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‘ ABSTRACT

Reading Recovery isda'reiatiVely new program in
California as it was only introduced in 1991-1992 school
year. Its_growth in the last fonr years has been gratifying,
but still there are many who dovnot know what Reading
Recovery is and how it 'is different from the other programs
that have been used to help children who are atvrisk. A brief
history of reading instruction gives background information
on how Reading Recovery was developed and how it is unique.
Additionally, an overview of daily lessons‘for children and
training for Reading Recovery teachers is explored. By
design, Reading Recovery fits into an eduoational system and
is meant to be something that children get in addition to
thelr classroom learning. Each player in the educatlonal
system can . contrlbute a part 1n the success of thlS program
For this reason, thls medla progect was created.: It 1s hoped
that this wvideo can be used to inform teachers,
administrators, policy makers, school boards, and parents
about what Reading Recovery is and how it can help low
progress children catch up to their peers and become

independent readers.
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STATEMENT OF THE P’RoBLEM -

.Introdugtign : | v

| When the United>StatéS deterﬁineovthatha free.education
was the right of'every citizen; educatlng the masses became a
goal that brought with 1t many challenges One of the great
challenges was how to help those chlldren who had a dlfflcult'
time learning‘hOW to read'and'wrrteri-Hlstorlcally there‘has‘”
been muchgdebate abOut readinghinstruction;.what type”ofl :
interventbion should be provided for .th,ose: who fall behind,
and when this intervention should be 1mplemented (Harris,
A,J., & Slpay,‘E.‘R. 1972) In recent‘years some of the
past 1nterventlons have come under con31derable scrutiny by
scholars and teachers (McGill-Franzen, A., & Alllngton, R.,
1991; Lyons, C. 1988, & 1991; Slavin; R., Karweit, N., &
Wasik, B.,.l9§1). With this dissatiSfaction came a search
for programs  that turned the failure cycle around and helped
children who were struggling to become llterate. One of the
most sﬁccessful interﬁentions found for literacy was the
Reading Recovery (Alllngton, R;, 1992; Clay, M., 1985 & 1990;
Pinnell, G.S., 1989, 1990 & 1991). This program was
developed in New Zealand by Marie Clay and her associates.
In the 1984-85 school year Reading Recoverylwas piloted in
Ohio'to determine itsiefficacy in'the‘Uhited States. It
proved to be veryvsuccessful and the National Diffusion
Network chosecthe ReadingtRecovery Program as an exemplary

program worthy of consideration by other states for
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v‘iflmplementatlon (Groom, J , McCarrler,fA;, Herrlck S &_-

;ijllges,__ 1992) Durlng the 1991 92yschool yea”

"Recovery was 1ntroduced to Callfornla‘schools< Whlle many

| RgReadlng Recovery teacherS{and teachersleaders have been g'f

'frtralned 1n Callfornla durlng the lastffour/years, Readlng

f,Recovery 1s Stlll qulte new, and many‘

:schools are looklng for'
fllnformatlon about Readlng Recovery and how 1t fltS 1nto a .
Aschool settlng It 1s for thlS reason that a v1deo'fos~u;.f"v

"epresentatlon about Readlng Recovery‘and how 1t can help

afschools orchestrate llteracy 1nstructlon for “at rlsk” flrst

d,grade chlldren was deemed to be valuable

o In order to pro ’”ffvroper settlng in whrch Readlng_?a;

'-ﬂJRecOvery was»born,ﬂthe.flrstjsectlon_ 1ll deal‘w1th the

hlstorlcal v1ews o: beadlng 1nstructlon and past and present

"@1nterventlons- Second, an: overv1ew of the hlstory,of Readlng‘7

iRecovery and the component of the‘Readlng Recovery lesson

;w1ll be dlscussed “As’ Readlng Recovery is meant to be _f~5'

f“somethlng extra”, the 1mportance of the strong support of

.tthe whole educatlonal communlty w1ll be examlned in the thlrdsljiff;

n,sectlon, and flnally, the need for a med1a presentatlon and anf‘W:i

3ybr1ef dlscuSS1on about why v1deo was chosen Wlll be examlned o

‘fln the last sectlon

Through the use’ of thlS v1deo 1t 1s hoped that the value J; :

-g7tof Readlng Recovery as an 1mportant part of every school’

pyllteracy program w1ll become apparent ]It 1s also hoped that_gr




'through thlS medla productlon the.complevlty of the readlng l

:-process w1ll bendemonstrated Addltlonally, the need for, R

’"fhav1ng spec1ally tralned Readlng Recovery teachers who make

"”g;knowledgeable moment by moment dec131ons as they teach each ’“fs“-l

'fyhchlldren

_:Chlld 1s v1tal to the orchestratlon of llteracy for all

Over the years the proverblal pendulum has swung many

l7”fpt1mes in readlng educatlon Before the 1nventlon of the‘_ 353

‘,;prlntlng press, learnlng the alphabet forwards and backwards-fu

fwas the flrst and most 1mportant"step 1n learnlng to read and.p7<

. wr1te - Relatlvely few people learned to read (Huey, 1908)

.ffReadlng 1nstructlon meant years of rec1tatlons in alphabet

7finames and sound comblnatlons before words and sentences were

,attempted Wlth the 1nventlon of the prlntlng press came the

._need for unlversal letter formatlon and sound representatlon :

i Sounds in language contlnued to change, but the letters fifflf

Nbrepresentlng the sounds d1d not (Mathews, 1966) Because of

‘ithls mlsmatch betwee

ifthat 1f the methods were followed‘rlgorously that all;would
Tlearn to read The pendulum contlnued to sw1ng and w1th each

liSW1ng a new educatlonal phllosophy was embraced Sometlmes)ly.;ﬂlf“




phonics based instruction was emphasized and then other times
whole words were emphasized, and more receintly the whole
language movement emphasized getting meaning while‘reading as
being the most important aspect of reading. Many children
learned to read with each philosophical'change, but always
there were those who did not. The reading apprOach used was
not global enough to teach children everything they needed to
be successful readers and writers. Research on reading
methods started to focus on the “at risk” studentvand many
methods were tried in an attempt to decrease the number of
children who did not learn to read and write (Mathews, 1966).
One method that has turned failure into success-for‘these “at
risk” students is Reading Recovery.
Reading Recover

"Marie Clay, a noted educational pSychologist from New
zealand, along with the help of many teachers and research
assistances developed for these “at risk” first graders the
Reading Recovery‘Program'that‘grves them a second chance
early. in their'education to:catch‘npfto their peerej»‘She7‘
developed Readlng Recovery based on the bellef that most fat
risk” students can learn to read, if glven the correct
instruction. Clay began to. look at what good readers do that
makes them successful and then looked to see 1f these
strategies could be taught to “at risk” students.' This

program was designed as an early intervention and not a



,fremediation.‘rchildrenireceive_one—to—one tutoring in daily
"thirty.minute-lessons that are designed'to accelerate
':learnlng whlle engaglng children in meanlngful readlng and
.ertlng act1v1t1es Readlng Recovery teachers are taught to

'observe chlldren carefully as they read and wrlte to see what
,the Chlld knows and what they mlght be attemptlng to learn

With these observatlons the teacher then makes on the spot
: dec1S1ons about what to draw the chlld's attentlon to. These
hdeC1slonsrmade by,the teacher are crltlcal and can either
“slow the‘learningipr0cess'downworﬁheip the child to
accelerate.‘ Clay:(1990) states;vght“all‘levels the magic is
not-invthe“teaching procedures; it iS‘inhthe.decision—making
on individual.programmingjmade‘by well trained profeSSional
staff.” N

An example of Read1ng>Recovery success was seen during

the first year of 1mplementatlon of Readlng Recovery in Oth,
iwhere 85% of those who.entered the program were successfully
-discontinued and remained atvaverage of their class or better
for the next two years_(Pinnell, 1991) .
Fhamework of a Reading Rechervaesson

| Because Reading-Recovery'teachers are taught to build on
what:the child:knows it iskvitally important for‘the teacher
tOjknow what the child can do independently»and what
strengths each child has;'rReading Recovery teachers‘areu

trained to observe carefully, record,‘and chart children’s



behaviors in order to make educational decislons about each
student that is Selected'for'ln the program. Afteri
admlnlsterlng the vbservatlonal Su vey (a six part task
observatlon) the Readlng Recovery teacher spends ten days
‘observ;ng and solldlfyrng her understandlng ‘of the child’s
",kknowledge base by exploring'and reinforcing what the child
“can do 1ndepentently in readlng and writing. This time‘is"

called “roamlng the around known” (Clay, 1988, Rinnell,
1989)‘ |

After roamlng the known the regular lessons begln Each
lesson consists of rereadlng famlllar books,._aklng a running
record, letter and word‘study, comp051ng and writrng a
,“story”,vcut'up sentence,iand introductionband reading of a
:new book. Armed with the knowledge of the chlld and extensive
Vtraining on how chlldren learn to read - the Readlng Recovery
teachervis able to make momenttby moment decisions that.make
this intervention very powerful (Pinnell, 1989).
Educational Settin and:R adin ReCov r H

There are many segments of the educational-community
that need to work in concert when 1mplement1ng the Readng
Recovery Program. Readlng Recovery 1s embedded 1n an
'educatlonal communlty where the State Department of
yEducatlon, unlver81t1es, school dlStrlCtS, local school
,boards,‘principals, Readlng Recovery teachers, classroom

teachers, parents, and students must W1lllngly ‘and dlllgently



work'together with the same focus. Each~person istvitally
~important. Reading RecoVeryris not a packaged program that
can be bought and easily impiemented in a school.”.It
requires that the whole educational,cOmmunity work‘together,
harmoniously and'it involves a great deal of hard work on the
vpart'of‘everyone_inVOlved.: When Reading Recovery'is properly
implemented into an educational‘system,“positive results are
fexperienced by all children‘seryed,regardless“of sex,
eoonomicvfactors, demographic regions or countries
(Pinnell,199l). Most importantly,;children who were once
“siipping through the cracks” are now becoming literate.

Need for Medla Presentatlon

Because Readlng Recovery needs to be\understood by'
profeSS1onal educators, as well as - people not as d1rectly
‘1nvolved with educatlonal matters, a v1deo was found to be
‘the most user frlendly way to show how the complex1t1es ofi
vcthe Readlng Recovery Program come together, with each player
dhav1ng a part in the whole plcture and all working together
~bto make literacy a pOSSlblllty for first grade,chlldren who
are found to be at risk. This medium has been chosen because
it fac111tates the dlsseﬁlnatlon of information about Readlng
Recovery, Once the video has been presented it becomes a
'shaféd egperience-and opens the door for further discussion .

with a shared reference point.



It is hoped that'through the medium of videe the
informationvaboﬁtvRééding»Recovery might>beveffeCtiVely
shared with people interested in being—involved iﬁ its
implementatioh; 'Withea'backgreund’knOWiedge ef'Reeding
Recovery and how a Readinngecovery iesson is taught, it ie
hoped that this video will become the catalyst for many
}dichssions and the means for illustrating how instructien is
accelerated for the ét-risk,child. Additionally, it is’hopedv
that all who view this media preeentation»will-more fully
underétand their own rele in‘the area'ef literacy'ahd how
 Reading Recovery fits into the'educational>Setting;' The
fiﬁai goal of this video presentatiOn is to motivate all who
.will be involved in implementing Reading»Rechery te-act in
concert to assure thet materiais, resources, time,Aand,value
are provided to aSsﬁretthat of Reading Recovery is‘available
to those who 'so desperateiy need it. - | |
'Philgg ophy of Readi‘ng‘ | )

Readlng is a very complex act1v1ty that 1nvolves the use
of strategles, problem solv1ng,and constructlon of meanlnggff
The reader must 1nteract w1th the text and the prlnted
'symbols to flnd‘thetmeSSage.that_the_author 1ntended.
‘However, the understandings,each individual acquires are
celored'by.their‘backgrouhd'erperieﬁcevand their kﬁeWIedge of

the world.



There are three cueing systems that readers draw upon
while reading: one is semahtic information or the meaning of
the text, another is syntactic information or the rules that
‘language follows, and the third is graphophonic information
that involves letters and the sounds they make. Good readers
use all three sources of information and a reitoire of
strategies to help determine the meaning from the print on
the page. These cue sources and strategies have become so
habituated that a good reader is hardiy ever conscious of
their use. Good readers have thousands of words that are
recognized by sight, yet they do not read word by word.
Because of their knowledge of how sentences are put together
they can read phrases at a glance rather than words. As long
as meaning is being made, good readers seldom slow down their
reading, but when meaning is lost good readers use many
strategies to get meaning such as rereading, slowing down,
reading on, and questioning what the author’s intent may have
been.

Poor readers have feW»strategies to fall back on. Many
poor readers view reading as decoding the words on the page,
and they have little concern for méaning. ‘Their main
strategy may be “sounding the word out.” Or pefhaps a poor
reader wiil rely heavily on what the story is suppdse to mean
and will simply retell the story in their own words with

little regard for the print on the page.



As readlng is a complex act1v1ty, having only one or two
-strategies to help problem solve text can hinder ‘one’s
yability;to read and comprehend what was read. Learning these
skills in isolation seldom helps'a'poor reader“ Poor readers
- need the gentle guidance of a ‘more knowledgeable reader to
»help them to discover and 1ncorporate the use of these
.strategies whlle they are in the process,of reading and
Writing erting becomes important to a reader as it helps
them to understand the conventions of print as they, the

author, try to construct-meaning on the page; While reading

l‘_'and wrlting, poor readers can be helped to increase their

strategy base and the use of multlple cue sources in an
orchestratedtway tovgain meanlng from print.

U By teachlng chlldren to read and write while they are in-
the process of reading and writlng helps them to make
connections and use-problem—solv1ng skills and»strategies
thatlmight not be:learned in other ways; ‘ThOSe‘children who
bjhaVe Wrong,notiOnshof_what reading and‘writing are can be
guided to become'strategic readers and writers; With a focus
on teaching childreh‘to problemfsolye all>Children (withvvery

 few exceptions) can‘beptaUght'to_read.

‘1Qf1h‘



REVIEW OF RELATED LITERATURE

Introduction

‘Helping “at risk” children’become liﬁerate is no small -
challenge. ‘It has been the céncern efveducators ever since
.the invention of the printing”press. With that'invention,
veducstion of the masses bééame not only a possibility but
also .a necessity. Many types of interventionsvhave been
etried in the past, eaeh experiencing some success. However,
‘in recentIYears Reading Recovery has been introdnced to the
United States and-more recently:to California and it has
proven to be very successful. Withbverylfew exceptions,
children who were ence thought ofxbeing at risk of not
lesrning to read or write are now becoming literate.

As newspapers.and other media sources publish the
fsilings of the California scheol system, parents,‘teachers,
administrators, and politicians are searching for ways to
“help these needy children. Reading Recevery has been so
 successful, that all those concerned with literacy need to be
informed of itsfpotential for helping children to experiencev
'accelerated growth in reading and writing. A media
presentation. that Could help to inform and invite all
concerned with-lireracyseducation'toistudy'Readinngecovery
and its potential for helping‘childrenhwas feund‘to be

‘needed.
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Media préseﬁtations require much preparation, eépeqially
when education and inforﬁation are the objectives. For every
minute of the presentétidh there aré houré of research and
planning that must take¥pléce._ In the»review‘Qf the related
literature there are four main secﬁiéns; Each.section
represents some of the reéearch_and planning thaﬁ have
preceded this production; The first sédtioh sets the
‘historical background for the cqnditions in which Reading
Recovery Qas born. The second séétion covers what Reading
Recovery is and the‘research ahd educatiohal sétting in which
it was devéio?ed{ In the the third section a brief review of
the Reading Récovery lesson is given.. Section four(explores
“ the need for the.eﬁtire*edﬁca;ional community to'work‘
together to help Reading Recovery to become successfully
implemented. The‘éinalvsébtién”contaihs ihformationvén video
making and some advantages video produétions have. Because
making a video and all the technical aspects of video making
are of such‘a different nature, the research éoncerning this
aspect of this project will be‘presented in Appendix A.

“A picture is worth a thousandeords”‘is a trite and
somewhat over-used saying. However, in producing a video, it
is vitally important to have taken the time to do the
research so that the visual information pictured will give
the message intended. Children who are “at risk” need

to be helped, and Reading Recovery is a very successful and.

12



'~ﬁfthe messages”;

Llpowerful way to glve chlldren the glft of llteracy

i_yThrough thlS medla presentatlon an overv1ew of thekReadlng
,‘Recovery program w1ll be glven and a greater understandlng ofi]fg
1lhow thlS program orchestrates llteracy for the*“at rlsk”.:iﬂ“
flrst grader ?_,,& T v R o
'-'Hlstorlcal Owerview
Wlth the 1nventlon of thebphonetlc.alphabet came‘
opportunltles to learn to read ; Untll that tlme all wrltlnginil;df

ohad been done Wlth ptures and almost anyone could understand,ﬂ

The symbols represented and often looked llkef

a real object, and the words 1n between the plctures were
iadded by the reader When symbols were created to representgfs e

,ﬁ*sounds and not objects, belng able to match the symbol to

:,f;sound became very 1mportant The alphabet was so 1mportant

’?that many ways were dev1sed‘to help the learner remember 1t

One wealthy man, whose Chlld had great dlfflculty rememberlng o

"';the alphabet,:named each one of hlS slaves a letter in- the:wﬁ,

pralphabet . Wlth thlS new alphabetlc pr1n01ple readlng and

~f1nstructlon 1n readlng and wrltlng : Readlng lessons '753”'

“fjcons1sted of hours of alphabe»__‘udy progress1ng to
Tm}syllables, words, phrases, sentences, paragraphs, and flnally'”-»”i-h

'i,fwhole books. (Hney, 1908)




With the invéntion of the printing press new challenges
were added to the problem of how to teach reading. The
letters became stereotyped and attempts at consistent
spellings became necessary. As more printed material became
available more people wanted and needed to learn to read.
Language continued to change but the letters and the soﬁnds
they stood for reﬁained the samé. This mismatch between the
spellings and the sounds made the alphabetic principle of
matching sounds to letters more difficult. However, teaching
the alphabet and syllables before teaching words and
sentences remained the predominant way to teach reading, with
a few éxceptions,\until the eaily,l800’s. Pebple léarned to
read for one main purpose, to be able to read‘the Bip;g.b
There was little if any consideration of the child and how
they learned (Mathews, 1966) .

In the early 1800’s educators started to look at the way
children learn “naturally”. Some educators concluded that
children learn naturally in whbles,'so chiidreﬁ would learn -
to read “natﬁrally" ifbthéy Sfarted‘wiﬁh a Wholeibook,
sentenCe,vor word and,then,examined the‘parts, For some the
_“whole; that was eaéiest to handle was the word. Thié wés
how the “word method” for teaching.réading:évblved; The
“Word method” was used in many ways. Some teachers advocated
teaching many words by sight before ever attempting any .

analysié of the word, while others taught only a few words

14



vand immediately analyzed thém\into,sounds and used words és a
way to learn.the aiphabét. The “word method” was criticized
bécause ﬁhildren could only read familiar matefial and when
 they éncounteﬁed_new material, they cOuld‘not read it nor did
-théy haVe any ‘way té prbblem solve on text.

‘A strong movement to teach phonics:was started about the
samélﬁimé as the “word method”. ’Phonicé was different than
the alphabetic method in ﬁhat as the‘sounds and'symbols were
learned they_were immediateiy uéedlﬁo make words and then
sentences. Mostvstrictvphonetics methods Were’sooh modified
or dropped as it was “hard on the eyes and required unnatural
close inspection ofveach‘letteré(Huey, 1908) . Despite the
problems, phonics became an important part of reading
instruction. |

ﬁeading instruction in the Uﬁited States became even
more difficult as large populationsxof immigrants arrived
during the industrial revolution. Most educators agreed that
some change was necessary in education, but there were many
‘different ways to facilitate ﬁhat change. Shannon (1990) has
identified the humanists, éhild—ceﬁtered advocates,
scientific maﬁageré, and social reconstructionists as four
main interest groups‘in the Untied States that have
continued in their étruggle for dominancé in the field Qf
'féading education up to the present time. The humanists

believe that while some changevis needed, the basics need to



i*be taught and all educatlon should be drlven by college ;u
?requlrements Proponents of the chlld—centered phllosophy
'ffbelleve that the sc1ence of chlldren S nature needs to gulde

ecurrlculum Chlldren s natural 1nterests and chlldren s needa

'i to be actlvely 1nvolved in thelr learnlng should be the flrstg”v'

hfcon31deratlon in currlculum Readlng in wholes and then look;-t'

f~at parts 1s advocated, and, wrltlng for soc1ally motlvated

reasons, such as journals and letters, becomes the reason for

o penmanshlp Sc1ent1f1c managers use sc1ence in a much

urdlfferent way from the chlld—centered advocates _ Shannon
| (1990,, 0) states, “Rather than follow the natural
‘development of chlldren, sc1ent1f1c managers sought to use.
;exact measurement and pre01se standards to determlne the most»
»eff1c1ent ways to 1ntervene 1n that development in order‘to
train chlldren to become useful 01tlzens . It was out of
'thls last phllosophy that the basal reader developed w1th 1ts'
'Y“SC1ent1f1c” teacher s manual contalnlng all the methods and
'materlals necessary to‘take chlldren along a’ flxed sequence
hfof texts and SklllS ‘Soc1al reconstructlonlsts are less
‘clear about what methods should be used but are more
concerned about how schoollng should be used They view
'school as the prlmary vehlcle for 3001al change :Waltlngffor,u
nature to take 1ts course and managlng sc1ent1f1cally what a’
‘:Chlld learns‘are v1ewed as ways to perpetuate the E e

dlnequalltlesyof'soc1ety,hlffﬁﬁlu-
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"SinCe7the‘l920’svthe,sclentific'managers7have dominated = =

"educatlonal phllosophy Basal readers and accompanylng

'teacher s manuals are v1ewed by many as the way to teach e

‘readlng ‘ However,‘each of the other phllosophles 1nfluenced
'.the basals 1n ways that made them more acceptable °The:v |
i_basals 1ncluded ‘some class1c llterature that pleased the
rhumanlst, the 1nterests and levels of development
gvof chlldren came from the chlld—centered phllosophy, and“in
recent years, ‘care has been taken to make sure soc1al-' |
“problems are addressed 'whlch glves at least llp serv1ce to B
'the soc1al reconstructlonlsts (Shannon, 1990) |
Desplte varlous technlques and methods based -on: varlous‘

phllosophlc underplnnlngs about how to teach readlng and how
,chlldren learn,to'read, there were Stlll many chlldren who |
‘did not"learn howéto~read Each phllosophy had 1ts problems
and strengths. DUringEWorld WarwI, ltﬁwas found that a large
percentage of the soldlers were not able to read. The Chlld—
centered phllosophy Wthh had the largest piece of the
"educatlonal ple at that tlme, was condemned as not belng“
successful When WOrld War II:erupted) once again the need
to enlist large numbers of soldlers p01nted out the weakness’
of the sc1ent1flc manager programs,vwhlch had come 1nto
‘favor; Nearly half the the solders could not flll out the
,paperwork necessaryvto enllst{;n;the-mllltary (Harr;s,‘1972),

It was then that research into the reasons that children did

17



vnot learn to read became the focus of many educators

,Programs to help chlldren leyrn‘to read became popular

,ﬁRetentlon and remedlatlon were the most popular methods used ‘,V395 .

