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| ABSTRACT

Based on learner-centered methodology, thls prOJect 1s concemed w1th explorlng R B

‘the wrrtmg problems of EFL students at the college level m Korea The prOJect presents ; '

N a new model of the wrltmg process that mvolves mtegrated language sk111s mstructlonal L
technology, such as the Intemet and e-mall and mass medla such as. newspapers and TV ; :

o broadcast A 11terature rev1ew of ﬁve key factors mvestlgates current research on the |

A 'wrltmg process. :

‘ Usmg computers and mass medla in the wrltmg process offers solutlons to varlous

B . “ problems whrch occur in teachmg and learnmg wr1t1ng in Enghsh asa forelgn language

o :"f’Wl‘ltlng effectrvely and icre-atlvel;:;'"

L 'ﬁve key factors in the wrltmg process the wr1t1ng process the role of grammar in

_'5 1 ‘Instructlonal technology. and mass medra in the ertmg process prov1de beneﬁts for both .‘ o
o students and teachers By usmg computers and mass medra 1n the1r classrooms teachers "i = :
can rmprove the efﬁ01ency of teachmg and ﬁ1m1sh materlals for writing mstructron In
: j addrtron students w111 gain conﬁdence in thelr wrltmg and take rncreased mterest in _‘ o
"compos1tlon Thrs pro_] ect traces the relatlonshlp between the wrltmg process and
_, vtechnology and mass medra in current research 11terature B

Th1s proj ect 1s made up of ﬁve chapters and two un1ts The ﬁrst chapter the

L mtroductlon explores the problems wh1ch cause Korean students to have drfﬁculty

‘e second chapt focuses on the hterature rev1ew of TR

- -wr1t1ng, mtegrated language skills, us1ng computers:m-wrltmg, and genres of newspapers =

and TV broadcast The th1rd chapter prov1des a model of the wr1t1ng process and

i



presents the design and funcﬁon of the theoretiealf framework. The fourth chapter
- proposes the curriculum design of this project and incorporates five key factors of the
model of the writing process into aspects of the curriculum design. The fifth chapter
illustrates the assessment fqr evahiating the effectiveness of this project after teaching the
curriculum. Finally, this project has two appendices. Appendix A features less.ons’about
"Composing Exciting Writing," and appendix B, "Using the Broadcast."

With inereasing teehnology such as faX, the Internet, and e-mail, the ability to
write is an essential tool for college level students in ‘current Korean society. This
eurricullim project will help c_ellege level students m Korea improve their ﬁse of writing

as communication.

iv
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CHAPTER ONE: INTRODUCTION |
Background of the Proje’ct‘

Engliéh is an infernational language. Today, there are‘mére than 700 million
English users in the world, and over half of these are non-native speakers Who are
learning English as a sécénd or foreign language. However, all learning situations are not
ideal. For example, the English teaching and learning situation in Korea presents a lot of
préblems such as huge cl.ass sizes, lack of teacﬁer training programs and appro'briaté
materials, lack of useful teaching and léarning m¢thods, use ‘of traditional féachin_g o
methods, and insufficient technology and visual aids; Yet, the demand for an EngliSh- ‘
language education in Korea is growing rapidly, ‘as-leaming English has become essential
for success in higher education, leading to increased job opportunities.

- In Koreai, there is a trend to move from traditional bgramn_blar- aﬁd readiﬁg—
based teaéhing to communicative 1é1nguag¢ teaching.‘ Tca@hfng Writing; togethér with ,
listening and speaking, is getting more attention és an especially hnpoﬁant part of the
éurricul'um. There are twb reasoné fpr this change: cﬁrrent intefnational society neéds
more written interaction with foreigﬁers thrdugh technology ‘suc“:h as the Internet, and
Wwritten 1anguage haé been a paﬁ of the university entrance a.iqhiév.emen‘t test sincé 1994.‘ )
- English in Korea focuses on grvammaticval éompetehée; almost all teacﬁers still

- use traditional teaching ‘methods to teach English. They use teacher-éentered _téaching |
methods, concéntrated on traﬁsl‘ating“a textbook, and students mémbri’ze and rec'alil, o
j the lesson. Teachers spend much time explaining grammar or asking students té) 'do‘r -

practice exercises. Students also spend much time memorizing sentence forms to -



_ inCrease» grammatical'cOmPetence.:,In addition because stud"ents'h'ave few ChanCes to e :
have contact wrth native speakers who represent the culture of the target language .
students have lrttle cross- cultural knowledge of the1r target language As a result

‘ .students become passrve learners of Engllsh

Wrrtmg Educatlon in Enghsh as a F orelgn Language in Korea o
: Learnmg writing may be 11nked.to the cultu'ral environmen‘ts of learners. Unlike -
the conventional teacherecentered'. instruction, learner-centered writing i'nstruCti‘on‘ B

emphasizes the”circumstanc’es and ne'eds of learners Teachers must know what -

: motlvates learners The students who are sk111ful in the1r mother tongue can learn a i g v

second language Well but before they study the target language they must understand : o
the smularrtles and dlfferences of language and culture between the native language and
.'the target language . g | |
Even .though Koreanl s_tudentswork on their written,'language very int’enslvely,‘
their proﬁc1ency is low There are. several 1mportant reasons s for th1s low wrltlng ‘
“ ._ proﬁcrency The ﬁrst 1s the teachers' lack of methods for teachmg wrrtlng, the second rs
the students lack of methods of learnlng wr1t1ng, and the th1rd is the teachers and -
students' lack of knowledge of the culture of the target language In sp1te of these '
' “problems 1n teachmg Wrrtten language most of the teachers and students in Korea seem

to be under the illusion that thelr wrrtmg SklllS are better than any other ones such as

' ’speakrng, llstenlng, and readmg

' Role of Grammar in ertrng =

Wrrtmg enables students to transform the1r thoughts mto language but it is the o



last and perhaps most dlfﬁcult Sklll students learn In prmc1ple a ertten language is one
thmg, and a spoken language 1s qu1te another Speakers can usually use body language
. ‘such as gestures motlons 51gns and s1gnals as 1mpromptu commumcatlve tools in-

spoken language to supplement Words and th1s enables them to communlcate thoughts or, ;b |

-1deas to other people. On the other hand because a written language cannot be expressed,".p SN

: in body language one must g1ve expressron in a more prec1se manner to supplement the T
‘absence of specific physrcal characterrstlcs of body language The method by whrch
'meanmg can be expressed clearly in written Enghsh may be to use standard Engllsh

' gramrnar. - | . |
| One 1h1portant purpose that grammar has vrs to help people Wrrte correctly Just asv )

there are rules ina s001ety, SO there is grammar in a language Even 1f people speak

well 1f they cannot wr1te correctly, they w1ll be consrdered unlettered Thus grammar B . S

is an 1mportant component of wr1t1ng because grammar needs to be checked durmg
' proofreadrng drafts in the wr1t1ng process

The Problems of Engllsh Educatlon in Korea ; -

Enghsh education in Korea needs to be changed because learners do not rmprove “ e
their Enghsh proﬁcwncy and apply the Enghsh they have learned in the1r da11y 11fe |
: Desprte students hard Work at Englrsh there are many reasons students do not have the ‘
motrvatlon and need to apply their Enghsh I suggest four g‘eneral reasonsv and any
other teacher Would agree teacher-centered teachmg methods pass1ve and complrant
- students the problems w1th Enghsh textbooks and the lack of v1sua1 ards and |

- _technologrcal support.



' Teache'r"-'vcentered .teacﬁing methods. Most English teachersm Korea use teaeheff' -

- centered or ;:eacher;fronteel instruc‘ti‘o.nal. methods, s'u"ch as;‘teva_clrler'-’eentered questionmg" 'i
~and teaeherQeentered’discussion; fhey cio‘r‘lt-‘r'ol their ‘elass‘room:s. Even though English’ :
teachefs give students a lot ef opportunities_ fo'react_to coﬁrsecentent:ahdbapplication
:activ’ities for the class, students ask teacheré few quest'ions; for feedback about the clésé.

- When asking students to answer such Questions, teechers do not wait for _studenfs to’
respond. Teachers do not know wha-t cvlues'ti"ons to ask and how to ‘oi;ganiie qﬁesfien aﬁd .
answer work in class. Thus, as Wéll as kno_Wing Whai .queStiohs to aék, teachers' also need
to know ways of asking questions: They must give 'studeﬂte alot Of chances to ask | :
questions. In Korea, ehgaging the cless ina di’seubssioﬂ ie a comm()h practice in an.
English-language elassroom.‘ However, most discﬁssions in class are teacher-centered,
and teachers de not use a coop‘erat"iVe small-group discussion met‘hod{ Becaﬁse teachers 2%
trying to hold a discussion with tile entire cIass is difﬁcult to manage, they need te know

the ways to make discussions more effective.

Passive and compliant students. Most English teaehers’ 1n Korea teach their
students ih semi—feudal educatiOnal circurhsfances, not in democratic educational ones. -
, They ere meehanical and authOritatiQe ‘toward the students. They not only ighore their
“students’ motivations for and needs of leamihg English, but also try fo force their English
lectures to ﬁt the entrance or efnployinent examihations; | They do not actually use
En‘glish in their classroom .an“d‘ give theif lectures in English, nor do they teach writing in
Enghsh For’ihe most pqrt, the En’gli'shtevaching' 1s ;nainly grémmar-trans]atiierll-oriented, |

teachers have their students memorize lohg lists of vocabulafy'words, and ask students to



: | translate English in wrltten texts mto Korean They never teach Enghsh grammar in the k
. context of Wr1t1ng Because of these teachmg ntethods and attrtudes of teachers, students
.do not use their origmality, and be:come 'mechanlcal and passiv.e. Teachers must change |
) thes_eb meChanical _‘i‘nstructional'metho‘ds and transform their attitudes toward stUdents;‘into,v;
a' learner-centered instructional method that is creative»and developmental and ‘nrornotes |

autonomy.

" The Droblerns of English textbooks. Text_bo‘oksthat »combi'nevlanguage ;sa’rnple’s,
explanatlons 'and exerc‘ises seem to be themosteO’mmon materrals in English classrooms o
o in Korea ‘There are in general two types of Enghsh textbooks in Korea: one is the

-vtextbook that is pubhshed by Enghsh teachers in Korea and the other is the textbook that -:
‘ ~1s 1mported from Englrsh—speakmg nat1ons and Wrrtten by Englrsh-speakrng authors
Many of these texts have too many serious problerns to be used as oral or wrrtten

: language materrals m.Engllsh claSsrooms. To 'learn.a- target-language students must -

' understand the culture of the target language However Englrsh textbooks wrrtten by
Korean authors lack the cultural content of the target language The hrgher the grade
‘ level, the more borlng- textbooks become. At the _college or umversrty level, the texts
feature'e\ssays, literature, or fanlous spe'eches that are ‘to.o, difﬁcultto, u‘nderstand, .so o
;S’tlidents lose their rnotivation to learn English. ‘~'Because both:native and non-native :

i textbOoks are ‘written for general.English learners, they cannot rneet the needs ‘of, a
’ part1cu1arclass Moreover, the authors of _t_he.se textbooks cannotkpredi‘ct the rnotivations
and needsOf lnd1v1dua1teachers and Students L A |

' The*English teac_hers ,in:Korea are the'ones;who make the textbooks Work, and



t they 'rﬁake them wo"rk for their students and fot themselves in the Contextfin Which they
teach. They are particularly mbre ‘depervldent on }t’extb‘ooks than on any other matelvfial’s.} ’
Espeeially; new teachers with little field experietlce rely on textbeok‘s more than
eXperieneed teachers, and they uhdefstetndabiy l_Qek to textbooks to tell therﬁ what to
teach and how to teach. Therefere, most English teaehers in Korea rely :on. English |
textbooks and use few visual aids sﬁch as pictures, obj ects, and mass media such as
jQurnais, magazines, articles, neWsﬁapers, TV, and corﬁputers. Teachers can use theS_e |

materials to increase students' interest and improve their English proficiency.

Lack of visual aids and technology support. Most English_teachers in Korea
dream of ﬁnding the ideal ﬁlaterials; such as computers and visual aids, that are accurate
and imagihatiVe, offer sequencing and ﬂexibility,‘ and provide variety to their
instructional goals. However, teachers' ‘d:reams of ideal materials etre frustrated by the
Ministry of Education. In Korea, the Minister of Education eontrols teachers' teabhing
methods and teaching curriculum. M‘ofeover,‘visual aids and technology suppert are
controlled by the Minister of Educétion. Budget restrictiorts and the need to comply with
the wishes of the Minister of Education may leave individual teachers with little say in
the choice of the materials they use. Moreover, once materials are adopted, they often
remain in the curriculum for a number of years. These materials are behind the tirﬁes, and
retatrd progressive teaching. | | | |

- | Evetyone agrees on the im‘portan‘c_ei and effectiveness of teChnology, multimedié, '
and visuél aids vi_n teatchihg English; However, some teachets sﬁll beliet/e that SChool

should be taught the same way it was when they were students. They never use



e i comphcated to learn Actually, there are a lot of e dence that technology can ak

teachrng and learmng eas1er more effectrv 'and more 1nterestmg For mstance

Sy Computer—Assrsted Language Learnrngi(CAL ] oyr‘des_mteraCtrye,-rnterestmg _.le‘arning

cative proficiency. ~ .

o ':,"-' act1v1t1es to bu11d students lmgulstrc and'comm L

i ,i‘-fThe Problems of Students in Studvlng Wr1tlr_1g :' 1n‘Korea

It is tlme for students to change therr me hods of leammg Enghsh grammar to L porE

o : 1mprove the1r wrrtmg ab111ty In Korea desplte about 10 years of formal Enghsh

A 1nstruct1on three years m m1ddle school jthree years 1n hlgh school and two to four ears o

: .1n college'or'at aunrverslty,’ almost students are unable to compose in Enghsh and use i

; thelr knowledge of grammar 1n Wrrtmg courses ; 'There are two unportant reasons for th1s | iy -

Frrst most students study Enghsh grammar in 1s01at10n through wrltten texts and )

o g »do not have the opportunlty to make use of the grammar they have leamed Most R
ik _students cannot help studymg grammar and wrrtmg separately In Korea most entrance e

: | or employment exarmnatrons mclude an Enghsh examrnatlon Many students study

;Enghsh 1n» order to enter a hlgh grade school or to obtam well—paymg occupatlons after

graduatmg from schoolv, Most.3Eng11s examma _ n‘questrons are actually not questrons

S ' Of speaklng, 11sten1ng, or wr1t1ng, but rather test gr mmar, vocabular "'words and readlng'f L

- “;.comprehens1on The Englrs , questlons on these entrance ot employment exammat1ons : R




are of a very high level éhd é_lre mo_re' difficult than those of any other subject. Because of
these ekaminatioﬁ strafegies, most students ><v:"ann'othelp studying English grammar and

| writing separately. Therefbre, to the students ih Korea, English gr’émmar is not a means

| of real éommunicaﬁon or composition, but s»implyba tool to perform well on |
‘examinations. ‘ |

Secénd, English feachers do not préVide their students with a chance to use

grafnmér asa tool to improve writing skills.” Almost all Engﬁsh ., teachers in Korea ﬁse
tcacher-centered rather fhan learner‘—ce’r_lte‘redv grammar instruction. Althougﬁ they deal
with grammatiéal'i;ssuesv ét the sent.en.ce’ level, most English .te’acl’vl'ers cannot incbor_poréte
authentic language use into communication or writing. They teach English grammar only
according to their teaching schedul¢s. Thérefore, in Korea, it may be impdssible for
students to decreaée gramrhatical errors in writing and to write creatiyely, unless English

teachers change their teaching methods toward more learner-centered instruction.

