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 ABSTRACT

The purpose of this prolect was to create a Ilteracy currlculum for the
~empowerment of aduIt Htspanlc students ina communlty college S Iearntng
center, as well as to explore why adult Hlspanlc students tradltlonally fail to gain
literacy and empowerment while their mainstream counterparts learn I|teracy.’
Thus, this project eXarn-ines old curriculums, misperceptions and injusticesin ’
the school As such this project focuses on the tradltlonal curncutum of skills
~ and dr|I|s which emphasizes not only white middle-class theories, knowledge
and practtces but also the skills and drills that have failed to bring Htspanlcs
‘ Iiter'acy or ernpowerment. Similarly, this project examines alternative |
curriculums that empower. Consequently, this project sanctifies not only
successful skills and strategies but also.' the cultural foundations of education
and'the"po-litics of schooling. As SUcyh, this project explores the power of whole
language. For example, in whole language, students learn skills and strategies,
read real literature, and are assessed instead ofevaluated. Moreo\/er,‘ in critical
literacy, reading is taught not only to gain Iiteracy but also for students‘to gain
insight into the world, as well as to solve personal, social, and political |
problems. In addition, this project explores not only the bicultural nature of.
students but also the curriculum'st_nat reflect a concern for both literacy and
culture. For example, in‘EngIish’-as-a-second-vlanguage‘(ESL) curriculums,
Hispanic students learn literacy by using their own cultural beliefs, attitudes,
and experiences for literacy. Thus, minority students learn how to be
themselves, bicultural and proud, instead of “white” or someone else. For
example, students in ESL classes learn quickly by listening to and speaking in |

real-life conversations. In safe and nurturing environments, Hispanic students



~also form equal relatlonshrps or garn ownershrp of therr own I|teracy
Furthermore because all curnculums are Journeys my prolect chronicles my

journey into curnculum maklng Thus ina communlty college S Iearnrng center,

e | note the changes that occurred when my colleagues and | rrsked the same old

3 skrlls and dr|ll currlculum for one that would empower Thus in weekly
; meetmgs my colleagues and L examrned the hub of all curriculums, the -
- _attrtudes belrefs and knowledge that gurde currlcular and mstructlonal
| decision- -making. ln dlalogue the staff agreed that Hrspanrc students requrre
‘more than skills and dnlls In reflectron we also decrded upon a currrculum that |
| would respond to students personal socral and political needs Thus the staff

drscussed not only alternatlve theorles and textbooks but also new |nstruct|onal

' vpractrces evaluatrons and assessments As such we explored the :

| mrsperceptrons of educators who V|ew second Ianguage learners from a
’marnstream point of view. Consequently, some hard- workrng Hrspanrc students
| are mrsla»beled “lazy or “remedlal " In realrty, however Hispanic students need |
‘more time than mainstream students to learn Englrsh in stages as well as with- |
large amounts of language input. Slmllarly, in ownershrp, we recognrzed the
Y' |mportance of skills for students who do not have them as well as the power of
: strategles for students who read real literature or wrrte from their own |
experrences In support of students, we also |dentrf|ed the role of self esteem -
and identity in literacy and empowerment Fmally, ‘ll'l a llteracy curriculum of-
'.empowerment we placed our attitudes and belrefs about literacy into practice.

As a personal lrteracy journey, thrs curriculum continues to grown and evolve
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| STATEMENT OF THE PROBLEM |
Vt/hen'minortty ‘stud'e'n-tsattend adult Iiteracy‘ classes, 'th'ey do so in order

to gain a part of the American dream. As sil'ent voices in Amer.ica, adult

minori.ty students trust‘ that Iearn_ing'Amveri;can Engklish will help them spveak not )
~only -totheir children’s teachers but also to hold jobs and participate in the

g.ot/erning} of their communities. N‘ev‘evrtheless‘, such trust in higher education is- -

not}always warranted wh’en traditional schools deny that not all students are the '
: samve and may require, as a result of their multiethnic backgrounds, different'"
| roads to ‘Iiteracy. COnsequentIy; adult sChooIs that teach skillsand drills, as weII'
as reflect Only the traditional culture, language, and practrces of mainstream
Americans not only contrlbute to the low literacy rates of minority students but
also to thelr}drsempowerment‘. However, according to Frerre (1991)’. a Brazrlran
~ educator and political refo'rmer, exchanging old attitudes, ,beli'efs, and pra'ctic'eﬁs”
for those that empower is a “task for radicals.” Thus, ina curriculum for.IiteraCy3‘
and empowerment teachers create curriculum not onIy to teach Irteracy but o
also to challenge the status quo by sanctrfyrng the cultural and pohtrcal “ |
foundations of the curriculum. As currrculum makers, teachers who rrsk the old
patterns of instruction empower not only themselve_s but also. therr-s‘tudents. .

| Because only teachers who take -owne’rship of their‘curricu'lum ‘empowe‘r :

the purpose of a lrteracy curriculum for mrnorrty students i is two-fold Firstisto
provrde teachers with the knowledge, behefs skrlls and practlces that erI
'-gwde them to a curriculum of literacy. The second |svto provrde a means for.
empowering adult Hispanic students, Who form not onIy one of the »'Iarg‘est
school populatrons but also one of the Iargest polrtrcal forces advocatrng a.
: currrculum for change Moreover asa theoretical framework for empowerment

the new currrculum reﬂects not only the whole Ianguage approaches to Irteracy



but also the theories and practrces of human Iiberatron whrch go beyond the
mere readrng of words and result in the socral and political empowerment of
people. | |

A Hlstorv of Discrimination -

In the classrooms of the past traditronal educators have repressed

' ignored, tolerated, }a‘nd blamed both vmino}rity adults and their children for having

failed to achieve a higher literacy rate. Armed with t'he knowledge that ‘_ -

- traditional education had served mainstream students well, educators sought to
eliminate the culture and language of minoritiesl_n favo.r of English only.
However, such'practices not only raised questions of racial and ethnic prejudice
but also resulted- in the disempoWerment of minority stud.ents. Today studies
ackvnowledge that low achievement by minority students lies not within the
'Stud'ents themselves but with‘invthe traditional beliefs and .practices of‘ Americ'a’s

