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ABSTRACT

The purpose of this study of two year interior design
programs Wili’be to assess the effectivehess of the programs
in meeting the éstablished‘industry requirements for entry-
~ level positions of employment.

Current licensing and testing issues within the United
States for interior design professional recognition have
raised questions regarding the effectivehess of two year
interior design traininé in privaté and public community
colléges. The challenge of limited access into professional
levels of the industry of two year college graduates or
their equivalent is a serious one. If thg‘elimination'of
opportunity for two year interior design gréduates to sit
for examinations, apply to professional prganizations'and
achieve formal professional status is instituted, advance-
ment for the graduates into employment positions within the
interior design industry would be limited.

Preliminary literature review has revealed a lack of
available research regarding the two year programs through-
A oﬁt the United‘Sta£es.“The Féundationvfor Interior Design
Education and Research (FIDER), the recognized accrediting
agency for educational institutions, and the National Coun-
cil for Interior Design Qualification (NCIDQ), the testing
agency that developed and administers the current interior
design qualifying examination, were unable to provide infor-

mation supporting any concept of failure to meet entry level
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qualifiéatiohs by gradﬁétésgqf two-year prograns.

Tﬁis st&dy:is‘i@pdrgapt,to:thé'many_private and commu;
>ﬁi£y iﬁferibf dééigﬁ”pfégramé”thaﬁ have been providing
‘quality education for‘the‘interior design profession for
‘many yéars in the United States.Q‘The combination of iﬁdi-
vidualbstate licensing qualificaiions for intérior design-
ers, and changing standards within professional ihterior
bdesign orgaﬁizations have combined to undermine the two-year
program position within the industry.

Research about the significance of the two-year pro-
grams aslthey appiy to the_professional entry levels of
- knowledge and of competeﬁcy within the interior design
profeséion is critical at this time. The community collége
and private post-éecondary institutions which provide inte-
- rior design education and trainihg‘should be analyzed by the
~interior design industry;é own standards to ensure continu-

- ing program confirmation and graduate success.
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CHAPTER‘ONE: Background
Introduction

The contents of Chapter One present an overview of the
project. The context of the problem is discussed followed
'hy the purpCSe'and significance of the project. Next, the
: limitations and delimitations that appiy to this project are
reviewed.j;Finally,'the definition of terms are presented.
Context of the.Problem

Since the early 1970$'thevinterior design prcfession
has sought to'developvitselflthrongh a definiticn of respon-
.sibility'tc the ?ublic, a fcundation'Of'knOWIedge and a
myriad of prcfessional requirements.: What had originally
began as a eubfprofession.nithinvthe home eccnOmics depart-
ments of colieges-anddunivereitiee,vblossomed into a fledg-
ling»profession which required‘distinct categories of knowl-
edge."As interior'design programs expanded into larger
academic prcgrams, its placementvas‘a program at various
colleges fell 1nto many dlfferent departments.

The profes51ona1 organlzatlons w1th1n the interior
de51gn 1ndustry have added to the requlrement for membershlp'
various stlpulatlons Wthh have dlrectly and 1nd1rect1y '
caused confu51on about entrance 1nto the profe551on.; Ini-
‘tially, the focus of.these.organlzatlons,was to help create
“order out of the confusion‘that-the dinefse educational
progfame of interior deeign had created. In time, however,

the posture of the'profeésional organizations had been to



Qirect the educational requireménts of entry-level"Students
toward their organizational vision for the future 6f interi-
or designers, Nationél_aCcrediting and'a'tésting organiza-
tion had been‘sefvup in cooperation with the'interior design
professional orqénizations to help with this objective.

Legal issﬁes that have surrounded the interior’design
1i¢ensing’acts in the past ten years have further complicat-
“ed an already cdnfused profession. Individual states’have
sought, through their legislatiVe'pfdcesses, to align defif
‘nitions of thé professional which»wefe already ambiguous.
The generai public has had very little knowledge asbtq what
interiof design professionals are‘really about, And léssﬁ
-knowledge about interior désign educational programs and
requiremehts. ‘Well known private and public edgcati6nal_
bprograms in interior‘design are availabie,in vafious tYpes
of'private and public schdols; certifi@aﬁe,'two—year and
four-year_colleges have all‘prpduced.sﬁccessfui4gfaduates.

A single-minded focus for interior‘desigh educational
length does not exist at this writing,,and as such has left
- interior design éducation, and its studentslquhvto broéd
fluctuation. At seriéus risk_amdng al; of the éoﬁfﬁsion-is
the two-year interior design progfam.: A moveﬁeht'to elimi-
nate two-year interior design progréms from professional |
status within some professional groups hasbbeen acknow1- 
~edged. o |

In the "1995 Hypothesis" (Veitch, 1985) a paper which
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~contained a mission statement forsthe.interiOr design profp
feSsionvthat accordlng to the author, had been w1de1y
accepted by profe551ona1 organlzations, univer51ty profes-»
sors and certain 1ndustry executives, spec1fic comments
w1th1n the document dlrectly undermlned the position of the
two-year 1nterlor de51gn programs and their graduates. The
limltations cited agalnst the two-year programs within the
paper, however, were underscored by the lack of research and
tracking regarding employment of two-year 1nterior de51gn ,
graduates. "The majorlty of individuals who graduated from
two year programs had been educated to become merchandiser,
delineators, des1gn as51stants, etc,., Veitch stated in his
paper,-that the student who graduated fromkthe longer pro?v
grams‘was educated to gain entry-level status in the Interi-
or Design profe551on" (Veitch, 1989, p.5).

A paper in the support of the two-year paraprofes51onal
interior design programs (Dohr, Flanagan, Coleman, Shroyer &
Veitch, 1993), was written as a rebuttallto the "1995 Hy—
pothesisi" Thebpaper emphasized the limitationsvindicated
for thehfuture of'two-year.interior‘design'programs by
statements outlined in the "1995 hypothesis." In addition,
the authors’of the rebuttal'paper‘Sought to offer recommen;
dations to the nationally recognized"Interior Design Educa-
tors Council (IDEC)'in support of the two yearkinterior
design program..pThe proposed recommendations acknowledged

the significance of the two-year programs to the public,



employers»and'studénts;ﬁ‘Additiqnal reséardh was‘recommehded ,
for a moré‘thCrough evaiuaﬁion of the opportuhity,and bene-‘
.fits available to studenfé]ahdréhé publiC'that have benefit-
ted from tWo:yeér interior design progréms,  Although the
v\paper was,acqepted, é1forma1 review and/or published re-
,sponse'has not béen'forthcoming frdm~IDEC/or any of the

current professional organizations. Indeed, if current
bpublications are a barometer of interest, the existence of
the two-year interior design programs has been ignored
completely. |

The burden of proof for‘continuance of the two-year
Interibr Design program lies within the review and documen-
tation of the educational requirements and competencies
within the educational programs. The‘interest of this study
is to review‘two—year interior design programs, and to
establish foﬁndational data for the two-year interior design
educational programs in the United States.
Purpose of the Study
The pufpose of this study is to begin preliminary

research which will focus on the plight of the two-year
program in interior design. This study will seek to estab-
lish a preliminary level of knowledge acquired by graduates
of two-year interior design programs in the United States.
General conditions surrounding fhe vérious support organiza-
tions which directly influence thé future of interior design

and its educational programs are revealed. How changes in



interior design education and-professional membership‘havev
occurred are'also introduced, in relation to the topic; 'The
seven categOriCal.areas‘that'are“eXplored in’the survey
portion of the study are,the;basicfand'creatiye arts, theo-
‘:ry, residential and‘commercial interior‘design,'histOry(
technical knowledge,_communications-skills,'professional
business practices and research. Employment‘related.data
’vhas.alsovbeen‘included'when deemed appropriate to the sub-
ject natter. ) N | :
' Slgnlflcance of the Problem

ThlS study was prompted by the lack of information
avallable that assesses the~curr1cular_requ1rements of two-
year interior design programs.-‘Emphasis.within the.avail~
'able studies completed has been focused on three-year or
four-year 1nterlor des1gn programs.f

of the approx1mately 500 programs in the United States
today that offer interior de51gn as a major, there are over
250 programs in communlty and prlvate colleges that offer
two—year degree and/or certlflcate programs.f Under the
_or1g1nal FIDER accredltatlon standards many of these pro-
- grams met the educatlonal competen01es necessary for appll-'
cation to quallfylng examlnatlons and subsequent entry-level"
status for employment. Based upon the standards presented
under the'"19§5 Hypothes1s,"vhowever, ‘the communlty'and pri-
vate college programs'andntheirhgraduates‘wouldjnot qualify

for entry into the profession offinteriormdesign. Addition-



L al requirements Would be made for ali:types of program

graduates.

Limitations and Delimitations'

A number of limitations and delimitations surfaced
during'thevdevelopment of,this project.'vThese_limitations
and dellmltatlons are presented in the follow1ng section.
Limitations: The follow1ng limitations apply to this pro-
ject.

1. This study 1s limited to the rev1ew of 32 two-year
tlnterlor design programs located throughout the

United States. It w111 focus on the completlon

requlrements of the two—year 1nterlor des1gn pro—

grams only. Programs that matrlculate into a

four-year’school or do not culminate ihto a two-

year degree have not be evaluated.

2. Lack of significant literature regarding the two-
year Interior Design programs was viewed as a
limitation.

Delimitations: The followihg'delimitations apply to this

project. |

1; Most studies of two-year programs were found with-
in larger studies that covered three-year and
fourdear programs as well.

2. Programs are not evaluated as to the foci of an
interior desigh speoialty,.such as residential,

commercial,_medical; hospitality, but, simply



under the general category of interlor deslgn.:
[ 3. Access to data used for the foundatlonal knowledge ‘
"g of Interior De51gn was often llmlted dated un-
':avallable and/or out of prlnt. |
;_:4. Mailing llsts prov1ded by FIDER were out of date.
l5,hL1m1ted review of the questlonnalre was viewed as

a delimitation.l |

6. A single mailing of the survey document was used
nin the study; |
Assumptions :

This study was prompted by the lack of data avallable
that accurately assesses the educatlonal levels achieved by -
two-year interior de51gn,programs. The study was further
motivated to discover if there was any significant reason
for eliminating two-year interior design graduates from
'application‘for testing and membership to}professional
organizations. | |

Consensus from a variety'of two-year college represen-
tatives throughout the U.S. suggested'that'two-year programs
offered comparable 1nterlor de51gn knowledge and skill as
compared to four-year programs. The only 51gn1f1cant dlf-
- ference between the‘two-year”and four-yearvprograms was the
lack of liberal arts course;work comoleted by two-year
program graduates. | |
‘Definition of Terms

The following terms are identified for use within the



context of this study.

