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ABSTRACT

The purpose of this project is to examine the use of computers in teaching English
in Japan. English is very important in Japan, students are required to take at least six
years by the end of high school graduation. However, there are several problems in
teaching English in Japan, such as lack of opportunities to use English, studying only to
pass examinations, the difficulty of the textbooks and lack of cultural exposure. To solve
these problems, teachers can use computer technology.

In Chapter Two, four research areas are discussed, such as Krashen’s theory of
second language acquisition, computer-based learning, project-based learning, and team
teaching. The integration of this research may contribute to better English instructions in
Japan. Using the computer, students can receive rich input from many kind of
educational software. They can enjoy many programs while learning English, and do not
have to worry about making mistakes. Thus their affective filter will be lower. Projects
help students to seek their own interests and create their own work. To complete their
projects, students can use the Internet to find useful information. Moreover because team
teaching is popular in Japanese English education, the native-English-speaking teacher
can help students use the computer as well as learn about the target culture.

This curriculum includes two unit plans, Web Page Hobby Project and Getting

Along in the U.S. Unit One uses project-based learning. Students create their own home

page as their project. Through this unit, they can learn how to use the Internet, search
engines, and Netscape Composer to create attractive home pages. Students can follow

their interest and find relevant web sites to link to their home pages. Unit Two focuses

iii



on team teaching. ‘The native-English-speaking teacher he]pS students learn how tQ get
aIOng in the U.S. Students will learn hoW to use the telephone, open a bank account, send

parcels, find an apartment, and buy insurance.
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CHAPTER ONE INTRODUCTION

Background of the PI’O_] ect |

J apanese Englrsh educatron is in a cnsrs The J apanese govemment requrres
s

- students to have taken Englrsh class for at least Six years by end of the hlgh school Even w

o Jthough studen: leam Englrsh for Six years they cannot carry on even a basrc

N :"'conversatron ,'There are many reasons for thrs mcludmg geographlcal socral and

-va,; '_ cultural problems To rmprove students Englrsh abrlrtles the teachers should clearly

o :.l‘""}‘_understand the -.present crrcumstances of Englrsh educatron Englrsh teachers also should- .

E : ”reconsrder thelr_-teachrng methods and phrlosophy to address these problems S

‘f A new ntury 1s dawnrng L1fe styles ways of thmkrng, and patterns of

e {communrcatron arevchanglng The Enghsh teachrng cumculum should be adJusted to N

s T"‘_:;v'.v'_?meet peoples need for better mstructron Recently technology has attracted a great deal v .:» '

ic ni "pedagogrcal areas The use of technology mrght address current problems e |

and lead Enghsh educatron to a more 1deal approach The onglnal ratlonale for usrng

S computers for anguage learmng was s to provrde supplemental exposure to the target -

??‘l.;vlanguage 1nenvrronments where contact wrth natrve speakers is llmrted At present the AR

R :'l;f;J apanese government hrres ’many natrve Englrsh teachers as assrstant language teachers o

= -_ (ALTs) Teachrng Englrsh wrth natrve Englrsh speakers provrdes many advantages for

‘:,;. f}flearmng Englrsh Therefore Englrsh teachers m Japan should pay close attentron to how ¥ S

- to 1ntegrate _advanced technology rnto better 1nstructron and at the same trme consrder B

., how to team-teach Englrsh effectlvely wrth an ALT



g ;: The Role of Enghsh in JaDan pat i -
| Almost all Japanese people thmk people who can speak Enghsh are cool” or
e they are somethmg specxal Engllsh speakers have many pnvrleges m the socrety All
o Jumor and semor h1 gh school and colleges entrance exammatlons requlre Enghsh i
' 'Enghsh 1s accorded heavy werght 1n these exammatlons When compames recrult

_ people they look for people who are proﬁcrent in Enghsh i .
There are many Englrsh prrvate schools in Japan The number of students and E :

- .schools mcrease year by year The "Enghsh busrness" is ﬂounshmg now In every crty,

o srgn boards and advemsements are almost always in Enghsh Enghsh is used in G

P _, commercrals on TV 1n car names, and 1s even pnnted on T—shlrts It 18 not an o

enaggeranon to say that Japanese people are 1nfatuated wrth Englrsh People 1n J apan g

" - cannot l1ve fora day w1thout seemg Enghsh words - 5

| It 1s‘odd to me why J apanese people admrre Enghsh S0 much It may be because a

. jaﬁer World War II the Amerlcan government helped a lot Amencans mtroduced many |
thmgs to the poor J apanese people such as polmcal affarrs the educatlon system i
busmess admmlstratron and socral llfe Everythmg Amencan was better than Japanese

| .at that t1me People tned to accept many thlngs as much as possrble to catch up w1thl |

R developed Westem countnes Japanese wanted to eat Amerrcan food to lrsten to : : '

Western 1nus1c and to see movres vmade in Hollywood of course they wanted to. speal< |

, '{Enghsh whrch was con51dered the "key" to success for busmess educatlon and a modern

s hfe style

Thrs tendency stlll contmues to thls day and it creates strange phenomena People

:;‘\p‘




want to wear Enghsh name brands ’even 1nfants wear shtrts prlnted ln Enghsh 1 doubt
they understand the meamng, though Today J apanese society is mﬁltrated w1th Enghsh
and English is in high demand The Enghsh business ﬂounshes year by year. Compames | N |
employ natlve Enghsh speakers as tutors the J apanese government- thes Amerlcans; as‘ :
- assistant teachers, and many pnvate schools mvest in teachmg English. . |

Problems w1th Engllsh Educatlon in Japan

J apanese education is knovyn as one ‘of the best rn the world because of the
almost-zero ivllliterac'y rates. There are, however,, many problems when teaching English
in Japan. F irst of all, Japanese people do not have many opportunities to talk with native
Eng‘]ish‘ speakers. J apanisa racially homogeneous nation, so not many foreigrrers live

there. ‘Students speasznglish only in the classroom, which is an artificial situation.

Seeond, Japanese students learn Eng]ishi in order to pass an examination, instead
of engaging in real-life conyersation; ‘The only aim of studying English is to achieve a

' good score on the examination. Even worse, the English examination only evaluates
vvgramrnar, vocabulary, idioms, and reading. So teachers only emphasize those areas in
their teaching. |

Third, school textbooks are too difﬁcult for students who are be‘ginners in
studying English. Sometimes, the texts include American and British literature which is

| very different from daily Engli'sh usage. Students are ’not likely to use the ]a‘nguage of
literature and not even h'kely to hear it in modern eonversation |
Fourth the J apanese Enghsh teachers cannot speak English very well either.

Because teachers cannot use Enghsh effectively, they do not know how to teach



= conversanon and pronunclatlon Instead of that they have knowledge of grammatlcal
elements SO they are wﬂhng to teach these areas of Engllsh -

' The last problem 1s that lrmltatlons in the Japanese culture obstruct the speakmg
of Enghsh A J apanese proverb says "Srlence 1S golden In the classroom nearly erghty '
. percent of the time is spent with the teacher shanng 1nforrnatron in one-way
| commu_r_ncatlon patterns. The students do not have enough trme to utter Enghsh in the
vclass The students do not 1nteract w1th an instructor. They do not want to speak Enghsh
| until they can speak perfect Enghsh They need to know that mistakes are normal in the v

| process of learmng a second language

o Tvplcal Englrsh Class o

In the classroom the teacher explams the process of grarnmar and translates

_ :‘Englis_h toJ apanese or J apanese to English. The 'students simply sitand listen to the

: teacher’s explanation. Students memori_ze vocabulary and idioms to get hiéh scores on
tests There is no interaction between teacher and students or student and student
Students have anxrety about making mistakes when they speak Enghsh in class Thus |
‘-they usually do not utter any Engllsh in class unless they learn specrﬁc vocabulary Some‘
parents expect students to suffer from studymg Englrsh in class to pass entrance o

exammatlons They place too much pressure on tests thus students are supposed to ’

- struggle in class

. However lately, many teachers agree that the grammar translatlon method does
- "‘not work well in classroom Instead to galn communrcatlve competence teachers use

: .many klnds of medla, such as video, language labs and computers to motivate students-



B dev1se better lnstructron for the students

' ToI prove Students Commumcanve Comnetence

o ’World Wlde Web Che

L to learn Enghsh T he classroom is changmg to be more comfortable wrth more techmcal_v o

‘ "support for students As a result teachers need to adjust to new envrronments and try to ‘_ .

The computer rs the most exc1t1ng new teachmg medmm Teachers can use ATy

e 'v . 'computers several ways to enhance students commumcatlve competence The computerf '
) makes an 1nﬁmte number of resources avallable for students to 1mprove thelr skrl]s 1n
) readrng, wrmng, grammar lrstenlng, pronuncratron Vocabulary, 1dloms slang, takmg the - |

i) Test of Englrsh as a F orergn Language and even m conversatron

Especrally, the Internet is w1dely avarlable for mstructlonal use by Enghsh

. ‘teachers Some people mlght thmk that the Intemet is ]ust a srngle entlty, but the truth is |

B the Internet rs made up of a comblnatlon of varrous soﬁware applrcatrons each wrth 1ts L

: own unrque functlon The teacher can take advantages of thrs software such as E—marl

Audro and Homepage Many Englrsh teachers try to apply

- 'computer-based 1nstruct10n to help students leam Enghsh

g v The J apanese government is favorably dlsposed toward computer-based

o =1nstructlon for Englrsh educatlon By the year 2003 the Japanese Mmlstry of Educatron o
: g :1s plannmg to have all schools connected to the Net The government has a program to 5 i
,tram teachers in certarn SklllS for computer-based 1nstruct10n Thus all teachers soon.

must use thls mformatton superhlghway

Another surtable way to enhance students Enghsh competence is the use of team '

_:';teachrng Each school has an ALT (Ass1stant Language Teacher) who is a natlve speaker '} o



of English. How‘eyer; some teachers are hesitant tovteam with an ALT. The reasons may
be that the opinions and teaching styles of the cl-assroom teacher and the ALT are
different. Nonetheless the ALTi isa useful teachmg resource The ALT knows not only |
‘ -the target language but also the culture of target language Through commumcatlng with '
‘the ALT the students can understand the target culture The ALT also speaks natural
.Englrsh so they can teach pronuncratron mtonatron and stress correctly, whlch Japanese
| _ 'teacher usually cannot To avord conflicts wrth the ALT, the teacher should - |
. }commumcate with and make lesson plans with the ALT The Japanese Englrsh teacher
- | and the ALT each have umque strengths so they should share these merits as much as

'possrble. .

- Target Teaching Level

N Senior high school and college ismy target leyel to teach English in] apan' The
' age of students 1s from sixteen to twenty years old. They have already recerved basic
N ’Engllsh class at least for three years in junior hr gh school. When it comes to college

] ,students they have learned Engllsh at least six years and have passed the college
entrance examination, so they already know many vocabular-y words. However, the leyel
of therr Englrsh var1 es. Some may understand complex sentences Others do not know
even srmple Englrsh sentence structure The teacher must take care in managrng these
"classes and malntarmng balance. | E

| The reason why I prefer to teach Engllsh at this level 1s that these students are
more mature than junior high school students They are eager to study 1n order to pass

'entrance exammatrons and prepare for work I would lrke to contribute to their goals



Because they have learned English for seﬁera] Iyear.s, they iinow basic English. When
they want to use a compﬁter, I will not have to explain basic English usage. They have
more knowledge of English and computers than junior high school students, and will be
able to use the Internet aiid search engines, and make homepages.

‘Another reason is tiiat at present, they do not enj oy studying English. They Just
, study to get high seores en. the tests. I Would like to letvt‘hem know that learning English
~ is fun. For these students, instruction is not enjoyable. They have too much entrance
exam‘inatioil pressme. Therefore I will introduce some innovative instruction in order to
metivéte them to study English. The eomputer, as well as game, rriusic, movies and the
Internet, may be effective ways to make Eriglish more attractive.

As we face a:ne,w century, pepple’s values, life styles, and thihking are changing,
As timegoes by, teaching approaches .'should change as do peeples' needs. The teacher‘
'needs. to take advantage of technology to instruct students who can later adjust to.the’
~ complications of modern life. In order to use computers as effective instruction, .
Krashen’s second language vacquivsition theory is integrated in t_his project. I believethat
ineofperating the input énd effective filter hypotheses into instruction will help students
learn English iriore effectively. In addi'tion,v to motivate students to learn, project-based
learning is used as abway to address the cilrrent shortcomings ofEnglish teaching in
Japan.

| Content of the Project
This curriculum desigp includes the attempt to increase students’ vconimunicati\ie

competence through computer usage. The computer has mahy advantages to enhance



students” English skills. Moreover this curriculum design contains the agpect of team
teaching. Students can learn many things through iﬁteractidn with an assistant language
| téacher (ALT). The ALT is one of the Best teaéhing means to instfuct vin_ the EFL
classroom. However often J apéhese English teacheré cannot feacﬁ wel] with the ALT. I
wduld like to address this problem and find better solutions for team teachi_ng.

~ This project has five mai_n_ sectidns. Chapter One sﬁrveys the background of »
Enghsh gducati(;n in Japaﬁ and exarﬁines problems with current pedagogy. Chapter Two
re?ieﬁfs literature thaf includés Krashen;é second language acquisition theory, such as
input and affective filter hypothesés; computer-based learning; project;based learning;
and team teaching. Chapter Three applie_s theoretical prihci»plkes to teaching/ieaming of
EFL/ESL. Chapter Four inﬁqduce curriculum which features 'twb teaching units.
Chapter Five lays outv an assessment desigﬁ. Ap'p‘e'ndic‘es A and B contain unit plans

(Web Page Hobby Project and Getting A]bng in the United States!).

-Significance of the Project

The object of this prbject is to seek the best solution for probléms in éurrént EFL
pedagogical English educaﬁon iﬁ Japan. Computer usage in English education is |
increasing. Hoyyever,‘ there aré as yet few lesson plans fox making home pages. I hope
thi§ curriculum desi gn will he_le someone who wants to instruct English By having |
students make their own home page. In addition, teanﬁ teaching is one of fhe most
frequently used approaches at &e Junior/senior high level in Japan. ‘In ordér fér teachers
to instruct with'as,s’istant language teachers (ALT),‘ the teachers have to know .how to

~deal with ac_compahying problems. As aresult,,they could better utilize ALTs in their



 instruction. Therefore this curriculum introduces two units: one features computer-

based »instrbu'c'tion, and the other is based on team teaching.



CHAPTER TWO REVIEW OF LITERATURE

F our key areas play a large role 1n modern EFL teachmg and learnmg second

_’"language acqursmon computer-based 1nstruct10n (CBI) pIOJect-based learnlng and team -

‘"teachmg Even though some lmgursts have crrtrqued Krashen s mput and affectwe ﬁlter o
: _hypotheses many educators lmgulsts and researchers support h1s basrc theory of 2

language acqulsltron At the begrnmng of the twenty-ﬁrst century the computer 1s a

o ‘:‘:valuable part of educatron Computer-based 1nstruct10n (CBI) is. also 1mphcated in

'-_‘second language acqursrtron and teachmg A combmatlon of second language 3

L " acqu1 sition theory and CBI can produce a useful approach for EFL teachlng Pro;ect- o

"based leammg helps students solve problems and strmulates thelr interest, In thrs way,
: students are motlvated to leam and create their own work 'l‘eam teachmg is emphasrzed v.
) in teachmg Enghsh educat1on 1n J apan Many natlve Engllsh speakers have come to

. ‘Japan to,work as assmtant teachers,. In order for 'teachers to'mstruct effectrvely, those ; s
Rfour key concepts may carry si gnlﬁcant meanmg 1n J apanese Engllsh educanon .

Input Hypothesrs o

Two srgmﬁcant components of Krashen S second language acqursltron theory are _ RN

- the 1mportance of comprehensrble mput and a conducrve emotlonal amblence :

| ._Accordmg to Krashen (1985) second languages are acqulred “by understandmg

A messages or by recervmg comprehensrble mput’ > People acqurre language when they f S

recelve oral or wrrtten messages they can understand Long (1983) also clalms that L
L access to comprehensrble 1nput is charactenstrc of all cases of successful acqursmon

: ‘ﬁrst or second language In other words the lack of access to comprehensrble mput )

o100 |



results in littie or no acquisition.
| Krashen defined “cemnrehensible input” ina particula{ way. Essentially, |

cOmprehensib]e input is that part of language that is heard /read that is slightly ahead of a
learner's lclurrent stage of grammatical knowledge' (Gass, 1994). According to Krashen,
the learners current knewledge isi (input) and the next. stageis i + 1. Thus the input to
which a learner is exposed must bé. atthe i+ / level in drder for it to he of use in terms
of acquisition. a |

| Most people believe that learning in a family setting probabiy is more suceessful |
than learning within a class, and that a child does better than adult. Most explanaﬁ'ons
are centered on the differences between children’s and adults' bfains, theirb attitudes, ‘and |
fhe ainount of tifne required to learn a language(Brown & Palmer, 1988). In the family, - -
people use language for communication and negotiation, whereas they use the target |
language in claSs in an artificial situation. Moreover, inost people believe that adults’
brains are no longer strucfura]ly capable of lea.ming language -effortlessly, asare =
children’s brains (Lenneberg, 1967). In addition, adults are more emotionally resistant
than children to learning a new language (Elkind, 1970). |

' HoWever, Krashen has taken a fresh look at these questions and suggests that we

“need not necessarily exclude the adult ‘studying in a classroom from experiencing the
language learning success of the child living in a family. ‘Krash_en‘ has proposed a general
‘theory‘of language acquisition that applies both to natural settings and to the classreom. "
Instead of attrlbutmg children’s successes to special properties of their brains, he offers

two surpnsmg hypotheses People acqmre language (1) by hstenlng, not speakmg, and

11



‘} () one sho}uld‘.fo,cusv attention on the meaning, not on 'th\e language itself (Brown't?e' |
3 ‘Palrnfer 1988) - o |
: Why do people seem to learn language more quickly 11v1ng w1th1n a famlly than .
, they do studymg m the classroom? Why do chlldren seem to learn more easﬂy than

adults? Accordmg to Krashen s theory, the supenorlty of a famrly settmg over a

. classroom is due to meanmg seekmg rather than rote learmng In the famﬂy settmg,

: attentlon 1s p]aced on meaning, but i in class, itis frequently focused on the language 1tse1f

o 1n a decontextuahzed explanatory manner. And what about chlld’s superlorlty overthe -

‘v adult? The theoretlcal explanatlon for th1s is cruc1a1 because llngulsts and psychologlsts
. cannot turn adult. students into chlldren | |

| » Even though 1.t is hard to exp]aln‘ chtldren’s superioﬁty, Brown & ‘Palvmer (1988)
trred to illustrate the‘,}chj»ld’s success.r In one situation, an American motheerith a four-
yearéold s,on from a previous tnam'a‘ge nlaam'esa Thai man. They move in with his

~ extended famlly in Tharland There are quahtatrvely different interactions between the -

- little boy and the mother w1th their m—laws The Thai relatlves talk to the boy a lot

| because it is fun, but they avoid talklng,to his mother, because 1t is embarrassrng. Wlth_

the boy,: they talk about objects visib]e around him and events oc.curring at the mOment.
(Watch'the puppy sit. up!) But with his mother,} they talk about abstract matters. (What ‘

' | do you think of Thailand?) inth the boy, they do not necessarily expect an answer; they |

Jjust continue and of’fer another cotnrnents. ‘With the mother they expect an answerk' she |

must struggle to express somethlng she does not know how to say. Also the Thai famlly’ ‘

is more hkely to speak to the boy in shorter sentences than they use w1th his mother, and
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_ they'are likely to speak rnore loudl’y, mo’re clearly, and 'With more feeling (Brown &
Palmer 1988) Thus chrldren are not supenor to adults but the many elements like

3 mteractrons attrtude and mentahty cause drfferences between chlldren and adult second
‘language acqu1smon‘ Krashen strongly 1nsrsts that even an‘adultcan acqulre the target

) _ 3language if he/she gets sufﬁcrent “comprehensrble input. . s

| What makes speech comprehensrble? Cornprehensrble 1nput has‘generallybeen .

| assumed to contam elements charactenstrc of “caretaker speech, the speech drrected to

e young chlldren by therr pnmary caretakers Th1s caretaker speech mcludes shorter

sentences more mtelh grble well-formed utterances less subordmatron more restrrcted
vocabulary, and a range of toprcs focussmg on commumcatron

- Input ApDercerved Tnput, Comprehensrble Input ComDrehended Input and Intake

- A well-establrshed fact about second language acqursltlon is that not everythrng “
t learners hear or readlrs actually utlllzed as they form therr second language grammar
: Some language data ﬁlters through to the learners and some does not. |
| Input refers to what 1s avallable to the learner Anyone who has been ina |
- srtuatron of second language/forergn language learnmg is famrhar w1th the 51tuatron m

Wthh the language they hear is totally 1ncomprehensrble It may not even be possrble to

wseparate the stream of speech 1nt0 words.: Thrs is not 1nput that is avarlable to the learner

K It goes 1n one ear and out other Iti 1s not mtegrated 1nt0 the current leamer-language S

: : system Accordmg to Gass (1994) there are drstrnct ‘stages of i mput These w111 be o

| descnbed as follows. B

.Theﬁrst’ stage of input utilization is called apperceived input. Apperception »isf
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‘the process of understandrngrelated to past expenence In other words itis an mternal '
cogmtrve act, 1dent1fy1ng a hngulstlc form as being | related to some prior knowledge At o
thlS leve] leamers can notrce a mlsmatch between what they know about the second
»language and what speakers of second language produce |
Comprehen51ble 1nput 1s contro]led by the person provrdmg input, rgenerally a
natrve speaker of the second language Comprehensrble 1nput 1s treated asa drchotomous :
| varlable It is either comprehensrble or it is not | |
: “ Comprehended input 1s, on the other hand' leamer;controlled }It is the learner
who is or is not domg the “work” to understand. Comprehended mput is potentral]y
multlstage One can have understandlng in general of a message, or one could
understand only the component parts of an utterance (which syntatctrcal or phonological
patternsvare represented) whrle ]osmg the meamng For example in the case of 1droms
ora proverb, one mr ght be able to underst_and the s‘yntax yet not am've at a meaning.
Intake refers what is actually internalized. Tt is the mental actiVity that mediates
between grarnmar and meaning. Itis process of assimilatting linguistic material. In order
to achieye intake, the]istening input process must contain the following: (1) apperception
by prior knowledge; (2) actual syntactic and semantic :comprehension; and (3) intake
‘with the analysis attaining a match between something theleamer a]reedy knows' and the
new message (Gass, 1994). |

MERRI Approach

In order for input to be comprehensible and assist the process of intake, teachers

should pay attention to these five things: Miming (or Model), Example, Redundancy,
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Repetition, and Interaction. It is called MERRI approach because ‘ihitiavlvletter of these
approaches (see Table 1).

Table 1. Components of the MERRI approach (Watanabe, 1988).

Miming ( or Models) = During teacher talk, use body language,

facial expressions, and visual aids to help

v-’students to uhderstand.
Example | ’ Give students exémpies to understand
' Rédundancy - : Usé several expressions to ha;fe stUd¢nts ‘
| hndérstand |
Repetition’ , - ' Kéy words‘or the pointbs are repéated t‘o' .
| | ensure mderstﬁhding. | |
Interaction R PR Q & A activities betweeﬁ the teacher and v

“students. It is not necessary to give
| complicated responses. It is enoughto -

have a one or two-word response.

- It is not enough for the teachers to give students input fluently in Enghsh ‘The
students must understand at least 70-80% of the teacher’s talk. Some people might thmk
| the non-native English teachers’ language proficiency must be almost perfect to glve
studénts input. However, as long as the teachers pa'y‘close attention to the MERRI

~ approach, fluency need not be véry important (Watanabe, 11988).
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Cn'tiqnes of the Input »:Hs"pothesis. '

‘According to Krashen and some other linguists, if the students have en‘ough‘
, appropriate input, the result is that they can speak naturallyt How do we know whether
the quantity is sufﬁcient or not? Is it not necessary for the students to practice output?

