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ABSTRACT

"The>relation between the.process of acculturatioﬁ and moral
development in“Mexican‘Ameriéans was examined in the present
study. It was predictéd that Mexican-American éubjects with
more education would be more acculturated than Mexican-
American subjects with less education, as measured by the
Acculturation Rating S¢a1e for Mexican Americans-II (ARSMA-
II) (Cuellar, Arnold, & Maldonédo, 1995). Furthermore, it
wés predicted that more acculturated éubjects,‘as well as
more educated subjects, Would attain higher scofes in the
principledeindex—moralityfvariable of moral development (P)
as;méasured by the Defining Issues Test (DIT) (Rest, 1976).
 A péarsoh—product moment'cbfrélétioh was computed and |
éignificance‘was found;for-thése.predictions, p<.05.
Multiple regreSSion'analyses were run in order to control
forveducation and acculturation, and to détermine the amount
of variance accounted for by these variables. Significance
was found for fhe predictions. Results of the current study

were discussed.
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“chAPTER ONET;l}fl
L va'NTRODUCTION.‘

L the term multlculturallsm‘."; ;’refers to

. ethnic plurallsm of the coex1stence of distinctive

fjethnlc, racial, or cultural groups in a society. 3

: ~and' at- least some members of each group are

o presumed to be 1nterested in malntalnlng a '
cultural 1dent1ty " ‘ o Rt

\>h}¥Wallace E ‘Lambert ,and Donald M Taylor (1990 p 9):

‘"The person is also encouraged to learn from other(”

”Jf;cultures and peoples in order to learn how- to:
'better the condition of hlS own people and
»'.communlty and famlly B

——Manuel Ramlrez III (1990 p 59)
It has been argued that dlfferent soc1ocultural groups
gdevelop dlfferent world v1ews w1th regard to values, .
lcustoms, rltuals, attltudes, and behav1ors (McAdoo, 1993)7

“hﬂTherefore, culture and s001ety mlght play an 1mportant role

5;1n the development of one R morallty leferent cultures

'1_'use dlfferent crlterla for maklng moral judgments : It has’

i,jbeen argued that the Latln Amerlcan culture,.ln relatlon to

”thhe Anglo culture, varles tremendously w1th regard to a w1def;‘p

'varlety of psychologlcal d1mens1ons (Burnam,,Hough Telles,

sh.Furthermore, 1tghas also been suggested

*dfthat the Latln Amerlcan culture, such as the Mex1can.

'sfculture,nhas values that are contrary to Amerlcan values

'(Domlno & Acosta, 1987) Latln Amerlcans, for 1nstance,.
gf tend to strongly value 1nterpersonal relatlons-—va
'*fcharacterlstlc that 1s observed in the Mex1can culture On -

the other hand the Anglo culture seems to emphas1ze o



édglnd1v1dual rlghts andvabstract pr1nc1ples (Cortese, 1990){
‘lThus, 1t seems obv1ous to state that dlfferent cultures i””
1"construbt a sequence for moral development and a mode of.
3fmoral judgment approprlate to thelr own [members], Wthh aref
'. morally nelther superlor nor 1nferlor [to other cultures]
:.'Rather, they slmply are dlfferentﬁ ’(Cortese, 1599,_p1 107)
'f:As’a consequence, What is‘consideredltovbevmoral'in‘one,
:culture mlght not be moral in another culture \Thus,t
cultures seem to ‘have an 1nfluence in determlnlng Wthh
' moral reasonlng pr1nc1ples are relevant to thelr members'l
‘ way of 11v1ng (Fltzpatrlck 1987)
‘ RESEARCH ON ACCULTURATION
. [
hACculturation_of ethnic‘minorlties into the American
msociety may have an impact on their moral'development,.it‘is
‘likely‘that as they;learn'the way'of.living, thinking,.and _V
behav1ng of the host culture, they begin to utlllze the host
*culture s crlterla w1th regard to moral development | Thus
.some researchers (Domlno & Acosta, 1987 Orozco, Thompson,
"Kapes, &,Montgomery, 1993) suggest that when.ethnic
;‘mlnorltles acculturate into the Amerlcan culture, their
/cognltlve style,.lntelllgence, attltudes, behav1ors,'values,
and moral reasonlng become s1mllar to the Anglo populatlon
‘LaFramb01se, Coleman,‘and Gerton (1993),suggest that a-
person s cognltlve processes and development are 1nfluenced

by the soc1ocu1tural env1ronment in. whlch he/she llves

;Therefore,vlt is llkely that durlng the process of



acculturation, ethnic individuals replace some of their
native culture's values with somé of the values of the
_Americaﬁ’cultUre (Cortésé, 1990) . Thus,‘through the process
of‘éccuituratidn, ethniclminorities seem té integrate a new
set of values into those of their original culture. As a
consequence,vethnicvminorityvindividuals who are more
acculturaﬁed; in coﬁparison to thbsewWho'are less
acculturated, might seem to have a different type of moral
maturation becausé they héve acquired some of the values of
the dominant dulture.~ Furthermore, their personal
development might be affected so as to'produce some changes
in their cognitive processes and behévior, as well as in
their moral development with regard to justice and fairness
(Sapp, 1986).
| It has been suggested that acculturation is faster and
easier‘amoﬁg ethnic minérities whose personality qualities,
such as intellectual style and assertiveneés, are similar to
thdse of the American culture (Smither, 1982; Domino &
Acosta, 1987). For instance, in a study of Hungafian
immigfants, those who acculturated into the American society
at a more rapid rate were the 6nes who‘exhibited a high-
achievement orientation and who held more hedonistic values
(Domino & Acosta, 1987).

Similarly, Domino and Acoéta (1987) conducted a study
on the effects of acculturatién on thebvalues of Mexican-

American subjects. They hypothesized that more acculturated



" subjects, as opposed to less acculturated subjects; would
show a closer similarity to Anglo values. Their results
indicated that Mexican-American subjects who were more
acculturated tended to endorse and rank values with
substantially greater similafity to those of the Anglo
groups thén Méxican—American subjecté who were less
acculturated. More acculturated subjects tended to endorse
values which emphasized competence and which were more
oriented towards a societal security, as‘opposed to a
religious morality'and family security.

‘This value and reasoniﬁg modification that ethnic
minorities undergo while going through the process of
acculturation might be the result of their having learned to
move into the mainstream society, which has helped them to
adopt and/or learn certain social skills proper to thé host
culture (Cortese, 1990). Thué, it seems that as ethnic
minorities become mére acculturated, their moral development
ié affected and their wa& of réasoning is modified in a way
that resembles that of the meﬁbers of the host culture.

MODELS OF SECOND - CULTURE ACQUISITION

“

{As péoéle move frombthéir culture of origin to another
culture, they need to acquire? ét least to a given extent,
the‘cultureiof the host cultural group. The acquisition of
a new cﬁlture occursvwhen indiViduals undergb a process of
chanées while they are_making_a.tranSition within, between,

~and émbng cultures. jThis~proceés is_influencéd by many



factors such as the,indi?idual's psychologiCal state,
education, ethnic background, and social interaction
(Jiobu, 1990). | | |

‘There are several nodels that have been used to explain
this process ﬁby which an individual from one culture, the
culture of origin, develops [or fails to develop] competence_
in another'cu1ture, often the dominant culture" (LaFramboise
et al., 1993, p.396). A brief oﬁerview of the type of
'relationships that might.develop betweenkdifferent cultural
groups‘and individuals is given below. ‘

.Outdated Views of Second-Culture Acquisition'

The views described in this section seem to have lost
favor in describing the type.of relationships that ethnic
minority groups and Anglos establish in the present day
society. Howerer, they seem to have been more acceptable in
the past thus a brlef overv1ew of them 1s given below.

Segregatlon was used to descrlbe a type of relationship
where ethnlc groups were kept separate in splte of
fulfllllng each other s partlcular needs . On the other/
'hand ellmlnatlon took place when ethnlc minority groups who
falled to develop competence in the host culture were
eliminated (Smither, 1982).

Eusion'takes place_when people:from'diﬁerse
‘ethnic/cuitural backgronnds come together and either‘create

a new culture or change the existing one, rather than

integrating themselves into a particular culture (Smither,



i982). Under this model; member of_minority groups become
indistihguishable,,in their‘psychologiéal.reality, from
members of the majority culture (LaFramboise et al., 1993).
‘Similarly, Anglo conformity states that ethnic minority
groups become like the majority; however, the majority does
not learn much of the miﬁority's ethnicity (Jiobu, 1990).

- On the other hand, minoritization describes the process by
which the majority learns about, and becomes like, the
minority by adopting many of its customs and practices
(Jiobu, 1990). |

Current Views of Second-Culture Aéquisition

The models described above have not béen very
successful in describing the process that is taking place in
the present U. S. society with regard to ethnic minority
groups and immigrants. Thus, the following models seem to
be more accurate‘in describing ethnic relations among
different cultural groups that exist in the US today.
Therefore,‘in order,tb héve a deeper uhdefstanding of these
models, a more lengthy explanation of them is given below.

Assimilation

This model describes ‘a gradual process, occurring over
time, by which ethnic minorities acquire a new cultural
identity by sacrificing their culture of origin and
adoptiné, in its entirety, the majority culture (Smither,
1982; McAdoo, 1993). The goal of this process, is to

"become socially accepted by members of the target culture"

6



(LaFrambbise et al., 1993, p. 396); it takes place as
individuaié acéulturate and start making the transition into
the political, social; economic, and cultural life of the
majority culture (Omi & Winant, 1994} Burﬁam et al., 198%).

According to LaFramboise et al.‘(1993), assimilation
might be problematic because people who assimilate lose
loyalty to, and awareness of, their;origihal culture. As a
conséquence, they might be rejected by members of their
original culture, as weil as by members of the host culture.
in addition; they might have to reject the values of their
originél»culture in order to succeed in the host culture.

Jiobu (1990), cohtrary'td LaFramboise et al. (1993),
Omi and Winant (1994), McAdoo (1993), and Smither (1982), -
argues that asSimilatioﬁ is a multivariatelphenomenon; and
as such, different cultural groups might be assimilated into
each cher‘inysome areas, but not iﬁ'others. Jiobu (1990)
‘states thét a given group can be assimilated into thé
educational system of the majority group, but th into the
latter's political life.

)

~ Acculturation

This modei, as well as the assimilation model, Has_been
of great interest to,psjbhologists in‘the last decades.
 Contrary to assimilation in which tﬁe individual becomes
immersed in the host culture, acculturation suggests that
the individual chooses how to interact with the ‘host

culture. It is, therefore, described as a psychosocial,

7



o human adaptatlon and adjustment process (Domlno & Acosta,.f
'31987)‘ It takes place when dlfferent ethnlc mlnorlty

cultures and the malnstream culture come 1nto contlnuous

lff7contact w1th each other (McAdoo, 1993), and as a result

i,fthelr orlglnal cultural patterns are altered (Zohoorl,

1988) i Durlng thlS process, the'attltudes, values bellefs,”

fand behav1ors of 1mmlgrants and 1nd1v1duals from mlnorlty

"ffgroups "change toward those of the domlnant cultural group

ufas a result of exposure to a new cultural system" (Orozco et

al 1993 p,-149)

Acculturatlon is a multlfaceted phenomenon, it is

'icomposed of several factors Wthh are dlfflcult to clearly

v

. ,spec1fy . However 1t has been stated that some of the most

f'lmportant factors in the process of acculturatlon are

a fvalues, bellefs, and att1tudes, as well as language and

‘cultural customs (Cuellar, Harrls, & Jasso, 1980) .

N

‘Theorles of Acculturatlon o

There are several theorles of acculturatlon that try to

_explaln and understand thlS phenomenon by which 1nd1v1duals

[,from dlfferent soc1ocultural backgrounds acqulre the

’vmajorlty s culturevand become competent part;c1pantsfln'the'
'host culture (LaFramb01se et al. 1993) However, they:
"cannot explaln the reasons for one 1nd1v1dual s lack of
.;acculturatlon whlle another 1nd1v1dua1 llVlng 1n the same
env;ronment and hav1ng the same background does,

'.'acculturate»(Smlther, 1982) f_Some.researchers, however,



‘fhave trled‘to glve-an explanatlon for he 1nab111ty or'fi}
' unw1lllngness to acculturate that some members of ethnlc
:,_mlnorltles eXhlblt For 1nstance,'Cortese (1990) suggests

that lack of opportunlty may hlnder the development of

soc1al skllls that are needed in order to move 1nto the

,_malnstream culture Thus, 1nd1v1duals who fall to developifliup

fsuch soc1al skllls are unable to acculturate or acculturatef”‘uf'

»at a-much slower rate' It 1s also poss1ble that 1nd1v1duals;fff‘“:

wwho assoc1ate only w1th members of thelr own cultural/ethnlcﬁf;;‘

ﬁgroup do not acculturate 1nto the domlnant culture becausejf*l
,thelr way of relatlng to soc1ety 1s not altered in any way

"‘(D1Martlno,yl991)

The theorles of acculturatlon explalned below offer an 1; o

‘ ylns1ght in to how and why 1nd1v1duals mlght be motlvated to .
.;adapt and adjust\to the way of 11v1ng of the majorlty B
fculture. l | . o

The;commnnications thé&fy;v"*”

1.rThis theory'ls based on the four areas of‘humAﬁlfv*‘

vycommunicationi interpersonal» 1ntrapersonal mass medlafll

behawior,-and communlcatlon env1ronment (Smlther, 1982;

gLaFramb01se et al l 1993) l The communlcatlons theory

":suggests that acculturatlon 1s 1nfluenced by the degree of

V'comfortablllty ethnlc mlnorlty 1nd1v1duals have whlle

o performlng in the four dlfferent areas of communlcatlon 1n;5

lthe language of the host culture (LaFramb01se et al. 1993),;f'

‘:slmllarly,;Zohoorl (1988)ﬂsuggests=thatvcommunlcatloanKills




‘)are necessary for establlshlng meanlngful soc1al 1nteractlonvf'

3

”w1th members of-the host culture and to learn the1r way of
‘llv1ng Accordlng to hlm, the mass medla are "maln sources
tof 1nformatlon about the host culture" (p 105) .and-as~
forelgn children acculturate to U S culture, "telev1s1onv
'appears to be an 1mportant source of: educatlon and
1nformatlon about the Amerlcan way of llfe" (p 111) : Thus,f
this theory seems to suggest that the better the 1nd1v1dual
speaks and understands the language of the host culture,,thefi
ea81er it 1s for hlm/her to get 1nformatlon about the host
.culture 'S Values through the mass. medla and to establlsh
multlple social relatlonshlps w1th‘members.of the majorlty !
hculture.. As a result, the newvinteractionsvthat the |
individual develops might facilitate acculturation;

The behavior51va1ue5'theorz. | :

/This theory»suggestswthat~ethnic minorityhindividuals
will modify‘their‘behaVior (Smithér)b1982) in order‘to”
survive in;the7h0st'culture (LaFramboise’et-al u1§§3)~
Their values, however w1ll undergo a much slower rate of
change‘(Smither, 1982) * The- behav1ors/values theory assumeS"
that modlflcatlon of values and behav1ors 1s the result of

contlnuous contact w1th the host culture (LaFramb01se et
~al., 1993); Furthermore, 1ength of tlme ethnlc mlnorlty
1nd1v1duals are exposed to the majorlty culture, as well as

the individual' s age and sex are factors wh1ch are

pos1t1vely correlated w1th ‘acculturation (Smlther, 1982) .

