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ABSTRACT
- Police officers have thewexpert1se to teach other ofﬁcers in polrce related subj ects :‘-
H’oWever, the‘ need for an mstructor ‘development ‘cours‘e has -nsen becausethese same
N | ofﬁcers ‘do lnot"have the expertise;to ‘be effe’Ctive instruct'ors. -According to .a review of the» :
| 'l1terature research suggests that 1nstruct1on 1s more erfectrve 1f the students have the
”opportumty to apply what they Iearn through expenent1al learmng rather than the lecture
' ,format For example students learn more from actually l1ft1ng ﬁngerprmts than they do
- from hearmg someone tell them the steps onhow—to lifta ﬁngerprmt 1 _
| Th1s study found that current pol1ce mstructor development courses t‘ocus on -
= apub11c speakmgand presentat10n sk1lls rather than adult learnmg theory and 1ts | :
appl1cat10n to classroom mstructron The study recommends that anew 1nstructor
o development course be developed w1th the pr1mary focus in makmg tramrng learner- o |

‘ 'centered rather than mstructor centered
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CHAPTER ONE

Background -

= v"7"‘Introdu“ction

| The contents of Chapter One present an overv1ew of the pI‘O_] ect The context of . "
‘ _' the problem is d1scussed followed by the problem statement and purpose of the pro;ect o

| . .Next the assumptrons 11m1tat10ns and de11m1tat10ns that apply to th1s pI'OJ ect are N o

: rev1ewed Fmally, deﬁn1t1ons 51gn1ﬁcance and organlzatlon of the prOJect are presented S

o *lThe Objectlve

The purpose of the pro_] ject was to develop a standard mstructor development
cumculum for advanced pol1ce trammg ofﬁcers Spec1ﬁcally, the curnculum was “
‘V de31gned to serve the mstructor development needs of law enforcement trammg offrcers
-m the San Bemardmo County Sherlff’ S Department and other surroundmg law |
o enforcement agenc1es T he followmg paragraphs descrlbe the need for such a
-'curnculum | | o L
: Context of the Problem
Pohce ofﬁcers have the expert1se to teach other ofﬁcers m gang awareness ‘
. hostage s1tuat10ns recogmzmg narcotrcs traffrckers homlcrde mvestlgatrons 1nterv1ew:» :

- and 1nterro gatlon and other tOplCS However the need for an mstructor development

L course has nsen because these same ofﬁcers do not have the expertrse to be effect1ve S

mstructors Instead of fac111tat1ng learnlng through expenentlal learmng methods most;ﬁr e

mstructors lecture for the entlre length of the class In add1t1on,; most,,_1f fnot all of the f.?-_ g

l, _APeaCe Qfﬁcer St_andardsand Trammg (PQST) Instructo‘r'DeVe_lopmentfcourses do_not "



teach students how to utilize techniques other,

than lecture. The current courses talk

about involving students at all possible opportunities, but do not model it.

Designing an instructor developme_nt ¢ourse that teaches students to use a variety

of training methods is essential because stud‘e_
is more interesting and more often students st:
- on-the-job. When an instructor only lectures,

and not helpful to them. In addition to stilden

nt evaluations show that interactive training
te they will be able to use the skills learned
the students report that the class was boring

evaluation forms, the attendance for

courses that use many forms of insti'uction is significantly higher than lecture based

courses. For example, Traffic Collision Investigation and Bicycle Patrol courses are

alWays‘ filled to capacity.

Problem Statement

Police officers have the skills, knowledge, and expertise to conduct police work.

However, they did not have the experience, knowledge, and expertise in instructing

others. Because of this lack of instructor training, the majority of police ‘traim'ng officers

usually create a brief outline and present their class in pure lecture format. This was a

problem because overall, according to the Rigg study (as cited in Kroehnert, 1995), most

learners remember only 20% of what they hear and 10% of what they read. Since most

police training is conducted in the lecture rhode, officers were not retéining a majority of

essential information.

Purpose of the Project

The purpose of the project was to désign an instructor development curriculum

that included advanced types of instructor methods on how to make training interactive



- in“st’ead of lectu're_ based. The cumculum focused on types of instructor teChrliques and ‘_
| | howto de’velopi and.implement these .,technitlues into courses the instructors currently
: | Assumptlons '

E The followmg assumptions were made regardmg this proj ect

' _ | l ‘ 'Instructors.need advanced'skllls‘ to 1ncgease their performance. :

2. By ‘Students ,willbe more likely to attend coutses where the instructiOn.is_ v
- interactive and ‘intefesting'. | | | o

" ‘3; e | Students will retaln more 1nformat10n 1f they are not passive part101pants

R1gg study (as cited in Kroehnert 1995)

' leltatlons and Dellmltatlons '

| | Dunng the development of this pro; ect a number of llmltatlons and dellmltatlons

'. ate noted. These hmitations and _dehmltatlons are presented in the next s_ectlon._ S

\ Limitations. The following limitations apply to this proj ect:

1.  The scope of this project is limited to the resources available to police tiaining
g facilities
e P : The course cumculum is hmlted by the amount of days a pohce tralning ofﬁcer

' Would llkely be allowed to attend
E Delimitations. The following delimitations app'ly ,to.vvthis project‘:
L. r’The pI‘O_] ect 1s des1gned speciﬁcally for Cahfom1a pohce tralnlng officers.
| 2 .k . The pI'O] ect is del1m1ted to the most frequently used trammg methods The least

s used tralnlng methods were not 1ncluded in th1s course cumculum



Deﬁaiﬁon of T‘é’fmél et
For the purpose of th1s proj ect the followmg terms are deﬁned
C ’V‘Course ' “Refers to a group of people who are attendlng some form of tramlng It may
| also refer to the Whole of the 1nstruct10n” (Kroehnert 1995 p. 216) ‘
i, ’. Experrentlal Learnmg = Learners learn by domg (role play, dlscuss1on s1mulat10ns vcase v_
studles) rather than relylng heav11y on the 1nstructor (Kroehnert 1995) 3
Fac111tator A tramer who lets the group become respon51ble for the learnmg outcome by
| leadlng the group process (d1scuss10ns act1y1t1es games) rather than Just teachmg
(Kroehnert 1995) | |
‘ _'I‘nstructor —J“Qne that in}structs, teaches,.,or‘ trains”‘(Merr'iam-Webster’s C‘ollegi’ate; :
Ee 'Dictlonary,._‘ 19-'9“6-,'p. 606). | B
’.Lecture - A discourse ‘gi‘Ven before' an audience or class especi'ally for in’struction yvhich .
does not allow for expenentlal learmng (Mernam Webster s Colleglate -
chtlonary, 1996 |
- Student - “Scholar learner espe‘c1a11y one who attends school” (Mernam Webster s -
Colleglate chtlonary, 1996 p 1186) | »
- 'T ramer The person who 1nstructs teaches or. 1nforms anklnd1vv1dual or group of
| people (Kroehnert 1995) - |
| : Srgnlﬁcance of the PrOJect
| The current mstructor development course was outdated and not sufﬁc1ent to‘ .
o adequately prepare students for the challengmg _]Ob of 1nstruct1ng-courses us1ng methods‘.

other than lecture Thls currlculum would prov1de students W1th alternatlve 1nstruct10n /



- .":jlrmltatlons _

;»_'ffmethods and t :hmques to develop these_ methods

o H,:-Orgamzatlon of the Pro;ect

roject ;1s-d1v1ded 1nto :four chapters Chapter One provrdes an 1ntroduct10n o

” to ._e contex ofthe problem the purpose of the prOJect the srgmﬁcance of the prOJect T ki

B ..;.jOf relevant hterature Chapter Three 1llustrates the populatron served by thlS pI'O_] ect the v'

L ‘v ~'f'currlcul"m desrgn, the budget and other s1m11ar programs avallable n Cahforma

o _Chapter Four presents conclus1ons and recommendatlons drawn from the development :

S -*and 1mplementat10n of the p'”»”J ect PI‘OJ ect references follow Chapter Four Flnally, the

""""Appendlx cons1sts of the outlrne and lesson plan student learnlng act1v1t1es Vlsual ards =

» 8 student handout materrals and testlng-mstruments

d delrmltatlons and deﬁmtlon of terrns Chapter Two consrsts of a rev1ew " A




i ‘CHAPTER TWO
: Rev1ew of the therature e
:;Introductlon‘ ) U . |
The purpose of th1s 11terature rev1ew is threefold (1) To gather mformatlon from
experts who spe01a11ze m adult learmng teachmg technlques (2) to develop cumcula that : ,T :
o appeals to the dlfferent leamer preferences and (3) to best utlllze multlmedla in an adult
' ":learmng format These subj ect areas are nnportant to all types of tralnlngsessmns and

"_can be mcorporated 1nto any type of trammg s1tuat10n

' *Adult Learmng :
Broadwell (1990) stated X i
- they are based upon tralmng myths Some of the most relevant trammg myths to thls
‘. prOJ ect are: Platform SklllS are supremely 1mportant V1deotap1ng studentmstructors
' g 1mproves teachmg vsklllsuwatchmg expenenced 1nstructors 1s a good way to learn good
o Jm.structloncan overcomepoor 1nstruct10nal des1gn, and not much can be learned in three ':_ | .

‘ : ;mmutes ofa pract1ce sessmn (Broadwell 1990)

Instead of basmg 1nstruct10n on these myths Broadwell bel1eves Traln-the- .
| Tra1ner courses should be based upon the oppos1te truths Gettmg students 1nvolved is
) ‘what is really 1mportant v1deotape the audlence rather than the mstructor to see if they

- are 1nvolved watchlng expenenced 1nstructors does not show why they do the thmgs

o they do poor mstructlonal de51gn equals poor to medlocre 1nstruct10n and a lot can
actually be learned m a short amount of tlme (Broadwell 1990)

Molden (1984) stated the followmg ﬁve strategles help adults in the learmng .

current tram—the tramer courses are not effectlve becausej R



© process. Adult students should always be treated as individuals_. ;'-‘Adults» learn best when

they build on previously le'arned‘.life experiences and knowledge" Training shOuld be A

- kept practlcal and not theoretrcal The 1nstructor should support student learnlng efforts ’i o

_' and should prov1de feedback on the student s pro gress

Accordlng to Knowles (1989) everythmg we know about adult learners suggests

‘ that they need to be actlvely 1nvolved in the learmng process or, they w1ll promptly forget - !

what they have just been tramed Knowles deﬁnes adult learners as havrng the followrng
1 characterlstrcs “They have a deep psycholo grcal need to be self drrected they brrng into
any learnmg srtuatron resources, form the1r prevrous experrence and tralmng that ar‘e a
. rich resource for one .another s learnrng, they are task—centered problem ‘centered and
lrfe-centered in thelr onentatlonto learmng, and they are 1ntr1nsrcally rnotlvated to learn”.
(p. 84) Wlth some initial drrectron, adults are-‘able ,tQ dlagnose their ‘own learnrng needs,

: forr-nulate learning goals iden‘tif'y" appropriate"learning rnaterialsvselect and: irnplement ',
' , _learmng strategles and evaluate learmng outcomes (Knowles 1989) |
Sample (1997) states .to 1ncrease effectrveness of law enforcement tralnrng,\f _’ ‘

training managers need to apply sound 1nstruct10na1 des1 gn to course currlculum Items

= 1ncluded in thrs are; assessmg tra1n1ng goals hnkmg human performance to what and o
how students learn somethlng, emphas1zrng tralmng exerclses that are v1tally 1mportant to

actual job performance and ensurlng scenarlos and other act1v1t1es are consrstent wrth