Further, how does extralingulstic inforrnaﬁon ai'd in actual acqﬁisition or
1ntemahzat10n of a lmgu1st1c rule 1f by “understandmg” Krashen meant “understanding
at the level of meamng‘?” We may be able to understand somethmg that is beyond our
g grammatlcal knowledge, but how does that translate into the acquisition of grammar? As
| ,‘ vGregg (1984, p. 88) states: “ found it dlfﬁcult to 1mag1ne extralinguistic mformatwn that
- would enable one to ¢ acqurre the thrrd person smgular -s, Or yes/no questions, or 1nd1rect Yv
object placement, or‘passrvrzatron. '

Krashen does not emphasiie :output. His theory .supporvts that sufllcient input lead
]ea_rners to output. ‘Howeyer, Iinguists are still struggling to find solutions for the role of
| outp_ut. Kiyamazrslan (1995) suggests that the Natural Approach helps students attain
listening comprehension in order for them to speak out. So teachers shonld give input
more than before and deili_se. effective.methods for outpnt. In addition, althoug‘h‘t
Krashen’s inpu_t hypothesis belittles a grammatical approach, gramnmr-translation
meth()ds have ‘beenthe main English instruction in ESL/EFL classroom for years, ‘an:d" it
is not easy to changeto a method consistent with the input hypothesis. Even if teachers
oult grammar-centered 1nstruct10n, whrch they are used to, occas1onally they will need to
teach grammar when the students have problems. |

Ttis very difficult for students to obtain sufficient comprehensible input in the
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'EFL classroom Al’ter class EFl, students revert 1mmed1ately to thelr nattve language.":’i_ 3 |
L But in the EFL classroom the teachers effort can make hstemng and readmg o
| | : comprehen51ble To the student who may be at the pre-productron level exposure to v
o ,' ltstemng and readlng ina totally Enghsh-speakmg class would result in appercelved - S
- noise. However 1n the EFL classroom the teacher can be very helpful in g1vmg the "‘_ S
', "_'student comprehens1ble rnput Especrally in the early stage of Enghsh knowledge there 1s” | o
“ much opportumty to g1ve comprehensrble 1nput (Watanabe 1988) 7 s
Krashen S rnput hypothesrs faces some cntlclsm but no one can deny the truth
’ ﬁ_ that mput should be comprehensrble Thus language teachers need to ﬁnd the learners
lleve] and add matenal that isa llttle blt beyond that level in order to motlvate students s
. _J,learmng Ideal 1nstruct10n lets the students really understand absorb and then get the 3
i l‘best learmng effects If 1nput 1s not comprehen51ble any wel]-de51gned cumculum and ; _' £
S ‘:"mstructlon becomes ]ust cacophony (Chen l996) | | i
Sellnker ( 1972) noted that many second language learners (perhaps as many as. 95‘. o
o | percent) fall to reach target language competence They do not reach the end of the |
| "mterlanguage contmuum They stop learmng when thelr 1nterlanguage contalns at least »‘ =

o s some rules dlfferent from those of the target language system It is called “fossrllzatron

| : No matter how much mput and no matter 1n what form 1nput 1s provrded the learner no

e ‘t‘flonger learns

o np_ut by Computer-Based Instructlo
Computer-based 1nstruct10n (CBI) allows students and teachers to recogmze that ;..‘ ST

L grammatlcal semantlc drscourse and socrohngulstlc aspects of language use cannot be ,‘ |




other.m any vahd language-leannng_l tivity (Dunkel ..: N

o _'.a;;iﬁ;s;-a11)ff?$ep4{éited fr

; students w111 be able to gam plenty of compj "’hensmn

Computers can prov1de not only readmg mput but a]so hstemng 1nput CBI

| 1nvolves the verbal 1nteract10ns of second language leamers at},computers Phﬂhps s

| '\Vl':»,:":%(1987) has explored the value of computer—a551sted language learn g (CALL) as am eans o |




.'group receiyed explanations _of the grammatical rules in relative-claUSe con'structions.
" The meanmg-orlented 1nstruct10na1 group was encouraged to focus on both the content
i and structure The control group was merely exposed to the readrng texts. While both the v
brule-orrented 1nstruct10na1 group and the meamng-onented 1nstruct10na1 group 1mproved
' equally wel] in the abrhty to use relatrve-clauses ‘and srgnlﬁcantly better than the control
group, the meanlng-onented mstructlonal group performed best in comprehending the |
readmg tex,ts»._ ' |
Output |

| Many studiesihav"e'investigated‘ the role of input in ,s‘econd language acduisition. ‘
However it seems that the role of output has received less attention. According to
Krashen (1981) "comprehensrble input" i is the true causes of language acquisition. In
this hypothesrs productlon exercises would be relevant to language acquisition only in so
far as learners are prov1ded addrtrona] comprehensrble lnput VanPatten & Cadremo
: (1993) exammed the effects of two types of'i 1nstruct10n tradmonal instruction and
processmg instruction. Tradrtlonal 1nstruct10n 1ncluded 1nterpret1ng grammatlcal :
, explanatrons and output practlce whereas the processmg 1nstruct10n mvolved
grammatlcal exp]anatlons and comprehensmn practlce These two klnds of instruction
‘were also drfferent in the krnd of grammatical information provided and the instructional '
approach adopted The result of their study 1ndrcates that the processmg group
performed srgmﬁcantly better than the traditional group on comprehensron post-tests and
-equally well on productron post-tests VanPatten & Cadlemo (1993) concluded that

1nstructlon is apparently more beneﬁcral when it 1s dlrected at how learners perceive and
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e process input rather- than when instruction 1s focused on practi‘ce via output »

| Swain (1985 p. 248) however argues that "there are roles for output in second
llanguage acquismon that are mdependent of comprehensrble 1nput " The results of her

" 1985 study 1nd1cated that srxth—grade French 1mmersron students performed s1m11arly to
native speakers on those aspects of discourse and soc1ohngulst1c competence which d1d
not rely heavﬂy on grammar for their reahzation but their grammatical perfonnance was '
not equlvalent to that of native speakers (p 25 1) ' The immersion students i in her study

" received enough comprehensrble mput but the1r comprehensrble output" was very |

limited Swaln (1985) conjectured that producmg the language as opposed to srmply

o comprehendmg the language may force the learner to move from semantlc processing to ,

syntactlcprocessmg, thereby facihtatrngmore grammatrcal competence.
Swain (1985) also refers to'the phenomenon of individualswho can understand a |
_ language and yet .can only produce limited utterances in it A ninth-grade immersion
student sard "I understand everythmg anyone says to me, and I can hear in my head how‘
| I should sound when I talk, but it never comes out that way," (p 248) ThlS mdrcates that
comprehensmn does not necessanly transfer to production.
kWhile seeking to make input comprehensible, teachers should be aware of the
‘ differences :of many'kinds of input, such as}apperceived input, comprehensible input,:
e ,comprehended rnputand intake.. As a result, the teachers need to vlead students.to attain
:v'.'intakevia comprehensible input. ln order*-t'o give cOmprehensible input effectively, the
’ t’eac’hery should use MERRI approach.', Even though some linguists.and educators criticize -

| Krashen’s second"language theory,? a computer might help give sufficient comprehensible -

.



input. Krashen.belittles output; however, teachers should consider how to have student
produce output. Moreover, successful comprehensible'inpnt cannot succeed without a
comfortable environment. Therefore students’ emotions are the next thing to consider.
Affective F rlter ijothesis v
It is well known that not everyone is sucbeszul in learning .second languages.

Krashen would explam that unsuccessful students had not recelved comprehen51ble 1nput
in sufﬁc1ent quantltles Another aspect that should be consrdered is inappropriate affect.
Affect here is mtended to inolude things such as'motivation, attitude, self-confidence, or |
anxiety. Krashen proposed an “Affective bFilte'r” in second langnage acqulSithn. If the
filter is up, input is prevented from passing th_rb_ugh; if inputi‘s prevented from passing
through, there can be no acquisition; If, onthe other hand, the ﬁlter is down, orb low, and
if the input is comprehensrble the mput wrll reach the language acqursluon dev1ce and
acqursmon wrll take place (Gass 1994). Many teachers realize that leamers may have
trouble attaining pr‘Oper, langu_age mput because they are nervous or embarrassed or
sirnply cannotconcentrate. : Thus ‘a'l_ower‘affective ﬁlter is an important to make input
comprehensible ln language vauisition. | |

| - The teachers can lower the aft‘ectiVe ﬁlter.by fostering a snirit of mutual respect,

- hlgh expectatlon, and cooperatlve Ieamrng Moskow1tz (1978) offers techmques

: des1gned to relax students mcrease the enjoyment of learning, raise self-esteem and

| blend self-awareness w1th an mcrease in proﬁc1ency in the target language The teachers
must have respect for the chll_dren _themse_‘lves.v ,Wrth respect comesconﬁdence_. With

‘confidence comes a willingness to_take.risks. With rlsk taking comes learning (Carothers
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'inMurray , 1989).

| Affectiye/Emotional:FaCtors

Motlvatlon has been def ned as the 1mpulse emotron or desire that courses one to - e
actina certam way ‘Humans need to be actlve in order to acquire knowledge to explore o

to mampulate and to enhance the ego Two types of motivation in second language are

postulated. One IS mstrumented motlvatlon the need to acqurre a language for a spec1ﬁc L

B "-»purpose such as readrng techmcal matenal or gettlng a JOb The other is 1ntegrat1ve .

» motlvatron the desne to become a member of the culture of the second language group

o These dlfferences are not mutually exclusrve most s1tuat10ns 1nvolve a mixture of both

types (Gass 1994)
- Motlvatlon is v1ewed as a more temporarycondrtlon that can be mﬂuenced by'the ““

E use of hrghly 1nterest1ng materlals or act1v1t1es or by contmgencres of reward or N ~
punrshment (Tharp, 1989) As w1th any of the affectrve factors motlvatlon is hard to ‘
1;1dent1fy and study Research has demonstrated that motlvatlon isa key to learmng, but .
'actually deﬁmng and detarlrng the components of motlvatron have not been done (Draz-“
Rico & Weed 1995) | | | |
Anxrety about learnmg language resembles commumcatron anx1ety, that is,

| _feehngs of self-conscrousness desrre to be perfect when speakmg, and fear of maklng. |
-.mlstakes However in some way, anxrety in second language is more than snnply
commumcatlon anxrety Usmg a forelgn language can threaten a person s sense of self
: fbecause speakers know they cannot represent themselves fully in new language or

_ understand others readrly (Horwrtz & Cope, 1991)
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Because anx1ety can cause leamers to feel defensrve and can block effectrve -
an ,learmng, several language educators have developed methodologles that make the

o 'learnmg envrronment as comfortable as possrble and reduce tensron and nervousness e

o j(ScoveI 1991) In one experlment, small quantrtres of alcohol where used wrth a group SR

V of college students to reduce 1nhlb1tlon The students “1mb1bers outperfonned the o

N _,control group (Draz-cho & Weed 1995)

Recent language teachmg methodology focuses ona reductlon of 1nh1b1t10ns so .' -

o that students can commumcate more freely Emphasrzrng ﬂuency over accuracy in the i ;' »

e ‘ﬁrst stage of Ianguage learmng help students to feel freedom from 1nh1b1tron Crookall & |

o Oxford (1991) suggest that the classroom become a place of warmth and fnendhness

o lwhere l‘lSk takmg is rewarded and encouraged and peer work small group work games T

e . and srmulatron are featured In such contexts student-to-student communrcatron is .

" 1ncreased
Attrtudes play a crmcal role in leamrng Engllsh Attrtudes toward self ]anguage

| (one s own and Englrsh) Enghsh speakrng people the teacher and classroom S

DR envrronment affect students (chhard-Amato 1988) Attrtudes toward language and

E ,those who speak 1t are largely a result of expenence and the mﬂuence of peop]e in the |

i ,' '1mmed1ate envrronment such as peers and parents If language mrnonty students are o RIS

o ;:f’_made to feel 1nfenor because of accent or language status they may have a defensrve e

rea _ ,1on agamst Englrsh speakers (Penalosa 1980) Thus the teachers should not 1nsult' : o

L . students accent or make them feel 1nfenor about therr Englrsh

v Attltudes toward the teacher and the classroom envrronment also play an




1mportant role in school success 1n general and Engllsh acqursrtron n partrcu]ar
) Students refusal to learn what schools teach can be seen as a form of pohtlcal resrstance =
: whrch promotes mlsbehavmr ‘vandalrsm kand poor relatlonshlps w1th teachers (Nleto
1992) Therefore the teachers should use some techmques that can alter attrtudes from
. hostﬂe or apathetrc to posrtlve | |
| | People also belleve that chrldren are less 1nh1b1ted than adults when speaklng a
second language but accordrng to McLaughlm (1992) 1t is not true. Chlldren are just as |
likely to be embarrassed around therr peers as are adults and are more hkely to be shy
“when speak_mg before adult. |
o 'Other affective vfactors are empathy. 'l"his ispthe 'capacityto be aware of another s
‘feelings and to share them. -When learning a second languagev, listeners must understand
the intentions and emotions of a speaker and attempt to comprehend the message
Extroversron can be seen as the need to receive ego enhancement from other
people. Some stereotypes e_xrst that connectext'roverted behavror wrth a lack of
»_inhibition or an .increas_ed communi'gathé». abilityi 1.vHowever_ the deﬁnitrfon of extroversion
- may' vary’ considerably from one:";cul_t_ure to anot‘her;' ‘Some students are mor_e willing to
speak out and to partiCipate 1n class This could be a perSonality factor or a cultural trait.
- Although the extrovert may be percelved as a person who takes more rrsks with
| language an 1ntroverted or more reserved person may show more mtultlve understandmg
'vor empathy with others (Brown & Palmer 1988) Thus httle is known about how

- personahty and cogmtrve style 1nﬂuence second language acqulsmon ,
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o 'f’people who are actrve processors.o

RS C gr_n ve Factors 1n Motrvatron
Cogmtrve factors 1n second lang age acq,,

factors The cogmtlve perspectr.

, orrnatlon Learners seek out mformatlon to solve B
o pr oblem They recogmze what they already know to achreve new learmng, and actrvely | o

E _‘f-choose pay attentron 1gnore and make many other responses as they pursue goals

S i(Wrttrock 1978)

Cummms (1980) has posrted two drfferent language skll]s One 1s basrc

g = 1nterpersonal commumcatlon skrlls (BICS) The other ls cogmtlve academlc language

: '}_‘:’g'proﬁcrency (CALP) BICS mvolves those language skrlls and functlons that allow

g 1nd1v1duals to commumcate m everyday contexts On the other hand CALP is the SRS

‘ 'I"”I}-,language needed to perform school tasks successfully that are more abstract and

Vdecontextuallzed Conversatlo' | skllls have been found to approach natrve-llke levels

» w1th1n two years of exposure to Enghsh but""‘ﬁve or more years may be requlred for
o mmonty students to rnatch natlv‘ p ‘akers in CALP (Colher 1987)

The age of the learner is an nnportant factor to be consrdered in the drscussmn of S

e :.f}:fsecond language acqulsltron (SLA)t ”L nneberg (1967) msrsts that the bram has a

S ‘:__\-language acqulsmon processor that fun

best before puberty ; lzhe bram has . L AT

‘ " "_‘-”,'for language learnm Many:people beheve that the chrld’s bram 1s

- nbetter able to leamﬁlanguage raprdly However the language chrldren speak 1s,re E

i :srmple (shorter constructlons w1th fewer vocabulary words than _adults:’,

) so may appear to: S

";ifzf be spoken more fluently (McLaughhn 19 )




: A common-sense approach to this issue suggests that adult and child""SL}.’l arenot

 the same Adult have great memory capacrty and are also able to focus more easrly on

the purely formal features of a language Many people beheve that chrldren acqurre a

- second language more raprdly than adult_s because chrldren seem to pick up -words easﬂy'.» |
. _Recent research also notes that natural expo.sure to second language.during childhoo'd
~can lead to higher second language pro_ﬁciency than exposure that begins in the adult

| years.. However this phenomenon’generally pertain‘s only to pronunciation. Research has
found that the earher a leamer begins to learn a second language the closer the accent

~will become to that of a native speaker Older learners may not have an advantage in the .

areas of oral ﬂuency and accent (Oyama, 1976).

Methodology for Lowering the Affective Filter
Many methods‘ are introduce'd to IOWer'the affective ﬁlter yet games are the }'

easiest and most. effectrve ways to motlvate students to learn Engllsh There are many
games in computer programs whrch mvolve listening, speaking, recordmg, comparing -
- voices, and readmg and wntlng along wrth hstenmg and speakrng Many of these are
educatronal games and srmulatrons Some recent programs have both English and
b‘ students' native languages. Multrmedra software is becomrng cheaper and more common.
Web sites are available that introduce garnes and actiyities for the English as a
second/forei gn language classroom. The teachers should check these web sites to find
useful games for their own lesson plans.

_ Especially when it comes to pronunciation, the students will be shy and do not

want to mispronounce English words in front of other people. One web site offers
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. pronunciaiioh;help fof_learners of Amerlcan English.f ThlS s1;‘te in&oduces learners tothe
‘56@d$ of English. It has piculres and photogfaphsvto‘ help the students pronounce
sounds, as well as examples of thé_se squl‘ldsb. ‘. Ihe pi.cture' shows the ihside of the mbuth ’
and important articulations to help sfudents to make the sounds. In addition, students can
~ chose wlvxat‘evevrunatiVe‘English sounds they want to listen to by just one click. Students

‘ do not have to bé afraid of asking or»pror;oimcing the words anymore.

Thefe lare also useful sites for practicing speaking and l‘istening. One of these is
an online convefé‘atién book compiled for intermediaté ESL learners who want to
improve their liétening and speaking skills. ESL/EFL teachers are éncouiaged to use this
online book as éubplcmentary mateﬁal for their classes (Li, 1996; http://www.lang.uiuc.-'
edw/r-1i5/book/-foreword. html). ThlS site contains several casual conversations, on topics
such as making friends, apaftment huhiing? at the library; basking for directions, a visit to
an ad{/isor, shopping in America, and goingto a party With one click, students can
listen to and practice conversation.

Other web sites introduce a relaxed and comfortable environment in which
ESL/EFL students can improve their writing. The students can explore, discover, and
share their ideas, opinibns and feelings in written English without the pressure of
working for grades or credit. Students th are motivated from within to learn have fun
in the process (F rizzy University Network, 1995; http:/thecity.sfsu.edu/~funweby/). The‘re

-are such subjects as getting help with grammar, conne;:ting té }o.n-line reference materials,
maki'n‘g friends all over the world, studying English in the‘ U.S.A, creating students’ home

* page on the world wide web, etc. At another site students can explore American culture. ~ -
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| Thés_gixfes students ihsighf inté sqme of various aspects and iésues of Anierican culture
as v;fell as ﬁélping them improve their listeﬁing comprehenSibh (South Central
) Technology in Education Cohsortiufn, 1996).

Wheﬁ acquiring a se_cdnd language, students’ emotions, such as motivation, -
.anxf_ety, attitude, empathy, and.extroversion‘are, ifnportant aspects. Moreover cognitive
factéfs,~ for example,» intérpersonal comm‘unica‘ti‘on skills, cognitiv_é acade_mic language
proficiency, and age, may affect second language acquisiﬁon. Among several approaches
to IOWéring student_s’ affective ﬁltef, computer-based instructioﬁ is one of the most
efféétive. Thefefdre, ieacheré need to use computers in order to Iﬂotivate learning,
eliminate ‘énxiety, and lower students’ affective ﬁlter.‘ |

Computer-Based Instruction in EFL/ESL

At the end of this century, computer technology has become highly developed. It
is not an exaggeration to say that some people cannot live without their comp;uter. There
are many advantages to computer use in gathering information, organization file, and
communicating via e-mail and Internet. These advantages must be fully utilized in
pe@gog. Computer use in the second language curriculum will undoubtedly burgeon in
the 19905 as teachers develob computer skills and greater understanding of the machine,
and as they discover uses of the medium they could not have envisioned in their early
encounters with the computer (Dunkel, 1991).

Some people might say that too much use of computers reduces the opportunity to
communicate with people in réal life. Is this true? When the telephone was invented,

some people predicted that people would not see each other in person any more.
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- l_}'lo_}wev‘er m fac't'eyen. when people talkonthe p‘hon'e’for' long"’time. they often ‘make =
: :appomtments to. see each other next tJme The exrstence of the telephone even enhances
"_the opportumty to meet people In the same fashlon multlmedra helps us deal w1th jObS
R v ;whrch consume a lot of tlme and thus we gam more opportumtres to. commumcate with
- others (Takemura l994) : .

Computer-based 1nstruct10n has extended a great deal 1n the past ten years, with

,more computers and software becommg avarlable and more schools makrng use of

o computers Though CBI is not a panacea for all the problem of Enghsh educatlon 1t

i'j'}does offer potential in many areas One such area is 1nd1v1dual 1nstruct10n Wlth CBI
students can choose thelr own matenals accordrng to appropnate dlff culty level content

Am Wthh they are 1nterested and therr goals and purpose for studymg Enghsh and they
,can study at thelr own pace (Krtao & Kltao 1995 http //www lmg lancs ac. uk/staf17- .

vrs1tors/ken11/ krtao/ tejk htm)

o CAI CBI CMI. and CALL

‘ There are many ways to use computers for Englrsh language teachmg ( see Table
2) Fi 1rst of all teachers can use’ them to prepare for classes The teachers can use the
: '.computer. as a word processmg program to wnte teachmg --materlals .a'nd' tests' Computers
- ‘»‘can be used as dlctlonanes encyclopedlas etc avallable as resources to help the users to

B = prepare matenals Computer networks are also useful for obtammg teachmg materlals

S 'exchangmg them w1th other teachers and gettmg new ldeas or suggestrons for handlrng

B _b .partlcular problems Teachers can use commercral databases to obtam teachmg

| matenals However methods of teachmg Engllsh vary accordmg to each type of

2



http://www.ling.lancS.ac.uk/staff

~ computer utilization.

. Table2. Computer Learning Glossary o

Term -~ ;Deﬁvnition

CAI e The use}of a 'computer as 'a' teaching tool tohelp teaCh_er”sand_ students to

| complete mstructronal goals

CBI" ' - All kinds of educatronal computer use mcludmg mdrvrdual leammg

. bactrvmes as well mstructronal computer actrvrtres

| c™MI Usmg a computer system to manage mformatron about learner performance ot

‘ and learnmg resource optrons

r CALL _The use of computers to a551st in second language or forelgn language (L2)

, mstructronal actrvrtres

Computer~assrsted mstructron (CAI) refers to the use of a computer asa teachrng o
: H.tool to help teachers and students to complete mstructronal goals (Bourne 1990)

o Accordrng to Buake ( 1982) CAI can facrhtate and certrf cate learmng Facrlrtatron of

. -_ learnrng 1s usmg the computer to make leamrng easrer and more lrkely to Occur e o
| Certrﬁcatron learmng is usmg the computer to create a record provmg that learmng has. " e

\ occurred Students use the computers themselves workrng mdlvrdually The computer '

E v:‘:.ill)lrovrdes materrals to study and students can mteract wrth the computer that is, they havei:.nf_‘v-_’. o
R kfa lrbrary and a tutor They can work on dnlls tutorrals games and srmulatrons They L

o can work by themselves or wrth classmates in parr work or group work Interactron
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“between/among Sfudents is as important as that with a computer in learning. Students
can work at a computer during thé class, doing assignments, reviewing, or even preparing
for the class. Using computers allows students to work at their own pace. Slower

| workers can catch up, and _advanqed studénts can .do extra assignments (Buake, 1982):

Computer-based instruction (CBI) is a general tenn,\whic.:h refers to all kinds of
educational computer use including individual léarning‘ activities, as well instructed‘
computer activities, such as tutorials, simulations, drill and practiCe, word processors,
database, instructional management, and other applications.

‘Computer-managed instruction (CMI) refers to using é computer systém “to
manage information about learner performance and learning resoufce options in order to
prescribe and control individualized lessdhs” (Bozeman & Baumbach, 1995). Teachers
inay deploy this instructionk in the service of instructional activities or to use CMI to store
sfudents’ data and evaluate their progress in order to guide them to appropriate learning
resource (Cotton & Wikelund, 1997). They can be used to keep grades, do statistical
analyses of grades, and evaluate the class as a whole as well as individual students.

Computer-assisted lan’guagellearnirigl (CALL) is a more specific térm which -
“concerhs the use of computers to assist in second language or foreign language (1.2) R
instructional activities” (Dunkel, 1991). Garton (1991) emphasized the importancé of
integration of CALL into the curriculum as a whole. CALL materials include Storyboard,
a text recoristniction program, Choicemaster, a multiple-choice program, and Word
(Microsoft), a word- proce'séor. The Internet, which is the largest international computer

networks, is also often used in a class these days. There is more contact by more people
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_ across greater distance with tnoreemerging collaboration which is changing the general :
’pattern of how users carry out studies, research and teachtng (Whlte 1994) Integratmg |
;_‘CALL rnaterlals into the curriculum encourages communicative skrlls and individual
self- leammg (Farrow 1998) /
: ~ The orgamzatron Teachers of Enghsh to Speaker of Other Language (TESOL)
"based in the Umted States, has an annual mternatlonal conference every sprmg At their
1998 conference in Seattle, about three hundred of the presentations were on CAI, CBI, '
or CALL, mcludtng the opening plenary address. ‘ Many presentations featured programs
made by teachers Commercial software was also featured, mamly drills with multiple- |
| chorce quest1ons or the quiz type resemblmg computerlzed drill books.. TESOL hasa
B specral interest _g‘roup,‘ CALL, for teachers mterested in using computers. “The special
| interest group t"rr'st hoSted a symposium in 1983, and slnce then it has hosted sessions on
'Enghsh CAl and software farrs at the annual TESOL conventions (Kitao & Kltao 1995).
The group has co]lected useful information on CAI and pubhshed the TESOL CALL
| Interest Sect1on Software Llst
iR CD-ROM
CD-ROM:‘isperhaps the basic software way to learn language. Many CD-ROM
: programs are constructed for ESL, EFL and LEP (hmrted English proﬁcrency) students.
" The level of content varies, such as programs for the beginner, intermediate, and advance
levels : These provide many features of lessons such as interactive lessons involving
. songs graphlcs speech voice recordmg, and playback Those programs help students '

, learn Engllsh for everyday srtuatrons Usually they contain Enghsh grammar
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vocabulary,'reading chprehensiOn and even spealdng practice. Students can receive
instant feedback as they "abnswer questions_.. | "

Teachers ‘cantrack' students’ performance with built-in record keeping. Many ‘ |
education‘al language v’sof_tware cornpanres are selling language learning CD-ROM, |
- translation software; anddmultilingualwiWO'rd’proeesslng software.‘ Most' programs are
reyiewed by specialist _staff for quality before se]lrng them.‘ HoWever the teacher should
evaluate those programs before their applrcatlon Some programs mrght not be surtable

for the students The teacher needs to take notice whether the program is for all ages and

- if self-study is avarlable The program also should feature many lessons and expose the

learner to new phrases and Vocabulary The best CD-ROM learmng Englrsh programs
_teach approxrmately 3000 words and phrases enough for short conversatrons and basic
B commumcatron The program needs to be desrgned for begmners and is great for
language enthusrasts students travelers language labs, etc. It should also 1nclude all the
basics of the more expenswe courses without exceedmg the pedagogrcal budget
(Multrllngual Books and Tapes, 1997; http: //www esl. net/mbt/laser html).

Images of the Internet differ from person to person.. :They :might' vary'according to
| who has experience in usin‘g it. One phrase describes the lntemet,vas that “new huge
lnformatiOn media” (Tachibana, 1996) This “monster of 1nfonnat10n is growing
everyday The Internet is reconstructmg the world’s 1nformatron terratn The
E 1nformatron avarlable vra the Internet is much bigger than a library. Anybody can access

thls mformauon from anywhere by srmply clicking on a mouse. The quahty and quantlty
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of Internet S 1nformatlon affects soc1ety, pohtlcs and the economy‘ It has changed both ,
“'the socral system and human consciousness. | |
| Some people mlght think of the Internet as Just tools for E-mail or for lookmg at
nude pictures. However the real Internet i is far more than thls (Tachlbana 1996). One of
= the advantages of the Internet is the search englne Some may ﬁnd the Internet
- overwhelmmg yv1th its vast and seemmgly mﬁmte amount of mformatlon and resources
I Luckily, there are free tools tha'tc"an‘ help users find what they arelook‘ing‘for. With , :,
millions of .Web pages in cyberspace_, search engines‘have.come to the user"s resource.
‘Witha little practice students will ﬁndv search engines to be their most valuable tools on
the Internet (Sperling, 1997). Users of the search engine will be able to find information
about a topic simplyv typing ina keyboard on any computer connected to the Intemet.
There are many kinds of search engines‘, such as Info Seek, Lycos, Yahoo, Open Text
Index, AOL NetFind, HotBOT, LookSmart and WebCrawler. Each search engine has its
_ own characteristics. Some can find only WWW pages; others can find news grouo also
~ which contain 100 million pages. Because there are different systems, students need to
learn different vt/ays to access infor_rnation.

'E-mail (Electronic mail) is one of most effective means of '(’:omputer-based
instmction\}for EFL students‘ E-mail is the most popular way to communicate on the
Internet and usually‘ is the first Internet application new users learn. Once people get
used to 1nstantly sendmg and receiving messages across the world post ofﬁce maxl (or

sna11 mall” as 1t is called on the Net) will seem like somethmg from the distant past

34



(Sperling, ]_997-).‘ There are many advantages of using é-mail. 'E—maii o?‘ercbm'eé five
“obstacles to co\mmunication: timg, space, ofgénization, psychollogy,‘ and humanistic
networks (Uchida, 1995). People can ‘open' ahd read E-mail any time and any pll'e‘xce.. '
AnyOne cdn send or read it, with the source or destinatibn of a message at home, school,
other states, or,. other countries. Everybody can be a sender and receiver, from the |
president of a cbmpany or the pﬁncipal of a school, to Workers br students. Usually only
on special occasion db students‘talk to vthe principal. Even if in person there is little
chance for two people to talk with eéch 'ot]mer,‘eQmail makes it possible. (5p1'nions can be
}share_d no ‘matter the experience, educational background, positibn, or ability of senders.
'E-mail also can sha;e iﬁformation among‘many people. Transmissions can b¢ forwarc'l‘edvv
to as many people asvpossible, with ideas and opinions added to original .mai‘l‘. If -
nvece.ssary, one can attach other ﬁie vto a message (Aono,. 1995). Gates (1992) _describes e-
. mail as changing from the world of small islands o the Woﬂd Vof‘ ‘peoﬁle Who can share
. infqnna'gion with one another. | |

| When students use é-mail, they ’can co:_nmunjcatcl w‘i.th; peopl_é_ all over the wdrld.
With the ability to instantly and easily to _’comumgate with éthgr piassgs '_'frpﬁi almost
-anywhere in' the world, students can exchange mess_agés, as‘well aé particip'ate inv
diséuséions with key pals (pen pals via the Intérﬁet)f‘ Ihternét progralns provid¢ the |
oppor’tum'fy to meét people and make e-maﬂ key pals Students can chdoSe partners froni |
their own nati onality or from wherever else appears to their interest. This is an »e'poch-»

makmg way to learn English.
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= _ An Intemet Course for Teachers

Because technology and the Intemet have advanced to thrs stage h1 gh-tech

multlmedla has become more avallable People can access 'useful mformatron on thea .