7‘-jto help “at rlsk”‘students, and are Stlll w1dely used today ~f'f'h

‘”endn recent years, research has shown that retentlon and

I_remedlatlon are 1neffect1ve ways to deal Wlth chlldren hav;ﬁgff;ﬁ,_*
‘ltrouble learnlng in school (MCGlll Frunzen & Alllngton,,‘l |

{’1991) Retentlon 1s used because of the bellef that thefﬁﬂ”h
”.bchlld needs to mature and so needs ‘an extra year to catch up-f”;f,

.r(Plnnell 1991) ; Numerous studles have found that retentlon |
‘;may have some short term beneflts, but that the negatlve
fleffects are. far worse than the pOSlthe (Mc Glll Frunzen &

. Alllngton 1991 Plnnell 1989) In addltlon to the problems 5'
hthat retentlon presents for the students, 1t 1s also very i
'pcostly It costs between $3 OOO and $6 000 dollars to retalnt;hv
'a student for one year, dependlng on the state allocatlon perd hchi
}pupll and, very often retentlon does not make school better,.?'.”

‘l‘lt just makes 1t longer (Plnnell 1991)

Remedlatlon,,whlle not as costly, 1s usually nou y:fjff;;,:fhﬁ
avallable for chlldren untll after flrst grade Although
:;chlldren do show progress 1n these remedlal classes, 1t 1s:?f .

usually a case of" too llttle»too late. It rarelylﬁaff#f

:accelerates llteracy development Once chlldren are placed
'jvln a remedlal class,_they often remaln there for the

‘-remalnder of thelr school years (MCGlll Franzen & Alllngton,



1990). Pinnell (1989) argues that ln most‘remedlal classes,
instruction is’sloWed down, and so. whlle galns are made,
chlldren seldom catch‘up to thelr peers. Lyons (1991y
contends that because-of the instruction'that children
frrecelve in thelr klndergarten and remedlal classes, many
chlldren become “1nstructlonally dlsabled v Many
klndergarten teachers over- empha31ze letters and sounds in B
the bellef that these must be known before one can learn to
‘read 'Accordlng to Plnnell (1989),_ |
research suggests that poor readers,

Ialthough not dlfferent as learners from those

perceiVed tO'be good readers, may be learnlng

_dlfferent things than good readers from | |

classroomslnstructlon.y They may be attendlng: -

lto*and using,a narrowvrange:of»strategles and'

yapplying'them in‘narrow“waysf(Pinnell, 1989,

165) . o | | |
Many poor readers try to “sound out” every word and do not
notlce that the words they are readlng do not make sense py’h
(Plnnell 1989) Lyons (1991) observed that many chlldren
‘labeled Learnlng Dlsabled (LD) tended to over rely on-
v1sual/aud1tory cues, and other at. rlsk students relled more
~on meanlng and structure cues."WhenﬂLDlstudents were placed
in remedlal 31tuatlons many tlmes they were glven more

isolated. Sklll study of the letter/sound component of readlng
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éna,-therefore, the veryrthing that'caﬁséd the problem was

- being reinforced. Fér,this reason Lyons (1991) argues that
children are learning to be learning disabled. Slavin, |
Karweit,.and‘Wasik (1991) reviewed the literaturé on early
interventiohé’aﬁd‘suggeSt‘thaf fedUéed'class size,.uSe of
instructional aides,'éxtended—déy for kiﬁdergartheré,
preschool for fouf;year.old,chiidren, and_transitional fi;st
gfades or-deveiopmental kiﬁdergaftens, and IBM's Writing to
Read‘program,Were of little<to.heip for at risk children.
VFBeééuse’retention, remediation and the other early
'ihtervehﬁions hadgoﬁly ﬁéfginal 3ucceSs rates, theIQuestions
became “What does work?‘ Héw;do'wekhelp;these dhildreﬁ who
.aré:at‘risk‘of»ndt-iearhing'to réad?”.'In'the 1960!s,yMarie
Clay,van educatidnai psycholoéist,»began‘a‘Search‘for an
answer to this question. Clay’s étudies of‘remédial programs
‘indicatéd that a’majorityféf students whovreceiVéd |
‘:'reﬁediation neveereft remediatidnvand'developed dependency
behaViors that hambered fﬁrthéf gfowth,(Deford; 1990) . In(an
'vattempt to chénge tﬁiS~pattern Clay (1991) chose to look at
What good readers do that'make.them successful, rather than |
dwélling on what'the;poor readers were lacking. ‘After ten
yearsiof reSéérch,,Clayfand a grbup,of advogates for liﬁéracy
(most'of whom were~expériénced teachers) set oﬁtﬂt§ détérmine
if the thing3<£hat‘they saw good readers doing could Be_

taught_to poor readérs. Clay and her colleagues started
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working on a one-to-one basis with at"fisk children. They
examined instruétioh.that had been successful, and taught>
demonstration lessons for their peers to observe and critique
behind a one-way glass. They obéérved many lessons, kept the
best things and discarded many téchniques which they felt
were counterproductive.' Reading Recovery emerged and was
developed for the at risk student Qﬁt of this research (Clay,
1991)
1 Reading'Recover¥

Reading‘Recovery is'ahkearly intervention and not
remediétion (Boehnlein, 1987). It is designed to fit into
the edﬁcational sétting after the first year. of instruction,
which in the Unitedetates’is usually kindergartén. In this
way the Reading Recovery teacher can see what the child has
been able to learn in the school environment.f‘This timing is
early enough in the child’s schooling that she has not
internalizéd feelings of failure nor leérned too many non-
prodﬁctive behaviors which have to be changed (Lyons, 1993).
Reading Recovery is:cregted;for‘the lowest twenty percent of
children in first gfade who are fbﬁnd‘to:be iﬁ dahger'of not
learning to read. Research has shown, the between 10-20% of
our first grade children are at fiSk of not léarning to réad}
however, factors in schobifpbpulatiohs:méyvmake'the - |
percentagés smaller or larger at any particular site

(Gaffney, 1991). ©No child is excluded from Reading Recovery
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becauSe of‘ethnicity,\socloeconomic status, language
achieVements, emotional problems; physical'problems,-or“:
"intelligence (Clay, 1990) . Clay'(1991, 68) states,
Schools have created poliCiesfwhich exclude unready
ichildren‘frOm opportunities.toplearn to be ready,. ‘
Sometimes'theyfare found tohhe.unreadyvto attend
fschool;‘sometimes they are retained_in a classl
. where they did not learn in the hope-that-the ‘
‘second’time:around something’snrprising nill
shappen | Schools demand from the Chlld
performances Wthh the school 1tself should be
‘vdeveloplng.v It 1s not some rlpenlng process.whlch
-wlll‘eventually prepare. the child but opportunltleS"
to learn-through expert-novice’interaction.‘ |
Clay (1991 274)”asserts hertfeelingsjaboﬁtvteaching and
learners when she speaks about chlldren as they enter school
She states, | | | | - |
.he 1s where he 1s and can be no place else
My program must go to where he 1s and take h1m ‘
'somewhere else If my program can take dlfferent
Johnnie’s by dlfferent paths to s1mllar outcomes
then I may be addre831ng 1nd1v1dual dlfferences and
cultural,dlfferences within the abstracted
theoretical_reSearch descriptions,of-progresslons

in the'literature}
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keadlng Recovery 1s de31gned to help‘studentsvlearn ’-&nl -
hbeglnnlng W1th what they already know, and acceleratlng thath
‘learnlng by follow1ng dlfferent paths to a831st h1m to’yﬁiji
:f;dlscover and . notlce thlngs thatvmlght‘have been neglected
3 Selectlon of students forvReadlng Recovery 1s., -
’accompllshed through classroom teacher recommendatlons and

from the results of the Observatlon Survey (1993), a serles

h‘:fof “tasks” Wthh help teachers observe and select chlldren

“that are most in- need of the Readlng Recovery Program
fPlnnell states, (Plnnell 1989 165) the survey Yis. a

systematlc way to begln taklng a look at the chlldren who '

-‘seem to be hav1ng dlfflculty’. The hy?"' . has :
‘vslx sub‘components 1) Letter Identlflcatlon, 2);Wérd-T¢$thh:t
‘3) Concepts About Prlnt, 4) WritingAVocabulary,u55 Hearing,s
iand Recordlng Sounds 1n Words, 6) Taklng Runnlng Record o

vChlldren s knowledge of letters, words, andiprlnt are.

_assessed in the,flrst'three taskstnThesChild‘is then‘observed
b_nas they wrlte all the‘words they know 1ndependently 1n ten‘
vwmrnutes. Durlng the flfth task the teacher dlctates a
'sentence. slowly as the Chlld wrltes 1t, she observes and
records what sounds the Chlld attended to and what‘symbols’

were wrltten for the sounds The last task 1nvolves readlng

-va,serieslof short,books“startlng_w;th the very easy levels

hhémggahhnhhﬂ“




and‘gradually working up the levels,until it is determined to
_be too hard for the Chlld to read independently Each sub-
omponent of the Qbﬁﬁl_éi_g_él_ﬁurygx "is then' scored and
"children who show the greatest need invthe most areas are
vplaced in the Reading Recovery Program One teacher
ygenerally works. ind1v1dually With four children and spends
the other half of the day in'other teachlng assignments
v‘(fPin‘nell, 1989) . Once childrén"jﬂé%}é, been selected, the
: ﬁeadino Recovery‘teacher then begins having daily one—to—one
‘thirty‘minute lessOnsv(Qlay,yl989). Lessons begin with what
the child knows and gradually.lifts him intobmore difficult
materials (Hill & Hale,'199l).’:Tnis proéram-is meant to be
supplemental and does not take the place of good classroom
vinstruction (Clay;fl989;,Pinnell, Eried-&*Estice; 1990). -
'Many children'Who’are foundvto betat‘riskuafter onelyear
‘fofrinstruction inta regular"classroom setting»are‘trééted as
if they are slow learners‘or handicapped in some'wayvand
thus, instruction is.Slowed‘down;for them. whereichildren
were at the‘end of their;first year of instruction tended to
‘be where they were one and two years later (Clay, 1990) .
Slavin (1991) and Allington (l990)-report similar findings;‘
here in the,Unitedygtatesﬁ‘ Clay;surmised‘thatvthis

trajectory oftgrowth was not*satisfactory and that the
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trajéctofy of‘the sucqessful students.was what the lowest
children needed to duplicate. Teachers could identify the
chiidren that Qere at risk of not learning how to read, but
they‘found these children had problems that they did not know.
how to deal with.

In contrast, Reading Recovery is an accelerated program
thatvhelps’children “catch’up” to their peers (Pinnell,

1989) . Childreﬁ are not pushed, but in daily thirty minute
lessons they are helped, by specially trained teachers, to
use what they know to get to what they don’t know. They are‘
vdaily engaged in meaningful reading and'writing activities
_(Pinnell, 1990).« Reading Recovéry £eachers help at risk
children té do what‘many consider fo be faffetched: they
.enable the loweét aéhievers €6 make’accelerated and
éontinuous progress (éinnell, 1990) .

Reading'Recovery is also a relatively short
intervention; it is designed to take about twelve to twenty
weeks. While the daily lessons have the same overall
struéture, they allow the teacher to obserVe and adapt
instruction and reading materials to deliver a specially
designed lesson to each student. As Clay (1990, 2) says,
“The Reading Recovery program is a vehicle or a tool for
delivering different programs to different children .” When

a school reaches every child who needs Reading Recovery, it
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!then-has “full 1mplementatlon” of the program (Gaffney,llwal

‘In other words, the lowest chlldren have been llftedtﬁ“.
ﬁto*the average or better than average range of the class
hLong term studles have shown that these students have Stayed’f

ri'at average or better than average for the next two years of'

e 1nstructlon and contlnue to make progress (Plnnell 1989)

”-Chlldren are graduated or “dlscontlnued” from the program fﬂfg<f;r"

’fpwhen assessment 1s done by an 1mpart1al Readlng Recovery

| .teacher and 1t 1s determlned that the Chlld can perform in a,iil”wfk;

fsuccessful (Clay, 1990)
‘ One of the ba81c premlses of Readlng Recovery 1s that

,chlldren learn best to read and wrlte whlle they are 1n the.‘7

’ ;iprocess of readlng and wrltlng : Clay (1988) 1ndlcates that }u;‘”

‘ﬂftoo often we look for 81mple answers to complex questlons
bf’Readlng and wrltlng are complex tasks and have many sub— ;':
'yrcomponents, but the best way to learn about language use,

viv1sualucues, or phonologlcal cues,_or to galn knowledge about

'~'ba81c tenet of Readlng Recp:fe'”"
‘exceptlons, everyone can learn how to read and wrlte Clay‘fg,‘b'

(1990) compares 1t to gettlng all the chlldren to a traln




L~station and"getting almost’everyone'onwthe'llteracy‘train{": o
All chlldren can and should be glven every opportunlty to.
become successful readers and wrlters Thls leads 1nto the‘ ‘
thlrd tenet of Readlng Recovery ,Readlng'and wrltlng are‘;g.
rseen as re01procal processes What is learned in readlng can°
.help in wrltlng and v1ce versa (Clay,1990 Opitz, 1991) ‘A |
-‘fourth tenet of Readlng Recovery 1s that chlldren.are actlve;
constructlve‘learners, not-empty'vessels waltlng'for a |
teacher to pour knowledge 1nto thelr empty heads (Plnnell,
1989, Clay, 1990) ThlS means’ that Readlng Recovery teachers
'must learn to observe and bulld on the strengths a Chlld
viialready possesses (Clay, 1990, Plnnell 1989) Teachers must‘

Vhelp the chlldren use. what they know to get to what they do o

‘linot know (Plnnell 1990) Clay (1990 12) states "

I thlnk teachlng 1s about ‘the paths to
"outcomes even when soc1ety is obsessed w1th

'measurlng only the outcomes I see the

31ttle

“chlld's correc respons conveylng'

,-informatio_ to the teacher about how next to R

1nteract w1th the chlld,"eyywhlil.e' th'e;;chlld’.vs

approx1matlons durlng rlsk taklng prov1de theyiv-d
wjhteacher w1th 1nformatlon she can use in A
L?fteachlng , I suspect that the development of_

1nnovatlons is hampered by too early a demand&

.for a 31gn1f1cant dlfference in. the outcomes,;



with;tob iittle attention to the paths taken

.to'those'butcomes.'i

A fifth tenet of Reading Recovery is grounded in the
belief that reédinq is a_meaning—ge£ting process and children
need to be a¢tively searching for that'méaﬁing. Another
basiC‘assumptionlbf Reading Recovery is what suécészul
tstudénts»learn’is,what the less successful child needs to
léarn;‘ It is aiso'aSSumed that these»sucéessful strategies
ican and shpuld be téught. VFinally, it is important that
these_things be faught éarly and in én inteﬁsé Way} before
_less successful habits beéome”fossilizéd'and much harder to
- change andﬁfeelinQS‘ofvfaiiﬁre_méke futuré learning even more
difficult'(Lyons}.1993), | o
' The Reading Recovery Lesson
" Once the childreﬁ have been selectéd‘daily sessions
'begin. Marie Clay (1985) insists thatba périod ofvtwovweeks
~be spent in what she calls “roaming the known”. 'This’is a
period where the Reading Recovéry.teacher is freed from
teaching and is able to make further observations and leérns
to work with what that child knows. Duringithis ten day
‘period no formal teaching takes place, butimanj littlé books
are introduced,-and the,child‘and teacher work in a
collaborative way to write’mééSages and little “books” uSing'
“the natural language of the child‘oriimitating the,language‘

pattern of one of the little books recently introduced. A



:small segment of the roaming time is spent in letter

: recognition where letters recognlzed by*the‘child are played
uith‘in order to reinforcevwhatdthe child'knows During “the
iroamlng around the known” se881ons the teacher learns much
more about_the student than what was,unvelled durlng the
,Observational 5urvey; Students learn to take risks and to
try to problem solve while-reading‘textt hThey also learn
that they can be succeSSful as readers. Most importantly,
rapport betWeen the student andsteacher‘is set and the tone
ofyfuture lessons'is established (Clay, 1993, yPinnelly 1989)
| After the two weeks of “roamlng around the known both
’teacher and student are ready to begln regular lessons, uhich
: have‘the same framework each day within Wthh the Reading
'Recovery teacher is guided.by each child’s needs. Knowing
those 1nd1v1dual needs allows the teacher to tallor each
lesson to the Chlld the lesson becomes the vehlcle by which
dlfferent paths are traveled 1n order. to achleve the same
goal (Clay,‘l991). The teacher and child work together in a
carefully orchestrated way; The specially trained teacher
ObSeryes and follows skillfully what the child~does. The
child'sdlearning becomeshaccelerated not because the teacher
pushes, but because the carefully observant teacher can and
must composes a lesson just for that child and hlS needs at
‘that.partlcular moment._ﬁW;th‘hundreds.of little books to

choose from the teacher finds the one that best suits that
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;chlld and helps hln to move slowly when necessary and leap yl
_'ﬂwhen ever 1t is p0851ble o |
| The framework for Readlng Recovery lessons is as
N | Famlllar readlng Atbthetbeglnnlng‘of’each'lessonik(
»the Chlld re= reads famlllar books that were 1ntroduced in
fypast lessonsf__ﬂl | . | | |
.ztlzRunningbRecord“ ?Yesterday's new‘bookvis read
’hlndependently whlle the teacher takes a runnlng record of thef"
fchlld’s readlng : After the readlng, one or two teachlng v
~-p01nts are addressed | a |

.' Many chlldren are.

','just beglnnlng to learn about letters and thlS brlef perlod
'(one to three mlnutes) is used to develop letter knowledge ki

‘uS1ng magnetlc letters and other tactlle and v1sual cues

_Later thlS tlme 1s used to extend the Chlld'S knowledge about -

- how words work by teachlng her to construct new words from :
words already famlllar to her

7; Each day the Chlld flrst

ertln'c'~
"cOmposes-then'wrlteS'a'brlef story, usually con81st1ng of one
:dpor twOISentences The Chlld 1s encouraged to wrlte what theygw:
:Qcan 1ndependently and the teacher a331sts her w1th the thlngs~-‘
7’not known o y o ’ | , | | |
| ;rSQ.nﬁntrﬁprsentencefg”The“child*'r“story”'ls wrltten on~ﬁ”

f‘a paper strlp and cut up whlle she re- reads the sentence
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Once cut up, the child ré4COnstructswthe sentence.
)

6. ‘Reaging.abnew'bggk; A specially seléc;ed'book that
provides just the fight éhéllengé to foster new'learning is
introduced as‘the teacher»engagesjthe‘child in a converéation
abéut‘the,pictures and meaning of the book. While emphasis
is oh_meanihg,‘a fekaey WOrds may be located by first
enéouraging the student to predict what the word might start
with and then locating it on the page. This book will be
uséd the next day in the running record portion of the lesson
(Pinnell, 1989; p_inneii,- 1990) . |

Thié is a very brief b&erview of the daily lesson. A
more detailed‘descriptidn of each component bf fhe lesson
followsvand is necessary in order to understand the
complexity of the‘lessons and the interaction between the
teacher and the student. It is the orchestration of the
lesson that empowers ﬁhe student and provides a way for him
to become an independentvréader who gets better every time he
reads.

Familiar‘Reading

For many‘children‘at7risk of reading failure, the
literacy events expetiehbed in classrooms are Confusing; What’
they in the beginning With is*hbw;tO”hold a book, howvwritteh
language works, and how book language is different than .
spoken language (Deford,\i990f;“ Fémiliaf feading gives fhe

at risk child the necessary literacy experiences that helped

31



the more successful student. Familiar reading is much like
the parent/child lap stories where student and teéchers have
relatively informal’eonVersatioﬁs about books that been read
~ numerous. times. Clay (1991, 3) states, “Effective teaching
is an interaction and a major part of that interaction is
outside of the teacher’s centrol.” These conversations,
while informal,qare guided by a highly trained teacher who
‘has been taught to observe and encourage reading behaviors
that will empower the student and help them to become
independent readers. Vygotsky indicated that all higher
mental functions originate as actual relations between people
‘and then later become internalized on an individual level
(Vygotsky, 1993). These conversations during familiar
reading are extremely important for the at risk student.