10



It is llkely that as the amount of contact that 1nd1v1duals e

:'have w1th the malnstream culture 1ncreases, they learn the

’values of the majorlty culture and become more competent 1nf R

performlng the behav1ors learned 1n the host culture

ThlS theory takes 1nto cons1der

, pthe 1nd1v1dual for the majorlty or

geffect of such a preference on the_ove'
”process“ (Smlther, 1982 p;yEZ);v Th1s theory states that

‘t-not only language famlllarlty (proposed by the:f}r

'\,

- ‘Communlcatlons theory) or 1nterethn1c 1nteractlon (proposedf7‘”"

.by the behav1ors/value theory) are 1mportant 1n the process
v‘of acculturatlon, but also 1nterethn1c dlstance, ethnlcvij73d

prlde and 1dent1ty, and cultural herltage (Smlther, 1982

,,LaFramb01se et al 1993) because these three latter factorsfsw

"fexert an 1nfluence on - the type of relatlonshlps a: partlcularhjy

g1nd1v1dua1 forms w1th members of elther the host culture orrf}f&

"the ethnlc culture, or both Accordlng to LaFramb01se et
“;al;'(1993), "thls model argues for a mult1d1mens1onal “"'.
‘funderstandlng of the cultural acqu1s1tlon process" (p 398)
The 5001oanalyt1c theorz ;lj:u
Even though the theorles rev1ewed above prov1de ;1””1t

felmportant 1nformatlon w1th regards to. the process Of

5acculturatlon at the group level (LaFramb01se et al ) 1993), :=;L

_ and v1ew acculturatlon as a multldlmen81onal phenomenon,
tSm1ther;(1982) argues that they do not cons1der "1nd1v1dual

11



A differences'and thetpersonallty’processes of‘the‘individual

‘which fac111tate or retard acculturatlon"‘(p. 62) . Thus, in

order to explaln 1nd1v1dual varlatlons in acculturatlon
(LaFramboise et al.,/1993),‘Sm1ther (1982) proposed the
socioanalytic theory to:account foryindividual differences
in acculturation. |

This theory states thatllt 1s 1mportant to understand
the way some. constant varlables, such as age,‘educat;on,
:ethnlc background,,and degree of cultural discontinuity‘are

baffected by the role and character structure, as well as the

psychological dlfferentlatlon of individuals (LaFramb01se eth.

al., 1993) in order to. understand how 1nd1v1duals adapt to a

new culture (Smlther, 1982)
The psychological role theory.

The psychologlcal role~theory proposes that
acculturatlon cons1sts of broadenlng one's role repert01re
(values, beliefs, behav1ors,_etc.)‘so that-one w1ll be able‘
to meetgthe demandsvof the majority culture (Smlther, 1982).
Therefore, acculturation, accordlng to thls model refers to
the process by which ethnic mlnorltlesbunderstand the
importance of perfOrming the roles that»are valued by the
majority. | | /

Moerk (1972) suggests that while 901ng through the, o

process of acculturation, Mex1can American famllles show

loyalty to their Spanlsh mother tongue; however, their

values, beliefs, and behaviors are modifiedn~-In 1972, Moerk -

) 12



conducted research on the acculturation of'the.Mexican?
American minority to thevAnglo society. He,surveyed 446
subjects (Anglos, MexiCan-Americans, and African—Americans)
at an‘elementary school and a high school of the_Southwest
of the U. S. The survey covered differentvareas.such as
educational and occupational aspirations,,as well asbincome
expectations The results indiCated‘that‘ as compared to a
similar study that he conducted in 1967 with a similar
population, there were not significant differences with
-regard to educational nor occupational aspiratlons between
Mex1can American subjects and Anglos or African- Americans.
He\suggests that through education, Mexican—Americans seem
to understand and integrate, into their'wav‘of_living and
interacting with the new culture, the value system of the
dominant population Thus, it is possible that by; ,
integrating the value system of the Anglo society, Mexican-
Americans might acculturate and become similar to- the Anglo
population. “ |
Some researchers}‘interestedjin the‘premisebof value
modification as a function of’acculturati0n~among’ethnich
minorities, have conducted experiments on value modification
among Hispanics as a result of acculturation (Sabogal et,
al., 1987). For 1nstance, "familism;" auvery important'
value in the Hispanic’culture, is’redogniied‘by-the‘strong;
identification and attachment‘amongpthe memhers of.hispanicf'

families, as well as by the feelings of loyalty,

13



!

‘reciprocity, and solidarity thét they offer to each other
(Sabogal et ali,‘1987). Sabogal et al. (1987) conducted
research on the importance of the value of familism'for-
Hispanics living in the United Statee, They tested the
hypothesis that familism and other core Hispanic values
change with acculturation; Their results indicated that
Hispanic'values do change as a result of acculturatipn.

Domino and Acosta (1987) also conducted research on the
effect that acculturation has on the values of Mexican

Americans. vTheir results indicated that for more

,

acculturated subjects a soeial orientation, societal
secﬁrity; and respect were more impor£ant than a personal
orientation, family security, and love. These latter
factors were more important for less acculturated sﬁbjects}
Thus, Domino and Acosta (1987) assert that the more
acculturated sﬁbjects exhibited a greater similarity to the
Anglo population with regards to values. Thus, their
results suggest that acculturation increases‘similariey of
values between Mexican-Americans and Anglos.

In another study, Manaster, Chan,'andVSafady (1992),
studied the phenomenon of modernism on academically
successful and academically unsuccessful high-risk Mexican-
American migrant high-school students. They state that
"modernism reflects the degree of acculturation to the

middle-class value system of modern society" (p. 126).

Thus, they described modernism as a set of individual
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'attitudeS/beliefs found in western'societies (fhe‘ piaﬁniﬁé_g5'
formthe'future, feellngs of control unlversallsm, 1nner

dlrectlon etc“) They hypothes1zed that the academlcally
successful groupvwould hold more modern values,'and thusi~l:ﬂr
show a hlgher degree of acculturatlon than the academlcally ;
’unsuccessful group,)whlch would hold more tradltlonal

values Thelr predlctlons were supported by thelr flndlngs

lFurthermore, Manaster et al (1992) statefthat when mlgrantsfwc"

are. exposed to modernlsm and acculturate to urban norms,f[hh
’they exhibit a more competltlve soc1al orlentatlon than -
'those who are not acculturated to urban norms

R The multlvar;ate model of acculturatlon REN

Some researchers argue that acculturatlon is. av
» multldlmen81onal phenomenon in Wthh acceptance of new,:andh;f
“loss of, cultural traits varles from one d1mens1on to o
-another‘(Orozco et al 1993) 1 Therefore, they suggest that?
'whether ethnlc m1nor1t1es acculturate or not is ‘not an 1ssue“
ofvsuccessiln soc1ety;'.Ratherj‘dependlng on some
-‘personallty qualltles (1 e prudence,rassertlveness,
1nte11ect etc ) wh1ch are 1mportant 1n the Amerlcan cultureffﬁ

for successful role performance, 1t is. an 1ssue of feellng

‘comfortable in a glven s1tuatlon, 80 as to. choose to performf]"

o a role Wthh 1s compatlble w1th1n a glven soc1ocultural
‘context (Smlther, 1982) .
W1th thlS stance toward acculturatlon, 1t seems as 1f

Y

_the 1nd1v1dual has the optlon to choose to. perform a role,.



in a given situation, which will categorize him/her as being
aceulturated or not. And since acculturation ean be |
identified in a wide variety of the behaviers and values
(Burnam-et al., 1987) of a given individual) the
multivariate model of acculturation,is propOSeddesfbeing
flexible enough as to,identify,the‘many.different}situations
and conditiens‘which‘affect individnais‘whe_try'tQ adapt to
a new sociocultural environment (LaFrambeise et al., 1993).
The multivariate model also suggests that some factors
from the individual's culture of origin might be positively
correlated with successful acculturation as well. For
instance, socioeconomic status, parent's occupation,
behaviors, attitudes, situations, and age might have an
effect on how comfortable an individual feels perferming
certain roles. Various conditions in the host culture,‘such
as length of residenee, income, and education might also bev
positively correlated with successful acculturation
(Smither, 1982; LaFramboise et al., 1993). [These factors
are thought‘te have an effect on how an individual will
interact with the host culture. According to Smither
(1982), education and length of residence in the host
culture have been found to be some of the stronger
predictors of acculturation. Other researchers have found
~that age at the time of migration; ethnic pride, and length
of stay in the host culture are positively correlated with

acculturation (LaFramboise et al., 1993).
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Dependlng on the factors mentloned above,‘an 1nd1v1dual o

mlght choose to adopt a more Anglo orlentatlon by adoptlng a -

- hlgh 1dent1f1catlon stance toward the Amerlcan culture and aiw'

low- 1dent1flcatlon stance toward the culture of orlgln (see
‘bquadrant I in table ‘1 below) , Or she/he mlght adopt a more
.ethnlc 1dent1f1catlon by d01ng the oppos1te (see quadrant}f;j
>III 1n table 1 below) ‘dependlng,onothepsltuatron,and‘thef
role'that a part1Cular‘indluidual,chOOSes*to perform;'iFor]

, 1nstance,.research has shown that ethnlc mlnorlty B

' 1nd1v1duals adapt to Anglo ~American’ norms when dealing w1th |
the Amerlcan soc1ety, however,»when they are back 1n thelr‘

g communltles, they adopt roles whlch are "expected by the:
traditional, pol;tlcal; and rellglous leaders of the
communlty" (haFramboise et al., 1993 P 400)*

Table 1 below 1llustrates the relatlonshlps that mlght
develop between cultures and 1nd1v1duals, dependlng on the
level of 1dent1f1catlon and attltudes that 1nd1v1duals mlght
take towards/agalnst thelr own culture and the Amerlcan
culture. abi-' fv |

‘ ThlS model of acculturatlon allows 1nd1v1duals to adopt
spec1f1c traits from the host culture,'as wellaas to d;scard
some tra;ts of their or;grnal_culture; howeuer('theY‘may,‘
hold on‘to; or even reaffirm, some‘of‘their traditlonal

cultural values and behaviors (Orozco et al., 1993).
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Table 1

Type of Rélationships Between Cultures and Individuals as a

Function of Identification Toward/Against Cultures

Identification with the American Culture

HIGH LOW
Monocultural Marginalized by
LOW
Anglo Oriented both cultures
Identification
I v
with
Ethnic )
Bicultural Monocultural
Culture HIGH . _ ‘
Accepted by both Ethnic Oriented
IT IIT

Research suggests that individuals have the capacity to
choose how they will interact With thevhostnculturg and
their culturé of origin (LaFramboise et al., 1993). Thus,
it is possible for an individual to adopt dual models of
social behavior, to be considered bicultural, and to have
the opportunity to alternate his/her behavior by adopting
one cultural adaptation over another, depending on the
gsituation and his/her reaction to it (LaFramboise et al.,
1993). Therefore, it is possible that an individual might

- accept both cultures; but in some situations, he/she might
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¢

adopt a Mexican orientation, while 1n others she/he‘might
adopt an American orientation (Montgomery, 1992), pForbp.
iinstance, a‘Mex1can—Amer1can subjeot'might feel~comfortable
~speaking Spanish‘at.home; and at another time he/she might
enjoy and feel comfortable eating hamburgers and 1istening
to rock music in the company of Englishrspeaking'friendsf
Therefore, acculturation, acoording'to thevmultivariate
model,'"Can,be reflected in many'different,aspects of
behavior and values, including language use in different
;oontexts,/} .. preferences for food and music, . .. and
relationships with family and friends"_(Burnam et al., 1987,
P. 107),[ According to LaFramboise etial; (1393),3the .
‘multivariate model allows scientists to»addressAdifferent
factors which are‘involved\in-thevprocess.of acoulturation.
\Obviously, there are.many indiVidual.and situational
. differences to be“considered in the process of
_aCCulturation. And depending'on the situation‘and the‘
person, any one of the theories of acculturation explained
above‘"may represent an adequate explanation for a person s
experience as he or she [moves through the:process of
acculturation and] acquires competenoy‘in‘a new culture"
(LaFramboise et‘al., 1993, p.401). vHowever,‘the issue of
whether acculturation will be able‘to be'explained by a"
single theOry is far from being‘settled, vMuoh of the
existing research on acculturation:of:ethnicuminorities,into-

the Anglo society‘presents acculturation asta complex
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phenomenon. This study continues with the assumption that
acculturation is a complex phenomenon.whichycan take meny |
different paths depending on what roles the individuel
choosee to perform in a give eituétiOn.{»Therefore, the
present study will employ the multivariate model:ofit
acculturation by utlllzlng the scale ARSMA II developed by

Cuellar, Arnold, and Maldonado (1995)
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CHAPTER,TWO a

RESEARCH ON MORAL DEVELOPMENT

"Kohlberg assumed that everyone w1ll .

. progress through the same ‘sequence of moral- stagesf'-

,"_regardless of culture race,_ethn1c1ty,.soc1al

"~ class, or gender. However . . . the cultural
“lcontext of moral" judgment must be taken 1nto

"jfaccount

WIf, however,,an 1nd1v1dual llves 1n a

community differentiated in its values and norms,i"
" cdonfrontation of varlous 1nfluences is inevitable.

. This kind of social environment will create the‘
.dlsequlllbrlum that is essentlal for moral
‘ development " ARSUE : .

Anthony Cortese (1990 p ‘91),_4

Donald Duska and Marlellen Whelan (1975 pyloé){,_

Kohlberg s Theory of Moral Development l”'

"7For»the past two deCades, Kohlberg has been the

‘domlnant flgure in the fleld of moral development “As a

‘cognltlve—developmental psychologlst ‘he belleves that moral

judgment represents thought organlzatlon l His moral
development theory~1s d1v1ded 1nto-three stagesvwlth two
levelsaeaoh The flrst stage of moral development takes
'place durlng early mlddle chlldhood It 1s known as the
pre- conventlonal stage, and 1t is cnaracterlzed by the fact
that moral ch01ce is derlved from egocentrlc des1res (Sapp,

1986)‘ At thls stage, chlldren s moral judgments are based

hufon antlclpated rewards and punlshments (Brod21nsky, 1986),

gTable 2 presents a brlef outllne of th1s stage
The second stage of moral development 1s known as the .
’lconventlonal stage.. In this stage, the basrs for_moral
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decisioné is the desire to maintain "harmonioué
vlnterpersonal relatlonshlps and to obey existing formal
rules, laws, and standards in a society™ (Brod21nsky, 1986,
p.347) . The concepts of "good boy/good girl," as wellhas
respeot for authority, are found ih this stage (Sapp, 1986) .
‘Table 3 presents a brief'description of- this stage.

