-D models and Idea Sketching (p.102)

Music - Add spatial or linguistic activity where students
listen to a piece of music and draw or write what this

music makes them think about or how it makes them feel.

As demonstrated, even though I have done some
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restructuring and added some extras, I have not made a
trémendous change in:my program. However, I am acknowledging
and accepting the competing paradigms while simultaneousiy
implémenting my own personal stfucturél design. Aléo note
that I wrote “No change at this time”, which allows for
future restructuring andvadditions. Now that‘I have named
and defined my activitieS’ahd prdvided paradigmatic support,
I have‘fhe capability to efficiently describe’énd uphold the

activities within my program.

My next step is to adjust my “Perspective Chart"‘in
Figure 16 with the restructuring and additions just |
established. I will also arrénge the list in order of my
class schedule. I finally have an actual functioning
blueprint applicable to my daily schedule. I can always
refer back to the blueprint for possible activities when

bwriting my lesson plans and add others as needed.

Practical Applicatidn Of Evaluation and Assessment

As mentioned before, evaluation and assessment can be
on-going and part of the daily routine. Therefore I will
list the selected‘téchniques and note whefe they can be
placed in the schedule and how often.
i RQ:LleiQ; will include the following items;‘
* 'Reribdig_Rerfgrmanse_Samplea: this will include a joﬁrnal
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Flgure 16 Perspectlve Chart #6-C1assroom Appllcatlon

PERSPECTIVE CHART

My Philosophy of Learning Student-Centered,
.Socially Constructed, Process Learning

Students learn through interactions

Student centered curriculum.

Students have individual learning styles.
Activities address the varied intelligences.
‘|Result is not as important as process.

Teacher as a facilitator and provider:of knowledge.
Classroom as: a community. :
'Integrated Theme-based instruction

My Strategy and Methods Selections'

Program
Classroom Env1ronment Mood Mus1c,' : -

Literature Books = o f}-Integrated Student-Focused
Daily Printing ' , §§_Theme—Based Curriculum
Opening: Flag, Attendance, Ej Incorporating; -

Calendar, Morning Wake-up . i ITI
|Thematic Activities: * §§ Literature-based Reading

Teacher Demonstrations, Cooperatlve Eé Primary Language Instruction

Groups, Large Group Discussion, '# oral Language Development
Theme Books’ Bralnstormng, Body . e e e DESRRRS
Answers, Idea Sketchlng ‘ ‘

Writing: Literature Study, Story :
Mapping, Collaborative Stories, . ’ B O OO LN
Writer’s Workshop, Publ:Lsh:Lng, ‘ My Evaluat‘lon-'and_ ‘ 3
Reader Response | Assessment Selections

Language Arts: Shared Book Acting out -
‘stories, Experience, Phonics in
Context, Grammar in Context,
Classroom Theater, Large and.Small.
Group Discussions, Reader’s Theater
Stations: Interactive Journals,
"Station Contract, Mood Music,
Inquiries, Technology

Math: Cooperative Groups, Large and
Small ‘Group Discussion

Oral Language Development

Peer Sharing, Publishing, Shared
Book Experlence, Classroom Theater
P.E. . .

Readlng Jamboree/Readlng Conferences
Storytime )

Friday: Art, Book Talks, Media Center,
The Vldeo, Star of the Week

Portfolios i
Periodic Performance Samples f
Recorded Observations ;
Conferences and Interviews
Teacher Observatlon

Miscue Analys1s

Anecdotal Records

Checklists ’
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sample once a month to be conducted during stations period
and other work samples such as draWings, diagrams,‘and
-printing formation, and any others I feel are important in
demonstrating studentuprogress. These Will be placed in

) 'the"student;S>PorthIio;as'needed.} Journal samples and
'printing sample can be done during there regular scheduled
time period.» For all other samples, I w1ll collect
periodically as L monitor students during the day. I
espeCially look for samples that represent the student s
'learning styles or strategles they use to complete the

