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ABSTRACT

Student led conferences are parent teacher conferences
led by the student The student led conference model was
developed over ten years ago, and desplte 1ts grow1ng
' popularlty in schools, the model has not been thoroughly
researched The purpose of this study was to examine the
.1mpact of student led conferences on the students, parents,
and teachers 1nvolved The study was conducted in a small,
rural middle school in whlch the entlre school part1c1pated
in student led conferences replac1ng the prev1ous
»tradltlonal parent- teacher conference ’ ‘

The sample con51sts of 309 student surveys, 313 parent1
surveys, and 16 teacher surreYS This study measured the
approval rating of each of the follow1ng areas: 1ncreased

student respon51b111ty, communication, understandlng, and
confidence; better understanding of the student's progress in
school; and an 0verall rating of student led conferences.

The responses were analyzedvusing statiStical means. The data
was also examined by compariné the responses of students and
the parents of the students with different grade point
averages to determine if all students benefit from this
‘process. | |

| The results of this study show the strongest approval
»rating‘frothhe parent, followed by the teachers,vthen the
students. The attrlbute most valued by the students and

parents 1n student led conferences is helplng the student and
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their parent gain a better understanding the student’s
jprogress~in school. Furthermore, the results show that ail”
students benefited from the student led conference process

despite their lével.of'school"perfbrmance.

iv



TABLE OF CONTENTS

ABSTRACT .................................................... 111
LIST OF TABLES. ¢ oot e e e viii
V'LIST OF GRAPHS........................... P Leeeoaouxid
 CHAPTER 1 |

. Introduction....... ... 1
Background........ ... i 1
Nature of the Problem.............................. .. 3
Slgnlflcance of the Problem............................ 5
Student Accountablllty ............................ 6

Student Self Improvement .......................... 6

Skills for the Future ............................. 8

Home- School Communlcatlon .......................... 9
Portfollos ........................................ 10

Standards Movement ................................. 11

Summary .......................................... 13

Statement of the Problem .............................. 14
Purpose of the Study .................................. 14
Overv1ew of the Research Questlons .................... 15
leltatlons of the Avallable Research ................. 16
Deflnltlons ........................................... 17

CHAPTER 2

_ Organizatlon .................................. e 19
Purpose of the therature Rev1ew ...................... 19
Sources of the therature Rev1ew ...................... 20



'Effects'cf StudentSLed’Conferences on Parents..... ....25
Effects of Student Led Conferences on Teachers..{ ..... 28

v’Rev1ew of the therature Avallable on

Student Led Conferences.;.;[..,..:,.;;....;;..;.;;..;;30"
Student Led Conferences and School Reform...;‘ ......... 38
Summary ............................................... 47
 CHAPTER 3 " | (
Research Design and Procedures.....:;.}:...,f; ....... .48
Research Questlons.}f.;Q.,(.:ﬁ,ﬁ....,..; ..... e .49
Populatlon Sample and Descrlptlon..;, ..... ;.,; ...... L..49
“'Students -fQQQfﬂﬂ..{,L;,.......;,.;}.,.(.b...;c;.49
CPATERES . L e e i e .50
Teachers.........,..........t ........... ERRRRR 51
‘ Datawccllecticn,”Processing‘and Analysis...,.}.,;.:;.;52
CHAPTER 4 i o | o
.'vaerv1ew,.;.5;:;..,r;.;}.;ﬁ},..;;,;...,.;...},;.;.;...54
"rAnalys1s of Student Responses.ﬁ;...;..;,...;...;...t5.54
'_ Analys1s of Parent Responses..j..,.,;;.,}..;...,._ ..... 66
.Analys1s of Teacher Responses.;;..i.}.;..,..;,;.;,...,80'
Summary.....,..; ......... P A, S 92
CHAPTER 5 | |
Summary of the Study..{}..;.;{;;L,.};,Q;;;.L;...;a..;.95 .
i Discussion of the Student Results,;,;i,f;.;w;.;..}..;;96
_ DiscussiOn OE-the Parent,Results.,{;,..;...{Q;.,.f.;g101

Discussion Qf the Teacher Results....... el 104

vi o



Comparison of Student, Parent and

Teacher Results....... B A S e.....106
COnCLUSIONS : « vv v e nennses ,..;........g.; ..... e .109
' Redommendations.}.......,}.’ ........ }....:..;..;.,,...110
APPENDIX A: Original Reséaréﬁ Project....... ;.,u..,.; ..... 112
- Problém‘Statement ...... IR SR e ,-";~:112
»Purpose'Statemeht.,.,;.,...f .......... i..i ............ .115
"Reséarch Questions........... ‘;.: ..... ;..;..,...,;u{...llS
Researéh Methodology.....vevevnnn.. e ;.}116
FindingS.............. e eee...116
Table 1: Student ALEAtUeS...........................117
Table 2 Positivé Impact on Students,.Q.;f ........... 117
Table 3: Parent Approval Rating..f ........ ...- ......... 118
Table 4: Parent BenefitS. .. ....esiveneenennineen.s L..118
Table 5: Parent Drawbaéks;‘ ................ ERTE RPN 119
Tabie 6: Teacher Behefits;,.;;.;;.}‘ .............. ... 119
Table 7: Teacher Drawbacks. . . ..... e i 120
Conclusions and Recommendations...... S ..120
Referenées..,..f .......................... PRPIP IR 125
Student Evaluation Form..... ‘..............;.........;1267
Parent Evaluation FOIM........ueeuernoeneinenennen.s.. 127
Teacher Evaluation FOIM.......u..iuiuueininnnennnnnnn. 128
APPENDIX B: Student Survey......... P PR 129
APPENDIX C: Parent SUIVEY............. e 000130
APPENDIX D: Teacher SUIVeY.............. B P 131

"REFERENCES. .. vt vvvennnnnns R 132

vii



’Tableb

‘Table
‘Table

: Tabie

Table

Table
Table
Table
Table
Table
‘Tabié
Table
Table
Table
Table
Table
Table

Table

Table

Table

Table
vTable
Table
Table

NONNN N R R R R R R R R R R
B W N B O W O oUWy B o

0o N o U s W N R

. Ohe
. One
. One

. One

One

. One

One
Oné

One

. One

LIST OF TABLES

B IR - 55
. X1: Responsibility,;.;..,..; ..... P ;.,;55
. Xi; Coﬁmunication;..; ............. S e 56
. Xl:;Understahding;.; ........... ,.,.;;....; ........ 56
Xl:'Confidence ....... ‘,; ...... IR ......56
. X1: Progress..... e R ...56
X1: DrOCESS. .. uvennnnn.. e P 56
. Corr. Coeff. X1:GPA Y1:Responsibility............ 57
. Corr. Coeff. X1:GPA Y1l:Communication............. 57
Corﬁ. Coeff; XlEGPA.Yi:Understanding., ........... 58
. Corr. Coeff. X1:GPA Yl:Cdnfidence.,n ..... AT .58
. Corr. Coeff. X1:GPA Yl:Progress;;..,..ﬁ .......... 59
Corr. Coeff. X1:GPA Y1:ProCeSS....uuwumenenenn... 59
One Factor ANOVA X1:GPA Level‘Y1:Responsibility..60

Factor ANOVA X1:GPA Level Yl:Responsibility..60
Factor ANOVA X1:GPA Level Y1:Communication...61
Factor ANOVA X1:GPA Level Yl:Communicatidn...Gl
Factor ANOVA X1:GPA Level Yl:Understanding...62

Factor ANOVA X1:GPA Level Yl:Understanding...62

Factor ANOVA X1:GPA Level Yl:Confidence...... 63
Factor ANOVA Xl:GPA Level Yl;Cohfidence ...... 63
Factor ANOVA X1:GPA Level Yl:Progress........ 64
Factor ANOVA X1:GPA Level YlﬁProgress...,....64
Factor ANOVA X1:GPA Level Y1l:Process......... 65

viii



'_Table
Table

Table
 >,TabIé

:Table
© Table

Table

Tabie
‘Table

Table

Table
 Table
 Table
Tabié
Table

Table
“ Tab1ej

 Table

'-?Tab;é
~Table
| Table
o Table

 Table
Table
Table
Table

25. One

26. XingPA..,f...v ..... R 67
27; X1; RéSponéibility ..... 7.;,...' ..... ;., ...... c......68
28. X1: COMMUNICALION. . ..............oieenneneens... .68
29. X1: Understanding.......... R S 68
30, Kl: CONFAGENCE. .. v e e 68
31. X1: Progress.......... P S e .....68
32. X1: Process.................. N SR 69
33; Corr; Cbéff, XlEGéA Yl:Respohsibi1ity ........ Li..69
34.‘Corr;.Coeff;'XlzGPA Y1}CommuniCation;.‘ ..... P 70'
35.'Cdr£..Coeff; leGPA’Yl:Undérétandiﬁg.;.,.I...;...70
36}.Co£r;_Cngf,fX1gGBA_Y1¢Confiden¢e.:;,., .......... 71
37,‘Corr; Coéff«‘Xlgé?AlefProgress}; ..... et eee e ';72
38. Corr. Coeff. XL:GPA YL:ProCeSS...................72
39; One Fac;ér‘ANOVA}Xl;GPA:Lével Y;:Responsibility..73‘
40. bné?FactOr_ANQVAEXl:GPA”Levél'Yl:RespdnéiBiiity}Q73
41. One FactOr'ANOVA Xl:GPAvLévél Yi:RéspOnsibiliﬁy;.74
42,'One,Factor ANOVA Xl:GPA:LéVél Yl{Confidence;;..;.74‘
43. One FactérvANOVA X1¥GPA:LeVel'lecbﬁfidencef;.;,.75«‘
44. One Fécfbr ANOVA'XliGPAlLevel fl:ﬁhdersﬁanding;..75r
45, Oné”Fac;érVANOVA X;:GPA‘LeVél.Yl:Undefstandingﬂ..76'
46. One Factor ANOVA X1:GPA Level Yl:Cohfidencé.Q.;..76
47._OnéfFaCtdrfANOVA'Xl:GPAvLevélle:Confidenée ...... 77
48. One Factor ANOVA Xl:GPA LeVel’Yl:Cdnfidénce}._ ..... 77 
49.'OnevFa¢tor'ANOVA Xi:GPA‘Lével Yl:?rogress ..... J..78
SO._OnebFaétor ANbVA'XISGPA Lévél_Yl:ProgfeSS..:..},,78 :

cix



. Table

Table
Table
Table
Tabiev

"~ Table

Table
‘Table
’Tablé
Table
Table
Table
 Table
Table
Table
Table
Table
Table
Table
Table
Table
Table
Table
Table
Table
Table
Table

51.
52.
53,

54..

55.
56.
57.
58.
59.
60.
61.
62.
63.

64.

65.
66.
67.
68.
69.
70.
71.
72.
73.
74.
75.

76.

77.

One
One
One
One
One
One
One
One
One
One
One
One

One

Factor ANOVA X1:GPA Level Y1:Process........:.79

One

One Faétbr_ANOVA Xl:GPA'Level_Yl:Pfocess ...... .79

X1: Responsibility;:.., ....... T L...81

Xl; C9mmunication...;.:;.,..;L ....... ,.;.......;.82

 X1= Understandingb ....... L..}..;.;..;.;..;....;;..82,
Xl:'Confidence ........ s e ';!.,...82'
X1: Proéress ...... b e e e ‘..;.............‘82

X1: ﬁrocess.., ........... EERERR L e 82

Corr. Coeff. X1:GPA Yi:Reéponsibility..' .......... 83

Corr. Coeff. XliGPAfﬁl;Communicétioﬁ.; ....... ....83

Corr. Coeff. X1:GPA Yl:Understénding ...... e 84

Corr. Coeff.:XlzGPA’Yl;Confidence;...;‘ ........ ...84

Corr; Coeff. X1:GPA Y1:Progress.........i........ 84
Corr. Coeff. X1:GPA Yl?Prdcess.;.;; ........ ee....84

Factor ANOVA X1:GPA Level Yl:Responsibility..SS

Factor ANOVA X1:GPA Level\Yl:Responsibility..85

‘Factor ANOVA X1:GPA Level Yl:Communication...86

Factor ANOVA X1:GPA Level Y1:Communication. . .86
Factor ANOVA X1:GPA Level Y1l:Understanding. . .87

Factor ANOVA X1:GPA Level Yl:Understanding...87

Factor ANOVA X1:GPA Level Yl:Confidence...... 88
Factor ANOVA X1:GPA Level Y1:Confidencé ...... 88
Factor ANOVA X1:GPA Level Yl:Confidence...... 89
Factor ANOVA X1:GPA Level Yl:Progress...... ..89
Factor ANOVA X1:GPA Level Yl:Progress...f.;;.QO'
Factor ANOVA X1:GPA Level Yl:Process......... 90

Factor'ANOVAuxlzGPA Level Yl:Process........ .91


http:Yl:Understanding.,.87

)

 Table 78. Ranking of Student, Parent and

Teacher Means...... e e

x1i



Graph
Gfaph
"Graph
v‘Graph
_Graph
Graph
Graph
Graph
Graph
Gfaph

LIST OF GRAPHS

1. Scattergram for Columns X1 Y1 r2 = .015...........58
2. Studeﬁt Méan'ReSpoﬁses...L....;,.;Lf.....Q...; ..... 66
3. Scattergram for Columns X1 Y1 r2 = .026...... L0
'4, SCattergram for Columns’Xl'Yl r2 = ;058..;.{{..;..51
5. Parent Meén‘ReSponSes ...... e, ..;........;,80
6. Teacher Mean Résponsesr;......,.; .......... 9
7. Student; Parent-and Teacher}Méans;..;.....Q.; ..... 92
8.}Low GPA Student and Pareht Responses........... ...93
9. Médium GPA Student»aﬁd ParéntbRésponses' ........ ...93
10. High GPA Stuaentfand Parent'Reéponsés ........ 7....94v

xii



' CHAPTER 1
‘Introduction

Studént led conferénces are parent—teachef conferences
that are directéd by the student. The conferences are
séheduled by the teachers,'and arevperformed during the pre-
established pérent—teacher cénference times. Thevstﬁdent
leads the conference by.explaining to his/her parents and
teachers his/her previously completed self—evaluation'sheets
on classroom behavior, workihabits, and study skills. The
Student then discusses his/her strengths and weaknesses,
followed’by a presentation of his/her self-improvement plan
- including short and loﬁg‘term goals with action plans for
each. The student then presentsvhié/her subjectrpoftfolios
(a colleétiop Qf wofk géthered by the student), and student
work is shown and explained. At the cdncluSion of the
cohference, parents have the opportunity to ask their student
or the teacher any questions. | '

Backgrdund

In February 1989, Little and Allan publishéd the first
‘article in Elementa;x School Guidance and Counseling
introducing the concept of student led conferences. In
seeking a solution to the dissatisfaction of traditional

parent-teacher conferences, Little énd Allan (1989) designed



.ahpllot,program which put’students:in charge'of the‘parent—
_teacher conference : The results were highly successful
Little and Allan (1989) wrote, "With one 1nterventlon,
strategy - student-led conferen01ng - many needs were met"
(p. 217). Little and Allan concluded that student led
COnferences encourage theistudents_to become more responsible
, and'accountable forttheir'education, 1ncreased parent's
understandlng of thelr chlld s progress in school - and
prov1ded teachers an improved format to effectlvely
»communicate student concerns with'parents, Two additional
’articleslpublished in the‘same‘Year‘reported similar
conclusions'(Guyton &,Fielstein,‘l989;.Hubert; 1989) . These
articles have been the source of’inspiratiOn and referencerto
‘educators worldwide as they began transforming‘their
traditional parentfteacher COnferences. 4

Traditional parent—teacher conferences were developed’to
provide a forum for teachers to communicate with parents
concernlng the academlc, soc1al and emotlonal growth of
thelr chlldren (Bernlck Rutherford & Elliott, 1991)
Supported by research statlng that many school- related |
student problems can be corrected by parent—teacher
'conference, the‘practice has‘continued (Rotter, Robinson, &
Fey, 1987). | |

"Recently, educators have begun to questlon the
effectiveness of a conference model which does not 1nclude

students - the v1tal-11nk in effectlve home—school

communications (Hackmann, Kenworthy, & Nibblelink, 1995).°



'Countryman and Schroeder 11996)"asSert,thatlﬁareﬁtjteacherf
conferences Without the student present interfered’With:the
pfoductive COmmunicetiQn;between student, parent, and
teacher, Picéiotto (1996) reportslﬁhat many pareﬂts feel
intimidated when Cdnfereheing‘alone with their‘child;s
teacher. Austin (1994) observed little long term improvement
'in students with traditionai conferences. |

. Grant, Heffler, and’Mereweather (1995)'reportvthat there
afe four types of parents at traditional conferences: timid,

worried, supportive, and cfitical.y They observed that

attendance at traditional parent conferences is low,
deereases as the grade level increases, and usually only
éttended by parents of successful studehts.

Since the inceptibh‘of'Student led conferences,
virtually every school using‘this newsconferehce formatvhas
’repotted-improved pérent attendaneebend home school |

communications.
' Nature of the Problem

The student led conference format, dﬁe to the reports
that it can improve parent attendance and improve ”
' communication betWeen home and school, is an educational
reform that is being seriously considered by teachers,
administrators, and school boards. In today's political
climate, while educators are eager to embrace new strategies

-which improve student performance; they are equally cautious



nto implement'untested_or inadequately<researched programs.
Educators using the student led'conference format have
reported the’many wonderful benefits of them, 1nclud1n§ d
improVed studentvperformance (Uselman; 1996) . Unfortunately,

- most - of these reports are percelved beneflts mainly from the

- observatlons of the teachers 1nvolved The majority of all

the research 1n student led conferences‘is informal based on
surveys and observatlons of pllot programs and 1nd1v1dual
»teacher successes (Arter, 1995) o

Pilot programs were the database for ‘the beneflts‘
”purported by Austin (1994), Baber and Tolensky (1998), ' _
Countryman and Schroeder (1996), Grant et al. ~ (1995), Guyton
and Fielstein (1989), Kasse (1994), thtle and Allan (1989),7
1.Moyers (1994), Paglln (1996), and Plcc10tto (1996) School-
-w1de 1mplementatlon of student led conferences was performed
vby Hackmann et al (1995), Hubert (1989), and Johnson (1996),
‘but only Hackmann conducted a survey to- record results
Hackmann et al (1994) surveyed both the students and the
parents on their approval ratlngs of student led conferences,
similar to thlS author S research ‘To date, no data on thel
'.attltudes of teachers toward student led conferences has ‘been
formally collected | “

_ | Desplte the lack of research student led conferencesy-
- have been widely successful.‘ Paglin (1996)~reports that the
vstudent led conference format has’been:successfully
'implemented as_early as kindergarten; As'with many

successful school programs)HChange in the classroom begins



with teacher.practiCe, followed by Student achieVement, and v'
establlshed by a change in teacher phllosophy } This takes |
research ,ev1dence that the program is good for all students,
as well as parents and teachers Although nothlng negatlve
.»has ever been written about ‘the student led conference model,
thlS study hopes to prov1de data representlng the opinions of
all students, parents, and teachers 1nvolved 1n thlS new

conference format.
= Significance of‘thehPrOblem’

The orlglnal purpose of student led conferences is to
encourage students to become more accountable for thelr
‘learnlng, improve thelr communlcatlon and leadershlp skllls,
and:more_adeguately rnform.thelr parents about thelr chlld s
learning.(Little & Allan, 1989)‘ Due to the innate power of
the conference format the w1de range of beneflts, and |
overall effectlveness of the process, student led conferences
'fare growing 1n popularlty worldw1de » |

‘To more clearly represent the s1gn1f1cance of student

- led conferences, thls sectlon has been organlzed in the .