P World W1de Web wuhout very much computer knowledge However m order to make
o Internet use more comfortable there are many courses for teachers who want to use the

computer more effectwely in Engllsh 1nstruct10n Pearl (1998) teaches a course on how .

o to use the Internet in language 1nstruct10n Thrs course w11] enable practlcmg teachers to S

use the Intemet to enhance forergn language teachmg and learnmg Artlcles on forergn il

- ﬂlanguage 1nstructlon 1ntegrat1ng the Internet mto the cumculum and a vast list of forergn i |

- 'language World Wlde Web sites wrll be prov1ded on-hne as a resource to partlcrpants

“ Part1c1pants wrll also be 1ntroduced to lrstservs and the newly developed language MOO's . |

(Mult1ple user domams ObJect Orlcnted) whrch provrde the opportunlty to dlalog on-

E _ 5 line with others in the target language (Herrtage Onlme 1997)

Usually these classes requrre some prlor Intemet and E-mall expenence There
Zarc many technlcal words rnvolved when dealmg w1th the computer so teachers must
AR leam thesc to attaln knowledge and skrlls Upon completlon of thls course partlclpants '

are expected to demonstrate the followmg (1) an understandmg of the Internet as it

o ’,relates to forergn language leammg, mcludmg the World Wldc Web and e-mall (2)

- ff"'competence in usmg a forergn language MOO 3) knowledge of how to construct

N ; Student Pl'OJeCtS 1n whrch the technology isa key component Of the learmng, (4)

“:':_.,-famlhanty w1th a hst of WWW srtes that enhance learmng the target language (5)

. - facrllty in 1dent1fymg and mcorporatmg various technologres mto lesson plans in subject
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- areasrelevant t'o the educator's professionalvvsituation; (6) the ability to recognize and
, cap1tallze on ex1st1ng as well as new. technologles that arise and to apply them to the
teachmg 51tuat10n @) expenence in teachmg and evaluatmg lessons that incorporate the
Internet and MOOs (8) background knowledge of constructivism and multlple-
1nte111gence theory and the ablhty to mtegrate these theories with technology n the
* pursuit of enhanced foreign language learmng (Hentage Online, 1997).
There isfincreas‘ing interest 1n the use of computer:assisted language instruction.'
The extens'iveﬁexercise‘sand drills r'eQuired.in second language instruction place
. signiﬁCant demands on class time and students must wait for feedback On their exercises
| unt11 the 1nstructor corrects them. Computer-assrsted language instruction, 1n conjunctron .
with contemporary natural language processmg technology, holds out the promlse of
~unlimited, 1mmed1ate feedback pmpomted to the spemﬁc grammatlcal errors made by the '
‘student (Nagata 1993) | |
- National Informatton Infrastructure |
- Vice President Gore 1ssued the N 1 l'.(l\lational' Inform'a‘tion Infrastructure)
proclamatton in 1994 ‘This document proclalmed that in 2000 N. L. T will connect all
Aclassroom llbranes art gallerles and museums in the U S A Thls prov1des expanded
opportumty for educatlon 1nclud1ng hfelong educatlon and helpmg students to gather

| mformatlon from any place If N 1L becomes reahty, people can reach more

o -1nformat10n easﬂy and freely It has become 1ncreasmg1y necessary for students to use

S the computer not only in the classroom but elsewhere in thelr lives (Takemura, 1994)

Software “edutamment Wthh comblnes educatton and entertamment is growmg =



in popularity. The users are increasing; and they enjoy 1t o learn Amany things; from |
: | language learning, of course, to'encyc_lopedias,' which can present the human body or the
~ bottom of the sea. This kind of s'ol’tware moti'vates students to learn because it is so
much fun. The students are not aware they are studying at all but belleve they are playmg
a game. If everyone would access a network freely, they could use programs whrch offer
edutamment without costing a penny. Thls will come true in the near future.
When it comes to an mformatlon network the Umted States 1s much more
~ developed than J apan, There are still some limitations to ’()pening. certain information to
| people in Japan. At p‘resent,’the ratio of relationship w’iththe computer is very different
from the United States to Japan. For instance the number of host computers which are -
connected to Intemet' are 7 out of 1000 in the United States versus 0.2 out of 1000 in

Japan. Compared to the U.S Japan is still a developinchuntry for the Internet (Aono, |
| 1995). Even though the d1ffus1on of the computer in Japan is very low, a growth in
computer usage in J apan 1s ant1c1pated (Gates 1993).

| The one of marn reasons for J apanese }people not to use the Internet compared to
U.S is that Ehgllsh is used in the ‘Internet. Of course there are some-Japanese.programs :
in the Internet, but "t_hey are still limited. If one wants to gather worldwide information,

. ‘English is indiSpensable to its collection. Thus, people need to attain English for basic
. computer usage.’ )It is ohvious that there 1s a spread of computers, kand a high demand for
computers and the Internet these days. PeOple have 'to know how to use computers as
_‘ yyell as the Internet. . ;

Even though the Internet has not become widespread, the Japanese are taking



" actlon to promote multlmedla m educauon Naha, the caprtal 01ty of Okmawa 1s the ﬁrst s

| mumclpahty in Ja apan to ach1eve the connectron of all 1ts schools to the Net From the o LA

. ibegmnmg of Apnl m 1998 all elementary and _]UIllOl‘ hlgh schools in c1ty have been

R -connected to the Net The students wrll be allowed to use the World Wlde Web for 7? L

N ‘.;'”,_Computer-Based Testmg s

) 'mte_, at1onal students have to take in order to enter umversrtles in the Umted Sate‘

Y - Those tests are swrtchmg to computer-based testlng Even the T W E (Test of ertten: 5

_research as well as bemg able to practrce therr general computer sk1lls The J apanese

o Mmrstry of Educatlon S target 1s to have all schools connected by the year 2003

i | ( Okmawa Tlmes 1998) Access to the Internet w111 be avatlable at no charge for a few ) ‘v . '

o 'months but the company mtends to charge for thrs serv1ce in the future (Oklnawa Tlmes S AN

}- -;TOEFL (Test of Enghsh as Forelgn Language) GRE (Graduate Record

am at1on) and GMAT (Graduate Management Admrsswn Test) a:re the tests whrch

,clo_se'l, with .the' 'te')"(’t; f;f )n e
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- and report data (TOEFL On]ine’ 1998). ' Once .theicomputerized TOEFL becomes
operatlonal Ina country, students will not have chorce between computerlzed test and the
= Tpaper test Computer-based testmg wﬂl comp]etely rep]ace the paper test w1thm the next “
:several years (ETS 1998) |

' TOEF L_ on computer is an important improvementjthatenables the EFL teac_her to
v "take ad\./antage of new fotms :of asSessment made possible by the computer. This'hetter |

~reﬂects the way in which people communicate effectively and includes more -

R ‘performance-based tasks. It prov1des more 1nforrnat10n than the current TOEFL about

the ablhty of i 1nternatlonal students to use Enghsh 1n an academrc settmg

o - Some questlons are dlfferent'from the prev_rous one, for example the listening
comprehension and"readrng compreh_e“ns’ron "section_s will _incluvde.‘ne\‘:v question types o o

 designed specifically for the computer : |
| The ‘problem is how w111 TOEFLmaintain fairne_ss for those who haveno
computer‘familiarity‘? The organi'zation'provides sessions to help the.test taker begin the :
exam sessmn w1th a computer tutormg, de51gned especially for non-natwe speakers of
English. Thrs teaches the basic skills needed to take the computer test through simple

v‘language graphlc and anlmatlon and practlce questlons Orgamzatlons also have v
conducted mternatlonal computer famlllanty studres and results 1ndlcate that after

' admmlstermg the tutonal no practlcal dlfference existed between test taker performance

on the paper-and-pencﬂ and computer test (ETS, 1998). -
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- .P_robléms with -Coﬁlpufer-Based Instruction
CBIL, of course, requlres computers aﬁd software as well as other equlpment all of
Wthh is expenswe A specml classroom is also necessary, along with techn1c1ans to
keep the computers-~working properly. ‘Because students. may have troﬁble,_ assistants are
-~ also necessary to help students with the pfoblems they may face. If ﬁany classes are
using the computer room, scheduling is likely to be difﬁcult (Kitao & Kitao, 1995).‘ No
matter how simple computers andA software become, Stﬁdehts need to learn a great deal to
ﬁse them. Just learning to use the computers and ‘soﬁware often requireé time and energy
before studeﬁts can even begin to use them fo' study a subject. Input is usuél]'y frqm a
keyboard, so students need to learn to type fairly well before they can use computers
effectively. As a matter of fact, many students even do not know how to type. Tachibana
(1996)‘insists that all students should léarn at least how to type at an elementary level.
Somve students can ﬁever really adjust to using éomputers. They are never
comfortable with them, and these students often make mistakes. CBI is not most
effectively used for traditional classes. To uée computers mbst effectively, it is necessary
to develop new methods and materials that are specifically for computers, rather than just
transferring materials from a book to a computer. It may also be necessary to change the
way students are evaluated (Kitao & Kitao, 1995 ).
| Some teachers may not be able to do what they want to do. Once computer
laboratories are established, it is not pdssible to re-equip them for several years, Duﬁng
* that period, hardware and software developments will occur. It is necessary to make

good decisions about what the computers will be used for and to buy the most
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~ appropriate hardware and software for those purposes, whjch'preferably can be upgraded

~ easily when technology changes (Kitao & Kitao, 1995) | Therefore lt is very necessary for

teachers to be trained. They need to understand the theory behind CAI as well as how to.

" use computers. They have to learn the best methods for teachlng classes w1th computers N

- Teachers can take courses on CBI, attend conferences and onentatlons, and jshare-ldeas

* with other teachers.

'.The many approaches to using a computer, such as CAI, CBI, CMI, and CALL, |

. \demand familiarity with useful soﬁware and programs for 'English instructiOn 'Inv order |
f to use the Internet effectlvely, teachers mlght want to take a course to gam knowledge :

and. Skl]lS In add1t1on N. LI wﬂl help people to access much 1nformat10n 1n the near .

B future and many tests w111 be based on the computer Evenif computer-based

) 1nstruct1on has a few problems the computer will be part of people s everyday llfe as
= . well as educatlon In order to use the computer effectrvely, students should create

‘ somethmg by using the computer If students achreve prOJects by computer they wrll

lea;m many thmgs solve problems and have more fun

o PrOJect-Based Learnin'gf

' Whatis Project-Based Learning?

'A proje'Ct'i‘s an in’-depth'study' of some- particular topic that one or more stude‘nts :

Y ' undertake It con51sts of explonng a toplc or theme Work ona pI'OJeCt extends over a f ‘
L ""‘penod of days or weeks dependmg on the top1c Proyects mvolve students in advanced
,"planmng and in vanous act1v1t1es that requlre sustamed effort ‘with dlﬁ'erent students ina

: ‘,- group takmg responsrblhty for drfferent aspects of the work to be done Proyect work



i refers to a way of teachmg and leammg, as well as to the content of what 1s taught and | -

'} aleamed It emphasrzes students actlve part101pat10n 1n thelr own studxes (Katz 1994) -
Blumenfeld (1996) belleves that pI'O_]eCtS have the potentlal to foster students

S "learmng and classroom engagement by combmmg student 1nterest wrth a Varlety: of

. _'.*'j-‘._f,Challenglng, _authentxc problem-solvmg tasks In h1s d1scuss10n of the essentlal‘ o .

. o .components of pro;ect-based leammg, he cautlons that teachers need to pay CIOSe v

: vaattennon to the desrgn of prOJects wrth regard to classroom factors and teacher and

. : : 'fstudent knowledge He also descnbes how technology may be used as a support system_f" o o

‘by teachers and students 1nvolved in long-term pro_]ects g g

T *Beneﬁts of Prmect-Based Leammg o

There are several beneﬁts of thrs method, whrch Blumenfeld (1996) emphamzes:f?: T

.as students mvest]gate and seek solutlons to problems they acqulre an understandrng of B ':, -

key pr1n01ples and concepts Pro;ect-based leammg also places students 1n reallstrc

i f‘contextuahzed problem-solvmg envrronments In so domg, pl'OjeCtS can serve to bunld Sl

"?‘_jg brldges b tween phenomena 1n the classroom and real-hfe expenences Questlons and e

L answers that arise m therr dally enterpnse are glven value and are shown to be open to SRS

\ystematlc 1nqu1ry : Hence proyect-based educatron requlres actlve engagement of

_v1ew of subject matte

Accordmg to Katz (1994) pl‘Q] ects can 1ncrease student mterest because they

"v‘b'lnvolve stud nts 1n solvrng authentlc problems m workmg wrtth others and m burldmg - o




o vreal solutrons (artrfacts) PI'O_]eCtS have the potent1a1 to enhance deep understandmg

_ because students need to acqurre and apply rnformatron concepts and prmcrples and ‘

o they have the potentral to 1mprove competence 1n thmklng because students need to

formulate plans track progress and evaluate solutrons

In prOJect-based learnrng, students focus on mvestrgatrng therr 1nterests Wrthm S

thls framework students pursue solutlons to nontnv1al problems by askmg and reﬁmng .-_ S |

i duestlons debatmg 1deas makmg predrctrons desrgmng plans and/or experlments SR
ki Moreover m order to complete therr pI'Q] ect students must collect and analyze data
: '_:‘_';draw‘ conclusrons cornmunlcate thelr 1deas and ﬁndrngs to others ask new questrons
,and create artrfacts (e g a model a report vrdeotape or computer program) T

There are two essentlal components of prolects They requlre a questron or

: problem that serves to orgamze and drrve act1v1t1es and these act1v1t1es result in a series ;Q R

e ; of artlfacts or products that culmmate in a f nal product that addresses the dnvmg

questron Pro_]ect-based learmng is predlcated on the hypothesrs that glvmg students

N _.-:solvrng approaches (G“Zdlal 1991)

e freedom to generate artlfacts 1s cntrcal to therr constructron of knowledge Whether the L o
S gurdmg questrons and actrvrtres are student- or teacher-generated the outcomes must not S

£ :,be ﬁxed at the outset or students w111 not have the oppOrtumty to try thelr own problem- a o

: '??LTechnology often plays a role 1n pro_lect-based leamrng by motlvatrng and

o _‘facrhtatrng ._both the performances of the desrgn task and the learmng from the proy ect

expenence There are several successful efforts to create support for pro_;ect-based

: learmng, mcludrng the Knowledge Integratron Envrronment (KIE) and Scrence Ware o




Technology typically plays thiee‘roies in project-based learning: (1) A design
“environment or ectivity where the project is going to be created. This mi ght be a
modeiing environment or silnply e word-processor. In general, PBL is a tool that
facilitates the creatfon of the projeet artifact. (2) Scaffolding the learning and.desi‘g‘n |
’activity. Scaffolding is fhe modeling of goed process and codching students tnrongh their
| efforts. 3) Building"comm‘unity. The interaetion and collaboration among 'fellow
~students can facilitative good learning and effective design. |

Making a Home Page

As an example of an eXemplary program, Drake High School provided a -
computer application class during which students created their own web pages, 3D
Animations, 2D Graphics and Vlrtual Reality Models. The students completed work for
cllents in local commumty including non-profit organlzatlons and local businesses. In
the class, the students learned to use various computer software applications to complete
computer-based projects designed by the students._ Software available included 3-D
animation, Web page design and Internet access, graphlcs manipulation, page layont
presentation layout, spreadsheet and database. |

Students were _requlred to submit a prOJect plan that deseﬁbes e’ach project_in
detail. The project needed to be approved by the instructor; together? they worked ont a
timeline for completion. At th'e‘eonclrusion. of the projvect, students orally presentedtﬁei'r
- project to the rest of the elass and self—evéluated their own projeets. vThe t‘each'er alSd
B evaluated projects for feedback and grading pdrposes. Grading was based upon the,_v :

'quality‘ of students’ work and on the progress they made‘as an individual during the
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semester. The teacher suggested that students find something they had an interest in and
try to bulld it into thelr own project The teacher also encouraged students to be creative,
do somethmg fun and interesting (Sondhe1m 1998)

Problems with Project-Based Learnmg

Project-basedleaming is widespread. However, projects 'are not always an

- opportunity for education reform with a focus on student learning, Projects often become
- task-focused instead of learm'ng-focused. The typical scenario goes that students attack
the problem at the very last moment‘ the only -goal ls to complete the task and not to
leam and there is l1ttle collaborative learmng F aculty interest tends to remain focussed
on the lecture not on what the students are do1ng in thelr prOJects Some of the

- technology at the college level is onented towards supportlng the learner (e.g., Web sltes

- on-line course notes) but most use of PBL technology in engmeermg educatlon -
fatcrhtates perforrnance not leammg There is 1ncreased pressure in socrety to mcrease

. the use of technology in hrghereducation in order to reduce costs and improye_ access
(1998, Guzd‘lal)l , : | |
‘Many educators have not achieved integration across desi gn environments

scaffoldmg, and collaboratron The result is that there are pleces of. solutrons that meet

- specific needs but not a comprehensrve solutlon that can be used m na vanety of domams

~ and classes and that mlght serve as a platform upon whrch to bulld change in how facultyk .
and students thmkmg about post-secondary educatlon There is collaboratlve support to
| -encourage discussion about the,case_s, but it is completely_ unused by the students.

) v Anchored collaboration does encourage extended discussion, but just about the anchors.
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Cases being considered reuse do not make effectrve anchors for encouragmg

\ ant students to talk about the1r proj ects o

diécussion'- If the'teachers '

e o developrng de51gns the teachers need to be able to cre_ ve‘f collaborat i n env1r vnments that g o

. 1 hnk rnto desrgn envrronments and scaffoldrng so that student pI'OJeCtS (or parts o

i ;}fépfolec ts) can become co]laboratlon anchors Techmcally, 1t 1s drﬁicult to buﬂd

collaboratlon support 1nto N exrstmg desrgn envrromnent Modrfymg tools are d1 ffcult B

il : 'or even 1mpossrble in so" ‘ at present 1t 1s a matter of budget and

: .‘-p,many school cannot afford the 1deal CBI materrals to complete best prOJects_s*(1998

:f _?.vGuzdlal)

In Surnmary, pro;ect-based learnmg occurs S W en v»;e:’teacher requlres students to o

1 teacher One of the best projects in teachmg Enghsh may be maklng a home page by
o ‘computer Students can use therr prlor knowledge as well as thelr 1nterest to complete |

o . the prOJect Even 1f there are some problems pro_;ect-based learmng helps students

: learn more about the top1c rather than to seek the nght answer to questlons posed by the S

’ acqulre language solve problems and have fun wh11e leammg Whenever students have = = |

SR di fﬁ culty completed a prOJect natlve Enghsh teachers would be ldeal for helprng
S "‘_.i"'students If natlve Enghsh teachers are there to help, pro_}ect-based learmng w111 be more T
AT effectrve take a shorter trme and make it eas1er to leam techmcal skllls a

Team Teachmg B o

e f-Role ofNatlve S‘ akers‘rn.thesEFL__Classroom |

The ALT (A551stant Langua ge Teacher) SY stem began in August 1987 in Japan = ,‘ SR

| The ﬁrst year 830 people and second year 1 387 Enghsh speakers came to Japan from




- Umted States England Austraha, New Zealand Canada and Ireland to serve as ALTs

: : ',Numbers of ALT are mcreasmg year by year (Wada 1988) The growth of thxs program
‘_»‘:.r‘eﬂects the moreasmg empha51s on' spoken Enghsh m ]anguagg-_teachmg inJ apah,_.and' the
prlogrambi'slexpec:ted to eOntihﬁe to. gr dw (Kitao “Ki.tao Nozawa & ‘Yahialhoto 1994)
. Private schools and umversmes will have nat1ve-Enghsh-speak1ng teachers: solo
' or tag-teaming wlth .laoahese teachers However _public hlgh schools cannot h1re non-

o citizens as teachers, 50 they w11] usually hire ALTs as teachmg assmtants The ALTs |
“ | main ‘role.1s to team-teach," or help with classes taught by J apan_es_e Teachers of Enghsh
5 (J TEs); to assist in the: preoaration of teaching matervi’als, ‘partic'ipate' in extra;curticular :
: vactivities, ah‘dA as_s’ist pupils with ’the Ehgh’sh language training of JT Es. However, no-
* matter for'what reasons, ALTs hat{e Very important role in the EFL classroom.. ALTs
have three rhain roles (see Table 3).

Table 3. Roles and Functions of ALTs in Japan (Tsuchiya, 1990).

ALTs speak real English | It'is hard for non-native English teacher to

speak authentic English.

ALTs know the culture of the United States They know English speaking cultures, and
can teach different customs, manner, ways

of thinking, and point of views

‘ALTs provide the opportunity to | - | The students can have experience to

communicate in English - e o interact and make themselves feel

confident about their English
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ALTs are employed by a host school or vBoaid of Education and the majon'ty visit |
more than one school i n the area to Wthh they are assxgned The ALT system was
mtroduced because of pohtlcal reasons Japan and American treaties ‘The U.S.
government intended to reduce J apanes_e.t_rade benefits bet_ween the t-‘ivo nations. It
depended on the economies of both counties to decide whether to keep_. going or stop.

, vJ ap‘anese school children_begin Studying English at age 12 in their first year of -

, juniof high sChool. At15 years of ,age,i95% of students progress to senior high -schooT, | 3
and the vast maj ority continue to study'English there for another three years. Eng]ish
teachlng inlJ apan has tradiuonally focused more on teaching readmg and writing skllls

~ than on communication. Even at the senior high school level, the students spoken

English is gen_erally quite bas:c._ Assistant Language Teachers play a key role in

promoting communicative teaChing in the cIasstoom. Contact with the ALT also provides

a valuable chance to become familia_r with another‘ culture.

The EFL Classroom Form W1th the Assistant Language Teacher
| - There are three fonns of ALT utiliiationi (1) the ALT as instructor with the ALT
taking all responsibility; (2.) team teaching; co]]aborative instruction with a non-native-
English-speaking (NNES) teacher; (3) divided class instruction, with the ALT instructing
one group and the NNES teacher teaching the other, then. switching
Most ALTs do not have a certiﬁcate to teach Enghsh s0 it is 111ega1 to depend on
“them for long time. If they have a TESL or TEFL. certlﬁcate teachmg may be better,

though. In that case the NNES teacher should cons1der team teachmg,. The definition of
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team teaching is that teacher help’each‘other to instruct, with both teache'rs’ beneﬁting . o

(Tsuchiya 1990). They should help each other 1nstruct and be careful not to argue 1n' ; v, ': i |

‘ front of class. This oﬂen happens in the classroom Sometimes two teachers have
| different opmions teaching methods or phrlosophy, and lesson plans They need to
negotiate and compromise to do their best team teaching

The Use of the ALT for English Instruction -

In order to mstruct with the ALT effectively, the NNES teacher should make
special efforts. First of all, the NNES teac_her‘ should maintain the i_nitiative to instruct.
ALTs are not regular teachers, so the NNESteacher shonld‘make lesson plans‘and take
responsibility for delivery. “Second, the NNES teacher should have the ALT instruct as
much as possible. Let the ALT offer many opportumties to students to communicate in
English. Third, the NNES teacher should use Enghsh in the regular class and get
students used to interaction in Enghsh. F ourth, if the ALT comes once a year, they might
make special lesson plans, but if the ALT coines more often, the NNES teacher should
follow original lessons, and occasronally have the ALT instruct in the classroom Fifth
objectives should be clear to the ALT in order for him/her to instruct effectively
(Tsuchiya, 1990). |

Occasionally, free conversation (conversation directed by student and ALTs free
from texts) is useful. This is beneficial no matter how much the student has command of
- English. Many schools have conversation lounges where students can go, ont of lesson
time, to practice their English with each other and ALTs, informally. When ALTs have a

free conversation it should not be one-sided. Students should do most of the talking.
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There should be a theme to the conversatlon for example thelr interests, hobbles and life.

Mrstakes made in structure and pronuncratlon should be corrected gently (EFL Web

o -]998 http //www u-net. com/eﬂweb/_]apanS htm)

A school’s curriculum should be desrgned to give students a-functlonal grasp of
the English language vin,ab\yidevariety of situatrons. vIt"vyill g1ve them an ability to
ekpress in English the essential as'pe‘cts of J apanese and yvestern culture and the key:

. cultural drfferences It wrll also g1ve them an mcreased capacity to adapt toa forergn
R culture and relate well w1th the people living in it. How to apply what they have learned
is Just as 1mportant as learmng it (Tsuchlya, 1990)

The J apanese are shy people who need to be encouraged to speak English as
'much as possrble The empha515 w111 be on student part1c1pat10n using oral skills,
remforced by readrng, and wntlng. Though mlstakesneed to beicorr,ected,‘ it is important
not to go overboard. | ALTs are not supposed to intimidate the students. When teaching
advanced students , emphasis should be placed on ‘polishing that yyhich the student |
already knows addmg the teachmg of idioms, colloqutahsms and vocabulary (EFL Web

v1998 http: //www -u-net. com/eﬂwebljapan8 htm).

Condltlons of Team Teaching

T he Japan Exchange and 'l‘each‘ing :(JET) Program is an ofﬁcial Japanese
gove‘rnment scheme to improve for'eign language tea‘ching in schools and to p'romote'
~ international understandmg (EFL Web, 1998; http://www.u-net. com/eﬂweb/teﬂlO htm)
| More than 90% of JET partrcrpants are employed as ALTs in J apanese secondary

» schools Secondary schools do not generally hire native Enghsh speakers drrectly, but

- 51


http://www.u-net.coni/eflweb/tefllO.htm
http://www.u-net

- jb | »the Mlmstry of Educatlon hlres almost 5 OOO natlve speakers each year

i ’Enghsh teachers and sends them to secondary schools a11 over Japan The Japanese o

i - government recrults teachers m many countnes (Krtao & Kltao 1996) e

The JET program has spe01ﬁc cntena for elrglbllrty of ALT All apphcants must i

' _‘_ﬁ'u'hold a bachelo : ‘egree in any subject They should be al. K U S A or Canadlan SR

assport-holder ,ey must have modern standard 1sh:skllls (wntten and spoken)

--Race 1s not a requ1rement but 1t can p]ay a role 1n hmng Afncan Am’ can teachers

o 'reported that they had a harder' .'me gettmg h1red Asran-Am ncansf Ve an easrer.tlme o l

i but are stlll e ’ck"a ttle bec ’use students do not usu l y assoc1ate teachers of A51an

b ';f'-_des’c'«éiitfw natlvespoke English (EFLWebl998

echm' ue_, of _ALTs Instructlon ‘and‘ CBI |

‘.“:"When the teachers wan tudents to use the computer to chat w1th a.person' fr om e

another country by Interne hone students mi ght have dlfﬁculty commumcatlng w1th - | L


http://www.u-net.com/eflweb/tefllO.htm

people who speaktoo fastfﬁor speak a dialect | ALTs can ‘help students to communlcate by

relatmg exactly what people have said. A student w111 leam a great deal by 11sten1ng to- |
the ALT The teacher 1S the most nnportant model on whrch the student will base hrs/herv
| own behavror It is rmportant therefore that ALTs speak Enghsh at a speed consrstent

| wrth normal stress and rhythm and 1ntonatron patterns (EFL Web 1998) From the

o 1nteract10n through ALTs the students can recerve 1nput Bes1des the computer 1s the

. medlum they are not afrard of askmg quest1ons They mlght even thrnk of playlng games
- or spendmg other recreatlonal tlme inan Enghsh env1ronment :

As ALTs can greatly contnbute to students understandmg of the text on the

. ,screen A web srte on the Internet w111 normally contarn dralogues texts letters forms o -

charts‘ s1gns m‘structlon‘s and exerc1Ses- ’Occasmnally itis hard»fori students to

L : ' understand the meanmg ALTs can explam to students and g1ve them nch

o comprehens1ble mput Readmg isa receptrve skrll In the process of learnmg the
. Ianguage learmng to read follows learmng to hsten and speak Readmg srlently or aloud | |
"_does not then help the student to speak However 1t can remforce and ﬁx in thelr '.

| melnory what they have already heard and practrced orally ALTs can help students learnv |
‘how to read and get the pomts of the text However the teacher should consrder several L
fvaspects What kmd of ALT is best in the role of team teacher? What kmds of text are

appropriate for team teachrng? Ifthe students cannot understand what the ALT says

B " what should the NNES teacher do‘?