The last stage'is known as the post—con&entionai/stage
in which the»individual is‘charaoterized by adhering to
universal ethical principleé (Sapp, 1986). At this stage,
individuals"foﬁhdation for moral reasoning is their oWn
standards of what is right, rather’than conforming to social
expectations and rules‘(Brodzinsky; 1986). Table 4 offers a .
brief summary of the post-conventional stage of moral
development.. | |

The three stages of‘moral development (i.e. pre; F/
conventionel conventional, and post—conVentionéi) ~are
characterlzed by the idea that they follow a hlerarchlcal
sequence Wthh does not vary. Furthermore, each stage is
‘thought to be more cognitively advanced than the previous
‘one. Therefore, it is impossible for someone to get to a
~given level without passing through the previous ohes (i.e.
a person oannot get to'levei four from level‘two, it‘is

necessary to'pass‘through level three first).
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fable 2

Characteristics of the Pre-Conventional Stage of Moral

Development

Pre-conventional Stage of Moral Development

Level 1: Obedience and punishment orientation. Children

obey rules in order to avoid punishment

Level 2: Egoistic orientation. Children obey rules out of

self-interest

Table 3

Characteristics of the Conventional Stage of Moral

Developmeﬁt

Conventional Stage of Moral Development _

Level 3: Good boy/good:girl‘orieﬂtation,, Childrenﬁs basis‘

)

offmoral»reaéoning is:the‘desiré ﬁo:pleaSe others

Level 4: Respect for authority. People are concerned with

respecting authority and maintaining social order
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lfDevelopment '

:fPostJConventionallstagetof_moraljdevelopmentvp,f.ﬁ"

‘;{Levelf5°' Morallty of contract and 1nd1v1dual rlghts

People value the w1ll of the majorlty They
belleve that the welfare of s001ety depends on

obeylng the law ﬁ'& |

5d-fﬂeiélhﬁ;f Universal1ethical’§rinciples'M'People follow the1rf5f37’
well 1nformed consc1ence 1n order to determlne

‘what is rlght R

s

A person who moves to a hlgher stage 1s able to make

’ﬁif"flner dlstlnctlons among moral 1ssues,tunderstands how

‘7‘ dlfferent 1ssues are related and takes a broader and more

w“fconventlonal level ofvmaturlty, thereforef

« stable perspectlve on moral confllcts" (Moshman, 1987 ,th

L;ﬁ531) Kohlberg (1981) 1ndlcates that moral maturlty 1s moregf
-solld as one contlnues mov1ng toward the flnal or post-"*3 ;

the hlgher the

“ﬁﬁlevel 1n Wthh one 1s, the better However, only a few seemﬁﬁ

H”f;to reach maturlty (level SlX)

Kohlberg s theory of moral development 1s based on th@ {W“;t_;r

S ,.-f',assumptlon that individuals, tte: '_‘what thelr o




‘cultural backgrOund are, undergo permanentvchanges in their
stages of cognitive development until they reach a stage of
maturation Kohlberg believes that this progress of
maturation is based on: ClaSSlC stage theory in that

a) each stagelis preceded by‘another stage that cannot
be missed | | | % :

b) the individual cannot regress to a previous stage

c)‘If fixation occurs at a particular' stage prior to
maturation, then there must be an abnormality in the
individual's development, and |

d) all individuals undergo.the same universal sequence
of development.

The stage at which the individual is at a given time is
characterized by a typical kind of moral reasoning. And, as
the individual's moral reasoning develops, each stage
'involves a more complex and more integrated moral reasoning;"
furthermore, moral reasoning is more differentiated as it
passes from one stage to the next (Sapp, 1986) .

Kohlberg's theory and stage interpretationsbare based
on normative-ethical criteria of adequacy which enable |
people to make judgments:regarding the greater or lesser
moral rationality of the reasoning being interpreted. It is
believed that stage six of normative-ethical criteria is the
most appropriate for justice and reasoning; and therefore,
it is used to describe the developmental logic inherent in

the development of justice reasoning (Levine, Kohlberg, &
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Hewer, 1985).

For Kohlberg,>thevbasevof m6ral deﬁeiopmeﬁﬁ,,as well a$ 
of morality,_ié‘an issue>Of fights aﬂd“dﬁtiéé as |
prescriptiOns;‘ The‘way Kohlberg examines the‘developﬁent‘of
morality in anfindividﬁél is as follows; first, he pfesenﬁs
a person with a moral dilemma; and_then he asks the
individual what he/she would.do‘about it. bThe moét popular
dilemma is about a man who cannot af?ord'to'pay the high
price for a drug which his wife, whb is dying, needs.

Should the man éteal the drug?

The moral dilemmas that Kohlberg‘presents require a -
‘choice "between competing values and then stimulates
judgment about related rules and iﬁstitutions" (Nisan &
Kohlberg, 1982). Therefore, the response to the dilemmas is
reievant to the confrontation of two mbral values. For
instance, the dilemma mentionéd above about the man steaiing/
a‘drug in order to save his wife's life elicits judgments
about the value of upholding the law and doing what is just
versus the value of pfeserving life (Nisan & Kohlberg,

1982) . According to some researchers, this dilemma would be
sleed in a different manner by a man and a woman. While
the man might more often take a stance df justice,  the womaﬁv
might more often take a stance of care.

Research on Moral Development and Gender

It has long been récognized that the psychosocial

developmént of boys and girls is different‘(Early, 1992);
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For instance, attachment to the mother is fundamental in
female identity development which results from connection
and relation (Johnson & Newcomb, 1992). On the other hand,
S6chting, Skoe, and Marcia (1994) suggesf that "the boy's
connectedness to.his mother creates a conflict between his
need for intimate relations and his equally urgent need for
a gender-relevant identity" (p. 132). Thus, the development
of male identity might be the result of achieving separation
andbdifferentiation from others, while female identity might
be the result of relating to others. Taking this into
consideration, some researchers argue against the
universality of Kohlberg's moral develépment theory. For
instance, Gilligah (1982) believes that Kohlberg's theory is
not applicable to women because it was established and .)
normed based on research done only with males. Therefore,
it is suggested that women are at a disad&antage when judged
with Kohlberg's model. |

Following Gilligan's (1982) thinking;,Johnson and
Newcomb (1992) state that both men and women develop
"different perspectives toward nurturance, morality, and
justice" (p. 112); and while men favor‘an eehic of justice,

A

women favor an ethic of care. The reason of these
remarkable differences between men and women is that while
men are socialized "to be competitive and aggressive.

women are socialized to demonstrate caring and tender

traits" (Johnson & Newcomb, 1992, pf 115) . Therefore, men
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and women might deVelop different pefspectives with regard
to care and justice igsues. Similarly, Séchting et al.
(1994) suggest that while men might tend to focus mofe on
justice énd individual rights while solving moral dilemmas,
Qomen might tend to favor care and responsibility.

In order to test the hypothesis that men and women
differ in théir moral development, Gilligan and Attanucci
(1988) examined gender differences and siﬁilarities on moral
orientation. They concluded that, even though both genders
are aware of the existence of care and justice moral
orientations, men tend to choose to solve dilemmas with a
justice orientation, while women prefer to solve dilemmas
with a care orientation.

Subseqﬁent similar studies have obtained comparable
results on moral development and gender. For instance,
Bakken and Ellsworth (1990) conducted research‘oh the
relationship of moral development to age, gender, and
education; Santilli and Hudson (1992) conducted research on
moral reasoﬁing; Early (1992) studied moral orientétionband
gender differences; and Séchting et al. (1994) conducted a
study on the relationship between gender and care oriented
moral though. All those studies yielded significant results
indicating gender differences. Therefore, the studies
mentioned above seem to suggest that males' and females'
moral reasoning might develop along different paths.

Even though Gilligan (1982) indicates that men and
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women have different experiences while growing up, and as a
result of these experiences, they develop different
perspectives toward solving moral problems, many researchers

suggest that there are not signifieant,sex differences in.
-moral development (Snarey4 John, Reimef, & Kohlbefg,‘1985);
For instance, Pratt, Golding, Huntef, ana Norris (1988)

- investigated age'and sex variations in moraiijndgment
ipchesses across‘the life—span; they presented their
subjects, whose ages ranged from'fourteen to ninety—two;
years old, with Kohlberg's dilemmas and found few
indications of sex differenCes in morai\reaSoning. ‘However,
subjects over age.seventyefour scored at a significantly
lower stage level than younger subjects.

In another study; White (1988)vinvestigated age and

education in adult‘moral reasoning by using Kohlberg;s
cognitive-developmental stage theory of moral development.
- He used 195 adults ranging from nineteen to eighty-two yearsj
" 0ld and from three to twenty-five years of education. His
results indicated no significant effect for age of subject
nor for sex, but a significant effect for education.

Miller and Bersoff (1992) investigated moral reasoning
on justice and interpersonal eipectations; Amefican and |
- Hindu subjects were used in their experiment; They did not
find any significant results to demonstrate that women are
more inclined than men to}choose,interpersenai issues‘over

justice issues.

29



Even though there 1s confllctlng ev1dence w1th regard

- to moral development and gender, 1t has been stated that -

' both men and women have dlfferent experlences whlle?grow1ng l,f
up- (Gllllgan,51982) and those experlences vary across
‘soc1ocultural settlngs Therefore, 1t 1s poss1ble that
s001ocultural background mlght have an effect on the way‘men
and women tend to solve moral dllemmas For 1nstance,_wh;le
conductrng research on‘moral‘reasonlngvm;thrAmerlcan*andsiu'
sﬁindu subjects,nMiller‘and Bersoff (1995), found_evidence;g_“~
showing a'culturalyeffectbonvthe resolutionvoffmoral ‘vf
dilemmas. AmeriCan7Subjects, WhenLCOmpared‘to Hindu
'subjects,‘tended to place more respons1b111ty on the
1nd1v1dual hlmself/herself while solv1ng moral dllemmas
Sllberman and Snarey (1993) also conducted research on: o
‘gender dlfferences and moral development durlng early
adolescence They admlnlstered the MJII to 190 sixth . grade
boys and glrls The results of the study 1ndlcated not onlyr
that the mean level of moral development among females was
~s1gn1f1cantly hlgher than among males, but: also that race
had a significant effect on the child's level of moral |
reasonlng. .Chlldren from raclal 1mmlgrant groups,‘such as'v"
Hlspanlc or As1an, scored hlgher than Black or Whlte
chlldren Furthermore, thelr results also 1nd1cated that
b’glrls of all races scored hlgher than boys of all races.

Therefore, based on research conducted by Mlller and Bersoff

(1992) and by Sllberman and Snarey (1993) as well,glt‘can be'
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_'suggested that cultural background m;'ht 1n‘fact have ‘an 4% L

seffect on an 1nd1v1dual's moral development"

Cross Cultural Research on“Moral Development }f‘

Slnce moral development.ls‘thought to proceed through
'uan 1nvar1able hlerarchlcal stage, Kohlberg belleved that
sub- and cross cultural varlatlon do not - 1mpede the N
Hunfoldlng of moral development (hev1ne, Kohlberg & Hewer
1985) because people s moral development 1s thought to
follow the same . sequence regardless of cultures } However,
Mlller and Bersoff (1992) state that moral development Ry
"theorles are not to be cons1dered culture free,.therefore,l
‘lthey are not unlversally appllcable Slmllarly,'lt has been
argued by Edwards_(l985) that there 1s a dlfference 1n the
‘way dlfferent cultural groups class1fy thelr hlerarchy of
‘.values Accordlng to Mlller,‘Bersoff and Harwood (1990)
th1s is due to the fact that the development of" moral codes,fr
1n a partlcular s001ety, 1s affected by the soc1ety s
cultural meanlng system
v, Argulng agalnst the appllcablllty of Kohlberg s moral
development theory to other cultures, Sapp (1986) suggests‘l"
Lthat the 8001ocultural group determlnes pr1n01ples of rlght',
’and wrong, Cortese (1990) states that moral development
‘“fvarles from one soc1ocultural group to another, and Heubner:Vn
"and Garrod (1991).cla1m that morallty is subject to the :
vsoc1ety in whlch people are to be moral Furthermore,

Heubner and Garrod (1991)‘state that Western theorles of

31




moral reasonlng cannot adequately measure Buddhlsts' moral

reasonlng because the1r moral development unfolds from a i*

Idlfferent perspectlve or world v1ew Slmllarly, Mlller and S

'Bersoff (1992) 1nd1cate that since. Amerlcan s moral
. reasonlng 1s based on the premlse of the autonomous f"‘l
j1nd1v1dual as the stepplng stone for soc1al systems, thls“jff
premlse is not valld 1n other cultures (such as the Hlndu
“lIndlan culture) whlch stress soc1al tasks as the foundatlon fu
for 8001ety Se - S |
Cortese (1990)‘ taklng 1nto cons1deratlon cross—v%”

lnatlonal research states that the rate. and flnal level of

' moral development varies tremendously from one soc1oculturalyﬁ.

‘env1ronment-to anotherv Furthermore, he 1nd1cates that

‘"1nd1v1duals in hlghly 1ndustr1allzed settlngs are reported o

to move through the lowers stages of Kohlberg s

developmental framework at a more rapld rate and to achleve

hlgher stages than do- 1nd1v1duals 1n less 1ndustr1allzed and o

,less urban settlngs" (p '95),--Thus, accordlng to hlm, 1t
seems as 1f hlgher levels of moral development are llnked to‘»'
hlghly 1ndustr1allzed s001ocultural env1ronments

Even though Kohlberg ‘s developmental stage theory and

o 1ts ‘cross- cultural unlversallty has been crltlclzed

Kohlberg and hlS assoc1ates prov1de good support for the ‘
‘pappllcablllty to other cultures of the hlerarchlcal theory
For example,'research conducted by Kohlberg and Kramer y»"

(1969) w1th mlddle class urban boys from the U S _Talwan,




and Mexico supports their claim of universal application.