American Society of Interior Designers (ASID) The
largest professional intérior‘desigh association in the
United States. ASID was cbhsolidated.from’the American
institute of Interior Designers (AID) and the National
Society of Interior Designefs (NSID).

Architecture Institute qf Amerigé (AIA) Largest orga-
nization of architects in the United States. |

| ‘Bauhaus (art compound) A creativé organization that
developed into a school in Germany, and was later recognized
for major'produCt design and‘architectural‘innoVations.

Educational Testing Sefﬁice (ETS) Education institu-
tion out of Princeton) New Jersey, whidh?donducts“profes-b
sional surveysbfor.a fee. | *

Interior‘Desigﬁers andnEducators.CQuncil‘(IDEC)v Prof
fessionélrorganizatioﬁ.of‘interiof desigp educétoré and
practitioners. | |

Interior decdrator Individuéi ﬁhd:completes,interibf'
spaces by use of furniShings,vtreatments for walls,vwiﬁddws;‘ 
‘floqrs. ThéSe can include any and a;l-éiéménts‘useful_tdf |
the inhabitant'within the space, indlusive»of some striictur-
al elements. R -

,In;eriof designer Ihdividuaivwho ¢omp;é£es‘intérior
spacésvbyIUSe'ofkfurnishingé, finiéhés‘for wallé, Windows,

' flqbrs, Can indlude any and a11 élementsvuSéfﬁl.to‘thg.

inhabitant within theISpace,'inciusin of some structural‘



elenments. Note: Some licensing may be obtained, but not
neceséarily required.

Natiohal Council for Interior Design Qualifications
~ (NCIDQ) The organization established by profeséional Inte-
. riorlDesign organizations to hélp determine a professional
’ ievel of competence through examinaﬁion and teéting. Focus-
es on architectural and structural elements.
.~ Organization of the Project
| Thié préject is dividéd into five chapters. Chapter
One provides an introduction td’the context of the pfoblem,
purpose of the project, significance of the project, limita-
tions and delimitations, and definition of terms. _Chaptef
- Two consists of a review of the literature; Chapter‘Threé
| outlines the survey pdpulation ahd the design of the survéy.'
Chapter Féur reviews,the.findings of the survey. Chapter
Five préSenté ﬁhe conclusioﬁ and'recommendatibns gleaﬁed

from the project, The references follow Chapter Five.



CHAPTER TWO: Review of the Literature
JIntroductlon‘ |

The beglnning of,Chapter Two disCuSSes the overall
»significanCe of two-year educational-programs. Important
changes that have taken place 1n 1nter10r design and interi-
. or de51gn educatlon are next examlned. The hlstorlcal
1nf1uences of the recent past in 1nter10r de51gn in the U.s.
. are presented, how interior design education and its stan-

‘ dardS»have cOntinued to fluctuate, and the evaluation of
current'interior design education’and'eduCaticnal’require-
ments are explored. The rcle of prOfeSSional organizations
in interior des1gn educatlon and the establishment of FIDER
and NCIDQ are also dlscussed.; Legal issues surroundlng
'1nter10r des1gn are rev1ewed.,

The materlals used in thls study were drawn from a
broad ranged selection to effectively evaluate the true
“status of'the topic area. "Little research topics usually
‘require a review of any‘literature_in some way:essential to
the topic,‘to prcvide’a conceptualeramework and a raticnale
for study" (McMillan & Schumacher, 1993, p.113). This |
study sought to establish some preliminary data about the
interior design profession and the two year interior design
programs.

Slgnlflcance of the Two-Year Educatlonal Program
The objective of this prOJect has been to evaluate the

two year interior design program. Two year interior occupa-
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tional programs have been found te‘have a positive impact on
the graduates of these pregrams, as well as; the economy
overell, "Most of the innovations in workforce preparation
are occurring in community collegee) because individuals
educated at them are the backbone of the economy" (Grubb,
Badway, Bell & Kraskouskas, 1997).
- ‘The significance of the two-year program has been
studied in depth at the National Center for Research on
Vocational Education, University of California, Berkeley.
The center has conducted numerous studies whieh evaluated
the outcomes of career track two-year programs. The overall
perception of the programs has been quite positive, espe-
cially those which have led to e degree. "With few excep-
tions, what matters in gaining aceess to well-paid employ-
ment are programs of study leading to credentials rather
than individuai courses" (Grubb, 1992, p; 233).

The significance of a positive career progressionvfrom
a preseribed course of education rises as our societyepro-
gresses into the 21st century. That fhe prescribed course
of study taken by the student needs to be career specific in
order to briﬁg tangible results to each of its graduates has
also been established. The student’s education needs to
culminate in an "Associate Degree or Credential" and this is
strongly supported by the study on Postsecondary Vocationai
and SubeBaccalaureate Labor Market (Grubb, 1992). The study

revealed that a General Academic‘AssociatevDegree does not
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necessarily-improve a graduate’s abiiity-to achieve employ-
ment or increased wages. The success ofrthe associate art
degree is evaluated on its ability to improve wages, and, to
significantly improve the students’ ability_to secure em-
ployment. The findings further indiCated that an associate
arts degree can have a positive effect by "...operating
through access to jobs which provide more experience and on-
the-job training and is contrary to most general findings
about sub-baccaiaureate credentials" (Grubb, 1992, p. 232).

\The significance of research into the interior design
profession in terms of the success of the two-year graduate
should not be 11m1ted by the lack of vision by current
profess1onals. True research, especially in terms of educa-
tioﬁel stahdards needs te.broaden the scope of the profes-
sion as a whole. ‘An article in the Journal of Interior'
Design which had evaluated interior designers perceptions of
educational researchiand the state of the profession ex-
pressed the following, "...the issue of generating new
knowledge‘to support the profession shouid be a primary'
concern of both the practitioner and the design educator.
This component constitutes the backbone of any profession
~and is ﬁhat separates>interior desigh from a trade school
discipline" (Dickson & White, 1993, p. 4).

Research for this project has reveeled that evaiﬁation

'by the current 1nter10r design profess1onal organlzatlons,

program evaluators and testlng organlzatlons have 11m1ted

12



data on the two-year programs in interior de51gn. The
1nformation that was available has been 1ncorporated into
this study.

Changes in Interior De51gn Educatlonal Standards

The past 75 years have brought s1gn1f1cant changes to
the perceptlon of the 1nterior de51gn profes51onal.. The
post World War II displacement of the Bauhaus archltects and
'des1gners into the architectural and de51gn schools of
American. Univer51t1es has caused dramatlc change 1n the“
perception of what an 1nterior des1gner was then and cur-u
~rently is. The most significant of’these changes was the :
shift in the empha51s from the traditional des1gn concept of
1nterior decoration w1th1n the buildlng space to the "start-‘
ing from zero" des1gn concept of Bauhaus mlnlmalism (Wolfe,
1981, p. 14). Beyond the Bauhaus_emphas;s_ln,simplistic_'
‘building elements in the structurefof:architectural proék'":
jects, was also a desire to controiiallMaspeCts'of:the
'buildings' function, including the interiors by modern age
architects and/or designers. Sofinfiuential were’the‘gradu-
ates from'architectural and designischoois during the years
after W.W.I and the7inception of Bauhaus and International
traditions, that the profession known as the interior deco-
rating would be forced to completely evolue:or cease td,h
exist. Tom Wolfe in a national best seller book From Bau-
haus To Our House captures the dynamics of_these‘changes in

his observation of the architectural college students over-
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whelming task of incorporating the Bauhaus modernist move-
ment academically in an American coilegé,vﬁstudying archi-
tectufe was no longer‘é matter of acquiring a set of techni-
cal skills and a knoﬁledge of aesthetic alternétives.
...the student found himself draWn into”é movement and
entrusted with a set of inviolable aesthétic and moral prin-
ciples" (Woife, 1981, p. 50).v«The‘learninq’curvés fér
aspiring interior designers would become'more complex in the
latter portion of the 20th}centﬁry, B

| Today, interior designer~is'the-cémmon name associated
withvan individual working anyﬁhere within the world of the v
*building»éﬁd finishing of interiors. Unfortunateiy, a not
'°so’subt1é COnflict lies between what the architectvmight.dd
vwithin the spﬁeré of their,work and what the.interiot de- 
~sigﬁer may do in theirs;1 Thé‘mdvément to changé interior
_ design educatibn in the pas£‘20 years is tied into this
conflict. Like the relationship between o0il ahd water,‘fhe
cbﬁflict of the‘architect and interi6r designer is one that
_both'professioné have-Strﬁggled with. Seemingly juxtaposed,
:parailels'between the prdfeééioné in the area of research
and pfdfeésibnal practice are a common denominator and
should bé»objectively eValuétéd by educators andkpolicy
developers within,éaéh of the'proféssions; vCarefﬁl_énélysis
should replace contémporéry mindsets and unbiased sfudies
"should_be used for academic evéluations instead of political

philosophies. "Like architecture, interior design has
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fallen into the trap of devaluing the importance of academic
ahd scholarly pursuits with its narrow interprétation of a
professional." (Dickéon & White, 1993, p. 4).
Histérical Changes in.the_Profeséibn

Understandably, interior design professional organiza-
tions would want to develop a'standardized'format for what
'the interior design or deéofating.professional SHould master
within a school program. At thé fime of the orgaﬁization of
FIDER‘(circa 1970), interior design work was abundant; the
United States had been building public complexes, housing
develdpments, and even entire cities at a rapid and consis-
tent pace. Because of the édvanced,architectural skills of
‘many interior désigners, competitive differences in business
between architects and designers could, and did in some
cases, create a serious competition in the market and em-
ployment areas. "Because of the perceived need to justify
" interior désign asia diStinct and separate profession as
well as -the struggle ﬁo préte¢t the boundaries of pracﬁice,
however; the dangér‘of this omission for interior design ié
"greater than for‘arqhiteéture."»(Dickson & White, 1993,
P. 5)-. | |

With the prestige associated with the traditional
architectural.schbol, academic backgrounds of architects
céuld have overshadowed those of the interior designers,
3évén ﬁhoughvphé‘wdrkﬁitself was,‘in'many ways, comparable.