,:follow1ng subtoplcs
Student Accountablllty
‘Student Self-Improvement
Skills for thefFuturev
'Home—School-CommunicatiOnk

Portfolios:‘



School Reform

Standards

Student Accountabiiity” Accountability‘requires the
student to gather 1nformatlon about their learnlng 1n school
vmake judgments about thelr performance, and provide
suggestions on how it can be improved. Accountability must
be meaningful and understandable to all participants. The
‘purpose of accountability is not to point blame, but to
improve or fix the problems. |

Student led conferences place the respons1b111ty of
learnlng on the student This student centered approach
provides students the forum to have a voice in their
education, motivation to_perform in school, and an
opportunity to assume greater controi over their personal

growth.

vatudent Self-Improvement. Claremont Graduate School
(1992) conducted a study on schools titled Voices from the
Inside. Students reported that schools hurt their "spirit,"
a feeling shared by teachers} administrators, and parerts.
These same people expressed a strong desire to make schools
better, and students voiced a des1re to improve themselves

One of the major conclusions of thls_study centered on

the lack of effective relationships between students and the
school staff. Students longed for’“realﬁfrelationships,

where they were "trusted, given responsibility, spoken to



'honestly and warmly,‘and treated With diénitv and reSpect"
(p; 21). ‘Inteffect,vstudents Wanted teachers to care about
 them. ‘ ; | |
‘ This concern was mlrrored by the students' parents. In
fact parents were more concerned w1th how schools
contrlbuted to the students' self esteem than they were- about’
issues of achlevement Everyone understands the 1mportance of
self—esteema Studles have shown there is a direct
correlation between'low self—esteem and low student
performance (Raiser, 1993).v‘Studies,havefalso shown students
.feel»powerless in school'(Kaiser, 1993). Student led
conferences are belleved to empower students and give them
increased confldence »

,Since the,feedbackrWe‘receive'from what we do,influences
‘our self?esteem,.the evaluation device uSed‘can,play an
_important_part in enhancing selfeeSteem (Beanef& Lipka,
1987). McGinnis (1987) claims that'knowing the truth about
YOurself'is one7of the twelve rules for‘building self-
confidence fThe'self;evaluation'component built'inuto
vstudent led conferences can help students know themselves
'better and the 1n51ght to change Wlthln the process of
| student led conferences,'students have the\opportunlty to see
things and "make them chscious‘of things that are right in
- front of theirﬁfaces, things that theyvcannot see while

everyone else can" (Brown, 1991, p. 254).



'Skills for the'Future Student led conferences prov1de
students the motlvatlon to perform in school practlce new
‘ skills, and reinforce good hablts. Accordlng to Covey
| (1989), author of'The‘Seven Habits.of‘Highly’SuCCessful
i»People, knowledge is the what to do and the why; sklllvis the
»how to do; and deslre is what motivates, orvthe wantito do.
' In order,to‘make'SOmethingva habit in our lives, we must have
. dall three. i o o
'»Involving and"engagingbstudents in-their‘educatiOn'is

‘the common denominator of the‘school reform'movement '

‘h Creatlng schools that are 1earner centered engage students

1n purposeful lessons, and 1nvolve students in self-
’evaluatlon are needed to prepare students. for. the next
bpmlllennlum Accordlng to Workplace Bas1cs (1988), some of
the skllls employers want students to know are: learn-to
‘learn; llstenlng and oral communlcatlon, personal management-
self- esteem, goal settlng, and motlvatlon, and organlzatlonal
, effectlveness and leadershlp One of Demlng s fourteen ,
p01nts for educatlon urges schools to "1nst1tute a v1gorous

lfprogre531on»of educatlonvand self—lmprovement“_(Melv1n, 1991,

- p. -23) Even Gardner‘(1991),‘in his book, The Unschooled

' Mlnd presents overwhelmlng ev1dence that schools today are
not de51gned to develop the hablts and skllls needed for
students to be successful Student led conference glves
schools a reason to refute these cr1t1c1sms of our school
dsystem and answer the demands placed upon us by the ever-

changlng world



"Home—School Communication. "Student'led conferences may
be the blggest breakthrough'in communication about Student.
, achlevement in the last four decades," clalms Dr. Richard
, Stlgglns, dlrector of the Assessment Institute in Portland
. Oregon. "The level of respon51b111ty 1t brings to the
student and prlde in accompllshment that can engender when
they ‘succeed is unprecedented" (Paglln, 1996) . Parents want
to know more about what their chlldren are learnlng in school
‘(Jaeger,‘Gorney, & Johnson, 1994) . Recently, pollt1c1ans
‘whave made educatlonal 1ssues, espec1ally 1mproved student
Z‘learnlng and performance, part of thelr polltlcal platform.
People want to see results. Schmokerv(lSQG),vauthor of
Results: The Key:to'Continuous%Improvement"believes this
: trend will contlnue as our economy becomes more knowledge
based “ | 7

Explalnlng changes 1n educatlon, asseSSments,vand

vlearnlng can be difficult for schools One advantage of the
- student led conference model is the student explalns hlS or .
lher learning to the parent Another advantage is parents
gain valuable 1n51ght into the changes 1n their Chlld S work
and the relatlonshlp between the teacher and}thelr child
(Hubert, 1989). i ‘ |
_ Schools using. the student‘led conference model have ,‘
found that more parents attend the conferences (Hackmann, et
al., 1995). ThlS may be due to the 1nclus1on of students at
the conference. Hubert (1989) found that. parents apprec1ated »

“the open, honest dlalogue that occurred with all the



participants present. Quality schools understand the need
for positive home-school relations. . Student led conferences

help‘support this goal.

Portfolios. ’School reform has challenged educators to
‘emphasize student learning, Insteadvof content drive |
}learning, today'schools are focusing on the learning process
(Grant,'et:al, 1995). Portfolios provide'evidence of student
learning and growth.‘_They focus on what students‘can do,
‘vmaking them positive in focus. Portfollos provide students
‘an opportunlty to reflect on their work

Portfollos are often defined as a collectlon of work for‘
a purpose and an audlence "The audience, usually parents,
,vprov1des a source of motlvatlon for the students Student
led conferences can ex1st without portfollos, portfollos can
. exist w1thout student led conferences. However, when used
'together, theydcan complement¢each other.and haue a
tremendous 1mpact on. students, parents and teachers In a
- study on helplng students take ownership of thelr educatlon,
Uselman (1996) used both portfollos and student led
conferences’_ Her study found that students responded more
; pos1t1vely to the conferences than the portfollos (Uselman, .
1996) . | S

Paulson and Paulson (1994) believeAthatvin’order to use
student led conferences well, "the.student’must be able to
tell a story about‘themselves asvlearners“ (p. 2). Using’

portfolios to assess students in learning gives students an
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active role in their learning,_helping‘take_more-owhership of
their education. tJohnsont(1996) found that student led
conferences were morefsucéessful when teachers recognized and

utilized the benefits of portfolio assessment.

Standards Movement. LegiSiators and educatidhal policy
—makers afe forcing schools to foeus on:results. In a tecent
conference titled "From Rules to Results" on the new
standards movement iﬁ‘California, Kit Marshal and Gary Seto
of Action LeafningvSystems explained what the public ist’
demanding from edﬁcation:

Achievement at high academic standards.

‘Accountability'for_measurable‘results.

Aceess tobeXpanded learning'opportunities for all

students. | ’ |

Assessment that informs us continually -

 Authentic application of important learning.

Student led conferences can provide studentswand parents
all of the above. By embedding California's new core-
‘cufriculer standards into the student self-evaluation sheets,
students would not. only rate their achievemeht at
accomplishing the standard, but fequired to show evidenee of
achievement. Student led conferences hold students
accountable for results and provide them access to expanded .
learning opportunities. By using portfoliosﬂtd_previde

“evidence of student learning, assessment would be continual,
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: almost seamless, and provide one of the multiple assessments
‘needed to truly evaluate student success, Student led -
;conferences are performance-based and are an'authentic,vreal—-
'1ifé skill activity in which students are,free to beucreatiVe
vand,utilize their strengths.according to Gardner's (1992)
.multiple'intelligence theory Student led conferences take
,students from know1ng to. show1ng ‘

Standards are what'students should know and be able to
do. Standards,'in manYVWays, are‘the marriage of:ideals‘of'
two prominent educational-leaders, Hirsch'(l987),'who in‘hisf

~ book Cultural Literacx, states what students should know,.and
Sizer (1992), who inlhis book Horace's Schoo ,  stresses the.;
1mportance of what students should be able to do with what
_they know Student led conferences embrace-81zer s Coalition
of Essentlal Schools concepts of the “student as—worker,
teacher -as- coach " and engaged in act1v1ties requiring them ‘
‘to. analyze, evaluate, and perform |

Standards are really about what students are able to do y

‘They are about actions ‘ When attempting to measure student

‘progress at ach1ev1ng the standards, standardized tests'
:attempt to measure the student s ability to l) access or:
vcollect information, 2) 1nterpret predict Oor summarize

' information, 3) product de81gn, write, or conStruct
vinformation, 4) dlssemlnate, explain, or publish this
information, and 5) evaluate the 1nformation While .
traditional schoollng tralns students well on how to access

(pass1ve) 1nformation and,produce (active) 1nformation,
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‘student led conferences have'gained.much suppoft in that they
engage_students,in‘interpfeting information; disseminating
_information, and evaluatlng 1nformatlon -

Teachlng students what they. should know and how to
‘access 1t, and what they should be able to do and»how to |
produce it,'will‘enable students to experience sucCess on
test days. Teaching,students how to intefpret, disseminate,

“and evaluate Will enable them to become life-long learners
'.and e#perience\success in the future. |

' Eric Hoffler, the San Francisco longshoreman as quoted
by Dr. David Thornburg in a recent conference} says‘it this
way: "In a time of drastic change, it is the iearners who
inherit the future. The learned usually find themselves

equipped to live in a world that no longer exists."

Summary: In andvof thenselves, student led conferences
do not change or refofm e’school. They do, however, provide
a catalyst for change. As society changes, schools must
respond. Schools can no longer afford to hold on to
practices'that do not support our future. The student led
conference model is an example of one practice that supports
our future: it includes our students and holds them
accouncable; itiengages our students in practicing skills
needed to be successful in the future; and it effectively

involves and communicates with parents.
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 Statement of the Problem °

,Student led conferences have been around for at ieast
ten'years and.are increasing'in popularity. Portrayed'as the
ﬁbiggest breakthrough in communication aboutFStudenta
achievement in the last'four decades“-(Pagliﬁ,a1996), student
died conferences is a subject of continuing controversy and
interest. More and more schools are making the decision”to
replace‘traditional parent—teacher conferences with student
led conferences supported by the observations and percelved
' beneflts from teachers 1nvolved in this conference model
.Schools using student led_conferences have notyconducted‘
formal research on the effectiveness of student led

conferences.
Purpose of the Study

} The purpose of thlS study is to examine the 1mpact of
,student led conferences on the. seventh and elghth grade
students, the parents of the students,.and»the teachers in a
smallfdrural middle‘schooi“ The sample cons1sts of over 309
.student surveys, 313 parent surveys,,and 16 teacher surveys.
ThlS study will measure the approval ratlng of each of the :
areas 1dent1f1ed in the 1996 study 1ncreased student |

- responsibility, communlcatlon, 1n31ght and confldence,
better understandlng of the student ] progress 1n school and

- an overall ratlng of student led,conferences. The data w1ll
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be examlned by comparlng the responses of students w1th ,
dlfferent grade p01nt averages to determlne if all students
beneflt from thlS process Male and female students 1n-‘
grades seven or elght were grouped together in this study.
The s1gn1f;cance_of such a study rests on the“assumption
that student led conferences dobbenefit the students, |
parents, and teachersvv Thedresults of this study can be used
to help determlne whether the student 1ed conference format

'1s-worth all the tlme ‘and effort.
. Overview of the'Research Questions

The accolades of student led conferences are abundant
"The process of student led conferences empowers students"
(Grant' 1996) "The level of respon31b111ty it (student led
conferences) brlngs to the student and the pride in
accompllshment that can engender when they (students) succeed
fls unprecedented"'(Paglln, 1996). Are student led ' |
- conferences havlng a positive.impact on allvstudents? Do all
students share thevsamedbenefits? What benefits_are‘most |
valued by the’parents;and teachers'> The primary purpose of
student led conferences ‘when they began in the Pac1f1c
Northwest over ten years ago was to encourage students to
accept personal respon51b111ty for reportlng the;r academlc
progress to the parents (Guyton & Flelsteln, 1989->Little &
Allan, 1989). Where are'weknow, ten years later° Have.web

strayed from”the original intent of student led conferences?
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» This study will investigate the approval ratings of thebb
‘students, parents, and teachers involﬁed in the Second
school-wide implementation:of student_led conferences in.
October of 1997 and attempt to determine if all,students‘are

henefiting from this process;
: Limitations of the Available Research

In reviewing the llterature for thlS study, only one
,school w1de evaluatlon could be located and thlS study
presented the approval ratlngs of parents and students as
"helpful“ or "very helpful" (Hackmann, et al. 1995) Most’
schools u51ng the student led conference model are doing so
in isolated classrooms, teams, or pllot programs, whole
‘school part1c1patlon in student led conferences is rare iIn
da time when:parents”and leglslators are,demandlng_more
accountability invpublic schools; this study attempts to
_provideythe,much'needed research and data to eValuate ‘the .
heffects of total school—w1de 1mplementatlon of the student
led conference format on all the part1c1pants 1nvolved the
students, the parents,,and,the teachers.

In explaining ‘the student led conferencefformat:toV
teachers and administrators,-most are.so intrigued:With‘the
cOncept,'the.simplicity,'and the innate.potency that the
'format‘is‘implemented at:their site swiftly and sometimes
hurriedly;i The suCcess of the first year of thedprogram,

which is usually evaluated by'the‘teachers involved,
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~determines whether the program w1ll continue or not the
bfollow1ng year. With preparation of the students the main
factor in the success of student led conferences (Grant |
1995; Jones, 1997), schools‘rushing to "get‘on board? can
have;disastrous resultso(Paglin,‘1996). Thus, programs
usually begin as pilot programs with;teachers who volunteer
~ to participate_and are’investedrinvthevresults.‘ Schools with
 positive evaluations pOSt‘their iSolated‘successes on the

Internet boasting “that ‘well in excess of 90 percent of

- parents and students prefer student led conferences to the

. traditional parent-teacher format" (Hackmann,yl996)

Recently, many new 1deas have been accepted and put into
 place on the recommendation of teachers 1nvested 1n the - )
.outcome-of‘a‘pilot program.»vIn this study, the entire school
'population will bevsurveyed all the students, parents, ‘and
staff 1nvolved w1ll be given the opportunity to evaluate theb

new conference format.-
Definitions

o Accountabllity ‘to gather information and use it to

form Judgments about performance and how it can be 1mproved

Assessment: continual gathering of data, including

written work, 1ndiv1dual and group work teacher observations;~'

and student reflections
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Authentic: ‘"real-life" or simulated life experiences or
performances as‘opposédbto traditional paper and‘pencil

tests.

Evaluation: judgments made based upon several different

 assessments.

Poftfolios:‘ collection of work for a purpose and an

au@ience.

'fv'Standérdsi a~statemeht of what a student should know
and be able to do.

1 Student Led Conferences:  parent—teachervconferences‘ledl
byfthé student. The student presents evidence of learning

and sets goals for improvement.
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. CHAPTER 2

Organization

For the purpose of this study, the review of the

literature was organized as follows:

Effects of student_led,conferences on students
Effects of studeﬁt led conferences on parents
Effects of student led conferenceé on teachers
Review of éll literature available on studént led

v conferences

Purpose of the Literature Review

Recommendations and cémmendations_abound in numerous
do&uments about the benefits of student led conferences on
st&dents, parents, énd teachers. Although a scant amount of
research has beén conducted by educators, the perceived
beﬁefité have convincéd many educators to practice this new
coﬁference format. The,pﬁrpose of this literéture review is
. té}éollect and summarize all the reported benefits of student
led conferences to students, barents, and teachers. In
addition, a brief review-is provided of all available

D ,

arﬂicles, books, and studies written on or about student led

conferences.
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urces of the Literature Review

J The majorlty of the rev1ewed llterature was obtalned
from the Callfornla State University of San Bernardlno
'llbrary,as well as the llbrarles at the Unlver31ty of
Redlands and the Claremont Colleges Sources of 1nformatlon

1ncluded the Internet serv1ces~ Educatlon Research and

o Informatlon Clearlnghouse, and varlous search englnes In

»’addltlon, the personal llbrarles of teachers and
admlnlstrators 1n the ‘Bear Valley Unlfled School District,
San Bernardlno County Superlntendent of~School s Offlce -and |
CCallfornla State Un1vers1ty of San Bernardlno were utlllzed
Flnally, book searches were performed by Edelwelss book store"

|
1n,Blg Bear Lake, Callfornla

S | e
| : : .
‘xsEffects of Students Led Conferences on Students

Student led conference have been descrlbed both

\
|
H
|
|
i

‘”h:natlonally and 1nternat10nally as. belng hlghly successful

N |
'w1th students (Hackmann, Kenworthy, & Nlbblellnk 1995).

IFEVAIuatlons from students, parents, and teachers, both verbal
and wrltten, are very p051t1ve (Kasse, 1994). One study

| reﬁorts that 95% of the students preferred‘student led
conference to tradltlonal conferences, and 97% noted student
-led conferences as belng “helpful” or “very helpful” v
_(Hackmann et al 1995) The student led conference is

'reported as worklng at any grade level (Grant Heffler, &
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,Mereweather, 1995). Due to the many beneflts and the
‘.overwhelmlng pos1t1ve experlence it is for students, student.
led conferences can be a powerful motivation in 1mprov1ng
student learnlng achlevement and respon31b111ty (Paglln,
"1996) | | |
5 Student led conferences are successful because students
see the value in it. Student led conferenceS'glves students
avpurpose and valldates'their-feelings towards education
(Grant et al., 1995); 'Students inVolved_in this innovatiVe
conference format are required to look at their own
‘performance in school and then discuss:with their parents'and
teachers'their;strengths‘and weakness. vThe student 1ed‘
conferences is a selféassessment (Grant:ethai., 1995), and

encourages self evaluatlon (Johnson, 1996) ' Students

lf‘part1c1pat1ng in th1s process galn skllls to become more

self dlrected because they see the value and 1mportance of
self- evaluatlon (thtle & Allan) 1989) .

| ‘While the student led conference is a form of authentlc
aSsessment (Hackmann, 1996), more 1mportant 1t is an
vauthentic'evaluation (PlCClOttO, 1996) . Student led
conferences provide students‘the opportunity toirefiect‘on
thelr own learnlng (Paglln, 1996);'and encourages students to
become aware and utlllze thelr preferred learnlng style
n_(Grant et al., 1995, PlCClotto, 1996),v

In student‘ied’conferences,‘students'benefit’from

independence (Grant, et al.,_1995); 'Insteadef being

cOmpared'to other students; a'student‘performance is_meaSuredr
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by how well he or she achieves his ci her goals (Little &
‘Allan,v1989); - These goals can be‘individual, or in the case
in some schools, the student measures his/her achievement
~ toward pre;establiShed‘Student outcomes (Countfyman &
Schroeder, 1996), which assists students‘by providing a clear
understanding of the expectations for student learning (Babér
" and Tolensky, 1998)," By focusing on efforts‘rathér than
grades, “even struggling étudents can shine” (Paglin,1996).