In another study, Snarey et‘al} (1985) investigated the
development of social-moral judgment”among Israeli Kibbutz
adoleécents using Kohlberg's theory of moral judgment
~development; their purpose was to verify the validity of
Kohlberg's model‘and measure in.avcrossfcnltural‘context.and
to assess the cultural.nniqneness of social-moral reasoning
among Kibbutzniks; their findings stronglyvsupported the
validity of Kohlberg's structural deVelopmental . /
understanding of moral_judgment.i | »

‘In 1982, Nisan and Kohlberg conducted a longitudinal
and cross-sectional stndy of moral.judgmenf development in-
Turkey. They used Kohlberg's ﬁoral dilemmas to.interview
subjeets from the city and ermfrural:areas; their findings
supported the elaim for structural universality in .moral'ﬁ
judgment. However, subjects”from‘the citylehowedva mere: ‘
rapid rate‘of moral maturatien than,eubjecps from rural
 areas, whicn suggests‘that the individual's mofai‘thought‘is
affected by the individual's world view (Reid, 1990). "

Based on the findings of Nisan and Kohlberg (1982), it
seems as if modern/technologically developed (urban)
~societies have an impact on the nature Ofian individual's
moral reasoning and development; In the»premodern world

(rural) the individual is obliged to fulfill eertain roles
‘(i.e.; familial,‘politiCal, religious, soqietal nerms,

etc.), which are the basis for moral decisions. On the
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ether hand, the modern/technological (urnan) world goes
beyond theee roles andvadopts‘emotivism as the foundation of
morality. 1In this latter type of society, the individual
views personal insight es the-proper canse'ef moral |
reasoning; as a consequence, it hes'been argued that, when
.individuels make the transition ffom a rnral‘environment
toward the sociocultural environment of a |
modern/technologically developed society, their
individualism is increased (Reid, 1992): Thus when
immigrante from a culture which emphasizes responsibility of
the entire family to solve moral dilemmas (such as the
Mexicans) immigrate and aeculturate into a culture (such as
the‘American) which tends to be more individualistic; tneir.»
world view might become'more egocentric. Therefore, .
immigrants mighn replace their sociocentric moral
orientation with a more egocentric style of moral reasoning
(Reid, 1992). |

Acculturation and Moral Development

Edwards (1985) suggests that sociocultural groups
differ in the way they classify their values. Thus, it is
possible that the sociocultural environment has an effect on
the level and rate of moral development (Cortese, 1990) of
the members of a particular sociocultural group. Therefore,
it has been stated that mofal development theories that‘ere‘
- normed with a particular population should not be considered

to be universal because they are affected by sociocultural
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factors (Mlller et al 1990 Heubner & Garrod 1991};Millerﬂl;

;& Bersoff 1992)

It has also been suggested that as ethnlc mlnorltles

become more acculturated 1nto the U S "culture theyv;_;ff.l’
‘develop cognltlons that are. more prototyplcal of those found*t
in the host culture s mlddle class ThlS cognltlve
Jmaturatlon is alded by dlverse factors,.such as educatlon;‘
occupatlon, and soc1al statuS‘asplratlons | These and many
‘other factors that are transmltted by the medla exert an -
-1nfluence in the cognltlve development of ethnlc mlnorltles
‘and mlght replace a glven soc1a1 1dent1ty ‘that. has strong
ethnlc components (Cortese,»l990). Thus, 1t rsrposs1ble"‘
that the,moral development of ethniciminorities'isiaffeCtedlb
as their interaction,with the domlnant-culture increaSes}.
The psychological role»theory of aCculturation and‘L
research conducted bY Domino and Acosta (1987), Orozco‘et‘iu
al. (1993); Burnam et al (1987) Manaster et al (1992);lk
fand Sabogal et al. (1987) suggests that through : :
acculturation, the values that Mex1can Amerlcans hold as
‘well as their cognitive processes ard development,ibecome

similar'tO‘those found in. the American culture. It is also

very llkely that the moral judgment and: moral development of -

Mex1can Amerlcans s1m11arly undergo some alteratlon as they
become more\exposed to the U. S. culture and thelr way of
thlnklng and reasonlng is modlfled wn order to become more

capable of coping with the demands of thlS SOClety.
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Among anthropslbéists;’morai iessOniﬁgiand{msral
develdpmentfare Seen,ss thsfresult-6f,a;particular culture.
Moral résssﬁing‘isithsught'to{be.cultuiaily formed and
passed on from generation ts‘generation} Thﬁs, each
person's moral‘réasoningband ﬁorsl devslopment is shapeduby
the sultufal group in which hé/she lives,(Edwards; 1985).
Duska and Whelan (1975) suggest that moral judgment is‘
affected by different factors, such as the sscial‘
environment, the cognitive development of the‘individual,
and the cognitive dissonance that the.sociOCultﬁrsl
environment creates for individuals. 'And\when ths
environment creates cognitive conflicts, fheh "the
[individual] seeks to construct adequate cognitive
structufes to cope with [his/her socioculturall enviroﬁmentﬁ
(p. 102). Thus, it can be argued that thé sociocultursl
environment has an effect on the rate, and level, of moral
devélopmeﬁt that one attains. As a consequence, "one must
consider the possibility that [different socioculturall
groups have different moral structures, each adequate to thes
reproduction of the social life-world found in each‘éthnis
group" (Cortese, 1990, p. 107). However, none of those
moral structures are superior nor inferior;vrather, moral
structures and values are generated‘"as a result of
situational demands coupled with person's perceptions and
actions on these demands" (Sapp, 1986, p. 66). In other‘

words, ". . . social dilemmas [that are found in a
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particular sociocultural setting] stimulate‘reasoning [of
individuals], at a stage of moral development [that 1s |
required by that sociocultural group . . . ]J (Cortese;.
-1990 p. 105). .

It has been stated that scme societies;:such‘as the
Samoans, expect their family'members to have an obligation
to help with a particular problem. As a consequence, the
family is seen as a source ofbassistance for solving
problems. On the other hand, European societieslconsider‘
the 1ndiv1dua1 responsible for solving moral dilemmas thus
shOWing the background of an 1nd1v1dualistic culture (Reidv
1992). Fitzpatrick (1987) argues that in cultures where
family ties and obligations are strong, people are expected
to favor their kinsfolk against strangers; however, if this
happens in the United States when dealing with the law, the
behav1or might be labeled improper, corrupt and/or immoral. -
However, as Fitzpatrick (1987) states, "in a culture where
family values are‘supreme; . . such favoritism to one'slkin
or family would be much more acceptable. vIn fact, it could
even be defined as obligatory" (p.‘48)t This provides'cne
example of moral development affected by the sociOcultural
environment of the individual. |

In order to find ev1dence for the assumption that the
individual's moral views are affected by his/her cultural
beliefs and values, Miller and Bersoff~(l992) 1nvest1gated

moral reasoning involving interpersonal and justice
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expectations between American and Indian cultural grdups.

' Their results indicated that while most Americans considered
justice expectations as more important, Indians believed
that interpersonal expectatlons were more 1mportant

" Therefore, they concluded that one's prlvate morallty of
interpersonal responsiveness and caring is not universal,
but it "may be a phenomenon specific to highly rights-
oriented cultures such as the United States" (p. 551). Thus,
culture seems to have an effect on the type of moral views
and values that its members develop.

According to Sapp (1986), Kohlberg declared that two
conditions are necessary for moving from the conventional to
the post-conventional level of moral reasoning{' According
to Kohlberg:

"Both conditions are situational, that is,
environmental changes external to persons which in
turn affected their process of moral development.
The first concerned persons leaving their . ,
sheltered home environment for an environment in
which their traditional values, ideals, and
principles would be challenged by other persons.

! The second involved leaving home for an
environment which encouraged rational, deductive,
and logical cognitive process" (p. 58).

It seems as if a modern/technologically developed
country would be the perfect setting for immigrants from
less developed countries to experience moving from the
conventional stage to the post-conventional stage of moral
development, since both of the conditions mentioned above
are present in a new sociocultural environment.

It has been suggésteq (Reid, 1992) that when

38



_'1nd1v1duals make the tran81t10n (acculturate) toward the e

state level of a glven 8001ety, thelr 1nd1v1duallsm 1s o
"1ncreased Reld (1992) examlned the dlfferences on the-e#
;resolutlon of moral dllemmas between Samoans and Europeans
/.She found that acculturatlon caused the non Western group.to
replace a soc1ocentrlc moral orlentatlon w1th a more' o

‘vegocentrlc style of moral reasonlng 1nto 1ts value system

Thus, prov1d1ng ev1dence for the premlse that acculturatlonfffff”h

v1nto the Amerlcan s001ety mlght cause ethnlc mlnorlty groupsm:‘”

to modlfy thelr way of reasonlng

In a s1m11ar study, D1Mart1no (1991)vstudied the*impact'fyl'

that culture has on the appralsals of moral and conventlonal;f

midllemmas among male~ and female Amerlcan, Slc111an Amerlcan,.wﬂ'\

“and Slc111an subjects »’The results 1nd1cated that ln'h'

comparlson to the other research part1c1pants who tended to-;lf3v

fvalue s001oconventlonal thlnklng, Slc111an Amerlcan females

-valued reasonlng more when confronted w1th the dllemmas It

can be concluded that women from dlfferent cultures address ;i,
moral 1ssues dlfferently

»D1Mart1no (1991) arguesethat:eyen‘thoughfSiCilian~flv5””u'

“JpAmerlcan subjects had 1mmlgrated to thlS soc1ety as young

"s:Amerlcan culture and had to develop-new ways>

Zfadults,:and w1th thelr value system formed already, women
"modlfled the1r way of reasonlng because they were more

v'1nvolved 1n the educatlonvof thelr chlldren than thelr 7,.”‘”

jspouses As a consequence, females were more exposed to the"

:f"»’reasonl»ng 1nv”= 2



order to be able to cope with the néw séciéty{ bﬁ thé other
hand, males tended to aésociate more with O£her Sici1ian—
American meﬁ; which did not reqﬁife any alteration of}ﬁheir
social reasoning; as a consequence, they retained their same.
thinking patterns that they had acquired in Sicily és
children. |

DiMartino (1991) asserts that culture does not have any
impact in the way children responded to the dilemmas. Even
children who were bicultural were not affected by changing
cultures. This might be due to the fact that children who
move to a different culture have access to the same
education as children in the host society. As a
consequence, they learn the same way of‘thinking and
reasoning as children in the host culture. Thus, when
‘people immigrate as children to another culture, and attend
elementary school and college in the new society, their way
" of thinking and reasoning is shaped by theiideology of the
host society. Therefore, as compared to people‘who
immigrate as adults,‘children may become more acculturated
into the host culture and show a similar type of morél

reasoning as people of the new culture.
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HYPOTHESES

‘ After reView of thefliterature:onfthe‘roles that
eulture plays in people}s moraivdevelopment, the present
study makes‘severai predietione'eutiihed below. |

It is belieVed_that”through’educatiOn, members of
ethnic minority groups learn the vaiues of the mainstream
culture. Therefore, the present study hypothesized that
MeXicaneAmerican subjects with more education would be more
acculturated into American society, as measured by the
Acculturation Rating Scale for Mexican-Americans-IT (ARSMA*
I1) developed by (Cuellar, Arnold, & Maldonado, 1995),than
subjects with less education.

It is possible that ethnic miqority/groups' Way of
solving moral dilemmas is affecﬁed by their acculturation
into American society (Domino & Acosta, 1987; Orozco et al.,
1993). Therefore, the present study predicted that once
education was accounted for, accﬁlturation would further
explain additional variance in the moral development scores.
In other words, the present study hypothesized that
regardless of education level as compared to less
acculturated Mekican—Americans, more acculturated Mexican-
‘American; would score higher in the principled-index-
morality variable of moral development (P) as measured by

the Defining Issues Test (DIT) developed by Rest (1986).
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'l;inoffered to the subjects for the1r part1c1patlon /All

B METHon
. subjects
Slxty eight Mex1can Amerlcan‘subjects (40 females and

S28 males) were recrulted from dlfferent small Southern
'?communltles 1n Callfornla and Texas The subjects were
.afflllated w1th Cathollc churches 1n the communltles of
(,Indlo, Coachella, Rlver31de and San Bernardlno 1nha7
_vCalifornla; and San Antonio and Austin in Texas J The‘
dsubjects were both male and female, represented three
;generatlons, and varled in ages (18 45) and level of

‘veducatlon (9 17 years of educatlon) No 1ncent1ves were

subjects were treated in accordance w1th pr1nc1ple 9 of the
"Ethlcal Pr1n01ples of Psychologlsts »(Amerlcan
,PsYchologlcal Assoclat;on,‘l99l)

o C Measures

v The subjects for this study were glven the two scales

.descrlbed below

‘ Acculturation Scale

‘,Acculturation was‘measured by the AcCulturation Rating
'Scale‘for Mexican—Americans—II'(ARSMAQTI) (Cuellar, et . al.
j1995).‘ ThlS scale has a test- retest rellablllty coefflclent‘
‘ofv.96. Because acculturatlon is a complex phenomenon,
nCuellar et al (1995) acknowledge that thelr scale is

llmlted and mlght not measure some other 1mportantv
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subcomponents of acculturétion. Howevér, they assert that
ARSMA{II%mgaéureé‘SOmeof_tHéiﬁoét impofﬁéﬂﬁ'éubéomponents
éf éécuituratioﬁ‘Whiéh are‘pfeéented”in‘téblé'S below.
Table 5

‘Acculturétion_Components Measured With ARSMA-II

1) language~familiarity, usage,_and preference
2) ethnic identity).and generation
‘3).reading;1writing, cultural exposuré, and

4) ethnic_intefaCtion.

Thus, their scale takes into consideration each of the B
féctofs mentionéd above ih-ofder to determine how | o
acculturated a particular individual is.
| The acculturation scale (ARSMA~II)Y¢onsistS of 30
questions, each question with five possible answers
b(fromvl - 5) which indicate the>grade of acculturation of
each subject (1= monocultural -strong Mexican orientation,
3='bicultural, aﬁd 5= monocultural -strong Anglo |
orientatiqn).. This‘scale_ié scored by adding the answers
,énd dividing this‘nuhber by 30‘or by the number of items
answered. It»yieldé two ‘scores, a Mexican—Qrientation score
‘;énd an Ahglo~orientation score. The acculturatibn‘séore is
,computed bybsubtracting the'Anglo—orientation écore from the

Mexican-orientation score.
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Moral Development Scale

‘ ‘Moral development (P) was assessed by the short form of
the Defining Issues Test (DIT) . ‘Instead of presenting the
subjects with six dilemmas, the short forms employs aﬁy
- three of the six dilemmas contained in the long form. This
test was developed by Rest (1986) and it is based on
Kohlberg's developmental theory; however, it differs in
" methodology. The DIT is a standardized questionnaire,
rather than an interview method. It consists of six moral
dilemmas which contain twelve questions‘which are to be
‘rated and ranked (on a‘five-point scale) by the}subject
according to how important each item is in making a moral
decision (Rest, 1986). \Each of the issues represents a
level of moral judgment that is typical of stages two
through six. The}subject's choices of the most‘important
issues of the six moral dilemmas (three in the short form) |
give a score known as the "pfincipled index morality" or "p"
which is taken to be the measure of the subject's level of
moral development.

Tpe P (moral development) score is interpreted as the
relative importance subjects place on principled moral
consideratioqs while taking a decision about moral dilemmas.
This score is obtained by adding the answers given to the
\items of stages 5A, 5B, and 6 where stage 5A represents thé
"morality of social contract," 5B represents "the morality

r

“of intuitive humanism," ahdfstage 6 represents "the morality
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vof pr1nc1ples of 1dea1 3001al cooperatlon" (Rest 1986)

The scorlng for the Deflnlng Issues Test followed thed:‘_

'f£~uprocedure outllned 1n the test manual and a. P_score was

“'-(Rest 1986)

- “ﬁobtalned The DIT has a test retest rellablllty of 8

vTable 6

Score
scaré”f : vh'ﬁ ¥ ‘;Aﬁerage:Groudeepresented
:: 65}2T uhthMoral phllosophy and polltlcal sc1ence doctoral
» » studentsj ' ‘ o |

59;8\ ! 3ﬁSem1nar1ans 1n a llberal Protestant semlnary B
52.2 ER Advanced Law students .