- Target Teaching Level |
~ My target level to teach English in Korea is the uﬁiversity. Twill teaqh English

~ in the Cheong-Ju university in the middle of Korea, where taught English from 1988 to
1996. The Cheong—J u Uﬁiversity has aboﬁt 16,000 full-time sfudents and about 600
faculty, and iS weli-knoWn in Korea. This university is prestigious and has a very
cofnpetitive admissions policy. }

| ." " Thére are. in gérie‘reil tWo\typéé‘ of ‘E.ngvlvish' jté_’aéhers at the univue‘r'sitylih'Korea. kOne

type is on the‘facult‘y' of the Ehglish departmeﬁtﬁ Although the teachers teach Engli:sh,

they do not use English in class. Thus, they usually teach classes of grammar, writing, -



~and readmg In contrast the natrve speakmg English teachers of this department are _
always in charge of Enghsh conversatron classes because they can speak Enghsh ﬂuently

The other type of Enghsh teacher is on 1 the faculty of the language research
k mstrtutlon of the unlversrty, where there are many teachers who teach forelgn languages
“suchas Engllsh Chmese Japanese, Spanrsh German and French These faculty
mem_bers, including native speakers, are in charge of the rest of the students except for
the students of the English department.b They always teach English to their students to
help 'them pre_pare well for English examinations. ‘They teach grammar, Vocabulary,‘..
writing, reading, the Test of English asa Foreign Language A(TOEFL), and the Test of
English for International Communication (TOEIC). .Nativ‘e-speaking English teachers
also handle English:- conversation classes., The subject I taught in this language research
institution was English grammar, and I will again teach English igrammar and writing in
the univerSity. | |

Objective of the Project

The main purpose of this prOJect is to develop 1ntegrated writing skills by usmg
computers and mass media such as newspapers and TV broadcasts, to present new
teaching techmques for teachlng Wr1t1ng usmg 1nterest1ng materials, and to show learner-
centered teachmg methods Th1s prOJect presents 1ntegrated teachmg and learnmg
strategres 1n order to rncrease Korean students motlvatlon and 1nterest in wrltmg and
to develop the1rwr1tten-1anguage‘ competence: |

‘This project’sets iforth‘ the folloyvingi »detaile:d yobjectives to eﬁrplain,how to teach

writing and what to teach and write; t6 show how to reduce mistakes in writing; and to



suggest how to 1ncreasevstudents wrltmg proﬁc1ency To accompllsh these purposes |
‘ th1s project shows Vanous wrlting technrques using newspapers TV broadcasts |
1nterv1ews and computers As th1s project proceeds it will adhere to two pr1n01p1es
, one 1s‘ the relation betwejen wr1t1ng and gram'mar,‘ and the other is the optimum way to .use
fco.mputers and ma'ss‘ m‘ediailn wr1t1ng I hope all_ my s’tudents‘w‘ill become self-conﬁdent :
and interested in learning writing.".‘l‘"l“'o accomplish my Wishes I will incorporate_’ the:

followmg key concepts in my 1nstruct10n the role of grammar 1n wrrtlng, the wr1t1ng

s o

gttt

process, using computers in wrrtmg, mterv1ew1ng, and them ggnres of news and features% __ ;
After learnmg these five key concepts my students w111 achleve self-conﬁdence in ‘
wr1t1ng in Enghsh and W1ll 1mprove in the followrng ways they w111 be able to use the1r -
grammatlcal competence as an 1mportant tool for written language and communicative '
co_mpetence; they will be able to express' their ideas clearly, Write creativeessays, and -

’ revise and'edittheir writing by themselVes;,they AWill ‘b'e able to ‘use te‘chnology.such as
computers in writing, revise, edit, and publish their essays using computertechniques
s‘uch as’PageMak‘er, layout, and desktop publishing; they will be able to uSe various |
| interview skills, and publish their interviews; and they will understand mediasuch as
newspapers and TV brbadcasts, and use those formats to enhance their writing.. i

Sig‘nificance of the Project -
At‘ter, grad'uating,from the ‘u'niversityv, students go out into the world. In addition
to gaining profess1onal knowledge from the unlversny, students must also be able to

' adapt to soc1ety In thls sense, Enghsh asa fore1gn language may be very 1mportant in:

 current Korean society. Espec1ally‘ with the development of technologies such fax
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' machmes and the Internet, students can vx%rite their -thoﬁghts and icieas in Eﬁgliéh; In 1‘ -
' Kbl;ea,‘ ‘s‘tu‘devnts' ﬁiay ‘need‘ to Writ_e: a resume; a‘iett_er-, or a prdjvect that incofp-oratesf N
‘pr‘éﬁ“(‘:’ie‘:nt Writiﬁg skills. To meet these neccbls,bthis 'currviculu‘m-desi‘gn will focus .

bn improving students' abilities iﬁ Writing. I bélievé‘ this will help _studénfé thmk - .
. -criti'cally beforev writing, brgénize t}-leir‘th'oughts and ideas thrqugh the writing process,

and write their thoughts creatively.
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| CHAPTER TWO LITERATURE REVIEW
The Role of Grammar in ertmg '

: Most teaChers w1ll agree that one bas1c goal in teachmg grammar is to have. ;
students remember and apply grammar to the1r wrltmg when grammar is approprlate
within the wrltmg process. Stevick (1 969) argues that learners will remember what is
.1lnportant_to them When they are act1vely mvolved 1n the ‘dlscovery process,_, The - |
app_roach to grammar de_scribed in thlS vpr_oject inxrolve's students'in ‘gram.ma‘r by‘ ‘mallqin"g” o
them analysts and problem solvers as they ’lnductiVely discouer rules and generaliaations -
‘wh1ch w1ll give them the tools formakmg mformed dec151ons about thelr own wr1t1ng I .jj
w1ll begm w1th a brief deﬁmtlon of grammar then go on to a brlef reV1ew of the hterature ',", :
on teachmg grammar and' prov1de a.descrrptlon ,of Where grammar*should and can be '

: taught w1th1n the process approach to wr1t1ng | |

. ’The word “grammar used in this prOJect is not used in the usual narrowsense of -
r"‘theterm’that evokes, certam rather negatlve expresls1ons. such as rules dl‘lllS and exams. B
~ Grammar 1n thls pI‘Q]eCt isused i 1n its broadest sense which mcludes but goes well beyond L

the bas1c structural level Fotos and Elhs (1991) demonstrate that a task—based approach ”
to grammar is conduc1ve to both learnmg and commumcatlon Correctmg a learner’s |
: gra@ar is less useful than supplymg a r1ch language env1ronment S0 that the learner s

| bram can use its ab111ty to acqulre syntactlc knowledge (D1az-R1co & Weed 1995) Law
 and Eckes (1990) suggcst that w1th younger chlldren s language 1t is best to encourage
the express1on of 1deas w1thout correctmg grammar and that commumcatlve grammar-

based tasks help EFL learners i increase the1r knowledge of difficult rules of grammar' :
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rules.

‘ fGraMatical Cvovmpetencr;e‘ in Cbmmunicéﬁve CofnpetenCe
Canale (1983) idenﬁfiés:f(.)lllr’cor'n'pone'nt’s of communicative cbmpetence:
g@atical c‘ompétence‘,’ sociolinguistic competence, dis¢6ursé comi)e’.tencl:e';v-and,'
strategic competence. A Sigﬁiﬁcaﬁ_t key to undejstanding Canale’s éonceptuéi
scheme is unders_tandi'ngvhis treatment of the distinction between corhniuniéative
competeﬂCe ahd actuél communication, or what others call bérformaﬁce. In Canale and
) SWain (1980), cqmrr_iunicativé competence is understood as the undefljring s.yst‘ems of - o
‘ khOWledge and skill required for communication. A distinction is therefore draWh |
betweeh the uﬁde)rlying‘system‘s of knovvledgé and what Canale 1abels actual
Communic‘ation:‘ the realization of such knowledge and skill under limiting psychological
:and environmenfal c,onditioné, such as mérﬁofy and perceptual coﬁstraints, fatigue; ‘and :
| .knerV’Ous’nevss_ v_(C’anale, .1 983). Savigﬁon (‘198‘3)‘ suggests ‘that' a certaiﬁ sééioliﬁguistic and
strategic capdcify éllows the learner a meastire of communicati\}e ability, even before thé
acquisition bf any gramniaticaléompeteﬁce. Gfamniatical compétence involves‘ knowi_ng
the 1anguage code: vocébulary, wbrd formation and méaning, sentence fofmation, |
_ pronunciation, and §pelling. This type Of ‘c‘on‘lp’et‘(:rice fo¢uS¢s on the skills and
knoWledge necessary to S”Ik)éak‘andiwri:te acgufatéisf (Diaz-i{iéo & Weed, 1995) Oné of
the most contrdversial aspects of the whole dis(‘:u,ssvio‘n is whefhér or,ri:ot grammatical
competence is to vbe considered a partbf commupicati\{e “cqrripetence (Yaldeﬁ, 1.996).'
Jakobovits (1970), for ¢>;ample, in his s'pcc:iﬁc.atio‘n of the aspécts of k}nOwledge,thélt» he

-considers part of communicative competence, omits grammatical competence. If
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grammatical competence is omitted, however, then therelationship betWeen thisand_
other factors in a person’s holistic competence is ignored.
The issue is cornplicated by Krashen’s Monitor Theory (Krash.en & Terreli,
1983), His distinction between “learning” and “acquisition” and the implications of his
work for classroom teachin.ghave given rise to doubts about the Wisdom of 'teaching '
‘grammar as a means of ideveloping linguistic competenCe.‘ If granamatical'competence
was an area that could not be developed directly through teaching, then teaching for B
vdevelopment of the other vfactors in communicative competence would be the Oniy
~ possible alternative. Hoyvever; thedeﬁnition of language as 'comrnunication requires that _
. gramrnatical competence be included as a’cornponent of teaching. Long (1983) lends
new support to the long-established view that grarnmatical competence.can indeed be
| taught directly.
: Meaning-Focused Versus Rule-Focused Grammar ,Teaching
‘The above recommendation for includingvgrammar’as a component for

communicative competence requires aturn away from rule-.focused‘ gr‘amrnar lessons.
Rule-based grammar handbooks and reference books designed to‘hel.p students or
writers have been crrtlclzed because the rules in the texts are clear \only if hnown (Meyer |
1986) In other Words if students do not already understand the rule the textbooks w111
not help students galn the grammatlcal accuracy requrred for fmal-product papers In an
attempt to over‘corne the inadequacies of the ruleefocused method,'many.have turned to a
'meaning-focused method of teaching gramm'ar.v »MeaningAfocused grarn'mar is

~ contextualized, presented in a meaningful context beyond just a s,_en_tence (Celce-Murcia,
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; 1988). Itis studentecentered ‘..(I\leuilebi‘& Brosnahan, 1 987)-in that Students?' vo‘vt/n errors :
provide the outllneof the granlmar sylla‘bus:"‘ What isto be taught and when it is taught _ 'v
In the studerit-centered method, students 'afé problem-‘solyersand analysts as they
discover rules or make generalizations from examples from 'authentic disCour”s'e (Bourke,

_ 1989) Students need-to be grven many opportumtles to dlscover solutlons to the1r own

b' "problems >1n ertmg The student-centered method makes students more aware: of, and ‘
respons1ble for,v correctmg thelr own errors._i Students themselves dlscover mea‘nmg,

‘ rules, and’ generalizations,bwhich equip them to'make declsions and solye problems as

, they 'Write.' |

The Role of ,G'rammarTeaching in Language Ar'ts‘ :
| GraMar can be taught effectlvely 1f it is presented ina commumcatlve context
~ Ttisnot necessary, therefore to think in terms of syntax bemg taught solely by dI‘lllS A |
o grammatlcal 1tem can be presented by the teacher usmg expressrons from a unrt bemg
v currently taught Itcan then be mcorporated mto commumcatlve act1v1t1es (Yalden -'
‘ 1996) Grammar teachlng has two pos51ble functrons in the language arts program
| (Krashen 1984) F1rst grammar has a role to play in what should be the final stage of |
: the composmg process edltmg Krashen (1984) argues in Wrztmg Research Theory, ana’
: Applzcatzons that erters can use therr consc1ous knowledge of grammar to ﬁll in
"the gaps left by aCCiHISItlon to supply those grammatlcal 1tems and bits of punctuatron n

| “ that readmg has not provrded Over-teachmg of grammar for edrtlng can serrously 1mpa1r

| . the composmg process (Krashen 1984) Whlch rules should be taught for thls purpose?

) What is 1mportant 1s the recogmtlon that teachrng grammatlcal rules wh11e necessary, isa i
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smali part of language arts Such feacning and eﬁor—conection should be Vﬁmited to
-straightforward rules, and their application should be limifed to‘ editing, the very last.
stage of the composing process (p 35). - |
) A second function fof teaching grammarihas nothing to do Wlth deyeloﬁing

' Writing ability. Teaching grammar provides students with infofmation

about the st_fucturo of language and can provide tnem Witn knowledge that is usofnl 1n
other contents (Krashen, 1984). F or instance, it has often been argued that in some cases,
one cannot wait for acquisiﬁon; remedial writers are in a hufry -- they have tests to pass,
or need grammar competence for other subjeots. The other réason is the excitement new
discoveries in grammar and discourse analysis cause in some (Krashen, 1984). -
Therefore, Krashen (1984) states that students are not dependent on the results of
linguistic écience to leam. to write, and an effective writing teacher need not be a linguist
or discourse analyst.

The Place of Grammar in the Writing Process

The purpose of writing is to communicate ideas on paper. Writing is more than
an exercise fot the teacher‘to assign and critique. It is an oppoftunity for students to link
their social and cultural heritagés and to begin oommuni_onting effectiizely across cultures
(Diaz-Rico & Weed, 1995). Where is fhe place of grammar in the Writing process? A
focus on grammar certainly has an appropriate if not eSsential plaoe in the writing
process. Celce-Murcia (1988) states that grammatical accuracy plays a significant - |
role in an instructors’ overall impression of a composition, and on the subsequent grade

assigned to a student’s paper.  Santos’ (1988) research on the reactions of professors to
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‘nonnative-speaking students’ writing found that teachers consider lexical errors the most
‘signiﬁcant-. :

Actual attent1on to grammar in the multrple-draft wr1t1ng process is usually

. delayed until the product stage (Celce Murcla 1988) The bas1c reason for this delay 1s N

~ that durmg the early wrrtlng stages students attent1on is focused on expressmg content S

" and developmg 1deas into an orgamzed coherent whole It makes 11ttle sense to focus on '

” grammar in the early stages of wrrtmg since 1t h1nders the ﬂow of ideas and smce
problematlc portrons of the wrrtmg may d1sappear in future drafts (McDonald 1978)
.' Another way of looklng at the place of grammar in wr1t1ng is wrthm the

termmology of the hrgh order concerns (HOCs) mrddle order concerns (MOCs) and low‘ £

order concerns (LOCs) (Krest 1988; McDonald 1978 Relgstad & McAndrew 1984) Ak, |
: comparrson of HOCs- MOCs-LOCs w1th a process- approach—wrltmg contlnuum helps |
o show graphrcally the place of dgraMar in the vyrrtrng process

: ’Table 1. General Order of “Concerns” w1th1n the Wr1t1ng Process (from Krest 1988)

| /;f----;--/ Draft 1 / --------- / Draft 2 /-----‘----/ Draft 3/

Writing is a messyprocess by nature. ‘There may be great overlap in the

 attention given to each area of concern from the first to the final draft. However, the -
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i 'contrnuum does. help give a rough 1dea of Where emphasrs is placed durmg the wrltmg
" and rewrltmg process G(eh 1991) Imtrally, attentlon 1s g1ven prrmarlly 1f not
| exclusrvely to HOCs: focus content, orgamzatlon and the development of 1deas . |
| ysomewhere roughly between the ﬁrst and second draft elements that gu1de students m -
“how’to »express .1deas (Krest 1988), 11ke sentence structure varlety, phrasmg, and -
lex1cal ch01ce (MOCs) are given attention. Fmally, a focus on mechanlcs spelhng, :
punctuation and surface—level grammatrcal problems (LOCs) is approprrate at the ﬁnal
iedrtmg stage of wr1t1ng (before Draft 3 above—the ﬁnal draft) :
Even though attention to grammar should occur near the fmal-pro'duct stage, ,. | ,-
‘ CelCe—Murcia.(l‘988) suggests that a focus on ’grammar can be appropriate atthe ‘pre-
wr1t1ng stage Certam types of wr1t1ng e11c1t certain types of structures and these can be
taught as preparation for the partrcular wrltmg task (Keh 1991) For example a
’.compare and—contrast wrltmg task may e11c1t the. contrast1ve phrase on the other hand or
a social science report may‘el101t the use of passive v01ce (Celce-Murc1a 19'885 'wh1ch
‘ can be taught prror to doing the wr1t1ng task However in recommendlng this pre- wrrtmg
focus on grammar one should be sure that the grammar is: always taught ina coherent K
-discourse where students analyze the phra‘ses or structures.within' a context (Keh, 1991').’
Sato (1989) presents a d1scourse based focus on grammar (partrcularly tense) at
- the conference stage (between Draft I and Draft 2 on the above contlnuum) Talkmg
'with‘the student during conferences can reveal his or her overall int‘ent, and then the
. appropriate tense can be dete_rrnined jointly. This 1s m contrast toa sentence-level =

approach to tense with no regard to overall text. Harris (1986) uses student-teacher