The student prépared poftfolio, an integral parc of the
student led conférence, is an example of authentic
assessment. Pcrtfoiiosvprovide evidence, and feprésent the‘
whole child (Grant et al., 1995). When feviewing their
portfolio and presenting éxamples of 1earning to chcir
parents and teachers, students often provide more information
and‘detail than many teacher’s wculd (Little & Allan, 1989).
This process creaces the opportunity for students to‘gain
significant insights about themselves as learners (Picciotto,
1996) . | | | |

Hackmann (1997) reports that including both the
cognitive‘and’affective components in student led conferences
is important. — Student led conferencés'pfovide students a
chance to’feflects cn one’'s own learning and help develop
their intraperscnal intelligence as introducedvby Howard
Gardner in Frames of Mind (1991). The individualized,
‘solution-orientated format cf student led conferénces'helps
change a students’ perceptionifrOm education being. something

imposed onto them to SOmething in which they are actively
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_involved (Paglin, 1996).
: hStudents_benefit‘from active participation in the
‘evaluation practice.(Grant'et al ' 19957'Hackmann, 1996). In
, addition to helplng students become llfe long learners, '
students develop a sense of ownershlp for their own
‘.geducatlonal progress (Grant et al., 1995 & Hackmann,et al.,
1995) . |  Baber and Tolensky;(l998) support studentpled
1.conference because.the.ownership'for learning is placed with:"
' the students. | |

By experlen01ng how to 1n1t1ate, plan, and conduct a
conference, students learn valuable leadershlp skllls (Baber
‘& Tolensky, 1989, Grant et al., 1995, Little & Allan,_ 1989) .
“Student led conferences develop student oral communlcatlon
skllls and organlzatlonal skills (Hackmann, 1997) Studentrv
led conferences foster both thlnklng SklllS (Grant et al. ’
v1995), and presentatlon skllls (Paglln, 1996) '

Another real llfe Sklll learned in student led

-',conferences fall 1nto a. category thtle and Allan (1989)

;termed “soc1al competency " thtle and Allan (1989) observed_
'students.came dressed,up for the conference and learned to
introduce their parents Th1s atmosphere of exc1tement and :
serlousness (thtle & Allan, 1989) 1ncreased 1nteractlon

blbetween the student and parent (Grant et al. 1995) and4

vi,enabled students to experlence pos1t1ve relatlonshlps w1th

their parents (Uselman, 1996) »
", The student led conference format requlres students

~ engage in goal settlng (Johnson, 1996).. Whether personal or
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aCademic, goal setting clarifies the_roles'and‘
responsibilities of-students,,as well as parents and teachers
(Paglin; l996);ﬂandlhelps:students experience the importance‘
of having work gOals (Little'& Allan; 1989) Before, during}
;and after the conference, students reflect in wrltlng thelr'
progress in ach1ev1ng thelr goals. Students createvactlon-
'plans and set new goals as old goals are accompllshed -
(Paglln, 1996) Whlle Paglln (1996) wrltes that goals can bei
updated monthly,,ln the author s school goals were wrltten, 7
N rev1ewed and updated weekly , o
| Baber and Tolensky (1998) and Grant et al. (1995).
ﬂ‘believes engaglng»students 1ntdevelop1ng personal’growth”
- plansuempowers‘students. vétudents led‘conferences fiVes'
students a.voicebto expressvtheirvfeelings.about school and a
choice on what to present to theirvparents (Paglin,‘l996)5
Countryman and Schroeder (1996) reported that flfty percent
of the students surveyed liked the freedom of selectlng what
eto show thelr parents and ten percent of the students enjoyed
v_seelng the reactlons on thelr parents faces when they /
;presented thelr work to them : Guyton and Flelsteln (1989)l
llndlcated students were pleased by the opportunlty to be '
glven adult respons1b111ty ‘

By glVlng students a voice and a ch01ce, student led
'conferences holds the students accountable for thelr
- performance in school (Grant et al ‘ 1995).; Guyton and _
..Flelsteln.(1989);‘Hackmann et al. (1995l.report that,students‘

became more accountable for their school work and homework
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both{before and during thedstudent led‘COnference period.
_.Grant et al. (1995) belleve students 1ncrease their '
commltment to school work because they are presentlng to
thelr parents By focu51ng on the students and glVlng them_
the ownershlp for thelr educatlon (Grant et al 1995), the
researcher found the student led conferences takes away‘the‘
_ typlcal excuses for-below—average student performance because
students explaln their progress in school or lack of it.
- .Giving student ownershlp of thelr education teaches students
how to be respons1ble (Guyton & Flelsteln, 1989) and helps
them develop selffresponsibilitiy (Hackmann et al., 1995;
Little & Allan, 1989). | o
Engaglng students in self evaluatlon and empowerlng
students by g1v1ng them the respon51b111ty and ownershlp of
their education enhances a students-self-esteem and self-
'confidence‘(Baber‘& Tolensky, 1998; Grant et al. 1995~
Hackmann et ‘al. 1995, Little & Allan 1989, Paglln 1996) fo vl
| focusing that students have the SklllS to be llfe long
learners, and settlng attalnable goals for 1mprovements,
educators are preparlng all students for thelr contlnued

_'success in the future (Grant et al., 1995) .
Effects of Student Led Conferences on Parents
In an 1nformed study of parent approval ratings of

student led conferences,»nlnety six percent of the 296

parents surveyed rated the conference “helpfulf'or,“very.
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Helpfnl;" and‘ninety¥four percent preferred them to
traditional parent?teacher'conference (Hackmann et al. 1995).
Parents reported gaining a better nnderstanding of their
students’ progress in school (Guyton & Fielstein, 1989).
tParents also reported'feeling more comfortable in student led
'conferences‘to discuss their child's progress (Grant‘et al.,
1995). Hackmann et al. (1995) also found that student led
conferences‘encouraged open parent—student—teacher
discussion, and Guyton and Fielstein (1989) reported that
student led conferenoes encouraged>student-parent
commnnication. | |

| 'Placing the»student in‘the center of the‘learning and
evaluation, as student led conferences do (Picciotto, 1996),
helps eduoate parents‘on‘the_complexities‘of.learning and
removes mystery surroundingithe assessment‘process (Paglin,
1996) . Parents, instead-of,hearing about their child,
actuaily see their child perform (Little & Ailan, 1989) and
‘gain a better understandlng of thelr Chlld s learnlng (Grant
et al., 1995; Guyton & Flelsteln, 1989) '

G1v1ng students the respons1b111ty to report their
progress to thelr parents 1mp11es to parents that their Chlld
vcan be respons1ble and showsleadershlp ablllty_(thtle &
Allan, 1989). Parents gain an awareness of their,child's p
’progress and can‘view him/her making decisions and'assuring
more responsibility (Haokmann'et:al.,‘l995).

| Parents not only play audience‘for the student’sv

, performance; they'are'alsQ‘thoughtful oontributors (Grant et
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al., 1995); Pérents play a significant role in their child;s
learning_(Grént»et al., 1995), and:théir involvement in;
: studen;vled cOnférences‘supports the'belief of shared }
responsibility bétween 3qhobl and home (Picciotto, 1996). 1In
some conferénces, whole'families showed up to listen to the
studeng’s bresentationb(thhson, 1996) . |
, Hackmann (1996) described the conference atmosphere as
relaxed‘and suppbrtive. Litﬁle and Allan }1989) observed
parents as less anxious and less threaten with their child
present. Grant et al. (1995) report parents found student
led conferences‘more_comfortabie and inviting( especially for
ﬁon—english‘speakiﬁg parents. As the child interprets and
reports the information to parehts in their first language,
' parent understand more. (Grant et al., 1995; Little & Allan,
1989) . | | | |

. With a more relaxed environment, parents and students
talked more freely, produCtively, and positively (Grant et _
al., 1995). .Guyton and Fielstein (1989), Johnson (1996), and
‘ Paglin‘(1996) all claim s;udent ied confereﬁce increase and
improve the communication between pareﬂts and students.

Little and Allan (1989) assert that student led

conferences satisfied most concerns of parehts because it
address the parents needs to know what and how their Child is
learning in school. Betterbunderstanding and improﬁed
communication, Hackmann et él.‘(1995) staté, encourages
parents to have more frequent discussion aboﬁt academic

concerns with their child.In addition, the author observed
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'tremendousvparental pride in their children as they performed‘
their student led conference. At the conclusion of the
conference, parents smiled and praised their child; and the

student left with mom or dad’s arm around his/her shoulder
Effects of Student Led Conferences on Teachers

" As with any change in the school system, the author has
lobserved that_there‘are some teachers Who‘embrace change,
others which resist‘change} and,those unaware of change;
While there are no published Studies reporting the teachers'
'approval noting.ofastudent led conferences,jCountryman and
Schroeder.(1996)_claimrteacherShfully support the student led
conference format' 'Several educators have observed and
reported on several beneflts of student led conferences to
’teachers The author has dlscovered that there are a varlety
of formats of student led conferences, re1nforc1ng the ease

and flex1b111ty-at which the format can be 1mplemented in

‘Ischools and modlfled to 1nc1ude the school S learnlng

'-outcomes or performance standards

In student led conferences, teachers became advisors,

‘ '.ffacilltators, coaches, or “guldes on the s1de” (Baber &“'

Tolensky, 1998; Grant et al., 1995; Little & Allan, 1989) .
Teachers enjoyed the p051t1ve atmosphere of student led ’
conferences (Hackmann et al., 1995) and felt they were less
'stressful (KasseL‘l994).t Children were not criticized durlng.

the conference, and teachers received praise from parents for
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the novel idea (Little & Allan, 1989).

'VTeachers"initial concerns of increased wbrkload, the.“
possibility ofvréjéétion frbm parents, aﬁd expected
' resistance from students were reported by Littie and Allan
(l989)_és not being problems. Grdnt (1995) rebérted teéchers
felt Studgnt'led‘¢onferences?Were less wofk. ‘Teachefs also |
;.stated they felt energizéd after the conferences, verse
‘feeling tired aftei traditibnal_parent?teacher conférences
(Littlé‘& Allan, 1989), ﬁHackhann (1996),c1aims teachers
using the stﬁdent léd,confe:ence fdrmaf now look forward to
conference time. ‘ | | |

Student led cdnferences focﬁs oﬁ Studént'performance,
not grades, enébling téaéhefs to learn more‘about their -
students as individuals as’they explain their progress to
their parentsv(Picciotﬁo) 1996). Grant et al. (1995) found
teaéhers enjoyéd taking on,the,observing role as the students‘
’andﬂparents tdlked becadse it provided a tremendoﬁs o
F‘bpportunity tofgain insight‘on the family dynamics,.-As the

parént and child'intérddfed!tqgether, émotions flowed
alldwingfthéitéécherVto‘édé‘the étudent ihiano#hef light
(Little‘&bAllah;71989}ﬁPicciotto, 1996) . '

Séhbols.using student led conferences have shown S
iﬁcréased_parentalvinVolvemént‘in conferences (Gﬁyton & |
Fielstein, 1989; Hackmann;et'al.,'1995;,Little & Allan, 1989)
- as well as increased student barticipation (Grant et al.,
1995) . Johnson‘(l996) élaims‘student‘led conferences are an

excellent way to improve public telations and communication
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, With parents Hackmann et al (1995) stated teachersv
vreported that after student led conferences, parents were
more supportive when contacted throughout the year

The student led conference is a process, not an event
- While Little and Allan (1989) found student led conferences.
1mproved the education climate during conference tlme,vGuyton
and'Fielsteinn(1989) claim teachers noticed an overall
‘increase in‘student academic achievement_and progress. In
the author’s school, not only have we observed improved |
student performance but improved teaching technidues
PlCClOttO (1996) supports this by stating teachers can see
how well they taught (or what the student learned) when’ the
’.student explalns his/her work to the parents In the
author s school, student led conferences have helped teachers
- evaluate their teachlng-strategies and engage in multlple

instructional practices and varied assessment practices.
Review of the Literature Available on Student Led Conferences

'Arter,‘Spandrel,'and Culham (1995) define.portfoliosvas‘
t:‘af“purposeful colleCtion‘ofbstudent work that tells a stOryf
of student achievement or growth " Portfolios;'the authors
claim, promote student aSSessment _supportrstudent led

_ conferences, certlfy student competence,.build student self-
.cOnfidence, evaluate curriculum and 1nstruction,’and prov1de
a better way to communicate w1th parents. Portfolios are

used to increase student achlevement levels and have students
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take ownershlp of thelr educatlon through systematlc
reflectlon and goal settlng |

Austln (1994) writes a very touching, personal book
about the journeyVShe takes in not only implementing.student
'Nled conferences, but changing the entire culture within the
classroom‘ Student led conferences prov1de the vehlcle for
change as she takes the reader on the path toward more
- meaningful education for her students
' Baber and Tolensky (1998) descrlbe student led
'conferences as a celebratlon of student success with
respon81b111ty belng shared between the student parent, and
teacher. The authors have outlined the nuts and bolts of ’
1mplement1ng student 1ed conferences on the York Region Board_
of Educatlon, Ontario, Canada webs1te |

Bernlck Rutherford and Elliot (1991) researched the‘
1mportance of middle school conferences While conferences
are the tradltlonal way famllles and. teachers communicate,
less that flfty percent of all famllles have conferences w1th
thelrvchlldren:s teachers. ‘Bernlck,fRutherford, ‘and Elliot
‘review the value ofvconferenCes:and’illustrate four differentf
formats:'thefadvisor,‘ onference, the student led-conference[
' the arena conference, and the team conference. vElements of
effectlve conference are also presented v _

At Caledonia Middle School (1998) located invCaledonia,
'bMichigan; parent participation’at‘the*spring 1997'student led
conference at ninety- one percent .up from elghty nine percent

the prev1ous year. ‘The school also reported an 1ncrease in
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~overall student achievement since initiating student led
conferences in 1995. | )
Countryman and'Schroeder (1996) implemented student led
f cohferences with sixth end seVenth'grades in an effort to let
students “eXercise choice, take‘responsibility for their
learning, and do their beet werk.” Traditional parent
conferences were'morekfrustrating than helpful, and using the
work of Guyton and Fielstein (1989), they created a student
cehtered conference model. Although parent and student |
reviewe of the new conference format were mixed and less
‘supportive than in other informal studies, teachers'and
advisors fully supported the new format. '

Grant, Heffler, and Mereweather (1995) write on the‘
journey and refinement of what they refer to as a “gift from
‘heaven,” student led conferences. These'educatore deécribe
the student led conference process and explore the conCept
; further with three pilot teachers in gradesi3, 5/6, and 7/8.
Rational, variations, and advise fill this informative book.

Guyton and Fielstein (1989) developed the Student led
conference format during the same time ae‘did Little and
Allan (1989). Guyton and Fielstein, however, developed this
new conferencing format to foster accountability within sixth
grade'etudents. " The resﬁlts‘df~their informal study Were in
agreement'withfthese reported in Little and Allan (1989).
The parents surveyed felt student led conferences had
developed e sense of aCcountebility in their child,

"encouraged him/her to take pride in his/her work, and
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'encouréged student—parent'communiéation,

| Hackmann (1997)'describés Ehe»benefits of student led
yyéonferences andﬂréviews'thé conference goals. ‘Describing the
student ied conférencé model)‘Hackmahn breéks it down.to
three pérts: preparation,'the conferencé, and evaluation.
Options for'parents still wanting traditional parent-teacher
conferences are provided. o

Haékmaﬁn (1996) reviews the value of student led
béonfefences including students in“the conference, as well as
‘the purpose and benefits of student led conferences in the
March'i996 Bullétin, published by the National Association of
Secondary School Principais (NASSP) . Advise is shared on
getting sﬁartéd with the new conference format.
Hackmann, Kenworthy, and Nibblelink (1995), concerned

~with the inadequacy of the traditional conference model,
vdeveloped a stﬁdent led conference model to help promote
student responsibility[,increasebstﬁdents' confidence and
communication Skills, and improve thevparticipation of
parents. While receiving both p@sitive and negative comments
from parents and students in regards to'the‘process} teachers
» steadfastly supﬁorted the student led’Confereﬁces{ The'
results of their evaluation of the 1994-95 school year shows
tremendous résults; parent attendance was ninety-three
percent; of the 296 parents attending, ninety—six percent of
parents describe student led conférences as “helpful” or
“very helpful”; and ninety-four percent preferred student led

- conferences over traditional parent-teacher conferences. ' Of
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thé 344 students participating, ninety-seven percenﬁ rated
~ student 1ed conference as fhelpful” or ﬁvéry helpfﬁl”, and
ninety-five pefcent preferred the student led cbnférence |
model. |

.Hubeft (1989) is one of the early-pioneers of including
students'into parént—teacher.conference. As‘principal of an
elementary school in Calgary, Alberta (Canada) she encourages
her staff to include students on the grounds of fairness.
The result was étrbng support from the parents, ahd-a
recommendation from all involved to céntinue the practice.

Jones (1997) focused on the value of communication
between student and parent in student led conferences.
Teachers act as a middleman to help students communicate‘with.
- their parents, present work they'are proud of, and discuss’
" the goals they have set to help them improve in the future.

Johnson (1996) reports eighty-eight percent of his |
elementary students participated in the school’s first
Portfdlio.Sharing Night. Similar to student led conference
process, students presented their portfolio presentations to
their parents and teachers.-Parents, teachers, and students
all reportéd having a positive éxperience with the
presentations. Johnson (1996f purports Portfolio Sharing
Night to be "“an excellent way to improve public relations and
communicatiOn‘With parents, and to encourage self-evaluation
and goél settihg for 6ur students” (p.45). A critical factor
for the program’s success was teachers recbgnizing the merits

of portfolio assessment.
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Kasse (1994) found studentvled ccnferences.were less
stressful then.traditional conferences. Kasse refers to
these conferences as‘student/parent conferences. Feedback’on 
“:the new conferencing fcrmat,'bcth written andbverbel, was
very positive. | , |

Little and Allan (1989) were the first people known to
the author to publish material and promote student-led
parent—teacher‘conferenCes.‘ Little and Allan named and ‘
designed this new‘conferencevformat to lesson the burden of
parent—teacher conference on teachers as well as to provide a
more satisfying experience for those involved. The purpose
of this Kindergarten.through'fifth grade conference format
was to help students be more accountable and motivate them to
be more active in the learning process. Little and Allan -
describe the school implementation process and even provide
instructions on “folder making,” and “curriculum sample
collection, ” of what we now know as a portfolio. Results of
the new format are broken down by student, parent, and
teacher. ‘ |

In Making Parent-Teacher Ccnferences Work (1996)
published by the National Parent Teacher Association and
National Education Association, importance is placed on the
value of parent—teacher conferences. Parent-teacher
conferences provide the opportunity for parents tc leern more
about their students progress, and it provides an oppcrtunity
for the important people‘in a student’s life to work together

and discuss waysvto help the student do his/her best.
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Moyers‘(l994) believes including Studeﬁts at elementary
parent—teacher confefences makes the conferences more |
meaningful and more fun. Moyers reviews the student led
conference format ahd offers'suggestioﬁs‘for implémentation.

Paglin (1996)fwrites stﬁdent led conferences are a
outgrowth of a school’s commitment to give etudents a voice
in the classroom. The student centered approach to student
| led conferences can restore student confidence‘due to its
individuaiized, solution oriehted'approach. :To students,
student led_conferences provide the opportunity to‘reflect on
and speak out regarding their learning, as well as practice
presentation skills. To teachers[ student led conferences
provide the opportunity to educate parents about student
learnihg and new assessment practices. Student led
conferences, according to Pagiin, Cah be a powerful
motivation fbr stﬁdents and change their perception of
education. Paglin reports student led conferences were an
“overwhelmingly positi&e experience for most students and
parents."s

Parent Power (1996), a newsletter promoting awareﬁess
and involvement in schools writes that student led
conferences at one middle school have increased parent
participation in parent—teaeher conferences from thirty
percent attendance to ninety-two percent. Parents enjoyed
the real life ekperience; comparing it to a job interview.
Parents appreciated the_students self-evaluation and

especially the—interperSOnal skills developed through the
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process of students speaking invfront'of.his/hervparents and.
teachers. | | | »

Paulson and Pauison (1994)'write on the benefiﬁs and
rational of implementing student led conferences in the place
of traditional parent conferences. Using‘pOrtfolios, |
students . in Kindergaften’énd up can become independent} self-
directed learners. Poftfolio essesement is an activity
students perform and share with_other people.

‘The work of Picciotto (1996) focusee on using student
‘led‘conferences-in Kindergarten through grade three. This
.book provides rational, classroom-tested activities,
reproducible letters to parents, schedules, and assessment

forms.

In the website titled Student Led Conferencing: Voices
of Studenﬁs in Assessing Their.Learning, students are said to
gain greater power, freedom,'and responsibility when they
report their progress to their parents. By giving students a
voice in their own assessment, the evaluation process is more
“meaningful. | |

' Uselman (1996), in a practicum designed to increase
student achievement, used stndentvled‘conferencing as a
culminating project with the students involved in her 7
fesearch. Uselman found that students responded positively
to the conferenoes: gradee'went‘up, and students experienced
improved relationships with others and their parents.

