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- ABSTRACT

| This project creatéd a new and realistic curriculum of world history for tenth
- grade special education (Resoﬁ;cg Specialist Program) students at Perris High School, in -
Perris, California. It is new in that there has not been such a course in the Special
:Educa'tion Department fqr tw§ ‘years, and‘ a need eﬁsts to" elimiriate a discrepancy in
attainmeht_ of baséiﬁg grades. At present, the studen}ts‘must take the mainstréém Woﬂd-
History coi_Jrse. Consultation with both special e&ucation teachers and mainsfreéﬁh social -
studies teachers allowed the development of this course to align with the curriculum 3
established for the mainstream students. It is anticipated the new course Will yield' resﬁlfs j

more indicative of how the average special education student is capable of attaining.
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.ftf.j CHAPTER ONE

Background

: ‘Introduction' R L

. The content of Chapter One nresents anoverv1ew of th1s spec1a1 educatlon orOJect - o L
o -ilThe context of the nroblem is d1scussed followed by the nu.rpose and s1gn1ﬁcance of the ‘
o < :prOJect Next the hmltatlons and dehmltatlons that apply to thlS pI'O_]eCt are rev1ewed |

| ZFmally, a deﬁn1t1on‘of terms is’ nresented iy - L :
| Context of the Problem .

The need for a Resource Specrallst Program World Hlstory course has 1ncreased

E l‘;': "due to the contmual low grades achleved by spec1al educatlon students in the

'k mamstream courses The understandlng of h1story and 1ts 1mpact on today is 1mportant

to the cr1t1cal thmkmg SklllS of spec1al educatlon students The 1nﬂuence of the Mlddle

i East'and 1ts_v contrlbutlons to‘ astronomy’,‘ mathemat1cs,and‘mefdlcme.are vital to reahzmg , o |

o how the world ha'sa'chiev‘ed‘ the‘status it enjoys todaiy, Fur-the_r, it ‘is: ol’ten sa1d that“‘ S
o “ “-‘history 'repeats its’elf“.’.’ : Mostiimportant- ls;the need to .understand the m1stakes of the past,'.
. and learn from themvwhen planmng the ﬁ,lture The knowledge gamed from a. |
‘ l »comnrehenswe study of hlstory is useﬁll esnemally when travelmg to other countrles
i‘ Sm‘ce the‘ t1me to reach great -dlstances has dec‘reaSed frOmvmonths to hours 'and‘our 'v R
o commltments around the world sometlmes requlre our presence 1n’one form or another an B ;
?understandmg of the contrlbutlons that partlcular state or area has proylded the world w111

o add,to the experlence. : |



Resource Spemahst Program World Hrstory was taught at Perrls ngh School as _ S

- late as the 1995 1996 school year The currrculum was onglnally based ona “Course of

Study for Spec1al Educatron 1ssued by the Perr1s Umon H1gh School Drstrlct in J anuary

s 1988 and used Exnlormg World Hrstorv Globe Pubhshrng Company (1987) as the o

Rt ‘textbook By 1994 1t was ev1dent that th1s text was 1nadequate The Soc1al Studles

S department then changed to H1storV of the World The Modern Era Houghton leﬂln

: vf(1992) Th1s text was in use by the malnstream teachers ‘and was adapted in terms of the
-amount of 1nformatron presented in each lesson The ma]orrty ot‘ specral educatron B
" :lstudents are not capable of' absorbmg and regurgrtatrng 1nformatlon at the same rate as

‘ .‘lﬁalnstream students. L | | |

Srnce 1ts deletlon from the currlculum resource specrahst program students have

. '~been farhng the marnstream course at an unacceptable rate For example the ﬁrst

v jsemester of the 1996 1997 school year revealed that all but four spe01al educatron students
recerved erther a “D” or “F” in the World H1story currrculum Of these students fully

B one half fa11ed A comprehensrve ana1y51s showed the regular socral studres teachers had

not ad_]usted therr lessons and gradlng requrrements to account for the specral educatron

. ‘,students Th1s srtuatron has 1ncreased the need for a well deﬁned Resource Specrahst |

' ~_Program World Hrstory course
" k bz Purpose of the PrOJect |
The purpose of the project is to desrgn a two- semester course vcurr1culum in World -

| H1story for hrgh school students Spec1ﬁcally, the currrculum w111 serve tenth grade



students at Perris High "'S_cvhool‘in‘P‘.err‘is? "Cali,fornia. v The'co‘.n’ten;c_of the curriculum -
consi-s"cs of fhé folléWing: (1)Ja review of anCient and medievai hi:stiory; ‘(2') the transition
tb mvo_d-errl‘ timés,-Eufbpéah expioration and colonization, a changed and chénging world;
| aﬁd powerful sltates‘in Europ‘e;‘ (3) the rising tide aﬁd revolution; (4) industrialization and
. “it‘s imi)'act;‘ %) western imperialism; ('6)‘civilization in crisis; and (7) ’thévcontemporary
- world. |
Significance of the Project _

- The cufrent mainﬂsvtréafn‘:World ILIistoty curriculum is not ,sufﬁ_ci‘ent to assist special
education studen’ts‘:in the required' understanding of history. This curriculurh provides
- students with the skills necessary to gain énd maintain a fuller understanding of 'wo‘rldj‘ ’
histéry. | |
Limitations and Delimitations

A number of limitations and'del_imitations surfaced duﬁng the deﬂlelopment of this
‘ prdject. The limitations and d,elimifati’ons are présented in the next section.
Limitat_ions‘.' The following limitations apply to this project.
1. The ofiginal coufée ‘was bé.sed ;oﬁ a textbook no longér in usé.
2. The original requiremeﬁts for compéteﬁcy weré based on a textbook no longer in
: usé. | |

3. Thé Perris Uﬁion High'Schoo‘_ll. District did not develop new compétency

requiréments when a fextboqk use‘clljby the mainstfeam qurriCUlum was adapted to

thé resourcefspecialis_t program world history course.



Deli_initz_ltions. The following delimitations apply to the project.

1. The preseﬁt textbook is ideal and compatible for instruction to resource specialist
pfogram students.

2. The resource specialist progfam curriculum will not need to be modified to any
appreciable degree.

Deﬁnitiqn bf Terms

The following terms are defined as they apply to this project.

Eligibiliiy—the guidelines established determine if a student is to be given special

education services.

‘Mainstream — The curriculum developed and used for regular curriculum students.