ALTs can play a srgnrficant role in EFL classroom such as speakrng real Enghsh

provrdrng cultural dlfferences and grvrng opportunrtles to communrcate in Enghsh R
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- N Dependrrg on the srtuatxofr and envrronment the J apanese Enghsh teacher should choose : o

o a specrf c teachmg techmq e'." Moreover m order to teach wrth the ALT etfectrve f o

.' tea\chers and ALTs need to exchange 1deas to produce the best lesson plans possrble : Lo

e _ Because the ALT program works well 1t 1s expected that the number of ALTs wﬂl

: ‘-.mcrease 1n the future Thus when teachlng Enghsh by computer the ALT w111 be very

R ;'g: helpful for students to leam knowledge and skrlls There is stlll room for 1mprovement in

ER " methods for the students

L mstructron Therefore the Enghsh teacher should always stnve to ﬁnd the best teachmg .

L éonclu‘sion S
Krashen s second language acqursrtlon theory 1s one of the most strongly

) supported among Enghsh educator and lmgulsts In order to g1ve students Srs

comprehens1ble 1nput the teachers need to lower students affectlve f lters Computer- J E

': :based 1nstructron motlvates students to study and reduce anxrety whlle learmng

Moreover pTOJ ect-based learnmg helps student seek and solve problems Also team

N - "teachmg prov1des many opportumtres to 1nteract w1th natlve Engllsh speakers in Engllsh o

Students w111 be more conﬁdent in Englrsh aﬁer communlcatlng w1th ALTs in Enghsh
A combmatron of Krashen s concepts of comprehen51ble mput and affectlve ﬁlter

_‘ | ’combmed wrth computer-based leamrng, pro_]ect-based leammg, and team teachmg

L approaches wrll be 1nvolve nch mput hrgh monvatron and non-threatenlng enjoyab]e

o mteractlon Thus the envn'onment of learmng Enghsh wrll be max1mlzed The students l i o

' can be exposed to a lot of Enghsh vra the Intemet The students can learn at thelr own |

o pace so there are no anx1et1es thrs creates a low aﬁ'ectlve ﬁlter in c]ass Students can



P ‘pursue therr own 1nterests solve problems and create thelr own work Thanks to ALTs f

f the text on the Net can become more comprehensrb]e Whenever the students have

o dlfﬁculty findrng 1nformatlon the ALT can be “computer 91 1 " ThlS w111 cause the

| -hlghest motlvatlon ever srnce Enghsh educatlon began in Japan Th1s 1nstructron w111 be ',

' connected from these small 1s]ands to the world Students can learn not only Enghsh but;.; IR

| .‘.also computer commumcatlon skllls they can broaden thelr worldvrew and be exposed " o

to a vanety of cu]tures in the Enghsh speakrng wor]d




CHAPTER THREE: THEORETICAL FRAMEWORK
A Model of Learning English Via Computer
This prOject is based on the conCepts of comptehensible input and lowered ‘
affective filter, computer-based 1nstruct10n prOJect-based leammg, and team teachmg,
‘whlch have been dlscussed in the prev1ous chapter A program of learning English v1a
| computer, as we shall see, can con51st of two pnmary aspects One aspect is usmg
pro_]ect-based leamlng to create a WWW home page Students make thelr own home ’

} page 1ncorporat1ng their own 1nterests and use 1t to mtroduce themselves to people all -

-~ overthe world. The other aspect 1 leamlng culture by means of team teachmg, this

method is mamlyvlearnmg cuIture through the he_lp of_ the ALT- and ﬁndmg 1nfonnatlon, :
- viathe .Inte'met. - e | | o
Usmg Project-Based Learmng to Create a Home Page
Teachmg Engllsh with pmJect-based learning theory prov1des students many
learning opportunities. Students can 1nvest1gate and seek solutlons to problems and they
can acquire an understandlng of key principles and concepts in second language learmng. '
In this curncu]um de51gn, creatmg a WWW home page is 1ntroduced asa pro_]ect Upon' ‘
completmg their home page, they wﬂ] have learned several thmgs how to use the
Internet and s_earch englnes; how to get mformatlon, write autoblog:aphles,' pubhsh thei'r' '
own home page; and present their work. .‘ o
In project-based'learning (PBL),F students focus on inVestigati_ng their interests,
, ﬁnding information which is related to their hobbies. In 'ordet to gather information

Ieffecti'vely, students need to learn how to use search engines as well as the Internet. The
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jteachers have students choose the1r 1nterests and ﬁnd web sites whlch they want to hnk to"
.»therr home page If thelr hobby is baseba]l for examp]e they mrght want to connect to -
major league page Japanese professmnal baseball assocratron page CNN sports news or
ﬁfavorlte players prcture The basrc premlse of PBLi 1s for students to pursue therr ‘ 1‘»
mterests thus students can choose whatever hnks and as many as they want to connect
gto therr hobby | i o | -
Students are requrred to know how to organrze mformatlon they ﬁnd usmg web

| 'pages ]mked to their home page. In addition, they need to know how to use of web
browsers, such as Netscape Navlgator or Microsoft Exp]orer.' To make it easie_r,jthe |
,teacher can provide some programs whjch }helpb students b‘e'more eff cient. “"For examp]e, |
'Netscape Gold or F ortune Clty helps users to create a home page mstantly by simply |

_ entenng basrc 1nformat10n hke user's name, password e-mall address and favonte web
sites. Thus students do not need many computer skr]ls -

After makmg afi rst page, students can wnte thelr autoblography on thelr home |

‘page. They need to mtroduce themselves uniquely. There should be some explanatron
why they like the hobby and some annotation about other srtes At a more advanced
level the teacher may wish to teach graphlc design, multrmedra, and Hyper Text Markup |
- Language (HT ML) to make the1r home page attractlve Students can put thelr prcture on
their own home page. Students can also put some musrc on therr home page S0
whenever people browse, the student s favonte song comes up Frnally they can pubhsh ’

their work to the World Wide Web, thus they galnmg an 1nternatronal mmdset and

- ',broadenmg- their global prospectus.
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‘.; ‘At the end of the umt students have a chance to present therr home page to

"students in class Students lntroduce what krnd of hobby they have and explam'about T

The rest of the students assess the ho ‘epage accordrng to an assessment sheet inc] udlngv: S

i lfsuch factors as 1nformatron accuracy, objectrvrty, and coverage i

: Combmmg Second Language Acqursrtron Theory w1th Makmg a WWW Home Page -
. Krashen S second language acqulsrtlon theory, featurrng the mput and affectlve
. ﬁlter hypotheses plays an 1mportant role when students create a home page When
i . : students try to ﬁnd mformatron via the' Intemet they v1ew rrch text w1th graphrcs and |
g multrmedra at’ the vanous web srtes | Students can get much input from these To make
T _’Lf.textual mput cornprehensrble the teacher should explarn about the site orally as pre-
.\.V; ‘._ :"rnput To conﬁrm students understandrng of the text and explanatron, the teacher needs :
.‘ bto grve some feedback such asa qura, small comprehensrble test or ask srmple duestlons
| to students Thrs 1nteractron with students could be post-mput As a result students
‘» recelve a lot of pre-mput mput and post-rnput through therr actlvrtres w1th the computer |
| On the Intemet there are numerous programs that Iower the affectrve ﬁlter The TR
" ) teacher .can use those programs as a warm—up actrvrty at the begmmng of the class In the |
 unit whrch follows each lesson has a motrvatron tlme at begmmng of the class that helps N
e ’to reduce students anx1ety The teacher can use games chats songs dulzzes and poetry : .
o _i to help students relax at the same trme as they leam Enghsh Moreover students can get e
??more famlllar wrth theﬂuse of computers by domg warm-up actrvrtres o
o Students are requrred to submrt a pI'O_]eCt plan whrch is how they orgamze therr

: home page The pro; ects need to be approved by the mstructor and they together wrll




work cut”a' timeline for completion. To complete the project, students can get a lot of
- comprehensible input‘. At the same time, many edutainment programs on the lnterne_t are
used as lower students’ affecﬁve ﬁlt}.er,b se students can learn with less anxiety and havev
Team'. Teaching with Explicit 'Teachlng of Culture
There are many benefits to te‘ach English w1th ALTs in EFL classroom. _The ,
~ALTs speakv authentic English, and they know about the target language culture. Thus

team-teachjng English with an ALT can provides a lot of cultural infonnation to students.

- Interactlons between the ALT and students will g1ve a lot of input to students as they

notice cultural dlﬂ'erences To make oral language comprehen31ble the ALT needs to
speat‘k slowly _and clearly. _ However, occasionally the ALTneeds to speak at a normal
‘ speed_v so students can get used to authentic English 'conversattion,

When ALTs give i‘nput 'they can tell students their own eXperiences in the US o
such as usmg a bank, post office, i ndmg an apartment and obtarmng car/health |
insurance. It would be mterestmg to students and would be easier to understand. Thus,
eprsodes told by the ALT about lifev,in the U.S provides comprehensible input as well as
teaching U.S cu'l't"ure | | |

When students play, the ALT can correct their pronuncratlon accent, and

o 1ntonat10n When correctlng students m1stakes the interaction wrll provrde

comprehen51ble input. In add1t19n, the ALT can model role-play and students can imitate

- ALTSs’ utterances in order to acquire correct pronunciation of English.
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Usually Japanese students llke the ALT so they are wrllmg to talk to the ALT

“with a posrtrve attitude The ALT helps lower the affectrve filter and motivate students
to speak English. The ALT can provrde some games for students to get familiar w1th
each other and com_m‘umcatesm(')othly_. Activities w1th the ALT make students forget to
' "study, but tliey might be than_kful for being allowed to relax and enjoy learning., |

| . When students speak to the ‘ALT, some students might be afraid of
communicating because of their loiv English proficiency. However, there are other
chances for stuclents to communicate with the ALT. After class students can visit the
ALT’s office hour to ask some questions or chat about various topics. Before they go
there, the teacher can give students advice on how to ask questions and be polite. As a
result students can lower their anxiety and get more comprehensible input.

- The teacher should give opportunities"for the ALT to speak as much as possible.
However, the ALT’s speech has to be comprehensible to students.  If students cannot
understand what the ALT is saying, the NNES teacher may wish to occasronally help
students by translating into the native language at the begmmng

Learning Culture via Computer
As students are learning target culture, they can use the computer to get
information about cultural elements. Using the computer, students can get telephone _
service, maintain a bank account, find the cost of airmail, find an apartment, and buy
insurance. If students want to stay in the U.S, they have to know this information. With

the computer, students can access important information by simply clicking a mouse.
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Using the Internet, studeﬁt; can obtain the balancé of their bank account, open a

| checking and saving account, check interest policies, etc. Moreover, they can check |
parcel delivery services, such as spéed, cost and diménsions. In addition, they can seek
an apartment according to price, size, and location. Bedroom floor plans are available
also.

Through two different activities, such as creating a home page with project-based
learning and learning culture via computer with the ALT, students receive sufficient
comprehensible input, and learn English without anxiety (see Figure ‘1 )7 Those two
aspects include many computer usage skills, enabling‘ students to use technology to get

certain needed information.
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Learn"ihg Engli‘s‘h

through computer | |

- Computer-Base

Instruction
Internet

Search Engine

oAl

Affective Filter
Motivation
- Anxiety

Input Hypothesis

| v Comprehensible Input |

ust

Getting Along in the |

P

‘Creatingown |

home page |

o

MERRI approach [~

Project-Based Learﬁing
- Pursue interests-
- Solve problems

Web Page Hobby‘ B

- ."-Fig‘ure 1. A Model of Learnihg English via Computer

62

~ Project



' CHAPTER FOUR: CURRICULUM DESIGN -
" CurriCul-umA Organization |

Two umts are mcluded in th1s cumculum Both of them are desrgned to be

L '»ncompatrb]e w1th the model of learmng Enghsh via computer and ALT whrch were

.presented in Chapter Three The ﬁrst umt focuses on the use of prOJect-based learmng to ) .

. ‘-create a home page By completmg the WWW hobby prOJect students can 1 learn many "

- thlngs such as how to. use the Internet and search engmes and how to make a home :

o page. The other unit emphamzes gettrng along in the U S. Thrs umt features team

o teaching. Durlng several classes the ALT comes to class and hclps students leam U S
: culture and how to get along in: the U S

_ Web Page Hobby Prorect

The Web Page Hobby PrOJect mcorporates pIOJCCt-baSCd leamlng and computer— R

‘based leamlng The teacher presents the Web Page Hobby PrOJect in the ﬁrst class and

. over the course of the un1t studcnts complete thelr own home pages Wthh relate to therr o

’ ”f"frnterests In addrtron whrle completmg the1r home page students can get much 1nput ,

. and lower the affectlve ﬁlter Each lesson mcludes a wann-up act1v1ty to lower students

' : Z_affectrve ﬁlters such as: games qulzzes songs and chats Those act1v1t1es help students

i . vget used to usrng a computer as well as motrvate them learn Enghsh : | :
In the ﬁrst lesson students leam how to access the Intemet They will get used to o
| _Tusmg computers The second lesson mtroduces the use of a search engme Students : f
' leam how to get mformatlon they need from the Intemet that will be useful in creatmg a - "_ -

- ho}me page. They learn how to orgamze rnformatton at the same time. In Lesso_n Three,- '
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the teachergives sarnple home pages to students and they analyze }thes'e. This helps )
students to thmk about desrgns for thelr own home page. In Lesson Fou our, students lmk to
j.other web srtes Wthh relate to the1r mterest Lesson FIVC a more advanced level,
'teaches students HT ML a computer protocol to bullt attractive home pages Lesson Six
gtves opportumtles to stud_ents_to make preSentatlons. ‘They explain their home pages to
the rest of the students. | ‘Students ajssﬂe:ss.each other and discuss strengths and possible‘ - "
improvements.' S )

“While creating a homepage, .students'receive rich input. Each lesson offers
interactive listening input and interactive reading lnput, Aﬁer Lesson Two, the teacher
includes a»reyiew input to remind students of prior knowledge and what they learned m

the previous class. This helps st_’udent to prepare for the next step in creating a home
page. The teacher uses several kind of input, such as pre;input, input; and post-input to
_ 'make students understand. Pre-input could include some exp_lanation or small questions
| to havestudents notice the task or text. .Post-input could feature a small quiz or
interactions between teacher and students to make sure they_ comprehendehat teacher
er(plains. | | |

Each les.s,on'has creative output at the end of the lesson. Thus students have a
“chance for written or spoken output The input hypothesis emphasrzes that sufficient

vlnput automatrcally leads output; however, the teacher needs to give students as many

output opportumtres as possrble These output act1v1t1es help students 1nteract ‘with other

students and the teacher.
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JThe beginning of .lesSon includes wa‘nn-up activitiesi such as sharing of the
teacher S expenence games chat songs, tongue tvvisters and proverbs to lower students’
aﬁ‘ective ﬁlter Those activrties help students prepare to learn how to use the Internet
gexpand vocabulary, understand drfferent cultures practice pronuncratlon and have fun.

B | There are many kinds of edutainment software for motivating Students to learn and have v
fun The teacher can choose which one 1s suitable for the students, class size and content

of ‘tei(_tr |

_Getting Along in the U.S! -

Unit Two is concerned with getting along in the U.S. The instruction featu:resv
| team teaching with th'e ALT and NNES teacher. The ALT can give a lot of input abOut
Us cu]ture and lower the affective filter. FIn addition, students can get sufﬁcient input |
from the Internet t‘o findusefu] information as well. |
When students come to the U.S, they need to know how to live properly The
topics in the unit are how to use the telephone bank post office, apartrnent car & health
1nsurance and how to handle accidents. The ALT can explain their experlence and help
students role-play. Each lesson includes students’ activities with the ALT, such as role-
- play, dialogue and conversation. Students have opportunities to communicate with the
ALT gettmg mput through interactions.
Computers also play an important role 1n this untt In Lesson One students can
* find sorne mformationgabout the telephone from the Internet. They- can know how to
make international telephone calls as well as use 411. Lesson Two introduces how to

e open and check bank accounts fr_‘o’mthe Internet. Students learn how to use personal
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checks and read bank statements at same time. In Lesson Threé, stﬁdents can use the
Internet to check the cost to send packages to Japah. In addition, they learn how to buy
stamps and fill out a forwarding address card. In Lesson Four, students. learn how to find
an apartmént. They can check information from the Internet by simply typing which
state; city, cost, and room size they want. In Lesson Five, they can find car and hgalth
insurance from the Internet. They learn how to fill out request auto insurance form
They can know how to buy appropriate insurance,’ such as “dos and don’ts "when buying
insurance. In Lesson Six they learn what they have to do after an accident or when they
get sick. Students can get information about medicine and finding a doctor from the
Internet.

Both units include usage of the Internet to learn and to obtain information.
Especially in Unit Oné, students receive sufficient input from the Internet to complete
their project. Unit Two also involves input from text as well as from the ALTs through
team teaching. As a result, students will get used to U.S culture and be able to live

comfortably in the U.S.
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Relation of Theoretical Principles to Classroom Instruction

- [ Components of the Model [

" RoleinLesson

o Interactwe Llstenmg Input
o 'Interactlve Reading Input

' Input Hypothe51s 7

Revxew Input o

o ,'UmtlLessonZ 3 4 5 and6
' '_ 'Each lesson S

Aﬂ’ectlve Fllter f '

'Mo'tlvatlon
. 'Anx1ety

| Umt 1 & 2 Begmnmg of class in each lesson b
,Umt 1& 2 Begmmng of class in each lesson

Team Teachmg

| Target Culture

Lo Opportunltles to speak in Enghsh‘ ]

ey ,Umt2 Suggestlon box in each lesson

Pro_]ect-Based Learmng :

Makmg Home Page

,. Umt 2 Role play in each ]esson

'S The Intemet

Computer-Base Learmng

o"‘CALL

= Unit 1 Each le_sso_n’clevelops part:of theiproject»,

o ‘,.‘,: ,‘Unlt 1&2: Each lesson | R
- | Unit 1: Each lesson. Un1t2 Lesson2 3 4 and5 |

° ;Search Engme.:_'v S

" ff;anmtl Lessonl 2 and3 s

= _Table‘%l;fl{_elaﬁon ofTheoretlcaannCIplestoClassroomInstructxon PR

o A S




3 CHAPTERFIVE ASSESSMENT =
.. | ’In order for the teachef to cVa]uété s'tudentS' goal aﬁ‘a.l"nmveht, the téa:chervcan use
sevetai types of ééseﬁssxﬁent. Eabh léssop has assessment in the umt, however, t’héré are
~ four majér bas's'essments in this curriculum: assessment on préject-based learning énd
home page creation in Unit One, and assessment on cultural elemehts and team téaching
in Unit Two. o |
Project-Based Learning
In Unit One, students make a WWW home page as a project. In order to
complete theif project, th¢ »teacher teaches students project management skills.
According to projéci management, students need to compléte ceftain’tasks in each lesson.
After students ﬁnish these tasks, they can work on creating their oWh hofne page. The
teacher assesses if students complete their tasks in each lesson. |
Here are exaﬁples of project maﬁagement: in Lessbn One, the teacher chécks if
students have decided their hobby and can find any infonnation which felates to their
| hobby. In Lesson Tv§0, the teacher judges if students have found eight web sites which
relate to their hobby and if their annotation are proper.. In Lesson Threé, the teaéher
checks the students’ eyaluation of someone ¢]se‘s home page. At th;: fs_ame‘ time the
~teacher cofrects students’ autbbiographies. In‘Lesson Four,‘the teéche’r evaluates the
' main page arid its :préséntatiovn.‘ The teacher also checks if students can link their hobby
~ pages t;): a maikn :pgge.» In Less_bn FIVC, thé teacher fnéaéures if students undérstand’ HTML

and can insért pictures by using H‘TMLj Lesson Six gives students the opportunity to
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o : present therr own home page to. the rest of the class They evaluate each other and the ,
i teacher checks therr peer evaluatron as well as evaluates thelr home page

Home Page

In Lesson er students have the chance to present therr home page and explam it

to other students The rest of the students evaluate the home page accordmg to content of
: :_ : evaluatron sheet The teacher also evaluates therr presentatrons such as pronuncratron

; accent‘ | and mtonatron»_ as ‘wel.l as eValuat'lon sheet. | )
| The evaluatron sheet contams cntena such as ac.curacy,v authorrty objectrvrty, _' |
‘;‘ currency, and coverage of the home page In addrtron the teacher Ygrve some comments ‘
“- what he/she hkes 1n the home page and how it could be rmproved Thus students can get

'-‘-"ifeedback and when they update the page they can make it more attractlve o

o o | Cultural Elements i | |

In Umt Two students learn many cultural elements through the lesson The

L f | teacher assesses 1f they understand the dlfferences between J apan and Amerrca The SR

" ’iteacher can use worksheets in each class as assessment In addltron through 1nteract10n

o 'between the teacher and students such as the use of small questrons the teacher can tell o

o 1f students comprehend or not Moreover each lesson has role-play, so the teacher can R
" " check students pronuncratron accent and mtonatron

Team Teachmg

In order to understand Amerrcan culture more deeply, mteractlon w1th natlve
- Enghsh speakers rs mdlspensable The J apanese teacher can encourage students to

o commumcate wrth the ALT as much as possrble The teacher checks how many trmes .




students interact with the ALT, what they talk about, and whét they learn from the
conversation. | |

N ~Some students are afraid of fnakihg mistakes, so the teacher can advise those
students to go to ALT’s office outside of class with an appoihtment. The teacher needs
to teach how to speak pqlitely to the ALT before letting students go.

In Unit One, the most important evaluaﬁon is to assess their friend’s work. After
assessment, theyv can review their own home page. Stﬁdent can learn many things from
their friend’s work. When they want to update their home page, they can fix it. In
addition, students should have write their own e-mail address on home bage, so whoever
sees the page and wants to give some comments, can send the mail to the home page
host. This comment mail can provide useful assessment, too. In Unit Two, the teacher
assesses if students understand and how students communicate with the ALT. JET can
ask the ALT to help evaluate students and give some comments or feedback to enhance

students’ communicative competence.
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APPENDIX A
- Unit One: Web Page Hobby Project
Target Level: High séhoo] éﬁd college students in EFL

Major Aim of This Unit:
To be able to produce personal World Wide Web home pages.

Lesson One
What is the Internet?

Lesson Two
Search Engines

 Lesson Three
Page Design: The Display of Informatlon

Lesson Four :
Advanced Page Design

Lesson Fivé | _
Web Page Hobby Project

Lesson Six ‘
Presentation: Web Page Hobby Project
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Lesson One |
What is the Internet?

= : 'O;"bjeﬁc‘tives 1 To become famﬂrar w1th the Internet
' ‘ 2. Tobe able to access the Internet
3 To be able to understand a Wor]d Wlde Web srte R

Vocabulary f e o |
- Home page: The maln Web page of an 1nd1v1dua] group’ or Ol‘gamzan on

- Internet: The largest mterconnected network of computers in the world

'Site: The actual location of a computer . o
World Wide Web: A connection of resources on the Internet connected via hyperhnks '
Web browser: A program' ‘that enables to nav1gate and view the World Wide Web o

Server: A computer that provides a certain service, such as e-mail, gopher, or the WWW ‘~
nstall Hypertext and more (see Work Sheet 1-3 Glossary of Basrc Terms) :

’Materlals LA 2 ‘ ’
A computer wu:h access to the Internet
-Work Sheet 1-1: What is the Internet?
Work Sheet 1-2: What is the World Wide Web?
. ‘Work Sheet 1-3: Glossary of Basic Terms
,Work Sheet 1-4 Content of Web Site

= Teachmg wnth Varlety o o

© Hand out Work Sheet 1-1 to students and explam concept of the Internet Work
Sheet 1-2 explains about the World Wide Web. Work Sheet 1-3 provides important basic
terms. Have students practice access to the Internet. Give certain web addresses to
students and have them net surf Hand out Work Sheet 1-3, have them wnte what they

R ﬁndonthe Web.

Task Chains
1. Student will access the Internet _
- 2. Students can tell basic terms of the Internet -
3. Students will decide on a topic for their hobby project
~ 4. Students evaluate Web sites which relate to their» hobby

A ,’_,Assessmg progress R

With Work Sheet 1 1-4 the teacher assesses what students have leamed how they 3

| summarized the Web sites they have visited, and brief comments. The teacher checks if o

students have decided on a topic for their hobby project and find any Web sites which are
- related to their hobby. The teacher w111 record Student Performance Checkhst (See
' addltlonal matenal 5) o v
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}Lessrqn One: Teaching Procedure

Stagés

_ | Aims (task) Teacher’s activities | Students’ activities
| 1. Motivation Remind students of | Tell teacher’s Give some
a) Greeting their prior experience of the comments on the
b) Warm-up | knowledge Internet Internet
| (see additional ' '
material 2) ‘ :
2. Introduction = | Get familiar with Distribute Work Ask questions if
‘ ' the Internet. Sheet 1-1, and they are not familiar
' . explain what the with the terms
Internet is. 1-2 tells
what WWW is.
Distribute Work
Sheet 1-3,and =
explain terms
3. Imteractive: Be able to access Explain how to Using computer,

Listening Input | the Internet access the Internet | access the Internet
4. Interactive | Be able to- Give certain address | “Net surf”
Reading Input | understand the to students, and ~
' | contents of the Web | have them “Net
pages they see surf” ,
5. Creative Be able to express | Distribute Work Write what they find

Output the contents of the | Sheet 1-3, and have | and summarize the
web pages they visit | them write what activities
S they find on the web |
page
6. Consolidation ‘
a) Assignment | Prepare next class Have students play | “Net surf”
b) Closing with the Internet and | Decide own hobby

have them bring
topic for their own
home page
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o : Vocabulary

Lesson Two :
Search Engmes,y.

. Ob.lecnves 1 To use search engmes to ﬁnd relevant s1tes
: s 2. To make- annotatlons for hobby Web sites -
3 To be able to organlze and store s1tes

e Search engine: Powerful Internet tool that helps users find what they re lookmg for
o Surfi ing: ‘Slang for spendlng time on the Net :

e White page: A massive list of individual Internet users

| - Yahoo: One of the oldest and most popular search dJrectones on the World W1de Web ; ;T

Bookmark: A marker that enables you to return to a Web page again.on a later date

‘Hzerarchzcal Multzlevel Header Append Folder Correspond Avazlable Represent

o Materlals

CA computer w1th access to the Intemet

.~ Work Sheet 2-1: How to Use Search Englnes
“Work Sheet 2-2: Information for Students to Seek
Work Sheet 2-3: How to Use Bookmark '

: Teachmg wlth varlety

‘Activities ' S o o
Hand out Work Sheet 2 1to students explam how to use search engmes Work

-Sheet 2-2, have them find certain information. Have students practice using search

- engines. Hand out Work Sheet 2- 3 have them learn how to organize the 1nformat10n

~they collect ‘ : x .