- task. Nofspec1fied time period is needed because_samples

~ are collected from their dailyaworki v”‘ .
Beading_MisCues: ’For first»grade I basically use‘two
‘miscue formats (see appendix pp.194 & 195) depending on the
’student 's reading experiences. .For beginning ‘readers I use
the format With the story excerpt printed on the miscueV
itself to mark the reading strategies'the student i
'exerciSes.f.These excerpts are from big books that we have
read in class.,.First I ask.the student to read the words.
I tell them what book it is from and let them know that it .
does not start from the beginning of the story so look at
the words as you read. If the student feels uncomfortable
or has some difficulty, then I ask if they would‘like to
read from the book itself. By allowing the students to

read from the.book I can determine how'much dependency they
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have on picture clues’and memorization'andrwhether they are
focusing on the pictures 6r words. I givé‘them fhe
opportunity to read the miséue sample after reading from
the book if they would like. As they become more
independent readers, I then use a generic miscue'whére they
can choose the book to read. I note as to whether they are
choosing books at their independent or frustration-levéls,
if they always choose the same book, etc. |

Because our school year is divided into trimesters, I
complete a reading miscue for each student just before each
report card period therefore having three miscues for each
student by the end of the year. 1If I have concerns about a
student I will do extfa miscues just before progress
reports. I conduct this assessment during the “Reading
Jamboree” period.
Math Assessments: These are basically the traditional méth
tests where students answer the math equations on paper.
These assessments match the required math skills for first
grade. If a student does not answer with about 70%
accuracy then I provide other activities that will aid the
student in obtaining accuracy in the specific math skill.
These tests are conducted during the regular Math period.
Reading Cards: During “Reading Jamboree” the students
select a book they would like to read. They may choose to

read on their own or together with the teacher. I then

170



mark down on 8x5 cards netes'on the strategies they used.
I use these in conjunction with the “Reading Miscues" to
assess the student’s reading development. As mentioned
before, I conduct this assessment tool during Reading
Jamboree. For first grade I do not begin reading cards at
the beginning of the‘year. ‘I usually observe and read with

. students the first two weeks or so to allow students time
to becdne comfortable with their new teacher so as to have
'a nore accurate'assessﬁent. _

e Teaghgr;QbserxatiQn: Throughout the dava am always
observing students es they engage in their éctiVities and
interaction. However I have not used a formal observation
tool torrecerd student behaviors. I Would like to add

, anecdotal records obserVing two to three students a day

poss1bly uSing the spiral notebook technique.

- Let’s take a 1ook_back to see what has been
baccomplished.. I.have listed and defined my existing
‘strategies;' I have adapted these to my new blueprint of
'structural design. I have ba51cally maintained my ex1st1ng
program while at the same time restructured and made
'additions, that reflect-my'new philosophy of learning and the
competing paradigms:of WL and.MI. I have eddressed the needs
of my limited-English speakers andvother individual needs; I

have incorporated assessment and evaluation techniques that
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refléct my écfiVities, Moét importantly, I.have utilizedvmy_
newly designed blueprint as a guidé'invplanning motivational
and cognitive actiVitiesvthat engage_my‘students in the
learning process. wa! Learniﬁg can.be.fun’and exciting for

both teacher and students.
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‘CHAPTER SEVEN

SUMMARY, CONCLUSIONS, AND IMPLICATIONS

Sumﬁary

The long and éfduqus journey thréugh'the land of
educational jargbn has fina11y come to an end. Or has it? A
look at paradigms and their inflﬁeﬁce oh pedagogical thought~
has shown‘that‘éhange is inevitable and is always there. We
.can try to ignbre it bﬁt itlhas a continual effect on our
personal and professional 1ives.1 HoweVer, becomingvawarevof
these péradigms and-their stfuggle:for existehce, can assist
teachers in recognizing and ackﬁowledging these rebels bf
thought and utilize this knowledge‘in designing a classroom
- structure -conducive to deﬁeloping the-necessary skills
students need to be successful in school. »

The journey began in the land of paradigmé where Kuhn
(1970) explains thai a paradigm is a theory or mode embraced
by a community. It is the common belief of the time. It
begins with a theory that can be accepted by a community; {
thus, being in a state of normal science. Normal science is
a time of puzzle solving. :Texts are written to help solve
these puzzles. There is a tendehcy to ignore those pieces
that are not fitting. Problems that cannot be solved by the
paradigm then become the anomalies. Once these anomalies can

no longer be ignored then emerges the crisis revolution.
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Then the éearch islén'Agaih’fdr a thééfy.that'can be accepted
by a science»community.‘ Extfaordinary.Science tries to
‘answer the mbst importantlanomalies,'and thus becomes the new
‘paradigm. But beWare!“Tﬁeré éré>alwaYS problems the
current paradigm is unabie"to so1ve an so continues the
cycie..It.is ongoing and alw5ys shifting. |

| .Wé‘also learned about»Fergusons's Educational and
Persohal Paradigmatic explanatiohs. Personal paradigms‘are
fhose that influehce the way‘we think and feel about any
givén situatioﬁ. Events such as illness or surgery, an
ﬁnexpected accident,‘a reiigidUs,awakening or disappointment,
loss or acquisition of a job, even such an even as a mid-life
crises can cause us to act differently than others and to
react differently in a similar situation.