:49y5 _»-rPract1c1ng medical phy8101ans‘

42.3 ‘ Average college students

;4OQO'  Average of adults in general
-3i;8:H;_c‘Average_seniorehigh students

‘21.9 - TAVerage juniordhighhstudents“

.18.9fn-i‘ Instltutlonallzed dellnquent boys 16 years old_»

T”(Rest 1986)

The P score obtalned from the DIT was matched w1th one

“”,of the categorles found in table 6 After u81ng the DIT 1n»1

‘g over 500 research experlments, Rest (1986) concluded . that

hlS system represents the SlX stages of moral judgment (i.e.'
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'»jlthe experlmenter to collect the packets

prelconventional_through postfconwentional staéesl}
| o VProcedure'f |
The.subjects‘recrulted in Callfornla‘were’contacted

personally by the researcher and were asked to part1c1pate
'1n the study The experlmenter gave them an 1nformed
‘consent form to read and s1gn 1f the§ were w1lllng to |
part1c1pate in the experlment l,Once they~agreed to
'dpart1c1pate, the experlmenter gave the subjects a packet

’contalnlng the acculturatlon scale'(ARSMA II) and the DIT
“p.The packet also contalned a debrleflng statement and a
ddemographlc 1nformatlon form The subjects were glven the

opportunlty to take the packet home to answer 1t at thelr

own convenlence R A tlme was. arranged w1th the subjects for'

Subjects recru1ted in Texas followed a procedure

”“similar to the subJectS‘recrulted in Callfornla ‘The onlyli

N

kdlfference was. that they were glven the scales and

1nstructlons by tralned research ass1stants



wb}'REsuLTs.
"Sample.Characteristics.
Sampleqsize KN’; means (M), and'standard deviations‘
(SD) for the varlables examlned in the present study are

"‘presented in- table 7.

vTab1e>7~

 Means and Standard Deviations of Variables Examined

jVariabiebo’ﬂ ‘y f':Meane o Standard’Deviation
Cae 24.21 5.46
ED ,1 o S13.21 . 2.20
fGEN“"‘d; B . 1.54 ‘g o e6
. SEX :"d":“ . 1.66 | | ‘f~‘ a8
vUs- SO 16.37 '9.85
ACC AR 1.76 - o 1.17
P 25.70 14.39

N=63

‘ Subjects 1n thlS sample had onvthe'average,‘thirteen‘
: years of educatlon (ED)- were young adults (AGE); hadibeen
'11v1ng in the Unlted States for over-a decade (YUS), most of
them‘were females,(SEX) and blcultural (ACC)‘w1th a_Mexican
orientation; and were second generatlon-(GEN).h Subjects in
B this study‘had a P SCore with‘a mean of 25.70, which places
-gthem just beyond the average junior- hlgh students group as

reported by Rest (1986) .
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Simple Correlations

Pearson-product moment correlations were computed for
the variables previously mentioned. Results are reported
in the correlation matrix shown in table 8 below.

Table 8

Correlation Matrix of Variables Affecting Moral Development

and Acculturation Among Mexican-Americans

ED SEX AGE YUS GEN ACC P
ED -+ 6 d SR B QX X <48 %%k w2k ik S T2% %%
SEX oy R e =g 2 ~ s D% -.18
AGE <D TR .36%** o LGk o 37 H%
YUS s DDA L RS L
GEN T s I ey
ACC .66 * Kk *

5

*p<.05, **p<.0l, ***p<. 001
As predicted, education (ED) and generation (GEN) were

highly correlated with acculturation, p<.001. These results
indicate that later generations of Mexican-Americans tend to
be more acculturated than earlier generations. Results also
indicated that Mexican-Americans with more education tend to
be more acculturated than Mexican-Americans with less
education. Furthermore, the number of years that the

subjects had been living in the United States (YUS), p<.001,
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° and age (AGE), p<.01, were also highly correlated with

*predidtioﬁ df'AécuItufatibnff":“

'VQ'AFStepw1se multlple regress1on analys1s was computed 1nl~

'»Y_’order to 1dent1fy the varlables that were s1gn1f1cantly

hpass001ated w1th acculturatlon Accordlng to thlS analy31s,
‘fgeneratlon (GEN) and educatlon (ED) contrlbuted a
51gn1f1cant amount (50 ) of explanatory power of -

'acculturatlon (ACC) ' Results of the multlple regres51on :

l’ff analys1s are presented 1n table 9

711ab1e,9_

‘ Multiple’Regression AnaliSes.of Variables‘hffecting :

J

h‘Acculturation Among Mexican?Americans

“fStepvk : ‘R:Squarev»f, 'R Square Change o Signif F

1. GEN = .45 S S 00

Cp<l o1

Generatlon (GEN =‘14S) and educationf(ED = 5b)‘appear n

‘ﬂ*ﬂto s1gn1f1cantly predlct the acculturatlon of Mexican-

‘
/

"Tf(Amerlcans Together, these varlables accounted for 50° of

the varlance These results suggest that generatlon,‘and
Z”Qnot educatlon, is the most 1mportant factor that predicts

11Mex1can Amerlcan subjects' acculturat;on.z However,



educetion'adds an additional 5% to the variance, which is
significant at p<.01. |
Resﬁltsvon‘Moral Development

Astexpected ‘Eduoation (ED). and acculturatlon (ACC)
:were strong predlctors of the moral development (P) of
Mexican—Americéns-(See”table’8). 'This suggests that as the
level of educatlon and acculturatlon 1ncrease, SO does the
81m11ar1ty between Mexlcan Amerlcans and Anglos in their
style to solve moral dllemmas

Other varlables, such as age (AGE), generationb(GEN),
'and the_number of vears that individuals have been living in
“the.United States (YUS) were also nighly correlated‘with the
_subjects"moral development score (P) (See table 8);

’Forced—entry—mnltiple fegression analyses were run in
order to determine the extent to which education and
acculturation significantly explained additional variance of
P scores.v In the first multiple regression‘analysis,l
edﬁcation was entered fifst, followed by acculturation.
Reeults of this analysis are presented in‘table 10.

Two varlables appear to influence moral development
(ED = .51, and ACC = .62). Together, these variables
acoounted_for 62% of the variance. Edncation, in and of
itself; aoconnted for 51% of'tne variance, and acculturation
expleined an.edditionalﬂll% of the variance which is

significant at the p<.05.
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" Tablel°

“1 fStép,?V.delsquare;};:;fiﬁdsquareichangeffff‘  Signif FhflVW

o 1.ED 1 B e

p< ' 05

-*:Txese resnltsllndlcateﬁthat educatlon 1s the best
xjipredlctor of resemblance between Mex1can Amerlcans and
"«f;Anglos in thelr style to solve noral dllemmas Furthermore,’:
‘sf}w} the results suggest that acculturatlon 1s the best second
;lepredlctor of these 51m11ar1t1es between Mex1can Amerlcansi
"ﬂ*iand Anglos . . - o SR _ o
1 In the second multlple regresslon analyses,

Hdh;acculturatlon was entered flrst followed by educatlon”

'tfResults of ‘the analyses are presented 1n table 11

When acculturatlon (ACC) was entered flrst 1t7only'7"

l'wﬂaccounted for 43 of the varlance, and educatlon (ED) added |

”ddlflcant 19° to the varlance, p< 001




Table 11 - ‘ ’

Multiple Regression Analyses of Variables Affecting the
Moral‘Development Qf Mexican-Americans-B

Step RFSquare R Square Change Signif F
1. ACC .43 Sy - .00
2. ED 62 19 .00

' p<. 001

The two regress1on equations indicated that education
: is the bestvpredrctor of the moral development of Mexican-
Americans H0weuer; addlng acculturatlon explalns a
s1gn1f1cant amount of the variance.

A forced- entry multlple regress1on analys1s was
computed in order to control for the number of years the
subject had been 11v1ng 1n the United States (YUS), sex of
subject (SEX), age of subject (AGE), and subjects'
generation (GEN) . ThlS analys1s was also used to determlne
;‘the extent to Wthh these varlables accounted for the
varlablllty of the P scores ‘ Results of the analys1s are

ﬂpresented in table 12
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‘Table 12
Multiple Regression Analysis of Variables Affecting the
Moral Development of Mexican-Americans After Less

Significant Variables are Entered

Step R Square R Square Change ~ Signif F

1. YUS
2. SEX
3. AGE
4. GEN .35 S .00
5. ACC .49 ‘ .14 .00
6. ED .63 .14 | .00
p<.05

- As results indicate, the first four variables,
together, accounted for 35% of the variance. Acculturation
and education, together, accounted for an additional 28% of

the variance, p<.05.
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DISCUSSION
Limitations of the‘Study

Cuellar et al. (1995) state that the ARSMA II is a
multldlmen51onal scale of acculturatlon, however, this
version of the scale continues to yleld a linear score oh
this complex phenomenon. As a_consequence,vit ig difficult
to clearly state,Which constructs of acculturation are more
favored by,Mexican—Americans who choose to be acculturated.
For some, language might be more indicative of
aeculturation; For others, it might be valuee, behaviors,
or attitudes where they feel more comfortable to interact
with the host culture; thus showing evidende of being
acculturated. And others might choose to exhibit their
acculturation through ethnic identificatien and interaction.

It might be’usefui; therefore, to construct ahscale‘
of acculturation_that gives a separate score for all its
components (i.e. language, values,’attitudes, behaViors,
‘ethnic interaction, ethnic identity; and situational
factofs) because as stated above, for some Mexican—AmeriCans
language may be more 1nd1cat1ve of acculturation, while for
others, values or another factor would be more indicative of
the same.

EVen theugh the two hypotheses on moral development
‘were supported bylthe findings, several caqtions should be
made: | | |

a) the}Spahish Version-ef the DIT may not yield
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_accurate results, h
" b) an error‘inithe'translation to Spanish of the
English~uersion-of'the‘DIT may have occurred,.and

'c) the DIT may not accurately measure the moral
~ development of‘Mexican—Americans,_because‘itthas been normed
WithpWhite—middle;clasS‘subjects,

TherefOre, the DIT scale measures an Amerlcan
perspective of moral development | As a consequence, since
more acculturated subjects tend to reSemble‘the American
populatlon in their way of reasoning, their higher scores in
this scale are indicative of a more Americanized perspective
w1th regard towsolv1ng moral dilemmas. It does not_mean
that more acculturated MeXican-Americansvare more morallyv
i,developed than lessnacculturated Mexican-Americans.

- It has been argued.that‘moral development theories are
not culture free nor universal (Miller & Bersoff, 1992)
because the moral codes are influenced by society (Miller,
et al., l990): Furthermore,‘Fitzpatrick (1987) states that
", . . the development of moral~reasoning is relevant
to the culture 1n Wthh it is to be applied" (p. 38).
Therefore, even though the results supported the hypotheses,
it might be necessary to.develop'a scale which deals with
: core personal Values releuant to the Mexican—American |
;population.‘_The new scale could contain issues dealing with
interpersonal relationships, the extended family, and

‘quality of life; rather than abstract principles, law,‘and
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order (Cortese, 1990).

Cortese (1990) has’suggested that moral development is
~a multidimensional phenomenon which differs among ethnic
groups . ' Thus, he states that in order to correct any. error
in the instrument used with Mexican-Americans, it is
necessary'to develop or modify moral development scales by

"(1) . . . adapting the original dilemmas or
creating new ones  appropriate for Chicanos . . . ;
(2) in interviews, oral rather than written
responses are generally most pertinent; (3)
dilemmas and probing questions must be presented
in the first language of the subject--if the
‘interview is administered in Spanish, answers
should be written and scored in Spanish" (p. 105).

‘Thus, even though the results yielded significant
support for the hypotheses mentioned above, it might be
necessary to construct new scales that accurately measure
the level of moral development of ethnic minorities. The
new scales would avoid speculations about the accuracy of
the results and would appropriately measure the moral

development of a particular ethnic group.

Implications of the Study

With regard to aéculturation, it has been suggested
that education helps ethnic minorities acquire certain
social skillé which are necessary to enter into the
dominant culture (Cortese, 1990). Sbme of these social
skills are language, an understanding of the differences of

cultural values, and an understanding of the life style of

the host culture's members. These skills might enable
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MeXican—Americans'to choose howito interact with the
dominant culture. Furthermore; the education,'plus
interaction with the host culture, -seem to have a positive
influence in the process of acculturation (Moerk, 1972).
Thus, one of the hypotheses of the current research stated
that Mexican-Americans with more education would be more
acculturated as compared to Mexican-Americans with less
education. This premise was,supported by the findings;
therefore, it might be suggested that one of the means for
Mexican-Americans, and especially for recent Mexican )
immigrants, to move into the main stream Culture is to

/

‘attend high—school and'coilege,‘so as to learn the social
skills that Cortese (i;90) suggests to be necessary to
become acCuiturated. | |

The support of the previous hypothesis indicates that
Eit.might be important to consider implementing a
‘ policy/curricﬁlum in high-schools, colleges, and
universities aimed at increasing the awareness of the
importance of education for ethnic minorities. It might
also be helpful to implement educational programs that
taréet”recent immigrantsgvso as to-offer them an opportunity
to not oniy learn theliangnage and the way of living ofvthis
culture,ebpt5also;to contribute tovthe.betterment of this
: society. Creating these different educationai programs for
ethnic minorities and recentvimmigrants could be a

"collaborative effort between the government, employers, and
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»Ylaterggeneratlons of

‘ﬁf? Results alsohlndlcated tha

'c,Mex1can Amerlcans i thlS country were more acculturated as

'5:psoc1ocultur'ligroup to Wthh one belongs (D1Mart1no,,199l)

17ffThus,>1t can be suggested that when one makes the trans1tlonj

thﬁ?from aypartlcular soc10cultural group to another,,it mlght

‘3;be_poss1blef

rthrough educatlon and tlme, to learn the way of bv
&7:11v1ng of the“new soc1ocultural group The results could be7'

1'“fused to educate parents and teachers/professors,zso that

fthey can encourage and support ethnlc mlnorltles to graduate":
”-1from hlgh schools and colleges and pursue a graduate PR

'h-iieducatlon, so as to contrlbute to the betterment of thlS

dfhiisocletY*jnd”the well belng Of thelr ‘own. people

5d;for‘mor‘lLdevelopment Forvlnstance,;Cortese (1990) and

';fiDlMartlno (1991) assert that'educatlon in’ thlS country
’"i”lnfluences the cognltlve, as well as the moral development

d:fﬂof ethn1c~m1nor1t1es Thus,_ he flrst hypothe81s

::fﬁconcernlng moral development stated that Mex1can Amerlcans

morallty varlable of moral development (P)

The€prev1ous hypothes1s was supported by the results

j Research suggests that educatlon 1s an 1mportant factorbﬂ*’pr

fw1th mo7e'educatlon,,as compared w1th Mex1cansAmer1cans w1thﬂ[;7'

'Lless educatlon, would score hlgher 1n the pr1nc1pled 1ndex—h?7 B



Therefdre, evidencevwas fbund so as to suggest that moral
developﬁent is shaped by.thé eduqation, ideology, Valueé;
behaviors, and attitudes found in a particular sociocultural
- group (DiMartino, 1991). Thus, when Mexican-Americans
attend school ih~the_United States, their way of reasoning
might be influencéd by the ideology‘of this society.

' Therefore, through edﬁcation, Mexican—Américans might learn
to solveimoral dilemmas in a way that is similar to that of
the members of the host culture.

It'has been suggested,that‘education aids ethnic
minorities acqﬁire‘some social skills which afe necessary to
acculturate (Cbrtese,ﬁi990). vFurthermore, acculturation,
in and of itself, seems to have an effect on the moral
development‘df ethnic‘minorities; Tt ié likely that their
cognitive develoﬁment undergoes some modification as their
interaction with the U. S. culture increases (DiMartino,
1991); 'Furthermore, Reid (1992) has also suggested that the
moral reasoning of ethnic minorities is affected by
acculturation. Thus, the second hypotheses regarding moral
development stated that Mexican-Americans who were more
acculturated would score higher in the principled-index-
morality wvariable of moral development (P).