This fact aione‘wouid have been motivation for interior
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des1gners who work architecturally to demand a standardiza-
tion of educational requlrements in interior de51gn college
programs, and w1th1n the profe551onal organlzatlons. If ‘the -
thrust of the interior design'businesé was to be building,
as architectural prdjects implied, it would make sense t6
demand dféwing and architectural skillsbfrom‘évery interior
design student, and place the interior design programs in
building or architéctural departments of colleges and uni-
versities. But, building elémentsurepresent only one por- .
tion of the diversified intefior design industries emphasis,
a large portion of the industry dealt simply with the inte-
riors of buildings. "The five most important cdmpetencies
for all‘entry-leVel positionsr;.;weré‘nof‘the most technical
ones... " (Hernecheck, Rettig, & Sherman, 1982,'p.10). The
current preocéupation with the architecturalVComponents in
the interior design profession reveal the profession’s
insecurity with the bfoader concepts of good design elements
which manifest themselVes through the total essence of the
practice of design.

‘Thesé'broader refinements of‘deéign elements, it should
be hoted, are exactly what divide the interior designer from
the architect. A preoccupation of the functional elements
in interior design as found in the modernist movement of the
Bauhaus architectural approach of "modernistic functional-
ism" were found to be intolerable on the whole for society;

and as such did not appeal to‘the demands of what the public
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market place wanted’ahd heeded; "They became supremely,v
diVinelyvnonfunctieuaI even though everythlng was done in
:-the name of ‘funetiohallsm,, functlonal belng one of several
‘euphemisms;.." (Wolfe, 1981 p. 24) Thls is pre01sely why
the basic 1nter10r decoratlng profe551onal keeps surv1v1ng
in business and even flour;sh;ngth The bulldlng and con-
struction part of the interier'deslgn.lndustry are only ene
part of the 1nter10r des1gners capa01ty, but certalnly not
»all. "Intellectually, one can agree that 1nter10rs are
1ntegral to archltecture, and that the f1e1ds should be
taught together. ‘In practlce,‘lt just does not seem to work
eut;" (Friedmann, 1986f,p;‘4); | |

The conflictS'withinithe iuterior-design“industry
1hcreased at this p01nt because there were many 1nd1v1duals
:.1nvolved in the 1nter10r des1gn profess1on that had never
wanted.to make the structural‘and’bu;ldlngvemphas1S~the1r
Career‘focus, thosevinterior_designefs_who chose to foeus;on
only thevinterior‘elemehts ahd finishing;cemponents of the
work. Iucorporatioh of ailfthe levels'ef‘employment avail-
‘able in the interiof:design industry seem te'be'lacking‘in
the thrust of current‘induStry standatds.and.educational,
focus. "vano one gfouu_is more important than‘ahothef'ih
the profession, then’only'through the:collaboration'ef all
t can sudcess oceur;"»(Dickson & White; 1993, p.vS)"‘v
Based upon the 11terature review of educatlonal changes

in the past ten years, only the des1res of certaln select
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groups within the interibf désign‘brbeSSion have been
consideréd. - Many interior:designers that werévparticipating‘
withih the industry, previous‘to the'educétiohal changes of
in past yeafs and "1995 Hypothesis," were led to believe

- that they must cbnform to architecturally related sfandards
. or be'limited in their proféssidnal goals to a non-profes-
sional status. Confusion has abouﬁded,_however, since
,employment>practices have not refiected similar changes in
the requirements of hiring of interior‘designers; ", ..em-
ployers did not view collége'breadth”requirements as ex-
tremely important in the'preparation of gréduates fbr entry-
level positions" (Douthitt.& ﬁaséll, 1985, p. 23). |

vThe educational changes that proféssionéi memberShips

began to require, and'accrediting~(FIDER)_and testing agen- 
~cies (NCIDQ) to recommend, were becoming complicated by the
’laék of information available to the general public,veduCa-
tors, professionals working in ‘interior deéigh'and déébra?
tibn and prospective design studénts;_

The overall implications of'the;changes made in recent
years seemed covert by theirllack of avaiIéb1e mainstream
discussion in journalistic sources, and,‘a limited access of
details to the average prbfessional. Separations in ciassi—v
fication of employment levels and limited professional
status through education length was established by an inner
circlé ofucurrent‘proféssionals. Theée limitations‘were.

revealed in the unpublished document known as'the History
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and fhilosoﬁhylovaIDER‘Standards'and‘Guidelines, 1989‘
h1ch seemed to establlsh the current mission within the
‘profess1onal organlzatlons to separate the profess1on into
‘separate levels. W1th1n thls document the separatlon of
jtmo’and‘four—year programs evolved and was articulated,
“F...it became apparent that‘there was a distinct difference

: between two-year programs and 1onger ones whlch ‘was not
simply a matter of tlme. The majorlty of these programs

were‘directed towards educating a student to become a mer-

~ chandiser, delineator, design assistant, etc." (Veitch,

FIDC,VFIDEC, 1989, p. 5).

Very 1ittle, if anv, documentation and discussion

| preceded this'finding, and public knowledge has been and‘

still is lacking. The premature movements within the inte-

rior design organiéations toward limited access into the
interior design profession were again presented by concerned
educators to "The 1995 Hypothesis" and the movement toward
ellmlnatlng two—year programs and was presented to the

Interlor Design Educators Council (Coleman, Flanagan,chNabb

& Zelknik, 1993). "Its premise is that_the field, and we as

educators, must develop alternative paths that best serve

the profession, and the expectations,of education held by
society" (p. 7). This rebuttallpaper also approached the
limited definitions of the‘interior design profession that

_.the professional organizations embraced as factual, even

though they were not. "What is critical is that the public,
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institutions andyindiyiduals must have a common“and‘truthful
explanation of interioridesign'as a profession, including

' the meaning of yariouskeducational paths and the variety of
practiceioptionS>and’levels Ofvexpertise“ (p. 7). Unfortu-
nately, however, furtherhresearCh WaS'not inStituted.

_ Because of the lack of 1nterlor de51gn 1nformatlon and
rapld change in the requlrements of the profes51on, high
‘school and college counselors were unable to properly advise
‘potentlal students wantlng to enter the profess1on. Nation-
‘al 1nterlor des1gn organlzatlons began natlonal marketlng
"'programS"to promote themselves, ‘because malnstream American
_ society was not 1nformed of and could not keep up with the
radlcal change in the deflnltlon of what an 1nterlor des1gn-
er was. - Desplte 1ndlcatlons that the demand for educational
: upgrading ‘in the;;nterlor deslgn:professlon had not been
seriously studied'or reyiewéd, ithwould continue to ‘be
pushed forward anyway," ) |
Establishing Educationallétandards

One of the ways to establlsh standards for an 1ndustry
’1s.through the use of the Unlted States Bureau of Labor
Statlstlcs Current Populatlon Survey. The profile can be
,used to evaluate'the”standard leyel of education achieved by
a majorlty of 1nd1v1duals w1th1n a given sector of employ-
ment. This type of survey can be comblned with an area

projection from the Bureau of Labor_statlstlcs (BLS) and

"v}that can forecast'futureIChanges required of educational
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. programs in very general terms. The Current Population
Survey projécted infofmation reiates primarily to the future
groﬁﬁh indexes‘for an occupatiohal‘category,‘and not to the
ocdupations curreht_educational’réquirements in and of
themselves.

For the professional or educational needs of an occupa-
tion to statisticly increase overall within the BLS, there
has to be a change in the ékill,level of a major portion of
new jobs available within fhe giVen 6ccupational category.
Unless there is a major growth spurt within an individual
indﬁétrf’s new positions, the change is considered relative-
ly insignificant as to‘demand any substahtial educational
upgrade. Current publiShed data regarding the necessity for
changes in educational standards, contradicts the direction
of recent changes promoted within the interior design commu-
nitybfor interior design, “Eétimates‘of thé’overall'change
in the demand for education depend crucially on the project-
ed growth rate..." (Bailey, 1991, p. 13).

Evaluatinq Employment Growth Rates for Interior Designers

Based upon the Occupational Outlook (Spring, 1992,
p.22), designers are categorized as a group under the Visual
Arts Occupational heading. The Bureau of Labor Statistics
occupational category, which projects employment possibili-
ties through 2005, shows that therekis a 26% increase ex-
pected in the designers occupations overall. This increase

would equate to approximately 89,000 openings listed under
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the "de51gners"ycategorlcal sub-headlng. " The data would
\then be sub-d1v1ded between all design occupatlons whlch
- fell 1nto the de51gners sub-categor1e5°” 1nterlor designers,
'1ndustr1al de51gners, floral de51gners, and graphlc design-
ers. The . percentages for job increase avallable to the
1nterlor des1gner profe551on, based upon the above sub-
d1v151on of the percentages shows a mlnlmum in growth for
the 1nterlor de51gn 1ndustry»through 2005; |
Consequently, the prOJected growth rates for the 1nte-
rior design industry in the U.s. suggests’ llttle 1f any need
for educational'upgrading at this time. "The eduCational
requirements of new jobs over this period (1982-1995) will
- be almost 1dentlcal to those of ex1st1ng jobs in 1982"
(Levin and Rumberger, 1982, p. 341)
Employment growth 1n the overall job market through

2005 also d1d not 1ndlcate a need for educatlonal changes

B (Lev1n & Rumberger, 1987-'p 341) Changes in the overall

educatlonal requlrements in the interior design educational
vstandards during the past ten years have suggested a differ-
ent standard. Employment growth rates, employment require-
ments or generalyemployment standards Were not considered in
o the recent desire forichangetof educational standards
(Douthitt & Hasell, 1985;'p.v23). ‘A close look at interior
design education as it exists today may prove:helpful in
understanding the push for'this change~inveducational stan-

dards.
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Evaluating Interior Design‘Educationb