Uselman recommends the uselof etudent led conferences to help

students take ownership of their education.
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8

Student Led‘gonferenCes and SchoolvReform.

‘None of the following scholars, educational leaders, or
school reformvadvocates mentionbstudent led conferencesrby,'
name. Yet, embedded within the pages of these books are
'clear support for the 1deals and percelved beneflts of
student led conferences

Allgnlng student led conferences with the theories of
ieducatlonal leaders prov1des support and credlblllty for the
conference model In addition, by showing the broad- based
vsupport of student led conferences in satlsfylng many school
/reform 1ssues currently belng dlscussed reinforces its wide

appeal to educators everywhere.

>Czikszentmihalyi's (1990) theorY} explalned in Flow: The‘v.

fPsychology of Optlmal Ezperlence, purports product1v1ty and
learnlng are increased when there is a balance between
challenge and skills. Too much challenge and not enough
skills results in ankiety; too much skills and not enough»
challenge results in boredom. The right amount of challenge
and the right amount of skills results in what
VCzikszentmihalyibdescribes as flow.A In flow[ the task is its.
vown‘reward. Time becomes irrelevant) and‘learning increases
- at a'faster rate. Relating.this:theory‘to education
reinforces our need todimplement strategies like student led
conferences, which‘engage students in meaningful experiences

that both challenge themiand increase their skills.
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Education is Notva Spectator Sport, written by Willardhv
R. Daggett and Benedict_Kruse'(1997) states, “EduCation,has_
become a'spectator sport; the people who should be active
.participants,’the’students, have:.. been regulated to‘the
roles of onlookerf‘(p. 1). Studentvled conference,‘although'
not.intended to change how teachers teach, does provide |
'students an active role 1n their assessment and in their
education Proponents of student led conferences clalm they

are a process, not an event much the way Daggett supports

‘A_learnlng belng a process. The natural way to learn 1s by

doing. Daggett encourages schools to allow students to'learn -

"With the same kind of curloSity - drlven, motivated learnlng
1that serves so well in early childhood" (p. 65)

- Daggett promotes the use of rlgor and relevance in our
sChools. Similar to C81kszentm1haly1 s_theory of flow, the
‘balance betWeen‘challenge'and‘skills, Daggett uses a balance |
’betWeen.Bloom's Taxonomy (rigor)‘and real life application.'
(relevance). - , | | |

Bes1des our present day ba51cs of readlng, writlng, and
math skills, Daggett belleves schools, in order for students
to be prepared for the future, need to add these new
prerequisites. thinking SklllS, human relation sens1t1v1ty
"and capabilities; famlliarlty of information systems;
,organisational skills;'and personal shills "Very feW‘:
schools," Daggett states,f"deal Wlth organlzlng 1nformation‘
‘and ideas for oral presentations" (p 57) Student led

conferences Support these-prerequisites and enable students
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to gain eXperience,invspeaking and_leading. Accordingvto
Daggett,rmost schOOls are not/preparing studentsbfor'the
"real world"nafter graduation; only in schools where these
new prerequisites are emphasized and_stressed in the
'currlculum | h |
' Daggett also supports act1v1t1es that encourage parents
and teachers to work together and share 1nformat10n Daggett
belleves parents and teachers share many common 1nterests and
by worklng together can help "1mprove the dlllgence of
students, (and) overall achlevement of schools" (p 36). }Onef
1mportant goal of student led conferences and supported by
Daggett is helplng students understand how learnlng occurs.h
':When students understand thlS, it can improve student
' performance and be a confldence builder. ’Another goal of
' student led conferences is to represent the whole Chlld
Daggett relnforces this concept by statlng "The time has
come when a school cannot deal w1th students in 1solatlon
 from thelr surroundlngs and from. the totallty of thelr
uldentlty | ThlS means that parents and members of extended'
families have to be 1nv1ted into the educatlon process as
.'partlc;pants“ (p. 190) . o ‘ '
_Student led conferences support Daggett's ideals of
_education reform by engagingvstudents in active learning,
) developing‘skills in students to enable them success in the
future, and by encouraglng supportlve relatlonshlps w1th

students families.
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Michael Fullan, author of Change Forces, writes about
the process of changeirather than what specifically to change
in schools His concept ‘"Ready, Fire, Aim," has been used
often in schools to encourage change w1thout necessarlly
‘know1ng exactly how or what the change w111 effect. In the
_researcher's seventh ‘and elghth grade mlddle school, student
led conferences became the catalyst for change Beglnning as
a pllot program in 1993 each year‘the program grew in
support; In’1996,"100 percent of the teachers and students
were‘involved in student led conferences “ With the |
1mplementatlon of student led conferences, teachers.embraced -
- many reform elements such as portfollo development prOJect—
 based learning, thematlc units, and 1ncreased.use of
technology | | |

Student led conferences also support Fullan' s concern
that schools are not preparlng students for the real—world
'job market Today s companles want people who can |
communlcate well, be respon51ble, and be able to work w1th
others. » “ | _

Fullan also believes schools need‘to work more closely
with a student;s family; and the need for improved |
"connectedness" with the_world around“the student. Fullan
states, "Our connections‘(With students) must be more

balanced, more authentic,.mOre to the totalvperson" (p.- 142).

Wllllam Glasser, author of he Quallty Schoo (1990) and

several other books concernlng students and schools,
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' descrlbes what he belleves are the components of a quallty
’ school. Glasser is heavrly 1nfluenced by the total quallty
knanagementh(TQM) philosophy of W. Edwards Demlng,vwhose work
revolutioniiedvthe Japanese.industry. Deming's work suggests»
bthataworkers evaluate their own_work,fand one ot Glasserfs
‘three concepts for which a'quality'school is based is that
‘-schools "persuade students to evaluate their own work" (p.
200), Glasser’doesn'tlexplainrhow to do this,/only that this
is an area difficult'for‘teacherS'to put into practice.
_‘vStudent led‘conferences provide a place and a purpose»for
students to engage in self- evaluatlon , N
Glasser also belleves that one of the reasons students
become dlsconnected_from school and fail to do their work is
because they feel powerless. _Students Wantvpower; someonejto
listen’to them.v‘Student 1ed'conferences providessan activity
’.which giVesdstudents power_and a voice tovbe heard.
| Deborah Meler author of The Power of Thelr Ideas

(1995), is the founder and principal of some excellent small
'schools in East Harlem known as Central Park East. She
'Istates,,“We need to invent a new learned tradition»with goals
'that we honor and that all who strive Can achieve..." (p.
'170) . | She believes studentS'should be expected to |
-demonstrate thelr abllltleS dlrectly - to show what they know
and can do In addition, she states that parents should be '
informed and 1nvolved in their chlldren s education. Studenth‘r

:led conferences address both of these concerns.
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In an artlcle titled Suppos1ng That..., Meier (1996)
asks the reader to wonder what schools would be like if we
‘made the crlterlon for all schoollng the same as we expect
"from a good klndergarten class Meier (1996) writes, "I

 wanted to prepare students,to be comfortable in the 'big

conversations' that grown-ups engage in... to feel
confident... to be able to do anythlng that seemed 1mportant
or worthwhlle to’ them" (p. 272). »If we_dld, Meler belleves,

our,schools would be more focused on developing the whole

- child.

‘In 1990, Phillip SchlechtvarotechhoOls‘for the 21st
‘,Century, in which he‘proposed several school»reforms in order
.tobmore adequately preparevourvstudents for the future of |
constant’change. Evaluationrand"asSessment,.according to
"Schlechty,’are "the keyvelements in building a,results—
oriented, self—regulating environmentl (p. 111). Schlechty
~ believes that evaluatlon 1s not only ‘the way in Wthh people
‘learn what is expected _1t 1s also the way people come to

| value thelr'performance_ln regards to these expectatlons
'Who_evaluates? Schlechty Writes,‘"In a success -oriented,
participatory leadership environment -everyone, 1nclud1ng
'students, must learn to measure (quallty work), for 1t is
measurement (evaluatlon) of progress toward agreed upon goals
that prov1des dlrectlon" (p 60)

‘ In 1997 Schlechty authored ;nyen;;ng_ﬁep;e;;ﬁghggls, in

" which he claims that school reform of the future will focus
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‘aroundvthe schools ability to invent engaging work.for
’,students. "Students need engaging work," writes‘Schlechty,3
"compelling work - work that produces products that bring |
‘feelings‘of accomplishment and pride"'(p 144) . Parents,v
too, want the work their students do to be meaningful and 1s'
understandable and purposeful to them as well Schools need

to be more student focused, according to Schlechty.

Mike Schmoker, author ovaesults: The KeyvtOhgontinuous
HImprovement (1996), asks educators’to focus_less on the
process'and more on the results of school reform. Results
arevthe focus of_total»qualitp.management‘organizations,}
which are»concerned with processes onlY'to the point that
.'theyveffect results' Schmoker writes;’"We all work more
veffectively and purposefully toward what we can see and
comprehend" (p. 72). 1In measuring the success of a program,
\’educators should not measure progress ‘toward academic
’results, but also progress toward behav1or goals that are
llnked to those results" (p. 69—70). Student led»conferences‘
,provideistudents an‘oppOrtunity to increase their
vreSponsibility and‘improVe_their behavior,.both’of which are’
" integral to growth and‘deVelopment, and which can
"dramatically affect the academic climate of a school" (p.97).

Peter Senge, author of‘Ihg_Eiﬁth_Qisg;p;;gg} wrote his |
book more for the husiness world; however, educatorsbhaVet
embraced'many of‘hisgconcepts. lsenge believes that the

Spiritgof an organization centers around its ability to
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http:school"(p.97

'previde "personal maStery;" thetdiscipline of'persoﬁal'growthb
uand learning (p. 141). Scheols.support this‘ideal; however,
there is another-coneept which relates‘as well to studehtuled
eonferehces - the idea that schobls cannot only address a
»student's»sehool life. Senge-writes, "There is a natural
'_connectionbbetween e personfs work life and all other aspeets
Qf life. We liﬁe only one iife, but for a long time our
organizations have operated as if this,simple'fact can be .
ignored, as if we have two separate lives" (p. 307). Student
led conferences bring together the student's two lives home

and school.

Theodore-Sizer, professor and chairman of thevCoalition
of Essential Schdols at Brown University, has written three
important and intriguing books on education: Horace's
Compromise (1984), Horace's School (1992), and Horace's Hope
(1996). The underlying philosophy represented in all of
Sizer's books is summed up in the nine principles. Student
led conferences address three of these principles. The first
principle is focus: helping students use their minds well.
In Horace's Compromise (1984), Sizer states, "A student's
 personal engagement with their own learning is crucial® (p.
34). In Horace's School (1992), Sizer clarifies with} "Busy
is not the same as involved" (p. 87), and in Horace's Hope
(1996);/Sizer solidifies the principle with, "All of us,
includiﬁg adolescents, learn welilenly when we engage"‘(p.

91).
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Introduced in Horace s Comgromlse (1984) and probably
» what ‘Sizer is most noted by is the student as-worker,
Hteacher—as—coach prlnc1ple.v In'Horace s Compromlse (1984),
‘Sizer reminds us of what we already know. "How are skills
 learned? By experience. - How,.then, are‘they best taught?
By coaching“ (p. 106). Student led conferences compel
students to be the key workervln the school. His jOb 1s to
present evidence, or products,‘of his’learning to hls h
parents., The teacher, then,iassists or“coaches the students
to'learn | » o |
In his most recent book Horacels Hope (1996), Sizer
empha51zes the pr1n01ple of personallzatlon '"More than one
teacher, " Sizer wrltes,’"must know each child (and her '
”family)'well“ (p. 91). Presentlng what matters in effective
schools, Slzer stress the need for students to feel cared

‘about and valued hy adults.

Student led conferences offer some compelllng attrlbutesh
'and characterlstlcs whlch address and help satlsfy many ‘ V
common beliefs or pr1nc1ples of current educatlonal }
,reformlsm, spec1f1cally the need to engage students in the1r
lfwork, pr0V1de them an opportunlty to self-evaluate, 1nvolve
parents, and addressbthe whole child Not Very often does a
s1ngle program dellver SO many beneflts w1th v1rtually no
addltlonal costs needed to put 1t 1nto practlce The power

and potential of th1s concept is phenomenal and significant

to any school w1lllng to give it a try.
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'jSummary

The introduction of using student led conference in
schools began ten years ago. Since‘then; much has been
written about the benefits of student‘led>COnferences, but
_very little research has been‘done on the subjectl ‘Most of
the publlshed materlals focus on student beneflts, some
mention beneflts to parents, and few dlscuss benefits to -
teachers. The,majorlty of schools'utlllzlng the student led'
‘fconference format are‘elementary schools.v Coupled_with_
student portfolios,;student led conferences make a poWerful
impactvon the students, parents, teachers, and the school‘
" culture. The facts that they flt the regular scheduled
conference perlods and that they do not cost any addltlonal
money make them even more appeallng Desplte the lack of |
research student led conferenc1ng is a grow1ng trend in

schools across the country
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CHAPTER 3

Research Design and Procedures

This,study was conducted using quantitative,data to
generate conclusions. ‘The researcher distributed
questionnaires to all participants following a student led
cOnference. The responses on tthevsurveys will provide the
quantitative data for analysis and comparison.

‘ In 1996, a preliminary study was conducted to produce a
| much more balanced and realistlc picture of the effectiveness
of student led conferences from the perspective of the
'student,_the parent, and the teacher (Appendix A). The main
.purpose of this study’was to provide an authentic evaluation
of student led conferences ;‘Recently,'many neW ideas.have’
been accepted and put into place on the recommendation of
teachers invested in the outcome of a pilot program In ‘this
- study, the entire school population was surveyed - all the
students, parents,-and»staff involved were given the
'opportunity to evaluate the new conference format

After partic1pat1ng in a student led conference,‘
- students, parents, and teachers were asked to voluntarily
COmplete a short surVey~regarding their perceptions ofli
‘student led conferences. Their responsesvwere tallied and
. organized noting the frequency and major themes 1dentified
The.data derived was used‘to‘compile a list of spec1fic
student, parent, and teacher outcomesjas'a_result'of student

led conferences.
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Research Questions

»l. What is the approval rating of student led conferences
vfrom the students, parents) and teachers7

2. Whlch attrlbutes ‘of the student led conferences format are
most Valued and by which group° V A

3 Do all students share the same beneflts of student led

‘conferences?
Population Sample and Description

Students: 'The‘studentvsamplekconsists of 3O9Fmale and
female, seventh and.eighth grade surveys ‘The middle SChool
part1c1pat1ng in thlS study has populatlon of approx1mately
v600 students in grades seven and elght , Accordlng to the
Callfornla‘Ba51c Educatlonal Data System (CBEDS), in October,,
-1997, the school populatlon totaled 596 students All of

the students in the school prepared for student led
’conferences, and 86% presented their portfollos to their
'f'parent or parents on the scheduled conference days September
130 to October 3, 1997. | |

The mlddle school part1c1pat1ng in thls study 1s located

in a rural mountaln communlty in Callfornla ‘ '

The school populatlon comes from a w1de range in
economlc backgrounds from welfare rec1p1ents to those who are
affluent B In the 1996- 97 school year, twenty percent of

the students recelved a1d for famllles w1th dependent

chlldren (AFDC), and flfty—one percent quallfled for free or
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reduced lunch. . S

' The student ethnicvcomposition is mainlylwhitehand
Hispanic. The‘ethnicity totals are as-follows: White,
'87.48%; Hispanic, 9.35%; Black, 1.41%; American Indian,
1. 23% Asian, .35%; and Filipino, .18%. |
| Approx1mately ten percent of the students in the sample'
'recelve spec1al-educat10n serv1ces. The two Resource
Specialist Programsr(RSP) serye'twenty-seVen and twentyétwc ,
students respectfully at the seventh and eighth grades. In
addition, thehSpecial Day Class_(SDC)~serves fifteen'seventh
f‘and eighth graders.. |
dThe schOOl currently has ten Limited Englisthroficient
. (LEP) students assisted by a half—time’aide;' |

| Ten‘eighth‘grade students and fifteen seventh grade

students are enrolled'in‘an,“Opportunity Class” to
facilitate:academic success. These students are on a
modified school day

The average dally attendance ranges from nlnety six to:
n1nety eight percent ,1nclud1ng excused absences - The
transient rate is approx1mately ten to flfteen percent a
year. Enrollment increases an average of two, to three
- percent a year. - | |

Parents~ The parent sample consists of 313 surveys The
parent sample mlrrors the student sample. Parent o
part1c1pat10n in student led conferences in the twenty rb
homeroom classes ranged from s1xty to one hundred percent
‘The medlan was elghty six percent the mean was elghty-flve

. p01nt twenty-seven percent
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} Teachers:v The teacher_sample'consists'of'sixteen
surveys. The middle school where this study was conducted
‘employs twenty—five fullltime teaching positions. Included
“in this number‘are two RSP teachers, one SDC teacher, one
Opportunity teacher{ and‘one;computerlspecialist/network
manager teacher. Remaining are the regular education
teachers: ten serying the seventh grade students, and ten
“serving the»eighth?grade students. The studenteteacher ratio
s 30:1. | | |

The age of the teachers employed for the school durlng
this study ranged from twenty-four to fifty-four years. The
median age was thlrty—nlne, the mean age,was thirty-eight ,
»pointififty-eight years;i The number‘of years in teaching'
ranged from one*to'twenty—nine.’ The medlanvnumber of years
teaching was eleven;'the mean was eleven point thirty—five

' Student led conferences were ‘held by every teacher in f
'the school studled The student led conference model began
bas a pllot program in 1992 and grew in support and numbers
In the 1996-97 school year, one hundred percent of the

teachers participated in holdlng student led conferences.

- The 1997 -98 school year is. the second year the school

1nvolved 1n this study has had one—hundred percent teacher
_partlclpatlon.',wlth the_exceptlon_of the five teachers hired
for’thebl997-98 school year, all the_staff were'familiarvmith:
the'Studentbled_conference format. . |

- Data Collection, Processing, and Analysis
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- Student and parent questionnaires were distributed
fOllowing the student led conference.“Students and parents
.were asked to'assess‘to helpfulness of student led
’conferences in various areas. Students and parents used a
scale of 1 to 10, 1 being labeled “Did not help” and 10
labeled““Verybhelpful." The first five questions began with,
*Did the student led conferences help,;.,? and followed with
,lstatements address1ng five areas. The areas addressed were:
becoming more respon51ble, 1ncrease communication between the
student and the parent; understanding their self better;
increasing student confidence; and, understanding their
progress in school. The last question analyzed was, “How did
you like the student led conference process?” In-addition,
students and parents were asked to write in their or their
child’s current grade point average, and a line was provided
for students to make comments.