Task chams : ‘ ’ !

- 1. Students find relevant Web sites (Two hobby and four Web sites each)
: 2 Students make annotations for each Web site

' 3 . Students make bookmarks of relevant Web sites -

o »Assessmg progress v

The teacher assesses if students can ﬁnd information using the search engines.
~ Teacher checks if Web sites are rich in content, relevant to hobby, and if annotations are
- links of value. Teacher checks if students can make bookmarks for Web sites they find -
- for their hobbles The teacher will record Student Performance Checklist. (See
addttlonal matenal 5) - v
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Lesson Two Teachmg Procedure

" ,' Stages ”

T Alms (task)

o 1 “Motivation

- a) Greetmg
b) Warm-up

Be.frelaXed e

i Teac.he,_r s 'acthltleS; '

,Sfudenis" activities S

| Game. .
| (see addrtrona]
‘materials 1)

Review Input |

Gt familiar with
- | the Internet. . -

" [ Ask some questions -
| how to access the b

Internet

.Access the Internet

o 3 ,Interactlve

b Lrstenmg Input

- | Get used to.using
search engines
e 'Thowtouse search
 engines

’ Drstr;bute Work_ﬂ '

Sheet 2-1. EXplain

b Practrce use search .
: engmes '

[4. Interactive 7
 Reading Input

1 Be able ,‘to'ge.t L

certain information

-Give certain.

information (Work

'| Sheet 2-2), have

student find it usmg

search engines.

| Find certain R
-lnforr_r_ratior'r |

15, Creative
- Output

| Be able to organize
| information -

Distribute Work

~Sheet 2-3, and have

| them practrce
‘organizing
mformatmn

3Pr'actice orge,nijzing
.1r_1'formati0n':_ |

1 6 COnSolldatlon L

- a) Assrgnment_
i b) Closmg

| Pregare next class

- _Have them practlce

‘search engines and
get information they

lookfor '

Practrce search
engrnes




Lesson Three
Page Des1gn The Dlsplay of Informatlon

“Objectives: 1. To examine someone’s home page
2. To make outline of one’s own home page
3. To write information about yourself '

Vocabulary

IRC: Internet Relay Chat, which is a popular chat program

Netiquette;: Good manners on the Internet

Password: The secret code necessary to enter a computer system

Netscape: One of the most popular Web browsers in the world

Infringement, revision, reliable, vergfv author, accuracy, authority, qual iy, spon sor,
reputable, chat. ; : :

Materials ;
- The computer with access to the Internet
Work Sheet 3-1: Netiquette
. ‘Work Sheet 3-2: Analysis of the Home Page
Work Sheet 3-3: Design of the Home Page
Work Sheet 3-4: Introduce Yourself

Teaching with variety
‘Activities

Have students find someone’s home page. Have them examine the home page.
Hand out Work Sheet 3-2 to students, and have them summarize the home page. On
Work Sheet 3-3, have them make an-outline of their own homepage.

Task chains - :

1. ‘Students can be polite using Netiquette

2. Students evaluate someone’s home page

3. Students make an outline for their own home page
4. Students write their autobiography

" Assessing progress : ‘
, In order to make a good home page, students need to observe a.well- done home -
page. The teacher assesses students’ analyses of someone’s home page. Ask them what
the advantages are and how it could be improved. The teacher checks how students will -

~ design their own home page. The teacher evaluates students’ autobiography on the basis

of grammar, rich text, and content. The teacher checks if students are polite while they

~ enjoy a chat. The teacher will record Student Performance Checkhst (See add1t10nal

matenal 5) " : L



Lesson Three Teachmg Procedure

- Sfaﬂes

Alms (task)

| Teacher ) actuvntles

Studen;;}its’ activities

l | Motivation

- a) Greetmg
b) Warmfu P

"*Béf?laxéd 5

3 | Teach Ne’oquette .
| (Work Sheet 3-1)
R Chat e

| chat Ry

| (see additional
_materials 1)

' Review ﬁ!}_}illtv :

search engines

. ‘search’ en‘gines Co

Ask some questions

about how to use

Access to search -

| engine, and find |

someone’s home

~|page

1 Interactlve L

l
|

| Examine sample
Readmg Input v

‘home pages, and get -
some ideas about = -

Explam home pages

and have them

Examine a home -

-page
examineahome |

~' Creatnve s
.Output

o). summarnze

home page

! N :

. xb) outlme own
ome page

v

yourself

V,,_;_f;-_‘_,_‘ﬂ_;;“ _ﬁ o
T g :r

E homepage o
7;Make anouthne*~
~ | own home page
; Introductmn : ‘,_Wr'iife introduction |
T | home page outline

own home page

Be able to ana]yze

stmbute Work

page
‘Sheet 3-2; have

Sheet 3-3; ‘have
them make own

o Distribute Work

| Sheet 34; have
.| them write -

‘-1ntroduct10n L

| Summarize home - |
page S
* | them summarizea |
“home page .

- Make home page -
Distribute Work [P

) outhne o

W_nte 1ntroduction B

. Consohdaﬁon

fa) assxgnment "

| ""b) cloemg

f'Prepafr,e next class B

‘ Have them ﬁmsh
3 ,then" mtroductzon

-_Comﬁle‘cefﬂf ,
| introduction ©

L ; for therr frst page B




o | Lesson Four
I | | Advanced Page Design

Objectives: 1. To be able to make own home page
) 2. To introduce yourself
‘ 3. To be able to link favorite page
Vocabulary :
Hyperlmlr Clickable text on the World W1de Web that will transport you to another Web
page B
‘Plug-in: A program that expands the capablhty of Web browser
Real audio: A popular plug-in that allows you to receive live audio over the Internet
TCP/IP: Transmission Control Protocol/ Internet Protocol '
' URL Uniform Resource Locator
Graphlcs Pictures and images found on the Internet
De_tfiermine, Contact, Combination, Horizontal, Separate, Edit, Publish.
Materials ‘ ‘
' - A computer with access to the Internet :
~ Work Sheet 4-1: How to Make the First Page
- Work Sheet 4-2: The Process of a Making Home Page

Teachmg with variety

Act1v1t1es :

- Have them use Netscape Composer and make own home page. Have them write
. an mtroductlon Have them link to thelr favorite Web pages.

' Task chams

1. Students make their own n home page v

2. Students can connect other relevant Web sites

3. Students decide text, font size, color, and background
4. Students write their 1ntroduct10n on thelr first page

Assessmg progress ‘

- The teacher checks a student s first page. The teacher needs to correct
grammatlcal mistakes in the page, proofread the introduction and check other links. The o
teacher checks the content of the Web page. The teacher will record Student ' -
Perfonnance Checklist. (See add1t10na1 material 5)
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Lesson Four Teachmg Procedure |

. ﬂ]Stages

B ’fAlms (task)

L ”‘~1 Motivation

a)Greeting |

| b)Warm-up

| Berelaxed L

i 1 Teacher s actlvrtles

| Have them find thejr
favorite song

material 1)

Students’ _acti&ities,. o

Fmd song and take al
, ‘ o look: lyrrcs ‘ e
' (see’,additi'ori_alu o R

[ 2 Review Input

| _Remlnd students of
| theirprior
knowledge

(see addltlonal‘

| material 2)

jAsk some questlons
how they organize a
{'vhome page

’ Prepare makmg a
» home page _—

13 flnteractlve T
EE Llstemng Input

" | Be able to make
their own home

| Exp]am how to use -
: Netscape Composer

| Learn how to make .
| home page -

S a Creatlve»

Output v
a) First page

| b) Introduction
, ¢) Link to
i favorlte web

_page

_page

- Be able to make a
“home page

Introduce yourself r

' ‘Be}able tolinktoa
| favorite Web site .

Help ‘:stude_nts to
- make their home = -
| page

Make therr ﬁrst
page :

| Write Ihtroduction -

Link to favorite
Web page :

5. Consohdatl‘on
- a) Assugnmentv

Prepare rrextf‘class ; B ‘:"Halvethem ﬁni_sh o

‘ Complete the home

R b) Closmg

| their home page

page




Lesson F ive 2
Web Page Hobby Project

Objectives: 1. To learn basic HTML (Hyper Text Markup Language)
2. To be able to use Netscape composer effectively
3. To learn how to put picture on page

Vocabulary
HTML: Hyper text markup language
Tag: The HTML codes used to designate the style of text llnks graphlcs and other
essential
Upload. To transfer a file from local computer to a remote computer
GIF': Graphical Interchange Format, which is the most common way to store pictures on
the Internet :
Online: The time that you are connected to the Internet.
~Offline: The time that you are disconnected from the Internet ’
File, Bullet, Reference, Hexadecimal Code, Interpret, Script, Viewer, Index, Align,

Materials o :

The computer with access to the Internet

Work Sheet 5-1: Hyper Text Markup Language

Work Sheet 5-2: Practice HTML

Work Sheet 5-3: How to Put Pictures on Your Home Page

Teaching with variety

Activities | .

Hand out Work Sheet 5-1, explain basic HTML. When students have finished
their responses on their own papers, have them exchange papers and review answers
orally. Allow students to mark responses correct if they are anywhere close to the correct
response. Have them use Netscape Composer and create their home page more colorful
and attractive. Teach them how to put plctures on their home pages

Task chains _
1. Students know HTML
2. Students use Netscape composer

'3. Students put their own plctures on home page

Assessing progress

The teacher assesses Work Sheet 5-1 and 5-2 to see how students understand
HTML. The teacher checks if they can put their pictures on their home pages properly.
The teacher will record Student Performance Checkhst (See additional material 5)
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Lesson F 1ve Teachmg Procedure

S'tages

1 Motlvatlon

' a) Greetmg R
| Be relaxed

: : | ',b) Warm-up

T Alms (task)

B Have them choose .
| one tongue twister
" | from Web site and
| have them pra‘cticef .

: Teacher s actlvntles

| Choose favorite -~

Studentsv".‘act’ii{ities | -

tongue tw1ster and

enjoyit
| (see addltlonal

material 1)

- 2."_Rev‘ievu‘dlnput"_'

Get used to makmg 1
t home pages o

Ask some questlons

o how students home
| pages are

Access thelr own

’ home pages

13, Ihte_ractive |

~ Listening Input

- a)HTML
: b) Composer

=_c) Plcture 2

b» Leam basnc HTML .

| Distribute. Work ‘
| Sheet 5-1, eXPlam,

| whammiis |
' 7;vExplainhOW-touseﬂ:* L

| Composer

- | Explain how to put

Learn how to use

HT ML

- pictures on home |-

| Output

| a)Create
- attractive
~ homepage

- -b) Picture

- Creative - |

= Be able fo use ‘,
- _'.Composer CA

| vBeabletoput e
plctures on home ol

pages L

- ‘:v_“:‘“_HeIp students make
o jhome page B

V'Change font color | -
: “;_beackground '

. g Put own plctures on B
homepages R

| 5. :‘bcons"olid_ation ‘ |
| a) Assignment

i }Prepa;e nex’t.__class L

Havethem complete |
| Work Sheet 5-1 and
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o of programs on the WWW

- Objectlves 1. , )
A 2.To exchange oplmons : ' - s
3 To be able to lmk all students home page on one class page

_ .Vocabulary _ S e o ,
Java: A programmmg language fr mv“ un_' Mlcrosystems that a]lows users to run a vanety

Key pals: Pen pals that communicate via e-mall . : : SRR
Listserv: The most common malhng hst programs whlch automatrcally sends and recelve '
e-mail ' S

’ Unauthort zed, F orbzdden compatzble Valzd Domam Unavazlable

| Materlals ' SRET
A computer w1th access to e Intemet I .
Work Sheet 6-1: Evaluatlon of Home Page

v Teachmg wrth varlety
v Act1v1t1es ' i g ' :
. Give students a chance to present the1r own home pages Hand out Work Sheet _

6-1 and have them evaluate each others' home pages. Students exchange thelr opinions -
on how to 1mprove their home page Fmally they connect everyone s home page to one
‘ class page. : : : : , r

Task chams o

- 1. Students make presentat1ons on their favorlte hobby '
2. The rest of the students evaluate the home- page and exchange oplmons about
. strengths and possible improvements. » L :

3. After presentatlons students connect all of thelr home page

Assessmg progress SR o ‘ : o

i Students assess themselves on strengths and p0551ble 1mprovements They

o evaluate other friends” home pages, too. The teacher scores their presentations and thelr'
" own evaluation sheets. The teacher w11] record Student Performance Checkllst (See
' 'addmonal material 5) o s : : : :




Lesson Slx Teachmg Procedure

< Stéges"‘

Alms (task)

ER 1 Motlvatron S

| Teache_r s actmtles ’

.'Stude‘rrt-s""activit'viwi" AT

‘a) Greeting . T U T ) T e s
~ b)Warm-up | Berelax © | Proverband sayings Proverb and sayings
: L S R R Dot | materials 1) e
‘2. Review Input | Remind students of | Ask some questions | Prepare presentation |
SR | priorknowledge | how their home e
.- | (see additional | pageare -
, . .| material 2) VRN : e
| 3. Interactive Be able to present | Explain how to Learn how to do -
Listening Input | own horne page: | present home pages | presentation on own
AR ‘ e LA RS homepage
4. Creative | Help studentsto TN
- Output v .~ | present their home - | R i
a) Presentation | Make presentations | pages " | Explain own home
- g o | page, such as what
. | 'kind of Web sites
: | v S | are linked
b) Discussion Improve horne | Exchange opinion
: _ pages Connect every home
¢) Link to all Link every home page to one site
home page page to a class page | B - R
S. Consolidation | Understand whole - | Give some comment

a) closing

c]ass '
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 Work Sheet 1-1
"~ What is the Internet?

The intefnet is a corhouter netWofh made up of thoucands of hetworks worldwide.
No one knowslexac_tly how haany computers are connected to the Intemet, although
= és;imateé ere ongomg ft 1s certam, however,' that these number in the millions and are
L jnoreasiog at a rapid rate. o
o No one is in charge of the Internet. There are organizations which develop
technicel.aspects of this network, but no goveﬁﬂng body is in control. The Internet
backbone;-through which‘Internet traffic flows, is owned by private companies.
All compﬁters on the Intemef communicate with one another using the Transmission
Control Protoco]/Intemet Protocol suite, abbreviated to TCP/IP. Computers on the
ihternet use a client/server architecture. Software can be installed on a client computer to
take advantage of the latest access technology. Partici..pation in and access to the Internet
is primarily offered by these groups: research and e’ducational institutions; governmental
and military entities; businesses; private organizations; and commercial providers.

An Internet user has access to a wide variety of services: electronic mail, file
trarisfer, vast informaﬁon resourcee, interest group membership, ihteractive collaboration,
multimedia displays, real-time broadcasting, shopping opportunities, and more. The -
Internet consists primarily of a variety of access protocols. Many of these protocols
feature programs that allow user§ to search for and retrieve material made ava‘il}able by

the protocol.
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. Work Sheet 1-2
What 1s the World Wtde Web?

The World Wlde Web (abbrevrated as the Web WWW or W3) s a system of

L Internet servers that supports hypertext to access several Internet protocols on a smgle

‘- ‘lnterface A]mOSt every pr °t°°°] tYPe avallable on the Internet is accessrble on the Web o

: ‘, . Thls 1ncludes e-marl F TP Gopher Telnet and Usenet News In addltron to these the o
| World Wlde Web has 1ts own protocol Hyper Text Transfer Protocol or HTTP
The World Wrde Web provrdes a s1ngle lnterface for accessmg all these protocol s. : }-; .
| ‘-Thrs }creates a convement and user-ﬁ'tendly envrronment It 1s no longer necessary to be '-
o conversantm these protocols w1th1n separate command-level envrronments The Web
| gathers together these protocols mto a srngle system Because of thrs feature and because .‘
‘ of the Web's ablltty to work w1th mulnmedla and advanced programmrng languages the
) .World Wrde Web is the fastest-gromng component of the Intemet | |
| The operatron of the Web relres pnmanly on hypertext as 1ts means of h
v 1nfo®atlon retrreval HyperText isa document contamrng words that connects to other | ) :

documents These words are called lrnks and are selectable by the user. A smgle L

. hypertext document can contarn hnks to many documents In the context of the Web

L bwords or graphrcs may serve as hnks to other documents 1mages v1deo and sound

o _»Lmks may or may not follow a logrcal path as each connectron 1s programmed by the L

5 »creator of the source document Overall the WWW contarns a complex v1rtual web of

connectrons among a vast number of documents graphrcs v1deos and sounds



Glossary .f Basrc Tenns

i anonymous FTP--Usmg the FT P functron of the Intemet anonymously by not loggmg 1n7' o
" with an actual, secret login ID and password Oﬁen permitted by large, host computers L
" whoare willing to share openly some of the ﬁles on thelr system to out51de users who
DR otherwrse would not be able to log m : : »

o . Archle-—An ancrent Internet search tool not used much since way back in the good old B
SN jdays of 1994. It's an archrve of filenames maintained at Internet FTP s1tes Don't plne 1ts e
i passmg, you drdn't mlss anythrng fun--the Web is much more fun : «

| ‘, i ‘;_bandwrdth-—The transmrssron capacrty of the llnes that carry the Internet's electromc o L
- traffic. Hrstoncally, it's imposed severe hmttatlons on the ablllty of the Internet to dehveri e

e i all that we are demanding it deliver, but ﬁber—optlc cables w111 ensure that bandwrdth
soon wrll be essentlally 11m1tless and free [ : :

browser-Software that enables users to browse through the cyberspace of the World
e Wlde Web Netscape is the pnmary Internet browser today 2 :

- '.ClarlNet--A commerc1a1 news se, _provrdes tarlored new v \ports v1a the
- Internet. You can access. ClanNet news within Usenet newsgroup ‘There is a whole

" series of them, dedicated to a wide range f broad toprcs In general you can ﬁnd them SR

o on news servers at clari.*; -

el chent/server—-Computer technology"that separates computers and therr
- categories: clients or servers. When you want information from a‘computer on the :
- Internet, you are a client. The computer that delivers the information is the server. A

o . requests the 1nformat10n You may | hear this one frequently, espec1ally 1f someone says"'
R jv"You can’t contact us today because our Web:server is down "o L

. ‘server both stores information and makes it available to any authorized clientwho !



dlal~m-An Internet account that can connect any stand-alone PC directly to the Internet

" The account is used by having a PC-based (most often, Windows-based) software - -
application dial-in to an Internet service provider (ISP). The software connects w1th the
ISP and establishes a TCP/IP link to the Internet that enables your software to access
Intemet information. The PC that accesses a dial-in connection needs either a modem to -
. connect v1a a regular phone hne ora termmal adapter (TA) to connect via-an ISDN. phone

v ]lne . _ - . ‘

v | e-marl--(Electromc maﬂ) Messages transmltted over the Internet from user to user. E-
~mail can contam text but also can carry wrth 1t ﬁles of any type as attachments L

= ,FAQs--(Frequently Asked Questrons) Frles that commonly are mamtamed at Intemet :
sites to answer frequently asked quest1ons so that experienced users don't have to bear the
- annoying burden of hearing newbies repeatedly ask the same questions. It's good -
- netiquette to check for FAQs and read them. It's extremely poor nethuette--and a good
- way to get ﬂamed--to post questlons that already are answered in the FAQ

L Fmger--An lntemet funct1on that enables one user to query (ﬁnger) the locatlon of
‘another Internet user. Fi inger can be applied to any computer on the Internet, if set up -
properly. For example the most famous ﬁnger site of all was a Coke machineat '
Camegre-Me]lon that students wired to the Internet so. they could finger it and track such

- i “important information as how many bottles of which beverage remained and how long
- the bottom bottle in each stack had been in the machme--so they wouldn't walk all the

- wayto the machine and find it empty or purchase a warm soda. You won't use this, but it
- was fun while it lasted. Most sites on which you cou]d use Fmger are shuttmg rt down
- because 1t helps hackers crack a system ‘ I . SR

o -firewall--A combmatlon of hardware and software that protects a local area network

L '(LAN) from Intemet hackers It separates the network into two-or more parts and restncts

outsiders to the area ! outsrde the ﬁrewall Private or sensitive mformatlon is kept
1n51de" the ﬁrewall . .

: flames--lnsultmg, _enraged Internet messages The equlvalent of schoolyard brawls in
[ cyberspace Unfortunately, a good schoolyard braw] would be preferable because at. least .



then the only people who suffer are the dummies who fight. On the Internet, everyone
suffcrs as resources are squandered on ridiculous infantile behavior. '

FQDN-~(Fully Qualified Domam Name) The "official" name a551gned to a computer.
Organizations register names, such as "ibm.com” or "utulsa.edu." They then assign
unique names to their computers, such as "watson5.ibm.com" or
"hurricane.cs.utulsa.edu.”

FTP--(F ile Transfer Protocol) The basic Internet function that enables files to be

transferred between computers. You can use it to download files from a remote, host
computer, as well as to upload files from your computer to a remote, host computer. (See
Anonymous FTP).

G

. gateway--A host computer that connects networks that communicate in different
languages. For example, a gateway connects a company's local area network to the
Internet.

GIF--(Graphics Interchange Format) A graphics file format that is commonly used on the
Internet to provide graphics images in Web pages.

 Gopher--A searching tool that was the primary tool for finding Internet resources before

the World Wide Web became popular. Gopher now is buried under mountains of WWW
pages--don't bother learning how to use this directly. You sometimes will find a Web link
that takes you to a Gopher site, but at that point, if you're using Netscape, its usage will
be obvious and actually will look a great deal like the Web.

H

host--A computer that "hosts" outside computer users by providing files, services or
sharing its resources. ‘

HTML--(Hypertext Markup Language) The basic language that is used to build
hypertext documents on the World Wide Web. It is used in basic, plain ASCII-text
documents, but when those documents are interpreted (called rendering) by a Web
browser such as Netscape, the document can display formatted text, color, a variety of
fonts, graphic images, spec1al effects, hypertext j jumps to other Internet locations and
information forms. :

HTTP--(Hypertext Transfer Protocol) The protocol (rules) computers use to transfer
hypertext documents.
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‘hypertext--Text in a document that contains a hidden link to other text. You can click a

- mouse on a hypertext word and it will take you to the text designated in the link. .

~ Hypertext is used in Windows help programs and CD encyclopedias to jump to related
references elsewhere within the same document. The wonderful thing about hypertext,
however, is its ability to link--using http over the World Wide Web--to any Web
document in the world, yet Stlll requlre only a single mouse click to jump clear around

‘the world . . :

I
‘ IP--(Internet Protoco]) The rules that prov1de basw Internet functions. (See TCP/IP).

IP Num ber—-An Intemet address that is a unique number consisting of 4 parts separated -
by dots, sometimes called a "dotted quad." (For example: 198.204.112. 1) Every Internet
computer has an IP number and most computers also have one or more Domam Names
that are plain language substltutes for the dotted quad.

IRC--(Internet Relay Chat) Currently an Internet tool with a limited use that lets users
join a "chat" channel and exchange typed, text messages. Few people have used IRC, but
it is going to create a revolution in communication when the Internet can provide the
bandwidth to carry full-color, live-action video and audio. Once that occurs, the IRC will
provide full video-conferencing. Even today, while limited for all practical purposes only
to text, the IRC can be a valuable busmess conferencmg tool, already providing adequate
voice commumcatlon .

| ~ ISDN--(Integrated Serv1ces Digital Network) A set of communications standards that
enable a single phone line or optical cable to carry voice, digital network services and
video. ISDN is intended to eventually replace our standard telephone system.

‘ ISOC-- (Internet Somety) Based in Hemdon Virginia, the Internet Society promotes the
Internet and coordinates standards You can visit their Web site to learn more or to
“become a member.

J

JPEG--(J oint Photographlc Experts Group) The name of the committee that de51gned the
photographic image-compression standard. JPEG is optimized for compressing full-color
- or gray-scale photographic-type, digital images. It doesn't work well on drawn images
such as line drawings, and it does not handle black-and-white images or video images.
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KIS : kbps--(krloblts per second) A speed ratrng for computer modems that measures (1n unrts

- of 1,024 bits) the maxrmum number of brts the devrce can transfer in one second under
1deal condrtlons ‘ : L . _

| _. \_-kbps--(kllobytes per second) Remember one byte 1s erght b1ts

- leased hne—-A leased phone hne that provrdes a full-tlme dedlcated d1rect connectron to
the Internet S SR . .

hstserv--An Intemet appllcatron that automatrcally "serves" marhng lists by sendmg
electronic newsletters to a stored database of Internet user addresses. Users can handle
their own subscribe/unsubscribe actions thhout requmng anyone at the server locatlon to -
personally handle the transacnon ' : : :

| marlmg lrst--An e-mall based drscusswn group Sendmg one e-mall message to the

mailing list's list server sends mail to all other members of the group. Users join a mailing 'v

list by subscribing. Subscribers to a mailing list receive messages from all other
members. Users have to unsubscribe from a marlmg hst to stop recelvmg messages
forwarded from the group's members : . : ,

MIME--(Multrpurpose Internet Marl Extensnons) A set of Internet functlons that extends

normal e-mail capabilities and enables computer 1 files to be attached to e-mail. Files sent

by MIME arrive at their destination as exact copies of the original so that you can send

~ fully-formatted word processrng files, spreadsheets, graphrcs images and software
apphcatlons to other users via srmple e-mail. - .

modem-‘-An electronic deVice that lets computer communicate electronically. The name -
is derived from "modulator-demodulator” because of their function in processing data
over analog phone lines. These days some people have begun to confuse them with

' Termmal Adapters v




P

POP--(Post Ofﬁce Protocol) An Internet protocol that enables a smgle user to read e-mail
, from a mall Server. :

PoP--(Point of Presence) A site that has an array of telecommunications eqmpment
modems, digital, leased lines and Internet routers. An Internet access provider may
operate several regional PoPs to provide Internet connections within local phone service
areas. An alternative is for access providers to employ Vlrtual PoPs (virtual Pomts of
‘ Presence) in conjunctlon w1th third party prov1der : :

protocols--Computer rules that provide umform specifications so that computer hardware
and operating systems can communicate. It's similar to the way that mail, in countries
around the world, is addressed in the same basic format so that postal workers know
where to find the recipient's address, the sender's return address and the postage stamp.

~ Regardless of the underlying language the basrc "protocols" remain the same.

R

router--A network device that enables the network to reroute messages it receives that
- are intended for other networks. The network with the router receives the message and -
- sends it on its way exactly as received. In normal operatlons they do not store any of the v

- messages that they pass through

S

shell account--A soﬁware apphcatlon that lets you use someone else s Internet
connection. It's not the same as having your own, direct Internet connectlon, but pretty
~ close. Instead, you connect toa host- computer and use the Internet through the host

_ computer's connectlon :

- srgnature file--An ASCII text ﬁle mamtamed ‘within e-mall programs that contams a
_few lines of text for your srgnature The programs automatically attach the ﬁle to your -

o f“ messages 50 you don't have to repeatedly type a closmg

o SLIP/PPP--(Senal Line Internet Protocol/Pomt-to-Pomt Protocol) The basrc rules that :
~enable PCS to connect, usually by dlal-up modem dlrectly to other computers that -
' pr0v1de Internet servrces — : v

v B "SMTP--(S1mple Mail Transfer Protocol) The basrc programmmg language behmd the _
~ Internet's e—ma11 functlons



spam--Anythmg that nobody wants. Apphes pnmanly to commermal messages posted
- across a large number of Internet Newsgroups, especially when the ad contams nothing of
specific 1nterest to the posted Newsgroup

T
‘T1--An Intemet backbone 11ne that cames up to 1. 536 million bits per second
(1.536Mbps). |

T3--An Internet hne that carnes up to 45 mllllon bits per second (45Mbps)
: 'TA--See "Termma] Adapter |

TCP/IP--(Transmlssron Control Protocol/Internet Protocol) The basic programming
foundation that carries computer messages around the globe via the Internet. Co-created
by Vinton G. Cerf, former presrdent of the Internet Somety, and Robert E. Kahn.