“schools (Crawford, 1991). | | o

For example, in myth, newly arrived immigrant succeeded without special
programs; blended into the “melting pot” gladly; and} Wil‘llngly struggledto learn
the language of their new country (Freire,, 1991)'. Similarly, in the land of the
free, 'humanrights were honored; educational eq‘uality eXtended to all; and -
opportunitles for success were for anyone wrlling to work. in realrty, however
assimilation has been neither srmple nor complete By havmg accepted the
melting pot” theory as fact, Crawford (1991) clarms Amerrcans h‘ave failed to

acknowledge their rich diversity of culture and language Similarly, in 1664,
18 languages were spoken on Manhattan Island, not mcludmg the Indian |

tongues. By the 17th century, not only English but also German Dutch, French :

Swedish, and Polish were common in the 13 colonres By the mid- 18003

German schools existed in Baltimore, Cinc-inn}atr, and "St. Lours. Of even more



| 'eigntfiCan'oe, wherever ltalian, Polish, or Cz_eoh »immigrants;lttad p'olitic,a'l‘ powe‘r, |
children of the culturally diverse fha_ppily reoeivedf‘i::n‘st}rUCtion in twollanguagee. o
- HoWever by the 19th centUry, established Amerioans associated “Amer‘ica’n'ism” |
with Engllsh only. Crawford (1991) clalms xenophobla grew as Itahans Jews
~ and Slavs began to outnumber the Insh Germans and Scandmavrans By
1917, laws were passed that forbldgAmerrcan'echool children 'to speak t.helr_

.natiye' Ianguages. Consequently, by the late 1930s, bilin_gu‘al instruction waS all

.. but eliminated.

Practrcrng Ianguage and cultural dlscrrmlnat|on however, d|d little to ,
empower minorities. For example asa result of an 1818 treaty with the U.S.
government, the Cherokee Indians in Oklahoma retained not only the} right to

speak their mother tongue but also the right to publish the Cherokee Phoenix,

the first newspvaper in Indian tongue on a reServation (Crawford 1991). Asa
result of their native language freedom the trlbe also establlshed 21 schools
with a 90 percent literacy rate. o

By the late 1800s, what was given was also taken aWay. In the schools
of the reservation Indian children were ordered to speak English »only In 1879
children were forced to attend off-reservation boardlng schools; native religious
ceremonles were outlawed and hair braids for men were forbldden FlnaIIy, the
tribal .pnntmg press was confiscated. By 1969, only 40 percent of the adults in
the tribe were still functionally literate (Crawford, 1991).

With the Civil Ftights Movement of the 19603 the journey to social
change, human hberatlon and the educatronal rlghts of the culturally diverse
began. In 1970, Edward Sternman a San Francrsco poverty lawyer, filed a
, class action suit in behalf of second language learners _after discovering that a.

client’s child was failing in school be,cause he did not understand Engltsh, the



,understand Engllsh In San Francusco offrcnals answered that unlrke the 195.

SR Brown case Lau mvolved no dlscnmmatron because segregatlon was not

s k representatlves Judge Shlrley Hufstedler of the 9th Crrcuut dlsagreed""

| B : _-the same facrlrtles textbooks teachers and currrculum for students who do no

R

o A“language of mstructron In Lau v Nlchols Stelnman professed that mlnorltyv-i

b ,rjstandard |n Brown v Board of Educatron because the chlldren dld not B

, 3:,,: }:T‘present Although Federal dlStl‘lCt and appeals courts agreed wnth school‘*

B vThese Chlnese chrldren are not separated from therr Engllsh-speaklng;,

SRV '_j;classmates by state-ereoted walls of brrck and mortar but the Ianguage g
.“;'fbarrler whrch the state helps to malntaln rnsulates the chrldren from
R ’thelr classmates as effectlvely as any physmal bulwarks lndeed thes

o _" ‘vchrldren are more lsolated from equal educatlonal opportunlty tha,

g ':'vwere those physrcally segregated Blacks in Brown 7 (Crawford 1 991) E FRAI

e '"fln 1974 the Supreme Court overruled the lower court | “There is no equalrty of o

o '{uvtreatment wrote Justrce W|ll|am O Douglas “merely by prowdrng students wrth}f ”'

_.’understand Englrsh are effectrvely foreclosed from any meanmgful educatron

Regardless of progress |n some areas |n the decades that followed |
(

'.‘,,;f,fsecond language learners contrnued to be blamed for low llteracy rates'

oo partly as a result of thelr mlnonty to.r;i»es",f((_;)"gbu,":fQ‘ )

: "'::‘»f'-'_”-_Amerrca autonomous mlnorrtres such as Jews and M worities
e o only m the numerlcal sense Thus autonomous mlnontles are free from the

e learnmg problems of other mmorlty groups such as Black Amerrcans On_the




o .other hand Ogbu contends (1991) voluntary mlnorrtres who wrllrngly |mm|grate-

17,_.for economlc or pol|t|cal beneflt often experrence temporary Iearnmgr problems :

o _as a result of adjustments to a new culture and Ianguage Yet |nvo _'ntary' -

mmormes such as Mexrcan Amerlcans are vrctrms of oppressron Iong after v

i _therr forefathers slavery or captlvrty Thus mvoluntary mrnorrtres suffer |

Irngermg and persrstent learnrng problems } S ,' ‘_ :

Srmrlarly, in the classroom Iearnrng is rnfluenced not only by mlnorrty

“histories but also by the cultural drfferences which reflect the relatronshlps L
'I,between ‘minority and domrnant groups. For example in Amerrca the PunjabL_vT_'r_v o
~Indians dlsplay only prrmary cultural dlfferences WhICh exrsted prlor to thelr

comrng to Amerlca In lndra the Punjabl Indlans of- Caltfornra spoke Punjabl -

. arranged marrrages and wore turbans Consequently, these cultural “ i

dlfferences are reflected in Amerrca L|ke voluntary mrnontres such as the | 'f R

| Punjabr Indrans mvoluntary mlnorrtres also dlsplay prrmary cultural drfferences L

(Ogbu 1991) However as a result of therr lmposed subordrnatron mvoluntary

mrnorrtles develop secondary differences in opposrtron to Whrte practrces and 8

mfluence classroom Iearnrng For example |n order to dlstlngursh themselves ‘vu .