A small table with penc1ls was provided for the survey
to be completed and placed into the privacy boxes.
Participation in the survey was open to all students and
parents who participated and was completely voluntary and
anonymous. Teacher surveys were distributed on the last
conference day andywere placed into the privacy boxes
provided as well. | | |

The questionnaires were similar in format and wording
for all three participating samplesl(Appendixes 2, 3, and 4).
Data generated from the surveys were analyzed through |

‘statistical means. Pearson-r correlations were performed to
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determiﬁé if any-éignificant correlations ekisted between the
studen;'s grade point average’and the effect of studént_led' |
conferences ‘in imprbﬁing student’respoﬁéibility,
communication, sélf—ﬁnderstanding, Self4confidence,
understanding of progress in échool, and overalllpreferenCe
of the student led conference model . Invéddition, an Analysis
of Variance (ANOVA) was perfofmed to determine if there were
any sighificant‘differences between‘the high, medium, and low
- performing student, the pareﬁts”of high,vmedium, and 1ow
. performing sfudenﬁs,_and‘seventh and eighth grade teacher
résponses to the effect of student led conferences in
improving,student responsibility, communication, Self—
understanding,”selffconfiden¢e, understandihg of progréss in
>SChOOl, and,overall-preference of the_studént led conferenceb

mOdelﬂ
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CHAPTER 4
verview

The data collected from the surveys completed by the
students, parents, and teachers was‘subjeCt to statistical
‘analysis and interpretation. The sample consists of 309

'studentisurveys, 313 parent surveYs, and 16 teacher surveys.
Analysis of Student Responses

/' The 309 student surveys included in this researCh were
"conpleted'by_malegand female students in grades seven and
eight. _This'sample representsT51.8%‘o£,the’total student }
population of 596 at the time the research was conducted
All students were encouraged to complete the voluntary and
anonymous survey Students were grouped accordlng to thelr
'f;rst quarter grade polnt averages (GPA's)-whlch c01nc1ded
- with‘the end of the quarter'student led conference Of the
:309'student surveys, 285 students 1nc1uded thelr grade p01nt
average. The grade point averages groups ‘were defined as
high GPA - 3.00 to 4.17, medium GPA - 2. 00 to 2.99, and low
. GPA 4‘0‘00 to 1-99 The student sample contalns 33 studentsb
‘dreportlng a low GPA 67 reportlng a medlum GPA and 185
‘reportlng a hlgh GPA. The mean grade p01nt average was

3.083 (Table 1).
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"Xq: GPA

Mean: std. Dev.: St&. Error: Variance: Coef. Var. : Count:
13.083 873 .052 ‘.’763 ' 28.329 .285
Minimum: Maximum: ' Range: Sum: Sum of sefr.: # Missing:
.66 4.17 3.51 878.73 2926.032 26
Table 1

The students were asked to rate the helpfulness of

student led conferences in six areas: increasing their

responsibility, improving their communication between the

child and the parent, understanding theirbself better,

instilling confidence, comprehending their progress in

school, and the overall student led conference process

(Appendix B). 1In the area of responsibility, the mean

response was 7.498 (Table 2).
7.552 (Table 3). The mean ranking level of understanding‘was

7.4 (Table 4) . In:the area of confidence, the mean was 7.767

The mean in communication was

(Table 5). The highest meah response was in the area of

cemprehending their school progress with a mean of 8.434

(Table 6).. The mean for the overallbprocess of student led

conferences was 7.685 (Tablev7).

X1 : Responsibility

Coef. Var.:

Mean: std. Dev.: Std. Error: Variance: Count :
7.498 2.197 .125 4.829 : 29.305 309
Minimum: Maxinmurn Range: Sum: Sum of Sqr.: ~# Missing:
1. 10 9 2317 18861 2

Table 2
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Std. Dev.:

X1 : Communication
Std. Error:

56

Mean: Variance: Coef. Var.: - Count:
7.552 2.497 142 6.235 33.064 308
Minimum: Maxirmum: Range: ~ Sum: Sum of Sqgr.: # Missing:
1 10 9 S - 12326 19480 3 )
‘Table 3
X1 : Understanding
Mean: Std. Dev.: .  Std. Error: - Variance: Coef. Var.: Count :
7.4 2.585 .147 6.685 34.94 309
Minimum: Maximum: Range: : Sum: Sum of Sqr.: # Missing:
1 10 9 2286.5 18978.25 12
Table 4
v X1 : Confidence ) ) )
Mean: Std. Dev.: std. Error:  Variance: Coef. Var.: - Count:
7.767 2.34 .133 5.476 30:.‘13 309
Minimum: Maximum: Range: Sum: Sum of Sqr.: # Missing:
T , . { '
1 10 9 ) 2400 20327.5 2
Table 5
S X3 : Progress _
Mean: _Std. Dev.: Std. Error: Variance: Coef. Var.: Count:
8.434 2.143 .122 ' 4.591 25.405 309
Minimum: Maximum: - Range: Sum: Sum of Sq.r:.: # Missing:
1 10 9 2606 23392 2
Table 6
v , Xq: ‘Process .
Mean: "std. Dev.: Std. Error: Variance:  Coef. Var.: Count:
7.685 2.639 15 6.966 |34.343 308
Minimum: Maximum: ) Range:b Sum: Sum of Sqr.: # Missing:
1 10 s 2367 20329 3
Table 7




Student data was analyzed to measure the relationship»
bbetween student grade point averages and the six deferent
areas being assessed Student responses produced weak
correlations, both p051tive and negative. There was no
significant correlation‘(r =‘-.O4) between GPA and
respons1b111ty (Table 8) The PearsOner‘value was the highest
(r = -.121) in the area of communication (Table 9) v/This '
relationship is 1llustrated in graph 1. Thevrelatienship_
‘between GPA and understanding (r = -.087) produced a weak
dnegative correlation (Table 10). The correlation between GPA
and confidence (r = ,058) is also weak (Table 11) . The
‘weakest r value (r = -.005) was in the relaticnship between'
" GpA and'progreSS'(Table’12),”The correlaticn between GPA and
the student led conference process (r = .083) was alSodweak

~ (Table 13).

© . Corr. chff. X 1: GPA Y 1V:‘ Responsibility

. count: = Covariance: Correlation: R-squared:

285 f-c072 -.04 | .002

Note: 26 cases deletedwith missing values.

! - Table 8
Corr. Coeff. X i : GPA Y1 : Communication

Count: : _Covariance:  Correlation: R-squared:

284 e )iz |Lots

Note: 27 cases deleted with missing values.

Table 9
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Communication

 Scattergram for columns: X 1¥; r2 = .015

11 : _ —
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2q ' A
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o+ . — - - y — —
.5 1 1.5 2 25 3 35 4 4.5
~ Graph 1
Corr. Coeff. X 1t GPA Yq: .Un'de‘rstanding
Count: 3 Covariance: Correlation: RfSCanred:
| 285 o eaes o |- 008 ,
Note: 26 ‘cése‘_s deleted with missing values.
Table 10
Corr. COeffr‘. X GPA Y31 : Confidence
- Count: .. Covariance: » C‘orrelation': 'R-squared: ‘
285 a1z |.os8 003

' Note: 26 cases deleted with missing values.

. Table 11
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Corr. Coeff. X 1 : GPA Y 1 : Progress

. Count: , Covariance: Correlation: R-squared:

285 ) -.01 |-005 ]2.6778-5

. Note: 26 cases deleted with missing values.

Table 12
Corr. Coeff. X 1: GPA Y1 : Process

Count : Covariance:’ Correlation: R—squéred :

f28¢ ]88 |.83 .007

Note: 27 cases deléted with missing values.

Table 13

An analysis of variance>(ANOVA) was conducted on the
population sample. - The pufpose ofvthis.is:td compare the
means of the,three groUps'of‘student gfade point averages.
Thé grade pointvéverageé groups were defined as high GPA‘;
3.00 to 4.17, medium GPA - 2.00 to 2.99, and low GPA - 0.00
to 1.99. | | - | e
 In thé’areaAof responsibility (Tablé'l4); the_results of
the ANOVA indicatéd that_there was ho‘significant interaction
bétween,grade point averagés and reSponéibility; F(2,282) =
-2.344,'p = .0978. ;However,>thé,méan rating of the students
‘'with a low GPA (Table 15) ranked studént led conferences as
higher (M é’8.242)yin‘helpfulness than students with a medium
GPA (M - '7,.313) or a‘high‘GPA (M = 7.44). - |
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One Factor ANOVA, X 1 : GPA Level Y 1' s Respohsibility

- .Analysis of Variance Table

Source: DF: ' Sum Squares: Mean Square:  F-test:
Between groups 12 - 20.987 .. . |10.494 2.344
Within groups 282 1262.241 4.476 ) p = .0978
Total ‘1284 1283.228 )

Model II estimate of bétween component variance = .083

Table 14

! One Factor ANOVA X 31 : GPA Level Y 3 : Responsibility

Group: ) Count:’ ] Mean: Std. Dev.: Std. Error:
Low GPA I KXY o |s.2e2 1.786 .311
Medium GPA 67 SR F2EFE - 2.083 ' .255
High GPA _ 185 : 17.449 N PV ‘ .16
hY
Table 15

In the area of éommUnication‘(Tablé 16), there was nb
'significant‘différencé betweén grade point'averages and
:communicéﬁioh; F(2,282) = 2.635, p = .0735. The meanS»rank
of the grouped GPA’s (Table 17) is 8.lS2 for the low GPA,
7.909 fof_ the medium GPA, and 7.303 for the high GPA.
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One Factor ANOVA X j : GPA Level Y 1 : Communication

S

Analysis of Variance Table

Source: DF: Sum Squares: Mean Square: F-test:

| Between groups {2 31.747 15.874 2.635
Within groups |281 1692.746 6.024 p = .0735
Total 283 1724.493

Model II estimate of between component variance = .137

Table 16

One Factor ANOVA X 3 : GPA Level Y 1 : Communication

Std. Dev.: . Std. Error:

Group: ‘ Count : . Mean:
Low GPA 33 8.152 1.822 2317
Medium GPA 66 7.909 1.998 .246
High GPA 185 7.303 2.686 .197

Table 17

In comparing grade point averages with understanding

(Table 18), there was no significant interaction between the

two groups, F(2,282) = 1.763, p = .1734. The mean of the low
GPA was 8.03, slightly higher than the_medium GPA at a mean

of 7.642, and the high GPA mean at 7.222 (Table 19).
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One Factor ANOVA X 3 : GPA Level Y 1 : Understanding

Analysis of Variance Table _
DF': : Sum Squares: Mean Square: F-test:

Source:
Between groups |2 22.858 11.429 1.763
Within groups [282 11828.286 6.483 . |Ip = .1734
Total . 284 . - J1851.144 ' :
Model II estimate of betweenAcom;)ommt variance = .068

Table 18

One Factor ANOVA X 1 : GPA Level Y31 Understanding

Group: Count: Mean: Std. Dev.: Std. Error:
Low GPA 33 . 8.03 2.744 .478
Medium GPA 67 : 7.642 2.13 .26
High GPA 185 7.222 2.646 .195

Table 19

In the area of confidence (Table 20), there was no.

significant relationship between grade point average and

communication, F{(2,282) = .485, p = 6165. The means of the

three groups (Table 21) were similar, with the low GPA at a

mean of 8.00, high GPA at 7.865, and medium GPA at 7.582.
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One Factor ANOVA X j : GPA Level Y Confidence

‘ Analysis of Variance Table
Source: DF: - Sum Squares: Mean Square: F-test:

Between groups |2 . ) 5.224 2.612 . 485
Within groups |282 1519.92 ) 5.39 p = .6165
Total 284" 1525.144 . )
Model II estimate of between component variance = -.038

Table 20

One Factor ANOVA X 1 : GPA Level Y 3 : Confidence

Group ‘ Count: Mean:  std. Dev.: Std. Error:

Low GPA : 33 N 2.5 ’ .435

Medium GPA 67 ' 7.582 2.147 .262

High GPA = 185 S 7.865 . {2.349 173
~ Table 21

In the area of progress (Table 22), there was no

51gn1f1cance between grade p01nt average and students

"understandlng thelr progress in school F(2 282) = .037, p =

.9632. In the area, the’means_for all three groups (Table
_23)_ofvgrade pOint‘averages are cbhsiderabiy'higher than the
other five categories, although thereiwas;very 1ittle' B

~ difference betweenvthe three,f-The high mean was the medium‘

’GPAvat 8.537; low GPA had a mean of 8.515 and the high GPA_‘
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had a mean of 8.459.

/ One Factor ANOVA X 1 : GPA Level Y i~: Progress

Analysis of Variance Table

Source: DF: . Sum Sguares: Mean Square: F-test:
Between groups |2 | .334 167 .037
Within groups [282 L 1256.845 © | a.457 Ip = .9632
Total - 284 1257.179 '

Model II estimate of between component variancev = -.059

Table 22

One Factor ANOVA X 1 : GPA Level Y j: Progress

Group: ' Count: B ‘Mean: L 'Std. Dev.: - Std. Error:

Low GPA . |33 - |s.515 2.266 304

Medium GPA | 67 : |8.537 o |res .219

High GPA {185 » '8.459 o |2.187 . .161
Table 23

In the area of pfoéess (Tablé 24),»theré was no
significant differences between §rade:point averages‘ana the
étudents’ approval ratingvof the overall stuaent‘ledb

conference process, F(2,281) = .645, p = .5256, |
| IﬁtereStiﬁgly,bih comparing thé meansv(Table’25); the high 
GPA ranked thevhighest in'thisvéfeaiwith a mean Qf‘7.865.

The.medium GPA followed with a mean of 7.576. Last was.the
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low GPA with a mean of 7.394.

One Factor ANOVA X j : GPA Level Y 1 : Process

{

" Analysis of Variance Table

Source: _ DF: Sum Squares: Mean Square:' ) »F—tesf::
.Between groups |2 8.614 4.307 .645
Within groups |281 1877.622 "} 6.682 p .= .5256
Total "~ |283 1886.236 ' ‘
= -.033

Model II estimate of between component v'ariance

' Onme Factor ANOVA X 1 :

Table 24

: GPA Level’

Y 1 : Process

Group: Count: Mean: Std. Dev.: Sfd. Error:
Low GPA 33 7.394 2.573 448
Medium GPA 66 7.576 2.649 .326
High GPA 185 7.865 2.564 .189

Table 25

In summary, Graph 2 provides a quick look at the mean

respbnses to the six questions asked of students in this

"study.
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‘Stﬁden,t Mean Responses

9= ’ , — = | Ml Low GPA
h N N Wl B2 Mediam GPA

‘Resp'., ' Corm. Und. Conf. Prog. Proc.

Graph 2

14

Analzsié‘of_Parent xeéponsesv
The‘3l3 parent'surveysvincluded in this research
répfeseﬁt the parents df séventh‘and/or eighth grade
,students, All of thé students’ parehts wére ehcouﬁaged to
'combleté the voluntary,and anonymoﬁs survey.‘ _
-Parents wére'grouped_&écofding'tb their students’ firsﬁ
qﬁarter gréde point averageS'(GPA’s) which'coincided with the
end of the qﬁérter>stUdent‘led;bbnférence.‘ The‘grade point
averages groups were defined as high GPA - 3.00 tq’4717) |
medium GPA - 2.00 to 2.99, and low GPA - 0.00 to 1.99. The
parents}réported their student’s grade pointraverage on the
questionnéire (Appendix C) when’éompleting‘the surVey. Oout

of 313 surveys, 284'or‘90.7% includédva‘grade pointlaﬁerage;
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- The mean grade p01nt average of the surveys collected for

thlS study was 3. 113 (Table 26).
, . X3t GPA ,
© . Mean: Std. Dev.: std. Error: Variance: ' Coef. Var.: Count :
3.113 838 05 .703 26.933 284
‘Minimum: Maximum: ’Ra.nge:' Sum: . Sum of Sqr.: # Missing:
1.66 4.17 3.51 884.003 .2950.525 31
Table 26

The'parents were aSkedvtofrate.the.helpfulness of

student led COnferences in'six areas:>increasin§ their
: student s respon31b111ty,'1mprov1ng communlcatlon between the
parent and student understandlng their chlld better,
1nstllllng confldence ‘in thelr‘chlld comprehendlng their
Chlld S progress 1n school and the overall student led
dconference format (Appendlx C) In the area of
.respon51b111ty, the mean response of the parents was 8 212
(Table 27). The mean in 1mprov1ng communlcatlon was 8 123
(Table 28).

~ insight into thelr Chlld the mean was 7. 997 (Table 29) in

In helplng parents better understand and galn

~ the area of 1ncreas1ng thelr‘chlldfs confldence, the mean was
8.19 (Table 30). 1In the‘area.of,comprehending_their child’'s
‘progress in school, the mean Was 8.92 (Table 31) The =
highest mean of all 51x questlons was the mean for the
overall process of student led conferences, Whlch came 1n at

 8.949 (Table 32).
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X1 : Process

Mean: : std. Dev.: std. Error: Variance: Coef. Var.: Count:

8.949 . 1.809 - .102 ‘ 3.273 20.216 313

Minimum: ' Maximum: . Range: ,Sum: Sum of Sgr.: # Missing:

1 10 9 2801 26087 2
Table 32

.The parent data was analyzed to measure the relationship
- between the parent’s child’s grade point avéfages and thé six
deferent areas being assessed. Parent responsés produced no
significant>Correlations between grade point'averages and the
various questions_asked. In the area of responéibility
(Table 33), there was a weak positive correlation (r = .161).
A scattergram has been included (Graph 3). In the area of
communicétion (Table 34), thére was not a significant
correlation (r = .076). In the area of understanding (Table
- 33), there was a Weak, positive correlatioh (r = .104).

P’

Corr. Coeff. X 1 : GPA Y 1 : Responsibility

Count: : Covériance: Correlation: R-squared:

277 |.264 .161 .026

Note: 38 cases deleted with missing values.

Table 33
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Responsibility -

] Scattergram for columns: X ¥, £2 = .026
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Graph 3

Corr. Coeff. X 1 :-GPA Y1 : Communication

" Count: Covariance: " Correlation: R-squared:

| 280 o |ass o s - |.006

" Note: 35 cases deleted with missing values. .

Table 34

' Corr. Coeff. X 1: GPA Y 1 : Understanding

" Count: Covariance: Correlation: R-squared:

283 95 - e o llo11

. Note: 32 cases deleted with missing values.

Table 35
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‘The highést Cdrrelation (r = ;240) was in the area of
confidence fTablé 36).  This‘re1ationship’is illuétrated in
graph 4. The weakést‘correlation (r = -.01) was in the
relétionshipbbetweenbGPA énd-progrésé (Table 37). This was
also ;he weakest correlation in‘tﬁe student surveys (Table
12). The coffelgtion between GPA and the Studeht led

conference process (r = .098) was also weak (Table 38).

Corr. Coeff. X1 : GPA Y3 : Confidence

Count: Covariance: Correlation: R-squared:

277 | 395 .24 - |.058

Note: 38 cases deleted with missing values. -

Table 36

‘Scattergram for columns: X 1Y3 r2 = .058
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Graph 4
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Corr. Coeff. X 3 : GPA Y 3 : Progress.

Count: - Covariance: Correlation: . R-squared:

284  |.o1a 01 '9.985E-5

Note: 31 cases deleted with missing values.

Table 37

Corr. Coeff. X 1 : GPA ¥ 1 : Process

© Count: v Covariance: Correlation: R-squared:

284 .154 |-098 .01

Notev:‘ 31 cases déleted with missing values. 1

Table 38

" An analysisvdf‘variaﬁce,(ANOVA) was conducted on the
ﬁareﬁt populatioh sample. fThe purpOSé Qf this‘is to compare
',the means of the three groups of student grade point‘; t
avefégés, as“reported by_the parents of the stﬁdents.‘The
grade point;averagés'groups were defined as high GPA - 3.00
to 4.17, medium,GPA,sz;OO to'2l99, and low GPA - 0.00 to |
1.99. | | |

In the area of respohsibility (Table‘39),;the‘resu1té of
the ANOVA indicated that there was a 'significant interaction
between grade point aVerages‘and‘responsibility['F(2,276) =
‘4.614, p = ;0107, aS‘well‘as‘a significant difference between_
:médium GPA and high GPA barents on the‘impact of student led
conferences improving their child’s respdnéibility (Table
~ 40). The mean of the high GPA was S,45, while the medium GPA

recorded a mean of 7.672. Theilow GPA was slightly higher at
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7.704. A comparison of the means is shown in Table 41.
. (
One Factor ANOVA X 31 : GPA Level Y1 Resﬁonsibility

r
Analysis of Variance Table

Source: DF: Sum Squares: Mean Square: F-test:
Between groups |2 ) 35.426 17.713 4.614
‘Within groups |274 1051.845 3.839 p = .0107
Total 276 1087.271
Model II gstimate of between compohent variance = .21
Table 39
One Factor ANOVA X 1 ¢ GPA Level Y 1 : Responsibility
Group: Count: Mean: std. Dev.: Std. Error:
Low GPA 27 7.704 1.877 .361
Medium GPA 61 7.672 2.087 .267
High GPA 189 -18.45 1.928 .14
Table 40
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One Factor ANOVA X 1 : GPA Level Y j : Responmsibility

Comparison: Meaﬁ Diff.: Fisher PLSD: - Scheffe F—ﬁest: Dunnett t:
Low GPA vs. Medium GPA .032 -] .892 .002 .07 '
Low GPA vs. High GPA “ =146 L7194 1.713 1.851
Medium GPA vsb, High_GPA> » -.778 | .568* " k . 3.632* 2.695

* Significant at 95% v

Table 41

In the aréa Of cQﬁmunication (Table 42), there was no
significant interaction between‘the grade point averagé of
the parent’s:child and improvedlcdmmﬁnication,‘F(2,279) =
.876, p = 4175. The means, (Table 43) show that the high GPA
5group of parents ranked COmmﬁnication higher than the other
two grdupsbwith a meanlof.8.17. The medium'group had a mean

of 7.906, followed by the low GPA'group with'a mean of 7.679.