In Ferguson'’s Educational explanation she compares the
assumptions of the “0ld Paradigm of Education” and the “New
Pafadigm of Education”. These assumptions are so different
that they essentially represent the two extremes. The old
paradigm’s main focus is on the result while the new
paradigm’s also chuses on the process.

As we traveled on through chapter one we talked about
other obstacles forvteachers. Even if teachersvhave
paradigmatic‘understanding and are in control of their
thoughts, there are other obstacles in which‘they may have

little control over such as parent pressure and complying
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with school site and diStrict demands. ThlS condition lS
‘compounded when there are differences of philosophy. This

" led us to the thought of competing paradigmsf~ Everyone's
experiences are so different that their belief.generates from
that experience and it is often difficult for them to accept
something new. - Thus, With such a variety of paradigms to
choose from, one latches onvto that which they have alwayst
,believed in and trusted. Furthermore, the paradigms shifts
are passing through_SO quickly that byvthe:time.a staff |
receives information on the latest research deVelopments,'
there is another concept brewing in the pot, The paradigms
just never seem to have the time to grow and develop.

By traveling through the land of paradigms.we have a
better understanding of why we‘are‘undergoingbsobmany
changes. It‘iS»time‘thenvto'learn more ahout specific ;
.paradigms that are filtering-the‘school systems. I elected
rto define the three beliefs of; 1) Skills, 2) Whole Language
(WL), and Multiple Intelligences MI.

Briefly, skills believes that students are to receive '
information (prescribed by the teacher) and they learn this
. information throughla process of stimuli (a speCific.reading
assignment‘or lecture) and responSe (teacher or text
designed_tests). |

WL believes that learners learn by making sense of the

vworld learners learn by dOing, learners learn through social
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interactions, and teaeher’s role is more of a facilitator and
mediator. 1In order for sﬁudents to‘embrace the knowledge_and
make it their_own, they need to see it;'feel it, experience
it, work with it,‘and collabofate with others. All that is
around them makes up their world of cegnition..

MI believes not all cognition is a fesult‘of one single
intelligence; ‘There are a variety ef‘intelligences each able
to work independent of each other. At thie point Gardner‘has
suggeeted the seven intelligences of: 1) linguiStic; 2)
logical/mathematical; 3) spatial; 4) bodily/kinesthetic; 5)
musical; 6) interpersonal; and 7) intrapersonal, therefore
concluding that intelligence has mofe to do with the capacity
for; (1) solving problems and (2) fashioning products
(Armstrong, 1994). Schools should strive more towards
“individual-centered schooling” vs. a “uniform schooling”
(Gerdner 1993).

After defining the three paradigms our venture took us
to a critical comparison and contrast of these three paradigm
candidates. I concluded that the Skills paradigm was
extremely different from WL and MI. I presented Weaver's
Transmission Model and Transactional Model to illustrate the
vast differences. Skills emphasis is on direct teaching
controlled by the program and then next by the teacher, it is
based on the behaviofist (Skinner) model of learning,

classrooms are designed for efficiency and convenience, and
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teacher imparts knowledge; one way street. Simply, Skills
focuses on learners as standardized groﬁp with one |
predetermined outcome, whereas WL and MI emphaSis is on the
student as an individual. They are just as concerned with
the process as with the final outcome. They believe in the
classroom as a community, integrated curriculum, learner
focused curriculum, and that learners are expected to be at
different stages of development. Although WL and MI are
similar in these respects there are distinct differences as
illustrated in the Venn Diagram on p.43. The major
difference between the two is their point of view. WL is
more sociological and psychological with several forerunners
including, K. Goodman, Y. Goodman, M. Halliday, B. Flores,
and L. Vygotsky, stuinng the effects of the social contexts
and interactions children encounter and their implications
for learning, concluding that learning is socially
constructed. MI's beliéf-derived from Gardner’s brain
research originating from a more physiological foundation
concluding that students do not learn only iinguistically and
logically/mathematically, there are other intelligences
through which children can express knowledge. Their points
of origin may differ but both strive to understand how the
student “gets” the answer.