from the Whlte culture some Chlcano students adopt styles of walkrng and

i »’talkrng that are |n marked contrast to those i in the malnstream However

T because voluntary mmorltres are free from the oppressron experrenced by L

H mvoluntary mmorrtres voluntary mrnorltres adapt more easrly to therr new

) v"country By usmg accommodatron wrthout assrmrlatlon” (Ogbu 1991) |

' ,}‘”voluntary mlnorltres achieve hrgher Irteracy by playlng by the schools rules 5 G
* without giving up therr cultural ldentlty i : | B g

| To achreve Irteracy for mvoluntary mrnorrtres Ogbu (1991) suggests

several steps Teachers should acknowledge that frames of reference for ; i



involuntary minority students may be opposrte to those of the mainstream
| Secondly, claims Ogbu, in order to understand the process of minority
choolrng teachers must also study the hlstories and cultural adaptatlons of the
:culturally drverse ‘When teachers mcrease their knowledge of minonties |
argues Ogbu, programs can be d_eveloped to ,help mvoluntary :
 minorities recognize the differences betyVeen Successful attitudes and actions
- and those whichle‘ad to “acting White " For example' by teaching in‘voluntary‘
.minonties the strategy of accommodatlon wrthout assrmrlation " teachers can
provide the means for involuntary minontles to parhcrpate in two cultures two
_languages and empowerment. o ' |
Other models for Iiteracy and empowerment are provrded by Freire
(1991) the Brazilian educator who developed a methodology for literacy in-
Latin Amenca Observing that the i ignorance of peasants is the result of
: economic social, and po-litrcal repressron Frerre still bl'ames schools for- }
denying the peasants the means for developing the critical awareness
necessary to transform their repressron According to Freire real empowerment
occurs when students and teachers engage in real dralo_gue, whrch addresses \
- not only the students’ worldly problems but also the students’ needv to -transform |
their injustices. For example dunng the agrarian reform in Chili, peasants |n |

the Iiteracy programs wrote words wrth their tools on the d|rt road they were

- worklng In fact Freire claims that the workers were not only practrcrng Ilteracy

but also startrng to understand their role in the. world When one of the “sowers '
of words was asked why he d|d not learn to read and write prior to the agranan

| reform, he said, “I didnt even think....We only had to carry out orders ” One

.’peasant explained that only when he became responsrble for repainng tools

- did he realize the need to read and write.



 THEORETICAL FOUNDATIONS

In practice, ell teachers have be'li'efs, Values', ar‘_ldknowledge _t‘hat‘t;
influence literacy and, therefore, deem them political. For based on their ideas -
of teaching, educators foster relationships in }the classkOOm', initiate diablogue :
with outside authorities, and ponder formal ’knoyvledge (Shor, 1992). Similarly,
- because students learn ohly the content; text, andv p}ractices provide‘d by the
teacher,' students learn only what the teaeher acknowledges. Moreover,
because subject matter is based on the teacher’s philosophy of teaching and
Iearn‘ing', argues Shor, the choice of subject matter cannot be neutral. What |
texts are included and which are left out? Does the curriculum present only the
traditional beliefs and practices of mainstream students/or‘ is it multicultural and
balanced? In addition, politics in the classroom can be heard through
dialogues. How much open conversations ere there between teachers and
students? Do they speak to each other as equa‘ls} or are conversations a
o’ne-way iransfer of information from teach_ers to students? Thus, Shor declares,
teachers have the ability to empower students through content, text, and |
practices.v However, it is the students themselves who decide if they will
participate in’th}e curriculum, as well as to what' extent they will allow the
curriculum to form them. |

For examble, in the traditional classroom, where teachers “know b\est,”’
pbwer remains in the hands of those who teach. ThUs, teachers make all the
~ decisions on what to teach, when to teach it, and why it is taught. ‘Stud'en‘ts
have only to listen to the expertise of the teachers. However, because students
are rarely asked to contr‘ibute téeir thoughts, beliefs, and experiences; students
not only lose interes_t but also fail ‘to develop higher literacy. Moreover, when

students’ voices are silenced, teachers lose valuable opportunities to profit frdm

7



| students experlences and knowledge Because the tradltlonal classroom |s
ethnocentrlc only the voices of Amenca S malnstream are heard. However

such- one-sided practices result not only in lost opportunltles,for a democratrc .

- society but also in the disempowerment of minority students. By reflectingonly

the 'belief-s culture »and language of mainstream Americans, the traditio‘na‘l V'

curnculum marntalns not only unequal power relatlonshlps between domtnant o

~ and subordrnate groups but also demes minority students their cultural herltage. S

: and ldentrty Consequently, ina currrculum-that values subject matter over

| : students as well as favors malnstream Amerlcans over mmorrtles ethmc
- students often decide not only to reject the usual Skl||S and drrIIs but also a .
, lllteracy curnculum that fails to meet their needs for empowerment.
Yet, in a Irteracy curriculum for the empowerment of. adult students
‘Hlspanlcs start not only by using therr own attltudes bellefs and knowledge for ,
. vv,ltteracy but also to increase their self—esteem and |dent|ty As experts in thetr L

. own llves students use thelr background experiences to enrrch themselves

thelr communltles and the world. Srmtlarly, as. students in need of social and

, polrtrcal ]UStICG Hispanic students read the word in order to read the world For =
- example |n class, students learn not only how to v0|ce thelr bellefs trust thelr |
opinions, - and gain knowledge from classroom practrces but also how to solve o
personal somal and polmcal problems Thus Htspamc students are N |
: empowered by lrterature that mlrrors their own strengths and weaknesses as
well as llterature that helps them gam strategles for empowerment ‘As such
i empowerlng teachers recognlze that students are powerless to gain Irteracy
wrthout a farr and equrtable currrculum Empowenng teachers are also eager to
}recogntze not only the roIe of culture in empowerment but also the role of

whole language in llteracy,. .Nev_ertheless,_ llteracy and empowerment does not



come as a result of ignoring American culture or standard Enghsh the

language of power. As teachers of both Ilteracy and empowerment, teachers
seek English excellence, as well as the SkI"S and strategles necessary for

~ students to speak in iheir own behalf or hold well-paying jobs. For teachers that

empower, school “as usual” is suspended in order to risk literacy.



LITERATU RE REVlEW

For adult mmonty students the struggle for llteracy begrns long before |

“they enter. the classroom Wlth d|ff|cult economlc polltlcal and somal realrtles |n ;'f,j,j; SR

‘ ”thelr communltles ethnlc mtnorlty students struggle not only to Iearn l|teracy buti pene

| also to change that whrch oppresses them Consequently, for mrnonty students NS

| ‘llteracy is more than readlng the word A journey for personal socral and ,'

polltlcal empowerment mlnonty students read |n the classroom only in order to e -

: later gain meanmg in their world (Frelre 1991) Stlll |n order for mmorlty
—students to recelve I|teracy and empowerment teachers must flrst ask }.