- tra1n1ng goals and ob_]ectrves (Sample 1997)

Kemp (1997) states for sound 1nstruct10na1 de31gn itis necessary to use proper |

'technlques to teach in the affectlve cognltlve and psychomotor domaln The affectrve



E domam relates to changing a person s feelings behavrors and attltudes Sekual

" harassment tralnlng is an e)remplary example of affective domain teachmg Traimng
X 'methods that are the most sucCessful for teachrng.m th1s,doma1n are role play and

d1scuss1ons The cogmtlve ‘domain refers to learnlng 1ntellectual 1nformat10n such as _i

department pol101es and spemﬁc procedures Traming methods that work espemally well -

for the cogmtlve domain are questlons and answers readrng and wntmg essays and

3 - A playing memory games such as] eopardy The psychomotor domam that teaches sk111s _

’ requ1r1ng the use of muscle coord1nat1on like in baton and defens1ve tactics trarmng, 1sv -
| ‘;vaSt effecuve when allowrng‘ the students to practlce.m a controlled envrroment and f
_creatmg reahstic scenarlos (Kemp & Cochran 1997) |
Accordmg to an Info Lme issue (1988) there are three stages learners go through
depending on their abrhty and knowledge The three stages are dependent coIlaborative
and 1nterdependent Dunng the dependent stage courses should be used when the student
vhas httle Or no knowledge These courses should be basic and are best developed for new
o work‘situations or 1ntroductory academlc ‘c’ourses.f Durrng these s1tuations, the learner’ |
, ;‘needs structure direction ' external reinforcement and encouragement. .‘The trai_ner
: ishould take on the role of d1rector ’expert and authonty ﬁgure _' o
i When students already have some knowledge of the subj ect and are ready to share
'1deas they are in the collaborative learning stage The collaboratlve leamer needs
_ mteraction practlce observatlons peer challenges and expenmentat1on The tramer s
S role should beas»g collaborat_or, co,-leamer,. and envrronment se_tteri :. i

g ~The interdependentlearner'already has subject'knowle’dge.and"needs to explore - i



- .bmore of what they are..interested m "This learner needs internal avvareness -ti'me for -
expenmentatlon and nonJudgmental support The 1nstructor to the 1ndependent learner : .. :
.' " should take on the role of the fac111tator and delegator (Info l1ne 1988) |
- _: Learnmg Preferences 2 | ey e
People develop preferences forv learnmg and domg th1ngs as ch11dren and as
: - , adults they bnng these preferences w1th them into tra1n1ng sesswns Adults may even | s
' mterpret the same 1n‘forrnat1onm d1__fferent ways b,asedvupon_hfe“experrences. Therefore, |
| " 1t is essentialin'.any instructional setting to‘tahe ’adult-learning rnethods intoaccount."l:lni | |
: addrtlon to learnlng preferences there are also many types of mtelhgence and basrc Q _ “
o tests only test for math | log1c and lmgu1strcs Intelhgence 1s descnbed as the ab111ty to |
L ’solve problems that one encounters in real hfe the ab1l1ty to generate new problems to ¥
= : solve and the ablllt}; to make somethmg oroffer a serv1ce that is Valued in one s culture';' e
| ‘(Campbell Campbell & chkmson 1996) | |
Accordmg to Lazaer (1991) in add1t10n to the three generally accepted
N : mtelhgence tested for on IQ tests (math loglc and l1ngu1st1cs) there are. ﬁve other types

"of 1ntell1gence that are ]U.St gammg acceptance These are V1sual/spat1a1

s »x’”body/klnesthetlc mus1c/rhythm1c 1nterpersonal and 1ntrapersonal Accord1ng to the S

‘-rdeﬁmuon above Lazaer beheves that people rely on one of the seven 1nte111gences to

«F',solve problems generate problems and make somethmg of value Smce people learn in 2

_ _dlfferent ways and most learners do not remember the maj onty of 1nformat1on presented
| j1n the lecture mode 1t is essent1al for an 1nstructor to vary lessons and 1ncorporate

o d1fferent types of act1v1t1es 1nto tramm_g seSs1ons., Wlth this 1 1n mmd, followmg are the



e arts and map makmg SklllS " ‘Body and klnesthetlc 1nte111gence rehes on the use of the
i body to express emotlons Musw/rhythmlc recogmzes rhythmrc tones and pattems

g ’-Interpersonal 1nte111gence rehes on worklng cooperat1ve1y 1n groups and soc1al

R ,Seyen.types':"ofintél-ligehéé and the ways in which the instru'cto‘riean'aiccémiﬁodate them.

Verbal and 11ngu1st1

;“,‘telhgence rely on language Log1ca1 and mathematrcal are »

e :;,_;-.::’screntrﬁc thlnklng and 1nduct1ve reasomng ';V_»lsual and spat1a1 1ntelhgence uses the V1sua1 R

'1nteract10ns wh11e 1ntrapersona1 mtelhgence 1nvolves the knowledge of self and rel1es
: f’strongly on personal 1nterpretat10n
An 1nstructor 1nterested 1n prov1d1ng a w1de Varlety of 1nstruct10na1 methods can

'?appeal to all types of learners by 1ncorporat1ng stones metaphors readlng, and wntmg

S for the 11ngu1st1c person relatronshlps patterns and abstract symbols for the loglcal

'f:person and p1ctures games and 1mages for the V1sua1 person In addltlon to those 11sted it

i above the klnesthetlc person needs the opportumty to 1ncorporate movement” the muswal_‘
_ person needs to hear v01ce musrc rhymes and patterns the 1nterpersonal person needs
. small group act1v1t1es and 1nteract1on and the mtrapersonal person needs trme alone to
3 th1nk and analyze (Lazaer 1991) | | |
" Wlth the goal of makmg tra1n1ng student centered ratherkthan‘ 1nstructor based

” corporatrons are rea11z1ng 1t 1s 1mperat1ve to seek out creat1ve people and allow them to

:__brmg the1r creat1v1ty 1nto the corporate world (F111pczak 1997) One of the maJ or

| stumbhng block to creat1v1ty, 1s that management often 1s threatened by changes and does
2 not always see the beneﬁts of the new 1deas ThlS espec1a11y is. a concem for pohce

» tra1n1ng ofﬁcers because they are held to state standards and are also a target for lawsurts



Ways vto‘ avoid léwsuits are Jd\iscusse‘d by Hill (‘1 997), who reminds trainers it is
imperative to k'eep' training up-to-date and to maxjmize training benefits by making
scenarios as realistic as possible. Spéciﬁcally, for policev officer training, scenarios
should be sé_t—up in an environment that the officer is likely to encounter ih the field. For
examplé, trainers could use seized vehicles for traffic stops and other traffic related
crimes} and usé paint guns for firing situations and building searches (Hill, 1997).
Simulations also work well for dispatch training. According to Pivetta (1997), students

~should be able to practice with acfual equipmeht and respond to realistic calls during
courses. This allows students to make potentially life-threatening mistakes in a
controlled environment and allows sfudents to practice not only with the equipment, but
also with stress management (Pivetta, 1997). These two examples of -tfaining provided to
the law enforcement corn‘munify exemplify ways to develop training to reach the learning
modalities discussed by Lazaer. |

Other organizations outside of the pélicé community have also capitalized on
involving students in the learning process. According to Corréa (1997), a Fresno based
law firm has developed a board game similar to Trivial Puxsuif that they are selling for
$800.00 to cor;;orati'ons to train employees on sexual harassment laws. Firms find the
money they spend on the game insignificant compared with what they have saved as a
result of the training brought through the game (Correa, 1997). Even technical trainers
have realized tvhatblecture on Yits own does not work. Instead, instructors are concentrating
on the few‘things they actually want students to learn, and then focusing on developing

action mazes, case studies, answering questions, and allowing students to problem solve

11



~ (Broadwell, 198'9).'

However as A11es (1989) remmds us, 1t is 1mportant to keep presentatlons on the
| topic and pertinent to students ‘To accomplish this it 1s essential to make all
»»presentatlons 1nterest1ng by developlng a dynamic dehvery style and appeahng to the
‘audience emotlonally._ One ways to make traln_lngmteres‘tmg is to.mvolve as many of the B
o :student’s senses as possible, especially by‘using visua1 imagery. When using factsvand
b"statistics it is necessary to make them interesting and comprehendible by developing a
y Vrsual plcture (Ailes 1989) | » |
‘ Technology and Instructlon.
v .Mo_st trainers reco gnize theimportance,of invoiving the audience in the .v
pre.sentation.r However, very few individuals actUally aceomplish the task. Instead; in the
e United States at any given time 94% of all training is conducted.in the lecture mode
(“What s Your Job,” 1990) Instructors, try1ng to appeal to the audience and utlhze
. technology in the classroom rely heavrly on PowerPomt and other computer presentation
.‘ material. Instead of allowrng students to 1nteract with the material, these pTeSentatmn '
| methods continue to make the instruction lecture-based.- S'tudents are usually left to read o
- the screen and-iisten to the lecture' As stated previously, research by Rigg (as.cited in- |
' Kroehnert 1995) shows people Will only remember a small portlon of this. 1nformat10n
According to Schaaf ( 1992) 1nstructors should also remember that students get sensory
| overload and tune out after about 15 shde's,»:'sov it 1s rel»atively useless to put an entire
outline'on PowerPoint andv‘\just read the slide to the class. Instead, a variety of training.

' 'methods‘should be utilized with multimedia as an enhancement of all training methods, -

o2



- noti:'asf'.the ‘only one.
o %l?\lhen it comes to vcompv'uterbased 1nstruct10n most progr’ams were 'initially text
- 'v : based and amounted to a book on the computer rather than in prmt Most Internet
| tralmng contlnues to be like th1s Instructors usmg PowerPomt could learn a lot from . :
~ basic computer based tra_-mmg programs that allow students to_answer questrons, solve e |
| “'problems evaluate solutions manjpulate information',‘compare and contrast it’ems,_ and -
- defend conclus1ons (“What s Your J ob » 1990) OIS
Developers of mult1med1a have already reahzed that students need 1nteract10n to.
: learn Many inStructors still need to be remi"n_ded that a‘v1sual slrde show l1ke PowerPornt -
does not constrtute mvolvement It may be more 1nterest1ng than lecture but students
R st1ll need to be mvolved and mampulate matenal to truly learn and retam 1nformat10n '
Su‘mmary : | e
- The purpose of th1s l1terature review was to gather 1nformat1on frorn experts who .
| | 3spec1ahze in good teachmg technlques 1dent1fy the necessrty of 1ncorporat1ng adult
lea'rmng technrques 1nv tramlngﬁ sessions, and recogmzrng ways to better ut111ze :
s mul't‘imedia‘in an adult learniné "fOrm.at./ These subj e_ct areas 'are important to law

| ‘:enforcement training but can also be incorporated into any type of training situation. -



CHAPTER THREE
Methotlology :

.\ ‘Introduction

This section describes how the project was developed. First, the student
population this course was developed for will be described. Second, the course materials
that were developed includes a course description, course outline, testing instruments,
and examples of course assignments. Third, the estimated cost of this course is included.
The Cnapter concludes with a summary.
Population Served