With this in mind I suggested the idea of a paradigm

merger to help in adjusting to the paradigm struggle. Since
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these two are quite similar we can first identify those
characteristics that are essentially the same and then
combine others to create a new characteristic reflective of.
both beliefs.

As I entered chapter four I presented three views of how
teachers cope with change in their professional world. The
firstbview is Reichart's explahation of teacher reactions to
pressure;'1) by being defensi?e and saying that they have
been doing this for over. twenty years, 2) by being politely
unmoved and saying sounds interésting and I’'1ll check it out
someday, 3) not doing anything and hoping someday it will
leave and, 4) finding the notion exciting but create excuses
such as only those special districts do wonderful things it
would never happen here. Because of these defense mechanisms
as Reichart (1969) points out, the issue of teaching thé
child is lost in the clouds of excuses and rationalizations
that confuse so many educational discussions.

The second view was “Fergusons’s Ways of Change” (1980).
She offers for basic ways; 1) change by exception where the
old belief system remains intact but allows for a handful of
anomalies, 2) Incremental change occurs bit by bit, and the
individﬁal is not awarevof‘having changed; 3) pendulum change
is the abandonment of one and certain systém for another.
Pendulum fails to integrate what was right with the old and

fails to discriminate the value of the new from its
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overstatements, and 4) paradigm change—transformation,.it is
the fourth dimension of change: new perspective, the insight
that allows the informatioﬁ to come,together in a new form or
structure. Paradigm change refines and integrates. Paradigm
change attempts to_heal the‘deiusion of either-or, of this or
that. In a paradigm ohange we realize‘that;our previous
views_were only part of the picture-and that what we know now
is only part of what we will know lafer.:

1The‘third view is my own view of “Teacher’s Approaches
to Change”. They include; i) negation those who have been
doing the same thing for_fifteen_or twenty'Years; They are
wellzembedded with their seourity blanket iﬁ'hand and they
will not change, 2) the acCeptance group which is made up of
two groups, those>who just‘do not want to stir up the pot and
cause problems end most hon?tenﬁred teachers, 3) the
opposition group are'those_that have had some experience,
have‘been quite successful but have also been through the
gamut of being required_to implement’so mahy different
programs orvtexts. ‘Literallygthey have had it and will do
»whatvitltakes to prove whatvthey are doing.is just as
wonderful and effective as the new intrﬁder. -They will also
contend that they have learnedvabout manYﬁWonderful
strategies and methods‘and would~1ikebtimebto work with them
in their,olassroom before they haﬁe to think‘about‘a.new

implementation, 4) analysis approach where teachers can stand
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back and take a look from the outside. They examine the
information presented by; £hinking'and discussing so as to
better understand the theory behind it, comparing and
contrasting to their own classroom (Does this fit into my
belief?), deciding whether they may be doihg some of these
new ideas already just in a little different way and may
there be something here that is beneficial.to the learning
experiences of their students, finally, choosing that which
they would like to try and/or making some changes in their
established curriculum. With this approach teachers are also
students; they are continually learning, practicing, and
revising and incorporating their experiences to utilize the
information in implementing their program. They are
maximizing the potential of their experiences!

The chapter finishes with Reichart’s “Design for
Change”. 1In short, it is necessary to design a blueprint the
shows from where we are coming, where we are going, and which
direction we take if in fact we need to improvise.

In chapter five, following Reichart’s guidelines, I
developed a blueprint to serve as the format for my classroom
structural design. For this to be a workable blueprint it is
vital to define the invasion of pedagogical jargon. First it
was necessary to categorize the terms. I have observed four
major categories. They are; 1) belief of how children learn,