.' themselves “What k|nd of schoolmg wrll develop actlve readers good workers o
: : and concerned cmzens'? Will'it be the. Skl||S and dnlls that has falled mlnonty |
students in the past or wrll |t be a just curnculum where Hlspanlcs can succeed i

- at the same Ievel as malnstream students?” Thus |n the search for an adult

llteracy curriculum of empowerment teachers must flrst explore the past mquwe

about the future pose problems and reflect on solutrons before creatlng new |
roads to llteracy In thelr own personal search for meanmg, teachers nsk o
| change in order not only to empower but to be empowered ‘ ' i &
- This llterature reV|ew explores the realrtles of the curnculum ln -

partncular ‘this review examlnes not only the strengths and weaknesses of

tradltlonal theones and practlces such as sk|Ils and drills, but also the negatlve e

L effects of tradltronal schoollng when it recognlzes only whlte culture As such B

o this revuew acknowledges the cultural foundatrons of schools Wthh serve as a ;.:‘*'3 i

- basrs for student empowerment by conflrmmg the knowledge bellefs and

| expenences of students Thus ageneral theme for this prolect |s that

.tradltlonal schools dlsempower As cultural “gatekeepers ‘tradltlonal schools e T

‘deny adult mlnontles not only the bundlng blocks of learnlng, self-esteem and ‘, L



|dent|ty, but also the skllls of Ianguage For ‘example |n some tradltional
R f/schools teachers believe that minority students who speak wrth an accent fall - .
"to master English Other tradrtional teachers believe that students who fall to :'
raise their hands in class are students who fail to show interest instead of
students who are steeped in a different cuIture Simllarly, this revrew '» -
| recognizes that asa result of unquestioned paradigms mlnorlty students fail to
galn Irteracy ln unequal reIationships teachers dispense aII the knowledge
and retain all the power while students in need of empowerment do as they are o
told, read and write’ passrvely, and fail to develop lrteracy Moreover, this proiect
deflnes literacy as more than the theories Skl”S and strategles of reading and
writing. As a means to a better life, literacy allows students to read the word in-
order for them to speak to theirchildr‘en’s teachers, gain jobs, or win seats on
the city council. Consequently, learning to read is mor..euth"an p_honics. | As‘» -
. strategies for selféempowerment; students learn how to turn .in assignments,‘: ‘
how to “assimilate” without being “white,” or how to change the r“lea‘rned
helplesvshess’l of ‘the past. As such‘ this review explo'res.cwriculums fo'r adult .
~ minority students For example as the first curriculum based on mrnorlty culture
| }and Ianguage bilingual educatlon gave students the opportunity to learn in |
therr own Ianguage wrth a voice of their own. Still, today mmorrty vorces in thve ,
classroom are not guaranteed. As a backlash to bilingual educatron,,cul:tural
- diversity, and the growing number of immigrants fin America, many.Ame‘rican |
schoOIs embraced “English only”' and a back-t’o‘-basics cUrricula meant |
“to quiet voices. Still, in a democratic socrety, the attempt to gam Iiteracy and
empowerment for all students continues With new theones purposes and -
practices, such as whole language new curriculums of empowerment emerge

with hope for the future. Some currlculums view their subject matter f‘rom a

11



student-centered viewpoint instead ofl from a subject-centered yieprint. 'Yvet,v \
others consider the culture of all students instead of only Ithe,culture of the
mainstream. In a safe and no'urishing_ehvironme_nt, others teach-literacy asa
meahs for personal empowerment. | As critical classroorh éxperienC’es, . |
empowerihg curriculums today are more than readihg as phonic_s Wor'one' culture -
for all students. 'The basis for all empowering curriculums, however, ié the
'teacher’s courage to question the status quo: How do students learn? How
should ’they be assessed? and what skills and strategies bring students not

only literacy but also empowerment? Thus, teachers who empower their |
students, tyake risks, accept conflict, and explore choices in order to take
ownefship‘ of their curriculum. | |

The Cultural Foundations of Education

The Nature of Schooling. For a nation founded on democracy and

freedom, as well as equal opportunities for all, American schools have |
cohsistently found African Americans, Latinos, Mexicah Ameriéans, and Native
Americans oh the bottom of the educatio'nal, social, and economic scale
(Bartoli, 1995). Hidden by class and cultural barriers, minority students |
experience a greater risk for school retention, dropout, and literacy failuré.
Moreover, Bartoli claims that minority children and their parents éndUre not
only increasing childhood and adolescent depression but also alienation and
despair. Truly “a nation at risk,” claims Bartoli, America must change t‘llﬂé
unequal opportunities of minority children and look at the complex social nature

in which they occur.

Knowledge as Power. Furthermore, Shor (1992) claims that schodls, in
addition to transferring knowledge, are just as likely to contend for power. As
Galileo discovered in his conflicts with the}Vatican'and as slaves in the

\
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o Amerlcan South understood when readlng and wntrng for slaves was outlawed e

knowledge is not neutral Moreover because some groups have power to IR O

',_establrsh knowledge and others do not argues Shor school canons whrch
. ,often gu:de curnculum and mstructron requrre questlomng and crrtlcal study

Cultural Teachrng_ ln addltlon Pi (1994) argues that ltke the

. transferrrng of knowledge and- power schools also transfer the attrtudes

bellefs and behavrors of the predomlnant socrety Through everyday |earn|ng i RN

' ‘act|V|t|es schools sanctron only the values of marnstream Amerlca whrle .' '
avoiding the values of those in the mmorrty However accordmg to Pl some
| educators belreve that schools should teach not onIy the values of the majonty

but also the values of the ‘minority, who are in need of transformatlon and

. empowerment For example because schools reflect the purltan moralnty of its o

| :early settlers students learn the values of respectablllty, self—denral and duty'- S

However, ‘when schools teach the Amerlcan work ethnlc which drctates that all :
.‘who work hard succeed and aII who fatl are Iazy, students mlstakmgly learn that

", failure is in their.own maklng, lnstead of i |n other factors such as the culture of

schooling. Moreover, claims Pi, the belief | in the supenorrty of ones own e

: culture as well as the negatlon of the culture of others leads people in power to | [