Each child moves through his own sequence of leveled
books and has his own selection of books that have been read
during previous lessons. Pinnell (1993, 285) emphasizes the
importance of these little books. ‘She states, “DUring those
lessons, students read many small books}'sometimes‘ealled
transition texts becauSe‘they form a bridge to
instructionally-appropriate material and children’s
literature.” These little books become a vital link between
the early attempts at reading and the more difficult reading
that will come in texts and children’s literature. In

addition, these books have satisfying plots or story lines so
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hfﬁfenjoyed overia‘d over agaln (P_

“*;that many of these books becoml'llke old'frlends and are

'“nell 1990)

2’7”Famlllar readlng glves the Chlld opportunltles for fast13‘7””'

lffufluent readlng Durlng these re readlngs the Chlld does notff~7kd”'f"

ffhave to work as hard on problem—solv1ng so they are freed up"

'";to notlce new thlngs, work‘on strategles, and develop fluentﬁrfft' o

j;and phrased readlnglKPlnnell, 1990) Alllngton (1991)

’%ﬁdescrlbes a typlcal scenarlo for the at rlsk learner who 1s

'~ffound to be less than fluent Many teachers cons1der lack of
7:fluent readlng to be symptomatlc of poor readlng and thlS

'”lack of fluency 1s caused by not hav1ng good word recognltlon

fskllls and/or word analy31s SklllS Therefore, the teacher i

‘ ‘:belleves, what the Chlld needs 1s further 1nstructlon in ;jjyff_ffff

‘fgletters,.sounds and words 1n 1solatlon Alllngton suggests

‘Vlthat lack of fluent readlng may suggest that the Chlld does ;L

not understand that readlng 1s a meanlng gettlng process andff*'

y"that readlng 1s supposed to make sense ertten language
“h.lacks the color, tones, and phraS1ng that oral language has,;f"

ﬁ"fand fast fluent readlng helps to put those elements of oral

"speech back 1nto wrltten language : Good readers are glven 1Y\"h."'

more opportunlty to read and arehencouraged more by teachers;iffk7b'

"7gto be fluent whlle readlng Teachers are more llkely to

‘rmodel fluent readlng to the good readers and glve less}“ o

successful students worksheets and flash cards to bulld

1ffluencyﬂ;xAll;ngton;arguef; hat_fluency can and should be




taught through modeling‘and through repeated.readings of eaSy»

'fhooks | He noted that groups of children who were encouraged
’to develop fluent reading by re reading familiar texts showed;
‘better progress than students who were taught rapid word

~ recognition (Allington, 1991)

Familiar reereadingvof,bOOks‘helps children to use all
the strategies and skills they are developing while'reading
continuous text. f.,.Young readers‘muSt'learn'to orchestrate-
their knowledge of language; of the world, and of print and
how it works. 1dur poorkreaders did not seem to achieve this
orchestration KPinnell, Fried;”& Estice, 1990, 28).” Some
familiar text still provideduopportunities for problem
solving. There may be difficult words,‘unfamiliar‘book
language, or subtleties of'the plot and characters that can
still’be discovered'by the reader when they’are freed from
the burden of close attention to the print on a page. lSince_
the books read during this time are familiar, this problem
solv1ng can be done “on the run” or in the process of reading
(Pinnell, '1990) . Clay (1991, 184) states that repeated
readings of familiar texts helps students to improve in two
- ways “firstly, to orchestrate the complex patterns of
responding to print Jjust as the expert musician practices the
things she knows;vandxsecondly, to read those texts with

increasing levels of independence.”
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Reading Recovery teachers are taught to carefully
observe -problem solving and to record systematically what
‘they observe so that they know and can take advantage of the
discoveries'that children are making for themselves as they
readv(Pinnell, Estice, &.Fried,’l990). Askew.(i993) noted
that with each rereading of familiar texts students tended to
self-monitor miscues more often,.increase.self—correcting
behaviofs, take‘mére initiative in solving their own
problems, and develop more fluent reading.

| ‘Through.repeated readings the observant teacher can see
shifts in a child’s use of cueing systems (Pinnell, 1990),
defined by Clay as meaning, structﬁre, and ViSual cues (Clay,
1889) . Whén:a child1usésfmééhing:asfé”éue‘Source he listens .
_to what he reads té Séé if it makes sense. When he uses
- structural cues his‘knéWledge_QfﬂhowflangUage works and how
it is supposéd-to sound hel?s him“ngtice if the words he says
~sound right. When usiﬁé'Viéual cues, lefter/sound'
relationships, how words look, and word analysis skills help
him. . in order forva éhild to become an indepéhdént‘reader
he must bé able to use multiple cue sourcesand various
strategies in flexible ways. Deford (1991, 85-86) states,

“When readers come to something‘they don’t know,

they have to be éble to search for new information,

prediét, cross check cuéing'sources against each

other, and re-read if necessary to build momentum
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and reestabllsh a comprehendlng pace And they

must be 1ndependent 1n thlS act1v1ty

Readlng Recovery teachers are taught to prompt chlldrenfal

5jto monltor the1r own readlng “_Thls self—monltorlng promotes S

"‘1ndependence, however, even the”tralned teacher can fall 1ntofj -

hthe hablt of monltorlng for the Chlld Wthh slows down
‘Fprogress and fosters a. dependency on the teacher (Estlce,‘
._L1991) i : . : . e S L
| ',; Teacherskcanvobserve the shlftsvln‘the.use ofrcuesﬁas
‘the student becomes more famlllar w1th a book Durlng the

;fflrst readlngs of a book the Chlld often relles on only one"

'u,cuelng system and uses 1t 1n a narrow way, but as he becomes,ff‘

: more famlllar w1th the book other cuelng systems are ”"W
dlncorporated 1n strateglc ways,,and he beglns to 1ntegrate
f.the use of all three cuelng systems uncons1ously as he |
:_problem—solves on text For example, a Chlld mlght use the
:fmeanlng of the story to “read” a book, but neglect to look ath
cthe words he 1s readlng to see 1f they match hlS words Also,f

w1th repeated readlngs new understandlngs of the characters

,mand plot can be galned Soon the language of the bOOk‘ii?nxj"'“

Vbecomes thelr own, and llnkages'between books can be made
1.Thls knowledge can help when new books w1th 31mllar formats
. are encountered For example, a Chlld who loves and is very

g . ),

Tfamlllar w1th the book Dear Zog may notlce that Where’s §pgt,-

is also a llft the flap book and use he may automatlcally useyah




many of the same strategies that are already in place with
the familiar book.

Familiar readiﬁg is just one part of the Reading
Recovery lesson, but it is a very powerful one in rhat it
provides opportunities for additional literécy-eVents,'
~practice in fluent reading, reading practice thatrpromotes
shifts in stretegy ﬁse, and encourages flexibility in the use
of cueing sysrems. Familiar reading gives the Reading
Recovery teacher many opeortunities to observe, record, and
" promote strategic reading behaviors. It is here, in the
safety of familiar reading, that the fledgling reader»tests
his wings of independence.

Running Recerd

At the end of each lesson a new carefuily selected book
~is introduced to the child. After an introduction, matched
to the child’s current understandings, the student reads the
book for the first time asvindependently ae possible. It is.
this book that,iS'usedeih the nexﬁ day’s leseon durinq the‘
running record eegment. Duringgfhis second readiﬁg'the |
teacher becomes a’neﬁtralvobserver and records in a type of
shorthand all the~reading behaviors demonstrated by the child
as they are reading independently this relati&eiy new text
>(Pinnell, 1990) . This reading,presents the child with new
problem solving opportunities; and the teacher must observe

and record what is or is not being attended to in order to
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”.ifpartlcularly dlfflcult word o tpassage 1s encountered '_her?

“ﬂ'the Chlld to try further by saylng,__

'}f(Clay, 1989)

Z-gprocess of readlng - A serleS‘o‘

?foffer the best poss1ble as31s ance in the Chlld sfjourney to y””"

‘ﬂflndependence ?readlng and wr1t1ng

Instead oflbﬁlng able to support the Chlld the teacherf

L;can only offer llmlted as

-stance to the chlld when ‘ar

:fword can be glven to the Chlld, or the teacher may encourage

iyou try 1t R4 When thlngsffﬁt‘

obecome really mlxed up the teacher can prompt “try that

.ragaln : ThlS prompt usually sug ests to the Chlld to go backrffb'

- &and re read what they just read 1n order to get the meanlng

Whlle the Chlld is readln jthe teacher recordsify

fv1rtually everythlng the chlld says‘or does whlle 1n the

checks and other types of.f"ﬁ”

\[gshorthand 1nd1cate correct readlng, mlscues, self— gﬂg?I

gcorrectlons, and re readlngs The mlscues 1nclude 1ncorrect

”n,vwords, 1nsertlons, and om1881onsf§Other readlng behav1ors are;f,j

VVlrecorded such as multlple attempts at the same word, pauses,“”

.iand appeals for help (Clay, 1989 Plnnell 1990) (Appendlx 'j_,"‘f“

o One of the flrst thlngs a Readrng Recoyery teacher musthfi~ﬁ
’ﬁassess after a runnlng record 1s the approprlateness of the
f}selectlon of the new book ‘ If the chlld's readlng 1s 90SL to‘gp;f":

'lh95 accurate 1t was a good book to select The Chlld was

M'gtglven just enough of a challenge 1n the book to keep 1nterest5,




":fhow 1mportant thlS selectlo h

'f_*teacher Therefore, 1t 1s 1mportantv

[‘keen,_but not so much of a challenge that the Chl d becomes “":‘

izdlscouraged (Clay 1989 Plnnell,

The selectlon of the new”book w1ll be dlscussed more

butfvv7ls 1mportant to understand

.ilfully 1n another sectlon,

;"4Vygotsky (1993 60) states,""“

fl“Instructlon 1s useful‘when t‘moves ahead of development

o When 1t does, 1t 1mpels or waken, a whole serles of functlonsf”ﬂw*

»ﬁfthat are 1n a stage of matudatlon lylng 1n the zone of ”“f*”

zone~'

'.prox1mal development L& Thl ; f,prox1mal development

'jfilles just beyond what a Chlld can do or thlnk of

~j'1ndependently and 1s 1n the realm_f3 what the Chlld can do

"fw1th a more knowledgeable person,ﬂ”“Q, peer, parent, or UA»:H”"'%

that the new book falls‘l

'".};w1th1n thlS zone where the optlmal amount of learnlng can

'3ftake place w1thout dlscouragement becomlng a factor dByf“i;pjf_*

hf’yanaly21ng the approprlateness of the text the teacher can

lfalso be helped 1n determlnlng what w1ll be the best text for o

,ffthe next day s runnlng record

”ﬁrunnlng record, the teacherdmust then make a. quCk analy31s

f rlght or teachl




strategy or set of strategies_is the most productive use of
this teaching timeL It is'important to note here‘that
strategies, rather than isolated skills, are emphasized in
all lessons in Reading Recovery. A strategy is defined by
Clay as an “in the head” process'that cannot‘be directlY
‘observed, but by observ1ng readlng behaviors the teacher'may
“infer that strategles are belng used (Plnnell 1989). Clay
_states, “.L..A strategy cannot be seen, it 1s‘some activity
‘in the head?’ a move dlrected by the child during reading
work to problem—solve a section of text and it belongs to an
’orchestrated set of strategies needed in literacy activities
(Clay, 1991, 3).” |

Low progress readers often work w1th a more llmlted
range of strategles and rely too much on what they can invent
from memory W1thout paylng enough attentlon to the v1sual
cues or they look so hard for words they know, or guess words
from the beglnnlng letter that they forget that readlng is
supposed to mean something (Clay & Casden, 1991). Once the
teacher has madevan on-the~-spot decision about what
strategies have been used she must then determine what one or
two teaching points would be most powerful. Much‘discussion
has been given about correct performance, but Clay (1991)
asserts that more can be learned by half-right, half—wrong
responses than reinforcing only the correct actions.

Teachers must learn to respond to gradual shifts in less than
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perfect performanceiﬁ'§trate§iessuch‘asﬁselfemonitoring,v"
ﬁcross—checking; searching for cues, and self correctlons are
tmodeled and encouraged by the teacher Many opportunltles i
for practlce are cued by the teacher 1n an effort to help the ;
fChlld orchestrate a broad range of strategles and 1nformatlonu
iuthey have at thelr dlsposal and usge thls all in flex1ble
‘ways. : : o
Taking‘a runningurecord each-day on text that is

relatlvely new helps Readlng Recovery teachers observe what

"thhe Chlld can do 1ndependently and predlct more accurately

what the Chlld mlght be worklng on w1th ‘his problem solv1ng
These pred;ctlons on the part?of,the teacher w1ll help to
drivehinstruCtion forvthe_rest,of the lesson that day and.
‘pperhaps the’ next few lessons. These dally -observations help34
‘the teacher to dlrect the attention of student to thlnks that
he mlght‘have overlooked. With the teachers help the Chlld
begins\to uork on tert in strateglc ways}and hls learnlnglls
acCelorated. = i o . |

Working~With Letters"and Words

Worklng w1th letters can occur at almost any tlme durlngVﬂ
the lesson but the tlme just after the‘runnlng‘record seems
| -best sulted for thlS act1v1ty ThlS 1s a very brlef part of
the lesson and no more than one. to three mlnutes of the |
lesson should be given tovthrs act1v1ty (Clay, 1993,‘“

Plnnell, 1990),’-Despltev1tswbrev1ty,pthls.1s a very‘
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‘important part of the lesson; At the beginning of a child’s
' program, this time is used to build letter recognition and
word recognition and later it is used in a making and
breaking activity; " The making and breaking activity is
planned by the teacher and based on a known word, which the
teacher constructs using magnetic letters. Through analogy
the teacher and child explOre together how language works and
how new words are made using a known word (Clay, 1993) .
Learning words and letters is not as important as the ability
to,use-known words and letters to check on oneself, to self-
monitor, or to get to new words while reading and writing.
This is also an important time when children‘whovhave been
- passive about print learn how to learn letters and words
(Clay, 1989).
” While the time immediately after the running record is
‘the suggested time to do word and letter study, there are
many other tlmes durlng the lesson that are not only
appropriate but necessary to make the 1earn1ng more powerful;;T
During familiar readlng and durlng the first attempt of the |
new book there may be' t1mes when a brlef focus on learnlng a
letter and/or word may:be‘benef1c1al, ~Once the letter or
word work is done, thevchild oan return to the text to use
this information while reading text. Returning to the text
also reinforces the idea that'the purpose of letter and word

study is to give the child tools to be able check one’s own
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.reading (EStice,:l991); Once again'the Reading Recovery
teacher mustvbe abie'to work in harmony with her student to
‘make sure the most powerful.teaching moments forvthat child
at that.time have been addressedQ |

Writing a ry”

Writing is a very importantdpart of the ReadingcRecowery
'lesson. In Ciay7s view reading and writing are seen as
rec1procal processes and 1t 1s helpful for the student in the
‘vearly acquisition stages for readlng -and wrltlng are taught
-together.~‘When a Chlld learns somethlng while doing one
process}the‘teacher capitilizes‘on,the reciprocity and helps
the child to learn aboutdthe'otherfproceSS.',In.other words
when a child learns-something about reading, something is
galsoblearned about wrltlng (Short, 1990) 'With”the guidence‘
of teachers, chlldren are able to use wrltlng as a. resource
for readlng and vice- versa.

Each day as the student works 51de by s1de with the
teacher, the child first.composes and then co-writes a
“story;" Often the “story” written by thevchild uses the
language in one of the famlllar books which is one way the
Chlld makes 11nks from readlng to writing (Deford, 1990)
These stories usually conS1st of one or two sentences.
However, some students choose to continue the story over the
nent few days. The writing‘is~done in a bOok of‘hlank pages

and turned sideways. The toﬁ,page is used to practice
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letters‘and wordsiand'the bottom page is used to write the
completed meeeageﬂ(Pinnell,‘iQ90). ‘When_children write, the.
reading process iseSlowed down. - Deford (1990, 86) states,
‘:~Children mustithink abbﬁt what they want to sey, |
what they hear and how to represent it, what they
expecﬁ to‘see if they can’t hear it and it doesn’t

look right, where‘they are in their message, and

how they can make their messege clear to other

readers.

The'teachers assist the child as he,writee; the_teacher
helps the child construct the meSSage. At first the child
many know only a few beginning or eﬁding sounds and how to
represent them withethe letter. Gradually the child take
overs more and more of the writing task and the teacher
provides less and less‘assistance, offering the scaffolding
necessary to complete the task (Clay, 1991) .

Many important things are learned during writing‘that
can help the child when reeding. For example, children are
able to examine the‘details‘of and print in.a situation where
they already know what the message means because the
message is in their own langﬁage. During this process with
the help of the teacher the child can sort oﬁt letter-sound
relationships, examine details of written language, search
for'informatien,,anélyze Wotds,:Use known informatieﬁ‘té get
to unknown wordeeorxphfases, ahdecheckfhis own Qork‘(Pinnell,

1990) .
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~fPhonemicanareness°iS“anfimportant-part'of thé,writing,

.process that helps chlldren when readlng »While'writing, the

‘_Chlld is encouraged to flrst say the word slowly 1n order to e

'_hear the-sounds in a word . The teacher may need to a331st

:u‘lthe Chlld by show1ng her the letter that goes w1th the sound 1”

'A(Hlll & Hale, 1991) In a procedure adapted from Elk01n by

Clay (Clay & Casden, 1991), the teacher draws llttle boxes.
Zthat representlng each sound 1n selected words and the Chlld

fgls helped to segment sounds and locate thelr p081tlons in :,7

fwords by pushlng markers 1nto each box as he/she'says»the e

~word slowly, At flrst the letters are'accepted and written =

. in any order they are heard In later stages the Chlld is"

l_encourage to put the sounds 1n correct sequence Stlll later,”'

as the Chlld develops understandlngs about how words work,:~'i

‘the Chlld 1s glven a box for every letter and 1s 1nv1ted to
v‘wrlte what he would expect to see, not hear,Lln a, word . ThlS_'
,.helps chlldren learn to thlnk about how words look as well
f asvhow they soundg(Plnnell 1990, Clay, 1993) (See Appendlx

Durlng wrltlng the Chlld 1s encouraged to go back and

reread the part of the message that he has already wrltten in

ﬁorder to keep meanlng and to help hlm remember what word

,comes next. When a word 1s too dlfflcult the teacher may l
choose to wrlte 1t or parts of 1t for the Chlld quso,pwhen’~~“
a hlghly useful or" hlgh frequency word 1s used, a‘teachervmayf“

'chooserto have»the ch;ld practlce_;tgseveral tlmeshonithe
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:practlce page in order to make this word one the child knows
1ndependently. ThlS is part of the wrltlng process called
.“bringing the word to fluency, Each child’s experience with
print is unique and muehvef what he learns comes from the
teacher’s split—Second decision‘making about what teaching
would be most powerful at that time or would have the most
possibility for further llnkage to readlng or future writing
(Pinnell, 1990) . (Appendix B)

As the child works on these.self—composed messages in
the daily writing,he builds up phonelegical awareness and new
vproblem solving skills which then become available for him to
use while reading. (Clay, 1988). This cannot be accomplished
by copying tasks or fill in the blank worksheets because
these kinds of activities keep children from thinking about
meaning and communrcatlon. When children are asked to copy
or fill in the blanks, the taek becomes filling up the page
with print or finding the correct word to fill in‘the'blank
(Deford, 1990). Clay (1988) reasons that there is no simple
way to teach complex’activities such as reading and writing.
It is only by actively searching and working in real reading
and writing actiVitieé that‘these complex. strategies can be
learned, practiced, andvassimilated, By:learning to read and
_write at the same timevthe'child has.a deuble’opportunity'to
develep the independenceité.be abieito’learnﬁmore every time

one is engaged in reading or writing. Clay calls this a
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double chance for “bootstrapping” to occur (Clay, 1988).

Cut-Up §entence

Afterithe‘message has been constructed, it is then
written by the teacher on a strip of paper and cut up in to
phrases or words (according to the child’s current abilities)
as the child reads the message. The words are then mixed up
and the child is asked to reassemble the message.

These cut up sentences are not used for flash cards, but
they help to show the child-howva writing task becomes a
.reading task. In the early stages, this cut up message can
be used to help the child learn about one-to-one matching of
spoken words with written words, directional concepts, and to
encourage checking and monitoring behaviors. 1In later
stages, the words can be cut up in appropriate ways to aid in
word study. Word endings or beginnings can be cut off the
word or words can be cut into syllsbles in an attempt to
emphasize word analy81s (Clay, 1993)

Cut up sentences may. be then put in an envelope w1th the
sentence written onvthe out31de to be sent home so that the
child can reconstruct that deys‘“story”. Cut—up sentences
can be an important part of:the’home‘component of Reading
Recovery. |

Reading a New Book

In Reading Recovery lessons there are two main goals for

reading: One goal is having many opportunities to practice
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" the orchestratlon of a. w1de range of strategles whlle readlng'.y
':fcontlnuous text Thls 1s best done durlng famlllar readlng

;yQSecondly,,chlldren practlce u31ng strategles flex1bly as theyﬂ'

~}_1encounter new texts ’ ThlS 1s accompllshed durlng the new "'

'book sectlon of the lesson Wlth the teacher actlng as a gulde',ﬁ'

*,,\who gently encourages the Chlld to perform in ways that mlghtl"lﬂ

*fnot be p0551ble w1thout her The teacher is tralned to look B

ffor the thlngs the Chlld can do, accept and learn from
.jpartlally correct attempts by the Chlld »and demonstrate and

yencourage strateglc problem solv1ng (Clay, 1993)

: Each day a new book 1s 1ntroduced Success in thlS part‘gt!

'lﬂof the lesson depends on the careful selectlon of a new text,i,_'

5‘a thorough 1ntroductlon,)adequate support durlng the f1rst

';readlng, and flnally, u81ng questgonlng technlques durlng and

. and after the flrst readlng that help the Chlld to thlnk
T}about what she 1s d01ng or could do to problem—solve whlle

‘?_readlng a new book ThlS 1s where the scaffoldlng prov1ded

- by the well tralned teacher becomes most ev1dent It 1s
-}"durlng thlS flrst readlng of the new book that the Chlld ‘can. f

j*test the theorles of problem solv1ng that are formulatlng 1n

1f;;hls or her mlnd and conflrm or d1s conflrm thelr usefulness o

vlgln new text f.Hav1ng a teacher slgtlng near h

=the rlsk 1nvolved and leaves the chlldffree to use these

"f;buddlng strategles on problems 1n text that are w1th1n the

‘.'realmsvof,theachlldfs-abll;tthymdf

elps to mlnlmlze';[;




NQW'BQQk Selection

Picking a new béok for‘each'déy’s lesson is a very
importaht decision that the Réading Recovery teacher must
make every day. Pinnell, Fried, and Estice (1990, 283)
state: “B&”selecting appropriate texts andvédjﬁsfing.ﬁheir
interactions, teachers make it easy for children to use what
they.know and behave_és‘readers and Writeré;” 'Cléy.(1§93)
stresses that the new boék needs tb”be wellvwithin the
chiid’s ability andywith a minimum of new things for the
~ child to learn. Iﬁ'addition,sthé téacher must alsQ make sure
that the book containé‘opportunities for the child td"do some
“readiﬁg work5 using the strateéiesithat"arevbeing formed
each day as the child reads. There is no predetétmined list
of books, but the child’s needs and abilities provide the
guidelines for the teacher to detérmine what wiil be the most
appropriate book for‘that‘particular child at.that boint in
~time. o

Reading Recovery teachers cérefully select fhe new book
prior to each lesson from a wide Variéty of little books that
have been meticulously leveled into twenty levels of
ascending difficulty ‘bbeeading‘Recovery teachers and
teacher leadérs. The level accorded each book is used as a
guideline of possibilities for the‘child and the leveling
indicates some‘aﬁpro#imate areas from which books can :

be chosen. Within each level there are many books that may
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' be easy or hard for the cnild depending on what things that
child controls. The,leveled books provide the Reading
Recovery teacher a range of book possibilities that a
particular child'mightibe successful with. There is no easy
formula fhrough which these books are leveled but several

‘factors are considered. For example, levels one to four have
few words on a page, the text is usually consistently placed
in the same place. on' the page, illustrations provide high

support, and language st;ucture is simple. As books levels

" increase, more “book language” and more print -are on a page
and illustrations offer leés suppert (DeFord; Lyons, &
Pinnell, 1991). It is important to note that while the
number of words on a page may be few, the vocabulary is not
controlled. Little books arevwritten:with meaning;in mind,,
and not controlled vocabulary.' The language is often much
like that of normal speeeh o£ literature ana provides the
beginning reader‘with clear meaning and common language
structure that can be used in predicting words.