2) programs, 3) strategies or methods and, 4) evaluation and
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assessment. After defining the categories I then began to
establish my’belief of how children learn by merging WL and
MI and creating the new paradigm “Student-Centered, Socially'
Constructed, Process Learning” and listed characteristics of
my nevahilosophy within my blueprint. With an established
belief I can now name my pregram the “Integrated Student-
Focused, Theme-Based Curriculum”. Having established my
belief and program I am better equipped to select appropriate
methods and strategies for my students. ‘The final step is to
apply the assessment techniques applicable to my program.
With a completed structnral blueprint, I now have a plan that
I can read and utilize for implementation in my classroom.
The last stop of our journey involved practical
application within my classroom. As with all other
educational terms, I identified and defined strategies and
methods within my exiSting program’by following my class
schedule. I provided,philosophical support not only fer my
newly established philesophy but also for WL and MI. After
| defining the terms, I then began the restructuring process.
I decided that I just needed to rework somevof the activities
and add a few here‘and there. It was so relaxing to realize
that these changes were not so great and overwhelming. In
fact, they were exciting and pleasurable because I was
actually enhancing my program through a deliberate

organizational structure of which I planned and designed.
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What a comfortable feeling to understand why I do, what I do,

in the classroom."

Conclusion

The most exciting fact about any'journey’is how much we
have learned and experiénced;.'This venture through the land
of pedagogical rhetoric, hés given me the background
knowledge énd experience essential in planning my daily
claséroom activities. It has brought'me to the understanding
of paradigmatic influence not only on educational practices
‘but also my own personal beliefs; thus, haVing more control
of my feelings and reactions to any other new techniques I
may be urged to implement within my classroom and of any
events that may occur in my personal life. I am |
transitioning from an Qpposition educator to a more
analytical educator. Change is no longer a threat or burden.
I now have the necessary tbolé to accept and'cope with any
type of change.

My newly acquired knowledge gave me the ability to
design a blueprint which serves as a guideline for my
classroom structure. This blueprint includes: 1) my
philosophy; 2) a program based on my_belief; 3)
methods/strategies that support thé program; and 4)
assessment/evaluation techniques that reflect the

methods/strategies. 1In essence, I have a practical and
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usable toolbox from which I can pick and choose; giving me
the flekibility to reconstruct, adjust, or add as needed.
Fnrthermore, my blueprint is backed by research and
philosophical support. I can now explain the reason for the
activities I utilize within the organizational structure of
my classroom. |

Why is this blueprint so important? lt is important
because it is an analyticel‘apptoach to change. It engages
my thought process and helps me to stand back and make
educated decisions on how I implement “new innovations”. I
now feel comfortable and more self-eenfident with what T do

'in my classroom.

Implications

What does this imply for:teachers? It is their
challenge to take a good hard look at what they are doing in
their classroom. By identifying‘andidefining what I do in'my
classrodm; I discovered that I do much morerthan I had everv'
thought. It made me stand back and take a look from the
outside as an observer to see what I actually provide daily,
for my students. It was truly a gfeat feeling to know that
there is a reason for whatzI'do.

Unless they have already attempted to critically examine
their program, experienced teachers need to take the time to

sit down and identify and define their program. They need to
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aSk‘themselves4 Am I from the ”Old Paradigm of Education"‘ori
the ”New Paradigm of Education"° Am I 1n a tran51tion or i.fs
l‘paradigm shift9- Do I really understand why I do what I do9 i“
Do I re- examine my methods and strategies yearly and |
throughout the year for their effectiveness?. They may be
surprised themselves and discover that they are 1n a Shlft
.they Just haven t noticed._f"h ‘ Ly
New teachers have the advantage of everything being so
'hnew. They are learning everything for the first time and
therefore not relying on past practices. They do however,if
:rely on their personal paradigms in making dec1Sions about.
what they d0'1n their classroom.f In addition, they rely on
their education courses, their mentors, colleagues, and
administrators for help in coping Wlth demands and
1mplementing their. program ‘Their dilemma is that all these
people are-at various stages in their own paradigmatic .
thought thus, sending mixed messages. ‘However,vif new
teachers could begin‘utilizing a_blueprint based on a |
,bphilosophy_of learning and“with an"understanding of

paradigmatic influence, they would have a point of departure

‘and'bepeguipped With the'tools‘they‘need’to:adjust’alonglthel
K yway}‘thererore, facilitating and:mediating their own process
learning. | o e | o | ”

| After‘all,‘we may be‘teachers,:but we,are;learners‘tOO!

. We cannot run away fromrchange’forvit is always with us and
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the more we avoid it, the more frustration we feel. We must
accept change in a positive and analytical‘way;.developing
our own cognitive skills and in turn reflecting those
qualities upon our students. Just as we would like our
students to engage in, the best teacher is always thinking,
learning, and accepting new challenges analytically and
creatively.