2 belreve that mmonty values are not only |nfer|or but also in need of reformlng

o The “Hrdden” Curnculum Srmllarly, |t |s |n the nature of schools to have -
B not only. an OfflCIal” curnculum wrth stated goals and objectlves but also a :
"‘hrdden curnculum with whrch learners are somallzed As an rndrrect means: of‘fi |
| '%helplng students Iearn the norms and values of socuety, the hldden curnculum
‘rewards certaln behawors such as turnrng rn assrgnments expressmg one s R
oplnlons and parhcrpatrng m class prolects However cla|ms Pi, mstructors

apply the hidden curnculum dlfferently accordlng to the students somal class e



status For example upper class chrldren are more llkely to be taught

self-control leadershrp, and creatlwty than Iower class chrldren who are taught e

B to respect authonty, omply wrth lnstructrons and conform to domlnant norms

Unegual Benefrts Flnally, Shannon (1990) clarms that rt lS rn the nature :

of schools to drstrrbute the|r benefrts unequally among students Consequently,';‘l :

| schools are less responsnve to the needs of the poor and racual m|nor|t|es than "

| they are to the wealthy and whrte Moreover because school teachers are |
Iargely from a dlfferent race and socral class than therr mrnorlty students

: teachers often encourage students to stay silent on toplcs such as equalrty and ,
justice in Amerrca | e B

; Cultural “Gate Keeplng

Keeolnq Schools “Amerrcan” | Accordtng to Au (1994) Iow Irteracy rates 5

by mrnorrty students are a result not only of classor socroeconomtc status but
.also a reSUIt ‘of the inequities in American 'classrooms that havetrad»itionally
refused to recognlze the wrde cultural drversrty of lts students However Au

. clalms that culturally diverse students are easny dlstlngurshable by therr .
ethnrcrty, socral class, hlstory, and Ianguage Moreover even though members |
- of the malnstream culture |dent1fy the culturally drverse only as members of a

‘ group, such as African Amencan or Asran Amerrcan mlnorlty students usually |
‘speak of themselves as Vretnamese Puerto chan or Nava]o

Re00qn|z|nq D|verS|ty Acknowledgrng cultural dlversrty, clalms ‘,

s Wallerstern (1983) requures teachers not only to remember thelr students | |
hlstorles but also to venfy their brlrngual herrtage For example untrl the U S
annexatlon of the Southwest in 1848 the Southwest belonged to Mexrco |
'f‘.Under the Treaty of Guadalupe Hldalgo Mexrcans were granted u.s.

. crtrzenshlp, as well as guaranteed that the Southwest |tself would remaln



jbilingual'and bi*c'ultural However accordmg to Wallerstem statues have

‘denred Chrcano chrldren not only. the nght to speak Spanrsh but also the nght Lo

o :"to attend school in clothrng worn predomlnantly by mlnonty students lronlcally,"j‘f"ft e

-notes Wallerstem the non- Engllsh speaklng descendants of yesterday s
- H-rmmlgrants are today regarded as allens S |
| | Cultural ldentrtres Moreover |n addltron to acknowledgrng the cultural
dlversrty of students Feldman (1991) contends that schools need to venfy the
N ; 'mfluence of culture rn schoolrng and Iearmng Studles reveal that mrnorrty

V'students l|ke therr European counterparts choose attltudes and behavrors rn

'vlrne wrth therr cultural backgrounds Consequently, as mmorrty students

- develop cuIturaI ldentmes they are able to answer the questlon “How Sh0uld a . B
person W|th my ethnrcrty mterpret and behave in the w0r|d9’r. However : A
- Feldman argues that if students from a mrnorrty group experlence a cultural
8 mlsmatch between therr cultural |dent|t|es and the schools practlces ethmc

g mmorrtres must e|ther adopt the school s wew and nsk a poor cultural |dentlty, ‘_

- ‘or else resust lrteracy, and rrsk school farlure For example in some mrnorrty

r-cultures students are dlscouraged from acceptlng assrstance from others as e
. | lvpart of therr cultural herrtage As a result mlnorlty students rn need of |
L ‘assrstance may reS|st help and experrence llteracy fallure L

Une _ual Power Flelatlonshl ' s’_ In addrtron to culture as a factor |n

l 'learnrng, the teachmg of unequal power relatlonshrps also mfluences the

llteracy success or fallure of mrnorrty students Accordrng to Au (1994) mlnorrtyf‘ -

o students fall to gam Irteracy at a hlgher rate than thelr mamstream counterparts S

as a result of therr subordrnatron to domrnant malnstream groups At fault

- }clalms Au are the famrlrar old patterns of rnstructlon that encourage mmonty

" -students to be passrve mstead of actlve partrcrpants |n thelr own llteracy



Culture POIItICS and the Currrculum Moreover unequal power reIatlons”ﬁ;:_j_jj;«,."

‘ based on the culture of whlte mlddle class students lead to unequal but

| powerful curnculums whrch are reflected not onIy ln old patterns of lnstructron L

" but also in the students lnabrlrty to ask why and learn Thus wrth the power to o

| ‘ vdlctate what wrll be taught and how to teach lt all currrculums accordlng to

Shor (1992) are polrtlcal However Shor also confrrms that a currlculum that e

'-'aIIows questronlng, encourages crltlcal thoughts examlnes school Iearnrng,

and reflects on the restrrctrons of socrety |s no more. polltlcal than the curnculum_,

- which teaches students that knowledge is complete Srmllarly, Frelre (1993)

contends that when students are told what to do when to do |t and what |t _

: ‘means students lose the power to direct thelr own llves and learn only to o
| ’passrvely obey ruIes Consequently, students must drrect therr own Iearnrng =
| ,Z"Questlonrng Paradlgms | |

Culture Learnlnq and theracv ‘As socral creatrons there |s nothrng

natural" about educatlonal settrngs or practrces Therefore accordmg to Mull
(1990) educatronal practlces such as teachlng onIy the culture and Ianguage _”
of marnstream Amerlcans can be changed through the use of socral and
cultural resources Moreover accordrng to Au (1993) mrnorrty students farl to

N galn llteracy as a result of the school’s failure to acknowledge their natlve

cultures, to burld upon therr rnterfactronal styles or to use the |anguage wrth L -

"}whrch mrnorlty students are already famllrar Thus Au cIalms that when schools ) 2
. | dlscount the Ianguage abrlrtres of mmorrty students as weII as fall to caprtalrze ‘

: on thelr nat|ve language Skl||S mlnorlty students lose Ilteracy and ”
-empowerment 2

Whole Language Theo y Furthermore in opposrtlon to tradltlonal theory : _

that clarms Iearmng to read lS learnlng to sound out syllables and words whole .