18



_conferences for informal grammar instruction at the editing ,phase, between Draft2 and
Draft 3 above. No matter where attention to grammar occurs within the writing proeess,
the bottom line is that such attention should hot hinder the actual process of writi_rig or
present obstacles to the flow of ideas in writing. |
One ﬁnal way to gain a petspective ef hew grammar ﬁts into the overall writing
process is by placing the Varlous mstructlonal optlons on the wr1t1ng proeess contmuurh
(Keh, 1991). The purpose for placmg these various instructional optlons is to begm
analyzmg probable causes for the grammat1cal errors and seriousness of the students
~ confusion, and to solve problerhs of grammar in wrltmg‘. These mstructlohal options are‘:
(1) a full _lesson presented to the class; (2) a short 5-10 minute miniJ‘esSoh; (3) the
discussion to identify prohlems face-to-faee durlng a student-teacher 'confetence; or _(4)‘ a
problem-solving worksheet for grohp work (Keh,~ 1991). | |
Table 2 . The Various Instructional thions on the Writing Process Contihmim (ﬁorh

Keh, 1991)

Options’
1&2

| Pre- Full . Draft Discuss- Problem-
writing lessonor [P . ion and solving
5-10 min. confere- work-
mini- nces | sheets
| lesson o

The full grammar lesson involving the entire class follows a'three-step plan:

analysis, diaghosis, and production (Keh, 1989). In the first "s'tep, students analyze
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= ,the ﬁmctlon placement and relatlonshrp of therr sentences to other sentences The

o second step in the lesson requrres students to dragnose sentences o see 1f the partlcular

'.1ten1 1s~used, correctly,“ The last step m-the le_sso‘n‘. 1s«productron, whrch;grves students a T

i _communicative task ,or"activity in which they apply What they- have been learning/ -

drscovermg These tasks or act1v1t1es may 1nclude oral work group paragraph wrrtmg, orfv. o :
‘;,more gulded wrrtmg (Keh 1989) Slmply analyzmg one or two sentences may constltute S

a mml-lesson the second optlon The optlon can also feature a group problem-solvmg

o E worksheets or other tasks 10 teach grammar The th1rd optron mvolves drscussron durrng, o

o " the student—teacher conference The conference d1scussron may mclude the confusron

- ‘lbetween two words and it may also mclude collocatlons 1n Wthh teachers begm by

o askmg questlons to ﬁnd out the student's mtentlon and then bramstorm Wlth the student
‘f for possrble alternatrves The fmal optron isa group problem-solvmg worksheet aga1n
: lnvolvmg sentence-level analy51s Therefore employmg to end the varrous mstructronal

” jf,optrons on the process-wrltlng contrnuum helps students ga1n an abrlrty to reason about

o errors and solve problems by themselves v ‘_:

The ertlng Process

- Generatmg Ideas

Prewrrtrng encourages students tothmkbefore they wrrte V“Prewriting'”' re:-‘fersto:’

s any ac'tiyitythat .get's:a stude‘nt’s brain',to"move ona 'Writing task. Ttcan be defmed_as any o i

) ,structural experrence that mﬂuences actrve student partrclpat1on in thrnkmg, talkmg, E
i v wrrtmg, and workmg on the toprc under examlnat1on m a wr1tmg lesson Most students

o spend a good amount of the1r time planmng before they wrlte and teachers encourage '
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students to be clear about the vmessage they Want to :COnvey in theiir Writing. Accordingly, |
students should be aware of their purpose and audience,.since the selection of content, |
’ forganization, and language depends on these factors. According to_D"Aoust(l986)-,
prewriting activities _v generate ideas andencourage the free flow of thoughts which help o
.studen.ts discoyervboth Wha-t they want to say and how to say it on paper. In other Words,»
prewritlng activities facrhtate the planmng for both the product and the process.

Spack (1 984) asserts that prewr1t1ng techmques teach students to Wr1te down the1r ‘
1deas vqulckly in raw form W1thout undue concern about surface errors and form. |
Because students can thinkand write at the same time rather than think and then write, -

‘.this practice may heip their fluency. According to Shaughnessy (1977), inexperience_d or
incompetent students tend to sloW down their pace of writing by insisting ona perfect
essay fr_om the onset. They try to put doWn exactly the rlght Word; to put the right Word :
“into the.right phrase, to put the right phras‘e in the right sentence, and so on. Students -are
-mstructed to consrder the constraints — personal materlal system and time — that they
are likely to face Wh11e ertmg, and to have a clear understandrng of What they expect
their readers to. do with the Wrrtrng S ‘

Prewrltlng Techmques Act1v1t1es and Strateg&

Prewriting act1V1t1es or experiences Wh1ch can 1nvolye either group Work or
vindiyidual effort, may be oral, Written, or experiential in nature. These.techniques and’
| strategie,s have been found effective in_,teaching Writing Ito native speakers of English.

v Several scholars, such as Zamel (1983), Spack ?(1984), and Oluwadiya (19-9iO'),‘have,‘,

advocated the inclusion of most of these activities and techniques in an English as a
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| _Second Language (ESL) wrltmg program The technrques should be seen and used as .

altematlve ways of strmulatlng and motlvatmg students to wr1te more and better essays

B Oral 2‘roup/1nd1v1dual bramstorrmng. Bramstormrng mvolves the use of leading o
_ questions to get students thrnkmg about a toplc or 1dea These questlons could be wrrtten‘» ‘
on thechalkboard and each student asked to th1nk out answers to them. The teacher
allOws an interval of some‘ mlnutes 'to let students thmk Then the teacher can randomly :
choose students to- respond to the questlons The teacher wrrtes the answers on the board.:" ,
- These answers are then copred by students for subsequent use in therr essays Therefore - -
bramstormmg is a‘ group technlque for st1mulat1ng creatlve thlnklng Once students
S master th1s techmque they can also use 1t to generate materral for the1r wrrtmg So ‘
: bramstormmg isa versatlle thmklng tool that can be used at any stage of the Wr1t1ng
,process | | | |
Clusterrng Clustermg has been deﬁned asa prewrrtmg techmque that enables the

_'wrlter to map out students thoughts on a partrcular toprc or subject and then to choose s

. Wh1ch ones to use (Carr 1986) Clusterlng is a nonlmear act1V1ty that generates 1deas 3 o

1mages and feehngs around a strmulus word As students cluster the1r thoughts tumble

' out; enlarglng the1r‘_jw0rd band for-wmtmg; and often i’enablrng-:them to see patterns in their =

ideas. Clustering may be a class or an‘ind‘iyidual‘activrity. A teacher can go through the '
s followmg. steps 'in_teaching.s:tudents'how to cluster 'First the‘ teacher-ekplains what S |
| clustermg is. Next the teacher cncles the stlmulus word on the board and asks students
to say all that come to the1r mlnds when they see that word | Th1rd the teacher can ask

- the students to cluster a second word for themselves The clustermg process should be L :
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trmed one or two mmutes Then students can be asked to write a short paragraph usmg »’: )
: - their clusters Finally, after wntmg, teachers can ask students to give a t1t1e to what they
" have written. This technrque can be used at all levels of the educat10nal system from
‘primary to tertlary, to help creat_e in learners a sense of "can do."
Looplng In looping, students wrlte nonstop w1thout fear of errors o self-
*censorship on anythmg that comes to thelr mlnd ona partlcular topic (Spack, 1984)
Aﬁer writrng for a whlle, the erter stops, reads, and reﬂects or thinks about what he or
she has written, and then sums it up in:a single sentence. The writer can repeat this | '
‘ procedure two or more times to generate ideas or bits of text for his/her writing.
| Cubing. Cubing techni_que involves'a swift or quick consideration of a subject
from six points of view: descrlbmg it, comparing 1t iassocratlng 1t analyzing it, applylng
~ it, and arguing for or against it. The students can be taken through a practlcal session
where a subject is taken, and rnaterials and ideas are generated on it for use ata later date.
| B};the time the ‘students have gone through these,six,points of cubing, they‘ should have

generated a lot of ideas and materials from which they can write their first drafts.

Classicall invention. Classical invention 1s ’based on the Aristotelian notion of
topics. Spack (1984) deﬁnes topics as difi'ere:ntvvavs of ‘Vie‘wing a subject. Winterowd
' (1973) deﬁnes topics as “probes or series of questions that one might ask about a subject
in order to discover things to say about that subject.” Thus, a student using classical
invention as a prewriting technique can ask and ansvver questions about the topic at hand ]
that are grouped according to Aristotle’stopic,s: definition, cornparison,. relationship, |

‘circumstance, and testimony.
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| Dehating. Debate is the act of orally presenting-tvvo sides of an a'rgurnent or

- topic. It can be used to generate ideas, thoughts, chncepts, notions, and opinions about
any to’pic. All the advantages that go with an active oral use of 'language make debating
worthwhile for stimulating st’udents to write. Oral language use enhances Writing ability.

| Oral nionologue provides an opportunity to de_‘velopsonie of the skilis.of c:omposing,d
planning,vselecting, marshailing, and organizing ideas, skills that are necessary for
learners to feel .vlike they can succeed (Wells & Chang, 1986).

Intervrewmg Interv1ew1ng is another prewrltmg act1v1ty that students can use to-
generate ideas for Wr1t1ng Johnson (1986) says that asklng students to mterv1ew each
,other helps to establish a relaxed atrnosphere for writing. _This technique reduces the 'fear'
of writing and ‘feelings of inadequacy that students sometimes have. It gets students
. _talking, laughing, and sharing their writing efforts. It is therefore a good-way, to get to‘
know each student while mtroducrng the concept of wr1t1ng asa process This
techmque can be used w1th all categorles of student writers, even w1th graduate teachers

in workshops/seminars on' the teachmg,ofxvvriting'_ asa process. o

v Visitsto pl_ac_esof interest and ;ininortance in the school vicinitv. Visits are |
prewriting activities that can be done acro:ssthe“ curriculum Two or more tea,chers of |
different subjects can, in conJ unction with the English-lan_guage teacher,_ organize trips to
places of interest like the zoo, the local industries, or natural environrnents in the next ;
vicinity. Before the"_actual visit, teachers 'should give _students some
guidelines on what to look out for during such visits. Visits to places of interestenablei )

- students to use their five senses to interact with their enviromn'ent, thereby creating ideas, .
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‘ _" concepts and thoughts that they may want to verbahze in the1r wr1t1ng

Fantas1z1ng/Mmd transportatlon Fantasy and m1nd transportatlon are actually the '

o » ' same thlng 1n practrce they only go by two d1fferent names They requlre students to

make a Voyage 1nto a fantasy World wh11e they are s1tt1ng quletly in class (Shuman
| 1983) The teacher ﬁrst requrres students to put away all other books and materlals from E |

o ‘thelr desk tops Only thelr rough draft exercise books paper pen or pencﬂ and erasers ,i

o .;‘; : should be on thelr desks Complete sﬂence is requlred and mamtamed Then the teacher o "

) offers posmble top1cs The teacher and students then sit quletly for some mmutes to -
. reﬂect on such top1cs Next the teacher asks students to wr1te down 1n the1r exerc1se
books all they fantas1zed or medltated about These techmques are well-sulted for
"prov1dmg a mood that makes students Want‘to write. - | o “

Lec g Lecturmg is one prewrltmg exer01se that can be used to stlmulate and

o 'mot1vate students to wr1te across the currlculum It mvolves the use of an. expert 1n a " el

o ﬁeld related to the top1c to do the lecturmg rather than the regular Enghsh-language 7

l

teacher The teacher ﬁrst tells the students the top1c to be treated m the next wntmg

o lesson Then she/he gets in touch w1th the expert who VVlll do the lecturmg Students

could be told to read about the top1c 1f 1t is one on whlch resource materlals are avallable NS g

S :'"'m the school At the end of the lecture, students are encouraged to ask questlons

| contrlbuite the1r own 1deas, and d1sagree or agree w1th the speaker s 1deas or those of the1r7 o
. I . _

o " peers After th1s sharmg process the teacher thanks the guest speaker and can end the

.k lesson by ass1gnmg the toplc for homework




| _iReading. Silent reading or extensive‘ feading is a useful tool for generating ‘idéas
for wntmg aé,well asa meahs of exposing the students to the vocabulary, idioms,
con\?ené‘tions, and nuances of written language (Smith, 1‘982). Rea_dihg as a prewriting |
\- activif}% offers opportunities for tééc_hing writing across the dunihulum, since a topic read
* in, for ;xamplé, a social studies cléss cah generate ideas for a topic in the writing class.
A novél or a séction of it can be read as a prewriting activit‘y.‘ Students can read that
séctioné of the ‘novel and t_hé,n ‘write a version of it. Reading and writing are two skills that

mirror each other, and they ought to be taught in such a way as to complement each other

(Smith, 1982).

-Group discussion. 'Mo‘st teachers are élready familiéu* with group discussion and
mény ﬁse it eXfénsiVely in language classes. This technique sensitizes studénts to the
need toi plan fhé content and organization ‘of their compositions. The oral interaction alsé
enableé the teacher to find out whether the students have the necessary vocébulary and
languagé structures With Which to express their ideas in writing. Group discussion ofa
topic asa prewriting activity is useful as well bécausé it provides the weaker students
with idpas ahd materials about which to writé. It also helps to achieve varied
perspeictives on the topic at hand.

Prewriting téchniques take stﬁdénts through oral, written, intellectual, auditory,
kinesthetic, and expérientiél activities that can stimulate higher-level thinking as well as

writihzcig skills in students. According to Smith (1983), time spent on this part of the
' ‘Writin?g process ‘pays off in more ﬁnished and better compositions than the_compo'sitions
.created without“a prewriting stagé. The prewriting activities/techniques outlined here are

I
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‘some of the most widely used and most effective at alllevel_s.‘ There are seyeralo,ther o
T techniques that can also he’ adapted forluse 1n an English'.as a Second Language (ESL) -
situation. T eachers of writing-'ought“to take their: students’throug'h the‘:prfewriting stage of

 the Writing pro’Cess if they aref tov"enhanc‘e students" wrltmg abilities.

 Drafting

Dr_afting.k,is getting ideas onto paper m rough sentences and paragraphs, and
‘involves writinquulckly to ge’t}ideas. 'Students do the loest they can in spelling, :

: Vocabulary, and syntax Wlthout a h1gh 1evel of concern for accuracy This draftmg stage

is followed by as much rewr1t1ng and redraftmg as necessary Students can help each

| other b'y sharmg and d1scuss1ng the content of thelr wr1t1ng and the clarrty of expressron

Th1s 1Jteract10n helps students expand thelr 1deas and commumcate more expresswely
“before the ed1t1ng stage perfects the form and grammar (DlaZ-R.ICO & Weed 1995)

o The format for an essay for a ﬁrst-year compos1t1on class an argumentatlve paper

| for a'speech class, or.a master s-thesls hasthe same general\content: first, - an introduction

, -beg.insthe ‘tex.t, one‘ that: appei’alsto: the needs and interests of the audience's',‘ gives”

| background information about thetopic and»has a strong, clear thesis statement»that |

giyes the main 1dea of the essay Next paragraphs w1th1n the body of the text have

‘topic sentences relatlng to the thes1s statement and contam controlhng 1deas as well as

supportmg sentences that explam, deﬁne, and/or 1llustrate controllmg 1deasthrough,facts, )
' ‘examples, physical descriptiOn,‘and/or personal experience. Finally, a conclusion
 summarizes the main ideas in the essay, emphasizes the important points, and offers o

predictions,‘ solutions, or recommendations (Reid, 1988).
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| E R Writers can haye_ the following ki_nds‘of proBlems: Q9] iaek of accjuisiﬁon of tne

, c}ode (wri&en English); and (2) poor or inefﬁeient comnosing’processes (Krashen, 1984).
The reniedial write_r can be defined as ene who has neither acquired the code nor has
developed an 'efﬁcient writing process, whereas a B.lo‘cked_wi‘itei is‘ one WhQ has acquired
the code but has problems in perfoimance. This classification is illustrated in Table 3.