So, go forth my colleagues, and take on the challenge.
Become a thinker and learner as well as an educator. Provide
the best that you can for yourself and your students. Begin
the journey, believe me, it is truly a fulfilling and
enlightening experience that you will never forget and that

you will always look back on. Bon voyage!
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Appendix

Name

Key: NE-No Evidence B-Beginning

Date

Grade

Date

Year

D-Developing C-Contolled

Date Date Date

Reading

Retells Story

Memorizes

Reads Some Words

Sounds Out Words

Uses Pictures Clues

Uses Context Clues

Date

Date

Date Date Date

Writing

Pre-syllabic

Syllabic

Syllabic-Alphabetic

Alphabetic

Math

Counts Objects to Ten

Recognizes Numbers to Ten

|Patterns

Graphs

Adds to Ten

Subtracts to Ten

Adds and Subtracts to Ten

Column Addition

Comments

|understand Ones and Tens
Measures Inches '

Tells Time 1 Hour

|Tells Time 1/2 Hour

Recognizes Coins

Adss Ones and Tens

Know Values of Coins

Counts Money

Design by:Patricia Bedolla
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Writing Evciluation

Name o . " Date

Scoring " Total Pomts |
3 qummgcmdﬁ%ddbkmdqukn o 24 BMMgFthmdéandﬂqpmmgsarmiaudb
7 EndingKindergarten and Beginning first Grade 28 Middle and Ending Second Grade Grade
12 Beginning and Middle FirstGrade ' 33 Ending Second Grade and Beginning Third Grade
18 Middle and Ending First Grade , : ‘

[ Writes with pictures I Beginning and Middle Kmderagarten

[__1 writes with scribbles : . Strategies
[ Beginning using random letters '

1 Writes random letters frequently ' Endmg./(md_erarten

[ Beginning to use a letter to represent word or syllable Beginning First Grade

[ Beginning to track own writing

[ Beginnng to show imagination and creativity

[ Beginningto use a few real words Beginning and Middle

[ Beginning to write phonetically First Grade Strategies

[ Beginning to write a sentence » ‘

[ Reader begins to understand writing

[ Beginning to read own writing

[ Beginning to demonstrate word boundries Middle and Ending

(] writes some real words First Grade Strategies

[ Wrrites several sentences

1 Writes some words phonetically

[ Writes with creativity and imagination more often

[] Reader is able to understand some of the writing

[_1 Demonstrate word boundries more often’ Ending First Grade and

1 Writes real words frequently : - Beginning Second Grade

1 Writes unfamiliar words phonetcally :  Strategies

[ Beginning to use punctuation ‘ ‘

[ Beginning to use capitalization

[] Reader is able to understand most of the ertlng

[ Demonstrates word boundries effectively - - Middle and Ending Second

[ 1 Properly uses capitalization more often Grade Second Strategies
1 Properly uses punctuation more often -
(1 Enjoys writing stories

(1 Expresses complete thoughts - ‘
1 Correctly uses capitalization - End{ng.Secon.d Grade and
[ Correctly uses capitols Beginning Third

[ Reader is able to understand the Wrztmg Grade Strategies

[ Writes with imagination and creativity

.~ Design by: Patricia Bedolla
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Reading Evaluation

Name _ _ Date
Story or Book _ Pages
Scoring - | Total Points __
4 BeginningKindergarten - 17 Middle and Ending First grade Strategies
7 Beginning and Middle Kindergarten 22 EndingFirst Grade Beginning and
10 Ending Kindergarten and Beginning First Grade e Second Grade -
raing EnaErgarten and Legrning rIstrace 5, rnding Second Grade and Beginning
14 Beginning and Middle First Grade Third Grade.
[ Recognizes directionality in pnnt (top to bottom, leﬂ‘ to right) Beginning
[1 Attemptstoread v I;;nder garten
[ 1 Focuses on picture : tr ategles
[__] Describes pictures |
[__1Uses picture clues Beginning and Middle
[_1Retells Story  Kindergarten Strategies
[__1Beginning to Memorize
[__1 Mainly Memorization ~ EndingKindergarten and
[ Beginning to focus on print Beginning First Grade Strategies
[ Attempts to sound out words ‘
[_1 Reads a few words Beginning and Middle First
[_1 Reads few words out of context Grade