The prévious hypothesis was supported by the results.
Thérefore, evidence was found to suggest that mofal
development is affected by the sociocultural environment in

which the individual uses his/her moral reasoning
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(Fitzpatrick, 1985) . These results also indicate that
acculturation,]or exposure‘tofthe U. S. culture, has an

‘deffect on the moralbreasoning”and'moral development_of

- l ethnic‘minorities'KReid,v1992; DiMartino, 1991f; Thus, as
: Duska’and‘Whelan (1975) state'" {moral‘reasoning and] moral
”v;development is not changlng one's p01nt of v1ew’. . . but

‘transformlng one's way of reasoning, expandlng one's
perspectlve to 1nclude crlterla for judglng that were not
dcons1dered prevlously".(p. 101) . Therefore,:lt mlght be
lp0881ble that as Mex1can Americans become more educated and
‘jacculturated thelr cognltlve development undergoes some
alteratlon because they come “in contact with new 1ssues
Iwhlch requlre 'a new way of moral reasonlng
The flndlngs of thlS study do not suggest that one-

vculture is more moral than the other, they do suggest
*ihowever, that the moral development of a partlcular
soc1ocultural group 1s dlfferent from another and it changes
as a functlon of context and educatlon Educatlon, in this-
._partlcular sample, was the stronger predlctor for the
: dlfferences 1n the moral development scores (See table 8).
The‘flndlngs ‘also suggest,that the reasonlng_that-a
»particular sOcioCulturalkgroup follows‘in»order to:solve
‘moral dilemmas 1s approprlate to 1ts own- members (Cortese,'
':1990) Nonetheless, th1s way of reasonlng can be learned by

people from another culture who come 1nto contlnuous contact

' w1th~th1s dlfferent way of reasoning. In other words, the
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'vhfas a result of context and schoollng

"Fifthan those who a e less‘aicultfrated

' flndlng of thls study suggest that the orlentatlon that a

Eppartlcular group has toward solv1ng moral dllemmas changes Q;f

Results of thlS study do not 1ndlcate that more fffjfﬁs

'*'acculturated Mex can Amerlcans are more morally developed

;1They do suggest

Tfhowever, that s1nce'more acculturated Mex1can Amerlcans are

ffgaﬁmore famlllarlzed w1th the”U S culture and have been more:°-

"“fllearned

"ulture s way of reasonlng

‘fexposed to the U S

olve moral dllemmavfln a way that 1s more
?éfprototyplcal of the members of the host culture
It 1s llkely that less acculturated Mex1can Amerlcans :

lf:have not had enough contact w1th the host culture so as to

slemodlfy thelr way of reasonlng Therefore,vthelr lower score’g,

yiln the pr1nc1pled 1ndex varlable of moral development does

,.ffnot mean that thelr moral development 1s 1nadequate, rather,*

b'ﬁlt”lndlcates that they st111 favor a more tradltlonal

'fthey have s

: ex can orlenta_lon toward solv1ng moral dllemmas than more,‘L'W

‘;;accultur ted Mex1can Amerlcans In addltlon, s1nce less

}cculturated subjects preferred the Spanlsh vers1on of the L
\ DI

_moral development scale,llt is poss1ble that 1naccurate:7d'
K .

”f?results were. obtalned for thlS partlcular group °f people
'fIn'conclus1on, even though results of thlS study
“ﬂsupported the hypothes1s prev1ously mentloned cautlon

;should be taken whlle 1nterpret1ng these results

fFurthermore,»whlle Kohlberg and hlS colleagues (Kohlberg & o -




Kramer, 1961; Niéan & Kohlberg, l982;>and Snarey et ai.,
1985) provide good evidence for the validity of his moral
deVelopment theory aéross cultures, Sapp (1986), Corteée
(1990), Heubner and Garrod (1991), and Millef and Bersoff
(1992) among other fesearchers provide good evidence against,
its validity across cultures; as a result of this ongoing
cbntroversy, more studies in this area are needed in order
to determine the extent to which the sociocultural
environment,kas well as education, gender, and ethnic

background influence people's moral development.
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APPENDIX A
,English Version of the DIT Scale
OPINIONS ABOUT SOCIAL PROBLEMS

This questlonnalre ‘is aimed at understandlng how people
think about social problems. Different people often have

“'.‘dlfferent opinions about questlons of rlght and wrong.

- There are no "right" answers in the way that there are right
~answers to math problems ‘We would like you to tell us what
you think about several problem stories. The papers will be
fed to a computer to find the average for the whole group,
‘an no one w1ll see your individual answers.

Please glve us the follow1ng information:

fSSex Male 1._;_ I,. Female - Agé:

In thlS questlonnalre you will be asked to glve your
opinions about several stories. Here is a story as an
’example o ' ‘

i Frank Jones has been thinking about buying a car. He
“is marrled has two small children and earns an average
income. The car he buys will be his family's only car. It

B will be used mostly to get to work and drive around town,
. but sometlmes for vacation trips also. In trying to decide
' .what car to buy, Frank Jones realized that there were a lot

- of questlons to cons1der Below there is a list of some of -

Hyvthese questlons

If you ‘were Frank Jones, how 1mportant would each of

f‘these ‘questions be 1n dec1d1ng what car to buy7

’lInstrugtlons for Part A (Sample questlon)

- On- ‘the left hand side check one of the spaces by each

- statement of a. cons1deratlon (For 1nstance, if you thlnk
that statement #1 is not important in making a decision
about buylng a car,.check the space on the right). ‘

/

" Copyright, James Rest (1986).
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IMPORTANCE :

. GREAT MUCH - SOME. = LITTLE . NO

4 32 N ¢
4 3 2 1 0
4 3 20 1 0
4 3 2 1 0
4 3 2 1 0
4 3 21 o0

Whether the car dealer wasf7
1n the same block as where

"Frank lives. (Note that in

this sample, the person taking
the questionnaire did not
think this was important in
making a decision).

,2..Would a used car be more
economical in the long run
than a new car. (Note that a

- check was put in the far left

space to indicate the opinion
that this is an important
issue in making a decision
about buying a car).

3. Whether the‘coler was
green, (Frank's favorite
color) .

"© 4. Whether ‘the cubic inch

displacement was at least 200.
(Note that if you are unsure
about what "cubic 1nch
displacement means", then mark
it as no‘"important").

5. Would a large, roomy car be
better than a compact car.

6. Whether‘the front
connibilies were differential.
(Note that if a statement
sounds like gibberish or
nonsense to you, mark it as
"no 1mportant“)
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' Instructions for Part B: (Sample Question)

. 'From the list of questions above, select the most important
one of the whole group. Put the number of the most »
important question on the top like below. Do likewise for
your 2nd, 3rd, and 4th most important choices. ' (Note that .
the top choices in this case will come from the statements
that were checked on the far left-hand side--statements #2
and #5 were thought to be very important. In deciding what
is the most important, a person would re-read #2 and #5, and

~then pick one of them as the most important, then put the
other one as "second most important", and so on).

1ST MOST IMPORTANT =__5
2ND MOST IMPORTANT =__2
3RD MOST IMPORTANT =__3

ATH MOST IMPORTANT =__ 1 ' -
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HEINZ AND THE.DRUG

In Europe a woman was near death from a spe01al kind of
cancer. - There. was one drug that the doctors thought might
‘save her. It was a form of radium that a druggist in the
~same town had recently discovered. The drug was expensive
. to make, but the druggist was charging ten times what the
drug cost to make. He paid $200 for the radium and charged_,
. $2000 for a small dose of the drug. The sick woman's
husband, Helnz, went to everyone he knew to borrow the :
money, but he could only get together about '$1000, which is

Zh;;half of what it cost. He told the druggist that his wife .
'~ was dying, and asked him to sell it cheaper or let him pay.

';'later But the druggist sald "No, I discovered the. drug
‘and I'm going to make money from it." So Heinz got K
].desperate and began to think about breaklng 1nto the man's
[store to steal the drug for hlS w1fe

v'“'Should Helnz steal the drug° .(check one)

d Should steal 1t 1; Can't de01de ﬁ‘” Should not steal 1t

| ”»IMPORTANCE:-'
‘u‘_GREAT ‘MUCH SoME‘;ftITTﬁE: o

4d4v,“'3 hhgzh 1 o .1 Whether a communlty S laws
‘ ' S 'are g01ng to be upheld

;,4gg_‘34» f2:'.’1" ‘0 2. Isn't it only natural for a
' ‘ . loving husband to. care so
much for hlS w1fe that he d steal°_

4 32 1.0 3 Is Helnz w1111ng to rlsk gettlng
.. ... . shot as a burglar or going to jail

~  for the chance that stealing the»»
V:‘drug mlght help'> , o

L4 3 20 o1 0 Whether Helnz is a: profe581onal
Lo ‘ : »'_-wrestler,»or has considerable
~influence with profess1onal
-»wrestlers -

4 3 2 1 0 5. ‘Whether Heinz is stealing for
S e e - himself or doing this solely to
e ,help someone else ,
1‘4_* 3 gdz . 1 - Q‘“ 6. Whether the drugglst's rlghts to
Lo e his 1nventlon have to be respected
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IMPORTANCE :

GREAT MUCH SOME~ LITTLE NO

4 3 2 1 0
4 3 2 1 0
4 3 2 1 0
4 3 2 1 0

7. Whether the essence of living is
more encompassing than the
termination of dying, socially and
1nd1v1dually :

- 8. What values are g01ng to be the

basis for governing how people act
towards each other.

9. Whether the druggist is going to
be allowed to hide behind a
worthless law which only protects
the rich anyhow.

10, Whether the law in this case is
getting in the way of the most

"basic claim of any member of

society.

11. Whether the drugglst deserves
to be robbed for belng so greedy

‘and cruel.

12. Would stealing in such a case
bring about more total good for- the
whole society or not.

From the list of questions above, select the four most

important-

v Flrst most important
Second most 1mportant
: Thlrd most 1mportant

Fourth‘most‘important
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~ STUDENT TAKE-OVER

At Harvard University, a group o students, called he
Students for a Democratic 8001ety (SDS), believe that the
University should not have an army ROTC program. SDS
students are against the war in Viet Nam, and the army
“training program helps send men to fight in Viet Nam. The
SDS students demanded that Harvard end the army ROTC
training program as a unlver81ty course. This would mean
that Harvard students could not get army training as part of
their regular course work and not get credit for it towards
their degrees.

Agreeing with the SDS students, the Harvard professors
voted to end the ROTC program as a university course. But
the Pres1dent of the University stated that he wanted to
keep the army program on campus as a course. The SDS
students felt that the President was not going to pay
attention to the faculty vote or to their demands.

So, one day last April, two hundred SDS students walked
into the university's administration building, and told
everyone else to get out. They said they were doing this to
force Harvard to get rid of the army training program as a
course. : \

.Should the students have taken over the admlnlstratlon
building? (Check one).

__Yes, they should take it over Can't decide __No, they
- shouldn't take it over

IMPORTANCE:

GREAT MUCH SOME LITTLE NO

4 '3 2 1 0 1. Are the students doing this to
really help other people or are
they doing it just for kicks?

4 3 2 1 0 2. Do the students have any right
o ‘to take over property that doesn't
belong to them?

4 3 2 1 0 3. Do the students realize that
T they might be arrested and fined,
and even expelled from school?

a3 2 1 0 4. Would taking over the building

in the long run benefit more people
to a greater extent?
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IMPORTANCE :

GREAT MUCH- SOME LITTLE NO

4. 3 2 1 0 5. Whether the president stayed
‘ S : : within the limits of his authority
in ignoring the faculty vote.

4 3 2 1 0 6. Will the takeover anger the
: public and glve all students a bad
name?

4 3 2 1 0 7. Is taking over a building
: , consistent w1th pr1n01ples of
justlce°

4 3 2 1 0 -~ 8. Would allowing one student take-

o - over encourage many other student
take-overs? -

4 3 2 1 0 9. Did the president bring this
misunderstanding on himself by
being so unreasonable and
uncooperative?

4 3 2 1 0 10. Whether running the university

~ ' ought to be in the hands of a few
administrators or in the hands of
all the people.
: » 11. Are the students following
4 3 2 1 0 principles which they believe are
; above the law?
n : 12, Whether or not university

4 3 2 1 0  decisions ought to be respected by
students

From the list of questiens above, select the four most

important:

First most‘important

Second most ‘important

Third most important

Fourth most important
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ESCAPED PRISONER

_ A man had been sentenced to prlson for 10 years. After
one year, however,- he escaped from prison, moved to a new.

-~ area of the country, and took on the name of Thompson. For

8 years he worked hard, and gradually he saved enough money
to buy his own business. he was fair to his customers, gave
his employees top wages, and gave most of his own proflts to

charity. Then one day, Mrs. Jones, an old nelghbor, o
recognized him as the man who had escaped from prison 8
years before, and whom the pollce ‘had been looking for.

Sh0uld Mrs. Jones report Mr Thompson to the pollce and have

him sent back to prison? (check one) . C TN
__should repOrt him can't_dec1de - ._should not report him
- IMPORTANCE :

GREAT MUCH SOME  LITTLE NO

4 3 2 1 0 1. Hasn't Mt. Thompson been good
o ' ~  enough for such a long time to
~prove he 1sn't a bad person°

4 3 2 1 o 2. Every ‘time someone escapes
: punishment for a crime, doesn't
that: just encourage more crime?

4 3 2 1 0 3. Wouldn't we be better off.
s : : - without prisons and the oppress1on
of our 1egal systems'p

4 3 2 1 0 ° 4. Has Mr. Thompson really pald his
: : SR ‘debt to soc:.ety'> :

o : ‘5. would society be’ falllng what
4 -3 2 1 .0 Mr. Thompson should fairly expect? .

_ S ~ 6;‘What benefits would prisons be
4 3 2. 1 0 = apart from society, especially for
R ' ‘a charltable man? -

R - 7 . 7. How could anyone be so cruel and
4 3 2 1 0 - heartless as to send Mr. ThOmpson
SR S ' : to pr1son° : ’
4 3. 2 1 0 8. Would it be fair to all the

o ' : S ‘prisoners who had to serve out -

their full sentences if Mr.
Thompson was let off?
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IMPORTANCE :

GREAT MUCH SOME LITTLE NO

4 3 2 1 0
4 3 2 1 0
4 3 2 1 0

9. Was Mrs. Jones a good frlend of
Mr. Thompson?

10. Wouldn't it be a citizen's duty
to report an escaped criminal, :
regardless of the circumstances?

11. How would the will of the
people and the public good best be
served?

12. Would going to prison do any
good for Mr. Thompson or protect
anybody°

From the list of~qﬁéstions above, select the four most

important:

First most ihportant

Second most important

hird most important

Fourth most important
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".THE DOCTOR'S DILEMMA

A lady was dying of cancer which could not be cured and
she had only about six months to live. She was in terrible
pain, but she was so weak that a good dose of pain-killer
like morphine would make her die sooner. She was delirious
and almost crazy with paln and in her calm periods,. she
would ask the doctor to give her enough morphlne to kill

- her. She said she could not stand the pain and that she was
going to die a few months anyway.

What should the doctor do? (Check one)

He-shduld gi&e the can't decide __Should not give
the lady an overdose _ the lady an overdose

IMPORTANCE:

GREAT. MUCH SOME LITTLE NO.

4 3 2 1 0 1. Whether the woman's family is in
: . - favor of giving her the overdose or
not.
4 3 2 1 0 2. Is the doctor obligated by the

same laws as everybody else if
giving her an overdose would be the
same as killing her.

4 3 2 1 0 ‘3. Whether people would be much
: better off without society
regimenting their lives and even
their deaths. !

4 3 2. 1 . 0 4. Whether the doctor could make it
appear like an accident.

‘ 5. Does the state have the right to
4 .3 2 1 0 force continued existence on those
‘ who don't want to live.

4 3 2 1 0 6. What is the values of death
‘ prior to society’ s perspective on
personal values

4 3 2 1 0 7. Whether the doctor has sympathy
: o ‘ for the woman's suffering or cares
more about what society might
think.
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IMPORTANCE :

GREAT MUCH SOME  LITTLE

4 3 2 o1
4 3t’ 2 1
4 3 2 1
4 ‘3‘ 2 1
4 3 2 1

From the list of questions above, select the four most

important;

NO

First most important

Second most important
Third most important

Fourth most important

8. Is helping to end another's. llfe
. ever a responsible act of

cooperation.