Telnet--An Internet protocol that let you connect your PC as a remote workstation to a
* host computer anywhere in the world and to use that computer as if you were logged on
locally. You often have the ability to use all of the software and capablhty on the host

computer even 1f it's a huge mamframe . .

Termmal Adapter--An electromc dev1ce that interfaces a PC with an Intemet host '
computer via an ISDN phone line. Often called "ISDN modems." However because they '
“are digital, TAs are not modems at all. (See modem deﬁmtlon ) :

v
: UNIX--The computer operatmg system that was used to write most of the programs and -

protocols that built the Internet. The need for Unix is rapidly waning and mainstream
users will never need to use a Unix command-line prompt. The name was created by the

 programmers who wrote the operating system because they realized that while they were
~ developing the operatmg system they essentlally had become eunuchs.

| ‘ URL--(Umform Resource Locator) A cntlcal term Tt's your main access channel to
Internet sites. Equivalent to having the phone number of a place you want to call. You
,constantly will use URLs wrth your Internet software apphcatlons to. s

0o



B 7 :Usenet--Another name for Internet Newsgroups A dlstrlbuted bulletrn board system -

~ running on news servers, Unix hosts, on-line services and bulletin board systems.
~ Collectively, all the users who post and read articles to newsgroups. The Usenet is

~ international in scope and is the largest decentralized information utility. The Usenet
~includes government agencies, universities, high schools, organizations of all sizesas
well as millions of stand-alone PCS. Some estimates we found say that there were 15, 000

. public newsgroups in 1996 collectlng more than 100 megabytes of data da:lly But no one 'v -

',really knows.

- Veronica--Archie's companion--not really, because Veronica actually helps you find -
- information on Gopher menus and within the text of Gopher documents. It's an acronym
for "Very Easy Rodent-Oriented Net-wide Index to Computerized Archives." You
probably never wrll use rt because Web searches are faster and more extensrve

- -WAIS--(Wrde Area Informatron Servers) A drstnbuted mformatlon retrreval system that |
“is sponsored by Apple Computer, Thinking Machines and Dow Jones, Inc.. Users can

- locate documents using keyword searches that return a list of documents ranked

according to the frequency of occurrence of the search cntena

: WmVN--The most wrdely used stand-alone Wlndows-based Intemet Usenet newsgroup_ :

‘reader application. A powerful program with many useful functions. Now that Netscape R

o includes built-in newsgroup functions, however, the use of WinVN is waning except for .

- users with advanced Newsgroup needs In many ways Netscape isa better newsgroup ST

- reader for malnstream users.
WmWAIS-—(Wmdows Wrde Area Informatron Servers)

i World Wrde Web--(WWW) (W3) (the Web) An Internet chent-server dlstnbuted

- information and retrieval system based upon the hypertext transfer protocol (http) that

" transfers hypertext documents across a varied array of computer systems. The Web was

~ created by the CERN High-Energy Physics Laboratories in Geneva, Swuzerland in 1991; o

o , CERN boosted the Web into mternatlonal prommence on the Internet

 Enzer, 1994; hitp//www.matisse.net/files/glossary html
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Work Sheet 1-4 S
Content of Web Slte

R - Wnte down what you found in the Web |
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| : CategOry ‘




Work Sheet 2-1
How to Use Search Engines

How do I search?

1.Click in the search box and type a few words, a proper name, or a full question that
describes what you want to find. Think of what you type in the search box as the answer
to the question, What am I looking for? Typing "homes in Colorado", for example, will
find sites that list homes in Colorado. Capitalize names of people and places and use a
comma to separate lists.

2.Click the Search button or press the Return or Enter key. The search service will
perform your search and display the results. The sites that most closely match your query
are listed first.

3.Narrow down your results. Go back to the search box and type in words that add more
detail to the description of what you are looking for, then} search again. This should help
reduce the number of results you receive. If the results are not what you're looking for,

try an entirely new search using different words.

Spider, 1996; http://www.monash.com/spidap4.html
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SN ;Use the Bookm ks menu for fast. and easy access to your favonte pages :

.WorkSheet7-3 7
| ,/",‘How to Us "Bookmarks i

" o :Choose Bookmarks Add Bookmark to add the current Netscape page to the

* Bookmarks menu. Each time you add a page, the page's title is appended asa menu :\ L

item. Simply select the title'to dlsplay the page on your screen. -

’ " Choose ‘Windows:. Bookmarks to drsplay the Bookmarks wmdow The Boolcmarks _ |
- window has its own menu‘bar w1th items. You can use to. burld and mamtam oneor T

| :_'more bookmark hsts

o The Bookmarks wmdow contams 1cons and folders to help you organrze your St

o o bookmarks. Each bookmark icon corresponds to a menu item. Each bookmark 1con ina- ‘v S =
- folder corresponds toa menu item under a header (a h1erarch1cal or multrlevel menu)

i ‘ ’F olders can be nested in other folders

Double-chck on bookmarks to access pages R
e Dragand drop icons among folders to arrange your bookmarks e
e To bu11d a hierarchical menu; create a folder in the Bookmarks w1ndow (choose '., o
'~ Item|Insert Folder from the Bookmark window's menu bar). You can then dragan .
- existing bookmark 1nto the folder or choose Itemllnsert Bookmark to add anew . : f .
- bookmark : i » : : Fas

: ‘Any changes you make to your bookmarks are saved and avallable the next trme you start
y Netscape . : : : » r . e

g Bookmarks are mamtamed in llsts wrth each list represented by a bookmarks ﬁle You
* can maintain multiple bookmark lists, each with its own set of titles linked to favorite

": pages, although only one bookmark list can be active at a time. You can select which list " ’

to drsplay in the Bookmarks menu by choosmg F 1]e|0pen from the Bookmark w1ndow




~ Work Sheet 3-1
Netiquette

Do not include very large graphic images in your html documents. It is preferable
~ to have postage sized images that the user can click on to "enlarge" a picture.
Some users with access to the Web are viewing documents using slow speed -
modems and downloading these images can take a great deal of time.
It 1s not a requirement to ask permission to link to another's site, though out of
‘tespect for the individual and their efforts, a simple email message stating that
you have made a link to their site would be appropriate.
When including video or voice files, include next to the description a file size, i.e
(10KB or 2MB), so the user has the option of knowmg how long it will take to
download the file.
Keep naming standards for URL's simple and not overly excessive with changes
in case. Some users do not realize that sites are case sensitive or they receive
URL's verbally where case sensitivity is not easily recognizable.
When in doubt about a URL, try accessing the domain address first, then navigate
through the site to locate the specific URL. Most URL's begin with the node
address of WWW followed by the site address, i.e:
Examples: v
http://www.cern.ch
http://www.fau.edu

A URL which includes only an image map and no text might not be accessible to -
those users that do not have access to a graphical Web browser. Always include
the option of text links in your URL documents.

URL authors should always protect their additions to the Web by including
trademark (TM) or Copyright (C) symbols in their HTML documents.

URL authors should include an email address at the bottom (or in the address
arca) of all HTML documents. Because of the nature of html links, a user can
automatically link to your htm!l document and have questions about it, but will not
know who to contact if the email address is not available. . -

URL's authors should always include a date of last revision - so users linking to
the site can know how up to date the information has been maintained.
Infringement of copyright laws, obscene, harassing or threatening materials on
Web sites can be in violation of local, state, national or international laws and can
be subject to litigation by the appropriate law enforcement agency. Authors of
HTML documents will ultimately be responsible for what they allow users
worldwide to access.

Rinaldi, 1994; http://www.lhup.edw/-~tbrink/NETT.HTM
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Work Sheet 3-2
Ana]ysrs of the Home Page ’

| Trtle e

| »‘:}A'ddress o

| Is'the mformatron rehable and error-free‘?

L Accuracy

o Is there an edrtor or someone who verrﬁes/checks the 1nformat10n?

:‘II Authonty

- | Is there an author? Is the page srgned? R
Is the author quahﬁed? An expert" (Not loadmg? Try thrs)
Who is the sponsor? i

| Is the sponsor of the page reputab]e? How reputable‘?

| Is there a link to information about the author or the sponsor? FEACR

* | If the page includes neither a srgnature nor 1ndlcates a sponsor 1s there any‘_f’
v other way to determme its orlgm‘? ' : TR TR

| HL Objectrvrty S :
- | Does the 1nformatron show a mrmmum of b1as‘7
s there any advertlsmg on the page?

1 IV. Currency

Is the page dated” I

If so, when ‘was the last update‘7 S IR
g How current are the hnks? Have some exprred or moved‘? e

_ _V Coverage L
. | What topics are covered‘7 . o S
| What does this page offer that is not found elsewhere?
| What s its intrinsic value? =~ - SR Tt
- How m-depth is the matenal?

| that is yourfavonte about T
vWebpage? | o

E 'How it couldbennproved‘?




~ Mainpage
(Title)' R

© Yourself

[ preeerwran

o Hebby12 |

| Hobby 1-3.

| IToboy 1

_ Hobby24 |

- L Hobby 1-5




Work Sheet 3-4 o
Introduce Yourself

Name F amlly, Date ofb1rth X ObbY: Futuré dréam‘ and whatever' ] i e




 Work Sheet 4-1
How to Make the First Page

NETSCAPE PAGE WIZ_ARD FOR NETSCAPE COI\/[POSER AND NETSCAPE
NAVIGATOR GOLD

Netscape Page Wizard for Netscape Composer and Netscape Navigator Gold makes it
easy to create a great web page. When you click the Start button below, simple
instructions will appear in the frame to the left. Just click on a feature, and then choose
from the options that appear in the ﬁamé below. Watéh this window fo see your page
"develop as you make your selections. After you have chosen your options and added

all your text, you just click the Build button to create your new page.
The page you create with the wizard is just a start. After you've built your page using the
wizard's pre-selected options, you can add new features and change the content of your

page using Netscape Composer or Navigator Gold.

You must be connected to the Internet to take advantage of the wizard's ready-to-use art, .

so make sure you're connected before you click Start.

102



 Work Sheet 4 2 Do
The Process to Makmg a Home Page

' The chorces below w111 help you structure the content and plck graphlcs and colors for

' 'your page

Content

_Frrst glve your page a tltle If you're creatmg a page Just for yourself the tttle nnght be B
~ your name. If the page is for a busrness a product, a club a cause or another purpose PR
you mlght want to make 1t a headhne v S : o

: ) ;:*Next type an mtroductron that wrll follow the trtle It mlght be a srmple welcome a brref e
o mtroductron ora descnptron of your orgamzanon anythmg up to 1000 characters o '

o If you want, you can add some - hot links to other Web pages To add hnks to other Web

- pages, you need to know the URL (address) of each page. For example, if you wanted to b

~list the Netscape home page you'd type Netscape for the name and http //home netscape _ : |
comfortheURL L . o , C

Next you can type a paragraph of text to serve asa conclusron (Agam, 1t can be .‘f L
' anythmg, up to lOOO characters long ) L

S ‘ Fmally, many people hke to add an emarl lmk at the bottom of the page ) that readers | o |

can contact them .



http://home.netscape

Looks

Now that you've dctermmed what your page will say, it's time to think about the way it
looks. We have put together some ready-to-use art and color combinations, or you can
choose your own. :

Start with a preset color combination or choose your own colors for each element:
background color, background pattern, text color, link color, visited link color.

Finally, choose a bullet style, to set off lists on your page, and choose a horizontal rule
style, to separate your page into sections.

Take a moment to look over youf page. If you want to change anything, just go back and
make another choice. Then, when you're ready, click Build. '

After you click Build, your new page will be displayed in a new Navigator window,
ready to be edited in the Composer or Navigator Gold editor. To edit this page, you must
save it by choosing Edit Document from the File menu. This will download your page
and all the images you have selected. You will be asked to save your Web page with the
name yourpage.html, which you can change if you want. Then you can edit the page and
publish it when you are ready. . .
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Work Sheet 5-1
Hyper Text Markup Language

What do these mean?
1) <br>

' 2) <p>
3y <ul>, <ul>
4) <ol>, </ol>

5) <body>, </body>

- 6) <html>, </html>

7)BGCOLOR
8) <img src=ﬁle_nam§. gif>
9) <a href%"ﬁléname.htm">text{/a>
10) "4FFFFFF" |
1‘1)_Provideihe tag _fdr the color red:
12) If tﬁe image's name is filename.gif, how can I make this image the backgrounci of my
ﬁage‘? o | | |
- 13)If I!want to place a bul_i]et be,fore‘ an item, what tag should I use?
- 14) If I want to make text bold, what's the correct tag?

. 1v5)v Naihe the two ways to change font size on the web page?
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Answersv

. )<br>' line break |

2) <p>: paragraph break -

3) <ul> </u1> unordered list; creates abulleted hst

- 4) <ol> </ol>: ordered list. Creates a numbered list. 5 o ,
5) <body>, </body: Body tag. All text and graphics must be found wrthln the body tags

6) <html>, </html>: Tells the browser that it is readrng an HTML (hypertext markup _
language) page ' L o

7) BGCOLOR Background color |

 8) <img sro=filename gif>: provides a graphic image.
9) <a href="ilename,him'text<a> Anchor Hypertext Reference: makes text clickable,
10) "#FFFFFF": hexidecimal code for white. R S B
~11) Provide the tag for the color l'red' "#FFOO(lO"

- 12) If the image's name is ﬁlename how can I make thls 1mage the background of my
~ page? <BODY BACKGROUND="ﬁlename gif"> '

13) If I want to place a bullet before an 1tem what tag should I use? <LI>
14) If I want to make text bold what‘s the correct tag? <B>text</B>

15) Name the two ways to change font size on the web page <h1> (headmg s1zes) and
<font size +n> (where nisa numencal value) .

AAA Computer Aid, 1998; http://www.w3.org/MarkUp/html3/Contents. htrl
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LR ,-:4-appears in the Web'b wser

R <IMGahgn=1eftSRC=/nhhs/staff/hbra an.gif

For each HTML tag in the bracketsk descnbe 1ts functlon or effect on the Web page as 1t'_" ; " :

<HTLE>PlaCeY0urName OrTltleHere</I'ITLE> A S D

- <BODY BGCOLOR="#FFFFFF"TEXT="red">

<h1>Place Your Name Or T1t]eHere</Hl> o

~ <H3Subjects: List Your Subjects Here<p>

| i ~<B>E_Maﬂ <A HREF "'mallto nhhs@fr Cd net"nhhs@fred net</A</B> ‘.t'j o




© Work Sheet52
Practrce HTML Answer Page

" For each HTML tag in the brackets, descnbe its function or effect on the Web pageasit
appears in the web browser .

- <HTML> Each web page must tell the browser to mterpret the page as Hypertext
Markup Language

 <HEAD> Thrs tag contains specrﬁc mformatron about the page 1nclud1ng scnpts Code
found here is hldden from the viewer. o

* <TITLE> Place Your Name Or Title Here</TITLE Each page has a tile that appears at
the top of the screen.
This title is also read and indexed by search engines.

k</HEAD> This tag tells the browser to end the HEAD section.

<BODY BGCOLOR="#F F FF FF" TEXT—"red"> The visible sectlon of the page begms
here. The background color (BGCOLOR) is white ("#FFFFFF") and the text is red.
Some colors can be displayed as words, others must be indicated by hexidecimal codes.

<IMG. ahgn*left SRC="/nhhs/staff/hbrar1an gif"> The browser is calling an image
(IMG). It is aligning the image to the left so the text wraps around it to the right
(align=left). The source of the image is a file called librarian.gif found in a subdirectory
called "staft” within an account called "nhhs " The address 1s a partial URL rather then an

‘ absolute one. '

<h1> Place Your Name Or Title Here</H1> These container tags are used for large font
- size usually as the heading at the top of the page

<H3> Subjects: Lrst Your Subjects Here<p> <H3>isa font size somewhat smaller used
to indicate subheadings. <p> indicates a paragraph break, creatmg one line of space
between characters

<BE>E-Mail: <A HREF="mailto:nhhs@fred. net"nhhs@fred net</A</B>
<B> and </B tell the browser to render the text as bold. <A

- HREF="mailto:nhhs@fred net" created a "mailto" link to the address nhhs@fred.net.
Anchor Hypertext REFerence is the code that creates any chckable link. .

| - AAA Computer Aid, 1998, http://www.w3.org/l\/IarkUp/htrnl3/Contents.html
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G N =

‘Work Sheet 5-3

‘How to Put Pictures on Your Home Page B

. Open Netscape Composer

Click Insert on tool bar

Click Image S
Choose the file you want to put
Change the size and placement

109



 Work Sheet 6-1 i
Evaluatlon of Home Page

[Title:

“Address:. |

I Accuracy :
Is the information rellable and error-free? S
Is there an editor or someone: who venﬁes/checks the mformatlon‘? -

IL Authonty RNV

- | Is there an author? Is the page sxgned? o

| Is the author quallﬁed‘? An expert? '

| Who is the sponsor‘? »

Is the sponsor of the page reputable? How reputable?

Is there a link to information about the author or the sponsor?

| If the page includes neither a signature nor indicates a sponsor is
there any other ‘way to determine its ongm?

1IL Objectmty =
Does the information show a mlmmum of bxas?
Is there any advertxsmg on the page? o

IV. Currency

| Is the page dated?

If so, when was the last update? ,
How current are the links? Have some expxred or moved? o

V. Coverage _

What topics are covered?

What does this page offer that is not found elsewhere?
What is its intrinsic value? -

| How in-depth is the material?

What is your favorite about
Web page?

How it could be improved?
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Addmonal Matenal 1

Mot1vat1onal Act1v1t1es for Umt One

 Day

- Aims

1A popular program that allows real-tlme chattmg
' | understand different culture |

‘with people anywhere in the world

. Act1v1ty .
1 Teacher s expenence of the Internet | To remind students’ prior | -
R - knowledge and prepare to |
| | | ‘learn how o use the Internet
2 | Game Fake ouﬂ ~To get use to the Internet |-
' (Choose a word and guess its deﬁmtlon) -and to learn some
. http //www eduplace com/dlctlonary/ vocabulary
3 Chat: IRC ' "To communicate people ‘

 from another country and -

Song: Grendel’s Lyric Archive - - To learn favorite English
(Huge collection of song lyrics) ’ song and its lyncs R
L http //homepage seas upenn edu/~avernon/lyncs Ik L -
B Chtml
5 Tongue tw15ter Tongue twister database TO Practlce Engllsh
- | http://www.geocities. com/Athens/8136/tonguetw PTOHUHCI&UOH, stress, and
» _isters.html. - . _intonation with fun -
6 Proverb and saying: ESL Quote page To learn proverbs and

| http//www. pacificnet. net/~sperling/cookie.pl. cgtij | R

- Alemativeapions

‘sayings for fun. ~

Poetry Plzzaz

grammar, idioms,. slang, people, science, etc

B i To enjoy poet other students X
, ‘ ~(Poetry links) ' - I : made R
’ http //darkwmg uoregonedu/~lesheob/pxzzaz ht '
B o mi#fPoetry: - SR L F
Mowe & Screenplay S To enjoy movie and TV
s (Collectlon of scnpts and screenplays) ' scnpt
| http //www script-o-rama. com/tv/tvscript. shtml
‘Quiz: ESL. Quiz Center e To get knowledge though 1o
(Interactlve quizzes on current new, geography, solvmg qulz with fun

http //www pamﬁcnet net/~sper11ng/qmz/



http://www.pacificnet.net/~sperling/quiz
http://www.script-o-rama.com/tv/tvscript.shtmI
http://darkwing.uoregon.edu/~leslieob/pizzaz.ht
http://www.pacificnet.net/'-sperling/cookie.pl.cgi
http://www.geocities.com/Athens/8l36/tpnguetw
http://homepage.seas,upenn.edtJ/~aVernon/lyrics
http://www:edup!aee.cOm/dictionaty

Questlons to Remmd Students , Pnor Knowledge for Um‘

Addltlonal Materlal 2

Quesuons Involvmg qtudent'e backgmund mtereets and:'i e

_prior knowledge

":;Havc you ever used the Internet‘? TP T

| Whatis the Internet? .~ -

| What can you do with the Internet? S
| Do you know how to access to WWW page? o

: ,‘Have you ever used the search engme‘7 Dy
| What can we do with search engine? - _
. | What klnd of search engme do they have‘?

~ | What'is your hobby? - i - :
| Why don’t you find mformatmn about your hobby‘7 ~
" | 'Do you know how to bookmark? R

What is home page? e R
| Have you ever seen somebody S home page‘7
R _What kind of home' “page do you ‘want?
| What Web site do you want to link? =~
A What do you write in your 1ntroduct10n‘7

-Are you ready to make home page?

What is your -favorite web s;te?
Can you explam all abou neﬂy?

B Do you know how to change;font 51ze‘7 RO
.| Do you know how to change color back grand? e
| Have you ever heard HTML?-
: 'Do you know how to put' ; lcture on the web"

you want to lmk to every home page? L




Additional Material 3
Error Messages

Most of the time you'll find that surfing the Web is a fairly hassle-free experience, but
there might be moments of frustration, such as when you (ry to enter a Web site and
instead receive odd error messages. Don't panic! Here are explanations to some of the
most common Netscape error messages. : '

400 - Bad request

Meaning: The URL is probably wrong. Tty checking the URL again,
-especially uppercase and lowercase letters, colons, and slashes.

401 - Unauthorized

- Meaning: You're trying to get into a page to which you don't have
access, or else you're using an incorrect password. If you do have
access, try again.

403 - Forbidden

Meaning: You don’t have access to the document. Not much can be
done about this, but you could try again later.

404 - Not found
Me‘anfing:' Either the address is i_ilcon'ect, or the page no longer exists.
Try typing the address again. '
503 - Service unavailable ,
Meaning: The Web sitc is probably down. Try the address again later.
"Bad file request ‘ - ‘

Meaning: The form is not compatible with yQur browser. Ity e-mail-
ing to the site’s Webmaster, or else try the address again with another
Web browser. - o .

Failed DNS lookup -

Meaning: The Domain Name Server can't translate the URL to a valid
Internet address. This is most likely because of an incorrect URL, but
it could also mean that the Web site is having technical problems.
Type the URL carefully, and try again.

NNTP server error

Meaning: This means that you can't access a particular USENET
-newsgroup. Be sure that the URL is correct, and, if you still have
problems, try again later. C = ’
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File contains no data

Meaning: The page appears emipty because there isn't a Web page
documenton it. 1Us possible that the document is being updated just
as you tried to access it, and only appears empty. ‘Iry again later.

Host unavailable
Meaning: The site you are trying to access is probably down for main-
tenance. Iry again later.
Connection refused by host

Meaning: You arc not allowed to access this document. lowever, If
you think that you do have access, try contacting the site's Webmaster
(the person that maintains the Web site).

Unable to locate the server

Meaning: The URL is incorrect, or the server doesn't exist. What can
be done about it? Be sure that you have the correct address.

Network connection was refused by the server
Meaning: The server is probably busy. Ity again later.
Too many users

Meaning: Too many users are attempting to access the site. Iry again
later. ' :

Unable to. locate host

Meaning: The Web site might be down for 111aiménbance, or the con-
nection may have been lost. Ity clicking the Reload button, ortry
again later. ’ ‘ :

- Sperling, 1997, p119-120
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' .Additional Material 4
Netspeak

~An entire new way of communicating is evolving on the Net and, like it or not, your
students are going to pick up soie of this new way of “speaking.” Need an addy? Are
you feelmg @%&$%&? Is the other teacher afk? See below for a translation!

 @%&$%& = bad word!
addy = address.
adn = any day now
afaik = as far as I know -
afk = away from keyboard
aol = America Online '

. atta=ata

b4 = before
bak = back at keyboard
bbye=Dbyebye
bcnu = be seeing you
bo = back off
brb = De right back
- btw = by the way
bux = bucks
chk = check
cu = see you
cummunicate = communicate
cyber- = a prefix that imakes a word
computer related.
Cyberspace = a term [or the Internet
da =the -
diik = darned if I know
“enuf = enough
<evil g> =evil grin
fitb = fill in the blank
flame = fighting wuh words on the
Internet
foaf = friend of a friend
fone = phone "
fotfl = falling on the ﬂ001 laughmg
ftbomh = from the bottom of my heart
fwiw = for what it's worth
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fya = for your aimusement
fyi = for your information
<g> = grin

graphix = graphics

ga = go ahead

- giwist = gee, I'wish I said that

hand = have anice day -

hewwo = hello?

hhok = ha ha, only kidding

hth = hit the hay (go to sleep)

huggle = hug

idk = I don't know

imo = in my opinion

iow = in other words

k... = okay

kewl = cool

kutgw = keep up the good work

18tr = later

laff = laugh

laffin = laughing

laffs = laughs

lag = a slow period of data transfer

link = way to transfler from one site to
another

llap = live long and prosper-

Iina = last minute addition

lol = laughing out loud

lurker = someone who only reads and
doesn'’t post to a group

member = remember

myob = mind your own business

naif = cool

nawt = not!



net potato = someone who spends a
-great deal of time surfing the net
newbie = a new user ofthe Inlemct
nutlm = nothing .
“0&o0 ="over & out

oic=ohlsee .

otoh = on the olhu lland

pov = point of view

ppl = people

puter = computer. -

real world = a pusons lllc ouls:de of
the Internet i

rite = right

rotfl = rolling on the “()Ul laug,hmgj

rsn = real soon now-

sbi = so be it -

sherlock = someone whu can fmd
almost anything on the Internet

sig = short for signature

somcl = sumu)nc h
sri = sorly

- sL00pid = s_tupld‘ -

sulx = sulks

sunumnin = something

sur fmg the net = the act. of explormg
the World Wide Web

“tafn = “that's all for now

tbc =10 be continued -
thanx = thanks .
thru = through

“tia = (hdnks in ddvan(,e

1"»lk's = thanks.
“tx —,lhdllk_S

Ctu = true

-‘ llul = talk to you later

site = an Internet addlcss ora plau: on

- the Internet
skool = school
‘siax = smacks :
smiley = uscd to show cmolmns s
snail mail = postal mail ,
sohf = sense of humor failure -

=you
= youare:

| ><vbg> Very big grm

w8 wait

. wayz=ways .

~whirrled = world

Cwif= with

wysiwyg = whal you see is thl you get
ywia = you're welcome in‘advance -

Since most communication on the Net is done with text (1hough this is changmg fast),

you can't see the other person’s body language and facijal expressions, or hear the

speech intonation. Needless to say, it’s easy to create major misunderstandings! Don't
fret: Smileys, also called Emutlwns can-save the day. -

sniiley with a

:-)  ‘smile e similey with pimple P2) >

:-] bigger smllc :~$  smiley with braces goatece

:-(  frown +-:-) priest ' -)== smiley with a

:-[  bigger frown -\ unsure smiley beard

=) sleeping =/ lefty unsure smiley - ":-)x smiley with a bow :
{:-) _toupee -< 'real sad'smiley tie :
:-{ reallysad -x  my lipsaresealed  };-> devilish wink

;=) wink -c . bummed smiley <-) dumb question
:-D laughter -I Hmm? ” ' =:-0 Eeeeeeek!

[1 hugs -{)  mustache :-o ~ Ohno!