[_1Sounds out words with some difficulty
- [_] Uses context clues with some difficulty

[_1Beginning to useintonation Middle and Ending

] Reads some words ' First grade Strategies
[__1 Reads some words out of context o

[ Sounds out with little difficulty Ending First Grade

[ Uses context clues with little difficulty ~ Beginning and Middle
[] Uses more intonation Second Grade Strategies
1 Reads most words

[_1Reads most words out of context

[_1 Reads words fluently Ending Second Grade and
[_1 Sounds out easily Beginning Third Grade

[__1Reads words out of context easily

[ Uses context clues easily
[__1Reads with intonation

Design by: Patricia Bedolla
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Checklist: Indicators for Valuing Early Reader Language’ Use Attempts

Student: _. = : Date:
Book Knowledge Key . ~B = Beginning. '
- - D = Developing
I = Independent -

Student Attitude Toward Reading
Student indicates: S B D ' |
An ability to ehjoy books

An ability to choose books
at the approporitae level

An ability to to choose a variety of texts

That he or she sees self as reader

A choice to read independently

Book Knowledge

Student indicates: B D |

An understanding of book parts

e author

o llustrator

e beginning, middle, and end organization °

An understanding that print
contains a message

An understanding of the difference between
fiction and non-fiction

An understanding that a reader interacts with
text

Reading Comprehension Strategies

Student indicates: B D |
An ability to use prior knowledge

An ability to make reasonable predictions

An ability to use sounds to decode meaning

An ability to use word meaning to understand
what has been read

An ability to use sentence structure to
undserstand what has been read

An ability to react critically with what,
has been read

An ability to monitor and fix up
comprehension problems

e Knows reading had to make sense

e  recognizes when meaning breaks down
e  thinks out loud

. stops to assess

From: Evaluation Whole Language Checklists for Evaluatiing Your
Children
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Checklist: Indicators for Valuing Early Reader Language Use Attempts

Student: i Date:

An ability to Process chunks of information

An ability to explain the author’s purpose

Oral Language Use

Student indicates:

An comfort wiht language and its use in B D I
reading, writing, and speaking

An ability to defend a position or answer
with specific examples and explanation

An ability to elaborate without further
prompting questions

An ability to formulate questions to get
needed information

An ability -toapply prior knowledge to an
explanation of the text '

Making Meaning With Writing

Student indicates: B
An ability to distinguish between
drawing and writing

An ability to use a form of scribble as writing

A willingness to invent spelling for
unknown words

An ability to spell some words in a
conventional way

An ability to space letters and words correctly

A willingness to revise writing

A ability to use other forms of punctuation

A ability to write words and sentences that
can be read by others

Writing Process

Student indicates: B D I
An understanding that writing is a process
An ability to talk about what they will write

A willingness to revise writing

An ability to use punctuation

An ability to check spelling

A willingness to share their writing
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T6T

Characters

Problem

- Solution




Station ContraCt

Name

16N Look through science books. Draw
. SClence a picture of an insect and write its’
name. : ) .

Look at the insect display. Fold the
paper in half. Draw a picture of a
crawling insect. Draw a picture of a
flying insect.

Make a caterpillar and a '
butterfly. First fold white Trace

Trace. Cut. Do not cut Color

You can write the
Insect bulletin board pattern. Draw 3
two crawling insects, a spider, and then a g

paper in half. Place bottom.
bottom of caterpillar. o B E@ I:]
rayo
song alone or with a |5 I I
two flying insects. Cut them out. Glue

| of caterpillar on the fold. Fold ~ Open Fold
. Write an insect soﬁg.'
‘friend. |
them on the strip.

Make a butterfly usmg the pattern

blocks. :
SR
s <>OU o

Technology

Library

chnology ||
| Puzzlés |
[ ]

Listening

Teacher Siganture
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Game Activities

Around the World
Students sit in a semi-circie. ‘One student stahdsﬁ
behind the first student. The teacher shows the two students
a word card, math problem, or whatever skill you want to work
~on. The first student to say the word or answer continues on
around the circle.v If both students are unable to ansWer,

the next student in the circle may try to answer.