New Book Introduction
After careful selection of the new book, the teacher
plans an appropriate introduction choosing the information
she wants to emphasize and what work will be left for the
child. Developing independent readers is the main goal of
Reading Recovery, therefore, the new book is not read to the

child, but rather, the child learns about the book through
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’1nformal conversatlons w1th the teacher as they look at each

#fpage of the book together The 1ntroductlon also may include

‘some dellberate teachlng moves (Clay, 1991) Wthh focus on p
the meanlng and the language of the story (Deford, 1990)

'Whlle looklng at the plctures of the whole book the Chlld

| f_learns the 1mportant 1deas, hears new words, and may be asked

- to locate one or two ‘new words Wthh mlght pose a partlcular

.problem to the Chlld When the Chlld 1s asked to locate a

" new word the teacher asks the Chlld to predlct what letter or- .

fletters they thlnk that word mlght begln w1th and then locatefp

it on the page Through the 1ntroduct10n the teacher makes |

Esure the Chlld has 1n hlS head the 1deas and language of the
htibook and they know what the story is about (Clay,»1993) :erV"
story is- not dlsmembered but 1s left in. tact so that meanlngayg
)*can gulde the Chlld 1nto and through the story (Clay,_1991).
ttBook 1ntroductlons are meant to enlarge the range of what a t
Chlld can do on novel text E | - |

Introductlon and readlng of the new book‘ls ;‘“

'-nstrateglcally placed at the end of the lesson for many

"reasons Flrst the Chlld'

s'confldence and_fluency have been“ff“f

bolstered by the famllla fhknowledge about 5

‘Vhow to work w1th words and ph#nem‘c awareness have been
further developed durlng the wrlting portlon of the lesson, ;fp-
.and a few key teachlng p01nts have been empha31zed as the

'lesson‘hasnunfolded- It is whlle all these thlngs are fresh‘ﬂ
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‘in‘the child's mind thaf a new book is introduced. As the
book introduction and the subsequent first reading are so
critical for the child’s growth towards independence, it is
important to understand some of the theory that forms the
basis of what is done during this portion of the lesson.

The Reaaing Recovery teacher assists the child to read
sométhing that is just beyond his or her control and be
successful. Some of what has been done in the past in
education, such as retention, was based on the theory that we
need to wait for the child to mature before development can
take place. Vygotsky (1990) questioned the theory that
learning must follow the child's developmental levels. He
claimed that for instruction to be meaningful it needed to
lie just beyond what the child could do independently.
Vygotsky called this area of learning the zone of proximal
development. The zone of proximal development lies just
beyond what the child can do alone (i.e. developmental level)
and is in the realm of what the child can do with the help of
a more knowledgeable teacher. With enough practice the
things done with assistance soon become part of what the
child can do alone, and in this way instruction  leads
development. When a Reading Recovery teacher introduces a
new book she builds a scaffold for the child to be able to
successfully read a story that is just beyond his ability to

do alone. Vygotsky (1990, 60) adds that the natural outcome
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iffof learnlng leadlng”development 1s:that the chrld soon';"
fbecomes able “to engage ‘in developmental act1v1ty VOllthn—”;v
ally and w1th consc1ous awareness rather than merely »ﬁ S
‘rlspontaneously ”‘ In other words the Chlld learns how to learn;f
riand can take charge of hlS own development ‘ (e
Because Readlng Recovery teachers want chlldren‘tol
”,become 1ndependent readers 1t, 1s 1mportant that chlldren’
:’orchestrate these newly acqulred strategles on novel text‘y
In thlS way they become better readers each tlme they read‘
:yand they teach themselves as they read new texts o
T Readlng Recovery teachers are taught to observe the '
:>Chlid and adjust the book 1ntroductlons accordlng to the"
' ‘needs of each Chlld When chlldren are new to the Readlng »f

1-Recovery program the book 1ntroductlons ‘are very supportlve

.and a lOtjofvlnformatlon 1s bUIltblntO the conversatlon. As _f:'

children progreSS'inflearninghtokread, book introductions
become less expllc1t as the teacher gradually turns more»
‘control over to the Chlld When the Chlld is ready to.

' dlscontlnue the program the Chlld 1s able to problem solve‘onbi‘
“new text w1thout a rlch book 1ntroductlon or . the constant N
help from the teacher because he has in- place the strateglesb

“necessary to read learn by hlmself Clay‘(1991)rcalls this

‘the bootstrapplng effect In other words, the child canfpull_v»”

: himselfwthrOugh aﬂnewrstory w1th out the help of a teacher.
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‘ vReadb.g of the New Book 7 - o
' After the book has been 1ntroduced the Chlld is:

encouraged to read the book through for the flrst tlme wrth
:as llttle help from the teacher as p0331ble } The teacher
fmust carefully observe the Chlld and glve approprlate help
yalong the way Whlle they are readlng a new book Readlng -
,fRecovery teachers prompt chlldren encouraglng them to 1mprove”
pprocess1ng on novel texts or to dlrect thelr attentlon tohf'
f;thlngs overlooked (Clay, 1993) Plnnell (1990 18) states_

;that, “Teachers want chlldren to monltor and self-correctﬁf;.

o thelr own readlng and to actlvely search for and use manyff

w"klnds of 1nformatlon (for example, background experlences,‘

"language knowledge, letter sound correspondence) as they i?

goperate on prlnt Teachers closely observe carefully and

v'fencourage the Chlld to develop effectlve proce831ng

‘,strategles for worklng 1ndependently on text (Clay, 1991)”
;Careful observatlon of the Chlld 1s crltlcal as the: teacher,
'!must notlce and take advantage of the dlscoverles chlldren‘ B

fimake for themselves whlle they are engaged 1n readlng and ,

ﬁwrltlng (Plnnell, Frled, & Estlce, 1990) Whlle letter/sound:}fﬂi‘ﬁ'

'knowledge is. addressed 1n Readlng Recovery, care 1s taken.
;that chlldren do not come to over rely on thlS ‘one aspect of'

the readlng process (Deford, 1991) Clay, (1993) suggests

;xthat word analy31s 1s much m're'than letter/sound'

';relatlonshlps 1tgreq¢1res readers to look at larger chunks




,?and work}w1th the problem—solv1ng tactlcs.: The goal of word
n.analys1s for readers is to be able to take words apart on the f
brun whlle readlng contlnuous text Good readers use thlS .
‘tactlc and meanlng and structure to pull them through newkl

'text they tend to and ‘use letters and the1r sounds to- |

‘;conflrm or dlS conflrm thelr predlctlons.‘ “

xr Follow1ng the flrst readlng,'addltlonal encouragement
,and sortlng out can take place The teacher may have some
-thlngs to talk about w1th the Chlld Some notable problem— .r
ysolv1ng mlght recelve pralse or perhaps some 1mportant
1nformatlon got overlooked Teachers may wish to attend tov>
one or. two teaching pointsﬁafter:the flrst readlng. However;'
gettlng meanlng from thlS readlng.ls the most 1mportant goal '
;If the Chlld had large amounts of problem solv1ng to do
”durlng the flrst readlng and the teacher feels that meanlng
'was lost, a second readlng can take place | Durlng.thrs
»readlng the teacher and student read together w1th the
teacher lagglng behlnd sllghtly where problem solv1ng
»opportunltles lle. Wlth the second‘readlng"the teacher makes
sure that the meanlng and language of the story are ' |
understood and are. 1n tact for the child (Clay,_l993)

i Whlle many argue thatb“real readlng” only happens when
‘chlldren can read new text w1thout any preparatlon, chlldren'
in Readlng Recovery are glven dally opportunltles to develop

. strategles that w1ll ass1st them to become 1ndependent
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readers Others argue that new vocabulary must be 1ntroduced
"and children need to be glven the new phonologlcal 1nfor—
" mation in order to_decode the words before a child can read
‘new texts. Clay argues (1991) that this only makes children
dependent on the instructional seduence and does little to
help children develop -the ability to problembsolve on the run
while reading; It ia only throuéh nany opportunities to
orchestrate and flexibly nse‘the'many strateéiee while
reading text that the child can“become an effective processor
‘and improve each time she reade. Thus, the child develops a
self-improving system or a set of nnderstandings_that will
help the readerAto keepisolving problemS'whilehreading, e&env
when'an‘adﬁlt is not there (Pinnell, 1990). Clay says,
(1991, 1) “In the end it is the children who learn‘to
actlvely integrate thelr experiences and_the parent or
teacher.is powerless to do more than contribute to this
active construction completed by the learner.”

Thronghout each lesSon, a Reading Recovery teacher is
observing and taking careful notes of what has transpired
during the lesson. - The formatlforvlessonvplan is basically
the same each'dayl carefuliseleetioniand_planning thev.‘
1ntrodu01ng of the new book 1s done ahead and a planned
act1v1ty 1s prepared for maklng and breaklng or for letter
identification work, however,notmmuch tlmevls;spentlln

preplanned,activities. In fact, Clay cautions that too much
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planning can interfere with the teacher’s responding to the
individual needs of the child (Clay, 1991). However, it is
important to note that much time is spent each day studying
that day’s lesson. Lesson plans become a tool for
observation in the Reading Recovery lesson. It is a detailed
memory of what transpired during that lesson, and it also
shows the path of progress for that child (Clay, 1990). Each
day the Reading Recovery teacher analyze that day’s lesson to
.help her to think aboﬁt what the child is learning, what will
be a good next step, what to look for as she selects a new
book, and what making and breaking activity will build on
what the child knows‘and will lead to more discovery
on the child’s part. Additionally weekly observations are
recorded on the text level graph and the writing voCabulary
record. (Appendix B).

| While the daily lesson outline seems simple, the power
of the Reading Recovery lesson‘lies more in the relationship
between the student and the highly trained Reading Recovery
teacher, than in the components of the lesson. All
components of the lesson have been carefully researched aﬁd
are included in the lesson becaUée of their potential to
accelerate learning, but Reading Recovery is not a packaged
program that requires that the teacher merely follow the
outlined steps of the program for success (Gaffney, 1991).

Reading Recovery is much more than a teacher following a
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lesson plan or deing what the lesson menual_says. Teachers
afe"teught to follow the chiia,_and through careful
observations choose from a range of possibilities which
teaching strategy would bevthe most powerful for that child
at that particular moment. Reading Recovery teachers give
each child their own unique program. The success of this
program depends on the quality of the teacher decision
making. If the emphasis is put in the wrong area, acceler-

ation will not occur. The gains made by the teacher and

child team are hard won. The children who need this program

are hard to teach. It is with hard work, close observation
of children, and keen awareness of powerful teaching moments
that gains are made. In the end, the battle against

iliiteracy is won, one .child at a time and their lives will

-be enriched for the experience (Pinnell, 1989).

Educg;ional Setting and Reading Recovery

Just as reading is a complex activity, helping children
become literate is also a complex activity. ' There is no
siﬁple answer or three step plan that can fully address all
the elements that must come together to help theée at risk
children learn to read and write. Classroom teachers,
administrators, parents, boards of education, universities,
and politicians must all work harmoniously to fully implement
Reading Recovery into a éChool system. In order to maintain

the quality of the program and assure the success of
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children, Clay has outlined‘spécific conditions for Reading
Recovery programs. The North American Reading Rec§véry
Council and the Ohio State University have been instrumental
in keeping these high standards here in the United States.
For Readinngecdvery to‘be truly successful it must be
something the districtsfand individual schools want, and is
not.forced upon them. it requires a financial coﬁmitmentbas
well as a time commitment, and it demands a yeéf long teacher
training given by highly traihed teacher leaders, who have
undergone a year of‘gradﬁate work af a.univrsity training
center. Because of these quality controls, Reading‘Récovery
has been suecessfully implemented‘in‘many different countries
and in many different states and school districts through-out
the United States with similar favorable results being
experienced by children in each new area.

Clay (1989, 1990, 1993.) has made it very clear that
Reading Recovery is meant to be something extra and that it
is not intended to replace good teaching. Pinnell states |
(1989,163), “Good teaching in the regular classroom is and
must be the first priority for educators; no ‘extra’ program
can compensate for poor teaching and barren classroom
environments.” In order for all children to have a chance at
literacy, Reading Recovery must be baqked by an educational
system.that_fosters;gqodvteaching and is,also looking for

early interventions'that'help”children before they fail.
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School llteracy 1nstructlon 1nfluences chlldren s concepts of
.readlng,iand knowledgeable and sen31t1ve teachers are the key'

--(Pinnell 1989) ‘ Clay (1991 359) adds,_“We are conv1nced

that the Readlng Recovery teachlng would not work effectlvelyfib

in 1solatlon, but should be part of a team almlng to ralse

. the lower levels of readlng achlevement for the school ”

dahoweveri7when 1t~ls.determ1ned-thatvan lnterventlon is:
':neededv and that Readlng Recovery 1s the 1nterventlon of -
ch01ce,'1t is 1mportant that teachers volunteer to become
tralned and are not pushed 1nto thlS program by a- well—
meanlng admlnlstrators or superv1sors.: Belng tralned as a-
: Readlng Recovery teacher requlres substantlal commltment,
:effort*and-t1me~ - This is a deC181on that must be fully
supported by the admlnlstratlon and wanted by the teacherr
Clay feels so strongly about thlS that she has sald that |
schools that do not have thlS collaboratlve team approacht
‘should not" be allowed 1n the program (Clay,.199l)
Addltlonally, it is 1mportant to 1ncluded parents in.
this collaboratlve‘team Chlldren who have support from
3kparents have-the'knowledge that their parents support and
value what they are d01ng 1n Readlng Recovery ‘Reading
Recovery teachers can model for parents how to respond to
‘less than perfect readlng, glve examples of a few key words.

-for parents to ‘use in 1nteract1ng w1th thelr Chlld With the
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.teacheruand the.parenttworklng;together;taachlld;swprogresz

‘can be;enhanced R | S - Lo |

| A collaboratlve team model becomes apparent when a state

‘ or school dlStrlCt W1shes to enhance the ex1st1ng system of'

':1llteracy educatlon w1th Readlng Recovery because there are.j“'hz

.such rlgorous requlrements for teacher tralnlng and

’ contlnulng contact‘thatrlt 1s by nature, anvexpen31vea

lprogram; HoWever;‘when compared with'the cost'of pastf

1nterventlons, Readlng Recovery is cost effectlve (Swartz,

y 1994) . | L ,

| o Readlng‘Recovery 1n Callfornla

| In order to . shed some . llght on the requlrements.for

”establlshlng a tralnlng center for Readlng Recovery teachers‘

it is helpful tO»reVLew'a‘brlef hlstory of ‘how Readlng ” ”

fRecovery came to the Unlted States and how a center for. .

, tralnlng was establlshed at Callfornla State Unlver31ty San

‘Bernardlno. ‘ | |
Charlotte Huck a professor at Oth State Unlver31ty,;,

‘became alarmed when she read in the neWSpaper the number of'

chlldren who fa;led‘flrst grade 1n Columbus, Oth Around"

thlrty per cent of flrst grade chlldren were belng retalned

She knew of Marle Clay s work w1th “at rlsk" readers and |

‘wanted to -know more about how 1t worked So she, Marthafl'w

’Klng, and Gay Sue Plnnell traveled to New Zealand to learn

more. about the Readlng Recovery program and how they mlght
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get it started in Ohio. As they observedvthe Reading
Recovery program they realized that they would need a
considerable amount of help from Clay. Upon returning to
Ohio, they wrote a giant that paid for Marie Clay and Barbara
Watson to come to Ohio State University to train teacher
leaders and trainers of teacher leaders (DeFord, Lyons, &
Pinnell, 1991). 1In 1984-85, Gay Sue Pinnell became trained
as a trainer of teacher leaders and Ohio State became the
first official training center for Reading Recovery in the
United States. Each year, thefeafter, more and more Reading
Recovery teachers, teacher leaders, and trainers of teacher
leaders were trained in the program. Because Reading
Recovery was showing such good results in Ohio, it was soon
recognized by the National Dissemination Network of the
United States Department of Education as a developer/
deﬁonstrator project. This recognition was gi&en to Reading
Recovery as a recognition ef pro&en‘program effectiveness
(Reading Recévery'in Califbfnia}wlé94);' Reading Recovery
‘soon had training centers that were»established in other
states (Groom, J., Mccsrrief, A.,Herrick, S.; & Nilges; W.
Ed., 1992). |

In 1990-1991 the California State Department of
Education began looking into early literacy programs. Dennis
Parker, Beth Breneman, and Hanna Walker headed up this study.

Reading Recovery was one of the programs they felt needed
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further consideration At the same time California State
Univer31ty at San Bernardino ‘was trying to coordinate efforts
to establish a Reading_Recovery Training'center in
California. ‘Kathy O’Brien, Coordinator of.the Reading
Program, Adria Klein, chair of the Elementary and Bilingual
department, and Stan Schwartz, chair of Advanced Studies
uorked cooperatively and contracted to bring a teacher leader
to conduct classes and training Reading Recovery:Teachers in
the San Bernardino, and Riverside area during the 1991-1992
school year‘(Shook, 1994) . ‘That‘samevyear three other
teacher leaders conducted Reading Recovery classes in Orange
County, San Diego County, and Yuba City. The following year
an additional six teacher.leaders were contracted to teach
Reading Recovery teachers in. California In addition, Gay
‘Sue Pinnell, who was on sabbatical leave from Ohio State
University; taught four univer31ty trainers, two,cllnlcal
trainers, and eleven teacher‘leaders from throughout
-California.- This providedvthe means by which many more
Reading Recovery teachers and teacher leaders could be
trained in California. Asdof‘1994 there are three university
training sites for teacher leader training and 25 or more
training sites for Reading Recovery teacher training.
Throughout California - many of the lowest first grade children
are experien01ng success and are able to join the “literacy

club” that'Frank Smith.talks about because of the
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implementation of the Reading Recovery‘Program (Smith, 1983).

Financial support for Reading Recovery comes form the
district level and individual school sites. District pay for
the training‘and'salary for teacher leaders‘Who train Reading'
Recovery teachers. | | |

:At the school level administrators and other educational
leaders have found ways'tovfree teachers from'duties SO they
can be trained as Reading.Recovery:teachersiand have the time
necessary to teach their Children. There are many,models
that have been used in order to free the Reading Recovery
teacher for the necessary time to teach Boehnlein (1989)
describes four models _In the first two first grade |
teachers share one class and working 2 1/2 hours each day as
Reading Recovery Teachers' sA second model'is’to free a
Chapter I teacher from their regular duties for 2 1/2 hours
to do‘Reading Recovery. A third is to create a flrst grade
‘and Chapter I teacher team w1th the Chapter I teacher_-
relieving the classroom teacher so that she can do Reading
Recovery and vice-versa. The last model Boehnlein (1989)
describes 1is having a floating teacher that relieves Reading
Recovery teachers of their classroom duties each day for 2
1/2 hours; In California;:in’addition to the preceding
models for implementation; some kindergarten teachers have
opted to give up their preparation time in the morning or

‘afternoon to do Reading Recovery. However, this is probably '
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nthe least de81rable model because the Readlng Recovery -

, 'jteacher does not get to see, on a con81stent ba31s, what

'.faverage or better students 1n flrst grade can do There arev:”

‘ also teachers that have long term substltutes or part tlme

.v‘teachers that relleve flrst grade teachers durlng Readlng ’i_fc‘

"Recovery tlme

' Whlle the above mentloned supports are essentlal the

‘gmajor 1nvestment and the-key to the success of Readlng

: Recovery Program 1s teacher knowledge and Sklll Teachers Qﬂj;;,

“who w1sh to become Read1ng Recovery teachers take graduate

ilevel courses for a’ year beglnnlng w1th -an assessment courseuylh
jwhere assessment and then attendlng a once a-week class for :
can academlc year (Plnnell G " Frled, i & Estlce, 1990)
“tDurlng thlS year long tralnlng teachers flrst learn about

",belng better observers of chlldren, startlng w1th learnlng

| ,about and admlnlsterlng the Observatlonal Sur v(Clay,‘,
'1993)~» Durlng an 1ntense all day long tralnlng week,.,f'
se881ons on becomlng not1c1ng teachers begln (Clay,‘1990);

helps the teacher to'

| Each aspect of the Observ t1 nbl

'observe the Chlld attemptlng a varlety of tasks ' Thlsv’n:r

?enables the teacher to begln to understand what the Chlld
Q‘knows and to thlnk about what p0881b111t1es for bulldlng uponi
‘vrthls knowledge would be most helpful for thlS Chlld (Hamlll

K _Kelly, Jacobsen,,199l) The letter 1dent1flcatlon task lets:.f
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the teacher know Whét lettérélaré known and which might be in
the process of beiné leatnéq;v quking;atahow a Child reads
:words in isolationon the Word List, the teaéher gains insight
about the child’s ability to identify high frequency words.as
While administering the COncepts About Print task, the
teacher can see which eariy behaviors are in placé and
perhaps gain insights as to what the child might have
beginning understandings abqut (Pinnell, 1989) . Watching as
children write the words they know durihg thé'Writing Words
>task gives‘additional ihformation for the teacher tb,
formulate hypotheses about what Qords children Can>write‘
easily wifhout_copyihg. Knowledge of letter/souﬁd“
relationships can be acquired during the Hearing and

- Recording Sdunds task. Finally tentative guessésfcan be make
about how:the child uses what he or she knows when reading

" continuous text during the text reading as?ect of the
nggrvg;igngl Survey. These'tasks provide estimations of
what the child can do and are subject tqﬂéhangé at almost any
time.. . Results are held as only possibiiities,‘not something
set in concrete from which thére is»no escape (Clay , 1993).