One Factor ANOVA X j : GPA Level Yi : Communication

. Analysis of Variance Table )
Source: DF: . ) Sum_Squaresi‘ Mean Square: " F-test:.

Between groups |2 ~ |7.87 3.935 ‘ .876
Within groups [277 =~ 1244.098° 4.491 p = .4175
Total - 1279 ~ ]1251.968 )

Model II estimate of between component variance = -.008

‘Table 42
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One Factor ANOVA X 3 : GPA Level Y 1 : Communication

14

Group: ‘Count: : Mean: __Std. Dev.: Std. Error:

Low GPA |28 7.679 - f1.722 .326 '

Medium GPA 64 - l7.906 . . 2.129 .266

High GPA 188 ' 8.17 2.168 .158
Table 43

Ih‘the area‘of underStéﬁding (Table 44),>£hérevwaé'no
Significantﬁﬁelétionshipibetween‘grade point aVefage andg |
barént‘uﬁdéfstandiﬁg of their child's_ééhool progress( o
F(2,282) = 2.014. p = 1354. The high GPA also had the
highest mean with 8.09; the medium GPA was at 7.455, and the
low GPA: was slightly higher at 7.821 (Table 45).

- One Factor ANOVA X 1 : GPA Level Y 1 : Understanding A

~ Analysis of Variance Table

Source: DF: ' " Sum Squares: Mean Squére: F-test:
Between groups 2 20.023 -10.011 - 12.014
Within groups [280 1391.942 4.971 p = .1354
Total 282 . J1a11.965 :

' Model II estimate of between component variance = .073

‘Table 44
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One Factor ANOVA X 1 : GPA Level Yi: Un&erstanding

Group: 7 Count : _ . Mean: B 'Std. Dev.: std. Error:
Low GPA 28 o {7.821 12.358 ‘ 446 ‘
Mediun GPA es o frass 0 f2as © 302

High gea | 189 1‘8.09 - l2.128 .155

Table 45

' In the area of confidence (Table 46), there was a
significant relationship between grade point average and.the
parents pérception of increased student‘confidehCé, F(2;276)v
= 6.283, D =,40621,' The means (Table 47) ;eveal‘a'high GPA
signifidantxy-highéf than'the other ﬁwo with a mean of 8.478.
The medium GPA groﬁp has a méan of 7.625, and low GPA group .
has a mean of 7.556. A cbmpérison of the means is presented
in Table 46. ' | | |
v one zac£o: ANOVA X 1 : GPA Level Y : Confidence :

Ané.lysis of Variance Table _
Source: DF: ) Sum Squares:. Mean Square: F-test:

Between groups |2 ~ 46.779 .23.389 " |6.283
| within groups |[274 1020.081 3723 “|Ip = .0021
Total | 276 ~ ]1066.859 '
Model II estimate of between component \}arj.ance = .292
Table 46
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One Factor ANOVA. X 71 :-GPA Level Y1

Y
H

Confidence

~ Group: __Count: Mean: _Std. Dev.: std. Error:
Low GPA 27 2 7.556 2.063 3970
Medium GPA 64 7.625 2.236 .28
High GPA 186 8.478 1.792 .131
Table 47
One Factor ANOVA X 1 : GPA Level ¥ 1 : Confidence
Comparison? Mean Diff.: Fisher PLSD: Scheffe F-test: Dunnett t:
Low GPA vs. Medium GPA | =-.069 872 .012 .157
Low GPA vs. High GPA |-.023 .782% 2.697 12323
Medium GPA vs. High GPA | -.853 .55% 4.658* 3.052
* Significant at 95%
Table 48

Iﬁ the
sigﬁificante
the student
progfess_in
mean in this
(Table 50) .
'8.905. The

area of progressv(Table 49), there was no
interaction between the grade point average:of

and the parents understanding of their child’s

school, F(2,283) .137, p = .8723. The highest
equestien was 9.00, recorded by the low GPA group
The high GPA group followed with a mean of

mediumbGPA reported a>mean of 8.818.
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One Factor ANOVA X 1°: GPA Level Y j : Progress

Analysis of Variance Table
Source: DF: Sum Squares: Mean Square: F-test:
Between groups |2 718 .359 .137
Within groups [|281 738.113 . |2.627 p = ,8723
Total 283 738.831
Model II estimate of between coinponent variance = -.033
Table 49
One Factor ANOVA X 1 : GPA Level Y 3 : Progress
Group: Count: ' Mean: ' std. Dev.: Std. Error:
Low GPA 28 9 1.388 .262
Medium GPA 66 ‘8.818 1.538 .189
High GPA ‘190 8.905 1.678 .122
!
Table 50

In the area of process (Table 52), there was no
significant relationship between grade point averages of the
parents’ students and their approval of the student led
conferenée process, F(2,283) = .799,‘p =’.451. The mean (M =
8.949) of the approval ratings_for this question were the
highest of éll ﬁhe other questions (Table 32). Parents of
students with a high GPA repéfted the highest mean at 9.011

(Table 52).‘Parents of students with a medium GPA show a mean

78



of 8.727, and parents of students with a 1ow GPA:tabulated_a

/

mQan of 8;679. ‘ o o C o

One Factor ANOVA X j : GPA Level Y j : Process

» Analysis of Variance} Table

‘ 'Stnirce:‘ DF: Sum Squares: Mean Square: ‘F-test:

" | Between groups {2 - ~ |s.622 2.811 - .799
Within groups |281 989.177 “l3.52 p = .451
Total 283 994.799° '

Model II estimate of between compohent variance = -.01
Table 51 o

' One Factor ANOVA X 1 : GPA Level Y 1 : Process

Group: = Count: ~ . Mean: . Std. Dev.: -std. Error:

Low GPA |28 » 8.679 ~ |2.14a 405

Medium GPA 66 o |s.727 R 231

High GPA |10 N ER -~ |1.834 S LN
Table 52

In summary, Graph 5 provides an overview of all the

parent means to each question.
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Parent Mean Responses

B LowcPa
B Mediam GPA
High GPA

Resp. Comm. Und. Conf. Prog. Proc.

fGraph 5
Analysis of Teacher Responses

The teachér sample consists of sixteen surveys; The
‘middle school where this study was conducted employs twenty-
- five full time teaching positions.  Included in this number
are two RSP teachers, one serving the seventh grade and one
Sérving the éighth,grade; 6ne>SDC teacher teaching both
seventh and eighth grades; one Qpportﬁhity teacher teaching
" both seVenth‘énd éighth grades; and one computer ”
specialisﬁ/network manager teacher serving both gradeé seven
and eight. Reméining are the regular education teachers: ten
serving the seventh grade sﬁudehts, énd ten serving the
eighth grade students. All of the teachérs were encouraged to
complete tﬁe‘voluntéry and anonymous survey. The data

~collected for this study shows surveys six seventh grade,

80



eight eighth grade surveys, and two seventh and eighth gréde’
surveys‘were‘snbmitted. 7 |

The teachers were asked to rate the helpfulness of
student led conferences in six areas: increaéing student
responsibility, improving communication between the teacher,
the student, and the parents, understénding the student
better, increasing the students’ confidence, helping students
understand their progress in scnool better, and the overall
studént led conference process (Appendix D). In the area of
responsibility, tne mean of the teachers’ responses waé 7.5
(Table 53}. The mean in communication was 8.233 (Table 54).
The mean ranking level of understanding was 7.5 (Tabie 55).
- In the area of confidence, the mean was 6.867 (Table 56). 1In
the area of students comprehending their school progress, the
mean was 7.75 (Table 57). The highest mean was for the
overall process of student led conferences, which computed to -

a mean of 8.312 (Table 58).

X1 : Responsibility

Mean: std. Dev.: Std. Error: Variance: Coef. Var.: Count:

7.5 ) 1.265 .316 1.6 16.865 16

Minimum: Maxinmum: Range: Sum: Sum of Sqgr.: # Missing:

5 . 10 5 - 120 924 - 12
Table 53

X1 : Communication

Mean: Std. Dev.: Std. Error: Variance: Coef. Var.: Count :
8.233 1.083 .28 1.174 13.159 15

Minimum: Maximum: Range: » Sum: Sum of Sqr. : # Missing:
6 10 4 o a2 1033.25 3
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Table 54

Understanding

X1 @
Mean: std. Dev.: std. Error: Variance: Coef. Var.: Count:
17.5 1.454. .389 2.115 .19.392 14
. Minimum: Maximum: Range: Sum:’ Sum of Sqgr.: # Missing:
4 | 5 105 815 4
Table 55
X1 : Confidence
Mean: . std. Dev.: . Std. Error: Variance: . Coef. Var.:  Count:
6.867 1.407 .363 » 1.981 : 20.497 15
Minimum: Maximum: " Range: Sum: Sum of Sgr.: # Missing:
4 9 5 103 735 3
Table 56
. X4 : Progress
Mean: std. Dev.: std. Error: Variance: Coef. Var.:  Count:
7.75 1.39 .348 1.933 117.041 16 _
Minimum: Maximum: Range: Sum: Sum of Sqgr.: # M,issing: .
5 10 5 124 990 ' 2
Table 57
_ ~ X3 : Process
Mean Std. Dev.: ' Std. Error: Variance: Coef. Var.: Count:
8.312 - .]‘..957v .489 3.829 23.541 16»
M:Ln:.mum Mascimmum: Rangé: » ) Sum Sum of Sqr.: # Missing:
2 10 8 133 1163 2
Table 58

_The teacher data was analeed to measure the
felationship between the teachers’ grade levels asSignments

~ and the six different areas being assessed. In the area of
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resﬁonsibiiity (Tabie 59), the data showS’a'moderately
negative correlétion (r = -.4) between teacherAgrade level
and the perceivéd helpfulnéssvof'student led conferences in
increasing studeht:respOQSibility.. In the.area of
.chmunication (Table 60), there was a very weak’négative
correlation (r = -.006). 1In the areé of ﬁnderstanding (Table
61), a weak, negative correlation (r = -.289) was noted. In
the area of\confidenée (Table 62), there was a weak, pbsitive
correlation (r = .265). In regards to progress (Table 63), a
ipositive correlation (r = .261) wés found. In the area of
process (Table 64), there Was no significant correlation (r =

-.164) .

' Corr. Coeff. X 1 : Grade Level Y 1 : Responsibility

Count: ) Covariance: Correlation: FR—squared:

Y , -.264 |- .16

Note: 4 cases deleted with missing values.

Table 59
Corr. Coeff. X 1 : Grade Level Y 1 : Communication
Count: Covariance: Correlation: R?squared:
|13 - |-.003. -.006 3.049E-5

Note: 5 cases deleted with misSing values.

\ Table 60
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Corr. Coeff. X 1 : Grade Level Y 1 ¢ Understanding

Count :

Covariance:

Correlation:

R¥squared:

12

-.227

-.289

.084

Note: 6 cases deleted with missing values.

Table 61

Corr. Coeff. X 1 : Grade Level

Count: .

Covariance:

Correlation:

Y1 Confidence

R-squared:

13

.167

.262

.069

Corr. Coeff. X 1 : Grade Level

Count:

Table 62

Covariance:

Correlation:

Note: 5 cases. deleted with missing values.

Y 13 Progress

R-squared:

14

.165

.261

.068

Note: 4 cases deleted with missing values.

Table. 63

Corr. Coeff. X i : Grade Level Y 1: Process

Count: Covariance: Correlation: R-squared:

14 -.176 |

-.164 1027

Note: 4 cases deleted with missing values.

Table 64

An analysis of variance (ANOVA) was conducted on the
teacher population sample. The purpose of this is to}compare
the méans of the three groups of teachers, those teaching
grade'seven, those teaching grades seven and eighth, and

those teaching eighth grade.
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/
~ In the area of responsibility (Tablen65), there was not
a significant_interactidn between the groups, F (2,15) = 1.3,
b = 3057. The mean for grade seven teachers ahd teachers of -
seventh and'eighth was 8.00, for eighth only the mean was

'7.00 (Table 66).

One Factor ANOVA X 3 : Grade ¥ 1 : Responsibility

Analysis of Variance Table

Source: " DF: i Sum Squares: Mean Square: F-test:
Between groups |2 4 . 2 1.3 -
| within groups |13 20 1.538 p = ..3057
Total = 5 . 24 B
Model II estimate of betWeén component variance = .097
Table 65

‘One Factor ANOVA X j : Grade ~ Y g : ‘Rqépohﬁibi.lity

V-

 Group: - Count: - N Mean: " std. Dev.: Std. Error:

Grade 7 s 8 I FIVEVR 577
Grades 7/8 2 . 8 : 1tae |1
Grade 8 s 7 J1.0ee | .378
\ ' e . .

Table 66

In the area of communication (Table 67), there were no

| significant intéractions between the groups, F(2,14) = .083,

p = .9205. The means were all similar (Table 68); grade‘
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seven was 8(2; grade seven/eight was 8.5, and grade eight‘was

8.125.
One Factor ANOVA X 3 : Grade Y 3 : Communication
Analysis of Variance Table
Source: DF: . Sum Squares: Mean Square: F-test:
Between groups |2 ' .225 .113 .083
Within groups |12 ) 16.175 1.348 : P = .9205
Total 14 - 16.4
~ Model II estimate of between component variance = -.281
Table 67
' One Factor- ANOVA X 13 Grade Y 1 s Communication
Group:  Count: : ‘Mean: Std. Dev.: Std. Error:
Grade 7 5 8.2 1.483 : .663
Grades 7/8 2 o 8.5 .707 - .5
loraces s |sazs 991 35

Table 68

In the area Qf-understaﬁding (Table 69), no significant
interactions were found, F(2,13) = ;591, p = .5706. Thefmean
of each.group was 7.833 for grade seven, 8 for grades

seven/eight, and 7 for grade eight (Table 70).
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" One Factor ANOVA X 1 : Grade Y 1 : Understanding

Analysis of Variance Table

Source: DF': - Sum Squares: Mean Square: F-test:
Between groups |2 : 2.667 1.333 .591
Within groups " |11 , 24.833 . 12.258 “|Ip = .5706
Total 13 v 27.5 ’ )
.Model II estimate of between component variance = -.216

-Table 69

One Factor ANOVA X j : Grade = Y j; : Understanding

Group: . Count: Mean: - Std, Dev.: std. Error:

. — : — y
Grade 7 |6 ‘ 7.833 1.329 - - |54 !
Grades 7/8 2 ’ 8 N EOVE P 1
Grade 8 s L . 1.673 .683

Table 70

In the area of confidence (Table'7i), thereﬁwas*noﬂ
signifieant,relationship between the groups F(2,14) = .72, p
= .5066. The mean score'of student led cenferenees in
" increasing etudent cdnfidence was‘eonsiderably lower for this
question than fer the others (Table 72) . The mean for-grade
seven was 6 667 grades seven/elght was 6 00; and for grade
elght it was 7.286;a The dlfference between grade seven/elght-

was -1.286 (Table 73).
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One FPactor ANOVA X 1 : Grade Y ; : Confidence

Analysis of Variance Table

Soutce: ) DF: . Sum Squa.fes: Mean Square: F-test:
Between groups |2 2.971 ’ 1.486 {.72
Within groups |12 24.762 2.063 p = .5066
Total 14 27.733

' Model ITI estimate of between component variance = -.127
Table 71

One Factor ANOVA X 1 : Grade Y 1 : Confidence

std. Error:.

“Group: . Count: - Mean: i std. Dev.:
Grade 7. 6 : 6.667 o fi.633 - |.e67
Grades 7/8 |2 16 |28 2

N orage s 7 o frese 756 |.286

Table 72
One Factor ANOVA X 1 Grade . Y 3 : Confidence

Comparison: » Mean Diff.: Fisher PLSD: Scheffe F-test: Durmett t:
Grade 7 vs. Grades 7/8 | .667. 2.555 .162 .568
Grade 7 vs. Grade 8 -.619 1.741 3 _ .775
Grades 7/8 vs. Gr'éde 8 .|-1.286 2.509 . - 1.623 . 1.116

" Table 73
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significant

5397

seven/elght

In the

'The

(Table 75).

area of progress

mean for grade seven was 7.5;

. One Factor ANOVA X .1 : Grade

(Table 74),

interaction between groups F(2,15)

Y 1 : Progress

Analysis of Variance Table

there was no

647, p =

- F-test:

Source: DF: Sum Squares: Mean Square:
Between groups |2 2.625 1.312 647
Within groups |13 26.375 2.029 p = .5397
Total |15 29 :

Model II estimate of between component variance

Table 74

One Factor ANOVA X 1 : Grade

= -.151

Y 1 : Progress

the mean for grades

was 7 OO and the mean for grade elght was 8.125

Group: Count : Mean: std. Dev ) Std. Error:
Grade 7 6 s 548 .224
Grades 7/8 2 7 12.828 2
Grade 8 8 8.125 11.553 549

/
. Table 75

In the area of process (Table 76),

’Slgnlflcant relatlonshlp between groups, F(2 15)

.8318.

ag

there was no

= .187,

The mean for grade seven was:8.667; for grades

p



| seven/eiéht the mean was 8.5; for_gfade eight the mean was
8.00 (Table 77).

.One Factor ANOVA X i1 : Grade' Y j: Process

© Analysis of Variance Table:

Source: | DF: Sum Squares: Mean Square: F-test:
Between groups |2 = . 1.604 | .802 .187
Within groups {13 ' . |s5.833 . 4.295 p = .8318
Total 5 . |57.438
 Model II estimate of between component variance = -.735
h Table 76

One Factor ANOVA X 1 : Grade Y j: Process

- Group: B Count : ’ Mean; std. Dev.: std. Error:
. : N .
Grade 7' 6 ‘, 8.667 1.211 1494
Grades 7/8 12 8.5 707 . . . Ls
.| Grade 8 N K 8 2.619 .926
- Table 77

In summary, Graph 6 provides an overview of‘the‘téacher
means in each'group;

(
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Teacher Mean Responses

. Grade 7

Resp. = Comm. - Und. Conf. Prog. Proc.

Graph 6

Summary

Graph 7 presents a graphic representation of the means
from each population studied, the students, parents, and
teachers. This graph illustrates the differences between

populatidns .



Student, ‘Parent, and Teacher Mean Responses

Y S S ——— ——— : - -St,udents
8 - ‘ e N —r : m Parents
‘ : Teachers

Resp. Corm. Und. Conf. Prog. Proc.

Graph 7

Graphs 8, 9 and 10 represent the different means from
subgroups within the populations studied. Graph 8 shows the
differences between the low GPA student and parent responses.’
Graph 9 illlistrates the similarities between medium GPA
student and parent responses. Graph 10 represerits ‘the

differences between high GPA student and parent responses.
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Low GPA Student and Parent Responses S

Q M student
8 Parent
7
6 - .
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2 -
1
0 - : . .
Resp. Comm. Und. Conf. Prog. Proc.
Graph 8
Median GPA Student and Parent Resonses 4
97 M student
8
7 -
6
5 -
4 -
3
2 ] ‘
1 ] |
0 - _ Jd :
Resp. Comm. Und. Conf. Prog. Proc.
Graph 9
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High GPA Student and Parent Responses

Corm. Und.  Conf. Prog. Proc. -

- Student

Graph 10
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| CHAPTER 5

7

Summary of the Study

- The purpose of this study was to examihe the impact of
student led conferences on the seventh and eighth grade,
students, the parents of the.atudents, and the teachers in a
small, rural middle school. The sample consists of over 309
student surVeys, 313 parent surveys, and 16 teacher surveys.
This.study measured the approval rating of each of the
following areas: inereased student responsibility; imﬁroved
communication; insight or better'understanding of the
student; increased student confidence; better underétanding
of the student's progress in school; and an overall rating of
student led cenferences. Student data was examined by
comparing the responses of students with different grade ’
innt averages to determine if all students benefit from this
process. Parent data was compared by their student’s grade
- point average, ahd teacher data was compared by the difterent
grade levels taught. Student and parent data was also |
compared.