The;evaluation of intefior Design educational programs
has been a difficult task bécause of the fact,théf the
programs having been offered in so_widé a range of depart-v
ments within various schools.and colleges. Nafurally the
emphasis within any given program would be affected by its
placement. "Programs in fine‘and Applied arts may place
emphasis on technical competencies and practicai'knowledge,
.. .programs in home economics may emphasize teaéhing aes-
thetic principles,..." (Hernecheck, kettig, & Sherman,.1983,
p.8). Confusion created by this lack of consistency between
programé has been a seribus topic among éducators for some
time. Status issues have plagued interior design prograﬁs
and interior designersvéince the 1950 and 1960’s. Should -
placement of the interior design pr§gram.in one schooi or
another, within fhe‘éollege_setting, have any affect on
overall course cohtent?’ "The review Oftlitefature did not
reveal any other professidn in which ;he_training,fothhe
profession was pased in asvmany‘as three, four, or even more
academic disciplines." (Rogers, Brent, Véitch &‘Hill, 1983,
p. 33). o

Professor Arnold'friedﬁan of the'University of Massa-
chusetts, in an article‘addressihg‘internal conflicts within
the interior design industry,vhas‘found that the ongoing
. discussioh about :who can desigh‘interiotS‘énd Who can be

called an Interior Designer is a provocative debate. Fried-
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man’s perspective has been that_decisiensvof‘status;will
ultimately be based‘upon the'eaﬁcational backgrouhds of all
the practitiohers. Friedﬁan (1985).alsd achnowledged=that
the overall generai statﬁs and'a¢ceptance'of Interior De-
51gners as a profe551on 1n the United States is lacklng, and
that the race for title acts and llcen51ng quallflcatlons.
are an effort to secure‘profess1onal status. The ability to
~ establish solid‘eValuative perimeters for interior design
educational‘perimetershforkinterior‘design’edUCational
programs has'alseubeen limited by the broad diversity of the
subject matter itself;’vAn-increase‘ih educational require-
ments, however, was not’indicatedvin his study. ‘"Most
ihteriOr‘design professionals learhwmore about their field
in the first years following graduation than in the‘class—
roem" ‘(Friedman, 1985, pQ 5). Theieducatibhai portion of
the professional interior desigher’sfexperience is enly a

framework for the interior design career.

Educational Requirementsvand How They Can Chanqe

The question of whether'more'education is better educa-
tion is one that Thomas Balley (1991) has dlscussed in the
study, "Jobs of the Future and the Educatlon They Will Re-
quire." Uslng Balley's study,as a‘resource, could his
reeent research validate_the educational‘upgrading occurring
at this time in interior‘design programs? Bailey has found
that a careful analysis of the individhal program of study

is important and that the relationship_betweenroccupatiohal



.requirements and higher educafion in the study of career
vdisciplines is difficult to generaliae. "..;while the
oscupational‘data‘ﬁay tell us'sqmething,about needed changes
in the ameﬁnt of schooling; the-ﬁost important issues for
educafional reform probably cencern the content, not the
ramount,;of education." (Bailey, 1991, p. 11). More‘impor-s
~tantly, Baiiey emphasizes the need for critical studies
research and knowledgeable researchers, the rlsks to studies
for change in education are an overly broad categorlzatlon
of data by policy makerslseeklngvall-1nclus1ve'cqnclu51ons.
The use of the Job Qutlb_ok in Brief 1990-2005 was
another avenue for evaluation as to whether an increase'in
educational requirements had been necessary in interior
‘design. As stated earlier in the chapter, in the Current
.~ Bureau of Labor StatiSﬁics Job Outlook In Brief (Spring
1992); interier design or interior designer as an individual
prefessional occupation has not been given listing as ah
individual category; Interiorjdesign is listed within a
larger groupihg ofvdesighers:(generic); as a sluster sub-
group foundvunder'fhelvisual'arts category of_occupations.
(Job Outlook in Brief 1990-2065 p- 22) The questioﬁ‘that
then arises is why is it 1mportant to 1ncrease educational
requlrements for graduates enterlng the 1ndustry without
‘_hav1ng first secured a profess;onal specialty status in the
most basic of the»oceupatiohal'elassifications for profes-

sions in United States today.
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In addition, the visﬁéi arts category where interior
' désigners are found is in no way related to or assddiated
with fhe architects and surveyoré (Job Outlook 1990—2005,‘p.
16) category which was lisﬁed in the Specialty Professional
- Occupation Cluster. Why then would the focus of educational
b,upgrades (for'ehtry 1evel'interior design graduates) in
recent years be in the architectural and graphic drawing
‘areés, inéluding structural,desigﬁ ahd.building codes, when
the essential job classification does not fail into this
cateqofy of emphasis?
lidobfcategoriés are classified in specialty areas like

B teachér,vserviCe’or sa1eé occupations, engineering énd other
categories. 'Interior design as an individual educational or
odcupational‘category was>not listed in any‘of the BLS
- projection studies. In‘fact, Qith the exceptioh of new
entry oCcupatiéns, reviews by.reéearchefé,fegardihg'BLS
 statis£ics and the Departmehfbbf Labor7s»WOrk Force 2060;
1itt1evorfno CHange was found invthededucatiohal charactér-
istics of most 6¢cupations’¢urrently in the United States.
:(Levin‘& ﬁumberger} 1§8§,~p. 343).

The Role of ProfessionallOrqanizations in Education

As the idéﬁtity of ihterior deéign as a serious profes-
sion'has béen‘chéllenged, so has its’prbfessionai aséocia—b
 »£ionsQ"The hiétory of interior design organizatibns‘has
5één*a pqsitiVe, although,sgmétimes tumu1tu6us one. ’Multi-

plé.organizations, repréSenting their particular areas of
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experfise in the diversified interior design industry, have
vied to influence the development and focus of the profes-
sion as it has grown. Intefior design education was one of
the areas that professional organizations have been comfi
pelled to participate in.

Those professional organizations nationally recognized
as influential in the Interior Design industry at this time
are: (1) the American Society of Interior Designers (ASID),
(2) Institute of Busihess Designers (iBD), (3) Interior
Designers of Canada (IDC), (4) Institute of Store Planners
(ISP), and (5) American Institute of Architects (AIA) . The
Interior Design Educators Council (IDEC), an education and
research in interior design organization, has participatéd
in defining educational progréms from the educators’ per-
spective. All of these organiéations have soﬁght to assist
in‘the‘educational development and the political Qrganiza—
tion of the interior design‘industry for the past 20 to 25
years.

The professional organizations have struggled with
organizing and reorganizing during the last 25 years, trying
to build their various memberships into larger and more
influential éntities. ‘The larger memberéhips have sought to
acquire, within the past 15 yeafs, a stronger foothold
within the foundational elements of the industry; and, to
mold the education and political structure of the interior

design industry into their particular visions of the profes-
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sion,  Because of the diversity withinteach of the many
professional organizations and the;diverSity of interiora
design programvlocation in_the_univereities'and colleges,
confusion regarding-what is important in the:areas of inte—
rior de51gn expertise and in the length of educatlon haS‘
been a handicap for the entry level 1ndustry standards
overall. "There are dlscrepanc1es‘1n the. knowledge and.task‘
areas of particular types~ofrInterior;Desi§n organizations,
based on the specialiéation of the practitioners..." (Har-
wood, 1988).

Although these discrepancies had never been fully
resolved, the same professional groups rallied together to
create newer agencies that were to establish the standards
and guidelines for educating current and future interior
designers. The two most important organizations were the
Foundation for Interior Design Education Research (FIDER),
and the National Council for Interior Design Qualification
(NCIDQ) .

The Establishment of FIDER

Professional organizations took‘action to create a body
that culminated in the formation of an accrediting agency
that would evaluate and approve various types of Interior
Design educational programs. In its early inception the
accrediting agency would set the standards that interior
design professionals and educators had been unable to secure

within the diversity of offerings at colleges and universi-
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‘tles prev1ously.

The creatlon of FIDER 1n 1971 by the profes51onal o
'”1nterlor des1gn organlzatlons ‘was an Indenture of Trust
»H"Thls Trust ls'created and shall~be operated for the purpose.

T-aof establlshlng and admlnlsterlng a voluntary plan for the
Hspec1a1 accredltatlon of programs of 1nterlor des1gn educa-
'utlon offered at 1nst1tutlons of hlgh learnlng located |
fthroughout the Un1ted States,'lts possess1ons, and Canada.ﬂ-

3(Ve1tch FIDC FIDEC 1989, p.ll) ‘The Trust prov1ded a 3°f

L_vehlcle for the 1mplementatlon of spe01flc quallfylng stan-dj' .

dards in interior des1gn educatlon. These standards were
,based upon 1nterv1ews, career task studles and surveys of
"the then current membershlp bodles of the 1nterlor des1gn
profes51onal organlzatlons.‘ |
FIDER accredltatlon of a partlcular 1nterlor des1gn

department in a school acknowledged conformance of stan--y
dards of the appllcant post secondary school programs Whlch‘
were to reflect current needs of the profes31on and the
| publlc. The range of program d1vers1ty approved by FIDER in
the early years, ‘reflected the d1vers1ty of the marketplace
by recognltlon of certlflcate, two-year, four~year and
graduate programs. The same type of d1vers1ty is currently
seen in the workplace requlrements of employers w1th1n the
1ndustry. Accredltatlon by FIDER was granted to 1nd1v1dual
interior design programs at the pre-profes51onal ass1stant

level, paraprofess;onal_programs, profess;onal school pro-
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grams, baccalaureatevprograms,'and the post professional
master’s degree level programs.. The award of accreditation
was granted to programs for a limited period of time.
Schools were thereafter required to pass periodic reviews to
maintain standards of quallty and continual improvement

~ before continued accreditation would be granted.

By 1989, however, the trust objectives of the FIDER
organizations’ initial thrust would show substantial change
as evidenced by the History and Philosophy of FIDER Stan-
dards and Guidelines (Veitch, FIDC & FIDEC). It was in this
paper that the trustees began‘tO‘challenge the necessity for.
diverse levels of educatlonal programs in interior design.
| National Council for Interior De51gn Quallflcations

The professional organizations within a few years
turned to the development of a testing program for qualifi-
cation of interiorfdesigners; Testing standards were estab-
lished by the creation of the NCIDQ, in accordance with
various professional 1nterior de51gn organizatlons and the
Educational Testing Service (ETS), Princeton, New Jersey.