Table 3. A typology of wiiting pro_blems (from Krashen, 1984)

_ v | Competence _ Performance
| Remedial writer = o _

| Blocked writer ' + _

If this analysis is correct, solving writing problems requires either or both of the
- following: helping writers acquire the code and helping them develop an efficient

composing process (Kiashen, 1984).

The Writing Wo‘r‘kshop:‘ Collaborative Writin,ti
| In one sense, all Writing is collaborative: Every writer needs some kind of

audience, some bc"onversati‘en',f some ieading; and some responding (White, 1995). The
~process approach to writing is most successful within an environment of collaboration.
Students have frequent op;‘)ortunities‘ to draw upon prior knowledge and experience, to
- share with one enother as they compose and revise, and to view the teacher as a resource
for advice and support (Diaz-Rice & Weed, 1995).

Collaboration offers special challengeé and possibiliti‘es to the writing class. In
fact, much of the writing dene outside of the university and, increasingly, in the
university is now actually accomplished by teams; collaboratien in the yvriting of reports

and papers has become more and more common (White, 1995). ‘Williams and Snipper
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a 990) namethis_;collaborative approach “the classroom as Wor_kshop."’ In such a
‘ fvvorkshop envnoMent 'students assume a great deal of?responSibility for their own
learmng The teacher’s role isto ensure that students are worklng on pI‘O_]eCtS vof interest
to them and to make materials and resources avallable | In these workshops students can :
: dr'avv‘on native English—speakmg students', not Just the teacher, as a reso'u'rce,,and, 1n turn,
" can use their own experiences to enrich their:‘writing and that ’of their peers (Samway',
1992) For example at CUNY Brooklyn College undergraduates are organlzed to tutor
each other in wrrtmg (Bruffee 1983). At CUNY Queens College instructors and
_under.graduate students‘ team-teach freshman -composmon courses (Levy-Reiner, 1985).
Thomas Millard of Montcﬂlair StateCollege offers students an alternative to the traditional
| term paper by encouragmg them to wr1te for pubhcatlon (Millard 1986) Elarne Maimon
. and her colleagues at Beaver College have established a wrltrng-across-the currlculum
: programy in which students read each other’s works in progress,' Whether through formal
group work in c‘lass or inforrnal groups outside class (Bruffee, l983). ‘

All of these programs, in one way or another, recognize that writing is a social
act; it is externalized thought, public conversation (Bruffee, ‘1983); In an environment bof ‘
collaboration, the teacher becomes a facilitator and listener. | The main task for the
teacher is to work with students o_n their progress in writing during the conference.

| Teachers ask “following” questions aimed at leading the student toward control of the
topic,.“process” questions that help the 'student organize and focus the writing, and |
“basic” questions that ask the student to focus on the basic structure (Graves, 1983). A

procedure recommended for ELD students includes the following steps: (1) address the
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* student by name when writing ‘oomments; (2) recognize t_he maj or strength of the papei; .
along With sentences or parag_raplis that are partioularly'effeotive Ori_'mportant; 3) phiase -

:any comments tentatively; and “) List questions and suggestions for'chang‘e.b Students

' should work at soiving» major pfobiems of developm‘ent, organization, and style - they do

not benefit much when the teacher solves these probleins for them (Peitzman, 1989)..

Revising and Editing.

| Rei/ising. Revising does not just mean oorreoting or proofreading; it means
"seeing again" the content, organization, paragraphs, sentences, and words. Revising .
takes place throughout the writing process.‘ 'Revising is taking a draft from its first to its
ﬁnal version by evaluating, adding, cutting‘, moving material, editing, and proofreading.
As the autlior thinks, plans, develops ideas, and writes, questions continually need
answexing: How can I make tiiis more interesting for my audience? How can I fulfill the
* purpose of this assignment? Is this enough detail? Too much? What word should I use
here? Is this example related to my topic? Have I deﬁned this clearly? (Reid, 1988).
Good writers will i)e able to do some revision, usually additions and deletions, as they
edit, but most students shouldprobably use this time for polishing and cleaning: inserting
the occasional missing words typical‘ ofa hasty draft, correcting the inevitable spelling
errors, replaoing oommas with semicolons where necessary, checking subject-verb
agreement, and SO on (Wnite, 1995). Zainel (1983) reports Very clear differences
-between skilled and unskilled second language Writefs in revision behavior: Skilled
B writers revise at all levels, from small points of form to important changes‘ in content.

Sommers (1982) suggests that writers’ attitudes toward revision are identical to those of
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' eXper_ienced ﬁrst language wrlters ‘They ‘regard_ reyision as ameans of discoyering ideas.

‘ Less skilled wri_ters are mostly concerned w1th :“local:problems" from the ye_ry beginning; . ‘_ ,

changmg words and phrases but rarely‘ 'makiné change_sithat affected me'aningf’ (Zamel, |

| :‘1983) « o . o

In the last stage of the wr1t1ng process students are helped to fix up therr

- mechamcs of usage:: and spelllng, partlcularly When the1r wr1t1ng is gomg to be sharedm a
formal way If a perfected or fmal versmn is not necessary, students may ﬁle the1r rough | .,

“ _drafts ina portfoho The process has generated wr1t1ng that is satrsfymg in’ 1ts ab111ty to

. capture and share ideas—the. essence of wr1t1ng for the purpose of commumcatlon If

' ‘« however the wrltmg is pubhshed ot publrcly shared students also achleve the pr1de of

| L authorshlp (D1az-R1co & Weed 1995) Ways of pubhshmg may vary a play performed |

N a story bound mto a book for 01rculat10n in the class hbrary, a poem read aloud anessay
- ‘posted ona bulletm board a v1deo made ofa student readmg aloud a class newspaper
-crrculated to the commumty (Enrlght & McCloskey, 1988) .
Mg_ It is 1mportant to d1st1ngu1sh ed1t1ng from reylsmg, ‘a much more .
| ‘velaborate act1V1ty‘. Edltrng isa humble cous1n of rev151on though it may sometlmes lead ‘
to revision. In general ed1t1ng is the last phase of wrltlng; a matter of t1dy1ng up t the
. mechanrcs SO that readers w111 not be dlstracted by errots or mcon51stenc1es (Whlte, F.
-‘ 1995) | |
o -Computers can 'help writers edit theires'Says Computers-: have the potential for
| changlng wrltlng assessment 1n many add1t1onal ways. The computer does ask wr1ters to. -
.compose ina d1fferent way than the pen does every expenenced wnter knows that word

i
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: ‘processing aidS,‘féVivSiQ# and increasesproduction. Unhke thetypeWriter,cornputers can
* also alter the way writers read and' respond to 'the vwriting p’rocess . w1th proyisions for
B :vconstant and w1de ranglng responses from readers More and more writing: classes are |
now being taught mn computer labs (Whlte 1995) Writing w1th a word processmg
o | program glves- students more tlme to focus on dec1s1ons about content and effect1ve- style
. because it allows students to make qu1ck changes» whlle they write and helps students
3 rev1se and correct later (Mlller & Knowles 1997) |
Proofreadmg As a Writer one needs to make h1s/her ﬁnal draft as free from error -
as poss1ble. He/she can do so by taking time for otie last, careful proofreadmg, which
means reading to correct any typographical errors or other slips, such as inconSistencies -
‘ in spelling and punctuatron (Connors & Lunsford 1906) To proofrmead most effectively,
one should read through the copy aloud, makmg sure that punctuation niarks arel used
'correctly and consistently, that all sentences are .complete, and that no words are left out.
Thenone should go through it again, thistirne reading baclrward'sso that you can focus
on each individual word and its spelling. Whenone proofreads,‘ he/she should check a |
final ‘Version Carefully be_fore handing it 1n One needs to make sure his/her work is an .‘
accurate and clean transcription of ‘his/her final draft. Proofreadinginvolyes a careful,
line-by—line reading of an essay. One should proofread with a ruler so that he/ she can
focus on one line at a time. 10ne should remember that no r‘natterv how hard ‘she/he'has
_’ worke‘d on other parts of the writing procesé, if his/herfinal copy is inaccurate or messy,

he/she will not be taken seriously (Gordon & Troyka, 1993).
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E , .Peer revising and editing; ‘,Often ' students’ class'mates‘.can “help by responding to
the1r essays The most 1mportant part of peer rev151on is the wr1ter s reconsrderatmn of
- the reader s views (Reld 1988) One should regard carefully the marks made by his/her
- ,peer and one should llsten carefully to. any questlons h1s/her reader may have “As one
- revises, he/she should remember that she/he has the final decision about changes not
,every suggestlon from hls/her classmates w111 be useful. In peer editing, one should actas
o the reader She/he can help the wrlter by ﬁndmg what is most mterestmg and what needs‘
‘_ m’ore' detalls or eXplanatlon (Olsher v1996).v- |
| As We have seen the wrrtmg process isa powerful means to open up the proces.s
B to group collaboratlon whetheror not th1s mvolves computer-assrsted wr1t1ng The R

_‘.computer has, however,‘ -furnlshed a poWerful 1mpetus both to ﬂuency and accuracy.

_ Usmg the Computer in ertmg

- ':Computers and the ertlng Process i
Why do many writers wr1te w1th a computer‘7 Many erters apply the same
‘ 'v‘methods whenever they wrlte no. matter what tools they use, and have ﬁne results But a |

. 'computer is an espemally valuable wrltlng tool because 1ts technologlcal functrons S

RS encourage wrlters to vary, combme and rethlnk therr wrrtmg processes to ﬁt the1r goals

and the t1me allotted for a spec1ﬁc wrltmg 51tuat10n (Mlller & Knowles 1997) A
e 'Z:L:':computer makes it eas1er to thmk and wrlte snnultaneously, helps wrrters become better
o { edltors and 1mproves the appearance of ﬁmshed wr1t1ng

o A computer has changed the way language learners and teachers approach the

"Writmg process‘. As computers»became 1ncreasmgly. commo_n V1n 'college wr1t_1ng centers



Vduring the eerly' 19805; the ocademic resloohse:to t_hemvwes fervehf and polarized.

. Alrthors frequently credited the compﬁter witlr allowing them to write more in less time, |
- andvto focus on content rarher than mecharrics, or “process’; rather than v‘,“product”‘ (Rapp,
1991). Countless Writing’instructorsvsuggested that With computers, students revised
more, produced more sophisticated papers, and actually thought writing was fun. There
is evidence that students who use word processors spend more time on writing, cﬁange
' ,tlreir yiew of the revision _procvess, make different kind‘s of rer/isions, and ‘im_prove their
a‘rtitudes toward writing (Sirnonson & Thmospon, 1994). The enthusiasm of word
processing converts led Irene D. Thomas (1985)‘1:0 write Report of the NCTE -

Commission on Instructional Technology,v ‘;We believe that anecdotal reports will in time

be‘substantiated by empirical research. But by no means should we wait for empirical
research before going ahead. Our observations shorlld be trusted as never before.”

Nearly o decade later, co’mpoters' are so common that‘using thehr ond, encouraging
students to use them is less of an emotional commitment and more a matter of course for
most writers. Aiong with increased access to corraputers, there is increased choice of
tools to use. In addition to the word processing'programs which once seemed so
revolutionary, more sophisticated programs are available which prornpt the studelrts for

responses which the computer therr strings together into an essay (Rapp, 1991).

" Investigations into Computers’ effects on the writing process show similar advances in
sophistication. ’Research indieates that the effects of computerized Writrng tools are both |
less and more than Was‘anticipated.’ They are less, in that computers do not

make someone a better writer anymore than a microwave oven can make someone a
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better cook (Rapp, 1991) |

Computers can help wrlters ed1t (Miller & Knowles 1997) Writrng w1th a word '
processmg program glves learners more trme to focus on de01srons about content and
: effectlve style because it allows wrrters to make qurck changes whlle they wrrte and helps
them revise and correct later. Writers can quickly move toa place wherethey notice a |
~ change is needed. Writers can copy and move words or passages or delete them, either :
| temporarrly or permanently. Writers can also search through documents for words and
:'phrases that they want to change erters can check the spellmg of words change
obvrous mrsspellrngs and find alternatlve chorces for words in a burlt-m spell checker,
grammar checker -and thesaurus (Mlller & Knowles 1997) |

: Steps in Edltrng with a Computer ‘

There is aglorrous Opportunity to l)e reali‘zed in the exploratiorl’of automation for

| the editorial office. 'With the in‘credible capabilities that have"arrived with the advent of
| desktop publrshrng arid the efﬁcren01es to be had with an m—house pre-press system there -
still remains the challenge of using the technology well The prlmary task of editmg is to
vbrmg to the reader the best information for creative or cr1t1cal thlnkrng available i in the
clearest, most appealing manner possible. The task involves seeking out good- writers
and ‘working with them to ensure that their good ideas will he‘ easily understood and well

received. There are several steps writers should take to edit their sentences, paragraphs, -

or passages with computers (Miller & Know1es, 1997).

- Reading the ‘whole document. Writers should 'begin by reading a hard copy for

its Sen'se, from beginning to end, marking or highlighting any sections, passages,
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sentences, or _wérds that r_aise‘ qﬁestions or'e\}én shght doﬁb{s. Writérs should never
'iglldre small quibbleé about content, logic, senténce struéture, v&-'ordbchoices, spelling,
spacing, ijunctuation, aﬁd other det_ails. Writers' can make the actual change’s létér; but af. .
this time théy sho‘ulvd mark evefy problem they see to note where they may Want to ma_ke B ‘
-additions or deletions later as they read to mérk possible changeé Miller & KnoWles, |
1997). | | |

Identifving.global changes. Editing involves more than changing scnténces and

words. After writers read an entire document, they should make decisions about needed
changes in its largést aspects, its copteht»and conSistept fit between this content andv their
purposé_ ' Writérs may néed té rewrite an irltrodﬁtétibn or reOrder péinfs that support a

- main idea. They may need to add exampies to emphasize one or more briefly noted
ide‘as. They may discoi}ef fhét the); han consisteﬁtly uéed an éﬁproach that does not ﬁt
theif writing situaﬁon i n oné or more important wayé. Héncé; théy Iﬁay neéd to delete -
‘entire paragraphs, sentences, or wordy passages. They should not waste time changing

| détails they marked for change until they identify changes in ‘t'hese larger, global elements

(Miller & Knowles, 1997).

Marking local changes. Writers may mark on the hard copy any specific passages
that need correction, rewriting, deletion, expansion, or substitution. Writers should
briefly identify the kind of changes they will make. Then, they should delete unnecessary

- words and, where théy can, substitute one word for many (Miller & Knowles, 1997).

~ Inserting new passages. As writers read, they should write on the hard copy any

 new seritences, clauses, phrases, or words they decide to insert. They should draw clear
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: 'Imes that show where they want to rearrange any parts of the document that requ1re it .
- _(Mlller & Knowles, 1997)

Gomg back to the computer ﬁle to make changes Writers should make their

. Changes ona copy of their ﬁle keep'lng an unedlted Vers1on for later reference They o

should enter into the ﬁle any rev1s1ons and add1t1ons they have marked on the hard copy.

'erters should move sectlons paragraphs and sentences by usmg the "Copy,"_ "Cut " and, S

,‘ - "Paste" commands ‘erters should always check for trans1t10ns grammatrcal agreement :

. and punctuatlon around parts of the document that they move (Mlller & Knowles 1997)

Savmg deletlons erters should place deleted passages at the bottom of the o

o document in sequence after a page break where they can ﬁnd passages later 1f they

: change .thelr mind.

Correctmg errors and 1mprov1ng sentences erters should correct spellmg and
. _‘other errors they notlce as they read the document "l“hen wr1ters should ellmmate .
"wordmess and redundancy, and delete preposruonal phrases when they can msert :

: 1nformat1onas adjectlves or in other phrases and clauses | |

Desktop PubllSl’lll’lQ Basws .