:+)  happy clown -&  tongue tied - :~( useriscrying

:+( sad clown :=~)- . user has a cold
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Student Perfo"'- ance_.Ch' ck Llst

Each Task has 10 pomts The eacher assesses the

dents and glves }them poi

Task \ Student Name

1. Decnde Toplc

'v 2. Relevant Web s1tes

T3 Annotations

o | 4. Analysis of the home Page

i | 6. Introductton

- | 5. Design of the Home Page

S 7. Link to Other Pages

' 8. Put chture

9. Presentatlon

R BN 10. Extra Credlt

Total (100 Pomts)




APPENDIX B
Unit Two: Getting Along in the United States!

Target Level: Hi gh school and_ college students in EFL

Major Aim of This Unit:
To introduce students to some basics of American life.

Lesson One
Using the Telephone

Lesson Two
Banking

Lesson Three
The Post Office

Lesson Four
Finding an Apartment

Lesson Five ‘
Car and Health Insurance

Lesson Six .
Car and Health Accidents

118



Lesson One
Using the Telephon_e

Objectives: '

1. To have students- recogmze deference in telephone use between Japan and America
* 2. To have students learn how to make an international phone call :
3. To introduce how to dial a tool-free call

4. To have students learn how touse a telephone book

Vocabulary pubhc telephone, telephone booth local, long dlstance operator extensmn,
slot, receiver, push button, telephone book

Suggestlons for Team Teachmg .

The ALT can explain how to use 1-800 toll-free numbers and tell students some personal
experiences.

The ALT can help role play customer services.

The ALT can help make dialogues in natural Enghsh

The ALT can help students make presentation and give students advice and suggestlons '

Ma_tenals ,
Telephone book
Work Sheet 1-1: Useful Toll Free Numbers
' 1-2: How Do I Make This Call?
1-3: Customer Services Information
‘1-4: How to Call Long Distance
- 1-5: How to Make an International Call

* Teaching with variety

©Activities

Hand out Work Sheet 1- 1 to students and explain how to use 800 numbers Hand

“out Work Sheet 1-2 and have them practice calling 411 to get D1rectory Assistance.

~Hand out Work Sheet 1-3, have them get used to use customer services. Hand out Work
Sheet 1-4 and 1-5 have them demonstrate how to call long distance and make '
international calls. Tell them to call somebody, call the operator, call an international
phone, and find a phone number in a telephone book. Have students dlalogue and let
them do presentations in front of the class. :

Vlsual

‘When students role play, they use the focus sheets. The role play helps them
remember sentences and vocabulary. '
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o v ",ResPOndmg to dwersnty w1th a range of aCtlvmes SR

Students can have interactions with teacher and between a student and a student

L : .They don't have to be afraid of making mistakes the first time. At the end of class,

- students can have a chance to make presentations. Show students dlﬂ'erences between o
U S. coms The ALT can explam the minimum usage is a 35 cent. stamp S

. "Tasks chams
- Students w111

1." Tell some dlfferences in telephone use between Japan and Amenca R
.0 2. Find number from 411 and converse with operator -~~~ ..
" /3. Find the number Customer Serv1ce from the phone book L
4. Call the toll free number . -~ - SRR
‘ ‘5 Make an 1nternat10nal call

i Assessmg progress T '

~ Teachers check if students can do the followmg o M
- 1. Tell some differences in telephone use between Japan and Amenca '
2. Find the number and converse with the operator o :

S - 3.. Find number of Customer Service and call the toll free number ’

The teacher checks students presentattons content, pronuncnatlon vocabulary and
“intonation. The teacher assesses using Quick Self- Test (see Additional Material 1) The
ALT checks interaction with those questions. The teacher will record students:
performance with the ALT Act1v1t1es Assessment (see Add1t10na1 Materlal 2 ALT
Actwmes Assessment) ‘ . B
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Lesson Two
Banking

Objectives:

1. To introduce students how to open a bank account
2. To have students learn how to use an ATM machine
3. To introduce how to use checks

4. To have students learn how to read a bank statement

_ Vocabulary bank account, account number, branch, bill, personal check, deposit,
endorsement, overdrawn, teller, withdrawing, pin number, ‘balance, maturity, overdraft,
remittance,

Suggestion for Team Teaching

The ALT can explain some experiences of banking in America

The ALT can help role play opening a bank account

The ALT can help students to use personal checks, a check book and the ATM machme

Materlals

Personal check

Bank statement _

Work Sheet 2-1: How to Open a Bank Account
2-2: Checking Account Request Form
2-3: How to Use a Personal Check
2-4: How to Use a Checkbook
2-5: How to Use an ATM Machine

Teaching with variety

Activities '

Hand out Work Sheet 2-1 to students, to explain how to open the bank account.
Make pairs and have them practice it. Change the partners and have students create their
own dialogue. Hand out Work Sheet 2-2, have them fill out Checking Account Request
Form. Hand out Work Sheet 2-3 and 2-4, have them demonstrate how to use a personal
check and a checkbook. Hand out Work Sheet 2-5. Explain how to use an ATM; have
students dialogue and let them do presentations in front of the class. ;

Vlsual

Use personal check, checkbook, account request form and credlt card to demonstrate
how to use these items.
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Responding to diversity with a range of activities

~ Recommend that students to apply for a VISA card before they go to America.
Advise them not to carry cash when traveling. The ALT can explain that some areas in
U.S. are very dangerous and one must avoid unnecessary vulnerability.

Task chains

Students will:

Explain some differences of the bank between Japan and America

Make own dialogue how to open a bank account

Demonstrate dialogue

Demonstrate how to use personal checks, check books, and ATM machines

B W=

Assessing progress
‘The teacher checks if students can do the following:
1. Explain differences of banking between Japan and America
2. Open a bank account
3. Use a personal check, withdraw cash from an ATM, and record checks in a check
book
The teacher assesses using Quick Self-Test (see Additional Material 1). The ALT checks
interaction with those questions. The teacher will record students performance with ALT
Activities Assessment (see Additional Material 2: ALT Activities Assessment).
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Lesson Three
The Post Office

Objectives:

1. To introduce students how to buy stamps

2. To have students learn how to send parcels

3. To have leam how to write moving notification

Vocabulary: address, mailbox, express/special dehvery, registered mail, air/sea mail,
telex, telegram, handle with care, fragile, reply paid postal card, revenue stamp, P.O.box
over weight. :

2

Suggestions for Team Teaching

The ALT can explain how to buy stamps

The ALT can help role play for sending parcel
The ALT can help write moving notification

Materials
Work Sheet 3-1: How to Buy Stamps
 3-2: Chart of Mail to Japan, How Fast and Its Cost
3-3: Abbreviation of Unit Designators
3-4: Abbreviation of States
3-5: Moving Notification Form
3-6: Role Play for the Post Office

Teaching with variety
Activities

Hand out Work Sheet 3-1to students explain how to buy stamps. Using Work
‘Sheet 3-2, have them demonstrate how to send parcels. Give them Work Sheet 3-3 and
3-4; have them learn abbreviations. Hand out Work Sheet 3-5; have them learn the use of
moving notification. With Work Sheet 3-6, students have role play with ALT

Visual
Show US stamps and become familiar with them
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. Respondmg to dlvers1ty thh arange of actlvmes o ' '
Students can have interactions with teacher and between a student and a student
- They don't have to be afraid of making mistakes the first time. At the end of class,
“students can have a chance to make presentations. The teacher can use the Internet to
check the cost to send a parcel to Japan : SV

l 'Task chams

- Students will: ' : N
Check pnce of stamps and fee for parcel v1a the Internet -

Buy stamps , '

Become familiar with abbrevratlons L

Practice role play for sending parcels wrth ALT

"Wnte movmg notlﬁcatlon ,_ v

=w»wwe

- Assessmg progress

The teacher checks if students can do the followmg ;
1. Check the price of sending parcels to Japan via the Intemet
2. Send mail to Japan - - : : :
3. Write moving notifications

4. Role play with ALT _ ' ,
- The teacher assesses using Quick Self-Test (see Additional Matenal 1) The ALT checks
interaction with those questions. The teacher will record students performance with ALT R
Actrvmes Assessment (see Add1t10nal Material 2 ALT Activities Assessment)
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 Lesson Four
Finding an Apartment

Obj Jectlves' ; ‘
1. To introduce students how to find apartments to rent
2. To have students learn how to understand a lease
- 3. To introduce abbreviations for apartment ads. -

Vocabulary: real estate, realtor, floor plan, vacant house, house for rent, lease contract,
- furnished/unfurnished, rent fee deposit, electricity, gas bill, utilities, mamtenance
expenses, refundable, .
Abbreviation: A/C= alr-condmoned, Br= bedroom, D/R= dining room, D/W =dish
washer, Grg= garage W/D— washer and dryer W/W- wall to wall :

Suggestlon for Team Teachmg ’

The ALT can explain how to find an apartment in Amenca :
The ALT can tell how to pay the rental fee ,

The ALT can explain abbreviations for apartment ads.

The ALT can help student role play leasing an apartment

Materials '
Work Sheet 4-1: Real Estate Ad Abbrev1at10ns
S 4-2: Information about Apartments
4-3: Floor Plan of the Apartment
4-4: Role Play for Finding an Apartment

Teachingv with variety

~Activities

Ask students which they prefer to l]VC in: an apartment dormitory, or a home stay
‘Hand out Work Sheet 4-1; ; explain real estate abbreviations often used. Hand out Work
- Sheet 4-2 and tell students how to find an apartment. Hand out Work Sheet 4-3 and have
- them discuss an apartment floor plan. Place, price, number of bedroom and environment
are considerations to discuss. Make pairs and practice how to sign a lease with Work

Sheet 4-4 and then change partners expressmg their own ideas.
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Responding to diversity with a range of activities
The teacher can use the Internet to find proper apartments and get mformatlon The
ALT can suggest second floor is better than first floor. :

Task Chains

Students will:

1. Find a proper apartment according to price, size and locatlon
2. Use abbreviations for real estate

3. Know the floor plan of an apartment

4. Lease an apartment

Assessing progress
The teacher checks if students can do the followmg
1. Find a proper apartment
2. Role play for leasing an apartment
The teacher assesses using Quick Self-Test (see Additional Material 1). The ALT checks
interaction with those questions. The teacher will record students performance with ALT
Activities Assessment (see Additional Material 2: ALT Activities Assessment).
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Lesson Frve .
Car and Health Insurance ;

i ‘Objectlves~ L -
~ 1LTo mtroduce students how to get insurance

2. To have students learn howto use 1nsurance R

Vocabulary 1nsurance agency, premlum deductlon deductlble automoblle ﬁre lrfe,s . S

casualty medrcal insurance, full-coverage habrlrty

| Suggestlons for Team Teachmg . S
- The ALT can explain how 1mportant insurance is

~ The ALT can tell how to choose an insurance company |
~ The ALT can tell how to buy proper insurance in America

. fThe ALT can help students wnte Request Auto Insurance fonn DR

R Materlals

' Work Sheet 5 1: Automoblle Insurance in Your State “Two Thmgs to Know
' - 5-2: Seven Steps to Choosmg Coverage -
- 5-3: Ten Questions to Ask Your Agent
' 5-4: Ten Ways to Save Money
- 5-5: Request Auto Insurance Form o
~ 5-6: Role P]ay for Car and Health Insurance '

" Teachmg wrth vanety

o ACthltleS

- Ask students what kind of i insurance they are famlhar with and explaln how N
-important insurance is. Tell them the process of using insurance. Hand out Work Sheet

_5-1, to have them know important thmgs when buying insurance:. ‘Hand out Work Sheet

5-2; tell them how to choose coverage. Give them Work Sheet 5-3; let them know

o 1mportant questlons when buying insurance. Using Work Sheet 5-4, teach them how to
~ save money. Have them demonstrate how to fill out the request form with 5-5. Make

- pairs and using Work Sheet 5-6 make dralogue and practlce how to buy quahty 1nsurance :
, as cheaply as possrble pies v ‘ o ‘



Respondmg to dlvers1ty wrth a range of actlvmes

v ALT can explain about a deductlble and talk about whlch one is better The ALT S

L helps student create. dialogue and gives them advice. The ALT can suggest that after an

~ accident, try not to say, "I am sorry" because Japanese people tend to accept fault easﬂy
- Acceptmg fault may cause unnecessary problems in U S. : o

-"vvﬁ;Task chams |
. Students will:

“Find proper msurance
Converse with agent
- Negotlate with agent e
Write Request for Auto Insurance form .
Make own dialogue =~ R
) “Role play for buymg msurance o

.@M§PN9

fAssessmg progress :
. The teacher checks if students can do the follovnng
' Buy proper insurance . ..

B 2 Make dialogue

3. Role play for buymg msurance e LU e
The teacher assesses using Quick Self Test (see Addltronal Matenal 1) The ALT checks_
interaction with those questions. The teacher will record students. performance with ALT
. ‘ACthltleS Assessment (see Addltlonal Matenal 2: ALT Actrvmes Assessment) '



Lesson Six |
Car and Health Accidents

Objectives: . :

1. To introduce to students how to deal with accidents

2. To have students learn how to call the insurance company to accident claim
3. To have students learn how to tell their symptoms to a doctor

4. To have students learn how to buy medicine

Vocabulary: ambulance, hospital, physician, surgeon, nurse, injection, medicine
prescription, operation, disinfectant, injury, fracture, certificate of accident

>

‘Teaching Suggestions for Team Teaching

The ALT can tell how to deal with accidents

The ALT can help role play for calling an insurance company to make a claim
The ALT can help role play seeing a doctor

The ALT can explain how to buy insurance

Materials

Work Sheet 6-1: Do’s and Don’ts After Accidents
6-2: How to explain Symptoms
6-3: How to Buy Medicine
6-4: The Names of Body Parts

Teaching with variety
Activities

Explain how to call an insurance company and make a claim after an accident.
Distribute Work Sheet 6-1 and explain what to do and do not after accidents. Distribute
Work Sheet 6-2 and practice how to explain symptoms to a doctor. Using Work Sheet 6-
3, practice how to buy medicine. Have students choose one symptom which they get
from an accident to tell a doctor, and make up a role play. Have them do the role-play and
- then change partners.
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Responding to diversity with a range of activities _ '

Students can have interactions with teacher and between a student and a student.
They don't have to be afraid of making mistakes the first time. At the end of class,
students can have a chance to make presentations. The ALT can explain that making an
appointment is very important in U.S. :

Task chains

Students will:

Discuss what to do after an accident '

Role play calling an insurance company and explaining them what happened in detail
Know parts of the human body

Role play explaining a doctor symptoms

Role playing buying medicine

Nk W -

Assessing progress ‘

The teacher checks if student can do the following:

1. Deal with accidents

2. explain a doctor symptoms

3. Buy medicine

The teacher assesses using Quick Self-Test (see Additional Material 1). The ALT checks
interaction with those questions. The teacher will record students performance with ALT
Activities Assessment (see Additional Material 2: ALT Activities Assessment).
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Work Sheet 1 1
Useful Toll Free Numbers

: '}f"GTE Yellow Pages "

T _‘80042'22‘4739’8

o | National Domestic Violence Hot Lme

| 800-799-SAFE

| Aspire Foster & F amily Serv1ce

~[800-439-1905

e National Adoption Center

~1800-862-3678 |

[ National HIV & AIDS Hot Line

8003422437 |

R | Nurse Providers Medical Service =

800-500-6877 |

R | National Alcohol & Drug Abuse Hot Lme Y

800-252-6465

| Counseling Service

 1800-843-7274

| Mental Health Referral Serulce

T 800-8437274

o - | Disability Service

800-7352022 |

T 1800-3462742

| National Rehabilitation Informatlon Center.} B

: Emergency Services.

= '800-888-1481 |

California Poison Control e

- | Housing Discrimination Hot Line _ e

18006699777 |

American Cancer Soc1ety

8002272345

| | Health Medicare Service -

" 1800-638-6833

~|US Immigr ation & Naiurahzatlon Serv1ce "

8007550777 |

[800-422-4453 |

SR " | Missing Children Service

- Youth Serv1ee

TheYellOW& Whlte pa'gé, 1997 N

— [s00-888%6751 |




Work Sheet 1-2
How Do I Make This Call?

1. Do you have trouble finding a telephone number that you need?
Directory Assistance can help you. JUST CALL 411.

Tell them what you are looking for.
Ex.
Thank you for calling. What city?
San Bernardino.
What number do you want to know?
Castle Park Apartments, please.
Hold on second, please. This is the number of Castle Park Apartments.....

2. What can I do about a threatening, obscene, or nuisance phone call‘?
If you receive an obscene or nuisance call, follow these suggestions:
Hang up.
Give no information
Report it immediately to the police.
Call customer services (call block, call tracing, and caller ID)

3. What are "900" and "976" numbers?

Telephone numbers beginning with either "900" or "976" will connect you to
Information Access Services (IAC) on a cost-per-call basis. Examples could be road
reports, dial-a-joke, horoscopes, stock market report, or sky conditions.
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Work Sheet 1-3 N
Customer Services Information

~Ship (Marine) Servica™ "

TR

' The Yellow & White page, 1997
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Work Sheet 1-4
How to Call Long Dlstance

J l-low do l moke a long drslance ccll‘? .
o Use o.eo codes when moklng calls to Iocollons oulsrde of your locol collrng area. Refer fo lhe e

‘ mcps ond llsflngs sfc.rlrng on poge 39. lo locole lhe area codes you need If lhe crly you wonf lS

e ,nol lrsfed conlccf your long-drslonce provrder

o mckec Iong-drsfonce coll wrlhoul operolor ossrsldnce dlol l +(c:reo code) +. number You :t“‘ PRI

,"-ccn scve money by drolrng your cclls drrecl wllhoul rnvolvrng the operolor Chorges for

bk : Iong-drsfonce calls are sel by your long-dlslonce provider: Conlocl your provrder for lnformohon

‘ k‘:dbouf rdles dnd drscounls

. E +'To use your GTE Cdllrng Cord drol "0+ (ored code) + nurnber You wrll heor a specrol lone :
L rndrcollng lhol you should enler your Collrng Cord number If you are collrng from a rolory

v f‘"‘phone, worl for lhe operofor lo come on lhe lrne to ossrst you ‘
f-(For operolor ossrslonce, dial "0 + (oreo code) + number, Worl for the opelOlOf to come °“ lhe R
~line lo ossrsf you When lhe operolor cnswers, explOln the lype of call (listed below) you- wonl to

: mdke Chorges for operolor-ossrsled colls begln once the operdlor connecls you to lhe person' o

I - you ore colllng ond leoves lhe conversohon These chdrges arein dddrlron lo lhe drrecl—dloled B i .

= : 3 ensures lhol you “will only be chorged for lhe coll lf the porllculor person or speclllc exfenslon you'l- ‘

' rdle for lhe call, You ccln osk the’ operdlor lo lell you lhe llme cnd chc:rges of lhe call.
: f i--.STATlON-TO-STAIlON Coll sfollon-to-slollon if you wonl lo ldlk to. crnyone who rs Irkely fo onswer s
the phone at lhe number you re collrng ' o

U?’PERSON TO-PERSON Collrng person- lo-person is an efllcrenl use of your long dislcnce dollors If."[ A

" are collrng is cvorldble

. : COLLECT Collecl colls are especrdlly convenlenf if you are colllng from a poy phone ond you
don lhdve lhe requrred chonge or o Colllng Ccrd lhe operolor wrll osk the person you dre

. colllng fo dccepf lhe chorges for lhe ccll

3{ THIRD-NUMBER Bll.l.lNG Whof if you ore In someone else s home or offlce ond need to moke a. ;

»long-drsfonce coll bu'r wont lhe chorges fo oppeor on your own telephone brll? You can requesf : i
L ._lhrrd-number bllllng frorn lhe operotor Thrrd~number blllrng is olso useful lf you are colling from a :
- ifl{: poy phone ond do nof wonf lo coll collecl However when you requesl lhrrd number brlllng '

v ) from a pc:y phone someone musf onswer lhe third number and opprove fhe coll before If con =

. ,' be completed
| | The ;Yenow & ~Wh‘;té"938¢,;1‘9.f‘9’7‘1 o

. 71“3141; o



R Work bhecl J 5
llm\ lo M'll\c an lnlurmlrun.rl Cd”

How dol make an rnternononol cane E IS
, _‘ 'Your rnlernolronol calls oulomollcolly go lhrough lhe long drslonce provrder you selected for your |
) ) telephone servrce If you want, you ccn use onolher long drslonce compony by dlolrng lhol ;

- compcny S occess code before drolrng lhe number you re collrng Your GIE Calling Cord can:

‘ crlso be used lo mdke rnlernohoncrl colls from the Unrled Sldles and to call back to lhe United

,7 Stoles from some forergn counlnes (Your GIE Co/l/ng Cord cannof be used to moke col/s :

bv between forergn counines ) ' ) ‘ i
‘ Here's how to place‘an rnlernollonol coll 1) drol drrecl drol “Ol l 4 country code + crly code +
: number It lokes a while for mlernolrondl colls lo connect you can expecl io wcrr ol leosl‘ 45
seconds (aﬁer you vefi nrshed dlollng) for the. nngrng to start,” lf you need operolor ossrslonce dial

Ol + country code + crly code + number. The operolor will ask what lype of call you are making.

(Plecrse see fhe secf/on ‘How do /make a Iong-d/sronce cail ?” for definitions of cail types.) -
‘ Frequenlly-used counlry codes are lrsled below For lnformolron obour specrlrc counlry ond crly

codes, pleose conlclct your Iong-drslcnce provrder

(Calls to Ccnado -Puerto Rlco, and many Canbbean counmes are d/o/ed fhe same way: as
'/ong-c’rsfonce calls within the Un/fed States. In ofher words to call these counfrres you orily need

“todialt] ¢ area code + number No country, cn‘y or /nfernar/ono/ crccess codes are requrred D

The Yellow & White page, 1997



Work Sheet 2-1 v
How to Open a Bank Account

1
E
i

Role-play (Conversation between a bank teller and customer):

Customer: | Wouid er' to open a checking account.

Teller: Ho-w much would you like to deposit?

Customer: Four hundred dollars.

Teller: Fill out this deposit slip and give it to the teller w 11:}1 the monev. please._

Customer: 1 would like to order personal checks?

Felfer: W w;d vou like to have vour name. address phone numbpr. and dx ver's
¥ <d on your checks?

Custorner: Yes. please: When will the che Ee xead\

Teller: It will take five buxmes., days. Meanwhile. vou can use these temporary
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- Work Sll‘léevt 2-2

- Checking Account Request Form

Checking Accbuht - Requ‘est ,for_»lnformatvidn'

KM PREFILL |

p If you've alieady
TF completed a prolile on
CELour sile, vou can sase
1 fime by puefitling

l s form

First Name |
Last Name [~
Street Address [~
AptSuite #T
‘City [ (State
Zip Code [~ g : |
Preferred Phone # R | O Day O Evening
Enter as 999-999-9999
Email Addréss [ '

In case we are unable to reach you by phone
Which state will ' o

your new account| Please Select A State RE
be in:

- If you are already a Bank of America client, which branch do you normally use?

On average, what is your minimum daily checking account balance?

E Please select an average balance. Fl

Check below if you would like information about other Bank of America deposit accounts:

] Savings [} Money Market {_| CD [] IRA

Cited from: Bank of America home page, 1998.
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B Wml\ bhccu 3
Tlow 10 l,xc a Pusondl (hccl\

- - Write daté_ hefg | o : : X

- Write the name vou want to pav 1o

Banking Ot Amieiics

PO Put how *nuch
16-56/ 1220

‘ TAKESHI ATTA G .
1660 KENDALL DR, :#138 (909 880-348
" SAN BERNAHDINO CA 92407 . .

VO'! Qa

Ddte*_"_ﬁb S

Dollars !35:9,":

- Pay to the
Order ot .

Waricons O st 3

: B‘ Bank of Amerlca
| Serra Way-40th Branch Qa4
" 130 West 4011 Street
. San Bernavdmo CA92A07 (909) 381 2494

~-For

T a,o‘oofse. u:,c_j 3 1;15_-'-',0 LLLEWOBLAQE

- Write same amount of money in letter > Write vour signature




- Work Sheet 2-4 ,
How to Use a Checkbook

\

Check number Date  Place of purchase

‘Write how much you spend

~ "NuMBER [DAT, DESCRIPTION OF TRANSACTION /|l PavventipeBiT leQoesfree o[ oerosmorenr (a]fs
: . ’ 5| '

THE! ECONDING YOUR NON-CHECK TRANSACTIONS —
D-DEPOSIT - DC-DEBIT CARD ATM-TELLER MACHINE AP-AUTOMATIC PAYMENT TT-TELEPHONE TRANSFER T-TAX DEDUCTIBLE -OTHER

- Balance
- If you make a deposit, write it here -
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_ ‘Work Sheet 2-5
- How to Use an ATM Machine

When you want to withdraw money, these are the basic questions ATM will ask.

‘1. Insert card. Select English instruction.
| 2. Enter PIN (ID Code) number.

3; Do you want a printed transcription record? (Yes/No)

- 4. Select transaction.

Quick cash

Cash withdraw

Transfer

Payment enclosed

Quick look mini statements ($1)
5. Select one

. Checking

Saving
VISA Alpha credit line

Master card
6. Enter dollar amount in multipleS of }$20 |
7. Push correct or incorrect
8. Do you want another trans_actidn?

Thank'you very much.

Practice conversation with your partners.
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) Work Sheet 3-1
- How to Buy Stamps

There are Sbmeuseﬁﬂ.expfessions whén you want to buy stamps:
Whiéh wiﬁdow sells stampé?‘ |
Where can I get stamps?
May 1 havea"postcafc'l?
Please give me two one-dollar stamps.
How muéh‘ is the postage to Japan by airmail?
Can I» send it Exbress? | |
- How much is Special Delivery? -
‘Som‘e qUestions you will be asked af the post office.
What are the cohtents? | |
Is there ahything breakable in it?

Do you want to insure the paékage?
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» E‘(press Mal '

R Work Sheet 3-2 , e
Chart of Maxl to J apan How Fast and Its Cost

2-3Days

$17.00

Ma‘i length 36" max length plus gmh
791! | ‘

’ *Global Pnorxtx Mall, Flat Rale Box | o

iGlobal Prlarlty Mall, Varlable Wclght' L ‘»: 13- 5 Days

Option

$l2.50

Max lenglh 24" max lenglh plus glrth
36" . o

IGlobal Pnorxgy Mall, Large Flat Ral )
Envelog . -

35 Days | '$8;95i9 R "x12 1w

Global Pnon‘ty‘Mall, Small Flat Rat 3. 5,Days- |

Envelopg

$4;95‘6 x10"

- Amnall o

- 4-7Days || $9;25

Max lenglh 24" lnax lenglh plus gmh
36"

|Surface Mail

o Clted 'ﬁo,r-n_": UmtedSatesPostalServxce HomePage, ’1}9'98” SO

, 4'-'6"We¢ks‘

| s'3._73

Max length 24" max. lenglh plus glrth .
36" :



S Work Sheet3 3 - RIS
Abbrev1at10n of Umt De51gnators R

 [SEconpary APPROVED o
| UNIT DESIGNATOR

ABBREVIATION

~ [APARTMENT:

APT

[ BASEMENT: - e

BSMT ** =

 BUILDING.

BLDG =

~ DEPT

R DEPARTMENT -

FLOOR:

FRONT::

- ?_,HANGAR

FNGR

~ [LOBBY:

“iBBY T

| ~{ LOT:

—lor

LOWER:

- | OFFICE:

_LOWR **

_OFC **

[PENTHOUSE.

. PH *%. B

PIER:

T PIER

E “:; = REAR v

RM

- [SIDE:

SIDE **

| SLIP:

SLIP .

[SPACE:

~_SPC_

o [stoe.