Resource Specialist Program - A specifically designed program that mgets the
competency requirement of “mild-to-moderate” learning handicapped students.
Unit - A particular set of chapters in the text that relate to the major topic under
discussion. There are ten units in the curriculum.
World History - A course of study by high school students that provides them with an
understanding of our world and how it developed.
Organization of the Project
This project is divided into five chapters. Chapter One provides an introduction to
the context of the problem, purpose the project, significance of the project, limitations and
delimitations, and definition of terms. Chapter Two consists of a review of the literature.

Chapter Three outlines the population to be served and the project design. Chapter Four



- reviews the budget required for implementing the projects. Chapter Five presents the
conclusions and recommendations gleaned from the project. The project and references

follow Chapter Five.



~ Review of the Literature

: :Introdu'ctioﬁn " :

Chapter Two presents a detarledf':drscussron of the who what when and why

R E the Resource Specrahst Program World Hlstory course Spe01ﬁca11y, the requ1rements o’i‘ o

""].:j qu ahfy as a learmng handlcapped (LH) student ‘a brlef summary of students not LH

quahﬁed but who are admltted due to behavrors and a synops1s of when the course 1s

R - taught and the content of the course

M v,Ellglblllty

The determmatlon of whether a student recelves spec1al educatlon serv1ces 1s in the\ j:

B :hands of the Ind1v1dual Educatlon Program team Th1s 1s determmed by a serles of scores ,1‘: o

developed from tests observatlon of the student and past hlstory At present Perr1s Hrgh e =

"_J’—""..;School has a da11y average of 175 students rece1v1ng servrces e "

o ,""'The Currlculum

The textbook used 1n th1s course." Hrstorv of the World the Modem Era bneﬂy

Sad summanzes ancrent h1story, and concentrates on the advances that have occurred srnce the FARTEY

;! :reformatlon and renalssance Th1s conforms w1th the goals and phllosophy of the

L ':?Cahforma hlstory-soc1al framework a course that starts in e~.51xth grade w1th a study of ) L



" The Rise of Civlilization‘
A better limderstanding of why there is a need to study history, how to use the

‘book, and a geography review are the first items to be discussed. This introductory

material needs tol‘ discussed before the first unit of history.
-~ A Review of Ancient and Medieval History. Upon completion of the

introductory material, a review of ancient »and medieval history begins the journey to how
~ manis conneeted with the past. ‘The tise o'f ciyilizationv(old’stone age, new stone age, -
river valley civilizations, the ancient Middle East, lndia, China, and Greece) highlight this "
“section. The Roman, Indian, ‘and Chinese empires receive attention. The focus ‘mo\'/es on
»té ancient Africa and‘ the Americas. The medieval world, inelUding_the Byzantine and |

- Russian CiVilizati()ns, and the world of Islam are presented in fairly short.order. A more
detailed understanding of theElirope of old is followed by brief discussions of the.
inﬂuence ’of Islarn; in Asia; imperial china, and medieval Japan. Affica in the age of Islam,
and tlle early peoples in the Arnericas end this section. (Bur_ke, et al, 1987: Suter, 1990). ‘

The Transition to Modern Times. Tlie renaissance and reformation begin the

ﬂ c‘rebirtli” of soeieties through their writings (Shakespeare), naintings and scnptures
k (Michel_angelo anil déi Viﬁci),and desires to expand. The exploration of new territOries by
European p‘owe’rs,‘ and the subsequerit colonization of a vast portion of the world give “
students a better -iinderstanding bof ,.ho‘w we_came to be. Columbus, Magellan, and a host
of explorers are discussed in detail. | The c’onquést of the’indiansiin 'the‘Arnericas by tlie

Spanish, and the Dutch, Freneh, and EngliSh e'olonies in North America conclude this »



particular section. The result of the explorations and colonizations brought about a surge
of economic pro’s.perity, which spawned a new economic syvstem: capitalism. In addition,
the world’s population shifted, oarticularly in the Indian (decrease) and African trioes
(slavery). This brought about cultures mixing with other cultures, and the demise of many
v proud and singularly effective civilizations. This brings about a more detailed discuséion
of the slave trade, with the focus on the economio, political, and social effects of thio
lucrative business. Finally, the impact‘of the powérful states in»Europe is discussed. The
tremendous inﬂuence of Spain,i its’ domination over a large part of the world, and its’
‘vi’ntolerance of reiigious freedorri, demoustrafe why they eventually became a second rate
power. Religious freedom was not exclusive to Spain. The French, Germans, and
Austrians fought wars over this issue. As the church lost power, the monarchies took

over, and revolutions eventually sealed their fate. (Suter, 1990).

The Rising Tide of Revolution. As the world becarhe smaller due to
colonization, people began to discover more and more about themselves. Scientific
advances in astronomy(Copernicus, Galbileo, and Newton), anatomy (Leeuwenhoek), and
philosophy (Descartes) shaped our view }of life heretofore unknown. With the scientific
thinking, social philosophers}(Hobbes, Locke, Voltaire, Montesgieu, and Rousseau),
started calls for reform of man. Women and their contributions begin to show up. This is
also the period where the greatest composers lived. Not to be forgotten, the American
_ oolonies revolt over the treafruent by King George III. This, the war of indepeudence, and

the new govemrhent, are discussed in detail. The parallel revolution of the French is



presente'd in eyen more detail. Part of the reason for this is .the_vdifference in philosophy:
- | the French did nlot' want to forrna new government, they wanted to dismantle it. | All the
ﬁghting gave Frehce its ﬁrst great leader: Napolean.‘ Hrs ‘do‘minat’ic‘)n' ef Eﬁrope, defeat in
E ;bRuss:ia, 'and_ his eventual doanaH, are discué‘sed at great lehgth. TheLatin American
"_'coim‘tries gained their irl'dependence,in ﬂre Same approximate period. Columbia,'v Haiti,
»’ “BoliVie‘, Peru and Mexico ‘érevhighlighted. Not all was a bed of rose's. The new nations
“had to overceme internal and external influences that threaterred to teer them apart. With .
‘thebless of pewer ir1 .t.hei‘rv colonies, the European nations faéed .vne._w problems. In ~the
political erena, cbon.servati‘ve’sﬂ,b'liberells; arld nationalists fought to’have their ideas accepted.
| Mvonarc.hies’ sprang ur) again. Not.‘ to be outdone, another'mevement reared its head: -
B remanticism. New directibn‘s in art ahd literature (Delacroix and Byron), as well as music
(Chopin and Tchaikevsky) stand out as the finest eontributioﬁs of the _tirne. Wi‘rh the
economic crises 1n E_urr)'pe 1n the-mid lSOQs, revoluﬁorls in France, Austria, andeungery '
’brou‘g‘ht abobutv some change. Italy arrd Germany ﬁniﬁed later in the cent‘ury,. whieh rnade :
.Germerry a powerful netien goirlg into the rwentieth century. (Burke, et el, 1987: o

- Johnston & Steffensen, 1966).