Initiai examinations had broad based questions which
covered a wide variety of topics of interior design. . ﬁithin'
ten-years, however, the examination focused upon technical
drawing and architectural detail, with a predisposition
vtowards public‘and commercial-spaces. The five part test
took several days to complete, and ‘the sections were com-

-bined with some general knowledge of 1nterior products and
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installations, historical anduconstruction detail and was
“also known for 1ts use of unusual or trick questlons.
Spe01f1c work scenarios in the examinatlon required answers
or drawings that reflected,decis1on making, pro;ect-manage—
ment.and‘pian'drawing detaiis. | | |

| Application to the examlnation revealed more about the
‘ workings .of the. profess1ona1 organizations in their reach to
control individuals enterlng the interior de51gn industry.
The application process has Varied‘greatly‘since‘its incepf
tion and continues to change. Initially, in an effort to
allow fairness, grandfathering, special circumstances, and
~extended gualification periods Were allowed. Ideally, the
test was to be taken by the prospectlve designer after the
completion of an educatlonal program from any legitimate
school. Or, as an alternative, the test could be taken
after an‘established period of time which combined some
education and interior design work experience. Previous
membership in certainbprofessional organizations would allow
application with a nomination procedure initiated by a
current member, and 51mplist1c review of qualifications
would suffice.

The application process was never consistent and was
wrought with inconsistencies. Moreover, a disturbing trend
was revealed through the documentation within FIDER’s Histo-
ry and Foundation Paper, as it displayed a phobic preoccupa-

tion with the number of graduates entering the interior
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‘design-industryu "Through surveylng the fleld of 1nterlorv
| ‘de51gn educatlon 1n breadth 1t became apparent that 1t had'
prollferated at all levels of the educatlonal system unt11
1t was in danger of los1ng control of 1tse1f " (Ve1tch
‘.FIDC FIDEC 1989 3) 1 These comments were drawn from
“accredltlng agency research.:‘«‘ o | | | .
Some years 1ater, the standards were again changed for
’_entrance into testlng, requlrlng the appllcant to have -a set
’vamount of 1nterlor de51gn educatlon and work experlence o
vbefore appllcatlon would be con51dered. St111 further

changes are antlclpated w1th the most current goal for the

.organlzatlon set forth by the acceptance of the "1995 Hy-
‘pothe51s" for appllcatlon to s1t for the NCIDQ will requlre
for ellglblllty to wrlte 1ts exam: "Graduatlon from a FIDER
Accredlted Flrst Profe551onal Degree Level Program in Inte-
rior De51gnv(a four-year program approvedvby FIDER);and a |
spe01flc type of 1nternsh1p or work experlence“ (Veitch}
1989, p. 10). | _ky : |
Summary of Professionaivlnterior Design‘Organizationsb

»jThe combinationvof the two qualifying“organizations:
(FIDER) for educatlonal 1nst1tutlons, andg(NCIDQ)_forvtest-
'( 1ng of 1nd1v1dua1 de51gners, along w1th the’eariier men-

N tloned profess1onal organlzatlons prov1de the backdrop for

fcurrent Interlor De51gn educat10nal and testlng standards.

h Rev1ew of the 11terature as to the requirements necessary

for employment w1th1n the_lndustryrfor entry level interior
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,vdesigners, however, have not found the standards set by
‘professional organizations to be representative of the real
Wdrkplaee. A 1989 study of entry-level skills desired by
employers showed little importance attributed to the NCIDQ
examination in relaﬁion to employment potential, "Respon-
dents indicated that NCiDQ,certifieation held little impor-
tance for maintaining employment'in their firms; 62% ranked
it slightly to not at all important." (Sondhi & Baker,

1989, p. 30).

| ,An;ekamination of skills required~by employers for

sentry-leﬁel interior design applicants were not reflecting
parallei relationShips in knowledge or skill, and some of
the same professional organizationsvrevealed the following:
"Tn av1981 NCIDQbsurveyfthe top three ranked competencies
were found to be presentetion to a client, professional
1ethics and estimating" (Hardy and Kriebel,»p. 5). "A 1983
surﬁey revealed preferences by professionals'for oral commu-
nieation skills, furniture afrangement ability, space plan-
ning and‘coler theory are more important for entry level
positions inlinterior designrthan_the'teChnical competen-
eies...“'(Hernecheck, Rettig;‘andkSherman, 1983, p,‘j);
Despite a serious attempt te-fegﬁlateAend centrellthe educa-
‘ tionel end skill eompetencies the_professionai eréanizations
vsawies important, employerS»were not resﬁohéive to‘a need

for such change.
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Legal Issues Surrounding<the Problem

In the past ten years, various states, under preesure
from prefessional'interior design organizations have passed
legislation to establish a legallfremework for the industry.
These actions have included licensing, title acts, certifi-
cation, and registration within the various states. The
intent of the licensing and legal processes has been to
establish more firmly the standards the current organiza-
tions of interior design have wanted embodied in the profes-
sion. The mission statement applied to establish this -
objective was "to protect the public against professional
incompetence and to provide uniformity in academic programs"
(Hines, Albanese, & Garrison, p. 1994). The outcome of the
legal actions has only served to complicate an already
complicated situation, further confusing the public, many
working professionals, educators and potential students.

The ability to legally regulate the industry has been
fragmented by the inconsistencies within the various forms
of state legislation. Of the 50 states, 19 have passed some
form‘of legislation and/or registration, and, three addi-
tional are pending (Spring 94). It is important to note
that many states have created some form of a qualifying
formula for interior de51gners, but not all of the licensing
and reglstratlon acts have been reflective of the intentions
of the current professional organizafions. What has oc-

curred through the licensing process has been that the
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various state legislatorsfhave sought!tobrepresent the

diver51ty of the 1nterior des1gn marketplace. Most of the

1nd1v1dua1 state formulas have consisted of a combination of"

_1nterlor design education, experience, and some form,of
examination, which is not‘allbthat different than the*fundas
mentals‘set forth by FIDER, NélDQ, and the,other profession-
al organizations. B | |

Where the differences can;be noted,‘are,withlthe acceﬁ-g‘
tancerby.states‘ofbinteriorvdesign'prodrams through duali-,‘
fied schoolsland colleges)_with a minimum Standard at the
two-year degree level. State licenSing is a business compe-
tency 1ssue rather than a profess1ona1 competency form of
evaluation, and varies w1de1y between states that have
enacted certification or licens1ng. 'Even as recent as 1993
invCalifornia,ia state license}inhinterior design consisted
of a two-year education, five years'of_experiencevand pas-
sage of a_small portion of the NCIbQ examination for profes-
sional status (California Council forhInterior DeSign cer-
tification). | | |

Questions have arisen in many_areas'of the industry as
to whether enough serious conSideration'and study had been
 done prior to making'any of the’chandes in‘educational and
‘legal standards for entry'into“the interior design profes-
sion.d The 1oss of realism by current 1nterior des1gn mem-
:berships so critical in establishing the status of a profes-

sion was 1nd1cated in a recent article evaluating the pro-

35



bensity of state legislatures to license interior designers
from the Journal of Interior Design. _The'article under-
scores the lack of serious and réalistic research within thé
interior design profession that is necessary before critical
decisions for the future have been made on why interior
designers should be 1icenséd. "Othér trades involved iﬁ
building construction were licensed, and it seemed logical
to the designers that they should be too" (Guice, 1993, p.
3). And, again in citing the’article’s limitations for
influencing action toward authorizing licensing of interior
designers and a lack of significant résearch as using the
"...researcher’s experience as a politician’s spouse, howev-
er, may have compensated in part for the lack 6f specific
education" (Guice, 1993, p. 12). 'Such kinds of limitations
Would not be considered for allowing two-year graduates
aspiring to be the intefior design professional.

Summary of Chapter Two

Chapter Two has revealed‘the significance of the two-
year educational program. It discusses the tumultuous
recent historical past in interior design and"interior
deéign education and underscores outside influences that
have affected the foundational elements of the interior
désign'professional. The chapter énalyZés some of the
faétofs that are important to the interior design education-
. él; employment, and professional picture and the types of

factual studies and information that should have preceded
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f_.any changes w1th1n the 1ndustry standards.‘ Chapter two R
brlefly rev1ews the profes51ona1 organlzatlons and the
establlshment of FIDER and NCIDQ ‘ Lastly, the chapter
'brlefly rev1ews legal 1ssues and faulty studles used as |
stepplng stones to change w1th1n the 1nter10r des1gn profes‘-*}:'

‘sion.




CHAPTER THREE: Meth‘odovlogy'
,Introductlon‘j‘ | |
Chapter Three detalls the steps used in developing the
'iproject._ Spec1f1cally the populatlons served are dlscussed,
::Next the descrlptlon of the 1nstrument used and the data
fcollectlon procedure are explalned. Lastly, the cover

'letter and data analys1s are dlscussed. Thevchapter con-
rcludes w1th a summary. | | | |
Populat;oni" |

'This project}surveyed aiselection of‘interioridesign

'vprograms instwo—Year colleges'throughout'the‘United States

tfor the purpose of evaluatlng thelr programs. :The survey

“Q sought to identify the knowledge and skllls obtalned by the

‘completlon of two-year programs. ThlS'lnformatlon would
hthen be'compared to interior,designICompetencies offered in
rfourfyear interior design:programs‘aS‘established by FIDER.
This chapter addresses‘the‘methods that were used in con-
ducting the research and}evaluating_the:findings of this
study. | B o

‘The Subjects of the‘survey Were-a random selection of
two-year colleges throughout the Unlted States. The‘names
and addresses of the schools were prov1ded by FIDER, com-
‘::plled as‘a ma;llng list of non—accredlted;two,,three, and
lfourQYearfschoolsl"Those schools selected‘for-this study
were two—year programs only There were several additional

two-year schools that were not on the FIDER list that were
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added to.the'mailing list. The‘names*of-these schools»had
appeared in research and referehce materials throughout the
~course of the study. Each of the.programs selected needed -
to terminate-in a two—year or associate'arts degree or
diploma. Each program focus was to be interior'decoration,
interior design, orbah design or environmental design, as
'are‘currently recognized in the industry. »The colleges were
not ranked before the survey mailing;was initiated and all
of the participants were'treated‘in_an eguai manner.
The Instrument | | |

The primary focus of the Shrveyvinstrﬁmeht was to
'1dent1fy how many of the content areas of the four-year
iprogram requlrements were covered in the two-year program.
'Secondly, 1t tried to establlsh the 1evelshof knowledge
acquired'of conteht_areas previously only‘attributeduto the
:First Professional Levels of'COmpetency‘in_the‘FIDERvaccred-‘
ited programs. | |

The 1nstrumeht allowed the evaluator for the two-yearl
pprograms tovrate.the areas of‘thepschool’sifoous and levels
.of:educationai data its'students’are«éxposed.to throughoﬁtft
the prograﬁ.’ The instrument tries'not'towlimit what knowl-
edge is'obtainable:within*the'programs and ihstead develops

‘;a broad-based prellmlnary data of 1nformatlon on the partlc-,h

1pat1ng schools.d The survey was, therefore,'not rev1ewed asﬁ”'

to contentjbecause ofgthe standardlzatlon and proflclency of

estabiished models.
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Data Collection |

Survey méterials used in this study wete distributed
and collected by mail. The naméS'ahd‘addresses of the
participants were provided to the researcher by a représen—
tative from the FIDER organizatibn.