9. Whether only God should decide
when a person s 11fe should end.

What values the doctor has set
for himself in his own personal
code of behavior.

11. Can society afford to let

everybody end thelr 11ves when they
want- to.

12. Can society allow sguicides or
mercy killing and still protect the
lives of 1nd1v1duals who want to
live.
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v,v'Fer Webster : OW
. .wanted’ to;hlr. another,mechanlc to help hlm, but good
.Wwﬁ‘seemed to be ‘a good mechanlc was Mr. Lee,- but he was. .-

*qjChlnese “Whi e;Mr Webster hlmself dldn't have anythlng
yagalnst Orlentals, he ‘was” afrald to hire Mr Lee ‘because .
-~ many. of his customer didn't like Orlentals HlS customers
might take the1r.bus1ness elsewhere 1f Mr Lee ‘was' worklng'
'Lln the gas statlo S IR I L

(Check one)

f;What should Mr Webster have_dﬁne°‘

i ) have hlred hlm e
f;yIMPORTANCE _ : _ :

: GREAT MUCH :

1. Doesvthe ‘owner of a bus1nessfh
‘have the right to make: his own’ .
gbus1ness dec1s1ons or not° ’
2. Whether there is a law that
’forblds ra01a1 dlscrlmlnatlon 1n .

3 Whether Mr Webster is . .
;:i_prejudlced agalnst orlentalsi S
~~Hh1mself or1whether he means nothlng}v]

,_S;fWhat 1nd1v1dual dlfferences ;
-~ ought ‘to 'be relevant. in de01d1ng
s_pfhow 3001ety s roles re f111ed9

6 Whether the greedy and o
competltlve capltallstlc system
Oughtfto be completely abandoned

”erechanlcs were - ‘hard to. find. The only person he found. who fdﬁﬁf”

Can't dec1de Should not 1f“:‘



- IMPORTANCE:
GREAT MUCH SOME LITTLE NO

4 3 2 1 0 7. Do a majority of people in Mr.
: Webster's society feel like his
customers or are a majority agalnst
pre3ud1ce7

\

4 3 2 1 0 8. Whether hlrlng capable men like
“Mr. Lee would use talents that
would otherwise be lost to society.
4 32 1 0 9. Would refusing the job to Mr.

Lee be consistent with Mr.
Webster S own moral bellefs7

4 3 2 1 0 10. Could Mr. Webster be so hard-

' ' - hearted as to refuse the job,
knowing how much it means to Mr.
Lee?

11. whether the Christian

4 3 2 1 0 commandment to love your fellow man

- applies in this case.
4 3 2 1 O ~12. If someone's in need, shouldn't
‘ he be helped regardless of what you

get back from him?

From the list of questions above, select the four most

important:

' First most important | | .

Second most important

Third most important

Fourth most important
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- NEWSPAPER
Fred, a senior in high school, wanted to publish a
mimeographed newspaper for students so that he could express
many of his opinions. He wanted to speak out against the
war in Viet Nam and to speak out against some of the
school's rules, like the rule forbidding boys to wear long
hair.

When Fred started his newspaper, he asked his principal
for permission. The principal said it would be all right if
before every publication Fred would turn in all his articles
for the principal's approval. Fred agreed and turned in
several articles for approval. . The principal approved all
of them and Fred published two 1ssues of the paper in the
next two weeks. :

But the principal had not expected that Fred's .
newspaper would receive so much attention. Students were so
excited by the paper that they began to organize protests
against the hair regulation and other school rules. Angry
parents objected to Fred's opinions. They phoned the
principal telling him that the newspaper was unpatriotic and
should not be published. As a result of the rising '
excitement, the principal ordered Fred to stop publlshlng
he gave as a reason that Fred's, activities were disruptive
to the operation of the school.

Should the principal stop the newspaper? (check one)

__should stop it ;_can't‘decide __should not step it

IMPORTANCE :

GREAT MUCH SOME LITTLE NO

4 3 2 1 0 1. Is the principal more
' . ‘ responsible to students or to the
parents?

4 3 2 1 0 2. Did the pr1n01pal give his word
o that the newspaper could be
published for a long time, or did
he just promise to approve the
newspaper one issue at a time?

4 3 2 1 0 3. Would the students start

protesting even more if the
principal\stopped'the newspaper?
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: IMPORTANCE

fGREATVv MUCH " SOME LITTLE 'NO L R e K
D T R R O When the welfare of the school
4 -3 20 1 :0»<'-lS threatened, does the pr1n01pal
. ... . have the rlght to glve orders to
'ﬁ}students7u;" : e o
4.3 21 0 5. ‘Does the pr1nc1pal have the
s o freedom of- speech to say- "no“'ln
'v“thls case°ﬁﬂ.‘* — : L

4 3 27 .1 .0, If the pr1nc1pal stopped the S
e e “?-=anewspaper would he be preventlng f;-ﬁ/ Ry
.;n,f full dlSCUSSlOH of 1mportant"c
T problemS7'” ‘ . : : o

'épf,v3‘ | 2v'ftli-‘h0‘;;‘7 Whether the pr1nc1pal's order e
S I P 3;would make Fred lose falth 1n the j];
ma"@prinCipal o

: 4 :3*[1f2;i;,1:79;bf5f-8 Whether Fred was really loyal to75
: o nis school and patrlotlc to hlS :
”i}ucountry L e e :

4. 3 2 100 9. What effect would stopplng the o

e e s "ﬂ,.gv-paper have ‘on the ‘student's . PR

”f-'”veducatlon in’ crltlcal thlnklng and R
'”.vjudgments°‘ : : S

4 n'§3**-j2‘fgjl~[ }o»]',lo Whether Fred was in any way Rt
.. . . wviolating the rlght of others 1n
*publlshlng hlS own oplnlon '

4 3 f»72:,>.l‘u4~0’]~j11 Whether the pr1nc1pal should be":f{<.7
.. .. ... . influenced by some angry parents 7
- when ‘it is the prlnc1pa1 that knowsf;QVF
- best what 1s g01ng on. 1n the
vschool S , : - .

o1 Whether Fred was us1ng thef*:
'ﬂdls_ontent

‘ufFrom the llst,ofiquestlons above,‘select the four most%
'1mportant RS i R O T P S S e R

’.Flrst most 1mportant J 'h”iThlrd most 1mportant

Eh Second'mostqlmportant;‘*Tfff‘Fourth most 1mportant L B




APPENDIX B

Spanlsh Ver81on of the DIT

:;OPINIONES ACERCA DE PROBLEMAS SOCIALES

: Este cuestlonarlo esta destlnado a. entender el modo en
‘ que la gente plensa acerca dé problemas 8001ales leerentes-ﬁf{@_
. personas, con frecuencia, tienen dlferentes oplnlones acerca Lo
~.de lo que estd bién: o mal ~En éste cuestlonarlo,ino hay - o

'lrespuestas correctas ni equlvocadas . Nos gustarla que- nos

ﬂfei}ﬁv.gPrlmera (emlgro como adulto)

- dijiera que es lo que piensa acerca de varias. hlstorlas
'problematlcas - Las. respuestas seran- puestas en ‘una -
f‘computadora, y nadle vera sus - respuestas . :

Favor de contestar lo s1gu1ente”f'”:"

*Edad

”:C1udad

"Sexo hombre v_p;,d“ql,mujerf‘o”'
Estado 01v1l

vsoltero‘(a)’ “1 Vﬁ?_flfjlv1udo (a)

.casado (a) :59_'xv54ﬁdf, separado (a)

Pals de nac1m1ento Mex1co j[;fﬂ Estados Unldos,f”'

“»fCuantos anos de educa01on t1ene°

Prlmarla o Secundarla Zj‘ag Coleglo

“ffCuantos anos ha estado v1v1nedo en Estados Un1dos°l§jrffv

'@A que'generac1on pertenece7’(marque una por favor)

;vzgf,#fSegunda (sus padres lo emlgraron cuando era nlno,_gﬂﬁ;,;;
i ?o na01o aqul) . T : - '

"TTercera (sus padres y usted na01eron aqul)

‘f4£myifCUarta‘,(sus abuelltos, padres, y usted na01eron f;ff
: ;1aqu1) ' ‘ , _ ‘ _ , ol

’*f,*c°pyr1ght James Rest (1986);'*__Tréﬁsiéfédzinfbrsﬁ nis




En este cuestlonarlo, se le pedlra que de sus oplnlonesv‘
g'acerca “de varias hlstorlas.; Aqul esta un- ejemplo de una
'hlstorla 81m11ar~ ‘ RO -

‘ FraﬁciScdﬂy el carrbn'

Fran01sco ha estado pensando en comprar un carro. ~ E1l
estd casado, tiene dos nifios pequenos, Yy ‘gana un salario
.regular. - El carro que compre serd el Gnico carro de la . ,
familia. ' El carro serid usado generalmente para ir al trabajo
y salir. al pueblo pero- algunas veces se usara para salir de
vacaciones. Tratando de decidir que carro comprar, - Francisco
se did cuenta que habia muchas preguntas qué con81derar.' En

”.ssegulda hay una llsta de esas preguntas.

. Sl usted fuera Fran01sco, que tan 1mportante seria cada
una de las 31gu1entes preguntas al con51derar que carro’

‘ comprar°

Instruccidnes‘para la primerafparte: (preguntas de ejemplo)_

En el 1ado 1zqu1erdo marque uno de los espa01os por
‘cada pregunta que se conteste. (por ejemplo, si usted piensa
~que la pregunta #1 no es importante para tomar la decision de
comprar el carro, marque con’ un 01rculo el nimero que dlce
"no 1mporta")

‘0= No importa : 3= Muy 1mportante
1= Poca importancia , 4= Extremadamente 1mportante
2= Algo importante [ ' » ‘ :

’ »l Que tan 1mportante sonvlas
Grado de 1mportan01a i 81gu1entes preguntas'>

NADA POCA ALGO MUCHO BASTANTE
o 1[v“w2ff;533j;v4‘ '*1 Que el vendedor de carros este
S 700 én la misma cuadra donde vive '
‘Francisco? (fijese que en éste
_ejemplo, lapersona no considera
que ésta sea una pregunta
1mportante).

0L 2 3 4 2. Un carro usado serd mas
R L : econdmico que uno nuevo? (fljese
que la persona considerd ésta
pregunta’como extremadamente‘
1mportante ) - :

0 . 1 2 3 4 3. El color del carro seré verde7
: : e o (es el color favorito de Francisco)
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" NADA'. POCA ALGO MUCHO = BASTANTE S S

0 , '1  >.2 -'"3{»  4 4. El carro tlene un desplazamlento
' g e e - de.200". (si no entiende la :
pregunta marquela como "no-
1mporta")
0 1 2 -3 f14 ;i;5 ‘Un carro grande v espa01oso sera’”

'fmejor que uno chlco'p

01 .2 .3 .4 6. Tiene los dlferenc1ales
I R -~ . . enfrente? (si la pregunta no es .
B D ~.clara o no la- entlende marquela'
B '  como "no 1mporta") o

(preguntas de ejemplo)

De la llsta de las preguntas que contesto, eSCOja la mas . -

»1mportante, ‘ponga el nimero de la pregunta mds importante en

la primera linea de’ abajo ‘Haga lo mismo para la segunda
‘pregunta mis 1mportante Y. tamblen para la tercera y la
“cuarta pregunta mas. 1mportante (fijese que en este caso las
preguntas mas 1mportantes son las preguntas #2 y #5. Para
decidir cual de las dos es la mas 1mportante, la persona las
leyo otra vez 'y escoglo la #5 como la mds imprtante, y la #2
como la segunda mds importante, y la #3 como la tercera més
1mportante,,y la #1 como la cuarta mas 1mportante

~

Primera pregunta,mésglmportante S - = A

}Segunda prégunta'mésllmportante'
:Tercera pregunta més importante e

;UCuarta pregunta‘més impbrtapte
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Germadn y la medicina

En europa, una mujer estaba a punto de morir a causa de
una forma de cancer. Habia una medicina que los doctores
pensaban que podia salvarla. Era una forma de "radiacidén"

" que un doctor del pueblo habia descubierto recientemente. Era
caro para hacer la medicina, pero el doctor cobraba diez
veces mads de lo que gastaba en hacerla. El doctor pago $200=
por las quimicas y cobraba $2000= por una pequefia dosis. El1
esposo (Germdn) de la mujer enferma pidid dinero prestado a
todos los que el conocia, pero sbélamente juntd $1000=, 1la
mitad de lo que la medicina costaba. El le dijo al doctor
que su esposa se estaba muriendo y le pidid que le vendiera
la medicina mds barata o que se la vendiera a crédito. Pero
el doctor dijo "no, yo he descubierto la medicina y sacaré
mucho dinero con ella." Entonces Germadn se desesperd y empezd
‘a pensar en entrar a la farmacia del doctox para robar la
medicina.

Germdn deberia de robar la medicina? (marque una
respuesta) IR

Si '~ No | No puedo decidir

Grado de imprtanciar Qué tan importante son las
siguientes preguntas?:

NADA POCA ALGO MUCHO BASTANTE

0 1 2 3 4 1. Las leyes de la comunldad deben
de ser sostenidas?

0 1 2 3 4 2. Acaso no es natural que un-
hombre enamorado que cuida mucho de
su esposa robe por ella?

0 1 2 '3 4 3. Estd Germén dispuesto a ser
balaceado como un ladrdén o de ir a
la carcel por la posibilidad de que
la droga robada salve a su esposa?

0 1 2 3 4 4. Serd Germédn un luchador
profesional o tendrad influencias
importantes con luchadores
profesionales?

0 1 2 3 4 5. Germadn estard robando para el o
lo estard haciendo por alguien mas?

0. 1 2 3 4 6. Los derechos del doctor sobre su
medicina deben de ser respetados?
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NADA  POCA ALGO MUCHO BASTANTE ’

0 1 - 2 3 4 7. La esencia del vivir serd mas
importante que la terminacidén del
morir, socialmente e
individualmente?

0 1 -2 3 4 8. Cuales son los valores que seran ._
la base para gobernar el modo en
que las personas actlan contra los
demés?

0 1 2 3. 4 9. Al doctor se le permite
protegerse con una ley que
sb6lamente ampara a los ricos?

0 1 2 3 4 10. En éste caso la ley estéa

' obstaculizando el paso a los
derechos més basicos de cualquier
miembro de la comunidad?

o 1 2 3 4 11. El doctor merece ser robado por
- ser tan egoista y cruel?

0 1 2 3 4 12. El robar en éste caso traera
méds bién comin para toda la -
sociedad o no?

De las 12 preguntas, seleccione las 4 preguntas mis
imprtantes:

Primera pregunta mas importante

#
Segunda prgguﬁtalméé:importanté #
Tercera preéunﬁé mas importahté #

, v#

Cuarta pregunta mds importante

i
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Huelga de estudiantes

En la universidad de Harvard, un grupo de estudiantes
llamados "Estudiantes por la Sociedad Democratica" (ESD)
creen que la universidad no debe de tener programas _
militares. El grupo de estudiantes ESD estd contra la guerra
de Viet Nam. Los programas militares que hay en la
universidad entrenan y mandan hombres a Viet Nam a pelear.