Ind‘uvstrielization_and Its Impact. A major centributor_to our success todvay} was
bl-the I‘ndustrial_Revolutiorl., It Lcanjbe’rraced‘ back to England, and the advantages it had: 'e
large labor :suppiy, vneturalk re:sou_rce.s,k sufﬁcient' capitalb,_ effective transportatioh, markete v
- :for their goods and servicee, and government support. New iﬁventione in the textile

industry, a better way of processing iron ore, the steam engine (second most important



aﬁervthe Wheel),‘ and bettér wéys'of using electricity, highlight the positive side of ‘;he |
' reVolutionT However, factories bécame dangerqus to Wbrkers, pay Was low, and clﬁld
labor was rampaht. This is not to> __'séy all was terrible. Goods and sérviceé became
_ plentiﬁﬂ, and. societiéé bénéﬁtéd greaﬂy. Thé irjld‘ustrialivza‘t'iboﬁi of nétions also affected
théir politicél lives. Wlthln thﬁe conte?_(t_of seeing fhe upheaval caused be_ the révoiution, .
‘man came o'r_l" the scehe who W'oul“ld havev.av tremendous impacf on the world: Karl Mafx.
N ‘,His‘ economic theory of man risiﬁg up aﬁd beating his oppressors spawned the world of '
éommuanm. (Burke‘,‘ et'va‘l, 1987: Perry & Scholl, 1992).
- bemocratic reforms, such as th_e,rigl‘lt to voté and Wofhens rights, highlight t'hisi :
| efa. Labor unions took‘hold; éducatioﬁ refbrms broughf it_ﬁprovements in how people
learned, énd bUSin.e»s'sﬂ exbandéd at an aStéunding r.ate.b Under é,br‘h‘an by the name of
‘Bismavrck, Germany.becam'e the power mentiéned earlier. This is-chron‘icled in great
detail. | Russia did not eS‘caﬁe the spotlight. Their imperialist ways créatedthe cohversion |
to socialism in thé early part of the 20th century. 'A‘ popul_atibn -boom did not easé the
- tensions arhong:natidns at thé start of thié century. The change from agrarian to urban
B societi_es creafed méjbr probleﬁlé for governments. Advanceé in medicine, edubation, and
- new social structures added to the need to adapt qui‘ckly. Of po small importance are the
avdvanCe‘s 1n chemistry‘ aﬁd physics (Madame Curie,v Einstein), evolution (Darwin), and
psychqlogy (Freud). The’ arts canhot be left out of the discussion, as some of the greatest
modern painters (Monet, Gaugin; and Picasso), and writers (Dostoyevsky, Tolstoy, and

Dickens) lived at this time. With all the tremendous mofnentum gained by these advances,

10



_some felt 1t was not to therr advantage Racrsm and ant1-sem1tlsm have therr roots here L

'» (Jordan Greenblatt &Bowes 1991 Perry& Scholl 1992)

Western Imperlallsm The 1ndustr1a1 revolutlon allowed natlons to broaden therr
- territones. l{arlroads rnade transp-ortatron. easrer,_rn terrns of gettlng somewhere, 'and.‘ |
: | telephone and t‘elegraph lines put long distances at the tonch of a ﬁnger of \}oice‘. A world
market deYeloped, with gold as the standard of .,cur“r:ency.f Thus, internatio'n'al trade -
increasedi ImmigratiOnbfrom Europe brought ncvl/'prohlems, and Asian immigrants helped |
build the far westernunited statesl An attitude developedt: vwestern world r)eople are
superior to all others, and know what is right for them. Hence, the empir_esj:of 'Britian, '
‘France, The Netherlands,-_and even America (‘manifest de‘stiny‘)". Ourclvrl War'was a result
of the snperior idea, and we ‘fonght a war with Spain to ent'or‘ce our will in “our” |
backyard. “Eﬂ‘orts to gain freedom in the territories brought about the eventual breakup of
the British Empire. The decision to leave Ireland under their rule caused many atough
‘ﬁght for Brltarn (Burke, et al 1987).
As1a d1d not escape the tentacles of 1mper1a11sm Brrtarn France and The

| Netherlands staked claims. BasiCally,‘Britain’ and France decided not to interfere with
each others claims. sd; they made Thailand (Siam) a buffer izone," where neither one
“would settle. India took most of the brunt of British imperialism, and their plight is
outlined in great detail. France made Southeast Asia (Indochina) their property; while
China was considered to be British.‘ Just like India, China and its problems with British.

rule are heavily discussed. Of interest to the United States, Japan was opened to our trade

11



: m the‘ ,mid _eighteenth ce"m'u‘ry, Théir‘ struggle to achieve powerl in'the {vo'}ldfié chronicled:: o
' in detarl The “dark contlnent Afrrca was also a pawn 1n the need to ekpand westem E
- 1ntluence. Br1ta1n France and'Belgu1m along w1th Gerrnany and The Netherlands ‘carved
o out niches in Afrlca The detarhng of these efforts 1 qu1te extenswe (Suter 1990) .
L ‘_ Clv]llzatlon‘lﬂ Cr1s1s. The twentleth century dawned w1th a rapldly changmg U

"world Man was lntroduced to the automoblle and the anht Brothers proved we co‘uld |

soar to the clouds Natlons made alhances that would start the most costly war to that e

” "jpolnt in hlstory (World War I) The war is covered in qulte a b1t of deta1l 1nclud1ng

“‘Umted States mvolvement As the war came to a close Pre51dent Wllson env1s‘1oned a
orld of peace w1th the League of Natrons momtormg His effort farled at home The‘

B restrlctlons placed on Germany created a terrlble econormc trme‘ wh1ch later produced an
: even -grgater Conﬂwtf,‘, of srgmﬁcance, women s‘rlghts recerved lrmrted gains. Whlle v
Western Europe was i.savaged by war. Russia 'ended. up w1th a more deyastatingr’esult;v‘ the