Student and parent questionnaires were distributed
following the student led conference at the end of thevfirst
“quarter grading period. A small table with pencils was
provided for the survey to be completed and_plaCed into the
privacy boxee. Participation in the survey was'epen to all

students and parents who participated and was completely
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Voluntary and anonymous. Teecher surVeys were distributed en
the last conference day and were placed into the privacy
boxes provided as well. ‘ - |

The questionnaires were similar in format and wording
for all-three'participating samplee (Appeﬁdixes>2, 3, and 4).

Data generated from the surveys was analyzed thrdugh
statistical means. Pearson-r correletions were performed to
determiﬁe if any significant correlations existed between the
students’ grade point average and the effect of student led
conferences in:imprOVing studeﬁt'responsibility,
communication, self-understanding, self-confidence,
understanding of progress in school, and overall preference
of the student led conference model. In addition, an Analysis
of Variance (ANOVA) was ﬁerformed to determine‘if there were
any significant differences between the high, medium, and low
performing student; the parents of‘high, medium, and low
performing students, and seventh and eighth grade teacher
responses to the effect of student led conferences in
improviné student responsibility, communication, self-
‘understandingl self-confidence, understanding of progress in:
school, and overall preference of the student led conference

‘model.
Discussion of Student Results

- Students were asked to assess to helpfulness of student
Vled-conferences'in various areas (Appendix B). Students used

a scale of 1 to 10, 1 being labeled "Did not help” and 10
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labeled “Very helpfulv"i The first five questions'began with,
"Did the student led conferences help S and:followed With
'statements address1ng flve areas. The areas addressed were:
becoming more respon51ble, 1ncrease communication between the
student and the parent understandlng their self better;
increasing student confldence;band,_understanding their_
progress in school. The last question analyzed was, “How did
B you_like the‘student led conferencevprocess?” In addition,

students were asked to writedin their currentngrade point

’ average,’and a line was provided for Students to make

comments. T | ~'
Each of the 309 student surveys were analyzed through

»statistical means The results were encouraging Students
.,‘rated the helpfulness of the student led conference process
b'.at a relatively high mean of 7.685. The coeff1c1ent of

'correlation showed no s1gn1f1cant relationship between

'student performance and student ratlng for the questions

- asked on the survey. All of the correlations had weak r-

»values, the highestvbelng a weak r = -.121'1n the area of
lcommunication. ,The‘data shows that the grade point average
of.the:student did not play a'significant role in determining
the students"preference in the areas studied 'No one group
‘of students, low GPA medium GPA nor hlgh GPA benefited -

more than another group ~For the purposes of this study,'it

| .‘could be concluded that all students, regardless of

performance in school beneflted equally from the student led
_conference format |

Of the flve areas mentioned above, the abllity of
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student led conferences in helping students understand his or
‘her progress in school ranked‘first,with the highest mean of

8.434. This may be due to the self-evaluation sheets which

' are integral to the student led conferencetformat or because

the student is presenting hlS or her educatlon, he or she
must become more aware of his or her progress in order to
explaln 1t to his or her parents. Also_playlng a role in
students understandlngvof h;s or her progress is the |
inclusion and~development‘of studentvportfolios.‘ Using
portfoiios to assess students in learning gives'students an
active roie in their learning and helps them take‘more
ownership of their education | o

Helping students 1ncrease thelr confidence was ranked
"second by the students with a mean of 7. 767. In the .
researcher s experience in ass1st1ng students prepare for

" student led conferences, students exhlblt a certaln»amount of

apprehension When introduced t0'the new conference model.

'v'Accompllshlng a tasks that appears threatenlng or

'1nt1m1dat1ng can stretch students, and the feellng of
accompllshment and prlde are sure to follow a successful
presentatlon As the surveys were avallable 1mmed1ately
after completlng the conference, 1t could be concluded that -
the majority of students‘felt good about thelr performance.

In addition, some comments were'included on the surveys

mentioning the'students’ appreciation’to be given a voice, an

opportunlty to speak and say what they wanted to say, and a
forum for parents to actually llstened to them

Improved communlcatlon between the student and‘the‘u
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parent ranked third in student means with avmeanlof 7.552.
The helpfulness of this'process may be that students actually
show parents the WOrk they have accomplished, verse the grade
'.theybhave earned. One student commented that this was the
first time he had ever dlscussed his work with his parents

In a busy world,»parents and ch;ldren find it 1ncrea51ngly
difficult to find time to discuss school work. Student ledv
conferences may be of help 1n fac1lltat1ng the dialogue
between parent and child.

Increased respon51b111ty ranked fourth w1th a mean of
7.498. Students found_thevconference_helpful because they
Were'required to prepare for the conference They were on
stage, and a poor performance would reflect badly on them,
‘not the teacherf An empty portfollo had to be explalned by
the student, not the teacher. Th1s motlvated the student to
become more respon51ble and accountable for their performance'
in school |

. Ranklng flfth in helpfulness, but with only a sllghtly
less mean, was students’ understandlng of themselves with a
mean of 7.4. This high of a mean signifies this component of.
'student led conferences, while not as highly rated as others,
is still 51gn1f1cantly valued by the students The
'researcher concludes the value is the result of students
-preparlng portfollos and completlng selffevaluatlon sheets.

A comparison between‘helpfulness.rating,leyelsfand grade
point auerages reveals sbme interesting observationS’ In the
area of progress, students form each of the grade p01nt N

average groups rated the helpfulness of student led
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lconferences in better understandlng thelr progress in school
equally hlgh resultlng 1n the hlghest mean of all the areas
studled ‘

However 1n the area of respons1b111ty, students with a
low GPA rated the helpfulness of student led conferences in
becoming more responsible at 8.242, nearly'a full point above
.the medium GPA mean of 7.313. dClearly, low performing
students felt that student led conferences had beneflted them
1n becomlng more respons1ble in school than students in the
other two groups.

This same pattern exlsts in_the areas of communicationf
understanding, and confidence as well: low GPA students'rated
the helpfulness of each of these areas higher than the other_
groups. There could be several,reaSOns for'this.r One, |
successful students may feel they already possess these
'skills or;attributes, and therefore did not value the.pr0cess
as highly as students who are not’currently performing'wellv
in school. Second, studentsvnot performing well in school
may be more‘motivated to increase their school performance
since the‘student led conference has provided a reason to
perform. Third, filling a portfolio with accomplished school
work may be a much bigger task for a low performlng student
than a student already achlevlng at high levels of
performance. | - |

' Curiously, when students evaluated the helpfulness\of
the process of student led conferences, the results'inverted.
On this question, the mean of the high GPA.group of students
was 7.865, followed by the mean of the medium GPA at 7.576,
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and then by the low GPA group at 7. 394 Students performing
vwell at school valued the student led conference more than
those performing poorly. Why would ‘the low performing |
\students, who rated the helpfulness of student led

' conferences 1n the areas of respons1bility, communication,vv
understanding, and confidence higher than either the medium
'or'higher performing group of students, rate the'process

, significantly lower? To answer this question would require
:‘additional research Low GPA students averaged a mean of
8.187 on the other questions, yet rated the process nearly a
pOintﬂlower at a mean of 7.394. A mean of 7.394 is not low;
in fact, lt shows firm support for the process. Perhaps low
' performing students did not apprec1ate being required to

participate, despite the fact the process benefited them.
Discussion of Parent Results

Parentsiwere'asked to assess to helpfulness'of student
led conferences in various areas (Appendix C). Parents used
a scale of 1 to 10, 1 being labeled “Did‘not.help” and 10
labeled “Very helpfulf" ‘The first five questions began Withy
"Did the student led COnferences help...;”-and'followed with
statements addressing five areas. The'areas‘addreSSed were:
becoming more responsible; increaselcommunication_between_the
student and the parent; underStanding their student better;
'increasing their student’s confidence; and, understanding
their student’s progress in school. The last question

analyzed was, “How did‘you like the student led conference
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prdcess?”’ In addition, parents were'askedfto’write in their
,vstﬁdents curréﬁt‘grade point average, and'a'line was provided
for parents to make cdmments. |

| Each of the 31§ parent surveys were.anélyzed through
statistical means. The results»showed_strong support for
- ‘student led conferences. Parents rated the helpfulness of
 the student led conference process at a significantly high
mean of 8.949. The cbefficient of cOrrelétion showed no
significant relationship between the grade point average and
thé questioné askéd; ‘All of the correlations had‘weak r-
values, the highest being a weak r = .240 in the area of
confidehce. This pésitive cbrrelation,,although weak,
represents a slight trend for parents of high achiéving
students to rate the helpfulness of student led conferenceé
in increasing their child’é confidence higher than parents of
médium or low performing students. The data shows that the
grade point éverage of the student did not play a significant
role in determining the parents’ preference in the areas
studied. ‘

According to the data, parents rated the ability of
student led conferencéé in helping parents understand their
student’s progress in séhool ranked first among the benefits
withvthe highest mean of 8.92. This may be because in student
led conferences, actual student work is presented as evidence
of learning, verse the explanation‘of a létter gradé. In
addition, the parent hears abbut the progress_bf his or her
child from his_or”her‘child. Furthermore, the parent actually

observes his or her child perfbrm providing a convincingvand
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','oftenvimpressive'performance, the likes of.Which are a rare
»‘v1ew into the child's school experlence | : .

- The area parents percelved to be the most helpful to
their child was 1n 1ncreas1ng the Chlld s respons1b111ty
Rece1v1ng a mean of 8 212, 1ncrea81ng thelr Chlld’S level of
respons1b111ty was recognlzed as a p051t1ve beneflt of ,
student led conferences. The other areas followed in thls
order'-lncreasing their student’s confidence (M = 8.19);
1mprov1ng communlcatlon between parent and Chlld (M = 8.123);
and, better understandlng thelr child (M = 7 997) . All of
'these means are relatlvely close in value, demonstratlng ’
llttle to no s1gn1f1cant preference by parents }

In comparlng the means of each of the three groups. of
”parents, parents of low GPA students (0. OO to l 99), medlum
GPA students (2.00 to 2. 99), and high GPA students (3 00 to
4. 17), the data prov1des some 1nterest1ng results 'Whereas
.low ach1ev1ng students rated the beneflts of respons1b111ty,
-communlcatlon, understandlng, and confldence hlgher than the
| other two groups, the parents of the low ach1ev1ng students
rated the'benefits lower than the other groups. Parents of
the hlgh ach1ev1ng students percelved the beneflts as greater
‘for their children than dld parents of medlum or low
achieving students This is true for every questlon but one:
funderstandlng the Chlld S progress in school In this
questlon,,the parents of the low ach1ev1ng group recorded the
7 Vhlghest mean at 9. 00. - ) ’ |
In follow1ng the same conclu51on reached 1n the student

Sresults where it was. reasoned that low ach1ev1ng had more
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room for'growth and therefore rated'the helpfulness of
'certain areas of student led conferences higher than high

' achiev1ng students, parents of high achiev1ng student may
have rated the helpfulness of certain‘areas higher than
parents of low achiev1ng students because they may credit the
process for‘their‘child s,success. Parents of low ach1ev1ng
students matrnot have feltbit’helped their child enough -
indeed, the grade point’average for the low achieving group

is 0.00 to 1.99, below the often dreaded C-average, 2.00 GPA.
' Discussion of Teacher Results

Teachers were aSked to_assessito helpfulneSS of student
led:conferences.in Various areasv(Appendix D). Teachers used_
a scale of 1 to lO, 1 beingllabeled “Did not help” and 10
- labeled “Very helpful.? The first five questions began'withg
“Did the student led conferences help...,” and followed with'l
.‘statements addreSSing five areas. The areas addressed were:‘
"student respon81bility, 1ncrease commynication between the
Student and the parent; understanding‘their student better;
increasing their student’s confidence; and, in assisting the
student to better understand their progress 1n school. Theil
last question analyzed was,i“How did you like the student led
COnference process°”slin addition, teachers were asked to
o write in their current grade level and a line was prov1ded ’
~ for teachers to make comments

Each of the 16 teacher surveys were analyzed through

statistical means. Teachers rated the helpfulness of the
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student led»conference process at a'significantly,high‘mean
-of 8.312. 'The coefficient of correlation producedione ”
moderately negative correlatlon between the teachers’ grade‘
level and the level at whlch they responded to the question
on respon81bllity The pattern of responses suggested ‘that
- the teachers in the elghth grade valued the helpfulness of
ﬁ student led conferences in as51st1ng students to be more
responSible less than did teachers in seventh grade The
other correlatlons produced ‘no s1gn1f1cant relationship
| The area perceived_as the most helpful by teachers was
in'improving communicationvbetween the child and the parent
",(M = 8. 233) Helping students to understand their progress in.
school ranked second with a mean of 7. 75 Student led
: conferences prov1de an opportunity for the student and parent
to have a meaningful dlalogue regarding the student‘s ’
progress in school;p‘This communication between the child and
the parent is valued more by_teachers than the understanding':
of_the Child’s progress{laccording totthe data. Teachers -
viewed student led conferences as most helpful»in developing'
communication, an important skill for the future, over the
'here and -now 1mportance of understanding the student s
'progress 1nvschool. |
 Improving student responsibility_and understanding the

student better‘followed eaCh with a mean of'7 5. Rankingb
- last, with a mean of 6 867, was 1mprov1ng students’
confidence

| The teacher ANOVA results were inconclu51ve due to the

small sample. The comparisonsbbetween the three_groups,'
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Seventh grade teachers, seventh and elghth grade teachers,
and elghth grade teachers, resulted.ln no 51gn1f1cant

jinteractions.between:them,'
Comparison of Student,:Parent and Teacher Results

v When'comparinglthe meanS'from each of the populations
studied (Tabler78), one area of student led conferences
stands out as belng the most helpful —vunderstandlng student
progress "This area ranked number one in both the student
and the parent means, and number two 1n ‘the teacher means
Whether this 1s due to the student self evaluatlon sheets,
:goal setting or the presentatlon of subject portfollos, the
result is clear, At the conclu31on of the conference, the
student‘underStood his‘academic standing, and the parent

understood what and how'his or her child was learning.

Ranking of Student, Parent and Teacher Means

~ Student bﬁa_n_._  parent Mean I.@Q.Qhﬂ. m
Progress R 8.43 4, ' L Progress , 8.92 » ‘ Communi. 8.312
Confidence 7.767 Respon.  8.212 Progress  _7.75

: Communi . 7,552_ . Cbnfidence 8,19 o Respon. ‘ 7.5
R‘espon. 7.498 Communi. . 8.123 ‘ Underst 7.5

‘Underst. 7.4 | - Underst. 7.997 -Conf:i{dence‘ 6.867

Table 78

Communication,«responsibility, and confidence follow,

each valued higher in one population‘than the others.
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Communication waS‘ranked first in the‘teacher means, third in
the students, and fourth 1n the parents. 1Is it that teachers
‘percelved the beneflt greater than it really was? The two
parties who were suppose to be communlcatlng did not rate
communlcatlon as hlghly as teachers.

Responsibility ranked fourth'in student means, the'ones
who were suppose to becone more responsible as a result of
student led conferences, yet the parent means places it
second,fand the teacher means places it third. Much of this
was pereeption. Rarely does a middle school age student
admit to being irresponsible, and seldom do the parents and
teachers describe their children or students are being
responsible.» |

In the area of confidenee, the student mean places it
second in rank, the parent mean has it third, and the teacher
mean places it last in rank. The parent and teacher means
were based on observation; the student mean was a reflection
of persenal experience. The latter holds more credibility.

The area student. led conferences least helped, -
comparison to the other areas, was understanding the student
better. This ranked last with the students and parents, and
fourth with the.teachers.h This question may have been
deceiving. Originally, the survey contained the word insight
- in place of understanding. Insight was not a word familiar
to students, so understanding replaced it. .Either word is
still somewhat‘vague,‘hard to define, and even harder to
.measure. insight'is often gained subtly, and can occur

without much recognition.
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- In comparing students and their parents with a low GPAY
(Graph 8),‘the studentnmeans for responsibility, |
communication, understanding, and confidence were higher than
the means of their parents in these same areas. However,
when rating‘how they liked the student-led conference"

_ process, the parents rated it significantly-highertthan the
Students | Students with low GPA'’s appreciated thevbenefits
of student led conferences more than their parents,,yet they
did not like the process as much |

In comparing the student and their parent responses with
- medium GPA’s (Graph 9), student means showed a preference 1n
communlcation ‘and understanding, while the ‘parents valued
respon51bllity and confidence more than'thelr students did;d
Again, the parents rated the process muCh higher than their
students did, but the means were cons1derably closer in the
'ratlng of the benefits
In comparing the student and parent responses with high
,GPA’s (Graph 10), the parent means show cons1derably more
support for the areas of responSibility, communication,
vunderstanding, and,confidence than their students report.
- This is opposite of the means'ofethe low_achieving student
and parent means. The reason for’this is unknown, however,
_it could»be speculated thatlwhile low achieving'students |
value ‘the intrinsic benefits of student led conferences,
the1r parent do not see the value reflected in the grade
report Parents of high»achleV1ng students, on the other
hand, see their child performing well as reflected by a high

'fgrade point average and credit the school programs, while
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‘their children, many of whom already possess the perceived

‘benefits, do not Value'the process as highly{

Students, parents, and teachers score student led :f
,conferences with a high approval rating In responding to
vthe questlon relating to how they like the student led
'c0nferencefprOCess, the'parent mean reSponse was. an |
'overwhelmingly supportive 8.949 on a scale of one to ten, ten
: being highest. The teacher mean was 8.312, followed be an
1mpre531ve student mean of 7.685. - )

The attrlbute of the student led conference format most
valued was in understandlng student progress This attrlbute
vireceived a top mean score from the students and the parents,
and the teacher ‘mean rated it second Improved communication':
between the Chlld and the parent was top of the teacher mean,'
”*third w1th the students, and fourth with the parents
Increased student respons1b111ty ranked second on the parent
means, third w1th the teachers, and fourth w1th the students
~.vIncreased confidence ranked second in the student means,
third withvthevparents and fifth with the teachers
"Understanding the student better was fourth in the teacher
mean, and flfth with both the student and teacher means.

The coefficient of correlation showed no s1gn1f1cant
,relationship between student performance and student rating
for the questions asked on the survey.‘ The_data shows that

the'grade point average of.the’student,did not playia
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'significaﬁt role in detérmining the studénts’ preferehce in
the areas studied. No’one'group of Studenté benefited more
’tHan anbther group. For the purbOSes of thié Study, it could
‘be concluded that all‘studentsf régardless of performance in

school; benefited equally from the student led conference

format.

Recommendations

The results of this study support the underlying
:assumption that studenﬁ led conferencés provide many benefits
to. the students, parents, and teachers, as well as an '
improved conference model for parént—téacherlconferences.
'waever, there are eight areas of further study needed. - The
survey used in this study lacked some important demographic
information, including grade level of thg student, ethnicity
‘of the student, and éender of the student. Does grade level
make a difference in the approval rating? Does the
student/family ethnicity make a difference? Does the student
led éonference process work better for boysvor for girls?
These are questions yet to be answered.

In addition, this study was conducted in a small, rural
schéol where the process grew frém the teachers within és a
pilot program; How well does the model transfer to other
schools? How well would the process do in a sﬁburban school
or an inner-city school? Or a more ethhically diverse
school? .