= -'ST_OPv

| SUITE:

STE _

~ [TRAILER:

" TRLR

[N

" UNIT

_ UPPR**

** DOES NOT REQUIRE SECONDARY RANGE NUMBER TO FOLLOW. _

: Cxted ﬁom Umted States Postal Serv1ce
http //www usps gov/ncsc/lookups/abbr sud txt



Work Sheet 3-4
Abbrevxatlon of States

L j STATF/POSSESSION

TAL

o ALABAMA
[ALASKA _

- TAMERICAN SAMOA

,“:AS.. R

 TARIZONA

[ ARKANSAS

e 'CALIFORNIA _ |

CA

|.COLORADO -

co

Ter

- [CONNECTICUT_
DELAWARE _

DE

 [DISTRICT OF COLUMBIA

DC

FEDERATED STATES OF
| MICRONESIA "

FLORIDA

| GEORGIA

GA

{GUAM -

1 GU

HAWAIIL

| HI.

IDAHO

ID

ILLINOIS.

T

 [INDIANA

| IOWA

1A

 KANSAS.

~TKS

KENTUCKY _

KY

_|LA

LOUISIANA

MARSHALL ISLANDS

- [MARYLAND

MASSACHUSETTS

| MICHIGAN

[ MINNESOTA.

| MISSISSIPPT

- [MISSOURI _

 [MONTANA

NEBRASKA

- I'NEVADA

 [NEWJERSEY

NEW HAMPSHIRE _

NEW MEXICO




[NEW YORK T INY

NORTH CAROLINA ___INC
NORTH DAKOTA . |ND
NORTHERN MARIANA MP
ISLANDS : , - ~
OHIO | ' | OH
OKLAHOMA : - | OK
OREGON . |OR
PALAU ' . |PW
PENNSYLVANIA ' PA
PUERTORICO PR
RHODE ISLAND RI1
SOUTH CAROLINA -~ |sc
SOUTH DAKOTA ’ SD
TENNESSEE TN
TEXAS TX
VERMONT VT
VIRGIN ISLANDS . VI
VIRGINIA VA
WASHINGTON WA
WEST VIRGINIA WV
WISCONSIN WI
WYOMING WY
MILITARY "STATE"

‘| ABBREVIATION
ARMED FORCES AFRICA AE
ARMED FORCES AMERICAS AA
(EXCEPT CANADA)
ARMED FORCES CANADA AE
ARMED FORCES EUROPE AE
ARMED FORCES MIDDLE EAST AE
ARMED FORCES PACIFIC AP

* Cited from: Unite States postal Service;
http://www.usps.gov/ncsc/lookups/abbr_state.txt
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- Work Sheet 3-5
Moving Notification Form

omm.o.;_.”gf_..mcm€>mu_zm CHANGE DF. »unmmmm FORM.

U.S. Postal Service Instructions: Complete Items 1 thru 10. You must SIGN Item 9. omm_n::. USE bz_.<
CHANGE OF ADDRESS ORDER Please PRINT all 052 items _:o_ca_:m address on face of card.

. S No:QmoSo ID No.
. Month ay 5 -Year ot
Dl Dinrs oy Osusness |2 Ssn0ns] M7 5 ) ||
:. ividu = Yy : L : Umnm m:nm_,mn o: ..uo_.a 3982
3. Is This Move Temporary? (Check one) 4. ' TEMPORARY move, print Month Day Year 3 M]D DY Y
D No O Yes, Fillin Pp-| ™" date to discontinus forwarding: : _ 1o _ ‘ ]
Print Last Names (inciude Jr, St etc.) or Name of Business (If more than one, use ssparate form for mmnE., " ..an—v:%:owo_mn@ v
' ' - H H V H H i i i . H h i ' H 1 d n 1 1
: : : : : : : : : H : : ool R ; R R I
5. Print First Name «Q Initial) and Middie Name (or Initizl). Leave blank if for a business. Clerk/Carrier .m:ac«mn-:.m:» _
P N T ; R . R
' H H H H H H R H H H . H [
Te. mo_. vcﬁ.no m_oo 0=.< if O_b _.Pm___:o muaamwm is in vcm:o Rico, v:_.z :amzﬁmao: name, if mu_oqov:m»m.
N N N N N N D N N I S R N N G N N
7b. P‘_E O_..O Sm:__:n maonmwm Iorm \wEE_:m Z:BUQ m:a Street Zwam e:o_cam m~ ><m ma O. m8v ) .
>E /Suite No. vO mox Zo v or Dmm\ Dlom «O:wn*, o:& mm\IOm Box No
City - ‘ S fate N:u Code ZIP+4

i
' . .
.

Ba. For v:o:o Rico O:_< if zL.< mailing maa_.mwm is in vcm;o m_oo

BN N NN

u_‘_a cam:_Nmao: name, if muvqov:w»m

8b. :3 an mailing maaamm Iocmm\wc__a_:o 2:3umq and Street Zm:_m (include m~ ><m ma Q m»nv , : 1_
>u2wc=m No. or vo Box No. oﬁDmm\DIom «Ozmn»o:&, mm\xomm ox No
City _ maa N_v Oo% L ZIP+4
i 9. m@: and Print Name (see conditions on reverse) Month Day |
Sign: 10. Date . .
ST ; Signed: ; :
- ¥ Print: v . - m m
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Work Sheet 3 6
Role Play for the Post Ofﬁce

Mallmg a package -
“A: I would like to send this package to Japan

B Sure. What are the contents?

ATt T ety Iwould like to send 1t by express 1
Docs this weigh 00 mucff? Wlll you weigh this parcel please? -W

B: Let me check. Thisis — pounds ,

" A:CanIhave it msured please? o

B: Yes

- B: Tt costs’

A How rhuch is 1t‘7

A: Thankyou. T

Other useful expressmns SUERE

I would like to send this letter by alrmall

~ Please send it by special delivery. - bl
How much will it cost to send these letters" ChE

- Do you know what the postage is to Japan?

: * How much does it cost to send an airmail letter to Japan‘? L

_ o ‘Where can T get stamps and postcards? R D
' _gWould you please forward my mail to my address in Japan" R

Can you send 1t to thls address in] apan?
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Work Sheet 4 1 -
Real Estate Ad Abbrev1at10ns

' “Stand'sFor‘ o

o Example} :

148

Abbreviation
o ac . Acre , on 1 ac
__AIC _air conditioning | LRwAC
- air cond air condmomng LR w/air cond
. applncs Appllances v “all applncs
‘bldg Building. ~elevbldg
. bsmt ~ Basement ~ finbsmt = -
.bth - - Bath 3BR 2bth
b Bath 3BR 2b.
~BR Bedroom 3BR"
bdrm Bedroom 3bdrm
blk _Block . - tree-lined blk
brk. Brick 2 fam brk
- brwnstn - Brownstone: R
- crpt Carpet - wiwerpt -
ceil - Ceiling hi ceils
C/H - Center hall - .C/H col
- cent air -~ Central air 2 BR w/cent air-
clsts ~Closets lgclsts
col | Colonial Dutch col
- contemp . - Contemporary . 7rmcontemp - |
convert - . Convertible - 2BR convert.
© det - Detached . 2 fam semi-det
DR dining room o
~dintm ~ dining room




“dw

Dishwasher

kit wdw T

~ Drmn

~ Doorman

EIK

‘eat-in-kitchen.

* Eat-in-kit

- eat-in-kitchen

Elevator

“elev bldg

- Elev
. fin

. Finished

~ fin bsmt

fam

,Family

2 fam hse

. Fammm

5 family room .

fam rm off kit

~ o Fplc

‘Fireplace

- fpl

Fireplace

- working fplc

Floor

0

Floor

~ hifir

B FrmlDR

formal dining room

magnif frml DR

" FDR

~_formal dining room

magnif FDR

. furn-

- Furnished

furn or unfurn

" gar

Garage

2¢ gar

- Gdnpvt - .

© . Garden

gdn in rear

Grdn

" 'Garden

grdn in rear

o

Hour -

24 hr sec

“hse

House

-2 fam hse

 Immac

Immaculate

~immac 1BR apt

Immed. |

" Immediate.

- immed occ

Lndscpd

Landscaped -

“prof ldnsepd_

Large

lg clsts

g
g

Large

Irg clsts

léund rm on flr

™ - Laund rm

LR

. Laundryroom . |
living room -

spacLR

spac livrm

- Livrm

living room
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- Location

- conven loc

. maint

___Maintenance |

~maint $350/mo

i

- Maintenance

T mi$350/mo

o omstr

~ Master -

~ mstrBR & bth

‘mos .

~ Months

. 6mos sublet -

'mother/daughter |

‘ideal M/D

___neg -

~Negotiable

$1550/moneg

negot' -

— Nogotiable _

‘occ Apr 15 occ

Occupancy - -

- $1550/mo negot

~occup -

~_ Occupancy

' 'p_rinc E

~_ Principals __

Pl'lnC only":' .

_oprin.

* Principals

__prinonly

~prof

. Professwnal

- prof ldnscpd B}

Tpvt

anate S

~Room

' ‘pvt gdnin'rearr

Secunty

B 24 hr sec

" tax deductlble B

 60% TD

S ,"f:;*'_fonfunnshed : T

furn or unfurn =~

Utilities

T inclsall utls

owid

‘wash/dry

T '=-washer/dryér

Twd

___washer/dryer

1 _‘Wash/‘dr:yfj e

- wall to wall

"~ wiwcrpt

e

 Windows

—bay wndws

oo burming frpiae | TR o/WBE

I _yr-md cottage

Clted from Star news 1997
http //stamews webpomt com/home/cgl-bm/quest cg1



Work Sheet 4-2
~ Information about Apartments

University Vlll.lgc

) 1660 Kendall Drive
" San Ber nardino, CA 92407 ‘
Toll Free (888) 227-4423 or (909) 880-2874 / FAX (909) 887-0990
: Oﬂucllouls M-l' 9-5,8a1:9-5, Sun Closed

R TR YT T 3 bedrooms |
l""cc el NIA AN e | 349500 - 357500 3’7‘5 v - *7“5 00 IF
- ,Bnlhrooms ' __' ‘l ez 2
SquareFootage | | [ B00-830 ] 1030
Deposit. | R
I‘loorplan e N/A - " NA 1} k’"’ l‘" , . Hoorplan |

rfoi;'/m ml‘olmnuon sub;ecl lo chunge \VIUIDU( nouoe (.onlncl Ihe propcx (y dueclly Ior specmcs
Lease Terms: MTM / 12 mo.

Area of Cily: Calif, St. Univ.

Parking: Reserved Carport

Number of Units: 197

N Apartment Featurcs _....,l..‘..,..._.A_......,._..__.n_C9!!.!'_!-.!!9il¥.!:’.99‘.'559.5..,,.._
. |l Pets &f Balcony sf Pool 8 Courtyard
& CableReady =~ [lgf Patio CJ Spa 0 Uigh rise
(.4 Au'CondmOnm, .4 View ) O Fiwess Center - &f Coveied Paxk,i.ng
8f Dishwasher - |3 Fireplace » O Teunis Courl . of Fieeway Access
O Microwave IO Alarm , O Clublwuse  ||&f Contiolied Access
&f Disposal . |lo WD in Unit &f Playgiound O Paid Utilities
O Fumished Available | & W/D Comncctions &f Laundry Room ~ |If Storage '

Cited from: Rent Net, 1998. http /I'www.rent. net/ctg/cgi-
bm/RentNet/AptRentalStates/OOOOEZC1 0003 0008/?brand=
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WmL Shccl l 3 .
l Iom Pldl] ot lhc /\pallmcnl

,‘Umversnty Vlllage. Two Bcdroom Ploor Plans L P .

Umversnty Vlllage

1660 Kendall Drive
© . San Bemardmo, CA 92407
Toll Free (888) 227-4423 or (909) 880-2874 / FAX (909) . 887-0990
Office Hours: M-F: 9 -5, Sat: 9 - 5, Sun: Closed -

- .

oLy q'_"-u' K]
PATIO

‘ 2 BEDROOM s BATH

S O *.fj:.“::.i.’_'_f |

CT—
2EIN00N g

LRARG A00M

_ Rent Net, 1998, ht(p f/\m W, 1cnt nel ‘ctg/cgi-
bm Rcm\kt/ —‘\lecmalStdtes OOO()J:”C‘I 0003 0008, ?br .md-—



Work Sheet 4-4
‘Role Play for Fmdmg an Apartment

A: Hello may 1 help you?
B Hi, I am looking for an apartment. :
ould you like to stay one bedroom or two bedrooms?
bedroom(s) please.
H ow many bathroom do you. need?
-is fine. How much is rent fee?
5 a month. _ '
- B: Do washer and dryer include in a room?
A Yes.
B: (Ask as many questions as possible) May I take a look a room?
A: Sure, fol]ow me, please.

>w>w>

Consider about these.

| Apartment Feature
Pet, Cable Ready, Air Condition, Mlcrowave Disposal, Furnished Available, Balcony,
Patio, View, Fireplace, Alarm, Washer/Dryer in Unit, Washer/Dryer Connections.

Commumty Feature

Poor, Spa, Fitness Center, Tennis Court, Clubhouse, Playground, Laundry Room,
Courtyard, High Rise, Covered Parking, Freeway Access, Controlled Access
Paid Utility, Storage.
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 Work Sheet 5-1 .
Automobile Insurance in Your State: Two Things to Know

1. Are you in a no-fault state?

In states with no-fault auto insurance, victims of auto accidents are covered by their own
insurers, regardless of who was at fault in an accident. Victims can sue the other party
under certain circumstances; the limitations vary among no-fault states. No-fault v
insurance laws vary widely, so you should check with your insurance commissioner's
office or an insurance agent for requlrements in your state. If part of your coverage is
based on no- fault laws, find out if it covers you when you dnve in other states

2. What is your state's insurance-pricing policy?

Each state has its own insurance-pricing policy: (1) noncompetitive pricing requires all
insurance compames in the state to charge the same price for the coverage offered; (2)
prtor approval pricing means that prices must be approved by an insurance commission--
prices will generally vary only slightly; and (3) competitive pricing allows compames to
charge whatever the market will bear '

Call your state insurance commissioner's ofﬁce for answers to these questlons and ask
what other insurance information is available to consumers. All state insurance

commissioners are located in the state capitals, and most have toll-free telephone
numbers hsted in local telephone directories under "state govemment"

Cited from: Better Business Blireau, 1997; http://www.bbb.org/library/autoins.html

154


http://www.bbb.org/library/autoins.html

- : Work Sheet 5- 2
Seven Steps to Choosmg Coverage

vNeeds for coverage vary wrdely among dnvers‘? Learn as much as you can about your ;' o
. partlcular needs before shoppmg for i msurance IV oL
1. Know your basrc financial responsnblllty as a dnver

~ Not all states require you to have automobile i insurance, but all states do require you to : .
- prove that you can pay specified amounts if you cause bodily injury or property damage -

while driving. Your proof would be insurance or large amounts of cash or other security. o

Without one of these, you may lose your driver's license and registration. :

- You may be required to pay an uninsured motorists' fee when you purchase your hcense
~ plates or tags. A driver rejected by insurance companies may apply for a pohcy through

hls/her state's insurance p]an for assi gned nsk dnvers

2. Revrew the 6 basic types of coverage.
e Bodily In]wy Liability. Pays your legal defense costs and clalms agamst you 1f
_ . -your car injures or kills someone. Covers family members living with you and
others driving with your permission.
& Property Damage Liability. Pays your legal defense costs and claims agamst you ‘
if your car damages another's property. Does not cover your property mcludmg '
your auto.
o Medical Payments Pays medical expenses resultmg from an acc1dent for you and
- others riding in your car. Also pays for you or your family members Inj ured wh11e
- riding in another’s car or while walking.
e Collision. Pays for repairs of damage to your car caused by a colllslon with.
- another vehicle or any other object, regardless of who was responsible. )
¢ - Comprehensive Physical Damage Pays for damages to your car resulting from
~ theft, fire, hail, vandalism, or a variety of other causes.
o Uninsured or Undermsured Motorist. Pays for costs related to 1nJur1es or property
- damage to you or your family members and guests in your car caused by an . .
uninsured, undermsured or h1t-and- run drrver ’

3 Always carry bodily i mjury and property damage llablllty insurance. i

Carry uninsured motorist coverage at limits you feel the other driver should have.”

Generally, you should select a limit equal to that which you purchase to cover inj urres
~ you mlght cause to others :
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4. ldentify unclear areas in coverage choices. ‘

- Do you need medical payments coverage if you have health msurance? Not necessarlly
- On the other hand, it is inexpensive and can simplify certain situations. Medical

- payments coverage pays emergency medical expenses and other costs for anyone hurt
while in, on, or around you: vehicle, such asa nelghbor s child who slams his ﬁngers in
‘the car door.

Does collision insurance cost more than your car is worth? If so, do you need it anyway
as a sort of enforced savings assuring you of having some money if the car you depend
on is damaged or destroyed? - : :

5. List the elements of your personal proﬁle ‘ ' :
This includes items like age, marital status, and driving record that may aﬂ‘ect your
coverage requlrements and costs.

6. Know yourself

What degree of coverage do you personally requlre for mental comfort-- minimal,
maximal, or somethlng in between? o

1. Kn_oW the'_ common ways of reducing costs on policies.

Cited from: Better Bhsinesé Bureau, 1997; http:-//www.bbb.org/library/autoins.html
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- Work Sheet 5-3 | :
Ten Questions to Ask Your Agent

1. Under what conditions can the cost of my insurance be increased or the policy is -
~ cancelled?

2. How do I contact the company to make my claim? Will I be speaking to an agent in
my area or to a central ofﬁce'7

3. What is the average length of time before a claim adjuster contacts the insured once a :

claim is reported? How soon can one expect all parties to be paid? Do you know how
your company compares with others for promptness in claims handling?

" 4. What are the requirements with respect to qualified repair shops and pre-inspections?
Is there a good choice of shops within a reasonable distance of my home?
5. If pre-inspections are required, how quickly can they be done?

6. Exactly what information does the company require when an accident occurs? May I
have a copy of the company's accident form to keep on hand?

7. Exactly what expenses are covered as part of the policy? What about expenses
incurred as the result of an accident such as child care costs, lost wages, or rental car
costs?

8. What discounts might I qualify for in the categories of lifestyle, multiple policies, car
model and safety features? May I have a list of the discounts that the company offers
in my state?

9. What are the deductibles on my policy? How would choosing higher/lower
deductibles affect the cost of premiums?

10. Does the colhslon coverage have a clause allowmg me to reject a claim settlement I -
feel is unsatlsfactory?

Cited from: Better Business Bureau, 1997, http://www.bbb.org/library/autoins.html
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Work Sheet 5-4
Ten Ways to Save Money

1. Do not. buy colhsron 1nsurance if i 1ts cost 1s out of proportron to the market value of
. yourc car i L , v

k s 2. ,To reduce the cost of prenriurrrs'« choose higherdeductible's

3 ’Consrder buymg coverage for services such as towrng, replacement cars and battery

‘ rechargmg from specrahzed provrders rather than from your insurance company B
4, Consrder not purchasmg medical payment coverage 1f you and your regular =
‘ passengers are covered by health insurance. The "no-fault" laws in some states may
- provide for. beneﬁts srmrlar to medrcal payment coverage. '
5. ".Insure all of your cars with the same company or purchase your automob1le insurance
~ and homeowner’s policy or other insurance policies from the same company. Multl- -
pohcy dlscounts are common. Ask about long—term policy holder discounts.

6. Ask about discounts for arrbags automatic seatbelts anti-lock brakes and other |
safety features :

" 7. Ask if the company oﬁ‘ers d1scounts for specrﬁed models of cars.

8. Look for llfestyle-related dlscounts such as those for non-smokers non-drinkers,
good students or chrldren at school away from home.

‘9. - Ask about dlscounts for good dnvmg records, completed courses in drivers education
~and defensrve dnvmg, or driving patterns (such as car-poolmg) that reduce mileage.

. lO Look for discounts related to age‘ and status such as those for mature (over 50)
drivers, retirees, female drivers ages 30 to 64 who are the sole dnvers in thelr
households or mamed men under 30 : :

3 Ci’ted‘from: Bett_er_ :Business Bureau; httpf//www.bbblorg/library/autoins.lhtrnl o
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- Work Sheet 5-5 ; |
Request Auto Insurance Form

_ ' _Request Auto Insurance
Do you currently own your own home* »

r Select

Current l‘l,sura nce Carrl'er* i..‘.,..-T--.-v-mm.m IV e St e I
(If you do not have a current insurance carrier type in NONE)

How Long*

Policy Expiration Date

Driver Information

~ Drivert*  Driver2 Driver3

rrwwn—,u_mm.w,-‘w . ; v Ar g e i

License
Sex* | Select. I
Date ' ) '

of Birth*
(1.e. 9/12/60)

Tickets T
in last ! | ' LJ
Syears* - - ¢ : ‘
Accidents

inlast [ 7]

. Syears* , .
Years . peseeiey
Licensed* L——l
Daily . iy
Commute r.—-lml

| Select

e

Ticket, Accident, and other Information:

Please give a detailed description of any tickets '

(i.e. The date of the ticket, speed limit & how fast you were going)

Please give a detailed description of any accidents

(i.e. The date of the accident, Was anyone injured? Were you at fault? Was any money paid out?)
Also provide information about fourth driver and/or vehicle here
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Vehicle Information

“." Vehicle2 ~ Vehicle3

.| 'é'eié'c?' "'.""' |'|

” ! P

B e BT

BN I S R N

SE -Select

35 Selected [1] .

It may take as long as 30 su.onds to process your rcqucst. v I
. Youwill | only need to press the FINISH buuon ON(,L

I Finish !your request orl Reset llhe form. .

Cited from: Auto-By-Tel, ‘19’98‘; http://www.aig. com/abt/quotes/quoteca.hﬁn
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Work Sheet 5-6
Role Play for Car and Health Insurance

A Hello, may I help you‘7

: I am looking for auto insurance.
What kind of car do you have?
What year?

: How old are you? |

How long have you had a driver's license?

,w}w>w>w>w

A: Have you ever had a ticket?

B: :

B: 1 would like to have full coverage

A: Sure.

B: (Ask as many questlons as p0331ble) How do I contact the company to
make my claim? ,

Make own dialogue using Work Sheet 5-1, 5-2 and 5-3.
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, Work Sheet 6-1
' 'Do's and Don'ts After Accidents

Do always have on hand your company's claim service card with your agent'
name and phone number, and your policy identification number.

Do notify polrce immediately. Get the pohce ofﬁcer s name and badge number
and the address and phone number of the police station. Ask the officer when the
- report will be filed and how you can obtain a copy. .
Do review the copy of your insurance company's filing procedures which you
. should keep in your glove compartment as a reminder about the mformatlon the
company requires. - :

Do notify 'your insurance company or agent as soon as possible.

Do keep in mind your insurance company s policy in relation to quahﬁed repalr
_ shops and pre-mspectrons

Do get the names of the other drivers, their addresses, work and home telephone

- numbers, vehicles, license plate states and numbers, drivers license numbers,

- insurance companies, names and telephone numbers of their agents, and pohcy
numbers. :

- Do obtain the names, addresses, and work and home telephone numbers of al
passengers and witnesses. . '

' 'Do make notes descnblng the accident, the vehicles involved, their approxrmate v
 speeds, the setting, the weather, the traffic signs and signals, the road conditions.
. Take photographs if possrb]e or draw srmple dragrams of the roads and the
' accndent : o : :
‘Don't make any oral or written statements as to respOnsibillty or blame.
~ Don't tell others involved in the accident how much liability insurance you carry.

Don't discuss the specifics of the accident with others involved.

Don't accept offers to settle for payment on the spot without thinking _about it
carefully. You may be held liable later for the same damages.

Cited from: 'Better Business Bureau, 1997, http://wwyv.bbb.org/library/autoins.html E
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Focus Sheet 6-2
How to Explamn Symptoms

Some useful expressions when you are sick

I feel sick. ’
I have a fever.
I have a headache (stomachache, toothache).
I feel dizzy.
I have a little (severe) pain here.
I feel dull pain in my stomach.

- The wound aches terribly.

I feel pain around my mouth.

1 feel chilly.
I feel lethargic (no energy).

1 have a poor appetite.
I have diarrhea. _
I feel something wrong with my stomach.
I caught a cold. '

‘I have a sore throat.
I have difficulty breathing.
I feel nauseous.
I’ve been vomiting.
I can’t sleep well.
My tooth aches.
I sprained my right ankle.
I have allergies.

Questions
How long does it take to get well?
Do I have to stay in the hospital?
What should I eat?
- When I can start eating?
Can I have a medical certificate?
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~ Focus Sheet 6-3
- How to Buy Medicine

Ask some questions.
May I have medicine?
Can you give me a prescription? ,
- Do you have anything for a cold (headache, stomachache and toothache)?
“How should I take this? »

How many times should I take this?

Doctor or pharmacy will tell you. | | |
Take this prescription to a pharmacy and buy the medicine indicated.
Take it three times a day before meals.
- Take two teaspoons of this medicine.
Take one pill with a glass of water.
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- TheNames of Body Parts

o i‘;ﬂ,ehe“d e
‘ o moe ebrow
7’( \ v ’ ///E 7y(77

Cor throat F oar
AUk \

= shoulder 7

: BE head_
‘nose

— 5 mouth ,/'7_3, i

—

e neck
§ ‘*‘,"-7
L TORY

T tongue- | o

5 wrist & 525
YAk = hand

T~ S o ’\/l~

waist 2~
oL AR

;‘b fmgel pie thumb 'A

5§ abdomen _
. 74/)J P

PIRAY P navel”
5. buttocks RAGY
, /.\'lsﬁxg e

(341 ankle Lo — 4 I
| ( 6)L 7/0'7 PR i T '3355'6 ,(’Oe

© Iwata, M (1992). Home stay English P187. Tokyo, Japan: ITB



Additional Material 1 for Unit Two

Quick Self-Test
Day | Questions
Lesson 1 Do you know how to use the telephone?
Using the Do you know how to call long distance? -
Telephone Do you know how to make an international phone call?
o How do you use the operator?
What do you do when you use tool-free 'calls?
L Do you know how to find the telephone number?
~ Lesson2 | Do you know how to open a bank account?
Banking Do you know what types of accounts a bank has?
Are you familiar with using credit cards?
Do you know how to withdraw money from an ATM
machine?
Do you know how to use a personal check?
How do you read a bank statement?
Lesson 3 Do you know how to buy stamps?
The Post Office. | Do you know how to send parcels?
What kind of mail does the post office have?
What do you do if you move out? ‘
Lesson 4 Do you like to live in an apartment or dormitory or with host
Finding an family?
Apartment How many ways can you think of to find an apartment?
| (real estate agency, advertisement, house 1nformat10n office,
from friend, etc)
What kind of apartment do you prefer?
Do you want to have a roommate? Why or why not?
Lesson 5 What kind of insurance do you know about?
Car and Health | Did you know that if you have a car, you must have
Insurance insurance, t00?
What do you do if you have an accident?
How do you make an appointment for a doctor?
Lesson 6 What do you do if you have an accident?
Car and Health | Do you know how to call from insurance agent?
Accidents If you get a cold, how do you explain your symptom to the

doctor? _
Do you know how to call an ambulance?
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Addltlonal Materlal 2 for Umt Two
ALT Act1v1t1es Assessment

Cnterla \ Student Name

o How many times did

students talk to the ALT?

| play?

| Did student enjoythe role T

o ‘What d1d student ask the
1 ALT? E

 [Did student understat_ld what )

the ALT said?

Did student notice cultura] o
| differences? What? ‘

Did student talk to the ALT
_outside of class?

|-Extra Credlt

Tota] Pomts
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- ; "~AAA Computer A1d ( 1998) Understandmg HT ML http //www w3 org/MarkUp/- :

html3/Contents html

o Aono T (1995) How does Blll Gates ]ook at the near future? Tokyo Japan Chukel
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