" These are tasks,which‘give the téacher bpportunities for
observations and not a test that:the Child'canxpass or7fail.k
Thé Observational Sﬁrvgy helésvthe téaéher'to think about |
what the child can do and what she/hé might be working on at

that time.
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Just as children learn to read by rééding, Clay’é model
for>teacher training is thatvtéachers learn best to teach-
éhildren using‘Reading ReCoVery theoryland practices
teaching, by observing, and throuéh théir conversations about‘
teaching. Teachers learn to ma#tervthe 6bservational’
fechniques and téaching'skills that improve their instrﬁction
and theirvobservationalvékill$ (Boehnlein; 1987).- Trainihg
is conducted by a highly trained teacher‘;éader who heipS'
'Eeachers to develop theoréticél understandings, probe,
examine,‘and‘strétch_ﬁheif.teéching skills in wayé that help
teéchers to become'refléctive and'éonstructiVe teachers. As
.Jones (1991,-424) states,,“Reading Recovery is not something
:tﬁét.someone else does to you or for you, it is éomething
that you are lead to do fof yourself.” »This>Can be said of
pupil and teacher as well. - As the lesson plans are only a
framework,‘teachers arebtaﬁght howvto make moment to moment
decisions as they aré teaching ihtensi&ely (Pihnéll, 1990) .
Clay (1990) adds, “At all levels the magic is ndt in the
teachiﬁg procedure§,1it is.in.thegdecision—making’ohj
individual prdgraﬁﬁing‘made,by”well.trained préfésSionél
staff.” o | |
| Year long fraiﬁing fof.teééhers:is hééessary as‘itvgivesv'
the teachers enough ﬁiﬁe t6ﬁgrowfahd‘¢héhge; 'Cléy’has
observed that when teachers only read about a program‘that

they take what they already know and merge it with the new
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information and teach»much the séme as beforé.“ Dufing‘the
training yeaf'theitéacher and theftéécher ieédér erk Ve£y
hard to change old.ways (Cla§,}i99i):"Aévthe fraining‘Year
progresses teachers go-thrdugh'a_ﬁgtamorthSis. In the
beginning teachers are more conceﬁﬁédIWith_the meéhahics of
lessons, gradﬁally they'séarch’for ways‘to'feéch more for
strategies, and finally,.the teachers delve more into»the
theory behind thé strategies. Teachérs'also become more
conscious of what‘they are teaching indirectly such as
‘dependent behaviors. Teachers start to lookihard'at

their teaching and find ways to giVe.the‘chiidfen oppor-
tunities to teach themselves and not to alWaysleOk to
someone else to do their thinking for them (Clay, 1991) .
Teéchers learn to rely on their problem solving ability and
‘not to loék to someone else tb.telllﬁhemiwhat to do. |
Throughout the tfaiﬁing program, instéad‘of focusing on the
“right” way way.to do something, possibiiities are presented
and discussed in order to give the teacher a resource “bag of
tricks” from which to pull many ways to:work with different
‘children and curcumstances. One of the most powérfﬁl ways
teachers learn to becomebdecision]makers “on the run” is
through the weekly “behind the giaés”-séssions.i This is a
special timevwheh two teachefs, who are in training, bring a
child and teach in frohtldfva oné Way.gléss. ‘EaCh teacher f

takes a turn teaching a half-hour lesson behind the‘glass.

68



"As the teacher 1s teachlng, the rest of the class 1s belng

hfled in a llvely dlscuss1on by the Teacher Leader (Plnnell,

11990) Clay (1991) has found that these on the spot:V"'

5conversatlons concernlng the llve lesson are. v1tal to the'“ S

e the run” de0181on maklng abllltleS:Of the teachers As the

*‘teachers observ1ng the lesson are freed from teachlng,.“they
_can practlce thelr analytlcal and dec131on—mak1ng SklllS as

'lthe llve demonstratlon unfolds (Plnnell 1989 168) These

v_llvely dlscus31ons are often mlsunderstood as belng a type of

,_:_evaluatlon of the teacher, but the 1ntentlon 1s not to Y

t:bprov1de evaluatlon or feedback for the teacher g1v1ng the’hf”‘"'xr

| .lesson, but to glve demonstratlons and a focus for the

o~observers (Jones, 1991) DeFord (1993) descrlbes thlS jiklﬁ-__m

k“behlnd the glass” dlalogue ds an opportunlty for perlods‘of
: confllct that are followed by reflectlon, and dlscus31ons,of
: bypos51ble solutlons f DeFord (1993 334) states further,’ |
: ,The demonstratlon lessons “in: front of the one—way
'tdmlrror in. a Readlng Recovery program are‘a means of
_clarlfylng understandlngs In the talk behlnd the -
’yglass durlng the lesson and 1n the dlscu851on aftergiﬁsh
'rkthe lesson, teachers are gulded to state | :
’flobseryations, make thelr meanlngs clear, back up
*,_thelr assertlons Wlth ev1dence, and reflect on 5

‘ thelr own experlences



Teachers 1n tralnlng demonstrate thelr understandlng of}

- the role of the “behlnd the glass” lessons when they start toyi‘

use them for thelr own beneflt ' Clay (1991) observed that 1ngyl=f

7:the beglnnlng the teachers would brlng to the_“behlnd the:'
’**glass” lesson the Chlld who was d01ng the best,_but later =

‘l.they would brlng the most dlfflcult Chlld

teacher could get the problem solv1ng expertlse of the whole

-class to help them change how the;

'powerful way w1th that Chlld

Jones (1991) questloned Readlngvﬁecovery teachers aboutid
the year long course work and found that teachers placed
zf_great value on thelr tralnlng | Almost all agreed that moreh

Lwas learned from observ1ng “behlnd the glass” lessons than’ o
efrom teachlng them They felt that thelr bellefs about what”
echlldren can do were changed They also agreed that thelr'~f
iablllty to reflect and analyze thelr own teachlng had

' vlmproved : Most teachers stated that thelr understandlng of

fteach and teach 1n a moreiqﬁ' )

, readlng strategles and how they are used was clarlfled Many_tfv

‘,teachers felt thft when a Chlld was’ not acceleratlng in. thelr -

’jﬁlearnlng, 1t refuected on’ thelr dec151on maklng ablllty as a’

’.:teacher and not somethlng that was wrong w1th the Chlld

~ Jones contlnues (1991 365), o
In summary, the pr1nc1pals underlylng adult learnlng
‘in the Readlng Recovery program are T :

ba31cally the same as the pr1nc1pals that gulde



'(tdaccompanled by ski. led‘coachlng'that 1s'careful to
\?‘fiﬁbUlld,_nOt deprlve the learner of 1ndependence,
'f}ﬁclose observatlon 1nforms both practlce and concept

"fodevelopment,'learners should be cont1nually7”;g4;3'ti‘~“‘

'”ichallenged ’and reflectlon and artlculatlon play an’

1mportant role 1n learnlng

’,'vClay and Cazden (1991) noted that once teachers have y'“

~fgone through thlS v1gorous 1nserv1ce tralnlng, there 1s muchyﬁf:

”less varlatlon across teachers » ThlS llkeness does not mean ;if'

"fthat all teachers are d01ng the same thlng at the same tlme }_7;7>}'~

'a7regardless of the Chlld, but glven the same Chlld and the-
”same c1rcumstances, teachers tralned 1n Readlng Recovery

:"would make many of the same dec131ons

It 1s bmportant to note that the year—long graduate

Qcourse 1s conducted by a hlghly tralned teacher leader who 1s7 B

jafflllated w1th a unlver31ty All Read ‘g Recovery teachers 1V,ﬂ“1““f

'1n tralnlng recelve unlver31ty credlttfor the course work

*fTeacher leaders are tralned to gradually'lntroduce new-rv

;”aspects_of the Readlng Recovery‘lessonllnborder to reduce theﬂ:aﬁiw“**

" idgload ofﬁnewness to the teacher In the beglnnlng, the

7teacher leaders help the teachers und“rstand the value of"f”"

B “roamlng the known” w1th the Chll N and'not to drag the;jyflbb

‘iChlld 1nto new learnlng before they are ready , Graduallyif»:“f7~xv




teacher'leader's questioning will change from“the parts of
the lesson to the theoretical and instructionaltdecision
makingiasbects of ReadingkRecovery (Clay, 1991). Teacher
»leaders encourage teachers—in—training to make video and
audio recordings of their own teaching and reflect and |
analyze what sources of information are being used'or,
neglected by‘the’child. Through this reflection and‘
analysis,‘teachers learn to‘be decision makers about their
own teaching, and are not dependent on outside help.‘vThey
are developing a'self+improving:system for their own teaching-
(Jones, 1991).

Clay_and Watson (1990)‘describe the teacher leader”role
in the schools as a “redirecting’systemf.' Teacher leaders
also have‘a year long'training;ﬁlHowever,;in addition to the
| Reading Recovery clinical training, intensive courseWork in

theory- enable teacher ‘leaders to become effective teachers of

teachers, as well as children. -They learn to lead livelyﬂand '

powerful discu831ons behind the glass So the teaCher leader
-must be reflective not only about the Chlld belng taught, but
about the teachers she 1s trylng to, guide 1nto self—
dlscovery In addition to teachlng the - weekly classes,
teacher leaders must make on- s1te v131ts to teachers in
training, maintain the high standards of the Reading Recovery
program, collect data and monitor children’s progress,

communicate withuadministrator54about the program, provide
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inservice to regUlaru¢lassfobm téééhers,:and make: .
_présentations about Réading>Récbvéry to pafents,:SChdolk
boards, and the educétiénalwcommunityyét large (Gaffney,v
1991, Pinnell, 1990). | |
In addition to this alféady heavy load teaéher.ieaders
and the trainers of teacher leaders are required to feach,
children daily in order to keep their teaching‘andvdecision—
‘making skills fresh and élive and'hot mecﬂanical (Gatfney,
1991, Jones, 1991) . Gaffney and Pinnell (1991) emphasizé the
importance of the continual teaching children at the trainer
of teacher léader level (pbst.docforéte-trainihg).i‘They 
state (1991, 6-7), |
“Teaching children makes a profound differénce
in the quality of teaching we offer té'teacher B
‘léaders; it keeps the teacher leader cdurse from
jbecoming‘mechanical practice or éﬁ academié
exercise. Sometimes,_univerSity p;Qfessors'réad
research and then adviée teache¥s;wiﬁh§ut~grounding
themselves in practice; Tééchiﬁg childfen ié a |
laboratory that»prOvides that’gfoﬁndiné and makés
the‘difference betweén thé‘typiCal'university
professor role’and the'ReédingvReCovery,trainer’s
‘role and experience.” |
With the fréining of'Readinngecovéry teadhers, teéchef

leadefs, and trainers of teacher leaders being placed firmly
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'.“fln the unlver31ty settlng,

tfurther beneflts to teachers and fff“””’~

“ychlldren come 1nto play As long’asvteachers are to remaln

~fact1ve 1n the Readlng Recovery program they must contlnue todbffaﬂ
":teach four chlldren dally (Wthh adds up to serv1ng elght tof;tf

T“ten chlldren each year) and attend at least SlX contlnulng

'contact ses51ons per year Durlng these sess1ons;>“beh1nd

'the glass” lessons are observed and dlscussed and theory and’flyild

. _profe351onal assoc1atlons and contlnued research
"dReadlng Recovery based at theuunlver81ty helpsbto'malntaln ffj*
dthe 1ntegr1ty of the program and those who 1mplement 1t

(Gaffney, & P:Lnnell 1993, Jones,' 1991)

. fleesearch is. another major beneflt of the close

‘connectlon between Readlng Recovery and unlver31t1es Much

o= 901ng research 1s belng conducted concernlng Readlngtf?,@fﬂ.jffl~

"~,£Recovery ;.Teachlng chlldren who s prlmary language 1st;ﬂ5””

v5fplloted 1n Texas and Arlzona and now thlS program,'

5”Spanlsh 1n a restructured Read,n*jRecovery program was 'ff

’,Descubrlendo La Lectura (Readlng Recovery 1n Spanlsh), iS‘”‘"'“
"ybelng 1ntroduced and studled in Callfornla (Readlng Recoveryp

"1n Callfornla, 1994)




LYons, Pinnell, andvDeFord‘(l993, Pinnell,>1993) have
found that some Reading Recovery-teachers havevstudents who
have higher student outcomes; and have‘inwestigated what high
outcome teachers were doing that was different from low |
outcome. teachers and found that teachers w1th higher outcomes‘
‘tended to prompt children more for developing strategies and
problem solVing on theirvown » On the other hand, teachers
w1th lower outcomes tended to prompt more for 1tem knowledge
- and skills in 1solation and gave the child less opportunities
to problem‘solve on their own. Through research such as
this, Reading Recovery teachers are given opportunities to:
refine)their teaching and continue to use more powerful ways .
to teach children.”

There are many_possibilitiesifor further‘studies
concerning Reading Recovery;'Some challenges to the Reading
Recovery program that need to be studied are: 1) How will
Reading Recovery and year-round school be most effectively
handled? 2)'What 1svthe best way to use Reading Recovery.
with the many diverse culturesfandflanguages that are present
in our school system? 3) What can be done to guard the_ever_
decreasing number ofinstructional days in California (Reading
Recovery in'California,R1994)?‘ These are only a few examples
of poSSibilities for further opportunities for research..
With world—wide'networking the task of researCh can fall on

" the shoulders of many rather}than a few and the knowledge
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7ngsucceed1ng, how teachers thlnk about chlldren and thelr

"“‘.flmprove classroom 1nstructlon'

‘base for Read1ng~Recover"willhcontinue]tchhangejand‘tol‘w

'ﬁgrow

In the 1993 94 school year 1t ‘was estlmated that 60 000 f_fi;?,f

';chlldren in North Amerlca were served by Readlng Recovery 37f5v777"'

feducators Many of these chlldren would have found thelr

“»ways 1nto remedlal programs and would have been part of ther

'lcycle of fallure that s0 man;

B 60 000 around 80 were successfully dlscontlnued and almost

chlldren experlence Of thesevf-g'

'»all chlldren served experlenced growth in llteracy related F'gefae'

'tasks In Callfornla alone more than 300 school dlStrlCtS ffv;
,1w1ll serve thousands of chlldren and these numbers Wlll |
“:ilncrease year by year f

Because chlldren once thought of as fallures, are’now~ff

-fsuccess or fallure has changed Regular classroom teachers,

‘ﬂ;where Readlng Recovery teachers are present, have begun to

"Qquestlon old practlces and are actlvely searchlng for ways toyffpf"

'Admlnlstrators are looklng

'7'for ways to prov1de early: terventlon to prevent fallure Zfﬂff

.liParents too, are g

'Asearchlng for ways to enhance learn1ng~for‘the1r chlldren o

'ifIn many cases Readlng Recoveiy hafﬁ"'

1system1c change (Lyons, Plnnell DeFord, 1993) Tﬁesé*r"'

‘fjchanges have been well grounded 1n current research and

’75pos1t1ve results However, these changes have not been if




eaS1ly achleved 'They arenthe’resultsiof'the whole""TVNWh

";educatlonal communlty worklng 1n concert to brlng to the ever-:g‘f

u.;greater pos51b111ty of maklng llteracy learnlng a reallty for:-“'

'balmost every student and not an 1mpos31ble dream : Great fu*’
-strldes have been made, but there 1s much yet to be done, and'i
_Readlng Recovery 1s only part of the program However, by

j:unltlng theory w1th practlce,'research w1th results,‘and

‘_gettlng teachers, admlnlstrators, parents, professors,vstate e

and local leaders all worklng harmonlously, the orchestratlon7

.ffof llteracy for_“at rlsk” chlldren w1ll be a joyous journey

for all 1nvolved




' GOALS AND LIMITATIONS

There are two main gbalélof'this média présentétiqn. 
Getting inforﬁation abouﬁ‘the Réading Reco&éry'brogram.to
educators and people in the community who may be directly or
indirectly involved with the Reading Recovery program is the
first goal of this presehtation. A second goal is
motivation. After watching'this presentafion‘if_is hoped
that those who have seen it will bécomé interested in Reading
Recovery and that interest will lead to its successful
: implementatién in that échobl Sjstem.
| ' Helping péople in the eduéatibn field and those who are
less directly involved with education understand what Reading
Recovery is all about is the first and most important goal of
this masters project. Such things as a brief ﬁnderstanding
of the philosophy that Reading Recovery is based upon, what
Reading Recovery is, how Reading’Récovery came to be, how thé
- lessons ldok, and what makesva Reading RecoVery teachef
unique are all part of this video presentation. In addition,
people in the educational community that help Reading
Recovery by lehding their support are identified and the part
they play is briefly touched upon. Although not directly
mention in the video, a bfiéf history df reading educatioﬁ
helped to set the background in whichrReading Recovery

emerged. Most statements in the video are backed by hours of
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research, and éome havé'ihdireqt’références té,the histpry‘of
reading educétion; |

2 second and most importént'goalxof thiS‘Video is
motivétion. When fhis video istiew it should be clear that
children who were once;thought to be at risk of not learniné’:
tQ read, are how reading. As ReadiﬁgrRecovery canvchaﬁge.the
cyéle-df failure experienced by so many children, it should
mQtivate those who view this film to want this powerful
pfogram. The many_checks and-balances that keep the
integrity of théjprbgrém arévliéted,Iand fhé many |
testimonials of those who have been involved with Reading
Recovery add to the credibility of this program. When
viewers understand that thé‘goalbof litéfacy for élmost 
everyone can be achieved with the assistance of the Reading
Recovery program a needito have this program should follow.
Limitations

As this project’s main goal is to inform and to

motivate, it is by design only an overview. It 1is not
intended to be an in depth study of Reading Recovery and how
it came to bé."Thevsection that deals’with the components of
the lessonbtells only what these‘components are and how they
might look. These are not detailed explanatiohs, nor are
they meant to instruct the viewer in hoﬁ to_give'a lesson.
There is no attempt to give an in depth statistical study

about the gains and long‘term effects of this program. This
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wv1deo productlon is meant to be an’ overv1ew of the Readlng
fRecovery program and not a comprehen31ve study 'It is meant 17‘
~to be used w1th those who have llmlted knowledge about

'~Read1ng Recovery and are beglnnlng thelr 1nvest1gatlon Onceﬁi

’v1ewed, the audlence should have a bavlc understandlng of theb[v:

Readlng Recovery program and a des1re to flnd out more - It

o is belleved that when subsequent-gnvestlgatlons are coupled
w1th a feellng of urgency to help flrst grade chlldren who '
gare at rlsk of not learnlng to read and wrlte, Readlng

Recovery w1ll be found to be at least part of the solutlon to‘

dnarrow1ng the gap between successful students and those whO'“°'7

IWlangeh;nd.'f'

*hso .



APPENDIX A

EDUCATIONAL VIDEO MAKING
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:InLrgduétiQn
-. As‘Reading Recovery was the subject of this Video.and it
required much reseérch to assure that the necessary
vinformatioh was accﬁraté and adequately'covered;_ However,
the media 6f_relevision_with the use of a video cassette
recorder was chosen’as'the way tQ‘present3this‘méterial.”
Because of the dual narure of this project it was necessary
‘to researCh not Only.the'subject area, but also the medium.
Making a video requires much morevthan turﬁing on.the

‘video cémera and pointiné it'atISOmething. It‘is a process
that invdlveé planning, writing; timing, imagery, and
asthetics.‘ In additioﬁ, mény hours are spent in the editing
processiand additional,time'and'expertisé help to make the
graphics and the music and voice OVers”mafch the wvideo.
While rhe research helped in the process, the actual
production,of the video:proved to be a better teacher.
HoWever, thé research, planhing andffhe'séript'Writing.were
good starting.pointsi |
Video Presentatién'

| We li&e‘in an age*fuil ofrigéges on the‘moviéVSCreen and
on television. The average Ameriéan watches television four
‘hours é‘day. Seeing things on the screen is second nature to
- us (Hedgecoe,1989). Because of the wide use of video
presentations, it seémed'the_mos£ productive way tOHCOnvey

information about Reading Recovery. Making a video is a
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_necessary By nature,xv1deos areimorefsoc1al than fllm

nlnformatlon to a large number of people even when the
'Jlnstructor cannot be present It 1s an alternatlve dellvery

;system However, there 1s a down31de to v1deo presentatlons

-The screen 1s so small that 1t does not have the same 1mpact:bfvde

_as.a mov1e screen It 1s also qulte common and, therefore 1t[ﬁv“”°’

"Wié* nherently unexc1t1ng and undramatlc : Color'and ‘1..
"’jresolutlon are not as reflned as on the mov1ehscreenv
hv(LeBaron, 1981) : Spltzer,‘Bauwens, and Quast (1989) found
' that no one dellvery system 1s best, but dlfferent 81tuatlonsfs

' requlre dlfferent technology There 1s new technology belng‘lf‘

zused 1n many school settlngs such as laser dlSCS, and

pdcomputer programs, but glven the nature of Readlng Recovery,

o ;7and the ready avallablllty of v1deo cameras, edltlng o

fmachlnes, v1deo cassette recorder s (VCR’s), and the almost
kdfvunlversal famlllarlty w1th the medlum, v1deo seemed the rlght'h
1technology for thlS progect it | - o
One problem that v1deo presentatlons have is that thedxnr

'v1ewer s mlnd tends to wander ' Another problem for




educational‘videoé is; if a‘question-arises, there is no way
to answer unless'a knowledgeable presenter‘is there to field'
"questions and lead diSCussionS'(Spitzer, Bauwens, and Quast,
1989) . Because of these potential problems it is important
that planning be the first step in any video production
(Bennett, 1990) . | o |

_Planning what to say and who to say it to, and how the
video should look and sound are the most basic elements of
planning a videov(Caruqie;‘l99i;_Bennett, 1990). Clear
educational objectives and'hewvto achieve them are the focus
of the first phase of planning (Carucio, 1991) . Seme of the
things that need to be considered in this initial stage of
planning are what the purpose of the video is, what treatment
will it receive, and who will be in charge of each phase of
the project. When considering the pnrpose of the video it
must be decided if it will be used to demonstrate, role play,
perform, or investigate the subject. "Will the video be used
to reinforce curriculum or teach content (Bennett, 1990)?
Once the purpose has been clarified, the style of video must
be planned. What will be the best way to treat the subject,
straight forward, humorous or will it
require special formatS' such as a musical, wvideo art,
‘documentary, fiction, animation, news cast, gamé show or some
other form (Carucio, 1991, Bennett, 1990)? When these

elements have been planned the collaborative aspect of video
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,productlon 1s con81dered There‘needsmto be a clear.dlyl51on‘3
vof'roles The technlcal as well as. the content,’are
ycon51deredi- It is also 1mportant to plan on’ con51derable »igf“
’hard work and plenty of surprlses (Reese, 1991) » |

Spltzer (1986) emphas1zes that unless 1mplementatlon and:i
"evaluatlon are belng constantly con81dered whlle plannlng, .@f7

_v1deo productlons often“fall to meet thelr objectlves

- Spltzer llStS seven thlngs Wthh need to be cons1dered to
1nsure that 1mplementatlon and evaluatlon are woven 1nto
'every stage of plannlng Flrst, what are the expectatlons of :
'vthe creators and w1ll the 1ntended audlence flnd the samer
iconcluslons i Secondly, what w1ll be the de31gn of the
'»yproject.a Wlll 1t be easy to use9‘ In other words,_ls it userf
"frlendly° Thlrd, does the 1ntended audlence have the‘?
knowledge to make use of the product9 Fourth the phys1cal
1ntellectual and emotlonal capac1ty of the 1ntended audlencet'
‘»must be cons1dered Flfth 1t 1s necessary to get feedback
dabout the productlon to see 1f the needs of thevtarget -
w-audlence»have'been»met:‘ SlXth 1s there-abgoodireason tovuseﬁ_

'3thls product° 1Are there J.ncentlves'> Do the pluses over— A"'

power the m1nuses° And flnally, are the‘resources readlly‘ PRREI

.avallable for the 1mplementatlon of thlS programv S

Once the lnltlal phase of plannlng has begun, the second

.farea of plannlng can begln Clear, well wrltten scrlpts makef;;,“

- the jOb of v1deo productlon run smoothly and keep all



ihVolved in the production'on task. Bennett (1990) statesy
that scrlpts helps to translate v1sual ideas 1nto words and
action. He contlnues that ‘a scrlpt is an outllne of main.
ideas sandw1ched by an 1ntroduct;on and avsummary. 'The“
resulting‘script should‘resemhle’oraitcommunication‘ratherv
than written speech. HOwever, whilemthis is basicaily true}
a scripthis much~more‘than-the audio portion of avvideo; a
video script.organizes’three aspects of thetvideo_production}
It addresses'the visual/technical aspects, time;.andvthe |
audio areas of a video. -Thezfinal script can hehvery
detailedfand technical. -Because-so'much iS»' Volﬁed in”
scriptfwriting there‘arevtwo preliminary steps that can be
“taken before thevfinalYSCript is written; A scenario and/or.d
a story board can be‘written'in order to make the_flnal‘,
vscript writing'easier.‘ | |

'Writing a scenario first can be very helpful'as itvis
,much like an outllne that is used before an essay or term |
‘Paper is written. LeBaron . (1981) wrltes, f,VA scenarlo 1sn7”'
nothing more than an outline'of,the‘proposedfcontent‘and‘
sequence ofva production;-w1th rough notatlons as to ‘H

- location, spec1al effects, pecullarltles of the the

production 31ter(LeBaron, 1981 p,v182), : Whlle scenarlosvafw;

can be used for'alfinal shootlng, it is not recommended for_’
an inexperienced crew as‘itiis expected that.differentv

'aspects of the technicalbinstrUCtions will be dealt with
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spontaneousiy as difféfent siﬁuatiéné arise. However,
scenarios’do help'to4block‘ahd7pianbvideo‘pfoductioh.in thé:
preliminary stages.