Perhaps the big question that needs to_answered is: How

{
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‘dbes sﬁudent led conferendes»improve'étudentjperfbrmahcé? At
‘the school whefenthis study'waé conducted, data was collect
showing improved student attendahce, decfeasedvdiscipline
referrals, and an increasé'in»overall Qrade point average in
the last two years. However, this data could hot be directly
liﬁked'to studeht led conferences bécause several other
successful strategies'Weré employed simultaneously.
Regretfully, the value of student performance data was
extremély‘underestimated when this study was initialiy '
conceived. | )

It is not enough to claim intrinsic value, benefits, or
skills de&eloped by students performing a student led
conference - legisiators, policy makers, administrators,
parents, teachers, and yes, even students want to see
results. While this study brovides additional and much
needed support for the student led conference modél, it falls

short of addressing the important issue of student

performance.
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APPENDIX A: Original Research Project

. A Survey of Attitudes and Perceptionsbon the Use'of.Student
. Led Conferences by the Students, Parents, and Teachers'at the

school in the study

Paul Brian Meyers

August 1996
~ I. Problem Statement

Student led conferences are 1ncrea51ng in popularity.
Portrayed as. the “blggest breakthrough in communlcatlon about
lstudent achlevement in the last four decades” (Paglin, 1996),
fdstudent led conferences is a subject of contlnuing'
*controversy and interest. More and more schools are replac1ng
tradltlonal parent teacher conferences w1th student led
v.conferences supported only with the ev1dence that student led
conferences w1ll 1ncrease the percentages of parents that
'actually attend (Hackmann, 1996)' Schools-us1ng student led

'conferences have collected llttle data on the effectlveness

'v~of»thls new program _ References collected for this study

produced no reports of any formallzed evaluatlon or data on
‘how student led conferences 1mpact the students, parents, or
teachers. Inva time when‘parents and,leglslators are -
demandingtmorevaccountability in public schools, this’Study

_attempts_to provide‘the:muchvneed datavtovevaluate'the

112



'student led conference format »

Student led conferences are parent teacher conferences
that are directed by the student. The»student leads the
“conference by eXplaining to his/her parents previously
completedvselfeevaluation sheets on classroom behavior, work
habits} and study skills. Thevstudents then discuss their |
strengths and weaknesses, followed by a presentation of their
. self-improvement plan includingishort and long term goals
iwith action plansvfor each. Students then‘present'to their vb
‘parents theirvsubject portfolios, and student work is shown
and explained." Parents then have the opportunity to ask
their student or the teacher any questions |

In explaining the student led conference format. ‘to

eachers and administrators, most are so 1ntr1gued with the

concept, the s1mplic1ty, and the-lnnate potency that the
fformat is 1mplemented at thelr s1te swiftly and sometimes.
‘bhurrledly The success of the first year of the program,v
which is usually evaluated by the teachers involved,
determines whether,the program‘w1ll continue or not the
_following year. With preparation of the students thevmain
factor in theﬂsuccess'of student led conferences (Grantlet
' al,;,l995;‘Jones, 1996), schools rushing to “get on board”

can have disastrous results'(Paglin, 1996) Thus, programs :

o usually begln as pilot programs with teachers who volunteer

to participate and are 1nvested in the results Schools with
-positive evaluations post thelr success on the Internet

boastlng “that well in excess of ninety percent of parents
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and students prefer student led conferences to the
traditional parent-teacher format. ” (Hackmann, 19963;

At the middle school in the study, the teachers and
administration became euphoric at the results cf our pilot
program in}1992. We increased our parent participation from
thirty-three petcent tc over ninety percent. Only two of the
fifty-eight parents surve&ed did not like the new format.‘
During the next five years, support'for the program grew from
‘two teachers to nineteenm In 1996, with the help of peer
pressure and a directive from the principal, we had reached
our goal of one hundred percent participation of our teachers
invclved in student led cdnferences. While most teachers
cpenly suppofted studentlled conferences, other teachers went
along with the process.' The results from this study were
sure to produce a much more balanced and realistic picture of
the effectiveness of student led conferences from the |
perspective of the student, the parent, and the teacher.

The accolades of student led conferences are abundant.
“The process of student led conferences empowers‘students.”
(Grant et al., 1996) “The level of responsibility (student
led conferences) brings to the student andvthe pride in
accomplishment that can engender when (students) succeed is
- unprecedented.” (Paglin, 1996) Are student led conferences
having a pcSitive impact on our students? Arelour students
being encouraged by the process to increase their academic
success, or improve their communication skills, or take more

responsibility? The primary purpose of student led
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ccnferences when they_began in the Pacific Northwest over ten
years'ago'wasvto encourage students to accept personal
responsibility for reporting'their academic progress tovthe »
~parents (Guyton & Fielstein, 1989 thtle & Allen, 1989). |
Wherevaredwe now, ten years later? Have we strayed from the
_original intent of student led conferences’ This study will
descrlbe the perceptlons and attltude of the students,
parents, and teachers 1nvolved in the flrst school-wide

implementatlon ofystudent led conferences in October of 1996..
II. Purpose Statement

The intent of thlS study was to examine the effect of
student led conferences on students, parents, and teachers.
This descrlptlve study was an attempt to determine the | ‘
lspec1f1c outcomes: of student led conferences from the p01ntbl
of ylew of the student,-parents, andvteachers lnvolved 1n>'tb

‘this new format of parent—teacher conferences.
III. Research Questions

1. What do students perceive ashthe impactdof student led
-conferences" ’ : | “ -

2 ~What do parents perceive as the beneflts or drawbacks of
student 1ed‘conferences verses the tradltlonal parentfteacher
conferences? - | o ‘ “

3. What do teachers perceive as the benefits or drawbacks of
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student led conferences?
IV. Research Methodology

After_participating‘ihva student led conference,
stﬁdents( parents, andbteachers were asked to voluntariiy
coﬁplete a short survey regarding theiriperceptions of
“student.led>COnferencee; Their responses_were tallied and
'-organized, noting the frequency and majer-themes identified.
“The data'derived wae used to compile a list of specific _
student, parent, and teacher outcomes as,apreéultvof‘student

led conferences.
V. Findings

The middie school at the time of the study had a
pOpulaEionvof 538‘students and nineteen homeroom teachers.
The total number of students that presented stﬁdent'led‘
_conferenees Was 478, or 88.8 percent. A totai of»seventy—feur
students responded to the survey, or 16’percent; Ninety—ohe
,parentsbresponded»to the survey, or i9 percent. Eleven out of
nineteen teachers returned>their survey, or 58 percent.
| Findings of the,study are,preeented.in descriptiVe ‘

; tables‘with-brief narratives following each table.pTables 1-2
report specific findings related‘to the questions designed to
chllect data’en’the students’ attitUdeseahd'perceptions

eoncerning studeht led conferenees. Tables 3-5 report
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- specific findings related to the questions designed tov
collect data on the parents’ beneflts and drawbacks
concernlng student led conferences Tables 6-7 report '
,specific findings.related:to the questions designed to
collect,data on the teachers’ benefitS’and drawbacks

N . [
concerning student led conferences.

Table_l. Student attitudes of student led conferences

N=74 | |

Positive impact (n=57) 7%
 No impact (n=16) | ' 22% R
. Negative impact (n=1) ’ RN 1%

“Table 1 shows that 77 percent of the students felt

student led conferences had a p031t1ve affect on them.

Table 2. How did the student led conference have a positive

impact on the student?

N=74 | | |
Improved responsibility (n=16) 28%
‘Gained insight or awareness(n=16) 23%
Improvedrcommunication.(n:16) | - 28%
~ Increased confidence (n=16) - 11%
Other (n=3) o '>5%

Table 2 shows students felt ' that student led

lconferences had 1mpacted them positively by improving
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responsibility, gaining insight or awareness, improved

communication, or increased confidence.

Table 3. Parent approval_ratihg_for student led conferences

N=91

For (n=74) . sls
Not sure (n=11) ’ 12%
Against fn=6)' | - T%

Table 3 shows that 81 percent of the parents

- . support student led conferences.

Table 4. What did parents.percéivé‘as the benefits of student

led conferences?

N=110 (Some parents gave more that one benefit)

Held student accountable (n=40) ' 36.4%
Improved communicétion (n=29) . 26.3%
Student centered (n=20) o - 18.2%
More informative (n=18) - 16.4%
Other (n=3) | 1 : : | L 2.7%

Table 4 shows the top reason parents approved of
student led conferences was because it held students

aCcountable for their education.
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Table 5. What did parents»pérdeive as the drawbacks of

student led conferences?

- N=47 (Some parents gave more that one drawback)
Wanted more teacher input (n=17) © 36.2%

Wanted to meet with all teachers (n=11) 23.4%

Did not want student present (n=8) 17.0%
‘Wanted to see student grades (n=7) ; 14.9%
Other (n=4) - | 8.5%

Table 5 shows parents want more teacher input and

feedback at conferences.

Table 6. What did teachers perceive as the benefits of |

student led conferences?

N=20

Students were accountable (n=8) 40%
Increased parent participation (n=5)~ 25%
Student were involved (n=4) 20%
Speaking and leading skills (n=1) 5%.
Student setting goal (n=1) 5%
Empowers students (n=1) / , 5%

Table 6 shows teachers view student accountability

as the main benefitvof student led conferences.
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Table 7. What do teachers perceive es the drawbacks of

. student led conferences?

N=20

It takes a lot of time to prepare (n=7) - 35%
Teachersvcan’t‘attend each conference (n=4)  20%
Doesn’t include grades (n=2) ' : 10%
No incentive for'student to prepare (n=l) 5%
Need more teacher input'(n:l) 7 | 5%
No follow through (n#l) , 5%
Too long (n=1) | 5%
Too soon in school year (n=1) 5%
‘Lack of privacy (n=1) | 5%

Table 7 shows teacher and student time needed to

prepare for student led conferences is the biggest drawback.
VI. Conclusions and Recommendations

The results of the study that parents end teachers
perceive student accountability to be the pfimary benefit of
stﬁdept led conferences (Tables 4&6).

Sﬁudents reported‘that increased responsibility was one
of the top benefits of student led conferences, but also
‘weighed the benefit of improved communication and increased
insight as top benefits, Since accountability begins with
the realization you are in control of your own life (or

destiny) and is measured by.the actions of the person (aiso
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‘greferred to as responsibility) an argument could be made to
combine the student result of respon81b111ty and 1ns1ght

d,(table 2) to show accountability as the top student responses
as well

Improved communication is the second most valued
‘attribute of student led conferences. Students parents, andd
teachers agreed on thls but for different reasons. B |

1 Students felt student led conferences helped them

communicate with thelr.parents. Many claimed it was their
| first time they had an ppportunity to show:their parents what
_ ;hey.did in school. Parents felt student led conferences
helped them understand‘what their student’s life was like at
school Teachers enjoyed the 1ns1ght galned from watchlng the
' dynamlcs as the student 1nteracted w1th hls/her parent.
‘Nevertheless, communlcatlon is very 1mportant in effectlve
schools, and student-led cOnferences~ass1sted in relnforcing‘
‘the conCept of'the “triangle‘ofllearners” - student,oparent,
and’teacher,. | | h

The main drawback of student led conferences as reportedﬂ
by parents were lack of»teacher’input and Wanting'to meet :
with each. teacher Each is a result of not educatlng parents
| properly before the conferences If parents were expectlng a '
s1m11ar conference_as they had when their student was in
”elemedtary or when they had’had a student‘in‘the middle
school in years prior, then they were no doubt surprised,and
perhaps dlsapp01nted By ellmlnatlng the parents past

expectatlons through 1mproved communlcatlon and preparatlon,'
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vthlS complalnt would dlmlnlsh Another poss1ble reason behind v
the parent concern over. lack of teacher 1nput could be due to
the fact,that some teachers on'staff did not fully support or
participate in all the:preparation prior to'the'conference
fand thereforefmay‘have included minimal teacher input.

The top teacher draWhack was that the student led
conferences took a lot'of time to prepare Thisiis a concern
that must be addressed before the next set of conferences
Teachers w1ll need to be given more time to prepare Not to
address this issue is to sabotage the entlre program As
stated before, research states that proper preparatlon 1s the
“main ingredient of success 1n‘student led conferences (Grant
et al., 1995; Jones, 1996). |

| - Our overall approval_rating was 81 percent for parents,
and 77 percent for'students . This was significantly below
what other schools had reported This study offers a more
reallstlc, representative approval rating due to 100 percent
ofvthe staff part1c1pat1ng, verse a select few enthu51ast1c
teachers runnlng a pilot program.  Some teachers are just notl
as committed or 1nvested, therefore enthusiasm for the
- program drops resulting in a lower overall'approval rating.

Some students, 22 percent (Table 1), reported that
student led conferences had‘“no impact” on them."Curiously,
.after writing this_statement; many students went on to |
Validatepthe henefits of student ledchnferences with
'vcommentsvlike, “It had no impact on me’really.vIt made me

‘realize that education was important{" This type of comment
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implies students didn’t fuily understand the question.

o Many recommendations are needed in order to clarify the
data received in this survey. One, fix the typographical
error in the parent questionnaire;‘The question reads,
“Compare this conference you have had in the past.” It
should reed, “Compare this conference withiconferenCes you
have had in the past.” a further refinement and to keep
parents from comparing one student led'conference to another,

would bevto rephrase the question to be, “Compare this
student led conference to traditional parent-teacher
conferences in the paet.” Two, simplify the collected data
by producing.a questionnaire'verse an open-ended survey.
Three, include a demographic section on_the questionnaire to
determine if the student, parent, or teacher had participated
in student led conferences in the past. Four, remove the
name line‘on the surveys. They should be anonymons and-
voluntary. ‘

The main purpose of this study was to provideban
authentic evaiuation of student led conferences. Recently?
many new ideas have been accepted and put into place on the
recommendation of teachers invested in the outcome of a pilot
- program. In this study, the entire school population was
surveyed - all the students,’parents, and staff involved were
given the opportunity to evaluate the new conference format.

The importance of thisvstudy rests in the data. Schools
beginning the student led conference format can benefit

’ greatly by learning‘from the shortcomings of those who have
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‘begun them, andIYiélding to the infofmati¢n invthevdatavthe
:drawbaéké indicate. Studentiled conferences done POOIleCén.
' ‘havévé disastrous effect. (Paglin, 1996). Dr. Sfiggins, head
of the Assessment Tfaining Institute basediiniPortiand is
quoted as saying, “This is not an easyvidea to implement. It
v;tékeé careful study and preparation, and an up front
investment in'prOfessional developmeht?ﬁ (Paglin, 1996)
Proper communication toéethér With adequate-preparation'
- will énablé échoolS'to'successfully implement student led
‘conferehces. The benefits of,fhis cQﬁferences-format is shown
~in this éfudy.iMiddle'échbol age étudents are at a time'inv
theif life when they generally feel a desire for greater
.iﬁdepéndence and are éxpectedrto asSﬁmé ihqreasing
responsibility for their learning.'Schools evérywhére are
étruggling to find wéys tb'engéée-étudents while winnihg'
‘parent support. Student'léd confefences haVe,provenithey are
a format which céh promoté studéntvreéponsibility; increaées

student accountability and inform parents effectively.
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Student Led Conference Rev1ew
Student Self Evaluatlon for the Teacher

 Now that the conference is over, what are your feellngs about
student led conferences°

Which parts of the conference went as expected?

Which parts did not go as expected?

Do you feel you were prepared to lead this conference? Why or
why not? :

What will you do differently next time you lead your
conference?

What impact did this conference have on you? In what ways
did it change you or your outlook on your education?
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Student Led Conferences Rev1ew
- Parent to Teacher

}Please take a moment to prov1de us with some feedback on our
- new approach to parent conferences. Thank you|

Compare and contrast this conference with other conferences
you have had in the past. How was it better'> How was 1t
worse?

If we were to do this type of conference;again, what
suggestions could you give us? :

Additional comments:

While this conference covered a lot of material, you may
still feel the need to meet again and discuss in more length
~a particular issue. If so, please indicate below which
teachers (or subjects) with whom you would like to meet. We
will contact you to set an appointment.

I would llke to meet w1th

Your name

“Your student’s name:

Telephone number:

Your student’s homeroom teacher:
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TéaCher_RevieW of Student Led

Conferences

As a teacher, what do you see as the benefits of Student Led
Conferences? : L

What are the’drawbacks?

When we do these next year, what modifications would you
suggest?

How has Student Led Conferences benefited you as a teacher?
(i.e. teaching methods, homework assignments, view of
students, role as teacher/coach, student relations, etc.)
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APPENDIX B: Student Suryey

Please take a moment to provide us w1th some feedback on the
conference process. Remember your input is valuable and
helps us 1mprove future conferences.

On a scale of 1 to 10 rate the following items~

1. Did this student led conference help you become more
responsible?

/

1——f--2———-—3e————4¥——~—5 ————— 6--—-- y S S 9-—-—- 10
Did not help _ . o Very Helpful

2. Did this student¥led conference help increase
communication between you and your parent?

_ 1-f’——2;————3“—;—;4“—';—5;—;_—6—_—f"7 ————— T F— 10
'Did not help _ R Very Helpful

3. Did this student led conference help you understand
yourself better?

1——44—2 ————— 3=mm—- d----Bovecnfe——=- 75—44—8 ————— 9——4——10
Did not help . o ‘ ‘ : Very Helpful

4. pid thlS student- led conference help 1ncrease your
confidence? :

Cle-—-- L/ JRU, YRSy (RS SRR SURSSE JRERSR : T F—-— 10
Did not help : ‘ R Very Helpful

5. Dld this student- 1ed conference help you understand your
progress in school?

1----- 24——-—3————-4 ————— R 6 ————— T-——=- 8-—-—- 9-——-—- 10
'Did not help , - Very Helpful

6. How did you like the student-led COnferenCe,proceSS?
g RS, VN, P 4——5——5—;--46 ————— T===—- 8-—m=m9mmm 10
Did not help , ° Very Helpful

What is your current grade point average?

Comments:
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APPENDIX C: Parent Survey

‘Please take a moment to provide us with some feedback on the
conference process. Remember your input is valuable and
_helps us 1mprove future conferences

On a scale of 1 to 10 rate the following'itemsi

1. Did this student-led conference help your child become
“more responsible?

PR FE Y PR P— Y, RS - P 10
Did not help : C - Very Helpful

2. Did this Student—led conference help increase
‘communication between you and your child?

(R J— PR PR P J— y SRS S S— 10
- Did not help z Very Helpful

3. D1d this student led conference help you understand your
Chlld better?

l---—- R 3-=-—=-4-----5-——-- 6—===- 7-----8--==-9-———- 10
Did not help , ' ‘ o Very Helpful

4. Did this student-led conference help increase your
child’s confidence? ' : .

'l——e——2——4——3—f———4———e-5———f—6————-7———-;8———4—9———F-10
» Dld not help ' B o Very Helpful

5. Did this student- led conference help you understand ‘your
- child’s progress in school?

1-4——-2 ————— 3—-4-—4-———e5 ————— 6---—- T R e 10
- Did not help , o Very Helpful

6. How did you like'the;student—led conference process?'

R TR 2----- 3————-4e-—?45—;——?6f4——>7e——-—8————-9 ----- 10
Did not help - : Very,Helpful

~ What is your student’s current grade point average?

Comments :
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" APPENDIX D: Teacher Survey

'Please take a moment to prov1de us with some feedback on the
conference process. Remember your 1nput is valuable and
- helps us improve future conferences.

. On a scale of 1 to 10 rate the following items:

1. Did the student- led conferences help your- students become
more responsible? :

g — y J— cp—— R 5w 6-———- S TR J— 10
D1d not help : ~ S ' Very Helpful

2. Did the student-led conference help increase .
communication between your students and their parents?

I 2--—-- 3--——- 4---=-5-—--- 6-—-—- T———==8-—==- 9--—-- 10
Did not help ' ‘ , " - Very Helpful

3. Did the student-led conference help your students
understand themselves better?

l-——- 2——4——3—4———4--——f5——f—~6 ————— T 8--=--9-————- 10
Dld not help : Very Helpful

4. Did the student led conference help 1ncrease your students_
confidence? : : S

‘ 1——+4—2;4——-3 ————— 4--=--5-v-rrfrmm—- T 8-—-—- 9—e- 10
-Did not help : - 'Very Helpful

5. Did the student-led conferences help your students
understand their progress in school°

1==mm- 2-—m- c R FRBREEY. S . 6-———- yJSSRREY - S - —Y
Did not Lelp : , Very Helpful

' v6{ How did you llke the student- led conference process°

1—4——-2———-¥3——-;-4-;---5---—76 ----- Tmm e 8-m-mm 9-mmm- 10
- Did not help ' o Very Helpful

What grade level do you teach? QO 7th D 8th

Comments:
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