"'language advocates such as Weaver (1988)» ; cl 1"m thf ing i
_readrng rs vrewed as part to whole Consequently, students" who focus
f.soundrng out words Iose lrteracy n“rcontrast students who experrence. teracy o

as whole Ianguage focus on readrng and wntrng whole texts for meanrng

. Functronal relevant and meanrngful the whole language approach to Irteracy
not only avords reducrng readrng and wntrng mto skrlls but also encourages .

' _students to read in social contexts actrvely learnrng how to use language wrth o

: ,others rn order to: make sense and create meanrng | | -
| Redefrnrng Lrteracy Moreover Smrth (1985) clarms that rn order to garn
| -meanrng, readers must frrst transact wrth the text More than readrng letters and

) .words on a page readers must use therr theory of the world whrch all people

o [create carry around rn therr heads and test through therr darly rnteractrons wrth }.,-':

o .the world Consequently, as knowledge the readers theory of the world |s the

, source of readers predrctlons and enables readers to make sense of events

g vland Ianguage as well as to test the hypotheses that result rn learnrng

' -Accordrng to Smrth if readers cannot relate their readrngs to therr theory of the
world there rs no comprehensron and Iearmng e ‘ -

Readrnq the Word and the World Frnally, Frerre (1985) argues that

- ‘learners garn llteracy by partrcrpatrng |n learnrng actrvrtres that reflect therr

mterests and needs Consequently, |n the process of readrng, mrnorrty students |

7 ~gain not only meanmg but also the practrces and knowledge they need to

'7..,_~_'lrberate them from the forces that oppress them For example Frerre argues

‘_ that srnce language rs rmpossrble wrthout thought and thought rs |mpossrble | o

i 'wrthout the world lrteracy is- more than syllables words and phrases As

word and actron Irteracy mcludes the relatlonshrps of humans and therr world

R Consequently, learnrng to read and wnte is not only the rrght to speak one s : V; R




thoughts but also the right to create, ,dec:idef and c’h_Oose"tO'parti'oipate? in ohe{s» L
own destiny. However, because iIintera}tes"do,v"not' "know-that'ac_tions transform,
claims Freire students must engagerintrue dialogue reﬂectiOn‘ andaction =
~ Only then declares Freire, will Iearners recognize a rlght even greater than o
hteracy the right to have a voice. | |
Cultural Equality o

The Right to be Heard. The rrght for mrnorrty chrldren with Irmrted

| English skills to speak and be heard began in 1968 when Presrdent Lyndon B.
Johnson srgned the BrlmguaIEducatron Act |nto law (Crawford, 1991). Through
Title VIl of the Elementary and SeCOndary Eduoat’ion Act, the government
promised to provide not only educational ‘Yprograms but also to train educators ’
and de\)e'lop text. In spite of its name, the vBiIingual Educati:on Act originally did
not require schools to use two languages in order to receive funding. | a
Nevertheless, the use of native language instruction became a reality in the
late 1960s when, observes Crawford the National Educatron Association drew
attention to Tucson, Arizona, and the Mexrcan American chrldren that were
required to learn English in a language they did not speak nor understand. ‘

' Thus,‘ as with other ideas whose Vtime had o0me, the 90th Congress notonly |

introduced thirty-seven bilingual educationa‘l bills but, in 1969, atso set aside

$7.5 million for bilingua-l education. | |

The Politics of Pedagogy. Although bilingual education programs were

‘meant to offer solutions to the language problems of second language Iearners
it a|so sparked a controversy regarding the failure of mrnontres to assimilate |n
the minds of some,marnstream‘ Amencans. For example, in Minami and
Kennedy‘(1991"),-0theguy cl»aim_s that with different purposes and goals;

bilingual education prograrns ernploy practtces that both encourage and
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~ discourage assimilation. Moreover Otheguy notes that as part of a bmngual
g educatron program, English as a second Ianguage (ESL) encourages
| assrmrlatron However, subject-matter mstructron in the children’s natlve
language encourages pluralism. Furthermore, some brllngual teachers teach in ~‘
the child’s native language whlle others teach in Englrsh-. Still other teachers
,switch back and forth, much as the children themselves do. Thus, claims
Otheguy, debates regarding the assimilation or pluralism of minority‘ students' :
Y should be based on the observation of programs, instead of politics.

English as a Second Lanquaqe Moreover, although the Brlrngual

Education Act provided the right for biIinguaI children to receive instruction in |
two languages, schools that have a shortage of bilingual teachers often teach
English as a second language (ESL) instead. Thus, minority students receive
literacy assistance only through “pullout classes” a few times a Week'(Crawford,
1991). Throughout the rest of the week, minority children must learn Iiteracy inl
a language they do not speak,'re‘ad, or write. Furthermore, while emphasizing
old techniques of memorization and drills, traditional ESL grammar-based
instruction has continued to- limit the literacy rates of mvi‘nority‘ students.
Moreover, earlier ESL approaches, such as the grammar-translation method,
which - stresses readrng and writing skills over hstenlng and speakmg, were
equally confining. While grammar-based ESL methods produce students who

- write grammatlcally correct sentences, Crawford claims they fail to develop
good communicators. Howe'ver,r., newer communication-based ESL methods
are 8uperseding the study of syntax ‘and vocabulary.' Thus, grants Crawford, as
an approach to m'eaninngaking; the ‘natural 'aporoach to ESL em‘phasiz‘e’s ~ |
simple speech as well as visual and physical cues, in order to' help minority -

students understand a second Ianguage in a secure and safe environment.
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Enqllsh Onlv Because conservattve Amerrcans have contlnued to

percelve a resrstance by minorities to the English Ianguage and mamstream

culture 16 states since 1988 have adopted English as therr offlmal -language.