Story boafds.provide'viSual represenfatidns of the‘
script. A étory»board is divided into»thréé colﬁmné. fTﬁe
center'colﬁmn has rectangles drawn in a 3:4 ratio which
proportibnately duplicates the screen onvabtélevision.--ungh
sketches or “thumbnail” verSioﬁs.of the visual portién of a
shot are bevrepresented iﬁ this b@x. The left_handvcolumn in
a stbry board contains the-6rganizational“materialrsuch as
What kind ofva shot it willfbe;;What anglg.the scené will be
viewed from, how long the shof will be, and where it fits
into the video. vThié information on a story boardvis minimal
anduis only a rough estimation of how the technical aspects
will be put together. - Thelxight,hand chumn:conpaihs thg_
audio portion 6fzthe video. This includes the spoken and
other audio aspects such as the music or sound effects. .
LeBaron (1981) suégesté‘thét thé visuél skétéhes be,drawn
first and‘the‘organizétidnél and audio plans‘be.éddéd‘later.
This way the pictures can be easily rearranged until they are
in the desired seqﬁence. Story boards have great strengths és
they are quite flexible and shots can be easily tested an‘d
re—arranged until'a final decision is made. However, there
are limitations to the use of a‘story board. It does not

lend itself to the organizational aspects of the audio and it

87



:f;scrlpt 1s wrltten from the story board

‘;and._uratlon of a shot

HV-It 1s also dlfflcult t:'show_the orgaylzation of two cameras f

‘h_worklng on the same shot; For thlS reason,kmany tlmes both L

,story boards and scrlpts are used'*fFlrst, a crude story

'.board is made and manlpulated untll 1t is reflned, then the }ﬁj,[_*;fﬁf

Scrlpts have thelr roots 1n radlo and stage‘productlons,ssf;;v
‘Scrlpts prov1de a way of supplylng comprehen31ve 1nstructlons.fff”
._for the v1sual and audlo aspects of a productlon Once : -
.fagaln, ‘the scrlpt 1s wrltten in three columns The left handhffh;ﬂ{xft

‘column contalns detalled 1nformatlon about the v1sual aspectS“}is

lof v1deo Included are such thlngs as-shootlng dlrectlons,in“fﬁﬁu:'
‘.vcamera set ups, placement of equlpment 1nclud1ng people and e
::5props.: ThlS is a palnstaklng process as all parts of the

'?program must be glven in. thelr proper order.van the rlght

‘:hand column, the audlo 1nstructlons are glven Such thlngs

ﬂvfas mlcrophone p081tlons, mus1c,‘spoken, sound effects are B

: -fglven 1n great detall 1n thlS column The center column 1s

;used to record tlmlng In professlonal productlons pr601se1; AR

Vthmes must be prov1ded . However, for a documentary

"‘reasonable tlme should be approx1mated (Appendlx C)

As v1deo 1s malnly a v1sual medlum, therefore,‘lt 1s 'zj

"1mportant that v1sual aspects of the v1deo are varled and

.plea31ng to the eye and convey the 1nformatlon necessary t0'>

:umeet the objectlves of the v1deo (Bennett:&l990) ThlS




requires a-plehvfor the shots end’expert camera work. ‘High
quality videos use a variety of shots'and artfully weave them
tOgether_so the viewer isvhardly aware of the:actions of the
camera (Spitzer, 1989) . Planning what.kihds of shots and how
they work together is all part of scrlpt writing..

| A shot is the basic unit of v1deo work. It is a section
of continuous, uncut‘footage.'kThere are three basio shots;
the long shot, medium‘shot,hend thevclose up . Most other
shots are a variation of one of these three shots. The lohg
shot contains full human figureslehd a considerable amount of
background information that ‘lets the viewer know where the
subject is and other environmental aspects. The long shot is
ofteh called the establishingrshot as it helps to orient the
viewer. Variations of this shot aie the very long shot and
the extreme long shot. Each of these shots pulls the camera
further aﬁay from thé scene. Because so much more
informatioh_is given in the long shot, viewer tends to view
the whole scene without focusing on any particular part.
Extreme long shots are not often‘used in video as the screen
~is so small that much of the detail is lost.

A mid-shot extends just below the waist and‘not et the
waist. Cut off points that correspond with human seotions
look strange'on.television. It can be of one‘person or e
sﬁall group of people. As these‘shots show more‘of the

facial features they can be used to establish relationships
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'”fshots are shot from the shoulders up

'and 1nteractlons among people “Often‘tWO»Camerasfarekused in“ﬁ"”’

' these shots so as to get reactlons as well as the actlons of f,f

-the part1c1pants (Hedgecoe, 1989, LeBaron, 1989) Close up

s These shots are used

to create a senselof drama ten31on, or strong emotlon At

:tlmes llke thlS the producer does not want the v1ewer s eyeshﬁyff_

xvtto wander around the plcture (LeBaron, 1981) “Whenvthe f

fcamera focuses on the face only 1t is called a blg close up

fhand 1f only the mouth or eyes are in the plcture 1t is. calledf
ﬁand extreme close up.. The closer the camera moves 1n on the‘
?-subject‘the‘morev;ntrmate 1t seems to the audlence (Hedgecoe,.
'19895.thhiselntimaCy-canwbe pleasant or repugnant dependlng .
 on what’the context the shot 1s embedded 1n. Subjects of -
~extreme close ups need to be very stlll as any motlon is
v‘exaggerated (LeBaron, 1981) Bennett (1990) cautlons that

‘-whlle generous amounts of close up shots should be used,

’71s 1mportant to av01d the “talklng head” Another close up «.:7'

lshot that 1s very effectlve when demonstratlons are belng
'glven ls an over the shoulder shot . Some common e
[abbrev1atlons of shots for scrlpt wrltlng are glven in the
1?happend1x (Appendlx D) There are other terms, but these are-
:the most bas1c It 1s 1mportant to know what these i
1 abbrev1atlons mean and because thlS understandlng can effect B
vv:the end results of. any v1deo productlon (LeBaron, 1981)

o In the best tapes one shot works 1nto the next shot and

0



the v1ewer is unaware of the camera work‘(Hedgecoe, 1989)
“Fllm—makers and telev181on producers often consc1ously tryv
. to sequence their shots by relatlng a specific set of
,patterns as they move from one image to the next” (LeBaron,
1981, 112), ‘With careful plannlng shots will first establish
where the action will take place, who the characters are, and
whoior what will‘conveijhat youlwant said in the video. 1In
planning shots it is also more pleasant for the transition
from one shot to the‘neXt not to be too radical. Moving from
' anbextreme close up to a long shot is a radical change and it
is much better to break such a change down working through
the different shots. Timing is tricky. .Spending too much
time on a shot can’loose the audience’s attention, but
jumping from one shot to the next can make a choppy and
uninteresting video as.well (Hedgecoe,‘198§). |
Another aspect of camera work that must be noted in the

script is the_polnt'of view. Sometimes the camera is set at
a low angleﬂto‘show how a dog or a Chlld mlght view the scene
(LeBaron, 1981). Other tlmes the camera takes a ‘high angle
whlchISUggests to the audience*a’feeling'of superlorlty or
‘dominance;' HoweVer, the most commonﬁangle of thevcamera is
set at 1.5 meters or about five feet, the average adult eye
level. This creates a feeling of impartiality and is the
best angle for documentaries and informational vldeo

‘productions. When video taping people it is best to focus
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vb.vthe ¢camera on the eyes uénd'wheh working on a scene it is
beéﬁ to focus,dn some'outstanding point of interest such as a
building or tree (HedQecoe,g1992).

Caﬁtufing the action-in‘a video takeé éxpert‘camera
wofk. When a camera moveé from left td right or right to
left;hOrizontally it is called'pénﬁing. Camera movement in a
vertical top to bottom dr vice-versa motion is called
tilting. Most vidéo camerés‘afe.equipped ﬁith a zoom lens.
Cameraé can zoom from a long shot to a medium or close up
shot,‘ This action is called zodming in and going from a
close up shot to a long shqt is ZOOming out.  However, while
use of the zoom can bé dramatiq, it is often over used and in
most cases should be avoided (Bennett, 1990, Hedgécoe, 1992,
LeBaron, 1981). | |

The fade‘ih and fade out controls can be used to give a
proféssional look to a video when making a transition from
one shot to the next. These controls are sometimes called
the open/close control. Another effective way to show a
transition visually is through the focus by starting out of
focus énd gradually sharpening the focus or going from a
sharp focﬁs to an out of focus picture (Bennett, 1990).

Other aspects of video work which can make a great
difference.in the professional look and sound of a video are
having a steady camera, appropriate lighting and the clear

sound. Nothing ¢an replace a good tripod with a “fluid” head
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that allows for smooth camera moﬁeﬁent IhthieWer,should be
unaware of the camera work»belng done . This reqhiresva
steady camera at all times. nghtlng should comehfrom'the
‘sldes and‘oﬁer head, but not from behind the subject asvthe
camera tends to‘adjust for the high lightbbehind the:subject
‘and the person*or object is seen as a shadow. And finally a
good microphone that suits‘the purpose of the:video_iSVVital.
Mostvcameras haveha built ln omni diﬁectional'microphonel
Other-miorophones that canfbe.used”arevunidirectional
‘microphone'and the’lonelier‘or tieetac mike forvinterViews
(Reese, 1991; Carucio; 1991).: Omnldirectional mikes‘pick up
soundlequally from all sides including behind the camera.
This is»what-most video cameras have; Cardioid'mikes block
vthe'sonnd from behind the camefa, and superoardioids‘block"
out'the soundffrom thetsides~asfwell. :Hedgecoe-says‘of
;supercardlold mlkes,'“Supercardlold mlcrophones are the audlo
'equlvalent of the telephoto lens,vused to record distant
‘vsound (1992 28 29) 't Wlthout atsteady camera, good
'»llghtlng, and excellent sound;-a‘very iﬁpoftant message may
be mlssed by‘the viewer simply because of the technical
vaspects of the v1deo |

| Spltzer states that v1deos used to educate must be
visually excellent. Those;w1shlng to capture an audience -
must meet the standards of.commercial television in order to

be successful (Spitzer,bBauwens, Quast, 1989);> LeBaron
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empha31zes the 1mportance of good camera work He states,
“Effectlve camera work is a. thlng to be prlzed It involves
an intimate familiarity'with the capac1t1es and features of
the‘camera, the characteristics of dlfferent types of shots,
an ablllty to dlstlngulsh the 1mportant from the unimportant,
and a sense of tlmlng (1981, 25{.7.

. To add the”fihaibtduch”cfvthe professional video, good
1graph1cs must be used to 1ntroduce the video and give credit
to those who helped make the productlon Bennett suggests
that easels can be used to hold Stlll pictures and pictures
from bocks so they can become part of the video. Over head
projectors with acetate.rolls‘can be used to create the
“crawi” effect for end of production credits. Another method
to create the “scroll” effect is to use preprinted printed
materiai and feed it through a computer printer by using the
form feed button on the printer. There are also computer
programs that will interface with the uideo-camera and
communicate the graphics directly from the computer to the
camera (Bennett. 1990). LeBaron gives instructions on how to
make a wooden box that can be used for graphics. He
emphasizes that care should be take tc make sure the graphics
fit the 3:4 ratio as this is the size of the screen that they’
wiil be viewed from (LeBaron, 1981).

Video making consists of two parts, the camera work and

the editing. With the advances in technology there are many

94



pieces of équipment that make editing easier and more
profeééiénal.’ In most editing, some definition in the
.picturé is lost. This can be minimized by using a Hi-8 or
S-VHS camera. A video enhancer also helps to eliminate this
lossf‘ The AV enhancer:is connected between the cam corder
and the‘VCR. These machines enhancé the video iﬁage, and
cérrect some color anomalies and‘imbalances Such'as matching
upvshots taken ét different times of the day. Many of the
mofe ad&anced AV enhancers also ha§e built in sound mixer
capabilities which means that sound from the video can be
mixed with music or “voice overs”.

Another important piece of editing equipment is the edit
controlier. This machine is used“to store up to 99 scenes |
andifheﬂ'be called up either by,iinear fape counter or by
time and recorded in a new sequence. An edit controller is
Set'up,betWeen thé camvcorder or a VCR.called a‘master unit
and the “slave” VCR which records fhe edited vided. Edit
| VCR’ s are best to use as “slave” units because they have the
capability of still frame advance or slow motion replay
(Hedgecoe, 1992). “Most edit video cassette reéorders (VCR)
have insert edit and audio dub- functions, and special sockets
that allow them to synchronize with other video equipment
(Hedgecoe, 1992, 33).” Without these. capabilities the
editing points will be less precise, much more time consuming

and a less than professional result.
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With carefui Planniﬁg;hcreatlue scrrpt’wrltlng, éaﬁabiéf¥;
Jcamera work care and cons1deratlon for all other technlcal ;
;taspects of v1deo productlon and the spe01al equlpment neededh*

: for edltlng, profe331onal looklng v1deos can be made by non—7d_’
hprofe831onals f Malntalnlng the 1nterest of the Vlewer and -
'1f1nform1ng hlm at the same tlme 1s not anbeasy task | It 1s”
.'fonly through many hours of plannlng the scrlpt,vand the"'jﬁhb
“Ashots, hours of practlce w1th the camera and taklng the shots
»‘coupled w1th many more hours of edltlng and addlng mu81c and |

,graphlcs that thlS can be done “




APPENDIX B

Reading Recovery and Record Keeping

97



86

Look at me.

*WIOJ Ten3idoe ay3l 3o AJod e 30U ST STYUL

vV

Text Running Record QDT
' =
Date: 11/21/95 Name: Ryan Q % S205
3
N ' » H e ooh
Page _Title: __Upthe Tree Page _ Title: Upthe Tree. e3o00Q
| B | | CoR587
7 “Jip ran up the tree. 7 VvV VvV B P oEXao
he ran up to the top. here ;. v o/ brandh mTe, R
- ne Fop_ 3853°"
- : [ AT
o ‘ 2] 8 flo..n
o VvV Vv bronch go e
- 8 “l am up the tree,” 8 tvee Oow ©
o - VvV : Q< o
said Jip. ) bo B9 E
. . - n3 (T -
A . QR oo
. - - - : ‘Q’f o g U] 8
9 “Can | get up the tree?” 9 v v v v’ // o RS
. . : ) 0§ Sai - .
- asked Meg the hen. nasxed ¢ Vv W o Q %%5
“No,” said Jip. Vv | | 5875
; . o : : 0 Q 8‘ o
) : T -3
_ — S eoER
. “ H / ‘/ V On°*. * ¢
10 The tree is too tall. _ 10 vV ; "‘-FZ‘!T_ v Emz N0,
" You can't get up to the top.” vV Gl se v bgﬁ.’%gb 8-§ ’;;,U_).g
said Jip. vV : mheo o
, - . T
11 “l can,” said Meg. 11 AdAd égs%a
w ‘ vvY Vv branch S paaa
I gan fly. b‘T.;,'};""' RN
I can fly to the top. g éha
‘<.

STUL



%ll'!!'!!!lgal 2121
| _I ‘OVe, mﬂ mom Im_ M

%lqd g\,\e._gs kame, .

o] ; "j
- S
8 .

N ,"’,/"?'5'/% v o

The top part of t h b ok i the p " ce pa
tom part of the page is th pl d ence
" Story" . “ v , C B L i ‘



00k

uerd uosseT

‘ - ) -
name: _R yan

- LESSON PLAN

RRTEACHER: _.). Fenn

Lesson: 34

oate: —11/28[95"

[ Me Ve v.(Mq.gncH-_ Letrers) C?v% |

Tide: vDOﬁ‘P VOu Lcuih o.\'&

'Huv\ﬂrﬁ Kiten 8&5,

Cross Check/ beg. (_gm(j

1. Letter identilication

[N Think abouk  the s‘fng.

ﬂyan won ‘¥ +r3 .

NEW TEXT RE-READING | . STRATEGIES . WORD ANALYSIS
1) USED 2) PROMPTED - : ) . 2. Letter Iormatipn
The Hungey Kikten | Block Bervies L7 () al‘l_s—z@_ TP L teied toget | MiB S | Ehek ]
L?. RW 49 ) - tooK . L ‘ ‘
Oin 1 am , . L° Ry to , l'wb
o : O in ™ : o K acress | . .
s l::‘;"n“““[.‘y: KiHen o o T, Taere Loool-( LJMI::J:Z ‘6451/3 done. }
orseme [ Mr. Geump. L. b Mail lady: , and use S ,
food. He tries 1o gat| : Mail carner TP Runnin Ré“ 4 Has trouble with -
other animuls Food ‘ - yglled sm ~ ’ o e writg a lewer
bat ‘!he9 bell him | v ‘ .sh:.uhd‘ f / +v wlf{?hbeg ;cfkr-. Case T moclal |
“to Y Go away ! | Runing Record Book () What can you do when| Almost right - Fiad oMce . He ,
- Read ‘{-:?ée how you 06*‘ _‘b‘jo. Kard word?] " the hevd bt - e ‘f”ﬁ?’°”’-‘. |

7 Folse ?
Some “Pood. Lovei__/ @ What else @ He simply closes
. Awr_qa%*_’ ‘ (;)»Po»'ni-s Fo First Icﬂlf. otz‘:n. S| o
. IscRawe1 [0 : @ That's right. ' v
: Lk°v*a?”' WRITING - 4],, CUT-UP STORY
L[ seeeNE L NALYSIS D SPATIAL CONCEPTS ~ SEQUENGING _ COMMENTS
[DO Q| T gttt | Ryem T voey ST 2 el I | B T e
. ] . . ‘ ay . ed. 7 T ' . : !
~home za—r reminders absut . S Werdls. SERAN
- = ; - | Spaces -:. nof beuse /. ‘ ' He has o gesd maemoryl "
7 she —rFxy he does not undushud| Vv v vV puk it :ff" °W;:l'5
T a2 | buF because he is ea_s,'/d 4ssen\b7ed the oactual fe*x7
ln" < . Mad. cut up sentence.
) 3 hou .
TP hoe
1 she - B




RRTEACHER: ). Fenn

XcZ

__1.,..: £ i Corg oy |

.\.i& Nwr...& . .

.\ % a‘m ﬂ_.om

wnp wo |

W%%ﬁﬁ*i*

9 %05 81800y wyL

NAME‘:' ‘Rqan ,

orcl %06

Ny 2> ..rdq 4.)-. PR .

BT I 1
Jeewps of .-.o n&«;&

Bt an.«:-a aa.:..c.o

, N-Sg t« .,tvw_a E

_v.\ N& .3,ntou

Eol %0k

ey tng PUL |

S Y Rwtiny 8,

" RECORD OF BOOK LEVEL

, m: % ”‘!OL- B

| Aar iy maz|

2|3lals|6[7]8] 9]10]11]12]13]14]15[16]17]18 | 19]20]|21]22]23]24 | 25|26 | 27|28 | 29[30 | " -

2w 2 0 3T |

%%%%@%%%%%

||k 5 |r0| 15| 29| 2529 32| 37| 4alual6r [§5|59] |

.‘1,

| Lever| -
l20

Te

7

) :”_Da_lej" T

S e—e—e | L
= bébWQO% ]

90% or above

o ‘_'Codozb .

., . Sl _ .H.mx n H_m<mH QHmUS

e

16
15
14
13
12
1"
e
S
8
7
6
5
4
3
2
1
Week
=i Lessons .

" ©Clay, 1085; Adapied with pavae ion by The Ofwo Siaie Un/SFN90 -




201

ydexs AxeTngedon BUTITIM

Inial T g

WEEKLY RECORD OF WRITING VOCABULARY

Inthe Ki..wn NAME: ngf\ AR TEACHER: J. Fean R
T c <J
Ryan | DATE OF FinsT LESSON: _10//2/95
. Woek 3 Weok 4 Weok § Woeek 6 Wook 7 Week 8
u‘-}f 2.@TX) Date: Date: Date: Date: Date: Date: '
RS PR Troo 15 the on | dad mom | gob and at | my chet
. ‘ ' Kelly 2oo
! ) : ) . : . l-'l |
Week 9 Week 10 Week 11 Week 12 Week 13 Week 14 [ Week 15
| Date: ™ ' Date: _ Date: | | Date: Date:” Date: Date:
| 50 From 53 yes Y‘ec{ E n >3oo'n3 Fwo| I'm it leok | Cat dos ot one at ke d‘g!q‘ that
me he can | sad : had do of | 9o"3 a™ went Lok
o - . N daa O'FF . hove all
' ' | G f b n\s
[Weok 18 . Woek 17 Waek 18 Woak 19 Week 20 Week 21 - |Weak 22
Date: - - Date: Date: Date: Date: Date: "Dnlo:»




APPENDIX C

VIDEO SCRIPT

103



VIDEO SCRII’T

det Lxst
Scenc # N

'-;-Vi_.d;co | Video Visual |
o Time f oo

Musxc ‘

Voiceover La
Time |

o (15sec. | Tidepage.

- Music. -

Classic |1

Novoncc AR
“15sec. | -

| Noscnpt R

15 20 sgc‘ Mastcrs Progcct
: v Infomatxon '

15 sec.