This course is 1ntended for use by any police agency under the training umbrella
of the State of California POST, spe01ﬁcally San Bernardmo County Sheriff’s
Department and San Bernardino Valley College working with police officers desiﬁng to
become police training ofﬁcers. All participants in the course will have a high school
diploma‘ and most students will have an associates or higher college degree. Most
students will have some prior teaching experience specifically providing lectures.
Students will range in age from 25 to 55 w1th the mean at approximately 35. There will
be both males and females in the class with an average of more males. Motlvatlon is
expected to be high because instructor development co‘urses are’ ‘mandated by POST, and
are required for instructors to earn extra pay through 'teaching. The 'maj.ority of students
attending the course vtfill be police officers assigned to an instructional capacity, crime
preventien officers, iand train_ing specialists. Students will learn in Various ways; the

- majority being either auditory, visual, or kinesthetic learners. In addition, students’ skills
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~ and talents as instructors will

. Curriculum Design

e 1n accordance to the POST nd: S an Bernardlno Valley College cumculum standards

,S1nce most students w1ll ) » xperrence a lecturers thrs course was not 1ntended to o S :

i .prov1de bas1c presentat1on sk S, 1 _ her to prov1de advanced teachmg skﬂls focusmg on i

f-the creat1on and facﬂltatlon of 1nteract1ve*tra1n1ng act1v1t1es o

W1th the above goal in m1nd

bl

the ﬁrst top1c of 1nstruct10n w1ll be types of tra1n1ng.j‘f" e

methods that are avallable The next top1c w1ll be what types of tralnlng methods work 1 By ‘

best.m Varlous fs1tUat1ons.’ EValua’t10n o'f current teachmg- ,methods' and Ways tov ,’ S

i mcorporate act1ve tra1n1ng methods-_”'a i 1ncluded to make the tra1n1ng 1mmed1ately

" :apphcable to o ach student Fmally, spec1ﬁcs on developmg, wntrng, _and 1mplement1ng L

= _{r1nteract1ve tra1n1ng for pres' ntat1ons W1ll be 1ncluded As a ﬁnal pI‘O_] ect students w1ll .b v

, bldellver and fac111tate an 1nteract1ve tra1n1ng act1v1ty to the re st‘of the class

For the purpose of 'th1s prOJect'?‘ an outl1ne used by San Bernard1no Valley Collegef " :“‘ ok

i ‘ .’iwas followed _ The out ne ons1sts of the. followmg part Need for the course cultural

"‘d1vers1ty atlonale for otherrequests catalo ‘descrlpt1on number of trmes the course

fa 1may be repeated for cred1t expected outcomes for the students course content methods

'Vof 1nstruct10n " typ1ca1 assrgnments methods of evaluatlon typrcal texts and'other

 suppies required of the studer




' Course Outline

L Needforthecowse

= - IR

S 1nto thelr lessons

o j‘Cultural drversrty

o Ratronale for other requests None

"'.Catalog descnptlon

..“”advanced 1nstructor sk111s‘7 If not challenge yourself by takmg th1s course and

N ljlearn ways to mcorporate prmcrples of adult learmng by keepmg students |

' SklllS leamed
‘Number of tlmes the course" may’be D
Expected outcomes for the students

» '_By the end of thls course students w111 be able to

i '_Ofﬁcers in the San Bernardmo County area need a course in advanced teachmg

g skllls There 1s a course avallable that teaches basrc speaklng and 1nstruct1on SRR

'SklllS but not one that 1nstructs ofﬁcers how to 1ncorporate adult learmng theory . By

o F' Culturally d1verse 1ssues W1ll be dlscussed in thrs course Students in th1s course
o w111 learn how d1ffer' nt cultures student ages and genders may effect 1nteract10n";:. B

| w1th the 1nstructor of the course -; e

e ‘To be a good 1nstructor it takes more than pubhc speaklng SklllS Do you posses S

w vrnvolved in your matenal Students w1ll have numerous opportumtres to practlce X

A Descnbe 1n wrltten form and 1n the1r own Words three reasons to use

e ,»1ntroduct'10nf:and_,lcebreaker 'eXercrses.- ST




VIL .

A

B
- C
D

. Froim memory, students will write definitions for the following tems:

. lecture,learnlng,1nteract1ve tralmng N : A

o Frommemory ‘st‘llifchlents will list, in wrltten formw1th100% :_éccuﬁfaéy, gti : f

” ‘. least ﬁve dlfferent types of 1nteractlve trammgmethods |

. Froﬁi r‘r'llemery,‘_svtﬁdents will wrﬁite’_'deﬁhitiéns :’féfthén f¢11§vyving‘v‘,teﬁ§i§:“_.

o psychomotor leammg, affectlve leeming, and co gmtlve leammg

y 'Given ahstof | ﬁve "steps nee‘dedlte.r'u‘n an 1nteract1ve learnmg iaietiVit‘y,_" |
students Will hst tﬁhernvin CBfonelogical Of,_d¢f'with» 1 00% :'aecii‘racy‘. :

F. ‘fGiven i ihtefective tréihiﬁgvdctijvity,v/vdrksheetb, ’studeﬁts' Will.vwrjte an
N iﬁtefactive training dctiyity i:»ncjlud:ing-i'spe(;iﬁe ;difeeti‘(.)ﬁs,ke‘y learhing

‘ points; erl.d feso‘urees ﬁeeded. | - | |

G. Demonstrate their ability to present a 10-15 minute interactive learning

activity to thei_r peers that includes these three criteria: introduction of

" activity, key learhing poilvlts of the 'act,ivityb, eenclusioh~ of the activify.
_'Co‘urse eoﬁtent outline - | | | e
: ','1‘{_:eg‘isbtr:é,‘1vtifovnZ and iﬁtfoducﬁoh o
B. Proast | |
Goals and objectives of fﬁe cOﬁfse' SR
: lﬂeﬁné tgmas and ciiscﬁgéion e
Types' of intera‘cti\}/:e "‘trai‘rii‘n“g" | :
Evalueteo'ut.linesv - 3

Types ‘o‘f‘ learning
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H. Where to start déveloping interactive training activities k
I Evaluate your own outline
J. Task analysis

K. Time calculations ‘ |

B

Evaluate and revise your own outline
. Topics inan interdétiVe training activity

Develop an interactive training activity ‘

o 7z =z

Student pre_sentationsﬂ o

o

‘Wr‘ittcn test
: Q Coursé- evsluations'
VIII Methods of instru‘ction ‘i
~ ‘This course incorporatés_lecture, roI@-play, small group activiti‘es,‘ individﬁal
| study, and learning games o S |
IX : ‘Iypiéa_l assiMehts . " _
- Students will bdvevv_e‘lo'p an i;te_rac.tive traihing éstivity and be ‘r,equIred to present it
= 1 to thé CIass. | - | | o |
» X 'Methods of evaluation
" Attheend _df th‘is' cou;sje,.'studentsz w111 be issued a muItipIe éhoicé and 'ﬁl'l-in the
“blank test. To pass_the‘,coﬁr‘se‘,l students mustscore “‘a‘fl:éést 70% on the |
ekariiination, turn in thelrass1gnments, and prveseﬁ_tw thei; ihférssfive fraining
éctivify t.o'the_ class.' " | | . |

XI. - Typical texts

18



Handouts w111 be produced by the mstructor and prov1ded to the students

e XII Other supplles requlred of the students None o

Budget
Estlmated cost of thlS course is $830 00 per course offerlng for 1nstruct10n : L et
| v‘clerlcal support prlntlng, handout matenals certlﬁcates ofﬁce supphes ma111ngs and ) R

' -mlscellaneous supphes ThJS cost 1s sufﬁcrent to serve 25 students per offermg Th1s

- loss can be made up by earmng full—tlme equlvalent student hours through San e f' ’

- Bernardmo Valley College or by chargmg a student fee e T

5 ‘Current Programs

Currently, there 1s only one POST approved advanced 1nstructor development

5 . course 1n Calrforma Th1s is an 1nstructor update course sponsored by Fresno C1ty
o .fCollege Reg10nal Trammg Center in San Dlego and Instltute for Cnmmal Intelhgence = e
- _;_’;both provrde very mteractlve trarmng courses The Inst1tute for Cnmmal Intelllgence |

3 '-courses are only avallable to potentlal mstructors for that 1nst1tute These few mstructor‘ G SRR

- f}":“update courses do not meet the need of POST 1nstructors throughout the state Th1s b

o % "course n part 1s based upon the POST Master Instructor Development Pro gram that is a" T

240 hour program offered tw10e per year' ( he M ter Inst‘ torDevelopment Program T

e part101pants are selected through an extensr reening process and 1t 1s not open to all o
o Lstudents.;- '

_ -'Summary

The stepsused to develop th1s pI‘Q] ect were outlmed The target populatlon for T

o th1s course was pollce tra1n1ng 1nstructors ThlS course was de51gned to 1mprove the




infceraéti’dn of students w1th thé learmng material andto teach tin:ét"fuctors how to.develo‘p
releyant. learning aCtivitifeé_. ’The cost of runmng the cOUfé‘e is reasonable and can be ”
 offset by cha:ging:.a materials fee. ;‘Thi‘syicou‘rs‘e would be an originél’ 'c;ourscvthavt covers

| svimi‘laf matcriél to thatv‘pro,Qided by ,Fresfio Ci‘ty"Colllege,_and‘ coﬁldlbe uséd to prépéré

students for the P_OST Magter-_ Instructor Developnient Program. '
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* CHAPTER FOUR
Conélusi_dns and Recommendéltidns |

Introdlietion

As a resu]t of reviewing the ﬁterature and examining exisrrrrg advanced ins‘tructor"’. v
de\v/elopment-programs,e nurnber of eoncl"usﬁions:‘and recommendations were formed.
These conclusions and reeornmehdations follow. The Chap»ter»_.concludes with a
summary.v |
Conclusions

In developing this pr_oj ect, the conclusions were made that current police
instructors lack the teaching skills to effectively involve the studerrts in tile learning
process. Current police instructor progrems fecus or1 presentaﬁon skills, rather than on
adult learning theory and its application to classroom instruction. Many police
instructers who complete police instructor programs are not prepared to develop
interactive course curriculurh. When instructors rely selely on lecture, student.s do not
retain enough inforrnation to cornpetently perform their job.
Recommendations |

To improve thequalivty of police training classes, it is recommerlded that police
instructor development curriculum is uprd“atedz to irrcorporéte adﬁlt learning concepts,
rather than Sfrictly presentati'ori "skilll's.k' Po‘lree rrlstructor curricuirim sﬁould be reviewed
annually for student participatidrl and be ‘updated as ne'eded. Focus should be placed |
upon the ability of police training instructors to be proficient in delivering material in a

manner that increases student retention.
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Summary
Conclusions and recommendations were formed as a result of reviewing the
related literature and examining existing police instructor development programs.

Chapter Four reviewed the conclusions and recommendations derived from this project.

22



APPENDIX A

Instructional Systems Design and Lesson Plan
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INSTRUCTIONAL SYSTEMS DESIGN

for

ACTIVE TRAINING METHODS

GOAL
The goal of the course is:

1. Students will become familiar with and have a greater understandrng of usrng
| mteractrve training actrvrtres in therr future classes :

TOPICS AND JOB TASKS

Topic

" Job Task

Define training terms

~ Define and write definitions for training terms

Types of interactive training v

List at least five different types of interactive trarnrn‘g
methods

What are the best trarnrng methods for
various situations

Decide when itis best to use different types of
training methods

Flow chart -

~Use the flow chart when developrng mteractrve
 training :

Evaluate your own outline

- Take suggestions from other students and

incorporate them into your outline

Task analysis

. Brainstorm items and steps needed to run an actrvrty

Time calculations

- Determine how long it takes to create an interactive

training activity

Topics in an interactive training‘-;activity

dentify topics necessary to develop an interactive
trarnrng activity

Create an mteractrve training actrvrty
for a presentation ~

- Use a task analysis and your outline and notes to -

'develop an interactive training activity

Student presentatrons ~

LEARNING OBJECTIVES

~ Instruct courses using interactive training methods

1. Students will describe, in written form and in their own words, three reasons to
~ use introduction and icebreaker exercises. |
2. From memory, students will write defrnrtrons for the foIIowrng terms: lecture,

“learning, interactive training.