: | overthrow of the czar and the 1nst1tutlon of s001a11sm (Burke et al, 1987)
». The formatlon of the Sov1et Union and the leaders who shaped one of the worst
govemments in hlstory 1s‘d1scussed a lengthy detail. Men like Lemn Trotsky, and Stalrn

. showed the worldwhat 1t Was:hke to .11ve under a communrst reglme.‘ Governrng through :

“ ‘a central body, collect1ve farrmng, and the poht1ca1 terror unlike anythmg seen up to that

t1me (in terms of people murdered) Whlle all this was gomg on, Western Europe was

' reehng from the d‘evastatron wrought .by the war.‘ Inﬂat1on was splrahng upward faSter

than it could be kept_up with. 'It.aly and Germany replaced t_heir'leaders with two of the

12



rrien Who would involve the World 1n the last of the World yvars. They used the Spanish
'C1v11 War (Spa1n had a dlctator like Italy and Germany) to hone therr armies’ sk111s The :
culture of the time brought about writers like Hemlngway and T.S. Ehot ]azz blossomed
and radio and movies became the way to enjoy time off. Another nation had its eyes on
greener pastures J apan They attacked China in an attempt to establish dommance >1n the
g Far East In the Mlddle East, Turkey became a repubhc Tran was establlshed and- Arab1a
‘was unified. With the dlscovery of oil in the regron a battle line was drawn over who -
would control it. It is easy to see why the Second World War began economics
' Germany blamed the J ews for all thelr economic woesv and Japan felt the might of the
United States chokrng off therr’oﬂ ‘s_upply. The war is discussed in great detail, along Wlih‘
its aft’ermath. The nuclear age:arrived, technology advanced ata very highrate of yspeed,

-and women gained even more rights. (Shoop, 1988).

The Contemporarv World. Aﬁer World War II, the United States became the
free world’s protector, and the_ Soviet Union took up the .‘cause of undermining‘that role.
| The result of this power game came to be known as the Cold War. The United States
| e’kpended huge amounts of money to rebuild war torn Europe, and the Soviet Union tried
~ to expand their territories of Eastern bEurope. This competition to prove who was best
* created two diametri‘cally:opposed races to see who was indeed the best: space and
nuclear.- Durin.g‘this time,'Western Europe was recovering and becoming a major trading
market. T.hey formed alliances with each other, and the United States, in order to pr'ot_e‘ct

- themselves from the Soviet Union. (Burke, et al, 1987: Perry & Scholi, 1992).
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_SQviét‘leédérs like Krushchev and Brezhnev were openly hbs_tile to the tremenddus'
gains of the western wofld. However, Gorbachev Brought about reform, and th_e Soviet
| Urﬁon diséppeared, closing out a very sad period for the world. With the ﬁeeddﬁl granted
vt.o Eastern Euro?e; democfac’y ﬂourished‘,f Asia began to dé{}elop' as a major market, and

J apa‘ri became the leader. Unfortunately, China did not choose to follow the lead of its

- neighbors, and remains a Communist nation today. With the backing of China, North

Korea démpnétratéd their intentions to dominate t‘he'Koreaﬁ Peninsula. India showed the
world what peaceful protest will acéo‘mplish, the ofher_nationsv around them did nét hécd
their advice. Bloody battles fof_ Pakistan,' and Afghanisfan highlight this era. | S_outhéast ‘
 Asia did ﬁot escape the wrat1‘1> of the communist ways. North Vietnam felt that South . |
‘ ‘_Vieitnz.il_m was theirs for the»‘taking. The United States became embroiled in a very costly
conflict. "fhis is -covered in detail. The Middle East prbved to be a volatile hotbed of “
pdlitical, evco'nomic, and 'social"pfOblems. T_hé partition of Pa]esﬁné put into motion a very
ccl)sﬂyv‘a‘md othing conﬂict with Israel. This, and the strategic, as well as ecoﬁomic-
importance_of the régipn is discussed at greaf length. Overlooked, but important as a
o rﬁarl;ét, >Afrivc'a hés biossofned in. the léét half of this ‘cen‘tury. (Burke, et al, 1987). ,

| .The pqlitiqal, econor}nic,;‘and social cﬁanges that have occurred are devéloped in
gfeat détail. The Americas ére not left out. As they"are made _up of a very diverse grdup ,
of natibns,.,cach is broken down and discu'ssed}i‘r‘l detail. - Eco‘nbmic Woes of the Central |
: Arneriéan countries, .racial injusﬁce in the Urﬁted States, dﬁd Soutfx America’s political

- . nuances are given heavy em‘phasis.' ‘Finally, a wrdpeup of how we can put the past,
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present, and ﬁiture into perspective.‘ A lively discussion of the spectacular advances we
have made in space, medicine, ‘computer technology, and the future of superconductors.

- The development of a global economy, a population explosioh, and multinutional
corporations highlight the worlcl of internetional relations. Lastly, the changes in cultures
and societies, on all fronts, ends our study of how we came gatherers/hunters, to épéce
explorers.v (Burke, 1987: Suter, 1 990). |
Summary |

This chapter presented an accurate portrayal of thoee entitled to services under the:
law and the intent of the curriculum by reviewing the literature ini'olved in its preharation.
The outline of the curriculum was designed to progress from the earliest points of history

to the present day.
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Chapter Three
Methodology

Introduction

Chapter Three details the steps used in developing the project. Specifically, the
population served is discussed. Next, the curriculum development process including the
curriculum structure and content validation is presented. Lastly, the existing programs are
delineated. The Chapter concludes with a summary.
Population Served

The curriculum was developed specifically for tenth grade students of the Perris
High School special education department. The curriculum is appropriate for use at Perris
High School, since it was developed utilizing the same textbook used by the social studies
teachers at Perris High School. The curriculum was developed in consultation with Mr.
Robert Ellingson, social studies department chair, and faculty in the special education
department. The outline used by the social studies department was the guideline for
curriculum content and development.

Curriculum Development

&

The next section of the project provides an overview of the curriculum
development process. Specifically, the curriculum structure and content validation
process are reviewed.