.fi;Crlassi_ic .
_piano

NOVOlcc o
| pano - 115-20 sec.|.
[15-20sec.|

S :NoﬁSc'ript';,{' R

T 2osec

© | teacher; student ls"
S not pl_aylng s

,jStudent and planO:ﬁv"f x1ano-
| 20sec.

| Piano

gy f20" sec. -

- voice .

'Musxc studcnts spcnd many hours lcammg thc

* separate elements of music. Such things as INEIE SN0 T

e notation, rhyt.hm and musncal tcrms are studlcd in P RS O
o | ,‘dcpth : ; ~ Vi

‘Studcnt playmg

& ipnano RN

~J10'sec. low

~“music -

“15sec. |
- voice
Sscc nonc SRR b

'Howcvcr itis not untnl thc studcm actually tncs S
“to play a piece of music that she starts to Icam S
’.how to play an mstmmcm and creates musnc

| Sni:dent? pla}’dn‘g ‘vpiano

" fand teachers hand
: commg up to hclp

10 sec.

,1‘0 sec.

, Musxc teachers havc long known that itis bcst for R
“students to. learn the clcmcnts of music whllc m thc B
| process of p]aymg '

o f" ‘1;77:»"sc¢- -

chturc of class- o
‘room student

| pointing to words i m '

S .pocket chan

17 Sec.

| l7 scc

‘Wein lxtcracy cducauon havc much to leam

from music instruction...for indeed, children - -
learn the elements of lntcracy best whxlc (hcy are - S

“in the proccss of rcadmg and wntmg




~ VIDEO SCRIPT |

Edit Llst '

“Video |
Time |

'Vidco’ Visoal |

Music

Vonceovcr

~Time-

. Seript

e . Scene # |

| Classroom scmng
| Bobbi : gcttmg :
| children to

» v »15 éoc. ,

15, sec.

" In cducation we have often sought simple solu-
tions to complcx problems. This is ccnamly true
in literacy education. The provcrblal pcnulum

_has swung many times. .

- | articualte sounds. - |

: v;-.‘.1’.7 sec ‘

| Classroom teacher
| with children work- |-
mg on lcttcrs §

-‘none- ‘.

17'soc." |

With each swing a different aspcct of htcracy .¥
education has been embraced. Somcumcs -

phomcs .whole words wholc semcnces wholc Cao
, books LA :

15sec.

- {Classroom situation " | -
| with children work- :
. |ingon literacy -
o ncuvny

"‘none.

1 1s scc

: Howcvcr as rcadmg isa complcx actmty, thcsc -

: .snmplc solutions: offer only partial answers to an.

ever growing problcm .how to hclp at risk ﬁm |
' gradcre lcarn to read and wntc? D

| 15sec.

, Rcadm g Rccovcry

| teacher and Chlld

N rcadmg togcthcr

| mone -1 15 sec.

-Many chnldrcn even though in suppomvo cduté-_ '_

. tional settings fmd it hard to make sense of
- rcadmg and writing. v

| 20sec.

: Closc up of Chlld

o rcadmg

" none

-20 sec.

| Children who fall behind in thclr htcracy education nccd
an intervention early in their schooling before feelings -
-of failure become too great and before poor lltcracy

behaviors become too cngmmcd

Rcadmg Rccovcry 1

s lcsson MS

‘none -

155sec. |

Rcadmg Rccovcry isa 1-1 tutorial program that is’

receiving wide acclaim: for the accclcratcd progrcss N

chlldrcn are makmg
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VIDEO SCRIPT

Edit List

Video

Video Visual Music | Yoiceover Script
Scene # Time Time
12 | 15sec. |LaShawnareading none 15sec. | Children who were once considered at risk of not
| familiar book. Cu : learning to read are now reading and writing... and
» 7 ' , experiencing new found success in school.
13 20 sec. | Mattatdeskin none | 20sec. | Teachers who create classrooms which encourage
| classroom. effective literacy leaming in the regular educational
' setting are an important part of the orchestration of
b : . » literacy.
14 15sec. | Mattatdesk. Zoom | none | 15sec. | Despite good teaching, some children may not be
in. learning the same things from the lessons in the class.
They may be attending to something that makes read-
v . ing and writing more difficult.
15 15 sec. | Mattin Reading none 15 sec. | It is for those children who fall behmd in literacy
' Recovery lesson learning that Reading Recovery was created.
with Celeste. ' :
15 20 sec. | Matt and Celeste none | 20sec. | Children who fall behind need to have their learning
“continue on lesson. accelerated so they can catch up with their peers.
o . - Through daily thirty minute lessons with one-to-one
attention from an observant and skilled Reading Re-
, covery teacher, the child soon closes the learning gap.
16 25 sec. | Another Reading none | 25sec. | Daily lessons follow the same basic steps each day and
Recovery lesson include familiar reading, taking a running record,

with tcacher and
child.

‘discovering how letters and words work, writing a story,
“working with a cut up sentence, and the introduction ...




VIDEO SCRIPT

"Edit List

_ Vvidéol :

~ Video Visual |

Voiceover

Script

she starts taking:
Running Record.

none

=dit ; Music
| Scene# | Time T | Time o |
o | 16cont. | 25sec. ,Rehding Recovery | none | 25sec. | and first reading of a new book. As each lesson unfolds
1 | cont  |lesson cont. - ~ : cont. | the Reading Recovery teacher observes the child and
| - ‘ . - | tailors each part of the lesson for that child,
16 o 20 see ;lead:lntg mltnec:very |1 none . 20sec.. While chrldren aneengaged in readmg and writing
S :&s.o nt ansle activities, the Reading Recovery teacher offers just
| ere ang : enough support to enable the child to develop the '
SR 1 suategles that proficient readers use. -
B 17 B 20 sec ‘Doris and suidént_ - none '207s'ec. | During the famrhar reading portion of the lesson there
B SRG I n:admg famrhar . | ’ - | ~are many opportunities for the child to re-read familiar
book. ' ' “little books". These little books have fun mtcnestmg
1 A ERTEY R _ : | L vplotsandcanbecasrlyreadmaveryshorthme
|18 | 20sec. Doris and 'stuqém‘ | mome | 20sec. | Because these books have been read before, the child
e | continue reading. | does not have to work as much on the hard parts and:
this leaves them free to notice new things about the
text. Re-reading familiar texts helps children tobuild
| confidence and enjoyment thmugh phrased and expres- ;
. e L | sive readmg 7 , , |
1 ZOSec Nancy and child as 20 sec. | Using a type of shorthand, Readmg Recovery teachers ‘

| take a daily running record. These running records

enhance the teacher's observations and give information
about how this child problem solves on new text.
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Video

VIDEO SCRIPT

“writing.

nonc

20 scc.

Edit List i Video Visual Music | Voiceover | ‘Script
| Scene# | Time _ ~ Time o .

20 20sec. | CUofteachers | none | 20sec. | While taking the running record the Reading Recovery
hand§ as she takes a | teacher looks for patterns and formulates opinions
running record. - about what the child is learning and what might be

o | taught or what emerging problem solving behaviors
may be re-enforced.
22 15 sec. | Linda and Jason none 15 sec. wa or three minute‘s‘ is spent each: day doing activities
) - | doing making and | which help the child with letter recognition or word
breaking. study. This study isused to help the child build -
. strategies for learning letters and words. '
23 20sec. | CU of black board | none 20 sec. | Children are shown how to use what they know to get
 with making and | to what they do not know. In this activity called
breaking. ' "making and breaking”, a known word is the base for
o | making new words. This lesson leads niecly into the
- writing part of the lesson.
24 20 scc. . | Doris and student During writing both student and teacher work together

| to compose a and write a brief story consisting of one

or more sentences. While the child is writing he is
guided to develop understandings of how to compose a
story, hear sounds in words, recognize and use letters, -
and build a bank of words he read and write.




VIDEO SCRIPT

Edit List

| finish a lesson rand

hug.

Video | vigeo Visual Music | Voiceover Script
Scene# | Time ' Time -
25 20 sec. | Writing and cutting none 20sec. | When theis task is completed, the story is writtten on a
: : story apart. ' light cardbpard strip and cut apart as the child re-reads
his composition. The child then re-assembles the
sentence. What was once a writing acitivity has now
- ‘ become reading. ,
- 26 20 sec. | Maria and student none | 20sec. | Introduction of the new book is placed stralegxcally at.
IR B reading books. ' - | the end of each lesson. At htis time the child will have
all the cues and strategies used in familiar reading and
the writing portion of the lesson fresh in mind. Before
reading the book, Reading Recovery teachers intro-
duce the child to the book so they know the plot, the
language, and new conccpts that mlght be presented in
8 : : ’ the book,
27 | 20sec.| CU of Maria's none | 20sec. | This carefully selected book is well within the child's
ol student reading ‘ developing ability, but has just enough new material
- , _ book. . to be challenging yet non threatening. _
28 | 15sec. | CU of Maria's none 20 sec. | ‘After the introduction the child then reads the book
’ o student as she for the first time as independently as possible. This
1~ | pointsatbook. : _book will be used the next day for the running record.
29 " | 30sec.. | MS of Maria and none 30sec. | Children are in Reading Recovery for a relatively short
' student as they | time. The average amount of time is from 12-20

weeks. Once a child can use all the strategies and
cueing systems in an orchestrated way and is at the

“average of his class or better, he is exited from the

program and a new child is entered.
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VIDEO SCRIPT

Edit List

Video

Video Visual

Music | Voiceover Script

Scene # Time ’ Time

30 | 30sec. | Gayle Hurt testi- none 30sec. | Gayle's own words.

- monial. '

32 7 25 seC. | Micki Antinone none 25 sec. Micki's own words.
' testimonial. -

33 20 sec. | Maria’s Lesson . none 20sec. | Reading Recovery is not a packaged program. The

L - | (familiar reading) ' daily lesson plans look deceptively easy. However,

' the power of Reading Recovery does not lie in the
lesson or the activities, but rather, in the moment by
moment decisions made by highly u'amed Readmg

_ : o : Recovery teachers.
34 30 sec. | CU of Bev pan to none 30sec. | Reading Recovery teachers are tained in a year-long
| class. graduate course held once a week. This class is

' | conducted by an experienced teacher leader. Course
work includes live demonstration lessons observed
behind a one way mirror, lecures, and class discus-
snons ,

e 25 sec. | MS of Bev and none 25sec. | As Reading Recovery teachers in training give live

Class. demonstration lessons with real students, the rest of |
the class observes "behind the glass”. While observ- |
ing a lively idscussion is being conducted by the
teacher leader




bEL

VIDEO SCRIPT

EditList | video Video Visual Music | Voiceover Script
Scene # Time Time o ‘
36 10sec | Bev talking with - | none 10sec. | These "behind the glass” demonstration lessons are
"glass" behind. ' not used to evaluate the teacher giving the lesson.
38 20 sec. Sign at CSUSB none 20sec. | Teacher leaders are pivotal in the training of Read-
R ' ing Recovery teachers. These leaders are trained in
| regional training centers which are based at univer-
snty sites. '
39 20 sec. ‘| CSUSB library none | 20 sec. Through the combined efforts of Kathy O'Brien,
| and University . Adria Klein, and Stan Swartz at California State
- Hall. University, San Bernardino, three regional train-
ing centers have been established in Califi ornia.
At these sites graduate level classes are conducted
o | to train teacher leaders.
40 - 15 sec. | Fontana training - none 15sec. | Once trained, teacher leaders return to their commu-
site. nities and begin to conduct classes for new Reading
B L . Recovery teachers. ,
41 15 sec. | Riverside training none 15sec. | With each new training site more Reading Recovery |
site. teachers can be trained and more at risk children can
o - ‘be helped. .
44 20 sec. | Library at none 20 sec. | Having Reading Recovery so closely connected to
CSUSB.

universities has greater benefits beyond training.
Universities provide continuing inservice for trained -
Reading Recovery teachers and teacher leaders in
the form of continued contact, conferences, newslet-
ters, and networking. :
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VIDEO SCRIPT -

reading.

EditList | Video |  Video Visual | Music | Voiccover sgﬂpt
Scene# | Time coo T | Time
45 10 sec. " University Hall at none . ’ 71‘0 sec. Umversmes also conduct. research that keeps Readmg
| R CSUSB. ‘ : R _ 'Recovery at the cutting edge of hteracy educanon
‘_ 46 30 sec. Readmg Recovery ~none | 30sec. |Duringthe 1993-94 school year data was collected =
| |inSpanishat " | |concerning Descubriendo La Lectura/Reading Re- '
R | Longfellow EL. - | covery in Spanish. Instructors at California State |
- 1 | University San Bernardino wanted to determine if the |
o same positive results that were being expenenced by S
o the Enghsh speaking students could be duplicated
o ‘with Spanish speaking students. The researchers at
o BRI | ‘ RARP , . |the umversnty noted similar positive results »
- 46 | 20sec. | Kathy and Reading | none | 20sec. Pnncnpals and superintendents are players in this
S | Recovery in Span- o o ~ | concert of literacy. Reading Recovery has become :
-ish Cont. : an integral part of their school's early literacy pro- |-
L gram. They use Reading Recovery toprovidea |-
- | safety net for at risk students and as a pre-referral
* | intrvention for those students that may need addr-
, , S  tional help beyond Reading Recovery. ‘
48 20 sec. | School board " none 20sec. | Local and county school boards and state leglslators
’ | meeting. R | also help in this concert by allocation the money-
= . ‘that makes Reading Recovery trammg and comm-
o ued support a reality. - . Sy ‘
49 | 8sec. | Mattand Mom none | 8sec. |Parents are also msturmental in lhe orchestrauon of
A R working with | ST lneracy »
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VIDEO SCRIPT

children.

EditList | vVideo Video Visual | Music | Voiceover Script
Scene# | Time | o : Time o | |
49 8sec. | Matt .and Mom none | 8 sec. They can assist the accelerated leaming for their
o | working on cut up | child by listening to him read his book each night
- sentence. and guiding him as he re-assembles his cut up
o . i sentence at home.
50 20 sec. | Bobbi's classroom | - none 20sec. | Nation wide almost 40 thousand children were
again. Children - ’ ' served the full Reading Recovery program in the
working. 11992-93 school year, and of the children served, 84%
' learned to read at or above the average of their
classmates. The number of children served is grow-
— : : v . ing each year. : _ :
L ? Rosemarie none ? | Teachersownwords.
- - Bowers v ‘ S
52 7 ,Marth Carranzo none 7 Teacher's own words.
53 ? : Nancy _ none ? Teacher's own words.
- Tittenhoffer ’ - o _
1 54 ? Tena Peterson ~none ? Principal’s own words.
55 20 sec. | Stills of each of the | none | 20sec. | Reading Recovery can provide a program that helps
' ‘ at risk first graders develop selfextending systems

in reading and writing. Because children are able
to orchestrate these strategies, they bccome inde-
pendcnt leamers :
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" VIDEOSCRIPT

Edit List |
| Scenc# :

Video
Time

~ Video Visual |

Music |

Voiceover |

Time

-~ Script

56

‘ | 20 sec. |

Children reading
and writing.-

1 20 sec. |

low

20 __sec.':

‘When the whole educational community playsin -
| concert, Reading Recovery is successful and the
| beautiful music of literacy for all can become a

| 3040

 Acknowledgements.

30-40 sec.
| musicup

 none

| none
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VIDEO MAKING: THE JOURN‘E“? a

, I leafhed ﬁoré’fromfthe‘acfualgﬁaking,Qf the Video'than"

FI did while reseafching déing thénresearch about videoi
’makihg. ‘Oné big mistake thét I made was not to go deeply
enough into thé[résearch in thé field of vidéo‘making,
Rather Iicéntered my féSearchion Vidéo’makiﬁg'fbr éducation.'
Anofher:problem‘was I begaﬁ the camera work beforeimy'écript
was‘complete, and»finally becéusé I was such a novice at
_Video making, I did ﬁot have.all the visual information that
waébneeded in ﬁy'video.'_HoweVéf, despite my inadequacies,

; énd beéause I gotvexpert help, thé'endiprbduct was visually

. pleésing and covéréd‘the_iﬁformation that I desired. -

It waénft until I started,tqlhavé the editing procesé
that I‘realizéd how iittie I knew about the process of making
é vide05  There were machines, terms, énd procésses.that had
never been brought to my attention. - As I‘spoke with studehts
and inétructors in the Communication»depattmént, I realized
that there was much ﬁo bevétudied and researcheq in that
VfieldHéﬁd thét‘my'prOjécf coﬁid‘haye been enhanced with more
study‘and practice in the area of videofmaking.‘ For example,
once the initial camera wofk hédvbeeh ddne, I was told to sit
dbwﬁ‘at‘a»editihg’machiherandvlog‘in each shdt. I had no
idea thét this was'doné;' I‘spéhﬁ‘houfé logging in each
action that wés taped. Every time the camera changed from a

close up to a mid shot etc. the beginning times and ending
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=tiﬁestéré;rédorded7f~As I was logglng 1n the shots I became‘fki

Vaware that some the the scenes that were 1n my scrlpt were m,"ff

;,Qnot represented well 1n the shots already taken : Thls madegf'f”

?fanother day of camera work necessary Once agaln many moreh‘,i7~”

-fhours were spent logglng 1n the shots For every hour‘of;_rfyix”"h

lfﬂcamera work there was at least two hours of logglng 1nj£ﬁéj

B sthotsv ~Once | all these shots were recorded thlS becamedthevfﬁ

| dscene in: the'scrlpt

"lfthe end,

;fhf(Table 3)

"crlpt was not ’"‘ﬂ'{'f f%,f" “and the t1mes~'

,; as I had not taped
:hthe shots 1n sequence, 1t meant_,hat the v1deo tape;”,f*

was needed for the

-:From the shot llSt I was told to :

7complle an edlt llSt - In the ed1t llSt I was“told to put thep'rx

,ﬁscenes 1n the order that matched the scrlpt (Tablej4)¢“: Even‘u’ﬁ_fj'

2iw1th the tlmes loggediin, 1f one part of the scene was at the=f"

"fbeglnnlng of the tape and another 1n the mlddle or towards

many prec1ous mlnutes were wasted because the tape

dh.}fhad to be rewoundfor fast forwarded to the shot Secondly,

'3ﬁﬁas the tlmes were not preClS

the camera work was not

’;well coordlnated w1th the scrlpt, there were tlmes where 1t

&was necessary to search to flnd enough v1sual 1nformatlon to <Hﬁ‘h*'

*:fsupport the scrlpt Because of thlS 1t was necessary to

‘“:';rmatch the shots to the scrlpt andvnot the scrlpt to- the shot ]”




In”othe: words,‘thezauditory1pottion'of1the video drove»the
uideo portion} ‘As this is a visual»medium, what I dld was
sort ot‘baokwards. Even though thlS ‘was more of a"
dooumentary;vif the»scrlpt,had.been more complete, the visual
portion Could-have-beengbetter suited for my purposes.
'h‘Luckily I had‘GarrydOversby as my main cameraman. He

had great knowledge of camera work and knew‘that‘indorder.to,
make‘a video visually pleasing such‘things as the frame and
Varying the shots'and.cuts were all needed. When I was
taping[;Iuplacedvmydcamera in one sbot and shot for long
"periods of time. The visual'information was uninteresting
and did not key in on the important aspects of the lessons.
‘Much of what I taped was unusable. However,'even with
Oversby’s sense of uhat was visually’satisfying, he missed
some good shots because T had not adequately told him what
was in the scrlpt, and what would help to support the points.

“ My lack of,knowledge.aboutnvoioe ouers came very
~painfully to me as I met w1th the Vldeo Lady, Shlrley Harlan.
I had bought a spec1al mlcrophone that plugged into my
camera to record the scripted portion of the video. I was
told that this mic would eliminate much of the background
- sounds. I had asked’a.friend to record the scrint for me.
She had graduated‘in drama and has a wonderful voice and
excellent diotion. I felt that she would”have been perfect.

She had been practicing the script and I went to her home to
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crecord,. When;I‘got theftape'out;;‘tofdo‘the,VOice_over, it

;became apparent that due to poor recordlng, heryvoicefwas

‘mhardly audlble Shlrley s tlme was llmlted, and”my friendfew,w'

wWas,unavailable to re—record SO Shlrley had me read the
script ‘She had a sound studlo and she adjusted the
fequlpment 80 that my v01ce would be pleasant to the ear
Then after a fast lesson on v01ce, I proceeded to read my own_
scrlpt,_ Many tlmes I was stopped and told to put more |
excitementslnto myvv01ce, or to sharpen up my dlctlon etc.
The finished tape was only about 31xteen mlnuteS'long, but 1t
took close to two hours to make the tape of the scrlpt

We started the edltlng process at. about 11 30 a.m. and
did,not‘flnlsh untll‘2:00 a.m. As 1t turned‘out the edlt
flist that‘I had preparedbwas almostfuseless..,Shirley hardly
‘ever.used thelwhole shotmthat i"hAd planned for the script.
Sheyusedvmany cut aways'tofmahe the video more visually
interesting. »ShebgaVe me ideas for_better cameraiwork, how
to make v1deos more 1nterest1ng, and how long it takes to
edlt one little 31xteen mlnute v1deo vShe and Garry, my main
camera man, deserve most of‘the credit for the final'product.