3. From memory, students will list, in wntten form wrth 100% accuracy, at least five
~ different types of interactive training methods.

4. From memory, students will write definitions for the following terms:
psychomotor, affective, and cognitive domains.
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5. Given alist of five steps needed torunan mteractrve learning activity, students .
- will list themin chronologrcal order with 80% accuracy. '

‘6. Given an interactive training activity worksheet, students will write an interactive -
~ training activity including specrfrc drrectrons key learning points, and resources

needed.

7. Students will demonstrate their ab|I|ty to present a 10-15 minute interactive
learning activity to their peers that includes these three criteria: introduction of
* activity, key learning points of the activity, conclusion of the activity.

SUBJECT CONTENT

DAY ONE

l. Reglstratlon and Introduction -
A. Register with POST and/or San Bernardrno VaIIey College
B. Rules and Regulations of the training facility -
C. Students and instructor/s introduce themselves
Activity #1 '
ll. = Goals and objectives of the course
A. Goal

1.

Students will become familiar with and have a greater understanding

~ of using interactive training activities in their future classes.

B. Objectives

.

2.

3.

Students will descrrbe in written form and in thelr own words three
reasons to use introduction and.icebreaker exercises.

‘From memory, students will write definitions for the following terms:

lecture, learning, interactive training.

From memory, students will list, in written form, with 100% accuracy,
at least five different types of interactive training methods.

From memory, students will write definitions for the following terms:

~ psychomotor learning, affective learning, and cognitive learning.

Given a list of five steps needed to run an interactive learning activity,
students will list them in chronological order with 80% accuracy. |
Given an interactive training activity worksheet, students will write an

interactive training activity including specific directions, key learning

points, and resources needed.
Students will demonstrate their ability to present a 10-15 minute
interactive learning activity to their peers that includes these three
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OCZErXc~IOMMUOWX

cnterla |ntroduct|on of actmty, key learning pomts of the actlwty, |
conclusion of the actlwty
Define terms and dlscussmn Lt
Activity #3
A. Learning : ' B
1. Knowledge or Skl||S acquwed by mstructlon or study thatleadstoa
modification of behawor :
B. Lecture
1. Adiscourse given before an audience or class for the purpose of
instruction. -
C. Active learning :
1. Engage in action to acquire knowledge experience or skills to modlfy
behavior. :
Types of interactive training -

- Activity #4

Action Maze

Brainstorm

Case study

Demonstration

Field trips

Films and videos

Games

Group discussion

Modified lecture

Questions and answer

Role play

Simulations

. Student practice .

Student reading

. Sub-group activity

Evaluate outlines

Activity #5

A. Look for ways to i |mprove someone else’s outline by using interactive
training methods:

B. Give at least three examples on each outline

C. Evaluate at least three outlines

D. Discussion and debrief
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VI Rev1ew
A Koosh Ball review
Act|V|ty #6 :
- B. Remlnder about nextclass date

DAY TWO -
. Introduction of topics o
A, Objectives of the day ’ -
~ 1. From memory, students will wnte definitions for the foIIowmg terms
~ psychomotor, affective, and cognitive domains.
2. Given a list of five steps needed to run an interactive learning activity,
students will list them in chronolog|cal order with 80% accuracy.
Types of learning ‘
Flow charts . _ o
Evaluate your own outline
Task analysis ’
Time calculations
. Homework assignment
1. Types of learning
Activity #7
~ A. Psychomotor - muscle memory
B. Affective - changing behavior
C. Cognitive - knowledge
D. When to use each type of tralnlng .
Action Maze |
Brainstorm
Case study
Demonstration -
Field trips
Films and videos -
. Games
Group discussion
Modified lecture
10 Questlons and answer
11. Role play
12. Simulations
13. Student practice

ommppw

@@N@@P@Ne
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14. Student reading
-15. Sub-group activity
Il Where to start developing mteractlve tralnlng activities
A. Student dlscusswn about where they start
B. Brainstorm a
- C. Create aflow chart
~IV.  Evaluate your own outline
Activity #8 ' :
A. Review examples given on your outllnes
B. Select at least three of the best ideas to add to your outline
C. Add any additional ideas ,
V. Task analysis |
- Activity #9 o
A. Groups make a task analy3|s for a type of |nteract|ve tralnlng
B. Present information to the class
C. Group discussion
1. Circle commonalties in task analys:s o
a. Used for all activities-
VL. Time calculations
~Activity #10
A. Complete time calculation table
B. Discuss findings with class .
- C. Calculate scores from all students and caIcuIate averages |
VIl.  Review of day ‘
Activity #11 ' ) ' i
- A.. Homework aSSIgnment Act|v1ty #5 W|th revnsed outltnes
- B. Reminder about next class date S

DAY THREE
l.- Introduction of topics
A. Objectives of the day -
1. Given an interactive tralnmg actlwty worksheet students WI|| write an
~interactive training activity including specific d|rect|ons key learning
points, and resources needed.
B. Evaluate and revise your own outline
C. Topics in an interactive training activity |
'D. Create an interactive training activity for class presentations -
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L Evaluate and revise your own outline
Activity #8
A. Review examples given on your outlines
B. Select at least three of the best ideas to add to your outline
C. Add any additional ideas
lll.  Topics in an interactive training activity
A. Time needed to complete the activity
B. Activity description
1. Detailed
2. Chronological order
3. Simple language
C. Key learning points
1. What the student will gain from the activity
2. Reasons to use the activity rather than lecture
D. Resources needed
1. List all items needed to successfully run the activity
IV.. ~ Develop an interactive training activity '
~ Activity #12
A. Use the following information to make an interactive learning actnvnty
1. Outline with new ideas onit
2. Flowchart
3. Task analysis
4. Blank activity sheet
5. Examples of completed activity sheets
V. Review of day
Activity #11
A. Review for test ;
B.. Reminder about next class date

DAY FOUR .
|l Introduction of topics
- A. Objectives for the day
1. Students will demonstrate their ability to present a 10-15 minute
interactive learning activity to their peers that includes these three
~ criteria: introduction of activity, key learning points of the activity,
conclusion of the activity.
B. Evaluation forms
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1. POST evaluation
2. Instructor evaluation
C. Test
D. Student presentations -
ll. ~ Student presentations
Activity #12 '
A. Interactive presentatlons
B. Verbal critiques at the end of each presentation
1. Instructor
2. Self-critique
3. Students
A. Written critiques
1. Instructor
2. Students
. Written test
IV.  Course evaluations
A. POST evaluation
B. Instructor evaluation

PRIORITIES AND CONSTRAINTS -
The most important items in this course are the creation of learning activities and the
time allotted for student practice.

The group needs to be small to create a non-threatening environment and allow
students to work with each other to develop training activities. The small class size,
no more than 18 students, also allows for a great deal of participation and interaction
in small group activities. The course is developed to be 16 hours and spread out
over four sessions. This allows time for students to digest information and develop a
final project. Itis necessary to have at least one classroom available approximately
20'X40". In addition, it is greatly desired to have at least one other area where
students can work in groups. It is recommended, weather permitting, to hold the
group sessions outside (to promote creativity). One instructor is needed to facilitate
group and individual activities.

LEARNER CHARACTERISTICS
All participants will have a high school diploma and most will have an AA or higher
~ degree. All students will have some prior teaching experience and preferably have
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attended a Train the Trainer type course. Students WI|| range in age from 25t0 55
with the mean at about 35. There will be both males and females in the class with
an average of more females. Motivation is expected to be high because the initial
class will be by invitation only. For subseque‘nt classes, students will be drawn from
‘the 24-hour Instructor Development course. "The main people attending the course
will be Crime Prevention Officers, Training Specialists, and Police Officers assigned

“to an instructional capacity. Students will learn in various ways: the majority being -
auditory, visual or kinesthetic learners. In addition, they will vary by their skills and
talents as an instructor. In previous Instructor Development courses, some students
have been assigned to attend. In these cases, students usuaIIy are not as receptive
to the tralnlng environment.

INSTRUCTIONAL RESOURCES | |
Various training aids will be utilized to facilitate the Iearnmg process. The following
will be necessary to successfuIIy run the course:

“Flip chart paper B White board , Handouts'
Computer , ~ PowerPoint Overhead projector
Water-based markingpens TV or projector Koosh Ball ‘
‘Book, 100 Training Games ~ Student handouts PowerPoint disk |
Overhead transparencies Dry erase markers Pens or pencils
Masking tape : Transparency marking pens R
SUPPORT SERVICES

The course will be held in a 20'’X40’ classroom at San Bernardlno Reglonal Training
Center. The main facilitator and lead instructor will be Colleen Baker. If an agency
does not have any audio/visual equipment to begin with, the cost of the course will

be $5532. If an agency has access to audio/visual equipment or does not choose to
use any audio/visual equipment, the cost to hold this course is $829.

PRE-TEST ' |

There will be a short written pre-test which is similar to the post-test This WI|| give
the instructor an idea of what skills and knowledge the students bring to class. Pre-
tests will be self-graded so students will be able to gauge their entrance knowledge
related to subject content.
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' TESTING AND EVALUATIONS ; o ’
Students will participate in a written examination in which they are requwed to score
at least 80% to pass the test and this will be worth 20% of their grade. Class

- participation (including the student presentatlon) W|II be equwalent to 80% of the -
student's grade. -

| Students will complete the ’POST evaluation form and wil also complete the San -
Bernardino Sheriff's Regional Training evaluation form.
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ACTIVE TRAINING METHODS

LESSON PLAN - DAY ONE

| 50 minutes -

Registration

Student/Staff mtroducttons

=>Introduce self 7 :
=>Pass out and collect POST and/or-
college registration forms

 =>Tell rules and regulations about
- facility
“>Explain student |ntroduct|on

=>Complete reglstratlo forms
=>Participate in student mtroductlon
activity

. *Flip chart paper

*POST and/or coIIege reglstratlon
forms

+Pen or pencil

+Activity #1

+Marking pens

| Goals and objectlves
Deflmng tralnmg terms

use a pre-test and types of pre-tests
*~_=>State goals and objectives of the

course -

- =>Introduce tra|n|ng terms: Iearmng,
lecture, active learning '

~ exercise ~ eMaskingtape
: -)Pass outstudenthandouts . )
10 minute break , ' : o ST
50 minutes - - =>Pass out and collect pre-test ‘> Participate in pre-test _ Activity #2 and Activity #3
| Pretest .~ ~>Lead discussion about reasons to = =>Participate in discussion ~+PowerPoint or overhead slldes ‘

= Participate in small group act|V|ty to
define tralnlng terms : :

* #Pen or pencil

~*Marking pens -

+Pre-test

+Assignment cards -
*Flip chart paper

Types of interactive trammgvv 3

of interactive tralnlng

- , > Explain studentactivity . - *Masking tape
10 minute break e ' '
| 30 minutes ~ <»Explain student activity -)Partlmpate in group bralnstorm -Activity #4
=>Lead group discussion about types  activity *Flip chart

=> Participate in group discussion

- +Masking tape

+Marking pens -

| 60 mmutes +10 mlnute flex

break
Evaluate three other
student’s outlines

-)Explaln actlwty
 Optional. participate in activity

=>Participate in student activity by
critiquing three other student’
outlines

' ,‘ ~Three outlines from each student

Activity #5
+Pen or pencil

20 minutes
| Koosh ball review o
‘| Reminder about next class -

-)Explain student activity

=>»Remind students about next class
_,sessnon

- =>»Participate in review activity

: ActIV|ty w6
~ #Koosh ball
‘Optional: flip chart, markmg pens and
maskmg tape




— ACTIVE TRAINING METHODS __ LESSONPLAN-DAY TWO

50 minutes : =>Introduce topics. . =»Participate in student activity.