Curriculum Structure. The curriculum was developed in accordance with the

outline developed through consultation with regular and special education teachers at
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Perris High School. This outline gonsists of the foilowing: (1) course title, (2) grade
levevl,b 3) nourse lengtn, 4) prefequisites“, (5) course type, (6) course description, (7) basic
tex“;(s), 8) supplementary materials, (9) student objectives, (10) nourse ontﬁne, (11) |
instructional methods, (12) times of instruction, and (13) evaiuation. The content for this
curriculum was extracted from the existing program of the social studies department of -
_Perris High Scnool.‘ -Speéiﬁc content revolves around periods nf time and significant
actions that shaped that particular era. Main headings include the transition to modern
time (1350-1807), the rising tide of revolution (1500-1910),. industrialization and its
impact (1750-1914), western ifnperialiSm '(1763-1914), civilization in crisis (1882-1945),
and the contemporary world (1945-2000). The prerequisite for this conrse is compleﬁon
of the Introduction to History course presented at Pinacote Middle School, Perris‘Unjon
High Schonl District. There are no provisions in the curriculum for students Whn transfer
‘in from other districts, because the District follows the California history-social studies
Fgu‘idelines. |

Content Validation. The content for this curriéulum was-Validated in using two -
methods. One, an extensive review of the literature was conducted. The competencies
‘i‘denti'ﬁed as easential to obtaining and maintaining a meaningful nnderstanding of nistory
- were included in the cnn'iculum. Two, the curricu‘lum' Was provided to teachers in both
‘the social stnciies and special educatibn departments. The curriculum was reviewed by the

department faculty, and suggestions for improvement were 'provided‘ The suggestions
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were incorporated into the cﬁrriculurh. Ms. Leslie De Roos, Principal, Perris High ’
School, reviewed aﬁd approved the final draft of the cu‘rric‘ulum.‘ |
Existing Program

In determining the existence of world histéry courses used in the resource
specialist programs in the surrounding districts revealed that thé »Perris Union High School
District had one rival: Val Verdé Uniﬁed School District (Appendix A). The reasdn for
this appears to be that Val V¢rde was part of the Perris Union family, until about two
years ago. The concentration is on a short review of history from the beginning to the
renaissance and reformation, and focus on that point forward. Colonization, exploration,
wars of independence, the Industrial Revolution and the transition to the 20th century, and

“the vast technological advances of this century, are the most vital areas to be taught.

Summary

The steps used in the development of this project were outlined. The population
served was described, as was the curriculum development process. Lastly, the existing

world history programs were presented.
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i Chapter Four ‘
Budget
Introductlon '
N Chapter four 'outl1nes. the costs assoc1ated vhth rn1plement1ng the proposed

S Currlculum Spec1f1c expenses are presented in the next sectlon o

L iBu d get Outlme o s Ve
- | 50 Transparencws @ $ 60 each $30 00‘ »' S
20 Transparency Markers @ $ 24 each $4 80 B
Four Dozen #2 Penc1ls @ $ 12 each $5 76 : .

Ee Four Dozen Chalk Pleces @ $ 06 each $2 33 v P

10 000 Copres Worksheets @ $ 03 each $300 00 ,'

o 20 Reams Copy Paper@#2 76 each $55 20 .f ’;v_-gﬂ ST

s Three Dozen Portfoho Folders @ $ 12 each $4 32 ; ; P

Four Three Inch Bmders @ $2 79 each $11 16 B

Four One Inch Bmders @ $1 48 $5.6

. Chapter Four outlined the expenses associated with the proposed curriculum.



Chapter Flve
Conclusnons and Recommendatlons
~Introduction

" Included in Chapter Five is a presentation of the conclusions gleamed as a result of

- pd Lasty, the chapte concludes with  summary.
The concluswns extracted from th1sproject follow
A".' 1 Based o‘n the rev1ew of the 11terature and d1scuss1on w1th colleagues. the non-- : !
e “ ex1st1ng vvorld hlstory currlculum a Perns ngh School 1s‘ needed SN
:_2‘ Spec1al educatlon students graduatmg form Perrls Hrgh School are:not adequately :
e k; educated in the events that have shaped our vvorld for many thousands of years S o
: Th1s does notallow them the opportunlty to develop and sustam Optliﬁuni »usaéé .
| “of thelr ab111t1es to process and evaluate 1nformat10n i ¢
g -Recomm’endations‘ : |
‘The recommendatlons resultmg from thls‘prOJect follow lv - o
The currlculum ‘be rev1ewed and updated annually to ensure that the students are |

o rece1v1ng the most current 1nstructlon p0551b1e

B completlngthlSpl‘O]eCtFurther: the :recommendati_ons ex_tracte'dfrom thlsprogram are APERA

2 Funds be set as1de on an annual bas1s 50 that when the ex1st1ng 1nformat10n needs to:-_'_ S S

be updated the money w111 be avallable Thls strategy w111 ensure that the students .

B are recelvmg the most up-to date 1nformat10n poss1ble




Summary
Chapter Five reviewed the conclusions derived from the project. Lastly, the

recomméndations culniinating from this project were presented.
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APPENDIXES: Special Education, World History
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APPENDIX A:

Val Verde Unified-Existing Course
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o Val Verde Unified School Di‘st’r’ivct‘
| Course Outline
' Denartment: History/Social Science - Modified for Special Education

_ | Course Tv‘i‘tle: World'Hi.istVOry, Culture and Geography

" Target Group: e
| *Special Ed. ~ *Required =~~~ Grade 7
~Chapter I . Elective 8
- Remedial e o %9
‘Regular B ‘ - 10
Bilingual o 1
- Advanced S N
- Advanced Placement New Course Indepen-
GATE . *Revision = dent Study
~ AllLevels CUNLI, | R
‘ College Prep

F Ind1cates Target GToup

Ny Prerequlsltes: Identtﬁed ‘Spec’ial :Education.' :

Length of‘Cou'rs‘e:_36lweel<s - Number of Credits: 10 -
- 'CourSe D'escription: | H |

The major thrust for the identified Spec1a1 Education student in Soc1al Scienceis.
) exposure to a Core Curriculum with emphasis on Reading in the Content Area and Study

~ and Research Skills. The content will be addressed through use of a variety of strategies,

including use of educational technology. The regular and special education teachers will
work together to provide the best possible program for the mainstreamed student.

The general Individual Education Plan (IEP) academ1c goals of each identified student
may be met through practlce of and ass1stance w1th spec1ﬁc competenc1es 1ncluded in this
course.

- It should be noted that some competenc1es will be glven more attenuon than others
g accordmg to individual IEP’s. :

I Content

Th1s sectlon 1tem1zes spec1ﬁc un1ts to be taught
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First Semester:

A. Unit1: Orientation

1.
2.
3.

4,

Political Cartoons / Basic Level
Critical Thinking Skills
Geography Skills

SO3R Study Method

B. Unit 2: 'Divscovering the Cradles of Civilization

1.

2.

6.

7.