Participants werevaéked to respond to four general .
school information questions. Further,’participants were
requested to respond to forty questions listed within the
following categorical areas: basic and creative arts,
theory, residential interior design, history, commercial
interior design, technical knowledge, communication skills,
busineés practices and research;‘ The questionnaire then
moved into the amount of ﬁhits completed with the program
content categories. The instrument was désigned with a 1
through 5 rating system‘which was separated into the follow-
ing categories: (1) 18+ Units, (2) 9417 Units, (3) 0-8
Units, (4) Elective Category, (5) Not.applicable. Partici-
pants were also asked to respond (if so desired) to two
open-ended questions. One questiéﬁ asked if there were
program requirements which were not listed in the question-
naire. The other inquired if there were comments or addi-
tional information from the‘participant. ‘

Cover Letter | | |

A cover'lettéf éccompénied‘the survey in‘the form of an

introduction to the project’and the purﬁése of the survey.

The introduction letter identified the researcher as a
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graduate student at California StateFUniversity, San Bernar-
dino, interested in the faCt'that‘there is‘a lack of sub-
'stantial research or literature in'the’arealof two—year
interior design education.b The survey participants were.
- encouraged in a positiVe manner to include their selected
school‘in‘the study. The'letter’included‘.preferredldead-
line date as a matter of‘course,;however, all responses‘
received regardless of:datevof return;werevused; Letter>
headlngs and a standard bu51ness type were used on an 1vory
parchment bond paper for the cover letter and survey form.
Letterhead and all printing of surveys and cover 1etter'were
prepared using>the‘C1arisWorks Wordnprocessing system‘for
Macintosh computers. A professional printing companylrepro—_p
’duced the copies for the cover letter and survey. A self-”
addressed, stamped envelope was 1ncluded as a courtesy to
all participants. |
Data Analysis

The steps in the data collection;included the mailing
list, survey packet and return request envelope,‘ The ini-
tial two-year interior prooram“mailing;liSt_Wasﬂprovided by
the FIDER organization. Severalatwo—Yearischools were added
to the list which were referenced 1n the 11terature search.
There was a 51ngle mailing for the survey and no follow-up
mailings were attempted.

Mailing of thersurveyiduestionnaire took place during

the third week of May, 1995.. The collection survey data was
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not completed‘untilooctober; 1995.» a total number of 135

"questiOnnaires7were*mailed~out.~ The total return number was’-f’

t46, of thlS number 32 were deemed usable, whlch would allow
'for an. approx1matelyf24 return'rate.[a" | e
The demographlcs of the returned questlonnalres re-'
_vealed representatlon of 22 states w1th the dlstrlbutlon as‘
follows. Alabama—l Callfornla-7 Flor1da—4 Idaho-l Iowa-"
2, Tllin01s-2- Indlana-l Kansas—l Mlchlgan—z Mlssourl-l
Nevada—l North Carollna—z North Dakota—l New York—
Pennsylvanla-l, South Carollna 1 Tennessee 2 Texas 1
‘, Utah— ; V1rg1n1a 2 West V1rg1n1a 1 and Wash1ngton-4.
| Return data was evaluated by the total count of re-
sponses to the 1nd1v1dua1 questlonna1re categorles used 1n
th1s study.‘ The total of each category were ‘then placed
w1th1n a comparlson chart format to categorlze the areas of
‘hlghest and lowest completlon. : | |
Sunmm ary | | |
: ‘The steps‘used injtheTdevelopmentdof,this’projectkwere
outlined.:~ThefpopulatlonoServed:Was outlined,vand the} |
instrument’deVelopmentdmas,described. ‘The dataicollection
and cover letter‘wereheXplained;'\Lastly;‘data-anaIYSis-was

presented.
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CHAPTER"FOUR: *Survéy Résulté,‘
Intréduction - | | )

The following chapﬁer ihcludesltﬁeureéults«of the
‘survey participafion fof’this project. The phapﬁer begins
with the return rates,'information‘taken frombthe‘data
énalysis of'FaCtors'lé9Iandlends Wlth ﬁhe conclusion.
vReturnﬁRaﬁeé | | |

A tptal.df.135 Sﬁrvéysvwere'mailed out to participating
schools. However, all responses receiﬁed, including those
‘arriving later than the two week deadline,'weré used in the
1study. Of these 135 surveys, 46 (32%) were feturned. of
the 46 returned Surveys, 32 (24%) Were deeﬁed usable for the
study. ‘A’breakdown ofvusable and ﬁon—usable questionnaifes
were as follows: 32 usable, 9 program closed, 2 not a two-
year program,vz incorrect address, 1 unusable. The initial
return percentage of 34% was based upon 46 of the 135 sur-

- veys. The peréentage was reevaluated to a total usable
surveys of 24%.
Data Analysié

| An analysis of each interior design factor is presented
in the next section. Specifically, the frequencies and
percentages for eadh'itém.is outlined.

| Factor One: ‘Basic andVCreative“Arts; The item within
- the facfor Bééic;énd Creative Arts with the‘highest frequeh-
cy and percehtaqe wasdtwo-dimensional design fundamentals at

n=23 (77%) réspectively. ‘There were several items within
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fhe factor of Basic and:Creetiye.Arts with.the lewest fre-
quency and percentagevwhichewanO; Refer to the frequenCies
and percentages for‘ell‘Baeieiend.Creatiﬁe Afte factor items
breeented in Table 1. R | |

| . FactorlTwo; ‘Theory.v‘The item within the faCtor‘Theory.
‘with the highest’frequency and:percentage were human enVi—
‘fonmentband spetial compositiohvat ﬁ=22 (73.3%) respeétive-
ly.  There were'severaleitems‘within the factor Theory with
 the ioweSt frequency ef 0. Refer to the frequencies and
pereentages for éll Theory factof items whieh are presented
in Table 2. | |

Facto:’Three:” Interier:Design--Residehtial. The»item
within the.factor,Intefier‘Deeign—fResidential with'the
higheet frequency and’percentage wae design attributes of
materiale; 1ighting; fufniture, textiles and color at‘n=17
’ (56.7%)frespectiVe1y. There’werevseveral items within>the
factor Interior-Desigh?-Residential with the lowest frequen-
cy of n=0§ Refer‘to the ffequencies and percentages for all
Basic and Creative Arts‘factor items which are presented in
Table 3.
| Factor Four: History. The item within the factor

,History with the highest frequencyvand percentage was art,
architeeture'and interiors_at n=22 (73.3%) respectively.

The item within the factor History with the lowest frequency
and percentage was foﬁhd in art, architecture and interiers

at n=0 in the NA category. The frequencies and percentages
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for all Basic and Creative Arts fa¢tor,items are presented
in Table 4. o
Factor Five: Interior Desién--Commercial.’ The item

within the factof Interior Design——Commercial with the
- highest frequency and percentage was furniture selection and
layout at n=19 (63.3%) respectivély..“Thére were several
items within the factorvInterior‘Design--Commércial with the
lowest frequency of n=0. The frequeﬁcie5~and percentages‘
for all Interior Design—-éommercial facﬁof.items are pre-
sented in Table 5. |

Factor Six: Technical Knowledge. The item within the
factor Technical Knowledge with the highest frequency and
percentage was materials: surfaqe and structure materials
~and textiles at n¥22 (73.3%) réSpectively. There were
several items within the factor'Technical Knowledge with the
lowest frequency and pefcentagé which wésvﬁ=; (3.3%}.  The
frequencies and percentages'fér‘ali Téchnical Knowledge
factor items are presented in Table 6. |

Factor Seven: cOmmunidation Skills. The item within
~the factor Communication Skills With the highest frequency
and percentage was gfaphics, signage and lettering at n=20
(66.7%). The item within the faétor communication Skills
with the lowest frequency énd percentage was drafting and
working drawings at n=0. The frequencies and percentages
for all Communication Skills factor items are presented‘in

Table 7.
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Factor Elght. Profess;onal Bu31ness Practice. The ,..'

'1tems w1th1n the factor Profe551onal Bu51ness Practlce with

- uthe hlghest frequency and percentage were interior de51gn

profess1on—organlzatlon and ethlcs, bu51ness organlzatlon
- and operatlon, and bu51ness practlce, spec1f1catlons,‘est1-_
matlng and 1nsta11at10n at n—23 (76. 7/) respectlvely. There
| were‘several items within the factor of Profe551onal,Busi-
necs Practice}Witn the 1owest‘freqﬁency’and percentage n=1
(3. 3/) The frequencies and’percentages for all Profession-
al Bu51ness Practlce factor 1tems are presented in Table 8.
Factor Nine: Research.,-The 1temvw1th1n the factor
Research with ﬁhe highest freQﬁency and percentage were
theories_and.methodologieS'of research,,and experimental
survey, 1iterature search and cBSerVation at n=8 (26.7%)
respectively. The item withinpfhe factor Research with the
lowest frequency and percentage Was theories and methOdoloé
‘gies of researCh at‘n=1 (3.3%) respectively. The frequen-
cies and percentageS'for all Research factor items are
presented in Table‘9,.v
Summary for’Chapter'Four_
| This cnapter shows the findings obtained from the
survey'participants'regardinghrhe study.of.twc—year interior

design program competencies.
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‘_CﬁAPTER FlVE:-hConClusions;andnRecommendationstp

‘ Introduction o o -
Included in Chapter Five.is a presentation of the

conclus1ons gleamed as a result of completing this pro;ect.