- | Introduction of toplcs } ~ =>State objectives of the day “ =>Participate in group discussion
| Objectives of the day .- ~ =lntroduce types of Iearnrng E R TR R
o -Psychomotor, affective and - Explain student actrvrty
" | cognitive learning” .~ »Lead group discussion

, 0PowerPomt or overhead slrdes :

Activity #7

- eScenariocards -
.. *Penorpencil
-~ *Flip chart paper -
o _*Markrng pens ..
' '0Maskrng tape

' 510 mrnute break

| 50 minutes - o ": - lead group diScussion/brainstorm '-)Partrorpate in group brarnstorm .
| Where. to start - row chart - - DLead creation of a flow chart e > Take notes on the flow chart sheet .
T Evaluate your own. outlme R -)Explaln student actrvrty R -)Partrcrpate |n student actrvrty

wFlow chart sheet (overhead) , g1
+Overhead transparency pens - B P
 Activity#8 TR [
' #Each student should have three R B s

* critiqued outlrnes

0Pen or pencrl

1770 minute break

-~ [S0minutes 7 '-)Expla'in's'tudent activity =~ '-9Partrcrpate in student actrvrty e
| Taskanalysis - = - =>lLeadgroup presentations -~ -~ ->Participatein group presentations. 1
RS E R PN + " #Marking pens -

R -)Lead group drscussron L '.”.'-)Partrcrpate in group drscussron

- '-"Actrvrty #9

fF]rpchart,paper

[MOminutebreak

K fMaskrng tape

| 50minutes™ - <= " - =>Explain student activities .~ '-)Partrcrpate in student actrvrtres
| Time caIcuIatrons ... =»Collect scores from all students o -)Partrcrpate rn group drscussron i
R . I " “ePenorpencil - :
- “Tic-tac-toe (overhead, questron and‘
- answer sheet)
~_ «Three revised outlines from all

Reviewoftheday ~~  * - and calculate averages
S . >Lead group discussion -
- =»Lead tic-tac-toe review SIS
- =»Explain homework assignment -~
" =»Remind students about next class.

"'.»Actlvrty #10,#11 and #5

+Time calculation sheet .

students o




"~ ACTIVE TRAINING METHODS _

'LESSON PLAN - DAY THREE

| introduction of topics -

-50 minutes-

~=>State objectlves of the. day

-)Introduce topics -

+PowerPoint or overhead slrdes

| activity .
“Create an intera ve tramrng =

i 'Act|V|ty#8

. Objectrves oftheday - -)Explarn student actrvrty ~ #Three cntrqued outlrnes for. each

| Evaluate and revise own “ e L . student - S
| outline - : ’ :wPen orpencrl ! v

| 10 minute break c O s e R

50 minutes - '-)Introduce actrvrty toplcs actlvrty , --)Partlcrpate in wrrtrng a sample i }PowerPornt or overhead slrdes :
.| How-to wnteatralnlng - ’descnptron key Iearnlng pornts “‘;_'actrvrty : : - +Writing a student actrvrty overhead B
- " resources. : o ‘-)Partrcrpate in student actrvrty : wTransparency pens- i o

= Show examples and resources

- Activity #12

~activity for student . >Ask for student mput to wntea e T - .*Examples of written interacti
presentatrons -~ sample activity . SENTEI N -~ from MIDP-and 100 Tram/ng Games;,.;. -
: B ' ,-)Explarn student actrvrty - *Blank activity: sheets TSR
| B . S -if'».f'Pen orpencrl
|10 minute break o '
| 50 minutes .~

| Create an interactive tramrngr_:[. :, -

activity for. student-

_10 minute break

| presentations contrnued

60 minutes . . _5-)Lead review for the f nal test .‘f"-)Partlcrpate infi f naI test rewew _pt/onal actrvrty #11 ,
Review for final test - ---Optional: tictactoe . Opt/onal fic-tac-toe transparency A

- ' ‘Remmder about next class

: ) v_;-)OptronaI partlcrpate in trc-tac-toe
. >Remind students about next class” : : : :
-~ >Remind students about their. .

o ,-,;?':Optronal trc-tac-toe questron and
: “-lv;answer sheet ! v

= student presentatlon e




“ACTIVE TRAINING METHODS ___ LESSON PLAN - DAY FOUR

-50 minutes ; A =>Introduces topics for the day => Complete instructor and POST +|nstructor and POST evaluatlon
Introduction of topics -~ >States objectives for the day - - evaluation forms - forms
Objectives oftheday -~~~ =>Passes out instructor and POST -~ =>Takes written test and tumns itin. - #Written test

| Instructorand POST - -~ evaluation forms - D . ' - ePenorpencil
“evaluations . .. =»Passes outan collects final test - P ' DR
Test :-9Grades wiitten tests
10 minute break e : . ,; e

| 50minutes. - "‘--)Keep students on tlmewhen g|vmg - =>Participate in student presentations - Activity #13 ,
*_ | Student presentations ~ * ‘their presentation - “=>Participate in verbal critique -~ «Written critique forms

" CHE RS ~ lead verbal critique aﬂereach - =>»Complete wntten cnt|que on each -~ *Pen or pencil

- student presentatlon S »presentatlon L :
-)Complete written cnthue after each E .
S : presentatlon ‘ .
10 minute break :
50 minutes: -

| Student presentatlons .

“continued -

.| 10 minute break o . : ;L -
50 minutes:: ;. o -)Collect mstructor and POST => Turn.in instructor and POST +Completion certificates
Student presentatlons ~ . evaluation forms " . evaluation forms = SR 8
contmued Lt -)Present completion certlfcates to - =»Accept completlon certifcate

D students 3



APPENDIX B

Student Learning Activities
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STUDENT LEARNING ACTIVITY #1
STUDENT INTRODUCTIONS

ACTIVITY DESCRIPTION

“Ask students, one person at a time, what they would like to know about each
other. Write the ideas on a flip chart or white board. .

Have students find a partner and answer the questions on the flip chart. Allow
students approximately 15-minutes for students to interview each other. After
they have interviewed each other, have the palrs of students come to the front of
the class and introduce each other.

Instructor writes similarities on a flip chart. o

Discuss benefits and drawbacks of usmg |ntroduct|on and |cebreaker actlvmes.

Write these on the board.

KEY LEARNING POINTS

1. Benefits of using introductions and icebreakers:
= Makes students feel comfortable with other students and the reIaxed
atmosphere.

= Allows students from an outside agency meet someone and make a friend -
excellent for-longer classes.
Sets the tone for the class.
Allows students the chance to feel comfortable part|CIpat|ng in the class

.- Drawbacks of using introductions and icebreakers:

Time necessary for introductions or act|V|ty
The instructor needs to be prepared with resources needed to run the activity.

"N e =

RESOURCES NEEDED

. Pen or pencil

N —

. Flip chart paper and marking pens

DISCUSS WITH CLASS

Question: Why did the instructor use this type of activity?
Answer: Throughout the entire course, there are many group and individual
activities. An introduction activity makes students more comfortable with each

other quickly. Any type of introduction exercise would accomplish the same goal.
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‘STUDENT LEARNING ACTIVITY #2

PRE-TEST

ACTIVITY DESCRIPTION

Pass out pre test and allow time for students to complete (approximately 20 -
| minutes). Have students discuss answers and keep the test to complete through
out the class and use it as a study tool.

Lead group discussion about reasons to use a pre-test.

KEY LEARNING POINTS

1. Identifies reasons to use a pre-test. .
A. Evaluate knowledge and skill level of the class. A
- B. Gets the buy-in of the students if they were “forced” to attend.
“ C. ldentifies students who know the material to use as resources and group
‘leaders. :

2. Test knowledge related to the course material to allow the mstructor to modlfy
curriculum when necessary.

RESOURCES NEEDED

1.‘ Pre-test

2. Pen or pencil

DISCUSS WITH CLASS

Question: What were reasons in this class to use a pre-test?

| Answer: Test student knowledge and experience with active training
Question: How does this activity tie into the entire course? ,

Answer: Model one type of non-threatening actlwty that is easy to create and
implement.
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ACTIVE TRAINING METHODS
o PRETEST o

. Describe three reasons to use mtroductlon and |cebreaker’exercises.

. Define active learning.

. List at Ieast‘ten different types'of interactive training methods.

. Define psychomotor leaming.

. What are the three criteria to consider when creating and wntlng an mteractlve |
 training activity?. -

. »Defi_ne.affec'tive leaming. |

. What is one disedvantage‘of USing'interactive training in coUrses?




ACTIVE TRAINING METHODS

PRE-TEST KEY
. Describe three reasons to use mtroductlon and |cebreaker eXercises.
Establish rapport wntvh class members , Determine agenda for the day
Gives everyone an opportunity to participate - -Group interaction
Set or change the mood of the classroom Refocus attention
Provides the instructor and students feedback . Introduce a new concept

~ Stimulate creative thinking = -+ -Evaluation of a topic
. Define active learning. | _
Active learning - Engage in action to acquire knowledge, experlence or SkI”S to

modify behavior ’

. List at least ten different types of interactive training methods.

Action Maze =~ Brainstorm Case study ~ Demonstration
Films and videos Games Group discussion - Modified lecture
Questions and answer.  Field trips v Role play Simulations

‘Student practice . Studentreading ~ Sub-group activity

. Define psychomotor learning. - :
Psychomotor Learning - Psychomotor Iearnmg deals with physical skills. Itis
what the learner has to do in order to achieve the goal. An increase in Skl” is the

- goal when teachlng in the psychomotor domain. -

. What are the three cntena to consnder when creatlng and wntlng an mteracttve
training activity? - | :
Activity Descnptlon . _Key Learning Poi‘nts‘ - Resources Needed

. Deflne affectlve Iearnlng s -
Affective Learning - Affective data is lndlrect and intangible. A change of
attitude or acceptance of other’s attitudes i is the goal when teaching in this
‘domain.

. Whatis one disadvantage of usmg lnteractlve training in-courses?
Takes more time ‘ " Requires more unscheduled time for student practice
Utilizes more and vaned resources - Imtlal negattve response by students



STUDENT LEARNING ACTIVITY #3
DEFINE TRAINING TERMS

ACTIVITY DESCRIPTION

Instructor introduces tralnlng terms: lecture, learning, active learning.

ASS|gn three groups. Give each group a term to define and give an example
of when it is a good time to use types of training. '

Allow approximately 15 minutes for groups to complete the task. Have each
group present their findings to the class. Lead group discussion about student
contributions. :

] KEY LEARNING POINTS

1. Definition of words .

| = Lecture - A discourse given before an audlence or cIass for the purpose of
instruction.