Now that this video;is'complete I‘view‘all television
and moyies‘with'nem-eyeS"fIfcan:see‘the cut aways. ‘i know
that all that is. presented v1sually may not have . happened all
at once or even in that sequence I have new found respect

‘for edltors_and cameramen. Flnally, I found out that v1deo
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‘making is not as much.“fun” Ia fhbuéht.- Video making is a’
lot of hafd and‘tedious work.*;i have new respect and
understandlng of thlS process It 1s much more than
capturing v1sual 1nformatlon on a Qldeo camera and adding
v01ce=OVers and.mu31c.‘ It is truly-a multlfaceted_creatlve

process. -
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VIDEO SHOT LIST
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_Shot List

V'rap:‘e écene Take|Video ScendStart at|End at |Visual Display
H-8 |1 31 0:00:00 |0:01:32 |Maria and child during familiar re
H-8 |2 10:01:32 {0:02:21 |Running Record with Bev's voice
H-8 |3 0:02:21 [0:02:57 |Bev Talking
H-8 |4 10:02:57 10:03:20 |CU Maria's hands_
H-8 |5 0:03:20 |{0:03:34 |Pan to Bev through the glass, not
|n-8 |6 133 0:03:34 |0:03:54 |Bev starts to talk
_' H-8 {7 : 0:03:54 |0:03:55 Teachers respond to  Bev
H-8 |8 32 10:03:55 ]0:06:27 |cU of Bev |
~|H-8 |9 ' 0:06:27 |0:06:39 |Hands movmg as teachers respond '
-8 |10 0:06:39 |0:07:59 {Making and breaking '
|u-8 |10 0:07:59 |0:08:20 |Making and breaking (not_clear)
H-8 |11 0:08:20 10:09:31 |writing lesson begins
H-8 12 0:09:31 |0:09:48 |Student articulating sounds (tbngu -
H-8 |13 10:09:48 {0:09:55 | "what is going on here?* Bev quest
H-8 |15 0:10:28 {0:10:35 {Zoom out to larger audlence , |
H-8 |16 0:10:35 |0:11:23 |Taking words to. fluency (wrltlng 3
H-8 |18 0:11:54 ]0:12:11 |Bev adds, "Never teach what_is alr
H-8 |19 10:12:11 ]0:12:20 |Bev continues. | o
|1-8 {20 0:12:20 10:13:06 |"...help the child be independent?
H-8 {21 0:13:15 {13:45 Discussion on what decisions teach{
H-8 22 0:13:45 |0:14:29 |write on lesson plan as vsh‘e goes
: H-8 |23 0:14:29 [0:15:03 'Why’ a cut up sentehce?' quest ions
H-8 |24 34 0:15:03 {0:17:00 |Discussion with teachers




__Shot List_

Jrape

: .’ 8

Scene|Take|Video Scen{start at|End at [visual Display
H-8 |25 | | 10:17:00 ]0:17:21 |Team situation, RR teachers and C1
H-8 |26 0:17:21 |0:18:17 |New book "what do you do?*
-‘H58‘V27v , 0:18:17, 0:19:17 {Focus more on teachers as they dis
|H-8 |28 0:19:17 {0:20:29 |Problem solvingron text (bad camer,
H-8 |29 _10:20:29 ]0:21:10 |Bev and talking arms of Linda _
H-8 |30 10:21:10 |0:22:39 |Second reading for fluency
H-8 |31 10:22:39  ]0:26:21 |Never a perfect lesson Need feedb
[n-8 32 0:26:21 |0:26:38 |Sense of urgency | ]
1'848>'33 ' 0:26:38 ]0:27:09 Share feedback to help teacher and o
_ H—B,a34  0§27:09:' 0:27&21"Constantly 1mprove :
|u-8 |34 0:27:21°0/0:28:00 |Does not stop at the end of flrst {
H-8 |36 0:28:00 10:29:00 {Continue to grow :
|u-8 {37 10:29:00 10:30:05 |Network---help ‘eachother
H-8 |38 0:30:05 |0:36:50 |Amanda's lesson (No sound re-do)
139 s 0:36:50 .10:39:11 |Doris and child make and break
:_H;8'74O , 9 0:39:11 {0:40:16 [Writing lesson_-“My dog 'is gettlng
H-8 |41 0:40:16 |0:41:16 |Close up of writing |
- |H-8 |42 10:41:16 10:41:37 child pointing and readlng -
 |m-8 |43 8. 0:41:37 10:42:43 |Letter boxes |
 |u-8 |44 0:42:43 {0:44:08 |Cut up sentencé;:CU of'words
|u-8 |45 0:44:08 0:44:51 |New book introdUCtion"ﬁ ,
H-8 |46 - 7 0:44:51. {0:45:16 |Close up of Dorls as she 1ntroduce
|H-8 |47 j10 0:45:16 [0:45:49 Chlld reading



9zt

Shot List

Tape

Visual Display

|18

Scene|Take|Video ScendStart at|End at
H-8 |48 _10:45:49 10:46:06 |Red interference |
|H-8 149 43 0:46:06 {0:46:46 {Spanish Reading Recdveryrlesson
|H-8 |50 19744 0:46:0=46]/0:47:14 | Introduce new book 3
H-8 {51 . - 0:47:14 - {0:47:23 |Pan to see interactive lesson
H-8 {52 : '”0:47:23' 0:48:04 |Doris and LaShawna make and break
H-8 |53 25 - 0:48:04 |0:48:44 | Introduce new book
|H-8 |54 26 ]0:48:44 |0:49:03 {Close up of LaShawna reading.
H-8 |55 27 0:49:03 {0:49:16 |MS of LaShawna reading
|u-8 |s6 116 0:49:93 |0:4927 |LaShawna reading familiar books
|H-8 |57 417 10:49:27 10:49:46 {Close up of hands :
H-8 |58 ) 0:49:46 |0:50:19 |Zoom Out ot MX of LaShawna
59 10:50:19 |0:50:43 |LaShawna reading familiar book CU
H-8 |60 0:50:43 |0:51:09 {MS and CU of LaShawna
|H-8 |61 0:51:09 {0:51:09 {LaShawna and Doris talking
|u-8 |62 0:51:09 |0:51:20 |LS of questions chart
|H-8 |63 0:51:20 10:53:31 |CU of Questions Chart
|H-8 |64 0:53:31 {0:53:54 |Reading Recovery in Calif. certifi
H-8 |65 53 0:53:54 0:54:10 Tena Peterson Principal at Longfel
H-8 {66 }10:54:10 {0:54:51 Program that wbrks;,coaching, comm
H-8 {67 0:54:51 {0:55:14 JUsed Reading Recovéry to infuse o
H-8 168 . 0.:55:14 0:55:38 {Base prdgram has been enhanced '
H-8 |69 o 0:55:38 0:57:04 |Upper grades helped
|H-8 {70 0:57;04 0:57:90 |Jean nodding




LZing*';L

Shot List

Visual Disbiay '

|Tape s‘cene[ Take |Video Scen{Start at|/End at

H-g |71 | o - |0: 57:.9_0' 10054 Tena talking about 6th grades & r

H-8 |72 " 1:00:54 11:04:10 Long - term in performance ’ -

|H-8" 73' ' R , 1:04:10 1:06:09 Full 1mplementat10n means u
H-8 ' 74_""' 49 1:07:19 1"::0»77:5'9 Rosemarle Bowers 1st grade teacher B
H-8 |75 | _|1:07:59 |1:08:25 |chapter 1 1-1 help. e
|n-8 |76 _11:08:05 [1:08:25 |Pull self up by bootstraps _
H-8 |77 . + "l':_(:)8:25’ 11:08:57 | Doris. Perguson RR & Chapter 1 teac, )
_ Clu-s {718 | ~ {1:08:57 |1:09:09° Early :mterventlon , '
o lu-g {79 | 11:09:09 |1:09:28 |Take child where his is
-~ |H-8 " 8jC ) » 1:092:'-2'8 ',1:09-’;‘50{] Obseerve child so you know them B
lu-8 |81 - 11:09:50 {1:10:18 Teach strategles N

1 }’{"-'8 82 , 11018 :1_;1“0:31. What good readers do . '

H-8 |83 11:10:31 {1:10:58° Tralnlng for teachers | 1
H-8 84 ki':"10:58_. 1”:1_1;42'_ Weekly class_»,‘»cons,tantlyf learning
|u-8 |85 1:11:42 [1:11:51 Every child new 'iéarning expriehc
|H-8 86 e _ , 1':'1’1:'51_ ‘ 1"&‘12:52‘_ ‘1 year of traln:mg and aft:er con.
|H-8- |87 {50 v : 1:112':'52" {1:13:06 Martha Carranza 1lst Grade Teacher

H‘.—Bf |88 - }51 ,’ ’ 1:13:06 71::14":20 ;Spanlsh readers. really ‘enjoy

H—8 89 ' 52 1:14:20 |1:14:59 Nancy Tlttenhofer RR teacher & Cha o
|H-8 |90 S i 1: 14:59 11648 Lesson familiar re- readlng
|H-8 j91 11:16:48 |1:17:35 Using all strategles 5 =

|u-8 o2 | 1:17:35 |1:18:30 |Experience “behind the glass®

H-8 93 | -1:18336‘fr1:19:43v,xathy Meith RR teacher in Spanlsh
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Sha

t List

video Scen

1:45:21

28

Tape{Scene|Take Start at|End at |visual Display
H-8 194 1:19:00 §1:20:02 {1-1 everyday—memory-néver fail
H-8 {95 1:20:02 {1:20:18 {Discontinue: work on independence
H-8 |96 1:20:44 }1:22:03 |[Takes bridges: 2 weeks in Tucson
H-8 97,' 35 1:11&03 1:22:09 CSU%B«sign in front of school
|n-8 |98 36 1:22:09 |1:23:39 |Pan Right to University Hall
[H-8 |99 41 1:23:39 |1:23:58 |Library e
H-8 |100 42 1:23:58 11:24:22 [cu of library zoom out
lu-8 |101 1 1:24:22 |1:24:51 |pan of library
H-8 |102 1:24:51 University Hall =
H-8 {103 1:24:51 {1:25:40 |Bobbi's class singing 0ld McDonald
H-8 {104 4 1:25:40 1:26:28 {CU of child pointing to words :
~ |H-8 {105 5 1:26:28 1:28:30 }LS reading and. pointing to words o
H-8 1106 1:27:41 1:28:30 {LS reading 0l1d McDonald '
H-8 {107 1:28:30 {1:31:11 | calendar
H-8 |108 1:31:11 1:31:22 jReading Jack & the Beanstalk
H-8 |109 1:31:22  |1:32:13 |Bobbi reading pan to children
H-8 |110 1:32:13 |1:34:06 [Pan back to Bobbi |
H-8 {111 1:34:06 |1:37:43 [Bobbi reading straight on,'bécks ol
H-8 {112 1:37:43 |1:38:17 | Interactive writing "fee-fi-fo-fum|
{u-8 {113 138:17 1:39:29 Interac;ive writing correcting
|H-8 {114 1:39:29 11:40:14 |Wwatch my mouth Bobbi kneels down
|m-8 115 1:40:14 |1:45:21 {CU of child writing "F" on "fum”
H-8 {116 1 {1:45:

Children working independently




_Shot List

~ |Tape

Scene

'TAke

video seen.

Start at

End at

Visual Display

-~ |u-8

:45:38

+47

{37,

CU of children worklng

117

118

:47:37

:48:

07

119

:48:07

:48

123

Llnda Manzo and Jason MS front
CU readlng -

Ji20 |

:48:23

:48:

{CU Jason readlng ZOOm out Pointing

121

:43:52'

:49:

05.

CU. Jason readlng over the shoulder»-

 |H-8

122;7, .

3 191\:>

:49:05

:49:

19

Runnlng Record over the shoulder sl

123

“1a2

:49:19

149

:30

Make and break MS and CU of board

o lu-8

124

:49:30 -

:50

520

'Make and Break MS and Ccu of board

{125

:50:

34

Mlxed up. o

' - {H-8

:50;20
:50:34

:51:

02

His correct- read w1th f1nger, R

127 |

:51:12°

:51

:12

ertlng

_ H58‘V

l28“

123

:51:12

:51:

22

Begln ertlng i

H-8 |

120 |

:51:22

:51:

51

CU ertlng

LS

1130

:51:51

:52

:48

131

:52:48

:53

:l3'

Over the shoulder shot cu -:Emadéfl,:~
Finger reading L

’.=dn-8:

oz |

124

:53:13

:53

: 46

:Readlng strlp and cut up sentence

|H-8

133

:53:46

:54

:39

New book.

{H-8

1134

:55:39

:55:

22

Over the shoulder shot of a new- bOy

1135

355:22“

:55:

45

Slde v1ew of new book o

|u-8_

136

:55:45°

:56

:05

,CU of Linda

H-8

:56:05-

:56:

31

137

{138

:5613l.>

:57:

06

Llnda and Amanda clapplng |
CU of plnk notes '

- |y-8

ont Ll Louts Loutll Lol Lol Lol Lonll ol Lol L L) U 1S [ [ PN OO PINOY FEINE NS PO MY

:57?06

ol Lo o e D 0 I3 I3 ST 0 00 Y 1S 15 [l PO ORI PR IO OIS PP O PO

:57

:161
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Interval lesson and playlng



[

Shot List

Take

at

Visual Display

Tape|Scene video ScenqdStart at{End
H-8 }140 ~ }1:57:16 {1:57:40 |CU Amanda's hands
H-8 [141 1:57:40 1:58:11 |Amanda and Linda working together
H-8 142 1:58:11 1:58:39 {Amanda and Linda clapping /metronof
H-8 [143 1:58:39 |1:58:55 |From beginning stop ’
H-8 144' 1:58:55 1:59:20 |From beginnihg again and metronome
H-8 - {145 1:59:20 1:59:41 |Cut in music
H-8 |146 1:59:41 [1:59:52 |0ff with metronome
H-8 [147 1:59:52 [1:59:57 |CU of Amanda playing
H-8 {148 2 1:59:57 [2:00:37 |play all the way
H-8 |149 | 12:00:37 |2:01:03 jcu hands playing
H-8 [150 3 2:01:03 |2:01:31 |Linda's hand come in to help |
11 1 0:00:00 |0:00:32 Waiting to start (Maria‘s‘Lesséh)
1 12 0:00:32 |0:01:34 |Pre-write at chalk board
1 i3 0:01:34 0:02:13 {Start lessbn writing»in salt
1 |4 0:01:34 |0:02:13 |Writing with water bottle
1 5 0:02:43 [0:03:09 |Writing on magic slate-
1 e 10:03:09 {0:06:17 |Familiar re-reading
7 0:06:45 {010:28 |Running record "The Seed*
1 9 0:10:28 '0:12:38 Teaching after running record
1 10 0:12:38 |[0:14:30 |Make and break cat-bat-mat
1 11 0:14:30 0:15:14 {Writing sentence "I have a’ new nec
1 12 0:15:14 0:16:03 {words in boxes-sound boxes |
1 13 0:16:03 |0:16:26 | "have” with tongue stuck out



. shotlist B RN
‘Tape|Scene |[Take|Video ScenqStart at{End at |Visual Display
RV i :16:26 '
:19:37° :22:19 ICut up_sentence
:22:19 522:48"New book introduction

:19;37.'Writing fhave*nthree'times

0:23:50 {0:27:30 |First readlng of new book

:27:30=' :305Q0; Second~read1ng for fluency
:30:00. -

0 0
0 0
B 1 1 1o 0 | .
a7 |} 10:22:48 ]0:23:50 |Looking at all pictures of new boo i
SErias esaoe: n - S -
0 0
0 0

| . | :36:15 'Inserv;ce lesson-Not v1sually,godd SR
R T N 27}20:‘ {27:05 _ |Palmetto School training room (gla| =

127:05 |25:51 ' |Demo room for "behind‘the glass*

29 ‘26:51‘{.°”25:44, {Mikki's Testimonial about Jeanette :’17; e

137 oL ;25344“.a'ﬁ25§21 ,f'Palmetto School slow pan to left
e ’3>;25521,;¢"24;59~ “|castle School CU zoom back~shakey

e

f39  ]24:59  |24:09 |castle school LS Zoom in CU School

124:09.  123:26 Castle School RR tralnlng room no {

- no,:,f, } 123:41 23:26 Castle School RR room w1th chalrs ef;;i"{,’

{ai3bn,‘ [v ;i‘523:26i:’,'22:16 - lGail's testimonial:

'22;16.e,-v22:46’;3,Board meetlng LS blurry pan rlghtif”
e 21:49 - 21:04 Board members and Sup o

21{04 f'~-20528?f,vMS pan right Board members clappln’?ikﬁ

”‘ggffv-, e 18524'vnfil7E16e1_1cU School board wrltlngkboard»attez‘

»517:16,e “115:51. |cu sup and sec.'wri:ing pan'leftef ?"

146 ]15:51  115:43 |cU Board members writing and shaki
R 5 310558'._ef10:32" Classroom setting Matt in picture

frofo o Joleo Joo foo f5 [ov o fu fun [ fw o T




Shot List

TapelScene Take|Vvideo Scens Start at{End at Visual Display

2 o |2 | 10:20 9:03  {child reading story (sunlight, not

2 Jio 1 In 9:04  |8:42  IMatt at desk working

2 |10 2 |12 8:42 8:27  |Mat at desk working LS Zoom in
2|10 3 8:27  |7:58  |Matt at desk working CU Zoom out

2 11 1 13 7:58 7:14 RR lesson with Matt and Celeste C
2 f11 2 14 7:14 16:15 More front Ce,‘lfe,ste interacting

2 11 43 6:10 15:34 More Interaction CU ‘
2 |11 4 15 - 5:34 |4:52 - |Mostly Celeste llstenlng to Matt i
2 |12 1 |28 0:04:52 |0:01:52 |Matt coming home | |

2 113 R Py 0:04:25 10:01:52 [Matt at home readlngv

|2 14 48 0:01:53 0:01:16 |Matt at home with cut up sentence
3. J1 | ]0:00:00 0:01:31 |Nancy and Robert at chalkboard

3 2 0:01:31 0:03:37 |Familiar reading MS obstructed vief
3 |3 18 0:03:37 10:04:47 |RR *Basket ball* Nancy observing c|
3 e 1 0:04:47 0:06:14 |RR CU Nancy & Robert close working|
30 s 20 - 0‘:06:12 0:07:25 Teaching moment after running reco
3 .16 0:07:25 |):09:47 [Make and break the- them-then

3 7 0:09547 .0:10/”30' ertlng gets sentence from story r .
3 |8 0:10:30 {0:11:32 |Correction tape, Nancy helpes Robe|
3 9 0:11:32 - 0.:‘712:56 Push up sounds in "play" ' ,
3 10 0:12:56 |0:16:00 | "Basketball® Robert hears "b and

3 11 0:16:00 [0:17:01 |"Check it and see if you're rlght

3 '12’_ 0:17:01 {0:17:19 Robert re- readlng sentence Just cr{




o

g S»hc

- |Tape|Scene|Take Vide’b ‘Scenctsl;:'ztrt at End at |[Visual Display
13 13 o - 10:17: 19 10:18:29 cut dp"sentenée (bcléa‘r) Robert'gei:
3 14 0:18:29' 0:21:23 Introduce new book (background noi
3 j15 0:21:23 |0:24:49 |First reading of new text
3 16 0:.24:'49'-'7* 0:28:47 'Teachlng point. after flrst readlng
3 i | 0:28:47 0':29’:16' Take home books




TABLE TII

VIDEO EDIT LIST

134



Edit List

Gel

Tapé Scene |Take |Video Scene{Start at|End at|visual 'Dieplay
- - |- - ' new new Title pages
u-8 -137_' 1 1:56:05 1:56:15{Amanda, Linda clapping to music
H-8 |138 1 1:56:31  |1:56:41{CU pink notes '
-8 |148 2 1:59:57  |2:00:17}Amanda playing the piano
H-8 {150 13 2:01:03 '2:01:13{Linda's hand coming in to help
-8 [104 4 1:25:40 1:25:57{CU of child pointing to words
H-8 {105 5 1:26:28  }1:26:55]|LS of child pointing '
u-8 [112 6 1:37:43  |1:37:59]Interactive writing
H¥8' 113 6 1:40:14 1:40:29{CU child writing "f* on *fum"
"|H-8 46 » 7 0:44:51 0:45:06 Doris and child making & breaking
H-8 |43 8. 0:45:16  |0:45:49|Doris and child book intro.
H-8 |40 9 0:39:11  }0:40:16{Child writing
H-8 |47 10 0:59:19 10:50:39iLa Shawna reading
12 Ji0o |1 11 0:08:42 10:09:04|Matt at desk
2 10 2 12 0:08:27 10:08:42{LS Matt at desk, zoom in
12 11 1 13 0:07:14 0:07:58|{RR lesson with Matt and Celeste
2 11 |2 14 0:05:34 10:06:10]|Celeste and Matt talking
12 11 14 |15 0:04:52 }0:05:52Matt reading during lesson
H-8 56 16 0:49:16 0:49:27{CU La Shawna reading
H-8 |57 17 0:49:27  10:49:46]CU La Shawna pointing
3 {3 18 0:03:37 [0:04:47|RR *Basketball* and Nancy
H-8 122 19 0:49:05 1:49:19|CU of RR and teacher's hand
3 s 20 0:06:12 }0:07:25|Nancy teaching after RR




Edit List

Visual Display

Tape |Scene |Take |Video Scen Startﬂv, at |[End at

H-8 "124 121 1:49:45 1;49;30 Linda: and Jason (Make and break)

H-8 {123 22 0:47:38 10:47:23 |Make and break CU_ |

H-8 |128 23 1:51:32  |1:51:46 Writing CU

H-8 {132 24 11:53:46  11:53:13 ertlng and cut_up sentence
H-8 |53 25 - 0:48:04 - [0:48:24|Doris intro. new book | |

H-8 |54 26 0:48:44 _|0:48:51|Lashawna reading

H-8 |55 127 10:48:51 0:49:10|LaShawna readlng 1ndependently
12 12 |1 |28 0:04:52__|0:01:52|Matt coming home |

2. {3 29 .0}22:51' 0:25:44 |Micki testimonial

2 {7 30 0:23:26  10:22:16/Gayle's testimonial

H-8 |1 31 ‘uO:Ob;OZ 0&01532 Marla 's lesson (famlllar readlng)

H-8 |8 32 10:03:35  10:06:27 Teacher Leader and cu of Bev.

H-8 |6 |33 10:13:34 10:03:54]Bev starts to talk ' |
|H-8 24 134 7'0{09:55. 0}10;28 Dlalogue between Bev and Bobbie
|n-8 |97 35 1:22:03  11:22:09|Scenes csusB , -
-8 [98 36 1:22:09  |1:23:39]shots of the.librafyif

2 |4 137 —10:25:44 10:25:21]outside Palmetto school |

2 1 38 0:27:20 0:27:05{Inside Palmetto RR tralnlng room:

2 5 - 2 |39 0:24:59 0:24:09]|castle school outside Zoom In

2 6. 2 ‘40»f 0:23:41 0:23:26{Castle school tra1n1ng site

H-8 |99 41 1:22:09  |1:22:40|Library CSUSB

H-8 1100 » 42 1:24:51 1:25520 Unlver31tvaall CSUSB

H-8 |49 - 143 ‘1:46306 5 1546:46‘Reéding RecoVery in Spaniéh




LEL

‘Edit List

Tape

Take |Video Scene

Visual Display

Scene Start at|End at
H-8 50 | 44 1:46:46 }1:47:14 R.R.'in>Spanish cut up sentence
2 |8 |45 1:15:51  }1:15:43)CU of school board, being attentive
12 18 6 46 1:15:43 1:14:53 CU school board'Shaking heads
12 13 47 10:04:25 0:01:52|Matt at home reading
2 14 .v48 0:01:53 - {0:01:16{Matt at home with cut up sentence
H-8 | 74 149 0:07:19 1:07:59{Rose Marie Bowers 1st»grade teachey
H-8_' 87 50 1:12:53  11:13:06 Martha Carranza‘lst'gréde teacher
H-8 |88 51 1:13:00 {1:14:20] e
H-8 |89 52 1:14:20 |{1:14:59{Nancy Tittenhofer RR teachr
H-8 65 53 0:54:10 }0:55:15{Tena Peterson Principal 7 ,
H-8 |Multi 54 Stills  |stills |Each child/ with Amanda at piano
55 New iNew {credits o
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