Prehistory

Early Peoples of the Middle East

. Early India

Early China

‘Early Japan

Ancient Greeks .

Ancient Romans

C.  Unit3: Civilization in Transition

L.

2.

Western Europe in the’ Middle Ages
Rise of Nation States

Renaissance |

Reformation

Decline of MOnarchy

Kingdoms of Eastern Europe
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7. Muslim Peoples
8 Kingdoms of Aftrica
9. Africah Empirés and Con‘;ributions
- Second Semestgr:'
- D. Unit 4 The Chgnging World
| 1. Early Americans
2. Colonization of the New World
3. American Revolutibn
4. French Revolution
5. Rev. Spirit Around the World
6. Industrial Revolution
7. Russian Revolutionary Beginnings
E. Unit 5: The Wofld of Nationalism
1. Modern Nationalism
2. Imperialisin
3. World War I
4. World>War II
F. 'Unit 6: Your World
1. USA in Twentieth Century
2. U.S. Foreign Relations in the Twentieth Century

3. Latin America & Canada in the Twentieth Century
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4 'Eur_ope and the Modern World
5. Asia and the Modern World

6. Africa and the Modern World -

_ vII'.: Iﬁstructional Stra_tegiis

This section speciﬁeé how the cléss will Be t.aug'ht:

A. Lectures | |
~ B. Overhead trénsparencies

C.b Partner activities

D. Slide presentatio;is v

E. Small group aétiviﬁes

F Audiovisual preée_ntaﬁons

G. Textbooké , |

| H. vaj‘ectiVe dnd subje.ctive tests

L Discussiqns

J LiBrary and referéncév’skillbls_

K. Cooperative Leafnihg_

II. TEXTBOOKS AND SUPPLEMENTAL BOOKS
This section lists each publication used for this course. |

A Tethoék |

Exploring World History

~Globe Publishing Company, 1987
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B. Supplemental Books

IV. SPECIFIC COURSE COMPETENCIES

This secﬁon_ Speciﬁes competencies the student should be able to demonstrate

- upon completion of the course.

- SKILL COMPETENCY
| OF EVALUATING
The student should be able to... SKILL COMPETENCY:
A. Cognitive
1. Label continents and oceans. - Discussions.
2. Label maps correlating with current eveﬁts. . Worksheets.
3. Utilize the Skim, Questien, Read, Review, Discussions. /
methods of etudy. |
4. Define basic terﬁls to be used in discussions. Tests and worksheets.
5. Trace the development of man. Discussions and tests.
6. Describe the various the types of human Discussions and tests.
societies: hunting and gathering, pastoral,
_‘ agricultural, and industrial. |
| 7. Explain the impact of geography on the major : Discussions and tests.
river valley civilizations.
8. Explain the political systems that developed

TEACHER METHOD

in the river valley civilizations.

28
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10.
11.

. development of the river valley ci\}ilizations. '
’ ‘12.

13.

14.

15.
16.
17.
18,

19.

. Discuss the importance of the development

of an agricultural society.

Define theocracy and provide examples.

Explain how trade affected the cultural

EXplain the concepts of monotheism
and polytheism.

Explain the religious beliefs founded

| founded in the Middle East

- Describe how the geography of India

haéz:aﬁ‘ecfed the d¢ve19pm¢nt of the

country. |

Explain the religious beliefs féunded
in India.

Discuss how the religion of India has
affected its growth & development.

Explain why China’s geography isolated

China from the rest of the world.

List three Ways that China was more
advanced than the rest of the world.

Discuss Japan’s island status & how

Discussions and tests.

Discussions and tests.

Discussions and tests.
Discussions and. tests.

Discussions and tests.

Discussions and tests.

- Discussions and tests.

Discussions and tests.

Discussions.

Discussions and tests.

- Discussions and tests.



20.

21.

22.
23.
24.
25.
26.

27,

28.

29.

that fact affected J apan’s development.
Assess the eﬁ‘ectS’éf geography on the
developrhent of | Greece. |
Compare and contrast Athén’s democratic
government with Sparta’s totalitarian
goverr_iment.

Define democracy, direct democracy &
city-state, & explain the differences.
List_‘the main Greek gods and
goddesses | |

Describe Greek contributions to
architéct’ure‘.

Discusé the role of women in

society and compare to the role of

women in America today.

Trace the development of the Roman Empire.

Compare Greek and Roman government.

Explain the contributions the Greeks & the

" Romans made to the form of government

we have in the United States.

Identify famous Roman leaders and

30

Discussions and tests.

Discussions and tests.

Discussions and tests.

| Worksheets.

Discussions and tests.

Discussions.

Discussions and tests.
Discussions and tests.

Discussions and tests.

- Worksheets and tests.



- 30.
31,
32

33.

) 34
35,
36.
37,
38.

39.

their contributions.

Trace the decline of the Roman Empire. -

Define representative democracy & "

r_epub_lic, and compare to Greek

governmental contributions.

‘Compare and contrast Greek and Roman

religion.

Discuss the role of Women in Roman
society and compare to women in
America today.

Explain the impact of Christianity on
the Roman Empire. |
Trace the development of feudalism
after the fall of the Roman Emf)ire.
Discuss the lifestyle of the serfs & the

nobility‘.

Discussions and tests.

Discussions and tests.

Discussions and tests.

Discussions.

Discussions and tests.

Discussions and tests.

Discussions.

Explain the role of knighthood during the Discussions.

Middle Ages.
Explain why the Black Death was a-
hemispheric catéstrophe.,

Discuss the rise of Charlemagne

31
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Discussions.



40.

41.

42.

43.

44,

‘and his contributions towards

stabiliZing Europe.
Define mbnarchy 7 compare to the
government in the U.S. today. . .

Trace the development of towns and

their role in changing social roles and

economy.

Explain the purpose of the barter system. v

[Explain the contributions made by the

Church during this time period.

Explain the pufpiose & results of the

" Crusades.

45.

46.

- 47.

48.

49.

Discuss the :dévelopmerit of aft and the"" |
role of tile Church in both fostering
stifling its déVelopmenf. s

Explain the edﬁcational systém

d'uring‘ the‘ Middle Ages.

Explaiﬁ thé purpose of the Mégna Carta.
Discusé tﬁe Hundfed Yearfs Wér ‘and the

problems it solved and created. -

Discussions and tests.

Discussions.

Discussions and tests.

Discussions and tests.

Discussions and tests.

“Discussions.

Discussions.

Discussions and tests.

Discussions and tests.