» Learning - Knowledge or skills acqunred by lnstruotlon or study that Ieads toa
modification of behavior.

= Active learning - Engage in actton to acquire knowledge, expenence or skills
to modify behavior.

[ 2. Which type of tralmng is best? Why? ;

Interactive training should be best because students are figuring out

| information for themselves and contributing their knowledge to the class.

3. Which type of training do students learn the most from? '
~ Should be interactive training because students have had to think and

interpret -

Informatlon not jUS'[ Ilsten to it

RESOURCES NEEDED ,
1. Cards with a33|gnments on them : :
Pen or pencil

o

3. FI|p chart paper and marklng pens and masklng tape

)




DISCUSS WITH CLASS

Question: What are the advantages and dlsadvantages of a sub-group actlwty?
Answer: Advantages-student part|C|pat|on easy to manage Dlsadvantages-
research appropriate topics. ' :
Question: Why was a sub-group activity selected? |

| Answer: Three terms to define, students present answers, variety.
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~ Group1 Define Lecture

- Give an example of when it is good to use lecture and when it is
bad to use lecture. - .

~ Each person:
‘What percentage of your current class is presented in the lecture

mode?
‘ Cut here

,Gr_ﬁup 2 Define Learning
How do you know that learning has or has not taken place?

Each person:
Give an example of crrcumstances when you find it the easiest to

learn.
Cuthere .

" Group 3 Define Active Learning‘

* What are benefits and drawbacks of usrng active learning
| ’technrques’? |

Each person

Give an example of a course you have attended that utilized
active Iearnrng methods
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STUDENT LEARNING ACTIVITY #
TRAINING BRAINSTORM

ACTIVITY DESCRIPTION

" Ask students to think of ways they have been trained and how they have _
trained others Have a student volunteer write these answers on a flip chart. You
should get answers like: small group activities, role play, lecture, questions and
answers, etc. Ask students to be as creative as possible and think of different
ways to train someone. You may get answers like: field trips, games, ‘mazes,
computers, etc. Have students explain how each activity works and glve an
example of activities they have participated in.

Lead discussion about what students like best as a student and what they like
to do best as an instructor. What types of tralnlng have they remembered the

most from and liked the best’? Etc.

. KEY LEARNING POINTS

1. There are many optrons to use beS|des resortrng to Iecture to teach the
‘ information. :
2. Most often, people learn what they like and remember what has been
| -~ contributed from interaction.
3. Students should see that some of the |tems Irsted are d|ff|oult to organlze ‘and
' others are easy but they are aII valuable. ’

RESOURCES NEEDED

| ‘| Flip chart paper and markrng pens .

DISCUSS WITH CLASS

| Question: What are the advantages and dlsadvantages ofa Iarge group
discussion?

‘| Answer: Advantages- many rdeas ina short amount of time. Drsadvantages-
Facilitation of discussion, not everyone participates.

Question: Why was a large group discussion selected?

Answer: Variety, many ideas, and no overlap of ideas.

RS




STUDENT LEARNING ACTIVITY #5
_PAPER SHUFFLE

ACTIVITY DESCRIPTION

Collect three outlines from each student (without their name on them).
Shuffle outlines. Pass out one outline to each student, making sure no one
receives their own outline back. Have students evaluate the outline for student
learning activities. Students should write suggestions in the margins of the
| outline. After 20 minutes, have students pass in the critiqued outlines. Pass out
fresh outlines to students ensuring that no one receives their own outline nor an-
outline they have already critiqued. Repeat this three times. Students should
| have critiqued all outlines.

At the end of the exercise, stack outlines on a table and allow students the find
their three cnthued outlines.

KEY'LEARNING POINTS

1. Itis usually easier to look at another person’s outllne objectively and think of
better ways to instruct the class.

2. After seeing their critiqued outlines, students should realize there is more than
one way to instruct the same subject.

RESOURCES NEEDED

1. Three outlines from each student (without their name on them)
2. Pen or pencil

DISCUSS WITH CLASS

Question: What are the advantages and disadvantages of an individual activity?
Answer: Advantages-work on own, no compromises, use own learning
preferences. Disadvantages-people work at different paces, little interaction.
Question: Why was an individual activity selected?

Answer: Two previous activities were group activities, allow students to work at
their own pace, freedom in the learning process and environment.
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STU DENT LEARNING ACTIVITY #6
| KOOSH BALL REVIEW

ACTIVITY DESCRIPTION

~ Toss koosh ball to one student. Ask them to state one topic that was covered
during the class and what they will remember about the topic. Once they have
stated what they will remember, have the student toss the ball to another class
member and repeat the process. Make sure everyone gets the opportunrty to
participate in the review exercise. '

~ Optional: Write topics on a flip chart and hang on the wall for the next class
session.

KEY LEARNING POINTS

_ One interactive way to review the day and review key peints in the training.
2. Value and variety of closing activities, rather than lecturing to review.

s

RESOURCES NEEDED

. Koosh ball or other soft ball
. Optional: Flip chart
Optional: Marking pens
Optional: Masking tape

DW=

" DISCUSS WITH CLASS -

‘Question: Why was this activity used?.

Answer: Demonstrates one way to liven up a discussion/question and answer
session, illustrates that almost any object can be used to facrlrtate Iearnlng and
participation, unpredictability. -

Question: What type of student srtuatlons can you antrcrpate when runnlng a
game-like activity?

Answer: Unpredictability, random student participation, off-the cuff answers
humor, rowdlness




"~ STUDENTLEARNING ACTIVITY #7
__PSYCHOMOTOR, AFFECTIVE, COGNITIVE

ACTIVITY DESCRIPTION

After mtroducrng the difference between psychomotor, affective and cognitive
skrlls assign three groups. Give each group a different scenario card. Have
groups concentrate on the skill desired and select three types of training that
would best accomplish this skill. Have each group explarn the types of tralnlng
| they would use being specific with examples ‘ :

_ ~ Allow time for each group to summarize therr conclusrons with the class. Lead .
, dlscussmn ' . :

_KEY LEARNING POINTS

1. Students should see some types of training lend themselves to teachlng
~ various skills: _

» Psychomotor - Demonstratlon practrce vrdeos sequentlal pictures,

- simulations.

= Affective - Role play, readings, S|mu|at|ons group actrvrtles

» Cognitive — Games, student reading, tests, field trips.

2. The example of what type of training and how-to use it helps students see that |

you can use different techniques to teach the same skill.

~ RESOURCES NEEDED

1. Scenario cards
2. Pen or pencil

13. FI|p chart paper and markrng pens

DISCUSS WITH CLASS

Question: What are the advantages and disadvantages of a sub- group actrvrty'?
Answer; Advantages-student participation, easy to manage Drsadvantages- *
| research appropriate topics. , g
Question: Why was a sub-group activity selected?

Answer: Three terms to define, students present answers, variety.
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Group 1 Define Psychomotor Learning
List types of interactive training methods that best apply

themselves to teach psychomotor Skl||S and why you selected
each training method. | -

Cut here

Group2 ,»D"e‘finve Affective Learning
List types of interactive training methods that best apply

themselves to teach affective Skl||S and why you selected each
training method. - |

Cut here

Group3  Define Cognitive Learning
List types of interactive training methods that best appiy

themselves to teach cognitive skills and why you selected each
training method. »
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"~ STUDENT LEARNING ACTIVITY #8
o EVALUATE AND IMPROVE OUTLINES

~_ACTIVITY DESCRIPTION

Students should have three of their outlines that have already been crlthued
| by other students on the class. Allow approximately 30-minutes for students to
‘evaluate suggestions from other students and re-write their outlines incorporating

| some of the suggestions. Students may ask their outllne evaluator for clarification
o ~ | on concepts..

~ After students have re-written thelr outlines, Iead a discussion about what the
students adopted or did not choose to use. Ask questions like what surprised
them the most, were there any toplcs that evaluators suggested different activities
for, efc. .

KEY LEARNING POINTS

[1- Even though students spend a lot of time planning for a class and writing
outlines, someone else can often be more objective and suggest ways to
improve a course.

] 2. Someone else may suggest an |dea for a student act|V|ty that you would never

- think of using.
3. Many types of activities may be approprlate to teach the same subject.

RESOURCES NEEDED |

Each student should have 3 critiqued outlines
. Pen or pencil

[\)4 —

DISCUSS WITH CLASS

Questlon What was the purpose of the activity?
Answer: Give students the opportumty to see what other students suggested for
ways to lnstruct the topic. -
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STUDENT LEARNING ACTIVITY #9
| TASK ANALYSIS '

ACTIVITY DESCRIPTION

B Assrgn four groups. Assign each group one type of training method |dentrf ed
| in Student Learning Actrvrty #4. Have each decrde on a hypothetical scenarro to

go with the type of actrvrty Have the group brarnstorm everything necessaryto | 5

run the activity from start to frnrsh The groups should put the steps in the order 1
they would occur. -

‘Groups should write therr task anaIysrs on a fIrp chart and present therr
concIusrons to the cIass : . : :

KEY. LEARNING POINTS

| 1. There are numerous detarls tobe pIanned for to deveIop and run an actrvrty
‘| 2. No matter which type of training method selected there are certarn steps that
‘need to be considered in each. Irke R : :
A, Introducing the concept
- B. Giving students drrectrons L : S
- C. Having handout materrals and any addrtronal materrals prepared in
~ _advance - o | o
D. Time necessary to run an actrvrty : S
E. Review the activity at the end and make the transfer between the actrvrty

B ‘and the applrcatron to therr jObS

RESOURCES NEEDED )

. Flrp chart paper |
. ‘Marking pens
. Masking tape
| " DISCUSS WITH CLASS _

- la Questron Why was this actrvrty type of activity selected?

Answer: Groups should think of many of the same steps. The steps that all four |
groups think of should be very important. A step onIy one group thrnks of is
probably valid but not essential to success. | S
Questron What works well and not S0 weII with thrs actrvrty

s




STUDENT LEARNING ACTIVITY #10

TIME / EFFORT NECESSARY TO IMPLEMENT AN ACTIVITY

ACTIVITY DESCRIPTION

Allow 30-minutes for students to complete the Time/Effort Sheet. Lead class
discussion about the time, effort, and value of making different types of activities.

Collect the completed time/effort sheets and compare student answers.
Calculate the average score for each category and make a master sheet for the
class. Copy the master and pass out to all students. -

'KEY LEARNING POINTS

1. Students may have over or under estimated the time and effort needed to
develop and run various activities.

2. Students will receive an average time, effort master evaluation to base their
calculations on in the future.

RESOURCES NEEDED

—_—

. Time/effort sheet
[2._Pen or pencil

DISCUSS WITH CLASS

Question: What are the advantages and disadvantages of an individual activity?
Answer: Advantages-work on own, no compromises, use own learning

| preferences. Disadvantages-people work at different paces, little interaction.

| Question: Why was an individual activity selected?

Answer: Variety, allow students to work at their own pace, freedom in the
‘learning process and environment, comparisons between students.

Question: Were there significant problems with the activity?
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ACTIVE TRAINING METHODS
TIME CALCULATION SHEET

Rate all items on a scale of 1-10 (10 being the highest - difficulty, time, interactive,
etc.)