NewSletter ed1tors themse‘lves ,now use computer programs .to compose their
- pubhcatlons Some advanced word processmg software allow for layout of modest yet

: 'handsome newsletters For example Apple Macmtosh computers offer attractlve features s

such as boxes rules, and a vancty of typefaces and fonts that the ed1tor can manlpulate to o

lay out a fmrshed newsletter Then by usmg a laser pnnter and spec1al laser paper, the

ed1tor can produce a camera-ready p_roduct ready to g0 drrectly to the commerc1al prmter -
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for duplication and distribution. In a nutshell, desktop publishing involves a powerful |
personal computer, a special monitor, a,mouse, software packages that encompass Word_ -
proceSsing, page design'and graphjcs; and a laser’p"rvintet'.‘ A persOnal compnter with at -
least i6MB of memory and ahard disk with a mmlmumof 1GB of free space, the -
dedicated software, and a mouse are necessary equipmentfor the task: An image sCanner ﬁ
| and a text scanner are highly desirable as well.
Change is so rapid in the computet field that it is pointless to descritae features of v |
any hardware or software here There are a few companies'whose software for desktob ' " E
pnbhsh]ng is enormously popular and llkely to continue in the market Aldus

' Corporatlon s PageMak Xerox s Ventura Publlsher and Letraset s Readv Set, Go' are

now very popular hlgh-powered mtegrated systems for desktop pubhshmg

" The PageMaker Advantage

PageMaker makes work more efﬁcwnt and t1me more productlve One 1mportant

- benefit to designing and producmg documents w1th PageMaker is the ease W1th wh1ch

one can revise. Instead of stormg documents in stacks of art boards mechamcals and
negatlves, they can be stored on hard d1sk or on a few floppies. Makmg changes is
s1_mply a matter of opening the file, ‘edltmg it, and saving the file. And, if t_he file is saved
: .undef a differ.en_t name, one still has the original document, plus a second, ‘changed 'v
document. When the document has 1n'een perfected, it can also be saved as a template. | ,

’ .Templates are master' copjes of any document that might be duplicated in the fllture

’ (Browne, ,19933-
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Page .I‘Jay out B

There are many cons1derat10ns when planmng a desktop publrcatlon Page i
.des1gn should begm with the main 1llustrat10n and its size and shape should be regarded
| -‘ asa ﬁxed element to Wthh the other d1splay elements have to ad_]ust (Evans 1995)
'Dummymg is the techmque of placrng elements ona page The dummy isa blueprlnt of c
v what goes on paper ‘When layout ed1tors Work on pag1nat10n systems all or most of
the elements are placed on the page and the ed1tor can v1ew the result ona computer ,
s screen Normally, layout is done under deadlrne pressure A des1gner mlght do one page B
: .'m two or three hours but a layout edltor may need to do several J ournallsts domg layout
need to know how to work in modules .1n Whlch one makes ‘a rectangular or square shape o
ona page :runnlng a story 1n modules means that each column of type is the same depth |
’They must also understand bas1c des1gn pr1nc1ples Before makmg the layout of the page
one must make several decrsrons (1) one determmes the number and size of the Varrous ¥
'storles p1ctures and pleces of art that will be placed on the page; (2) one decrdes whrch _
elements are related and how to group them (3) one selects the major drsplay elements |
' for the page and bullds the page around it; (4) one selects the second maJ or drsplay ‘
element for the page and puts it as close to the bottom as poss1ble and ona dragonal lme

from the major d1sp1ay element and (5) one 1dent1ﬁes the lead story (Moen 1995)

. When dummymg a page, one should always keep the followrng basrc pr1nc1ples 1n, 3 L

’mmd (l) one aV01ds most tombstomng, or the practlce of bumpmg headhnes agamst .
E ~each other (2) one does not tombstone unrelated photographs or artwork (3) on 1ns1de

B _ vpages one av01ds placmg art photographs or boxes next to advert1sements because they O



usually have a hlgh noise level; that is, they contam therr own large type photographs or |
artwork; and (4) one trles to av01d copy situations which extend the: copy beyond the
headline (Moen, 1995).
- To know the prinCiples of design is to know why you are doing what you are

doing. The five prm01ples of des1gn are balance, contrast focus, proporuon and unity
' (Moen 1995) Formal or symmetrical balance may be useful When bullding arches but
| asymmetrlcal balance is more ﬂex1b1e and useful to newspaper desrgners Balance is not
achieved merely by using 1dentical elements. Designers balance a page by contrasting

. we‘ights. Designers use type to provide contrast. Designers also cOntrast forms.
B Pages with focus vclearly-deﬁne the starting points and also show that an editor is not
afraid to make decisions. To achieve focus, an editor must decide which elements are “
- most important or Visually interestingiand must have the courage tov’ let the design reflect
the decision. A dominant photograph usually provides focus. Type» can also be used
»effectively to provide focus. Conscmusly or unconscmusly, de51gners use proportion, or
ratlo when workmg w1th copy shapes on a‘page No des1gner actually measures  the
.depth of the stori_es to determme whether the ratio is correct. Proportion_helps convey the
message. | The designer must unify the work on two levels:»th.e sections of the
, publication and the,content and form of the' indiyidual package.v Designers use unifying

-deyices,in series“ or specralpackages On one level the pnncrples of design are esoteric;
. they cannot be subJected to quant1tat1ve analysrs On another level they all have spe01ﬁc
appllcations to the day-to day operations of a newspaper (Moen l995)

The most 1mportant aspect that newsletters add to the wr1tmg process is the public
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nature of shared ’Writing that a“neWSIetter‘makes possible. This expands the
, communicativ‘e possibilities and expands the audience, for'writing.
o _Integrated Communication Skills

‘IntegLrated Language Skrlls o

Language SklllS are learned more easrly if mtegrated (Draz-cho & Weed 1995).]1
_v In many ways relymg on conversatron to develop language is too srmplrstrc Much of .

o language is used to enable both language learnrng 1tse1f and content learnrng through

| Moreover many leamers do not rely pnmarrly on audrtory learnrng style (D1az-R1co &

,Weed 1995) Seerng thmgs in wrltlng promotes v1sual learmng as an 1mportant means to

rernforce oral learnlng Therefore an mtegrated approach (Pappas Krefer & Levstrk

: 1990) that comblnes readmg and wrrtrng Wrth hstenmg and speakrng, actmg and thmkmg; o

contalns the maximum possrbrhty for success in learners wrth a varlety of styles and
1nterests " '- |
Sm1th (1979) suggests that the groupmg of four Ianguage modes such as
»sllstemng, speakmg, readrng, and Wrrtmg, is both arbrtrary and art1fic1al It has generally‘ .'_ “
‘ been assumed that the four language modes develop in sequence from lrstenrng to .
speakmg to reading to Wrrtmg Although lrstenmg is the ﬁrst form of language to 5
" develop, wrth speakrng beglnmng soon after, parents and teachers have recently i
‘ documented ch11dren ] early interest in both readmg and Wrrtrng (Baghban 1984 Blssex
- 1980) Chomsky (1971) and other researchers have observed young chrldren | |

‘ exper1ment1ng w1th wrltlng ear11er w1th readrng

a1



Some may argue that mtegratlon of the four skllls dlmlnlshes the 1mportance of
B ,the rules of hstemng, speakmg, readlng, rand wrrtmg that are umque to each separate skﬂl
. Such an argument rarely holds up under careful scrutiny of 1ntegrated—sk1ll courses
v(Brown 1994) If anythmg, the added r1chness of the latter glves students greater
" motivation that converts to better retention of prmc1ples of effectlve speaking, llstening,
| ‘ readmg, and writing. Rather than belng forced to plod along through a course that 11m1ts' .
"V itself to one mode of performance they are glven a chance to d1vers1fy their efforts in S
'more meanlngful tasks (Cec1l & Laur1tzen 1994) Thus the 1ntegrat10n of four SklllS s -
' the 1deal approach to take w1th1n a commumcative 1nteract1ve framework (Chastam
| 1988). : s |
| W1th1n the wr1t1ng process there are several ways to mcorporate listening and
speaklng as well as. readlng/wrrtlng, such as the use of interviews, peer conferences with,
editing, and presentat1ons/broadcast1ng to share written productst

Interview |

- What is an interview? IntervieWing can be an important tool for COmmunication. .
Ttis aimistake to identify one‘kind of interview as being relevant to only one kind of ‘j‘ob
( Downs, Smeyak, & Martin, 1980). Another'common vmisconception is that an interView
is just conversation.. vAlthough a good interview ‘may appear to be highly converSational,
‘there are some important points that distinguish it from mere conversatiOn. In their
classic book, Kahn and Cannell (l 963) define }an interview as “a specialized pattern of | o
verbal interaction - initiated for a"sp‘eciﬁc purpose,' and focused ‘on_so_me specific content |

area, with consequent elimination of extraneous material" (p. 23). Stewart and Cash
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,‘ ‘(l9>78>) define it as “a‘lproeesso:f dyadic.'communicaticin with a predeterminedand serious |
Vpurpose, designed to interchange behaviorand involve the askmg and'answe‘ringof .

| quest1ons" (p 13). Consequently, an mterv1ew is defmed as “a specralized form of oral
face-to—face commumcatron between people in an mterpersonal relationshlp that is

. entered mto for a specrﬁc task related purpose assomated w1th a particular subJect matter v

' '(Downs et al 1980) An mterv1ew is usually an oral face—to face mterchange The ’

people 1nvolved are in one another s presence and verbalize their messages aloud Th1s

' g1ves the 1nterv1ew some real advantages over questlonnaires, because (a) respondents are' R

more likely to say more than they w111 wr1te (b) people are motivated by the mere "
vpresence of another person and (c) oral exchanges.offer more 1mmed1ate opportun1t1e.s |
for probing, clarlfying answers, and prov1d1ng feedback (Downs et. al 1980) |
Intervrews are often used to augment l1sten1ng skllls in the communrcative approach
(Diaz-Rico & Weed, 1995). The people in an'intervi‘ew are in an interpersonal
v relatlonship Th1s dlfferentiates it from other face-to- face srtuatlons such as lectures and &
group meetlngs Generally, the mterv1ewer role Will be developed in terms of its three
‘maJ or functlons: (1) plannlng strategies 3 (2) eonductmg» or managing the v1nterv1ew; and

(3) measuring the results.

e The.interview as interpersonal communication. An 1nterv1ew is basically a unique '.

fOrm of interpersonal. communication. Berlo (1 960) ident:i_ﬁes’:‘commUnicatiOn asa source. o
7' sending a message through a channel to a receiver. Cornmunicationin the interview is a o

-niutual process. Both people' in an interview contribute tothe interaction, and'f_the-‘ »-

~ effectiveness of ,their effor,ts depends‘ on their mutual cooperation. The mutuality of the
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- communication process also reinforces the idea that some effort must be expended to :
create a climate in WhiCh the interviewee»is'Willingto cornmunicate. Two-way
.commum'cation 1s generally more effective than one-way coMunication. In a one-,vrvay,'
situation_ the intewieuver can never be certain thatthere is mutualunderstanding V.Qr_ that .
the meSsage has been effective because there isno feedback. Feedback refers to-the o
process of correction through inCorporation of .infor’mation about effects received. When
people percelve the results produced by thelr own actlons the 1nformat10n so derived Wlll
: mﬂuence subseduent actlons Feedback thus becomes a steermg devrce upon Wh1ch

' 1earn1ng and the corr_ectlo’n of errors are based (Reusc'h,’ 1954). Two-way

i communication, on the other hand mvolves feedback Messages are sent in both

' d1rect1ons SO both 1nd1v1dua1s partlclpate as senders and rece1vers and each must be
- receptive to the responses, or feedback, received from the _oth’er. The followingv _ o
'suggestions areuseful techniques to generate feedback:v(l) ask for it; (2) listen When itis
given and (3) train people to expect you to be receptlve and (4) keep a climate that
allows feedback (Reusch 1954)

Each communicator needs a balance of sending and receiving skills. Each person

-~ isa unique ﬁlter of communication; therefore, one can expect differences. Effecti_'vleness
s measured 1n terms of -a number of different yardsticks. In judging effectiveness, the
‘in’terviewver needs to keep a time ﬁame 1n mind. Every commu_nication interaction' can be
| ekarnined} in terms of its immediate impact.v or its l'ong;range impact (Reusche, 19,5'4').%’
Any interview is made up of two important dimensions that can »be anal‘yzed ‘fori

effectiveness: content and relationship. The one on which one should focusmost
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often is the'COntent. H0weyer ,‘the relationship between the intervieWer and interVieWee o

is equally 1mportant in most c1rcumstances A vital crrterlon for Judglng effectrveness 1s'; PR |

. the concept of Valrdlty Th1s refers to the extent to whlch partlclpants are observmg,
recervrng,'or measuring. It is the 1mportance of Valldrty thatr_nakes mterv_rew'ers feel the .

" need for improvingtheir roles as interViewers (Reusch 19‘5‘4). '

‘ Intervrewmgskrlls Jacobr (1991) mvestlgated thrrteen 1nterv1ew1ng strategres

F 1rst one should ask 1nte111gent questlons An 1nterv1ewer should prepare the lrst of
questrons to be asked the greater the preparat1on the more ﬂex1b111ty possrble’ |
' Questlons should be spec1f1c in Wordlng, but open-ended Whenever possrble The o |
double-barre’ledv quest.ron creates a common -pr'oblem; In;_ess'enCe,_ it occurs when the | |
interViewer asks two or more ‘questi.o‘n‘s before the'intervieweei has had a chance to answer
| the ﬁrst questlon Occas1onally, anrnterV1ewer w1ll connect two thlngs in one questlon :

so that 1t w1ll appear to be one questlon rather than actually two Blpolar quest1ons limit -
» the interviewee to one of two ch01ces There ‘are many ovccas1ons when it is- entlrely

: approprrate Howeyer itis mlsused when (a) there are 1n actuahty more than two ch01ces
' avarlable so the rnrddle ground is neglected and (b) it reduces the answer to an | |

| oversrmphﬁcatlon., A~quest10n becomes a leadmg questron when‘1t is phrased so that it:i's -
' eas1er or more temptlng for the 1nterv1ewee to answer 1t in one way rather than another o
i Frequently, leading questlons 1nclude expllclt or 1mpllclt references to the answer that the
»‘1nterv1ewer expects (DoWns, e_t a_l‘.,, l98‘0)., o

- The second strategy is to consrder the mterv1ew asa performance Each person

plays hlS or her part wrth respect for the other part1crpant showmg respect through
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" "'a frlendly att1tude and a 2est for the moment A good 1nterv1ewer glves the i 1mpressron
| ‘that he/ she knows a lot and yet knows nothlng It should be clear that one has taken the R
8 ”trouble to ﬁnd out as much as poss1ble about the subJ ect and person belng mterv1ewed
: but that now the purpose ,of the ekcha‘nge is to learn ﬁom an'expert.' One should- kn0w f
: why one is talking to a source. Is 1t for 1nformat10n for clarlﬁcatlon for Justlﬁcauon for '
B ~ argumentation, fora comblnatlon of some or all‘7 Questrons should be asked accordlngly."