.Further, the recommendations extracted from thls progect are

presented and recommendations for the industryuarelincluded.

- Lastly, the chapter concludes w1th a summary.- ~

Survev Conclus1ons

Preliminary foundational data was developed.in this
study through the suryey of two'year‘interior design pro-
grams. Content areas and the number of classroom hours
acquired within the subject areas were noted. The-conclu-‘v
51ons extracted from this prOJect follow' |
1. In Table 1 basic and creative arts the categories of
color theory & studio, draw1ng, two-dimen51ona1 design
fundamentals show a strong empha51s of understanding and
competency in”the”majority of programs. Three dimensional
| design,fundamentals shows two-thirds of the programs includ-
ing one or more claSSes. Painting,.sculpture, ceramics,
weaving and photography were found_toibe lesslimportant With ‘
programs using these classes,as‘electives or are not of-
fered. | |
2. In’Table 2 elementS‘and principles of design:and ele-
ments of de51gn and compos1tion, ‘and design theories had 90%
of the programs listing these classes as ach1ev1ng a high

competency about the subject matter.‘_Human enyironment and
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special composition placed ﬁoré than two-thirds of the
programs.surveYed as having one or more classes in these
topic areas,-revealing anvawéreneés level of the subject
matter.

3. In table 3 residential interior design, design process-
es, space planning, furniture layout and selection, special
populations, special purposes and design attributes of
materials with the majority of programs showing competéncy
levels of knowledge within the programs. Special popula-
tions, special purposes and design attributes of materials
showed a range of response with some programs giving the
topic areas competency to the opposite of the program hot
having any application within the program. |

4. 1In Table 4, art, architecture and interiors showed with
the majority of the programs offerihg a range from under-
standing to competency of the subject matter. 'Expérimental;l
survey, 1iterature search and observation showed more thah
one-half’of the‘programs offered as an elective or nbt_at
all, reveéling a complete lack of emphasis in this area.

5. In Table 5 for coﬁmercial interior design, quite compa-
rable to Table 3, design processes, space planning, furni-
ture selection and layout, special populations, special
purposes aﬁd design‘;ttributes of materials show a high
level of competehcy.and knowledge within this area. Sbace
planning; furniture selection énd:design'attributés of

materials revealed of response similar to Table 3, with some
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programs‘offering competency levels of knowledge and other
programs not offering the subjects at all.

6. 1In Table 6 for technical knowledge the majority of
programs required understanding in the structure and con-
‘struction, building, detailing, materials, laws, building
codes and ordinances, life safety and fire. Many programs
did not have set requirements for the topic areas whatsoev-
er, while a smaller percentage required competency levels of
’knowledge.

7. In Table 7 for communication skills in the areas of
drafting and working drawings, sketching, rendering, delin-
eation, written presentation and oral presentation as re-
quiring understanding and/or competency for course comple-
tion. Graphics, signage and lettering and presentation
sales revealed a more modest level of‘understanding and/or
awareness levels of knowledge as sufficient.

8. In Table 8 for professional business practice the pro-
grams surveyed reported the majority of all surveyed pro-
grams‘required an understanding of interior design profes-
sion, organization and‘ethics, business organization and
operation, business practice, specifications, estimating and
installation. A variation occurred with approximately equal
lower numbers‘of‘pfogréms requiring no awareness in these
areas to a competency lével of knowledge.

9. 1In Table 9 fdr research skills the majority of programs

\surveyed p1aced in theories and methodblogies of research
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and experlmental suryey, literature search and observatlon
,placed these classes 1n the elective or non-appllcable |
categories; A small percentage of programs (1 2) required
understanding or competency in the research areas.

| This survey reveals that the programs studied meet and
’surpass the FIDER competencyvlevels in the.pre-profe551onal
category requirements (FIDER;'2,3-7.1).‘_Additionally in»
many of the areas indicated the two-year programs are more
on par with the FIDER competency and awareness levels of the
first professional level programyrequirements

(FIDER, 2.3-8.2).

Conclusions

| The.background and history of interiorldesign as a
profession has played‘a significant part in the prevailing
attitudes toward the two year 1nterior de51gn programs.
Post W. W IT and Bauhaus 1nfluences have directly influenced
architectural and 1nterior des1gn in the U.S.

Competitive differencesJWith architectural programs has
undermined‘the significance of the contribution of the
interior designer throughout the employment sector. Econom-
ic and competitive interests between interior'designers and
architects has prevented the interior_design profession from
developing a sound professional agenda that-alloms inclusiv-
ity of the various-levels within the profession.

Eailure on the part of professional organizations-to

account for the broad diversity within the interior design
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profession was viewedlas a serioﬁs&oVersight,‘ Public recog-
nition of the overall,profession has heen lacking because of
the single-minded‘foeus upon only one level of professional
recognition within the interior design industry.
Professional organizations and'faulty collective think-
ing within the profession have led in the prenature push for
reeent‘educatidnal.and prdfessional'requirements. Profes-
sional ordanizations, in relative infancy, have neglectedtto
affectively document thehdirersified types of interior
‘design education‘available to students throughout the u.s.
Many.of the studies.availablekthat were used to deter?
mine prdfessional}levei competencies were fOund to affeet
spurlous correlatlons resultlng in skewed flndlngs regardlng
the 1nter10r design profession (Mchllan & Schumacher, 1993,
p. 277). |
| Overall lack of significant data regardlng many of the
Varied types ofveducatlonal,programs~1n interior des1gn,
other than the four;year’program,'and-was viewed aS'a seri-‘
. ous handlcap to. the 1nterlor de51gn 1ndustry overall.
| Unlver51ty and college adherence to the demands of
'_hcurrent 1nter10r des1gn¢professlonal.organlzatlons actlvi-.
ties has been fragmented. prever;'the di?ersity of program
r;placementpwithin the indi&idnai'eeileges and universities
into as manysas three, fonrkdr'more'abadeﬁic disciplines
';whlch appears mlsdlrected actually 1ndlcates that the hlgher

educatlon system 1s falrly representatlve of the true nature
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of the interior design profession. It is also an indication
that colleges and universities have not allowed a premature
evaluation of an interior deéigner prbféssibnal specialty to
change established academic formats. o

Classification for the préfession‘and public knowledge
of its diversity and influence have been lacking or limited
to the general public. The focus instead has been on a
"First Professional Level" of recognition which has signifi-
cance only to an inner circle of interior design profession-
als. |

"The needs of the larger interior designer and interior
 decorator population have been neglected in the recent
pursuit of the pinnacle of a "First Professional Level."
Lack of recognition and respect within the profession has
been detrimental to all levels within the profession; All
indications from the studies reviewed which evaluated em-
ployers needs indicated that the necessity of a four-year
college degree was not a requirément for entry level employ-
ment.

Legal issues regarding the licensing and title acts for
the interior design profession indicated a fragmented ap-
‘proach of the professional organizations to persuade legis-
iators to limit acéess to the title of Interior Designer to
the-First Professional Level only. Althoﬁéh’fourteén states
haVe,adapted different formats to»licensing requirements,

some legislatures are still struggling with the limited
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idefihitibns fhat;curfent professionals;and'prbfessional
orgenizations have supplied them with. | |
Recommendations

The resulting recommendations from this project follow.
1. This preliminary researchbproject‘Qeé:limited by the
vdata available fof study. Develepmentief a serious base of
core research for all levels of the interior design‘educa-
tional programs is highly fecommended. A data base of
documentation about interior design education needs to be
establishedg | |
2. Two-year interior design programs offer a higher level
of graduate knowledge than'previous research articles have
suggested. Appropriate documentation of the two-year inte-
rior design program is recommended and professional fecogni-
tion for these programs needs to be developed.
3. Establish a data base for the two-Yeaf interior design
programs giving detailed information regarding the various
types of program requirements.
4. Representation of two-year program administrators and
advisors was lacking in professional decision making. Broad
range educational committees and representatives by naﬁional
organizations need to be implemented to develop the stan-
dards.
5. Establish preliminary data for the research regarding
the real paraprofessional post-secondary programs which

abound throughout the U.S.

53



6. Before further dhahge is recommended regarding the
profession, a realistic reevaluation of the status of the
‘interior design'profession>at all levels is recomménded.
'Serious statistical data:regarding‘the profesSion is diffi-
cult to obtain. Reéearch information and succinct defini-
tions of the profession acknowledée only limited areas of
the overall profession.

Recommendations for the Industry

1. Reevaluate the role of Foundational for Interior Design
and Educational Research (FIDER) and expand the organiza-
tion’s ability to provide national 1eadership for the admin-
istration‘goals for the interior design industry. If this

- is not possible, establish another‘organization that has the
ability to evaluate and analyze the interior design industry
and\direct it toward its proper place as a significant
employment sector in the U.S.

2. Research studies used to set goéls for the profession
-are hnderdeveloped, have limited survey participants and
were too few for use in‘making long-range decisions for the
interior design industry overall.

3. Careful analysis of the interior design industry diverse
levels of employment have been omitted in the goal setting
of the professional and educational standards by current
‘oréanizations.

4. Resource documentation regarding the types of educationf

al programs and employment’available throughout the various
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levels of the interior design industry needs to be availabie
to federal, state and other educational agencies, to assist.
in building the knowledge of the prefessien and estabiishing
interior design as an independent employment category.

5. Paraprofessional educators and schoOls need guidance ahd
support from professional organizations. These‘feeder
programs supply important employment resources to the indus-
btrial complex of the larger interior design industry. This
significant support base to the induétry should be addressed
and communication at the various levels‘cf the profession
opened.

Summary for Chapter Five

This chapter shows there has been a failure on the part
of current professionel efganizations to adequately address
the objectives of professional status for the interior
design industry. It further indieates that the twe-year
interior design programs surveyed far exceed the paraprofes-
sional»standards as established by the FIDER organization.

- Most of‘the two-year interier_design‘programs studied held
degfee objectives which were comparable to the four—year‘
interior design programs. Limited data through research
studies and prefessional organizatioh resources were seen as

" a handicap to the study.