Define absolute monarchy and compare it Discussions and tests.
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50.

51.

52.

53.

54.

55.

56.

57.

58.

59,

to a benevolent despot.

Trace the changes that occurred in
Renaissance art.

Identify three scientific inventions of

the Renaissance.

Discuss the Churches’ opposition

" to science.

Explain how the major cities of Europe
deveioped.

Discuss bthe beginnings of global trade.
Expl_aih Luther’s complaints against the
Catholic Church.

Explain the developmenf of the
ProtéStént Movement.

Discuss Calvin’s followers, the

Puritans, and their contribution to America.
Explain why Henry VIII separated from the

Catholic Church & formed the Church of

England.

Discuss the reasons & results of the Counter

Reformation.

33

Discussions.

Discussions. and tests.

Discussions.

Discussions.

Discussions and tests.

Discussions and tests.

Discussions and tests.

Discussions.

Discussions and tests.

Discussions.
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60.

61.

62.

63.

64.

65.

66.

67.

68.

69.

70.

Explain the “balance of power” problem as
it affected England, France, and Spain.
Discuss European economic changes

that resulted from the colonization of the
New World.

Explain why the people of England executed

their king & why they restored the monarchy.

Discussions and tests.

Discussions.

Discussions and tests.

Discuss the rise of Parliament’s power. Discussions.
Discuss absolute power in France & why it Discussions.
led to the destruction of the nobility.

Explain how Byzantium kept culture alive Discussions.
after the fall of the Roman Empire.

List the architectural, scientific, & Worksheets and tests.
cultural contributions of the Muslim world.

Discuss the Slavic influence on Russia. Discussions.
Explain how the geography of Poland Discussions.
has had a major influence on the Polish

nation.

Explain how the geography of Russia has Discussions.
had major influence of Russia.

Discuss the life of the serf in Russia. Discussions.
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71.

72.

73.

74.

75.

76.

77.

78.

79.

80.

Explain what Peter the Great did to

modernize Russia.

Discuss how African geography helped

isolate many of the early African

éivilizations from the rest of the world.
Discuss the lifestyle(s) of thé African people.
Explain the origins of the African slave trade.
Explain the lifestyle & human society
developed in the American native

population.

Trace the route early Asiaﬁs took to America
and discuss the various theories explaining how
the Western Hemisphere became populated.
Explain how North America was a continent
fully populated before colonization began.
List three reasons that encouraged Europeans

to come live in North America.

Discussions and tests.

" Discussions and tests.

Discussions.

Discussions and tests.

\

Discussions.

Worksheets.

Discussions.

Discussions and tests.

Describe the differences between French, Discussions and tests.

Spanish and English colonies.
Explain the value of French support in the

American Revolution and the French
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Discussions and tests.



o8l
Revolutlon on the rest of Europe -

84. Lrst three reason for growth of 1ndustry & _

s & rn'otivati'on. for helping. S

'}'Dlscuss the eﬁ‘ect of the Amerlcan ‘ o '

‘ ".f_Dlscuss the rise of Napoleon R

o : | dlscuss how human hfestyle changed

a 850
) strmulated the In‘dustrlal Revolutlon. R

86,

Explam the absolute despotlsm of the |

U Czar & how it was able to develop

' ',compareithern to'ba'democ}ratic system of =

Deﬁne commUmsm_ and s_ocrah‘smand: ‘

- government.

5
unlﬁcatlon of Germany&Italy i :
ot century Impenahsm

;'9.0.;"_'L1st the ma]or countnes that carved up

,‘Exp'lainhowi nationalism was a force in the

Explain. three factors that.motivat-ed_ : S

B ‘Afnca & drscuss the eﬂ‘ects of cultural

' contact;

B

List three causes of the French Revolution, e

Descnbe two 1mportant 1nventlons that o

. Discussions.
‘Discussions and tests.
Discussions and tests.
Discussions and tests.
Discussions and tests. -

- Discussions. -

" Discussions and tests.

‘Discussions. .
~ Discussions. -

. Discussions. -~



91.

of I‘mperialism on the Third World Nation. N

92.
| 03.
94,
95,

96.

97.

. 08.

Discuss the positive & negative effects

List threé @auses of ;World War I

List two key items of the Versaillés T're_a‘ty.
'I‘,ist the important leaders of W.W.IL.
Exblain the philos'ophy of Nazism. |

Trace the dévelopment of the

United Nations.

State examples of global interde‘pendence.' |

Discuss the Age of Technology and its

v eﬁ‘éct on the world.

99.

100.

101.

102.

.Compare the US with three contemporary

western and nonwestern cultures.

Define and state an example of “détente.”

Explain the meaning of the “Cvolkd_ War” &

why it “heats” up.

Explain the United States’ role in Asia,

Discussions and tests.

Discﬁssioris aﬁd tests‘.
Discussio‘ns and tests. |
Di‘scu‘ssiéns aﬁd tests.
DisCuSSions and tests.

Discussions and tests.

Discussions and tests.

Discussions and tests.

- Discussions.

Discussions and tests.

Discussions and tests.

Discussions and tests.

South America, the Middle East, & Africa, R

o & debate our right to be involved in other

103.

countries’ affairs.

Describe the rise of communism in South

37
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- 104.

105.

106.

107.

108.

109.

110.

& Central America. _

State the main causes for continued

revolutions in Central America during the

- 1970’s and 1980’s.

Explain thé purpose of NATO & the
Warsaw Péct.

Explaiﬁ Ghandi’s successful use of
passive resistance and the feasons that
necessitated its use.

Descri‘bebthe influence of Mao Tse-Tung
in China. |
Explain the term “Apartheid” and the
current unrest in South Africa.

Describe one of this centuries great

~natural disasters that has occurred in

Ethiopia.
Explain why African nations have little
trust for western governments.

Affective.

1. Illustrate an awareness of contemporary

history by supplying pertinent newspaper

38

‘Discussions and tests.

Discussions and tests:

Discussions and tests.

Discussions and tests.

Discussions and tests. -

Discussions.

Discussions and tests.