' When the mtervrew beglns one should engage in prehminary drscuss1on maklng o
clear whatis expected from the 1nterv1ewee Durlng the 1nterv1ew it is 1mportant to
listen, _g1v1ng the source a ‘chance to talk and'beln‘g_ encouragmg. The rntervreWer does
: not interrupt. the. interviewee to talk.'_ ‘The interviewer shouldjrernernber that the person 8

he/she is talking to is his/her source. ’l‘he interviewer should be open to what that sourCe
~can irnpart.v‘ | | | |

The interviewer should listen for'information he/she never even thought about and
threads,he/she never even considered.i The interviewer should listen for prompts that :
‘may lead new directions. The intervieWer' should work to establish an atmosphere
of trust. The interview is a collaboration of two people workibng‘together to provide |
info_rmation for a third pers‘on,‘ the reader. The interviewer should use a tape recorder,
openly. The interviewer can ask perrnission, and probably should. Most sources feel
| reassured by the presence of a recorder. ,They know at least that the interviewer is more
: vlikely to get things ri’ght, taking notes as well, in case the recorder didn’t operate
properly. "I“he interviewer should take it easy,_ but take'it, building toward the more "

difﬁcult or sensitive questions. The interviewer should gain the source’s confidence first,
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*asking and asking again. The interviewer should make sure he/she has heard correctly, .
' k-giying theresp’ondent a chance to correct or elaboratef The interViewer should ask for
~ more deta11 usmg eye contact Eye contact 1s nnportant but less so than note-takmg The : :

Hmterv1ewer does not thmk he/she has to look at the other person all the t1me The |

L mterv1ewer should be humble makrng the other person feel more 1mportant than you

_ The mterv1ewer should be empathetlc understandrng the mterv1ewee s problems At the o '
end the 1nterv1ewer should Wrap 1t up At the conclusron say, “ Is there anythmg else

you Want to tell me'? Have you any ﬁnal thoughts‘7”

Kmds of i mtervrew There are several k1nds of 1nterv1ews The most common one. x

- isused to e11c1t hard news News may be facts or oplmons News sources are often more o

reluctant to give opinions than to release facts because v01cmg an op1n10n may mean |
‘stickmg one s neck out (Metz 1985) Metz (1985) states that there is the kind of

N 1nterv1ew that produces a feature story, which has certain elem’ents of the factual
interyiew, but more;of the SUbj ect’s personality is woven into the story: 1t is oﬂen called U
the personality interview.:‘ | |

lf one is not conducting the interview' underthe pressure of deadline,more tirne |

- can be taken to plan. "The first goal is to schedule the interviewas early as possible in

. - advance of actually conducting it. One can make an appomtment by telephone or by

letter. One can tell the person with whom the mterv1ew is sought somethlng about the
story that is planned One states the amount of t1me that w1ll be needed and decrdes _
upon a t1me that w1ll be convenient for both parties (Holgate & Broussard 1982). The

personallty or feature 1nterv1ew differs markedly from the factual interview in almost



-every way how and where it is conducted the preparatlon for it, how 1t is wntten even :
: the purpose of it.- Feature 1nterv1ews are playmg an 1ncreas1ngly 1mportant part in
newspaper and magazme Journahsm A factual mterv1ew is usually aone- _shot deal the |
. reporter makes a smgle v1s1t asks questrons and then goes back to the newsroom and
writes the story, not 50 w1th the personahty 1nterv1ew (Metz 1985)

There is the deadlme 1nterV1ew Many questlons that will be asked and many |
mtervrews conducted w111 be done under the pressure of deadhne Holgate and Broussard
(1982) suggest vguldllnes when mterv1ew1ng under deadlme pressure (1) if one should
, ’not have t1me for advance preparatlon he/she st1cks to materlal that one is certain the o
.1nterv1ewee knows (2) the 1nterv1ewer should not try to cover too nmch materlal in one e
1nterv1ew if he/she has a runnmg story, (3) 1f the 1nterv1ew will be ad—llbbed one tells. thef a
v mterv1ewee in advance how much tlme he/ she plans to spend on the 1nterv1ew (4) when "
the mterv1ewer wants to break 1nto the conversat1on he/ she should raise his/her hand just | .
slightly as:,a 51gnal. ,ThlS keepshlm/her from dlstractmg'the 1nterv1ewee' (5) one should
break major questrons 1nto several short ones; (6) one establishes early the 1nterv1ewee s ,
- expertise or cred1b111ty on the subject (7) one keeps h1s/her l1steners or1ented by
repeatmg portlons of responses whenever necessary; (8) the mterviewer should not be a |
pawn for the mterv1ewee (9) one should avoid 1nterrupt10ns (10) the interviewer should -
try to have the mterv1ewee conclude by summarlzmg main po1nts (11) one should try to |
vvkeep the 1nterv1ew conversat1onal to avoid soundmg memorlzed and rehearsed and (12) '
' when taplng, one should av01d “I see, > “uh huh ”? and other such : mterjectlons that may

'prove d1fﬁcult to ed1t from an actual1ty selected for useina story Like the personal
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interview, every telephone interview isa little differentﬁom the deadline interview.
These features of mtervrews h1gh11ght the commumcatlve possrblhtles of the
i1nterv1ew Includmg 1nterv1ews as a part of the wr1t1ng process helps to expand the :
| Icontent of ertmg as well as extend the mtegratlon of ertmg with 11stenmg/ speakrng |

| skills.

: Peerfconve'rsation: During“Editin ting - _‘ “

Usm eer conversation as a means for enrrchin a student’s ex osure to langua e
g R

' maxumzes the opportumty for a student to hear and enjoy Enghsh m1x1ng more skllled » -

vw1th less skllled speakers supplles more advanced language models for Enghsh learners
‘ (Diag-.‘choi ’& Weed, 1995). In the case»o_f students writing process, peer conversation' |
during editing and revising encouragesintegrated language skills. Students can explain
errors_and sug‘gest improveinents; ‘ |

Presentation |

What is a presentat10n‘7 An oral presentatlon isa good 1ntegrated language skill.

: The ab111ty to glve an oral presentatlon is an’ 1mportant sk111 ina Varled range of careers '
2 and trainmg in public speaking can help students develop 1mportant llngulstlc and
) 7 personal quahties in st‘udents,’-(Hy_land,‘ 1991). Many teachers of advanced English as a
! '.SeCOndlanguage ‘(ESFL) courses conSider oral presentations a desirable activity, since this
~is one opportumty for. students to apply what they have leamed by expressmg their ideas.
- and pomts of view W1thout 1nterrupt10n and with prev1ous preparatlon in the forelgn
: language (Iribarren 1990) Tralnmg in public speakmg not only cultivates confidence

and clear articulatlon but also develops useful research sk111s and encourages careful
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| planmng and preparat1on in the use of language (Hyland, 1991) However many
| 'teachers thlnk that they can do llttle to help for students beyond getting a topic, prov1d1ng
_ class time, and offering post—presentatlon adv1ce Although th1s vrew is understandable
| students can nnprove their oral presentatlon ability 1f teachers offer detailed help in the
“ plannlng and preparation 1n the use of language Th1s skill area can be taught Just as ,
systematlcally as any other in the syllabus 1f 1t is treated asa practlcal step- by—step
~ process leading to the ﬁnal presentatron |

The oral-presentatlon process The oral presentatlon is typically a partly spoken

. partly visual form of communlcatlon Wh1ch is des1gned to 1nform or persuade and occurs .
in organlzatlonal settlngs.(Stanton 1982). Because time is limited, students must
carefully prepare the presentatlon Students must be sure of their facts and obj ect1ves
- have a carefully structured outhne support their talk W1th visual aids, deliver the |
' presentatlon clearly and confidently, and then handle questions from the 'audlence. This
' oralpresentation process needs practice, but it is achievable' with an awareness bofv oral
" comrnunication skills and practical eXperience. According to Stanton (1982), there
are seven general stages in the process of developmg oral-presentatlon skills: (1) short
- talks and awareness of oral communication strategles ) de01d1ng obJectlves and
gathenng facts (3) organizing dlscourse structure and developing an outlme (4)
: preparlng supporting Vlsual material; (5), rehearsals and feedback; (6) delivery of
presentation and handling questions ;‘ and '('7‘)velvaluation.
Before students deliver their talks, there are skills and strategies that can be taught

~ to make the task easier and help students discover some of the problems. For example, to
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demonstrate a nurnber of basic percepts of oral.comnlunication, students can practice

’ giving simple presentations of a_few:minutes' duration (Stanton, 1991). These might
'merely involVe a speaker describing a hidden diagram' COnsistin‘g of a few simpie shapes
that the audlence has to draw. The teacher can eas1ly prepare a number of diagrams in
advance and ask a series of students to present them (Marshall & Willlams 1986)

| Commumcatlon always has a purpose. General obJectlves ofa presentatlon are to
mform the audience and to persuade ‘More precrse aims are content spe01ﬁc but to |
achieve any obj ectives, thespeaker rnUSt haye some knowledge of the target audience -
(Stanton, 1991). TherefOre,zthe presentation must be,planned with the hearers' interests,
background knowledge prejudices, and temperaments. To prepare a presentation on any
subject, students can gather data through various data-gatherlng act1v1t1es such as
searching a library for information, mterv1ew1ng,.note-tak1ng, and makmg_use of
 reference materials. | | |
Designing an outline is the key stage in,v the process of oral presentation
- developinent (Hyland, 1991). This is the speaker’s guide Which provides thev discourse
organization and content notes for the final presentation. It serves both to Waken
students' memory and structure What is said, sequencing the information and establishing
- a beginning, middle, _and-end.‘ Students are not nor_inall_y‘familiar with outlining skills
and need a iot of practice to develop them (Hyland,» 1991). Outlines are hierarchical, and :
a central idea is supported by three or four main points, which are in turn supported by
. sub-points; N |

If presentations incorporate visual aids, they are 'usually more interesting and
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informative. These visual aids must be carefully planned in advahce. Drawings" and
diagrams must be kept simple to be easily seen and understood, they must be interesting '
and appfopriate, and they rriuét be preSented effectively (Hyland, '1991).> Visuals can

- make the topic both more interesting and more undei‘standablé. There are many types of
visual aids available to speakers, buf pvcrhead-proj ector transparencies ére perhaps the
most‘effective and ﬂexibie’ médium. | |

To reduc¢ nervousness, the speaker needs to be confident that the talk is well
organized: clear, and interesting. Rehearsals are important invordver for the speaker to
gain confidence. The actual presentation should last no lpnger than 10 minutes, with
another 5 minutes for questions (Hyland, 1991). Evaluation should focus oﬁ the
fbllowing: (1) the organization of the presentation; (2) the accuracy, interest, length, and
relevance of the content; (3) the speaker's relationship to the audience; (4) the quality,

' appropriateness, énd effectiveness of the visual aids; (5) the delivery and performance
aspects; and (6) the handling of questions (Hyland, 1991). Oral presentation skills take a
1ong time to. develop, and teachers should ﬁy to be positi\}e in their criticism and avoid
élamaging the speaker's self-esteem. Moreover, speakefs ére nornially their own best
critics, and evaluation should inclﬁde their views (Iribarren, 1990).

As we have seen, the presentation is a skill that improves with practice, and
students_ need plenty of opportunities to perfect it. The obvious fact is that the
presentation is a teachable skill that has an important place in second language teaching.
The ability to chbo_se é topic and narrow its focus, to research it and organize the data,

and then to present the information logically is an perfectly integrated lar'lguagev skill. A
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! goodoral presentation depends vonc-ar.eful" prebaration and familiarity with the rules of
oraid-ieommunicati_on. " | | |

| ' By using integrated commumcat1on skills such as rinterviews" peer conversation -
durmg edltlng, and presentatlons language SklllS can be learned more eas11y Integrated‘
language skrlls not only combme 11sten1ng and speakmg Wrth readmg and wrltmg, but |

, | also comblne the actmg and th1nk1ng of learners By applymg the mtegrated
communlcatlon skills to. learners the poss1b111ty of success in learners Wrth Varrous styles o

| and 1nterests are maxrmried | | | |

: Genres of News and Features ,

Genre: Feature Writing

‘ Internatronal affalrs Wrrtrng about 1nternat10na1 affalrs may be e1ther the most

dlfﬁcult or the easiest topic for wrlter s1nce the mayor govemor and nelghborlng )
nations are not'present to contest the accuracy of the story Instead When writers Wr1te | :
about mternatlonal affalrs the nroblem they face is how to 1nterest readers 1n forelgn
rssues Most surveys show that features about forergn affalrs rank also low on the lrst of
readers preferences (Rystrom 1994) Thus subjects should be made very clear A ,>
| powerﬁrl headlme can help attract and hold reader s attentlon The ﬁrst sentence may
N -_also be 1mportant because it can mvolve a powerful reaction in readers Who‘agree or |

~ disagree w1th related 1ssues.’i_.

- Business and economy. Featuresabout business and the economy can be_‘"as )
o broadly defined as busmess and ecOnomy themselves. To interest pOtentiaI readers,

, "features in these topicscan focus'on a cOmpanyisrpotentialjk profits, an important' g
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o 'i_ . economrcal 1ssue world economy, a stock market mvestment m stocks and stock

g have fmanclal mvestments m the stock market an 1mp0rtant element of busmess »and

:quotatrons For readers concerned w1th these 1ssues, these features can be brlght and

’ _more mterestmg than any other features m the newspaper Because many readers may

e ‘economy features is the functlon of the stock market and the operatlons of co oratrons L S

i fwhlch may have a good or bad 1nﬂuence on the prlce: _f Sreaders stock :

Art and culture Features on arts and culture are not popular in newspapers

it Interest in these art and culture features usually ranks lower than most other features

. “"Whrle many da11y newspapers are trymg to expand other features they often seek to ji : e
: ;decrease the art and culture features Bowre (1989) suggests that when somethmg very RO

B good or very bad makes the headhnes the feature wr1ters seem to turn the1r attentlon “

S away from the arts, treatlng the arts toplcally w1thout the day-by-day research they g1ve -_ Ny

% ‘to other communlty issues. Features on the arts are often 11m1ted to "drawmg-room
o ‘subjects’ or language that 1s* toprcs that c"an be,u'Sed for social chit—chat without inVolvlng : o

’ deeper analy51s or extensrve techmcal knowledge (Bow1e 1989)

Smence medlclne and the env1ronment Med1c1ne and the envrronment are other

~ areas Wthh feature wrrters may 1gnore These toplcs‘are poften 1gnored because feature

| wrrters have to acqulre both the knowledge of what they w111 wrrte about and an |

_ understandmg of those who dlsagree If the wrlters work ona srnall or med1um-smed
newspaper they may ﬁnd that no one is ass1gned full tlrne to cover sc1ence m‘edrcme or |
.‘ 'env1ronmental toplcs Where can wrrters look for feature 1deas on these subJ ects‘7 The : |

o best sources for medrcrne are spe01ahzed pubhcatlons or Joumals such as the Amerzcan
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Medical AssOciation, .the VN‘ew England Journal of Medicz_'ne, 'and Medical World.

'Feature science wnters can look for necessary materrals in profess1onal agen01es or :

' through the assmtance of experts To write env1ronmental issues; wr1ters can ﬁnd
1mportant sources in Natural sttory Magazme In sp1te of dlfﬁcultres the features of |

- science, medlcme or the envrronment glve readers great challenges and rewards The

- 'challenge is in 'dlsc0Ver1ng and explal'nlng developments and‘ issues *that fare 11nportant to S

' readers Rewards can come in the form of pr1zes pay rarses or recogmtron by wrlters
sources and peers (Brooks Kennedy, Moen & Ranly, 1980) |

. : §ILS_ The real_m of sports seems to_ be 1ncreas1ngly regardevd 'és a suitabletopic.'b -
for feature‘s; "l"h'e reason for this is that sports features have Widened their coverage far‘
-beyond the s1mp1e reportmg of the results and descrlptlons of events Sports wrrters are
not hm1ted to act1V1t1es whlch mvolve tearns or md1v1dual performers Sports features
now offer opportumtles for satlre and fantasy (Rystrom 1994) Sports offers plentrful

' ‘matenal for good wr1t1ng.‘ Many writers of sports features think 'of _themsel_ves more as

writers than reporters'. : However;'go(')d writing in sports features still begins with good o .

reporting.

Genre: TV News -

Headhnes Most broadcasts begln news w1th an abbrev1ated summary of the

' maJ or 1ssues These headllnes tell each story ina few Words and should be dehvered w1th

o so_me urgency. In TV news headlines,‘ the present tense works beSt. A general method off SR

starting a newscast is to give ah‘e'.adline and a promise of some details before identifying

| broadcasters (Meppen, White, & Young, 1984). There are t_wo stygl,e’s»of headlines inTV |
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news: teases aﬁd self-sﬁfﬁcieﬁt heédlineg. F.A’tebase’ is suppbsed. to intrigue lisfenersénd
keep them listening out bf curiosity. Self-sufficient headlinés, on the other hand, sh‘ould.v
~be cvor‘,np_l'eteA, and listéhers vshoul_vd be ableito' tune in, hear only -‘tl‘levhgadline, and |

gét abas1cunderstandmg _6f thé sto_f:yi (‘_"S;tcp-h‘ens, 1980). ’

“Sports. After the reporters have given the major news stories, ‘the last part of their
broadcast uSualiy will iticlﬁde briefv’sports news. _Thé first requirerﬁent.fdr sports |
reporting is for the ‘fepor‘ter' to 'enj'oy :sp('n"tsi.v The othc;f maj‘or réqh_irement is to be able t}o‘
convey their enthusiasm. Too many sportscasters, who may know all fhey need to -
knéw about spoi'ts, fail in their efforts because they fnﬁtilzite the language (Bliss & Hoyt,
1994). There are some skills that are mor'e‘critical than others in sports reporting. Once
the reporters are familiar with the various sports, teams, and participants, they will be
expeéted to use that knowledge tb report under severe deadlines. While the games are in
progress, the reporters are often on the air with the sports report. The reporters shoﬁld
make their script, record éhanging scores, and repdrt or explain the games to their
viewefs without any prepafed script. These cbntinuous activities require éreat knowledge
of sports, so most sports reporters are veterans. However, the broadcast industry is
becoming more and more interested in sportscasters who are writers and reporters, good
writers and good reportérs (Biiss & Hoﬁ, 1994). Although the industry still insists oﬁ |
usin’g some former jokers as sports reporters, because of their name recognition value,
those who have been successful as Sportscasters have had to‘ prox}e their writing and

reporting skills.
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The stock market Stock market news is yery unportant to some Vrewers such as - |
" stockbrokers stockholders 1n a company, mvestors and caprtallsts Unhke busmess and'
the economy features of’; newspaper the stock market news may be brref and s1mple ’To
o understand the stock market news v1ewers may not need much knowledge about the ¥
e stock mafk¢t-HQW¢Yé?a,‘;1€Vl’eIS shpuld at least kn_ow:the: stock' market's functlons. In
'contrast' the reporters should know 'enough abouthow.vwall ’lStreet .‘operate:s‘ and how the -
: , stock market ﬁmctrons to report the.stock market news 1nte111gently i e
‘ ?‘ Weather Weather news is probably the most popular subj ect for most TV
v yrewers Many people care. about the weather news For example boat owners are
mterested 1n the wrnds and how rough the waters are, and sk1ers want mformatlon that '

" P \w1ll help them plan weekend trrps (Whrte Meppen & Young, 1984) Unhke the weather

' news of the newspaper the weather news on TV uses a lot of technologlcal equrpment to o

increase accuracy such as screens computers ﬁlms and satelhtes Usually, the reports
2 grve the temperature chance of pre01p1tat10n the w1nd cond1t10ns and the barometer ‘,
reading.