APPENDIX A: Tables 1-9

TABLE 1. Basic and Creative'Arts

18+ 9-17 0-9 EC NA
Color theory & studio 0 7 22 1 0
(0%) (23.3%) | (73.3%) |(3.3%) [(0%)
Drawing 1 |5 19 R B 4
1(3.3%) |(16.7%)|(63.3%) |(3.3%) |(13.3%)
Two—dimensional design o . 4 23 3 0
fundamentalsr (0%) (13.3%) |(76.6%) [ (10.0%) | (0%)
Three—-dimensional design 1 |2 18 8 1
fundamentals ‘ (3.3%) [(6.7%) [(60.0%) [(26.7%) (3.3%)
Paintihg, SCulpture,‘cerAm—O 0 5 13 12
ics, weaving & photography |(0%) (0%) (16.7%) | (43.3%) ((40.0%)

18+ semester hours

9+ - 17 semester hours
0 - 9 semester hours
EC elective class

NA not applicable

This table: identifies the areas of course work within the basic and

creative arts required within the individual schools surveyed. ' Those

schools that cited a higher concentration of study within the basic

" and creative arts categories would show a higher percentage of units
of class study. ‘
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TABLE 2. - Theory
18+ 9-17 0-9 EC NA

|Elements & principles of 0 7 20 0 3
design |(o%) (23.3%) | (66.7%) | (0%) (10.0%)

Elements of design & 0 7 20 0 3
composition (3%) (23.3%) |(66.7%) | (0%) (10.0%)

Human environment 0 - 3 v 22 0 5
(0%) (10%) (73.3%) | (0%) 1(16.7%)

Design theories 1 14 20 0 5
C (3.3%) |(13.3%)[(66.7%)|(0%) (30.0%)

Special composition o 4 122 0 4
' (0%) (13.3%) [(73.3%) | (0%) (13.5%)

18+ semester hours .

9+ - 17 semester hours
0 - 9 semester hoﬁrsl
EC elective class

NA not applicable

This table identifies the areas of course work in theory required -

within the individual schools surveyed.

Those schools that cited

a higher concentration of study within the theory content area would
indicate a higher percentage of units of class study.
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TABLE 3. Interior Design-Residential

18+

9-17

0-9 EC NA
Design Process: program-. |4 10 15 0 1
ing, conceptualizing, (13.3%)](33.3%)[(50.0%)|(0%) (3.3%)
problem solving : '
' Space planning 4 11 14 0 1
(13.3%)|(36.7%) [(47.0%)|(0%) (3.3%)
Furniture layout and 6 9 13 1 1 ,
selection (20.0%) [(30.0%)|(46.7%)|(3.3%) [(3.3%)
special Populations: dis- 2 3 116 4 5
abled, elderly, children, (6.7%) |(10.0%)|(53.3%)|(13.3%)|(16.7%)
|1low income ‘
special Purposes: historic |0 2 15 4 9
preservation & adaptive uses|(0%) (6.7%) |(50.0%)|(13.3%)|(30.0%)
Design attributes of mater- |3: 18 17 |0 2
ials, lighting, furniture, (10.0%)[(26.7%)|(56.7%)|(0%) (6.7%)
textiles, color ‘

18+ semester hours

9+ - 17 semester hours
0 - 9 semester hours
EC elective class

NA not applicable

This table identifies the areas of course work required in
residential interior design and required within the individual
schools surveyed. Those schools that cited a higher concentration
of course work or semester hours in this area would indicate that
by a higher percentage of units of class study.
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TABLE 4. History

18+

9-17 EC NA
|art, architecture and T |s |22 1 0
|interiors = (3.3%) |(20.0%)|(73.3%) |(3.3%) [(0%)
Experimental, survey, 11 1 111 4 13
literature search & (3.3%) [(3.3%) [(36.7%)[(13.3%)|(43.3%)
observation - . ‘ :

18+ semester hours

9+ - 17 semester hours

‘0 - 9 semester hours
. EC elective class
NA not applicable

This table identifies the areas of history and related topics to
interior design subject matter required within the individual

- schools surveyed.

Those schools that cited a higher concentration

of course work or semester hours in this area would indicate
that by a higher percentage of units of class study.
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TABLE 5. Intériéf»DesigneCommercial

18+ | .9-17 | 0-9 _EC NA

|pesign Process: program- |2 |10 - |17 " . lo 1
ing, conceptualization & 16.7%) [(33.3%){(56.7%)|(0%)  [(3.3%)
problem solving ' S R o :
space planning 13 9 17 - 0 1

: ' (10.0%)|(30.0%)[(56.7%)[(0%) - (3.3%)
Furniture layout ahd‘  12 7 . 19 |o , 0
selection (13.3%)[(23.3%)|(63.3%)|(0%) (0%)
Special Populations: dis- 1 15 |15 1 8
abled, elderly, children, (3.3%) |(16.7%)[(50.0%) [(3.3%) |(26.7%)
low income ' ' ' :
Special Purposes: historic |0 - 12 14 2 11
preservation & adaptive uses|(0%)- (6.7%) [(46.7%)((6.7%) |(36.7%)
Design attributes of mater- 4 6 19 0 1
ials, lighting, furniture, (13.3%)[(20.0%)|(63.3%)|(0%) [|(3.3%)
textiles, color :

- 18+ semester hours

9+ - 17 semester hours
0 - 9 semester hours
EC elective class

NA not applicable

This table identifies the areas of commercial interior design
required within the individual schools surveyed.
Those schools that cited a higher concentration of course
work or semester hours in this area would indicate that

by a higher percentage of units of class study. '
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TABLE 6. Technical Knowledge

18+ 9-17 0-9 EC NA
structure and construction |2 3 17 1 7
' (6.7%) |(10.0%) |(56.7%) [(3.3%) [(23.3%)
Building 2 2 19 3 4
(6.7%) |(16.7%)|(63.3%)|(10.0%) |(13.3%)
Detailing: furniture, 1 2 19 4 4
cabinetry, interiors (3.3%) |(6.7%) [(63.3%)|(13.3%)|(13.3%)
Materials: surface and 2 3 22 1 2
structure materials & (6.7%) |(l0.0%)[(72.3%) |(3.3%) [(6.7%)
textiles
‘|Laws, building codes & 1 3 22 2 2
ordinances, life safety (3.3%) |(10.0%) [(73.3%)[(6.7%) |(6.7%)
& fire

18+ semester hours

9+ - 17 semester hours
0 - 9 semester hours
EC elective class

NA not applicable

This table identifies the areas of technical knowledge required

within the individual schools surveyed.

Those schools that

cited a higher concentration of course work or semester hours

in this area would indicate that by the percentage or units

of class study.
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TABLE 7.

Communication Skills
18+ 9-17 0-9  EC NA
Draftihg & working drawingsS ‘ _'9 v 15' i 0
‘ ©](16.7%) | (30.0%) [(50.0%) |(3.3%) |(0%)
Sketching, rendering, 6 16 16 1 |2 v
|delineation & models (20.0%) | (20.0%) |(53.3%) |(3.3%) [(3.3%) .
Graphics, signage & 1 12 |20 St 6
lettering (3.3%) |(6-7%) [(66.7%)|(3.3%) [(20.0%).
Presentation - oral 631'-- 6 13 12 3
‘ l(20.0%) |(20.0%) [ (43.3%) |(6.7%) |(10.0%)
Presentation - written 3 16 16 2 l3
l(10.0%)|(20.0%) |(53.3%) |(6.7%) |(10.0%)
|presentation - sales 2 15 14 12 7
(7-0%) |(16.7%) |(46.7%) |(6.7%) |(23.3%)

18+ semester hours

9+ - 17 semester hours
0 - 9 semester hours -
EC elective class

NA not applicable :

This table identifies‘the .areas of'communication'skills required

within the individual schools surveyed.

Those schools that

cited a higher concentration.of course work or semester hours

in this area would indicate that by the percentage or units.
of class study.
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TABLE 8. Professional Business Practice

0-9

18+ 9-17 EC" NA
Interior Design'Profession;i 3 23 1. |2 o
organization & ethics (3.3%) [(10.0%) [(76.7%) |(3.3%) |(6.7%)
Business organization & 1t 3 23 2 1
operation (3.3%) |(10.0%) [(76.7%)|(6.7%) |(3.3%)
Business practice, spec- 1 2 23 3 1.
ifications, estimating (3.3%) |(6.7%) |(76.7%)|(10.0%) [(3.3%)
& installation

18+ semester hours

9+ - 17 semester hours
0 - 9 semester hours
EC elective class
' NA not applicable

This table identifies the areas of professional business practices

required within the individual schools surveyed.

Those schools

that cited a higher concentration of course work or semester
hours in this area would indicate that by the percentage

or units of class study.
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TABLE 9. Research

18+ 9-17 0-9 EC NA
Theories and methodologies |1 3 8 2 16
of research (3.3%) |(10.0%) |(26.7%) |(6.7%) |(53.3%)
Experimental survey, 2 2 8 5 13
literature search & (6.7%) [(6.7%) (26.7%) [(16.7%) | (43.3%)
observation - S :

18+ semester hours

9+ - 17 semester hours
0 - 9 semester hours
EC elective class

NA not applicable

\

This table identifies' the areas of re
matter required within the individual schools surveyed.

search and related subject
Those

schools that cited a higher concentration of course work or
semester hours in this area would indicate that by the
percentage or units of class study.
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gAPPENDIX B: Cover Letter and Questionnaire

SANDRA STUDENNY - MARQUEZ
9011 KARA CIRCLE
RIVERSIDE, CA. 92508

~ . (909) 789 - 1673

May 18, 1995

Dear SelectedaInterior Design Program:

Currently I am working on my Master’s The51s in Education at
California State University, San Bernardino. - The subject
area that I am concentratlnq on is Two Year Programs in
Interior De51qn.

The two year programs that I have examined offer a wealth of
information and training for their students, and, turn out
substantial entry level designers. However, I have been
unable to find real documentation coverlng the achlevements
of these outstandlng programs.

That is the reason for my letter ‘and attached survey. I
would like to document in my study exactly what the students
are learning in the better Interior Design Programs through-
out the United States. Please take a moment from your busy
schedule to represent your school in thls 1mportant study.

A stamped self—addressed envelope is enclosed for your
convenience - all reply’s should be mailed no later than May
31, 1995. Space is available for your comments or requests
about the survey results. : :

Slncerely,
Sandra Studenny-Marquez

Graduate Student, CSUSB

Enc.
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