Baseball

Baseball is another game that can be used to practice
various skills. The are variations to the game depending on
the time of year. In the beginning everyone starts out with
éingles. The teacher designates locations in the room that
represent first, second, third, and home. Math flashcards,
word cards, picture cards, and so on may be used. ‘Divide the
students into two groups. Choose a team to be ﬁp first.
Tell the students that everyone should be looking at the
cards in case you have a chance to answer or in case it comes
up again. Show the card to the first person on the batting
team. The student has thrée tries to say the word or answer.
If the student‘misses in three tries he/she has three strikes
and they are out. The next person in line now has a chance

at the word. If the student answers correctly, he/she may
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go on to first base. If‘the next‘person answers correctly,
he/she goes to first bese'and the other student advances to
second. As the students learnvto"play the,game, then you can
divide the word cards into singles, doubies; triples, and
homers according to the level of difficulty. The students

- may either choose what they want or you make a spinner to
indicate what the hit is to be. If thecstudent answers
correctly, the runners advance according to the hit. For
example, if'a child hits a double, the runners on base move

two bases.
N 3 v. ]1] 2 !In L) .

The teacher.chooses a student to hide his/her eyes. Next the
teacher‘chooses another student to go and hide. - Once s/he is
'hiding; the students say "Guess‘who’s missing”. The student
hiding his eyes, tries gueSS'who is hiding. If s/he can’t
guess, then s/he asks fof.clues from the gtoup;
The clues mightvbe;‘this person is a girl/boy, this person
has dark hair, this personvhasklong hair, etc. After s/he
has guessed.who it is, then the student who Was hiding,-now
hldes his/her eyes and the student who was hls/her eyes, gets
to choose the next person to hlde.

Another varlatlon is, once the student is hiding
hls/her eyes, then the group has to the count of five to

stand up and change places.

194



'Name., | e ~ Date

C Score 2 - Emergent
Score 5 - Strong ) S .
Uses mainly memorization and picture clues to

‘Reads with intonation. N : read story.
Reads words fluently : L Reads very few words.
Reads words out of context. ~ Reads a few words out of context.
Ease in sounding out unknown words. . Attempts to sound out some unkown words
Ease in using context clues for unkown words.. Tries to focus on print.
" Score 4 -:Capable Score 1- Beginning
Reads most of the words ‘ Mainly describes pictures.
Reads with some intonation. Focus is on pictures not print.
Reads most of the words out of context. May retell story in own words

Little difficulty sou.nd.ulg out words for unknown words. May not attempt to read.
Little difficulty using context clues for unkown words.

Score 3 - Developing Key
Reads some of the words. Miscue
" Uses little intonation. )
Reads some of the words out of context = Miscue self-corrected O
Some difficulty sounding out unknown words.
Some difficulty using context clues for unknown words.| §0O-Sounded Out - CC-Context Clues

Baby Koala Finds a Home Notes

"Now here’s a tree!
Its leaves are sweet,
just the kind

koala’s eat.

But when the koalas
go to bed

a little mouse

pops up her head.

I'm sorry, koalas.
You can't stay.
This is MY branch.
Please go away.

So baby koala

and her mother

go from that branch
to another.

Design by: Patricia Bedolla
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Name Date

ClasSiﬁcation

_ Gradé_‘f Bi“rthdaté ,

Book Title or Stbfy - Page/s

Code: PC-Picture Clue -MC-Mémory Clue SO-Sounded Oﬁt CC-Context Clue

Miscue | SMQ]:d. - ‘Notes

PC MC SO CC

PC MC SO CC

"PC MC SO CC

PC MC SO CC

PC MC SO CC

PC MC SO cC

PC MC SO cCC

Score 5 - Strong

Reads with intonation.

Reads words fluently

Reads words out of context.

Ease in sounding out unknown words.

Ease in using context clues for unkown words.

Score 4 - Capable

Reads most of the words

Reads with some intonation.

Reads most of the words out of context.

Little difficulty sounding out words for unknown words.
Little difficulty using context clues for unkown words.

Score 3 - ‘Developing

Reads some of the words.

Uses little intonation. .

Reads some of the words out of context . :
Some difficulty sounding out words for unknown words.
Some difficulty using context clues for unknown words.

196

Score 2 - Emergent

Uses mainly memorization and picture clues to
read story.

Reads very few words.’

Reads a few words out of context.

Attempts to sound out some unkown words.
Tries to focus on print.

Score 1 - Beginning

Mainly deseribes pictures.
Focus is on pictures not print.
May retell story in own words
May not attempt to read.

Design by: Patricia Bedolla
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