 Aswe have seen, bothfbroadCast news-and neWSpa‘pers consist of various types

o 'of genres and each genre plays an 1mportant role 1n newspapers and broadcast news.

Because all genre contents are gathered by tralned professmnal reporters are exammed
1 by experlenced ed1tors and are mtended to pr0V1de readersv and viewers w1th 1nformatron v :
o :_they need and Want to know they are made up of facts. : Althoug'h relevant ‘genfres of -
' newspapers and broadcasts are not all the same Each genre has 1ts own characterlstlc In .

. th1s sense genres of newspaper and broadcast news must be useful materlals for
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integrated language_Skills-of,four'language models _snch as listening, speaking,:reading,~

and writing.

Text P‘rocessing of New.‘s_:-and Featuresv o

Processmg newspaper content Today nlany people subscmbe to newspapers and "
they der1ve a lot of beneﬁclal mformation from them To collect good 1nformat10n from S
newspapers, it is"’essentialthat readers proceSs ‘i_n_‘fOrmation adequately. Processing;
media 'information is not a purely c_og'nitive affair. Un'derstanding'and representing vnews:‘ B
| 1s at the sanie time a social accomplishm,ent, if only because of the participation of the B
. readers m p.rocess_'es of ‘public commUnication and because of the vast social knowledge]ﬂ v_
B and heliefs that arepresupposed in these'proceSS'es (Dijk, 1988).‘ Comprehension of

: newspaper content mcludes six stages from the ﬁrst perceptual awareness to the result of '

o processmg, the poss1ble alteration of the bellef system (Dl_]k 1988) The followmg o

sections discuss each of these stages in turn

Perjcentual'processmg of news text mvolves the 'identiﬁcation of newspaper

forrnats and news item layout. These are matched with the visual informati‘onassociatedv

" withispeciﬁc news articles. Headlines are salient inperception as 'markers’ that, goyern E .:
e attention and perception. | Because rnost headlines are printed across the full width ofa R
news varticle, they indicate the strategies for the perCeption and identification of news _b _
items. | | o | | |

| eadlng is not an 1solated process that can be separated from understandlng

‘ Readmg mvolves a host of processes mcluding the d1str1but10n of attention and

‘perception as well as word- and Sentenceflevel‘ analyses and inference.
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Decodmg and 1nterpret1ng a glven text begms w1th Wrrtmg processmg headlmes

because the decodrng and 1nterpretat10n of a headlme may lead to a decrsron to contmue
or to stop readmg the rest of the news artlcle Interpretatlon mvolves _]udgement and

h evaluatron as Well as use of background knowledge and language ab111ty

Representatron 1n memory requrres readers to store textual structures m eprsodrc
: mem‘ory in the ,fo‘rm of a textual representatlon. Thrs' 'repres'entatron‘ is marnly.sema’ntr’c

'and schematrc ,Understandmg a news context isa complex mtegrated process of

o strateglc selectron retrreval and applrcatlon of Varrous 1nformat10n sources in the _’ R

constructron of textual representatlons and models (Dl_]k 1991)

Foundatron of a 51tuat1on model means constructlon of the reader s mental nnage -

N of the srtuatron Once readers have constructed an acceptable model of the srtuatlon one, e

o can say that a newspaper 1tem has been understood Then thrs model may be used for
o "further generalrzatron abstractron and decontextuahzatron S -

Transformatron of socral knowledge and belrefs 1s the last stage of text

o vprocessrng ThlS may or may not oecur asa result of readmg a news artlcle (D13k 1991) i :'-:.‘ P

As we have seen understandlng news context 1nvolves several maJor steps The 1‘.7_'7 L

St processes of comprehensron of anews context prevrously descrlbed is essentlally

o strateglc and they do not operate accordlng to ﬁxed rules or at separate levels of analys1si:‘ s

o Qand understandrng Most of the processes take place s1mu1taneously and mutually assrst . N o

: _each other in the estabhshment of fast and effectlve 1nterpretat10ns These steps may be 'j.“ ) o

Kt only part of a theory of news understandrng



Processmg broadcast news. TV news has a s1mple obj ectlve that isto capture

- the essential mgredlents ofa story and deliver them to viewers in stralghtforward 51mp1e
language that can be easﬂy understood when heard over the air (Hoyt, 1994)
Understandlng TV news is much easier than understandmg newspaper content because
the.content of TV news is muc_h shorter and less complicated than that of the newspaper.j ,
Unlike newspaper news, spokennews items in many' Ways have a simpler organization;

‘but various kinds of visual aids such as news film, scenes, and photographs ,on v play a
primary role in comprehending TV news. These visual aids help viewers understand :
broadcast news better. To improve accuracy and promptitude, broadcasts use technolo gy
such as Videotape hve reports, computers and satellite news- gathermg equipment. The

~technology also help the TV audlence understand broadcast news eas1ly Most

broadcasts start on the news with headlines Wthh have short summary of the maj or »

news. Although these headlines seem to be very brief, they touch the core of the major

news contents. Thus, understandmg spoken headhnes is the ﬁrst step for the
comprehenswn of the broadcast news content Most headhnes tell each story in a few
words, delivered with some urgency but without theatrics ( White, e_t. ;a_l.‘, 1984). Because
broadcast news has time limits, completely understanding broadcast news may be
difficult. However, unlike newspaper news, because broadcasts deliver news_brieﬂy and
rapidly, broadcast news seems tol be more suitable than newspaper news for those who. ‘
iead a busy life.

- No matter which media one uses to publish broadcast feature writing, each genre

has its own specific features: text formats, typical topics, vocabulary, and linguistic
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,_ -characterlstrcs and style ’l‘hese components can only be mastered by practlce and expert .
. superv1s1on In this. effort, the ertlng process plays a maJor role. In thls sense, usrng |
o mass medla as materrals in wrltmg means an escape from text-centered teaching methods -
.ertmg teachers should rej ect method010g1es based on writi'ng textbooks and should
1 seek to ﬁnd methodologles which help students construct their own knowledge solve realg
: problems of wr1t1ng, and wrlte creatlvely New methodologles for usrng mass medla 1n‘
the vyrltmg process may pro_vrde more effe_ctr‘Ve motl'vatlon for ‘students_‘ ‘
Five key areas, : suchas the role of grammar:in Wr1t1ng, the' ertmg process, theuse( o |
of computers 1n Wr1t1ng, mtegrated commumcatlon sk111s and genres of news and
'.features have played some part in the 1mprovement of Wr1t1ng All of these key areas are
'closely related to each other In the wr1t1ng process grammar offers syntactlc and
- semantlc rules computers are used for Varlous purposes such as the Internet e-mall
“PageMaker ‘and layout publlcatlon. -:Usmg m‘tervrews'* presentatlons 3 and peer |
conyersatron seems to be useful for mtegratmg language skllls in four language modes
" such as llstenlng, speakrng,readmg, and ertmg F1nally, the use of mass medla such as
news‘papers and broadcast news pro_v1des a neyv, means to drsseml_nate student wrltrng.
' The purpose this re‘search 1s to move from teacher-centered teaching method to student-
: -v'centered teachmg method These neW ertmg approach w1ll help students become self- - V

‘ conﬁdent and 1mprove thelr ertmg ab111t1es
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CHAPTER THREE: A MODEL OF THE WRITING PROCESS
Description of the Model

The literature reviewed in Chapter Two was organized around five key areas: (1)
the role of grammar in writing; (2) the writing process; (3) using the computer in writing;
(4) integrated communication skills; and (5) genres of news and features. The five key
areas become the five factors of the writing process, and can be combined to provide a
theoretical framework for the writing process. This furnishes a model for the curriculum
design project (see Figure 1). Although these five key areas seem to be interdependent,
each key area has its own function in the writing process, and interacts with other key

arcas.

Figure 1. A model of the writing process applied to news and feature genres

News and feature genres The Writing Process
form the Background
of application.

Generating
Ideas

Revising and
Editing

Publishing

Integrated Meaning- Computer- Specific
Language Focused Assisted Genre
Skills Grammar Instruction Features
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The model of the wntmg process shown in Figure 1 is divided into two horizontal
parts. The four boxes of the upper part in Figure 1 represent the wrltmg process which
is comprised of four components generating ideas, drafting, revising and ed1t1ng,
and publishing. In the upper part, arrow signs 1ndicate the direction of the writing
process. The four boxes of the lower part in Figure 3 indicate the writing p'rocess-. ,
assisted factors, consisting of four: integrated language skills, meaning-focused grammar,
computer assisted writing, and genres of news and features. In the lower part, arrow
signsindicate the correlation of the writing process-assisted factors with the components
of the writing process. "fherefore, this model shows both the connection between the
Writing process components and the writing process-assisted factors. '

,  The Components of the Writing Process

First, the writing proces_s components have to heconsidered,in the model of
Figure 1. The first component of the ‘writing process in’ the model is generating ideas.

- Before writing an essay, generating ideas is important. "fo get good ideas, one can use
‘_various prewriting techn'iciues such as oral group/individualv_brainstorming', clustering,
looping, cubing, classical invention, debating, interviewing, visits to places of interest
and importance in the school vicinity, fantasizing/mind transportation, lectuting, reading,
and group discussion. These prewriting‘ techniques have been found to be effective in
teaching writing to both native and non—nati\ie speakers of English,

The second component of the writing process in the model is drafting an essay.
Drafting is getting ideas onto paper in rough sentences and paragraphs, and involves

writing quickly to get ideas. When drafting ideas, one uses a collaborative writing
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strategy., The most suc'ces'sful Writingb 1sw1th1n an environment of collaboration.
Collaboration éiues special Chal'le‘nges and possibilities to wrltlng cIas’s.v " In drafting
ideas, one should consider gramnlatical elements such as sentence'structure, yariety,
phrasing; and .lexical choice.
The th1rd factor of 'th.e' ertmg process in the model is revising and editing _drafts.. _
' Retdsing and editing take’place throughout the writing process. Literaily,'revising r‘neans‘ |
: "looking: again." Revising and editing involve looking again at’the Wh_ople substance of
 the drafts -- at their tone, at their.general aim and method, at the relation,between t‘heir
thesis and the paragraphs that support them.
| The final Component of thewriti_ng process‘inthe model is publishing e‘ssay.s,_ ,
: suCh»as neWSletter and feature articles. To publish essays, one uses c01nputer technology ‘
| such as PageMaker and desktop pubhcatlons ora news broadcast format
The ertmg Process-Based Factors _ o

Integrated language SklllS The wr1t1ng process based factors are located in the

| lower part of the model 1n Flgure 1 The components and factors are outhned in Table 4.
'”'In the model the ﬁrst factor to be cons1dered is 1ntegrated language SklllS Integrated ’
" language skills. have effects on generatlng 1deas draftmg, and rev1smg and ed1t1ng w1th1n i
Jthe wrltmg process Thls factor uses mterv1ew1ng, peer conversatlon and presentat1ons : |
- of materrals to generate 1deas, 'thereby prov1d1ng students with various, writing sources.’ ‘
" These 1ntegrated language SklllS mdlcate methodologles by whlch students can acdulre _

- listening, speaklng, readmg, and writing s1mu1taneously
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Meamng—focused grammar The second writlng-based process factor is meanmg-‘ o

: focused grammar In this model meamng—focus grammar has effects on generatmg

ideas, draftmg, and-rev1s1on and editing of the wr1t1ng process. The approach to

meanmg -focused grammar in the wrrtmg process mvolves students by makmg them

analysts and problem solvers about thelr own wrltmg In this model meanmg—focused

grammar is utllrzed in the focus, content, organization and development of ideas. In

addltlon attention to grammar is focused on sentence structure, Varrety, phrasmg, and

_lexrcal choice Fmally, in the model grammar has 1mportant effects on rev1s1ng/ed1tmg

the wrrtmg process. In the final revising and editing of writing, a focus on mechanics,- .

spelling, punctuatlon and surface-level grammatical problems is appropriate..

Table 4. Matchlng ertmg Process-Based Factors W1th the Writlng Process Components

Writmg Process
- Components

W_rltmg Process-Based Factors

Generating Ideas

Inte"’grated language skills: peer conversation,
presentatlon

Meaning-focused grammar

' Computer-assisted instruction

Genres of news and features: topics . = .

Drafting E . ‘

B Integrated language Skills P

Meaning-focused grammar

Computer-assisted instruction

Genres of news and features: style vocabulary '

| Revi's‘ing“ and Editing

Integrated language skills

Meaning-focused grammar

| Computer-assisted instruction

Genres of news and features: llngulstlc characterlstlcs |

| Publishing

Integrated language skills

Computer-assisted instruction

Gen_res of news and features: text format
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| ’Computer;aséisted ivnstructiov»n.; :The.third writing'procgsé—based ,facfo’r is
‘ computer—ass_isted instruction, the use of corhi)utef-basea %ﬁatérials to éssiéf leamers. 1n '
, | understandihg and acquiring ihforﬁlation. ComputervsvhaVe changed the way studénts; and :
teacheré apperach thé writing"plyfocess. In the fnodeL céni%ﬁter—assisted instlv‘uct‘ionis; :
- connected with all the Writmg pro.cess cofnpohents. Students cansget gobd information
-duﬁng the df_afting component by using té'chnology such as the Internet and_,e—méi‘l:. .Also
through compﬁtefs, students can think and write simultanéduély, quickly moving ’to a
bplace where they _ﬁéticé é change is negded , fo add or delete Words or passages, B
and check the grammatical elements. ‘Writers now usé computer programs to émﬁpose
| their publications. Some advanced word prdcessing software allows for PageMaker and
desktop publications. The major benefit in designing and producing essays with
PageMaker is to allow writers to revise them with ease; Computers afe highly desirable

for all the components of writing process--to make work more efficient and time more

productive.

Genres of newspapers and broadcast news. The final writing process-based

factor is specific features of the genres of newspapers and broadcast news. This factor is
connected with the whole wriﬁng process. Newspapers and broadcast news consist of
various topics éuch as headlines, international affairs, busihess and econorhy, art and
culture, science, medicine, the environment, sports, the stock market, and we_iather.
Because these various topics pfovidc many kinds of sources for writing, students can uée
these sources to get ideas. Tﬁe prOduction process of newspapers and broadcast news

follows the same writing procesfs as do students' compositions. Therefore, understanding
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these mass media helps students write their essays more ci’eatively and effectively.
'As we have seen above, there is the close relation between the writing process
components and the writing process-based factors. To accomplish this purpose, this

model systemaitically connects the components and factors as a guide for teaching.
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| CHAPTER FOUR: CURRIcULUM DESIGN
Description of Curriculum Organization o
Purpose |
| .The' purpose of this curriculum design isto improve the written language |
“proﬁcienciy of college level students 1n Korea hy using computers newspapers and
R broadcasts 1n the writing process, and in add1tion to accomphsh mtegrated language arts.
‘Based on the pr1nc1ples that I have set up in the theoretical framework in the prev1ous |
chapter I have des1gned two unit plans "Composmg Exc1t1ng Wr1t1ng Newsletters and
"Usmg the Broadcast" (see Appendices A and B). These two unit plans focus on the '
| wr1t1ng process and materials for helpmg students write their _1deas with more creat‘iyity
‘and organiza.tion.v The content of these two units includes student4Centered learning
" conceptswhich are signiﬁcant for achieving integrated language skills-of the four
language models such as hstemng, speaking, readlng, and wr1t1ng To accornphsh thls
purpose the two units mclude lessons that may prove to be useful and practical for -
college level students in Korea . S | |
.M :
| The first unit "Composmg Exciting Writing: Newsletters "is rnade'up of se\}en |
Lessons (see Table 5) ‘Lesson One The Writing Process Lesson Two Using Graphic
l Orgamzers Lesson Three Proofreadlng the Draft Lesson Four Internet Edltlng, Lesson
i FlvVe;lFeature Article; Lesson Six: Analyzrng a Newspaper; and Lesson_ Seven:
- Newsletter "Cornpo_sing.}.‘ The second unit, "Using the Broadcast," consists of six lessons.