El grupo de estudiantes ESD pidid que la universidad de
Harvard cancelara los cursos militares, lo cual significaria
que los estudiantes de Harvard no podrian tener entrenamiento
militar como parte de sus clases regulares, y tampoco
ganarian crédito por esos cursos en sus carreras.

Los maestros, aceptando la propuesta del grupo ESD,
votaron para cancelar los programas militares de la
universidad. Pero el presidente de la universidad dijo que
él queria mantener los programas militares como cursos
regulares. Los estudiantes sintieron que el presidente no
pondria atencidn al voto de los profesores o a sus demandas.
Entonces, un dia de Abril, 200 estudiantes del grupo ESD
entraron a la administracidén de la universidad, y le dijieron
a todos los que estaban alli que se salieran. Los
estudiantes dijieron que lo hacian para forzar al presidente
a que cancelara los programas militares.

Hicieron bién los estudiantes en haberse posesionado de
la administracién? '

Si No No puedo decidir

Grado de importancia Qué tan importante son las
- siguientes preguntas?

1

NADA POCA ALGO MUCHO BASTANTE

0 1 2 3 4 1. Los estudiantes lo hacen para
ayudar a otra gente o para pasar el
rato?

0 1 2 3 4 2. Los estudiantes tienen el

derecho de apoderarse de la
propiedad que no les pertenece?

0 1 2 3 4 3. Los estudiantes saben que pueden
ser arrestados,multados, o
expulsados de la universidad?

0 1 2 3 4 4. El apoderarse de la

administracidn beneficiaria a lo
largo a més gente?
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NADA ~ POCA ALGO MUCHO - BASTANTE

‘De las 12 preguntas,
-Primerégpréggqtégk
_Segﬁndéiﬁfééﬁﬂéaf
‘Téréera:pfééuﬁtéf

. Cuarta pregunta

‘4 5. El pre81dente deberia de

sostener su decisién e ignorar. losyf
}votos de los profesores9 -

‘4" ’ ‘E1 apoderarse de la

',~adm1nlstra01on hard que el pobllco‘
~ se enoje y dard mala reputac1on a-
~ los estud1antes7_w

4  *7 El 1nvad1r a un edificio es

‘con31stente con los pr1nc1plos de
.just1c1a°

4 8. El permltlr una invasidén de

 estud1antes causard que haiga mas
_invasiones por parte de otros: -
ﬁ»estud1antes°»

’.,4'lv'9 El pre81dente causé el

- malentendido por no ser razonable Vs
‘_no cooperar'> o ,

./_..

4 iflO El que la unlver81dad sea

- gobernada por pocos admlnlstradores_
He) por mucha gente? S '

4 11. Los estudiantes estén 31gu1endo»‘

- principios que creen que estan por
1'en01ma de la ley?

4 ,fiz_ El que las de0131ones de la

’fimﬁorténtef#
| importante #
#

- importante

/—‘unlver81dad deban de ser respetadas‘.f

‘ﬁ:;gpor los estud1antes°,

'cuales son las cuatro mas 1mportantes°‘

| importante #____
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El prlslonero fujltlvo

 Un hombre habia SldO sentenc1ado a prlslon por 10 aflos.
Después de un ano, se escapd de la prisidén, se fué a un lugar
lejos en el pals, y se puso el nombre de Tomds. E1 trabajo
muy duro por 8 afios, y poco a poco fué ahorrando lo
suficiente para poner su proplo negocio. Fué muy justo con
. sus clientes, dié muy buen salario a sus empleados, y did la
‘mayor parte de sus ganancias a obras de caridad. . Pero un
"dia, la seflora Juana, una antigua vecina, lo reconocid como
el hombre que habia escapado de la prisidén 8 afios atras y a
”qulen la pOllCla habla estado buscando. =

La sefiora Juna deberla de reportar a Tomas a. la pollcla y
mandarlo a la carcel otra vez? y

s Wo___ ' No puedo decidir _

o . / '
Grado de importancia: Que tan importante son las

R T SR I s s1gu1entes preguntas°
NADA =~ POCA  ALGO MUCHO BASTANTE ' ’

o 1 2“'ﬂ53“”"74.7 1 Acaso o ha sido Tomas una buena
o : ‘persona por un largo tiempo como
‘para comprobar que no es una
persona mala°

0o 1 2 3. 4 2. Acaso cada vez que alguien se

- ‘ : escapa del castigo de un Crimen, no -
impulsa a otros a cometer mas
‘ crlmenes'> : ‘

01 2 3 4 3.,No'estariamos mejor sin |
o : " prisiones ni la opresidn de
- nuestros sistemas legales?

 0‘ 1 2 . 3 4 4. Tomés ha pagado la deuda - que'
S ‘ : : ‘ debia a la sociedad?

0o 1 2 3  a 5. Fallard la 8001edad en lo que
PR ~  Tomés justamente espera‘> o
'015' 1.2 3 4 6. Qué beneficios tendran las

S , : " prisiones aparte de la sociedad,

especialmente para un hombre
carltatlvo'p
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NADA POCA ALGO MUCHO BASTANTE

0 1 2 3

0 1 2 3
0 r 2 3
0 1 2 3
0 1 C 2. 3
0 1 2 3

De las 12vpreguntas,
Primera pregunta mas
Segunda pregunta mas
Tercera pregunta mas

Cuarta pregunta mas

4

7. Como puede ser alguien tan cruel
y sin corazdn como para mandar a
Tomds a la prisién?

8. Seria justo para los otros
prisioneros que tuvieron qué
cumplir su sentencia si Tomds fuera
dejado en libertad?

9. Era Juana una buena amiga de
Tomas? »

10. Acaso no es la responsabilidad
de un ciudadano el de reportar a un
criminal fugitivo sin importar las
circumstancias?

'11“C6mo seria satisfecha la
voluntad de la gente?

~12. El ir a la'prisién le haria
'bién a Tomé&s o protegeria a
alguien? o
cuales son las 4 mds importantes?
importante #
importante

#
importante #
#

impdrtante
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El dllemma del doctor‘-
Una muchacha estaba murlendo de canCer 1ncurab1e, y ella
solamente tenla como seis meses de vida. Estaba sufriendo .
dolores muy fuertes, 'y como - estaba muy" debll una dosis
pequefia de morfina contra el dolor le causaria la muerte més
pronto. Ella deliraba y el dolor casi la enloquecia, y en

 5.sus momentos de lucidez y de calma, le pedia al doctor que le

‘diera una dosis de morfina para morir. Ella le decia que el
~dolor era 1naguanteble Yy que de cualquler modo ella iba a-
morlr en. unos meses.

Deberla el doctor de darle una sobred031s de morflna para que
muera? - S .
8i .. _ No - No puedo decidir

Grado de importancia: " Qué tan importante son las

‘ N - B siguientes preguntas?

NADA  POCA ALGO - MUCHO BASTANTE R

0 1 2 3 4 1. Que los familiares éstén,en
e . favor de darle la sobredosis o no?.

o .1 2. 3 4 . 2. Que el doctor ‘esté como los
o demds, bajo las mismas leyes que
"dicen que dandole una sobredosis
seria lo mismo que matarla?

0 1 2 3 4 k 3. La gente»estaria mucho mejor sin
: o ~ los reglamentos de la sociedad que
AR ~ regulan la vida y la muerte? -
0 1  2 3 4 4. E1 doctor lo puede hacer parecer
. : como un accidente?

0 1 2 .3 4 5, El estado tiene el poder de
: forzar a las personas a seguir
viviendo aunque las personas no
' gquieran vivir?

0 1 2. 3 4 6. Cual es el valor de la muerte
R : ante la perspectiva de la
sociedad en cuanto a los wvalores
.personales° ‘ : :

o 1 2 3 4 7. El que el doctor tenga simpatia
S : ‘ " por el sufrimiento de la mujer, o
le importa méas lo que la 8001edad

piense? : :
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NADA POCA  ALGO MUCHO BASTANTE

0‘ 1 2 3
0 lv 2 3
0 1 2 3
0 1 2 3
0 1 2 3

De las 12 preguntas,
Primera pregunta més
Segunda preéunta mas
Tercera pregunta mas

‘Cuarta pregunta mas

4

- 8. El ayudar a terminar la vida de
otros es un acto responsable de
cooperacidn?

9. Sbélamente Dios debe de decidir
cuando debe de terminar la vida de
las personas?
10. Cual es la cualidad de valores
que el doctor ha adoptado en su
codigo personal de conducta?
11. Puede la sociedad permitir que
cada quién se quite la vida cuando
quieran?
12. Puede la socieded permitir
suicidios o la muerte compasiva y
-protejer la vida de aquellos que
quieran vivir?

cuales son las 4 mds importantes?

importante #

importante

#
importante #
#

importante
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'-El Seﬁor Garéia '

, El sefior Gar01a era el dueno Yy gerente de una N
gasollnera., El queria ‘emplear a otro mecanico para ‘que le'
ayudaran, pero era muy dificil de consegulr mecdnicos. La
Gnica persona que encontro y que parecia ser buen mecdnico
era el seflor Lee, pero era Oriental. Aunque el seflor Garcia

" no tenia nada en contra de los Orientales, tenia miedo de

contratar al sefior Lee porque muchos de . sus. cllentes no
“querian a los Orientales. Sus clientes se podrian ir a otro

1ugar si el sefior. Lee trabajara en la gasollnera. Cuando el -
sefior Lee le pregunto al sefior Garcia que si podia tener el

trabajo, el sefior Garcia dijo que ya habia contratado a .
alguien. Pero el sefior Garcia todavia no. habia contratado a
-nadie porque no habia podido encontrar a algulen que fuera
tan buen mecanlco como el sefior Lee.

El senor Garc1a debla de haber contratado al senor Lee?
_Si . No__. ‘= No puedo de01d1r

Grado de importancia:' - Que tan . 1mportante son las
: R ' siguientes preguntas?
NADA - ?ocA. “ALGO MUCHO - BASTANTE - e . o .

o 1 2 3 4 ";1 ﬁQUe el duefio de un negocio tenga
g C ' el derecho de hacer sus proplas
decisiones o no°-

0o .1 2 3 4 2.El que haya leyes que prohlban ,
: o ‘ . la discriminacidén racial en. cuanto'V
ca empleos°

o 1 -2 3 4 El que el sefior Garcia sea :

I : ' ‘ ;prejulcloso contra los Orientales o
que él no sienta nada personal
~contra ellos al negarle el trabajo?

O. 1 2 3 4 4. El que contrate a un buén
o - ' ~ mecanico o el que le haga caso a’

- sus clientes sera lo mejor para, su
-,'negoc:.o'p o , R

'Q"g i ,f 2 3 4   5. Qué diférehcias individuales '
L L o - ' deben de ser relevantes en decidir

‘la forma en que los roles de la
sociedad sean cumplidos?

NADA  POCA = ALGO . MUCHO BASTANTE -
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0 1 2 3
0 1 2 3
0 1 2 3
0 1 2 3
0 1 2 3
0 1 2 3
\
0 1 2 3

De las 12 preguntas,

importantes:

Primera pregunta
Segunda pregunta
T?rcera pregunta

Cuarta pregunta

mas
mas
mas

mas

6. E1 que el ambicioso y
competitivo sistema capitalista
deba de ser completamente
abandonado?

7. E1 que la mayoria de la gente en
la comunidad del seiflor Garcia
piensan como sus clientes o estéan
contra el prejuicio?

8. Al emplear a hombres preparados
como el sefior Lee se usarian .
talentos que serian perdidos si no
se usaran?

- 9. El negarle el trabajo al sefior
Lee seria consistente con los
principios morales del sefior
Garcia? '

10. Que el senor Garcia tenga el
corazdn tan duro como para negarle
el trabajo al senor Lee sabiendo
cuanto necesita el empleo?

11. El que el mandamiento cristiano
de amar a tus semejantes sea
aplicado en este caso?

12. Si alguien estd en una
necesidad, acaso no debe de ser
ayudado sin importar lo que reciba
a cambio?

cuales son las 4 preguntas méas

importante

#
importante #
importante #

#

importante
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El perlodlco
Alfredo, estando en su ultlmo afio de secundarla, qulso
‘publlcar un perlodlco mlmograflcado por los estudiantes para
que él pudlera expresar sus. oplnlones 'El queria hablar =
contra la guerra de Viet nam, y.contra:- algunas de las reglas :
- de la escuela, tal como contra la regla que prohlbla a los .
- muchachos el traer el pelo largo .

: Cuando alfredo empezo su perlodlco, el le pldlo permlso :
‘al director..: El director dijo que no habria problema 81empre'
'y cuando Alfredo remitiera sus articulos para ser aprobados -
por el director antes de ser publlcados ‘Alfredo aceptd vy
remitié varios articulos; el director los aprobo y Alfredo
los publicd en el perlodlco en las dos semanas siguientes.

. Pero el director no esperd. que el periddico de Alfredo

tuviera mucho éxito. Los estudiantes se alborotaron mucho y

empezaron a protestar contra ‘la regla que prohibia traer el

pelo largo, y contra otras reglas de la escuela. Los padres, -

" “enojados, estaban en contra de las oplnlones de Alfredo, vy

" telefonearon al director diciendo que el periddico no deberla'

de ser publicado porgue no era patrlotlco Como resultado
del alboroto que se causd, el director ordend a Alfredo que

' parara la publicacién del periédico.  Como explicacidn dijo

‘que las actividaded de Alfredo eran contradlctorlas a las

g operac1ones de la escuela.

EL director debe de,parar la publicacién dei;périédico?

si No - No puédo‘decidir
Grado de 1mportan01a o - Qué tan 1mportante son las’
‘ s1gu1entes preguntas'> :

) NADA POCA

)

ALGO .MUCHO’ BASTANTE

0 .1, 2 3 4 1. El director es mis responsable
' o ’ de las acciones de los estudiantes
.0 de las ac01ones ‘de los padres'>

o L. 2 -3 4 2. El dlrector prometlo que el
vl ‘ ‘ o ‘ peridédico se podrla publicar por un:
, « o largo tiempo o nadamids los
S epai LT N artlculos que el aprobara'>

L0 1,'1,2v _ 3 4 3. Los estudlantes empezarlan a |
L e . protestar mas si el director qulta‘“
el perlodlco7

| NADA  POCA  ALGO ' MUCHO BASTANTE
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0 1 2 3
0 1 2 3
0 1 2 3
0 1 2 3
0 1 2 3
0 1 2 3
0 1 2 3
0 1 2 3

De las 12 preg@ntas;
Primera pregunta més
Segunda pregunta mas
Tercera pregunta mas

Cuarta pregunta més

importante #
impdrtante #
im@ortante #

#

importante

4., El1 director tiene el derecho de
dar ordenes cuando el bienestar de
la escuela es amenazado?

5. El director tiene el derecho de
decir "no" en éste caso?

6. Si el director cancela el

‘periddico, también pararia la

discusidén de los problemas
importantes?

7. La orden del director hard que

. Alfredo pierda su coanfianza en é17

8. Serd Alfredo realmente fiel a su
escuela y a su pais? ’

9. Qué efecto tendrid el paro del
periddico en la educacidn de los

 estudiantes en cuanto a la légica y

lo que es justo?

10. Alfredo estarla violando los
derechos de otros al estar '
publicando sus propias opiniones?.

11. El director serd influenciado

por padres. enojados cuando

realmente &1 sabe mejor lo que pasa
en la escuela?

12. Alfredo estara usando el
periédico para causar odio y
descontento?

cuales son las 4 mds importantes?
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