For the first ttme Congress has also considered a proposal to amend _'

the U. S Constltutron |n favor of Engllsh only However Crawford (1989) clalms

that if ofﬁcnal Engllsh laws curb crvnl rlghts English only would be a d|V|S|ve . '_

amendment founded on false assumptrons and myths For example, although

English only advocates profess that_earller Vlmmrgrants learned Eng.llshAW|thout
special programs, during the 19th century many states had laws fo'r'bilingua'l |
education. Still‘other »myths assert that today’s minorities ;a‘ré failing to 1 ,'

| assimilate. The fac‘ts, 'however, show that linguistic assimilation is‘acce‘lerating o

with Hispaniclnewcorners aporoachlng “angliclzation” VWith‘in two genkerati‘ons.‘v -

Proposition 63. Furthermore, when ‘-Callfornians"voted by a' 3-to-1 ma'rgln‘

to make Engllsh thelr state s official Ianguage they may not have mtended to

| restrrct bllrngual educatlon (Crawford 1991) Nevertheless Proposrtron 63

_ Succeeded-by making cultural assimilation a primary concern for Americans.

Thus, Propositlon 63 not only changed the edu‘catiOnaI-terms'»for second ‘
language I‘earners but also, instead 'of asking What.k,inds of Iiteracy approaches'
-help limited English proficient children (LEP), ‘educat._ors began'l’ooking for Ways‘
" to teach ,minority children without their ‘natvive Ia‘ngu'age and the valid.,.ation of
culture. | -

Back-to Basms As a reaction against- the “dlvrsweness of cultural

*dlversny, back—to basics advocates seek to stop not only what they percerve as
‘a growing decllne of American schools but also the teachlng of cultural
diversity. Thus whlle crtlng evrdence of the schools decay, such as low test

scores and a hlgh number of remedlal courses, back-to basms advocates .



s’uggjest that schools not onlyv,‘reiu}rn to the traditions of the past but also to the
fundamentéls, such as grammar, punctuatiOn, and spelling. Fo‘r éxample,i in Pi
(1994), Bloom argues that vai_ues' and attitu'desv taught 0utéide the r‘nainst'r‘earn |
cause schools to risk the decay of American individualism. Moreo-ve}r,’ Bloom
claims that tne insistence of ethnic minorities to preserve their culture ‘weak_ens
not only thé nation’s belief in God but also the country that has helped to unify
the American people. However, Pi (1994) arg_ueé,_the question remains as t6 ‘
whether the back-to-basics movement, which fails to address the nature of .

cultural diversity, will improve the school performance of minorities.

‘Grading Native Instruction. In addition, in Ovando (1991), Crawford
~ claims that bilingual education should be e\/aluated on its effectiveness and not
| on politics. Consequently, Crawford makes the'followinyg points while citing the
work of Kenji Hakuta and Catherine Snow (1986). The optimum period for
children to learn a second language is not necessarily in eérly Chiidhond. Older
children and adults often are better learners. Moreover, aithoughvchildren |
quickly acquire simple, everyday English in conversations, English for
academic success takes much Iongei. In ad_ditibn, because skills learned in
one language transfer to another, children who speak, read, or write well in th‘eir
first language will later do better in English. Sir’hilarl;}, reading for at-risk
children should first be taught in th‘eir native Ianguage_since native language |
‘skills will later transfer into higher achievement in English. Finally, some types
of intelligence are enhanced by a child’s bilingualism. Ckonsequ‘ently,v :
bilingualism should not be viewed as a handicap. |

Towards a Just Curriculum

A Balance of Rights. Mull (1990). observes that in Dewey’s (1928) vision

- of literacy people would come to understand the sociai,‘politiéai, and moral
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- circumstances of their Iives Conseque'ntty, Deweyv.adVised people to Iook at
thelr everyday experlences as well as. the hrstoncal and socral crrcumstances |
that are shaped by those expenences\ Moreover MuII clalms that Dewey |
argued that Amencan democracy was at nsk wh»en it exaggerated the
drfferences among socrat classes physrcal and menral Iabor and the

_ connectlon between social ife and capltal accumulatron Moreover as urban'
life became more fragmented for the working cl}ass, higher status citizens -

~ became more "p'olitically powerful. Thus, Dewey believed that |
education should lessen class barrier‘s and reach the democratic ideal through
actual experiences in which people woutd come to understand the socral
political, and moral crrcumstances of thelr lives.

Powerful Purposes. Consrstent wnth Dewey’s view that people learn

through expenence whole Ianguage educators, Goodman and Goodman
(1990) claim that the purpose of schools is to. help learners expand on what
they know, to build on what they do, and to support st-udents in Ide}ntlfylng their |
needs and interests as they cope with old and new experie‘nCe__s. H o
COnsequentIy, as learners experience what t‘hey know in new ways oras
starting pornts to new literacy, learners are capable of |earnrng relatlvely easily
‘ what is relevant and functional for them

1

~ Whole Language Practrces For example, as a model for the whote

Iranguage curriculum, the authonng cycle allows students to use t-herr own :
expenences for literacy. Consequentty, whole Ianguage teachers mvnte
students to take ownershrp of their ||teracy by creatrng their own. meanrngs
through readlng, writing, music, or art (Harste, Short, and Burke, 1988)

- Similarly, by‘st_artmg_wnth the life experiences of students, the authorrng cycle

allows curriculum to build from and connect with what students know through =
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o ’encourage transmedlatron in order to reflect more conscrously on meanrng

‘unlnterrupted learnmg experuences Later students revrse present and share S i

- ;thelr meanrngs wrth others Srmrlarly, students not only create meanlng but alsof‘ ; -?'5_.‘

Fﬂreflect on thelr meanlngs before acceptlng new learnlng mvrtatlons for real A

; _communlcatron such as wntlng to a fnend |n addrtron meanlng is created

‘wrth a vanety of texts such as newspapers or journals m a vanety of settrngs

: Moreover Ieammg actlvmes accordrng to Harste Short and Burke should
Slmllarly, students should understand that drfferent tasks have d|fferent
requrrements For example rough drafts may not requrre caputalrzatron '
However, wrrtmg Ietters for real purposes requrres sentences to begln wrth
caprtal letters Fmally, learnrng tasks should not be made S|mple Although rt
o may help. students to master rules qurckly, |t does not help students wrth the
complexrtres of language outsrde the classroom S | |

Ownlnq theracv Moreover because whole Ianguage teachers belleve

“that |earn|ng Ianguage is learnmg empowerment students are asked not only to:: ’