Lesson One: Understanding the News Format and Newspaper and TV Broadcasting;: '
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- '_;j';‘-"Lesson Two What 1s News‘7 == Bramstorrmng and Plannrng, Lesson Three Intervrew S

- SklllS Lesson Four Wr1t1ng Up the Interv1ew, Lesson Flve Edltlng the Interv1ew, and -

SR ’l_,.;, .Lesson SlX Broadcast Role Play

':‘l“:fTableS Lessons ofTwo Umts A R

S Umt ) Lo Lesson B
S One 0 "One The Wrrtmg Process UL e
“p o | Two:Using Graphic Organlzers e
- | Three: Proofreadmg the Draft *
SN Four: Internet Edltmg o
- | Five: The Feature Atticle
,k Six: Analyzmg aNewspaper .
b oo | Seven: NewsletterComposmg e N
- |Two - - . |One: Understandmg the News Format and Newspaper and TV' R
.. | Broadcasting Lo e
| Two: What is News"--Brarnstorrmng and Plannlng
| Three: Interview Skills -~ = - '
- | Four: Writing Up the Interv1ew
o “Five: Editing the Interview .
SlX Broadcast Role Play 3

e The Oblectlves of the Lessons

‘ ,'ll lessons of two , ,:, b_]ectrves The purp ose 0 f S

o f‘objectlves is to present ser1a1 learnln 3 processes to students and to max1rmze students S

o learmng competence T e objectrves mthese lessons mean students learmng

i va‘]eCthCS that are relate to student-centered teachmg Although these lessons

v s1gn a number to ob_] ectlves, the ObJ ectlves are mterdependent and they have a ser1a1

_’closely related to task cha1ns
Thematerlals used lntWo llnlts ared1V1ded mto three typeSFocuSSheet, Work :

: iorder to help students understand lessons effectlvely All obJectlves of lessons are 3“ L i



o Sheet and Test Sheet iThese materlals are essential for meetmg students learmng
: Obj ectlves Teachers will give students these materrals in class to help them understand

the lessons better, and to evaluate students. The content used in these sheets is extracted |
from newspapers, broadcast scripts, the In'ternet, and college—level textbooks. Detailed
explanations of these ‘materials are as‘ folloWs.-

Focus Sheets.'_ The ﬁrstimportant 'mater_ials givento_ students in class are focus

v B shee‘ts.. The prim.ar-y goal of thew focus sheets is to motivate and challenge the students to
Write while, at the same 'time,dieveloping language skills. Focus sheets are designed to

: present information. To enhance the students' understanding of each lesson, all lessons
consist of various focus sheets, matched with work sheets. The teacher leads students in
task chains through using the focus sheets along with the work sheets. | |

Work sheets. In this curriculum design,‘ work sheets are used as essential

materials in developing language skills, encouraging creativity, and eliciting the
differences of opinion among students. The purpose”of these work sheets is to check
students' understanding of the focus sheets.‘ Even though work s_heets are designed for
individual or cooperative Work they arev ﬂexible enough for teachers to use both for
guided and 1ndependent bractlce The work sheets can be used. for 1ntegrated skllls
activities, such as d1scus31ons readlng, and collaborat1ve writing. Using work sheets in
wr1t1ng activities helps students galnvgreater motivation and obj,ectives for writing,
increases their awareness of writing as a process, and helps them apply the writing

“process strategies in their writing.'
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Test ’sheets. Assessments of the students are performed through-test sheets, sc the

test sheets are unnortant for summative evaluatlon Moreover test sheets are unportant
| matenals because they are des1gned to evaluate each student’s understandlng and learning
of giuen Imvaterlals. Becausethe contents of the test_sheets are'related to what students

‘have already learned in the speciﬁc lessen; the teacher can get feedback and an indication
| ,of the students' learning by using test sheets. The »teacher can then adjust their
, 'subsecluent teaching direCtions ‘by analyzing the feedback from students.
Task Chains | |

Task chains used in this curriculum design present "activities."v" All lessons ha\'/e

v speciﬁctask'“chains, which meet the objecti\tes of lessons. In some task chains, students
arevasked to Work alcne, in pairs, or in cooperati\}e small groups.' In others, students are
asked to sclve prdhlems and analyze Writtentexts by the‘niselves. Various activities
Which.utilize task chains help students connect with their vownv knoWledge, 'exjjoerien‘ce,
and ic‘)pinions to bu11d a frameweik for usmg Writingv. | |

. Aswe have seen above,:ti)vc un1t plansiin' this curnculum des1gn can stimulate
students' motivaticn to learn W'ritten‘j language ina meanlngful " ‘piract:ic‘af :and interesting
, way The goal of the two umts is to elicit and pubhsh student wr1t1ng by us1ng various
’ means such as cornputers and inass niedia Th1s cumculum de51gn showmg the wrlting
process will» introduce a new writing methodology in Korea,} and these lessons will help.
. teachers change text-based teaching rhethods into genre-‘based‘ teaching methods.
lemg the Design of the Curnculum to the Model of the ertlng Process ”

The des1gn of this curriculum is based on the model of the writing process
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K3 : ,developed 1n Chapter Three and it is, therefore related to the model of the writmg
process Wthh is derlved ﬁom the ﬁve key areas of mvest1gat10n The followmg sectlon
:d'escr_ibes how the design of the curriculum is connected to the model of the writing

- process. -

The Wri_tingProce‘ss

| The ’cnrriculum design 1n this ‘proj ect is connected with the c'oncept of the writing
pro'cess'(see Table6)_., In this orojec_t, the Writing process consists of four cornponents:
generating ideasi, drafting,j'r‘e‘vising andediting, and puhlishing. These COmponents show :
”avserial order in the writin‘g process continuurn, andthey are linked sy_'_s’tematically with '
- the design o‘,f the c"urricuhlin. Each lesson plays‘ a particular role in the writing ”proc‘:ess,

’bnilding on background knOwledge gained in the nrevious lesson. '

N ‘I'ni.thei first and seeond nnit, many task chains are designed to huild up the writing
bproc_ess. The writing process is featured in the _ﬁrstlesson of the first unit. After learning |
this lesson, st_udents can recogrlize the writing process, and apply it to their writing. '
. The seCOnd-and,sii(th lessv’ons"of Unit "Orie ‘and the ﬁrst sec:on"d'third and sixth‘

: lesson of Unit Two focus on generatmg 1deas whlch is the ﬁrst component of the model
,v of the writlng process By means of the lessons that drscuss top1cs such as graphrc
orgamzers', lhroadcast news; 1nterv1ewv‘skrlls, newsnapers, and.broadcast rplve play, R ;

: »students can use these concepts in writing, and can generate good ideas'.
The ﬁfth lesson of Unit One and the fourth lesson of Unit Two are based on drafting,

: _Whi‘ch is the second component of the writing process.
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Table 6 The De51gn of the Currlculum Connected to the Model of the ertmg Process o

P '*';‘*Model ofthe i _'. ST ';' De51gn ofthe Currlculum
- | Writing Process‘f"i‘.Unit;.'_‘,""Lesson o Objectlve -
| The ertmg | One | One - :The Wntmg Process |
R | Process o 'Two | Using Graphic Orgamzers
1 . | Three | Proofreading the Draft _
. | Four |InternetEditing
| Six = - | The Feature Artlcle |
R | Seven | Newsletter Composing -~ SR RREIT P
| Two - | One | Understanding the News FormatmNewspaper?_'."‘f R
1|~ |and TV Broadcasting | e
| Two | What is News"--Bramstormmg and Plannmg -
| Three | Interview Skills ' B
.| Four ?,'f,ertmg Up the Interv1ew
-~ | Five | Editing the Interview ~ . -
ol | [Six . |BroadcastRole Play
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These le’ssons focus on writing interviews and featnre articles. By means of thesev

o ‘lessons students can gain experienceand knowledg‘e of theii Writing | |

The third and fourth lesson of Unit One and the fifth lesson of Unit Two focus on 'b
rev1smg/ed1t1ng, wh1ch is the third component of the wr1t1ng process These lessons
show various strategles, such as peer revision skills, e-mail ed1t1ng skills, the Internet
editing skills. After‘ﬁnishing these lessons,‘.students can'pirOOfread; revise and edit their
_drafts,by themselves._ Because compnteis are essenti_al for revising and‘ editing drafts, -
these lessons give students ways io' use technology, such as the Internet and e-mail.

Publishing, the fourth component of the writing procéss,lis the topic of the |
seven'_th’lesson of Unit Two. This lesson, which describes newsletter eonlposing,‘
explains, desktop publishing and PageMaker. After this lesson, students will be able to '
function as editois. | |
| All lessons of the second unit are connected with the writing process. These .» :
lessons focus on genres used in the writing process, ‘especially broadcast news and

" interviews.

Integrated Language Sl{ills
‘ The design of this cnrriculurn matches the concept of integiated language skills,
which combines reading and Writing;.listening and speaking, and acting and thinking. An
| integrated approach to learning icontains the niaxim’urn‘possibility for success in learners
with a variety of styles and interests. |
In the.second unit, several task chains are designed to bu11d up integrated

lang’uagelskills, especially the third, fourth, fifth, and sixth lessons. For example, in the
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' third lesson? studerlts learn interview Skills; and they are asked _te i_rite_rview a partner ‘In
the process of teaehing, the teacher boints out the ‘b‘asic techniques of intervrewing. '

‘Before meeting -with their interview partners; s‘tubdentsv prepare for interriewirlg, and then
con_rluct the interview. In the _fourth'lesson, students write up an‘in‘terview. ‘Before
‘writrng the irlterVi_ew, students gather the facts, aseign them, and ld_ecide the lead of the
story. In the fifth lesson, students learn to edit draﬁs of tﬁe interview. Whiie learning
:these‘ iessens,:students ac‘,q'u,ire integrated language skills. In the sixth lesson,; students
learn another language skill by role playing a broadCast. This 1eSs0n helps reduce the

threat of role playing, thinking creatively, and acting as the leader.

Meaning—Fecused Grammar

| This curriculum design is based‘on meaning-focused grammar, which is the third
key area of the model of the writing process. The term "grammar" as used in thrs
curriculum desigﬂ is not used in the usual narrow senvse of the term that evokes certain,
rather rlegative, expressions such asrules, driils, and exams. In an attempt te overcome
the inadequacies of tlﬂle‘ rule-focused method, many teachers have turned to a meaning-
foeused method of teaching grernmar. For ‘examble, in the secondumt, all lessonsi have
"grammar focus." The topics of these grammar focus activities are the folloﬁWing: present
tense, active \roiee, transitional words and phrases, parellelism s’»tructureavnd‘ paired
conjunctiorrs, subordinati‘rllg‘words, and sentence cembirring. Allr theseecti\’lities fecus on
~ the cente)rr of writing. After finishing grammar-focused activities, students can
themselves identify and,correct grammatical errors in their writing as t_hey proofread

drafts.
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‘Computer-Assisted I_nstruCtion

The 'design of this curriculum is linked with computer;assisted instruction, which
is the fourth key area of the model 'of the writing process. Computers in’this project focus
on the revising, etliting,-~and publishing aspects.o'f the writing process. T"he use of
: }computers offers solutions to a _Variety vof .language learning difficulties which currently
exist in English as a second language V(ESL)/ English as a foreign language (EF L)
_pedagogy From the literature review in Chapter Two, the relationshrps between learnmg
theories and the use of u‘{structlonal technology have been traced. For example inthe
first unit, the fourth and sl,ixth lesson includes computer-assisted instruction. In the fourth
lesson, students can learn editing skills using the Internet. After students finish leaming
i

this lesson, they can use the Internet and e-mail as tools for editing drafts, and can

acquire various skills of technology. The seventh lesson of the first unit teaches
publication skills, such as PageMaker and desktop publishing. These publication skills
are very professional. In this lesson, to publish a classroom newsletter, students will use

PageMaker and Desktop publlcatlon software - programs

Genres of News and Features

- The design of this curriculum is connected with the ﬁfth key area of the model of
‘the writing process the genres of news and features An 1mportant factor in de01d1ng
what to write about and how to erte is the 1dent1ﬁcat1on of exemplary Writmg In thls
sense, because the genres of news and features are written and edited by professional
~journalists or editors, they can serve as excellent lexamples. To increase students'

motivations and interest for learning writing, the design of the curriculum includes two
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primary genres: newspapers and »groadcast news programs. As we have'seen in the

second chapter, there are maﬁy diffefences betwéén' fhe genres of news and features.
Thesc differerices are shownvin ihe first 1es§oh of fhe Second unit, Wﬁich contrasts the
génrés of news énd features.

As we have seen above, this curriculum design is based on the model of the
writing process. All lessons of two units are related to the model of the writing process
which consists of five key areas. The lessons support these five key areas and will help

students acquire written language skills effectively.
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CHAPTER FIVE: ASSESSING THE EFFECTIVENESS OF INSTRUCTION

‘v Purpose ofAsSessment
Aseeesment is a'provcesbs‘fo'r‘ detefmining the current level ofa »student's

proficiency or knowledgeﬁ' EValuaﬁng studeﬁts }is the best Way to decide whether a
curricuium.is appropriate and particﬁlar teaching methods are successful. According to
Diaz-Rico and Weed (1995), a_ssessment instruments can be'used'.onr a number of
i)lirposes: proficiency tests determine a etudent's level of vperfor‘mance; diagnostic ahd
placement tests provide information needed to place students in the appropriate level of o
academic or linguistic coufses; achievement tests aseese the student's previous learning;
and eompeteney tests assess whether or not a student may be pfomoted or ddvanced. -

‘ | One of tﬁe maj or activities of teachers in writing elassroems may be the
comparison of students with their ewn preVious perfofmance to assess academic growth.
Hence, devising writing evaluations for students in writing couises is one of the most
bu;rdensome of teachers' jobs. However, there is no Way to escape this task. To evaluate '
the effectiveness of this curriculum, I focus on classroom tests, Self—assessments, eseay
tests, and quizzes. The purpose of using these assessment methqu is fte trace students'
language and academic deveiepment; ide‘ntify students' speciﬁc Writiﬁg problems,
evaluate the effectiveneés of ihstrﬁctien, decide stﬁdente' achi’evénient level, and give
‘studenfs positive feedback. The final aim of selecting these assessment methods is to

- help studenfs improve their written language proﬁe'iency and integfated language skills.

Design of the Writing ProCeSs‘ Assessment

The design of assessment in this curriculum uses two assessment methods to
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evaluate students ertten language proﬁc1ency one isa performance based assessment :
method and the other is an observatlon-based assessment method In this assessment
. deslgn, performance-,based assessment can be d1vided into two categories: classroom

- tests and portfolio' assessmen‘t. |

Classroom test_s‘will be teacher-made tests. Teacher-made tests will be formal

assessments that are the basis for classroom grading. Portfolio assessment can be self-
assessment. Self-assessment W111 be informal or forrnal, which is done by the students as
= a part of their learning 'proceSS. Thepur'pose of portfolio assessment 1s to maintain a long-
: ) term record of students progress to prov1de a clear and understandable measure of

’ }student product1v1ty, mstead ofa s1ngle number, to offer opportunrtles for 1mproyed
student self-lmage asa result of showmg progress and accomphshment to recogmze :
dlfferent learnmg styles and to prov1de an active role for students concemmg self-
‘_ assessment (Cudgo Castro & Carrillo 1991) Teacher-made tests are given students
| after finishing a lesson; In the ﬁrst _umt, -every less10n vinclude's a teacher-made test, and |
‘ the .content of the test 1s listed by a ‘T<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>