Training Method  Student Money HowlLong Difficulty  Timeto

Focused Involved to Create to Run Run
Action Maze
Brainstorm
Case Study
Demonstration
Field Trips
Films/Video
Games
Group Discussion
Modified Lecture
Question/Answer
Role Play
Simulations
Student Practice
Student Reading
Sub-group
Activity
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STUDENT LEARNING ACTIVITY #11
TIC-TAC-TOE REVIEW

AC_TIVITY DESCRIPTION

Divide group into two teams and seat each team on a different side of the classroom.
Place the tic-tac-toe sheet where all students can see it (overhead, white board, or flip
chart). Assign one group the names of “X" and the other “O". Have one group select the
spot they want. Ask the question corresponding to that spot. If the team member
answers the question correctly, mark their letter in the box. The opposite team then gets
to select a box. If the team member answers the question incorrectly, the opposite team
gets to either answer the question or select a different square (one or the other). Repeat
the process until one team makes three “X" or “O” in a row. The team with three in a
oW wins. | '

KEY LEARNING POINTS

‘| 1. Aninteractive training activity to review material that is fun and competitive and
requires more thought and preparation than Activity #6, Koosh Ball Review.
2. Allows students to interact with the material and works as a test review at the same

- time. , , ‘

RESOURCES NEEDED

1. Tic-tac-toe 0vefhead transparency or a tic-tac-toe written on a flip chart or white
. board ,
2. Tic-tac-toe question and answer sheet

DISCUSS WITH CLASS

Question: What are the advantages and disadvantages of a game?

Answer: Advantages-variety, competition, randomness, and unpredictability, review of
information, introduction of information. Disadvantages-unpredictability, areas of
conflict. | |

Question: Why was a game selected?

Answer: Model how easy it can be, variety, freedom in the learning process and
environment, better review of information than a lecture, evaluate student knowledge.
Question: What is a problem with the game tic-tac-toe?

Answer: The outcome is usually a tie.

Question: Were there significant problems with the activity?
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* What are three benefits of -

using icebreakers?

~ Answer

Rapport with listeners B

Determine agenda -
Everyone participates
Set/change mood of
classroom

Refocus attention
Introduce a new concept
Simulate creative thinking
Evaluation of a topic
Group interaction

| Answer
‘| Time

What is one disadvantage

| of interactive training?

Preparation
Less can be covered
Varied resources

| More unscheduled time
Initial negative response

| ;List three types of
-interactive training.
| (different form square 7)

Answer - - -
Action maze, brainstorm,
case study, demonstration,

| field trips, films/videos,

games, group discussion, -
modified lecture, Q/A, role
play, simulations, student
practice, student reading,
small- group activity

What is adult learning?

Answer

Theory about how adults
learn. Learn when, what,
why, and how they want.
Like to be involved and

participate in the learning. .

Define active learning

Answer

/| Engage in action to acduire
‘knowledge, skills, or
experience to modify

behavior.

What is one reason to use a
pre-test?

Answer

Get a feel of what the class
already knows.

Show students why they.
should participate in the class
because they probably do not

1 know all of the information.

List three types of
interactive training

(different from square 1) -

Answer
Action maze, brainstorm,

case study, demonstration, |

field trips, films/videos,
games, group discussion,
modified lecture, Q/A, role
play, simulations, student
practice, student reading,
small group activity

-| Define learning.

Answer SR
Knowledge or skills acquired.
by instruction or study that
leads to a modification of
behavior.
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Define Iecturé.

Answer

A discourse given before an
audience or class for the -
purpose of instruction.



- Define psychomotor
learning.

Answer ,
-The doing component of any

What is adult learning?

| Answer

Theory about how adults
learn. Learn when, what,

Give three examples of
active training methods to -
use when teaching in the
psychomotor domain.

an interactive training
activity?

Answer

Activity description
Key learning points
- Resources needed

square 9)

Answer .

Action maze, brainstorm,
case study, demonstration,
field trips, films/videos, -
games, group discussion,
modified lecture, Q/A, role
play, simulations, student
practice, student reading,
small group activity

skill. Anincrease in skillis | why, and how they want. | Answer
~the goal when teaching in the | Like to be involved and Demonstration
psychomotor domain. | participate in the learning. Films/video
‘ ’ o ‘ | Student practice
What are the three List 10 types of interactive | Define affective learning.
necessary criteria to write | training. (different form

Answer

This domain deals with a
change of attitude. Affective
date is indirect and intangible.
A change in attitude or
acceptance of other’s
attitudes is the goal when
teaching in the affective
domain.

Define cognitive learning.

Answer

Cognitive has to do with what
the learner needs to know in
order to accomplish the -
objective. An increase in
knowledge is the goal.

Give an example of thrée
types of training methods
to teach affective skills.

Answer .
Demonstration
Games

Group discussion

‘| Role play

Small group activity
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List 5 types of interactive
training. (different form
square 5)

Answer

Action maze, brainstorm,
case study, demonstration,
field trips, films/videos,
games, group discussion,
modified lecture, Q/A, role
play, simulations, student

| practice, student reading,
| small group activity



~ STUDENT LEARNING ACTIVITY #12
'WRITE AN INTERACTIVE TRAINING ACTIVITY

ACTIVITY DESCRIPTION

Introduce the broad categories needed to write an interactive trammg activity:
Activity Description, Key Learning Points, Resources.

Assign students to write an interactive training activity for their presentatlon
They should use their outlines, task analysis sheets, time/effort sheets, flow chart,
and interactive training activity examples. Students should work alone or in
groups, whichever they prefer. Allow students approximately 45 minutes to
complete the task.

When students have completed writing their actlwty, collect them and shuffle
the papers. Pass out the activity sheets to students making sure a no one
receives their own paper back. Have students evaluate the activity for
understandability, key learning points, and thoroughness. -

Have each student role-play the activity they received. If necessary because
of time and group size, break the group into sub-groups and have them role play
| the activities.

Collect activity sheets and pass them back to the original creator. AIIow
approximately 20 minutes for correctlons to be made.

KEY LEARNING POINTS

1. There are three categories needed to write a complete interactive tralnmg
activity: Activity Description, Key Learning Points, Resources Needed.
2. Recognize the importance of having their activities in writing so someone else
- can take over the class and once they have done it once, that is all that is
needed to use the activity multiple times.
3. When another student role-plays the activity, students Wl|| be able to see how
difficult it is to write dlrectlons and follow directions.

RESOURCES NEEDED

—_

: Examples of interactive training activities
2. Student handbook
3. _Pen or pencil
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DISCUSS WITH CLASS

Question: What are the advantages and disadvantages of an individual activity?
Answer: Advantages-work on own, no compromises, use own learning

| preferences. Disadvantages-people work at different paces, little interaction.

Question: Why was an individual activity selected?

- | Answer: Variety, allow students to work at their own pace, freedom in the

learning process and environment, comparisons between students.
Question: Were there significant problems with the activity?
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~ INTERACTIVE TRAINING ACTIVITY

~_ ACTIVITY DESCRIPTION

_KEY LEARNING POINTS

RESOURCES NEEDED |

- . DISCUSS WITH CLASS
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STUDENT LEARNING ACTIVITY #13
STUDENT PRESENTATION

ACTIVITY DESCRIPTION

Each student should have ample time to prepare a 10-15 minute interactive
training activity to be presented to the class.

If there are more than 10 students, it is recommended to break the group into
sub groups.

One at a time, students should deliver their interactive training activity to the
class. Students should receive feedback on their facilitation skills and giving clear
examples. If time allows, each student should present two different interactive
training activities.

KEY LEARNING POINTS

1. Evaluations from other students and the instructor will glve feedback on
performance.

2. Students will have the opportunity to practice facilitation skills in a controlled
environment.

RESOURCES NEEDED

Presenter evaluation forms
2. Pen or pencil

= N

DISCUSS WITH CLASS

Question: What are the advantages and disadvantages of a student
presentation?

Answer: Advantages-practice learning in a safe environment, variety of |
instructors, allows students to see what someone else has done. Disadvantages-
some instructors may be boring; multiple presentations on similar topics may be
boring.

Question: Why was this activity selected? ‘

Answer: Variety, allow students to practice an activity, demonstrates multlple

| solutions to similar problems, shows student growth

| Question: Were there significant problems with the activity?

- | Question: What could have been done to improve the activity?
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o Topic __

~ Date

~ Instructor Name ___
- Evaluator Name _____

 Strengths of the presentation/activity

| WayS to impr ove t_hé ‘presentafibn/activity - |

~ Date
~ Topic i
“Instructor Name

- Evaluator Name

’Stréngths of 't,hkefprésehtatioh/aétivityr P :

Ways to improve the presentation/activity
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APPENDIX‘ C

' Visual Aids
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"~ ACTIVE TRAINING
~ METHODS



9

TOPICS OF THE DAY

-« Registration.

-« Student introductions.

* Pre-test.

* Goals and objectives of the course
» Define training terms.

» Types of interactive traming.

 Evaluate outlines.



REGISTRATION e

g“

iy M i




INTRODUCTIONS

2 8
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GOALS
STUDENTS WILL:

— Use 1nteractive training methods in thelr future |
classes |

_ Understand the importance of us1ng interactive
training methods. |

— Use a systematic approach to developing
interactive training methods.



0L

OBJECTIVES

e Describe three reasons to use icebreaker
and introduction exercises.

» Define lecture, learning, active learning.

 List at least five different types of
interactive training methods. |



L

 OBJECTIVES

| ' Deﬁne psyehomotor affeetlve and
S eogmtlve learnmg

- ‘,Put steps of an aet1v1ty In chronologleal, i .
) order e

. Wr‘ite an'interaetive training activity.

. Demonstrate ab1hty to present an
R 1nteraet1ve tralmng aet1v1ty



w

D I'|N T Alﬂle
TERMS

e Lecture

-« Active learning.



TY o>0Ur
TRAINING

ok

7

S T
N\

V



. EVALUATE OUTLINES

YL
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, ; Objectives.
 Types of learning.

“« Evaluate outlines.

9L

e Task analysis.
~« Time calculations.

« Homework assignment.
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OBJECTIVES

~* Detine psychomotor, affective and
- cognitive learning.

+ Put steps of an act1v1ty 1n chronolog1cal

order



~ TYPES OF LEARNING

» Cognitive.

e Affective.

‘« Psychomotor.
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FLOW CHARTS

Outcome of Training

| Psychomotor Skil

Affective Behavior

Cognitive Knowledge




EVALUATE OUTLINES
\\\l/////
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TIME CALCULATIONS

ol

Y
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HOMEWORK
ASSIGNMENT

Evaluate three revised outlines for areas to

“1mprove by suggesting active training

methods.



" DAY THREE



¢8

TOPICS OF THE DAY

L Ob] ectives.

* Evaluate outlines.

-+ Topics in an interactive training activity.

+ Create an interactive training activity for -
student presentations.
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o OBJECTIVE

. erte an 1nteract1ve tralnlng act1v1ty

*\r




' EVALUATE OUTLINES
' \\\\///// ' '

| \\
—
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TOPICS IN A
TRAINING ACTIVITY

 Activity Description.
» Key Learning Points.

 Resources Needed.



~ WRITE A TRAINING
ACTIVITY FOR

< STUDENT
~ PRESENTATIONS



DAY FOUR



~ TOPICS FOR THE DAY

~+ Objective.

+ Evaluation forms.

6

~+ Final test.

~« Student presentations.