QObservation.



and magazine articles. |
2. F»x.'eely’expressi 9Wn opinibon about hjsto'r.iCal,b >Discussvio'ns.
political‘ or cultpral issues. |
b. 3. Recognize.peréonal biases andbe | Dispussions.
understanding of the opinions of pthérs. |
4. Demonstrate a continuing ‘desire‘ to leam ~ Observations.
about history by reading additional
matebrial beyohd the scope of the course.
C | Psychpmbfor
. 1. Teachers will_seIect projects/activities
appropriate to the lesson to reinforce
"an.d/or extend skills applicable to |

the lesson-.,}

39



APPENDIX B:

Perris Unified District-New Course
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Perris Union High School l)istrict ‘
‘Course Outlin_e
_ Department: History/Social _Scien'ee - Modiﬁed for Special Education
Course Tltle World H1story, Culture and Geography
- ‘Textbook Hlstory of the World The Modern Era
"._Target Group o |
Spec1a1 Educauon : " Réquired' ; | Grade 10
Prerequisites: a o -
B 'Identiﬁ‘ed Special Education
‘ Completlon of Mlddle School World Hlstory
Length of Course 36 Weeks BT o ‘.N'umber' of Cred‘its:.l()':f"_z

Course Descrlptlon: S

| “ ‘v Identiﬁed speoial- edueation students in social science will be ekp0sed to “a oore '
~_ curriculum with.ernphaSls in'the content-area,‘ study, and re"search skills. : The content will-
be addressed throughvuse'of a yariety of strategies,linoluding the use of educational
t'ech,nolog‘y. The ,regular' and Special education,teachersw‘iill'Workv together to providethe'
‘ hest possible program for’& the special edu‘cati'on‘studentsv l : H
The general Ind1v1dual Educat1on Plan (IEP) academtc goals of each 1dent1ﬁed

: student may be met through practlce of and assrstance w1th spec1ﬁc competenc1es 1ncluded
~in th1s course. It should be noted that some competenmes w111 be glven more attentlon |

| than others accordm’g,’to individual 3IEPs.
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Content
- This section ’iterhizes vspeciﬁc units to be taught and the approximate number of
: téachjng hours .p‘er unit. - |
. First Semester: | - | Hours per unit
‘ A Unit 1: Orientation -

1 Why Study World Hlstory
2.Geo graphy Review [

N =

Review of Ancient and Medleval Hlstory

3. The Rise of Civilization -
a. Birth
b. The Ancient Middle East
"~ ¢. Ancient India and China R |

N =

4. Classical C1v1hzat10ns
a. The Ancient Greeks
b. The Roman Republic and Empire
c. The Legacy of Rome '
d. Great Empires in India and China
e. Ancient Afrlca and the Americas

NN W

5. The Medleval World
a. Byzantine and Russian Civilizations
~ b. The World of Islam ‘
c. The Early Middle Ages in Europe
d. New Forces in Medieval Europe
e. Europe in Late Medieval Times

NN =N =

6. Civilizations in Asia, Africa and the Americas o
a. Asia After the Rise of Islam , 1
b. Affica in the Age of Islam ' . '
‘c. ‘Aztecs, Incas, and Other American Peoples 2

ju—y

B Umt 2 The Transmon to Modern Times

1. Renalssance and Reformation .
a. The Spirit of the Renalssance 1
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b. 'Renaissance Literature and Art '
c. The Reformation '

2. European Exploration and Colonization

‘ a. Voyages of Exploration
b. Spanish and Portugese Colonization
c. Dutch, English, and French Colonies

3. A Changed and Changing World
a. A Revolution in Economic Life
b. New Populations in the Americas
c. Africa and the Slave Trade

4. Powerful States in Europe

The Era of Spanish Domination
Religious Wars

Absolute Monarchy in France

‘The Triumph of Parliament in England
States in Eastern Europe

o po o

C. Unit 3: The Rising Tide of Revolution
1. New Ideas in Europe, A New Nation in America
a. New Scientific Views

b. Enlightenment Ideas and Reforms
¢. The American Revolution

2. The French Revolution
a. The Outbreak of Revolution
b. The Radical Stage of the Revolution
c. Napoleon’s Conquest of Europe

3. New Nations in Latin America

a. Latin American Independence
b. Challenges Facing the New Nations

4. Reaction and Revolution in Europe
a. Europe After Napoleon

b. The Romantic Movement
¢. The Revolution of 1848
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D. Unit 4: Industrialization and its Impact

1.

2.

3,

The West in the Industrial Age

a. The Industrial Revolution
~ b. New Economic Theories
c. Political, Economic, and Social Reforms

‘Nationalism in Europe

a. The Unification of Italy
b. The Unification of Germany
c. Decline of the Eastern European Empires

Europe in the Late 1800’s

a. An Industrial Society

b. New Scientific Ideas

c. New Trends in the Arts
d. Threats to Europe’s Stability

Second Semester:

E. Unit 5:

Bt

F. Unit 6:

‘Western Imperialism

The Expansion of the Western World

a. Worldw1de Developments
c¢.. The United States and the British Emplre

Asia in the Age of Imperialism
a. India Under British Rule

b. Imperialism in China and Southeast As1a
c. The Modernization of Japan

. Imperialism in Africa

a. Affrica Before Partition
b. The Conquest of Africa

- ¢. European of Africa

Civilization in Crisis

44

W N W

[on—y

NN NN

NN

NN

NN DN



' G. Unit7:

1.

) The First World War

a. The Outbreak of War
- b. The Course of the War
c. The Peace Treaties

7 Russia in Upheaval

a. The Overthrow of the Czar
b. State-building Under Lenin
c. The Soviet Union Under Stalin

. The World Between the Wars

a. Dictatorships in Europe
b. The Western Democracies
~¢. Unrest in Asia and the Middle East

- World War I

~a. The Path to War
b. The Conquest of Europe
c. War in the Pacific
d. Victory for the Allies

The Contemporary World
Postwar Europe and the Soviet Union
a. Cold War Tensions

b. The Recovery of Western Europe
c. The Soviet Bloc

. 'New Directions for Asia

a. Communist Rule in China
~ b. Turmoil in South Asia

~ ¢. New Economic Powers in the Pacific

d. Conflict in Southeast Asia

. Challenges in the Middle East
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a. A Region of Conﬂict

_ 2
b. The Nations of the Middle East 2
4. Independent Africa |
a. National Indépendencc 2
b. White Rule in Southern Africa 2
c. Challenges Facing Africa 3
5. The Changing Americas
a. Upheaval in Latin America 2
b. Stability and Change in the U.S. 2
c. New Challenges for Canada 1
6. Linking Past, Present, and Future
a. A New Scientific Revolution 3
b. The Reshaping of International Relations 2
c. New Patterns of Living ' 2

Total Hours 177.0

* 4 additional hours for end of semester testing (2 each semester) brings the total number
of hours to 181.0, which equals the total of teaching days for the school year.
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