OBJECTIVE

Demonstrate ablhty to present an

o 1nteract1ve training act1v1ty é %




COURSE
' EVALUATIONS




FINAL TEST



+ STUDENT -
PRESENTATIONS




APPENDIX D

Student Handouts_
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ACTIVE TRAINING
- METHODS

 STUDENT
- WORKBOOK



ACTIVE TRAINING METHODS
_ DEFINITIONS

Lecture:

Learning:

Active Learning:
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ACTIVE TRAINING METHODS
RESASONS TO USE AN ACTIVITY

Student activities should not just be used to break-up the lecture; there should
always be a purpose. This purpose should be identified and be cohesive with the
entire program. Students need to be informed of the purpose of the activity. The
appropriate time to inform students of the purpose is either during the introduction of
the activity or while you are reviewing key learning points.

Following are ten reasons to introduce an introduction activity, game, discussion,
group activity or any other appropriate activity:

Determine agenda for the day

Give everyone an opportunity to participate

Set or change the mood of a classroom

Refocus attention

Provide feedback to either the students or the instructor
Introduce a new concept

Stimulate creative thinking

Evaluation of comprehension

Group interaction

0.  Review something learned

SO NoOORE WD =
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ACTIVE TRAINING METHODS
TYPES OF INTERACTIVE TRAINING
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ACTIVE TRAINING METHODS

~ ADVANTAGES AND DISADVANTAGES

Activity Advantages Disadantages |

Action Maze | Students learn from their Time and research needed to
mistakes ‘ create _
Brainstorm Multiple ideas in a short amount | Need good facilitation skills to
of time keep the discussion moving
Case Study | Result based Time and research needed to
Participation create
Builds confidence Too complex or too general
Realistic Students working at different
Offers credibility paces -
|dentifies resources Demands coordination and
preparation
Demonstratio | Students see what is expected | All students do not get to
ns participate
Field Trips | New environment Time, money, class size
| Change of pace Liabilities | |
Can see/experience application | Unforeseen roadblocks to plans
Films/Video | Visual and audio | Finding appropriate videos
Change of pace Audio/visual equipment
| Can generate discussion/debate
Games Student participation Demands coordination and
Friendly competition preparation
Review information Unpredictable
‘ Needs concrete indisputable
answers
Group Student participation Facilitation to keep discussion
Discussion Multiple ideas moving and on track
Covers a lot of information :
Modified Easy, manageable Not suited for psychomotor
Lecture No special equipment skills
Consistent, economical Does not appeal to all learning
styles
Can be boring
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|

Activity Advantages | isadvantages

Question and | Students remember answers ‘Facilitation skills required to get
Answer Involves interaction participation ,
| Must ask open-ended questions
Role Play Draws on student experiences | Takes more time, space,
Better control of errors and | equipment, money
correction Safety issues
Double exposure (doing and Ego's get carried away
watching) Difficult to get students to
volunteer
Simulations | Real life experiences Time, money, space, equipment
All student participation Coordination '
Immediate feedback Volunteers
: ‘ Safety issues
Student Mimics real life experiences Extra staff
Practice All students participate Coordination
Good for psychomotor skills Safety issues
‘| Immediate feedback
Student Easy and manageable Researching materials
Reading Consistent, economical
Students can do this on their
own time.
Better retention than a lecture
Sub-group | Easy and manageable Researching appropriate topics
Activity Student interaction
Good for affective learning
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DEFINITIONS

ACTIVE TRAINING METHODS ERnErn

| Affectwe Learmng

o C og n|t|veLearn|ng S




ACTIVE TRAINING METHODS

_ TASKANALYSIS
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ACTIVE TRAINING METHODS _
TIME CALCULATION SHEET

Rate all items on a scale of 1-10 (10 being the highest - difficulty., time, interactive,

Training Method Student Money HowLong Difficulty  Timeto
Focused Involved to Create to Run Run

Action Maze
Brainstorm

Case Study
| Demonstration
Field Trips
Films/Video
Games
‘Group Discussion
Modified Lecture
| Question/Answer
Role Play
Simulations
Student Practice
Student Reading
Sub-group
Activity
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ACTIVE TRAINING METHODS
HOW-TO RUN AN ACTIVITY

Once you have created your activity and know approximately how long it will take
and all of the resources needed to run the activity, it is time to test it. There are-
three steps needed to successfully run an activity. They are the introduction to the
actrvrty, the actual actrvrty, and the review of key Iearnrng pornts o

Introduction S = .

In the introduction, you want to make it clear to your students what they are :

expected to accomplish during the activity. :

%+ Give enough information that students know what | is expected of them

% Tell students what they can expect while participating in the activity

<+ Tell students what results you are seeking (written, group presentatron mdrvrdual
presentation, etc.)

% Tell student how much time they have to complete the assrgnment )
% Allow students enough freedom that they decide how they want to arrrve atthe
necessary conclusion ~ : :

The Activity o ot
During the actual activity, it is the rnstructors jOb to facrlrtate the Iearnrng process
Some common things the instructor should do are: - .
++ Answer any questions and clarify mformatron .
~ % Keep track of time (if you planned on 30 minutes for the activity and itis takrng
“significantly less or more time than that aIIotted adapt the schedule) -
<+ Settle any disputes \
<> Facrlrtate any drscussrons

- Review Key Learning Pornts . o
After the activity, it is essential for students to know what they were supposed to |
~ learn. If you do not review key learning points, students walk away for the actlvrty»‘ 7
thinking it was fun at best and a waste of time at the least. | "
% Complete the actrvrty by askrng students why you had them partrorpate in the
activity ,
~+» Review main points

R/

+» Stress what the results of the.actrvrty should have been

e

“» AIIowtrme for questrons and answers
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INTERACTIVE TRAINING ACTIVITY

ACTIVITY DESCRIPTION

KEY LEARNING POINTS

RESOURCES NEEDED

DISCUSS WITH CLASS
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~ ACTIVE TRAINING METHODS

- COURSE EVALUATION

Overall the class was: o |
Excellent ~ Very Good - Good Fair Poor

What helped me the most was:

Ways to improve the course are:

In the future, | will be able to incorporate interactive learning in my classes.
True ~ False

Pleasé, rate the following blocks of instruction. For example, how important
were they to you and do you think they have helped you gain confidence in
presenting your topics.

5 = Very Applicable 3 = Average 1= Not Helpful

__ Defining Training Terms ____ Types of Interactive Training

__ Evaluating Other Student’s Outlines __ Evaluating Your Own Outline

___ Develop aFlow Chart __ Develop a Task Analysis

___ Time/Effort Sheet : _ How-to Write a Training Activity
Create an Interactive Training Activity _ Student Presentations

Please 'fate'your instructor and provide feedback.
Excellent ~ Very Good Good = Fair Poor = VeryPoor
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APPENDIX E

Tests
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ACTIVE TRAINING METHODS
PRE-TEST

. Describe three reasons to use introduction and icebreaker exercises.

2. Define active learning.

. List at least ten different types of interactive training methods.

. Define psychomotor domain.

: What» are the three criteria to consider when creating and writing an interactive
training activity? |

. Define affective domain.‘

. What is one disadvantage of using interactive training in courses?
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ACTIVE TRAINING METHODS

PRE-TEST KEY
. Describe three reasons to use introduction and icebreaker exercises.
Establish rapport with class members Determine agenda for the day
Gives everyone an opportunity to participate Group interaction
Set or change the mood of the classroom Refocus attention
Provides the instructor and students feedback Introduce a new concept -
- Stimulate creative thinking = Evaluation of a topic

. Define active learning.
Active learning
Engage in action to acquire knowledge, experience or sk|IIs to modify behavior

. List at least ten different types of interactive training methods.

Action Maze Brainstorm - Case study Demonstration
Films and videos - Games _ Group discussion Modified lecture
Questions and answer Field trips Role play Simulations
Student practice Student reading Sub-group activity

. Define psychomotor domain.

Psychomotor Learning - Psychomotor learning deals with physical skills. Itis
what the learner has to do in order to achieve the goal. An increase in skill is the
goal when teaching in the psychomotor domain.

: What are the three criteria to consider when creatlng and writing an interactive
training activity? | .
Activity Description ~ Key Learning Points Resources Needed

. Define affective domain.
Affective Domain - Affective data is indirect and intangible. A change of attltude
or acceptance of other’s attitudes is the goal when teaching in this domain.

7. What is one disadvantage of using interactive training in courses?
Takes more time Requires more unscheduled time for student practice
Utilizes more and varied resources  Initial negative response by students
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ACTIVE TRAINING METHODS
FINAL TEST |

. Describe three reasons to use introduction and icebreaker exercises.
. Define the following terms: lecture, learning, active learning.

. List at least five different types of interactive training methods.

. Define the following terms: psychomotor, affective, and cognitive domain.

. Match the following types of learning to the best interactive training methods to
teach the desired learning.

Psychomotor Domain Role Playing
Affective Domain -~ Assigned Reading
Cognitive Domain Student Practice

. Put the following steps in chronological order:

Select a method(s) of instruction

~ Write test questions corresponding to learning objectives

Decide what type of learning you are trying to accomplish (psychomotor,
affective, cognitive)

Create an interactive training activity

Write learning objectives

112




ACTIVE TRAINING METHODS
- FINAL TEST KEY

. “Descnbe three reasons to use |ntroduct|on and icebreaker exercrses

** Establish rapport with class members - . 'Determine agenda for the day
- Gives everyone an opportunity to partrmpate Group interaction - ;

Set or change the mood of the classroom - Refocus attention

" Provides the instructor and students feedback - Introduce a new concept

- ‘Stxmulate creatrve thlnkmg E Lo Evaluatlon ofatopic = -

Define the followmg terms lecture, Iearnrng, actrve Iearnrng

Learning - SO
Knowledge or skills acquired by mstructron or study that Ieads toa modlf catlon of behawor
‘Lecture -+ :
A discourse grven before an audlence or class for the purpose of mstructlon

Active learning .
' Engage in action to acqurre knowledge expenence or skills to- modify behavror

Llstat Ieastfve drfferenttypes of mteractrve trarnmg methods. . .
- Action Maze Brainstorm - Case study -~ - Demonstration- -

" Films and videos . - Games - .. * Group discussion . Modified Iecture o
" Questions and answer - Field trips - Role play - - Simulations - ’

3 Student practice a Student reading C Sub-group ‘actiwty

Def ine the foIIowrng terms: psychomotor, affectrve and cognrtrve domain.’ _
Psychomotor Domain - Psychomotor learning deals with physical skills. It is what the Ieamer has to do i in order -
to achieve the goal. An increase in skill is the goal when teaching in the psychomotor domain. -

.~ Affective Domain - Affective data is indirect and intangible, A change of attitude or acceptance of other's -
attitudes is the goal when teaching in-this domain.

Cognitive Domain - Coghnitive learning has to do wrth whata person needs to. know |n order to accomplrsh the
objectlve An increase in knowledge is the goal . .

. Match the foIIowrng types of Iearnlng to the best rnteractlve trarnlng methods to teach the desrred learning.

' Psychomotor Domain R ‘ ... Role Playing
Affective Domain T s . Assigned Reading

: _Cognitive Domain‘ o ' . ‘Student Practice

. Put the foIlowrng steps in chronologrcal order: »

.. Decide what type of Iearnmg you are trylng to accomplrsh (psychomotor affectrve cognrtrve)
Write learning objectives. - N ‘

Select a method(s) of mstructron Pl ‘

‘Create-an interactive training actrwty : S

Wrrte test questions correspondlng to Iearnmg objectlves
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“ACTIVE TRAINING METHODS
' GRADE CALCULATION SHEET

Student Name Attendance Completed Final Test Final
Days Assignments  20% Grade
1 2 3 4 80%
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