, bnng thelr background knowledge and expenence to the wntten text in order to g

garn meanlng but also to experlence Iearnmg actrvrtres gradually and naturally, e

as well as W|th real purpose m a m|n|mum of drrect mstructron Srmllarly, in a
balance of power teachers and students negotlate the currlculum | L
VConsequentIy, unllke teachers in tradrtlonal practlces students take ownershlp ._" -: |
of their own Itteracy wh|Ie learmng the Skl"S and strategles necessary for . 1, i e
lrteracy empowerment In addltlon as learners themselves teachers develop
curriculum by reflecting on what they know about Ianguage students and M
| "_'»""patterns that make sense | | o T T e
L Cultural Roots of Curnculum Furthermore smce students are shaped

- not only by thelr everyday experrences but also by thelr hlstorlcal and somal
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crrcumstances curricula should reflect the hrstoncal socral and culture

crrcumstances of mrnorrtres (Dewey, 1928) Srmrlarly, Banks (1991) clarms that

as dispensers of culture and power, a curriculum for adult mrnorrty students

, addresses culture by helping students view rdeas |ssues and problems from
d‘iverse cultural perSpectives In addition, GIl‘OUX (1991) clarms that curnculum
theory, which has tradrtronally been defrned as the teachrng of subjects and
experiences for use in the wrder socrety, must recognlze that schools not only |
are instructional sites but also cultural sites that give vorce to the hrstorres

‘ cultures, and experiences of all students.

¢

- Unequal Power Relationships. For example, Cummins (1989) claims |

that educational theories have traditionally ignored the role of unequal power
relationships between educators and minority students. Consequently, |
Cummins claims that Iiteracy and empowerment will result only when educators
redefine their roles in relationshiptc the following four important institUtionaI

characteristics.

1. CuItu_rallllnduistic incorporation‘. . Be,cau,se dominated

| mincrities benefit when language and cultUre are inccrpcrated,
teach‘ers who add a second 'Iang'uage and culture intolvthe
classroom empower more students more than those who subtract

the primary language and culture of minority students.

}2. Community participation. Moreover, schools empower
minority students when the relationship between the school and
the community is also empowered. For example, beCause many
minority parents do not speak English, parents are both blamed

and excluded from school activities. However, through
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""V"f’:frnterventlon mlnonty students ina Harrngey protect in Bntatn not T

only began readrng to therr parents on a regular basrs but

: experrenced Irteracy success even when parents drd not

‘understand the language of the school

3 | Pedagogy Furthermore clarms Cummms studres have
R suggested that chrldren who are. labeled Iearnlng drsabled are .
‘pedagoglcally mduced by teachers who often confrne them to L iy
passrve and dependent roles However teachers who encourage-: ' 'f,":"‘"v
- their students to become actrve in creatlng therr own knowledge o =
empower their students | | L | R
4 o Assessment In addrtron hlstortcally, the results of o
psychologrsts testrng has legtttmlzed the: drsablrng of mrnonty C
K students by Iocatrng the “problem within the students mstead of
- the school |tself However, an alternatrve role for specral o
| ‘veducators is one of advocate who locates the problem in the
- 'standardrzed testing of students lnstead

Lrberatron of the Oppressed S|m|IarIy, Frerre (1991) focuses hrs

approach to adult Irteracy on. experrences that erI lead to the Irberatron of the KIS

: : oppressed from thelr oppressors By basrng the content of language lessons on

- the learners cultures and personal experrences Frerre creates problem posrng

e'expenences in order to help people in the developlng world garn lrteracy in ‘. . i =
: “-"natrve and second Ianguage llteracy protects (Spener 1990) Thus in

i dralogue teachers and students face one another as equals and drscuss issues e

o of concern in therr own lrves Moreover in problem posrng, open- ended

- problem\s ‘_wuth cultu_r.al th_emes are used wrth r_naterrals to.‘ generate,dr‘scussrons_."jif !

Through the questioning process, claims Spener, students define the reak-life i
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. problems dlSCUSS thelr causes and propose actrons to solve them

Multlcultural Curnculum Slmllarly, because amultlcultural currrculum

iy _‘ not only adds an ethnic perspectlve to the curnculum but also transforms the _‘ 5 ,

| ‘;content assumptrons and strategles of tradrtronal models a multlcultural

o curnculum empowers (H|ll|s 1993) However wuth no one deflnrtlon of

' multrculturaltsm four currlculum models clanfy the dlverSIty of multlcultural

f:‘chmces (Banks 1991) ln the tradltronal model teachers select matenal from a- if'j e

fmonocultural Eurocentnc perspectlve Consequently, only marnstream

- ._concepts are presented at the expense of other equally valld cultural vrews

However in the ethnlc addltlve model teachers add ethnlc content to the A

R ‘tradltlonal curnculum The. malnstream vrewpomt remalns the same but

Vteachers supplement the currrculum wrth ethn|c matenal In contrast the e

jmultlcultural model attempts to transform the curnculum Thus the malnstream -

perspectlve is only one of many vuews presented However the last step in

. curnculum transformatron clalms Hrllrs is the ethno natlonal model whrch

L'seeks to explore ethnic and cultural events from global perspectlves Sy f R

leferent but Edual Moreover Ogbu (1992) pomts to several other

N ,,'multlcultural models wrth drfferent purposes For example in multtcultural

o educatron for cross-cultural understandlng, students are taught the rrght to be

’ *—"dlfferent and the need for mutual respect of cultures ln culturally responsrve

| educatron however students at the elementary and secondary school levels

: Iearn about mmonty cultures through the content of the curnculum and as a

medlum of mstructlon Stlll |n blcultural educatlon Ogbu notes mlnorlty

students learn not only thelr own cultures languages and |dent|t|es but also the"»!

BN 'Skl"S and Ianguage of the mamstream culture Moreover rn cultural pluralrsm

- students expenence a curnculum Wthh seeks not only to preserve ethnlc-groupi;fv. RN




‘lldentlty but also to mcrease the socnal polltlcal and economlc part|C|pat|on of
m|nor|ty students |n somety Flnally, clalms Ogbu |n multlcultural educatlon
students are taught that cultural dwersaty 1s a normal human expenence m

B _Wthh mdnvnduals partlcrpate competently in a multlcultural socnety |

Teachers Cholce Moreover because teachers elther choose to

malntam the tradmonal currlculum mtegrate ethnlc materlal or transform |t

o teachers own thelr currlculum Accordlng to Branch Goodwm and Gualtlerl

Y content themes and perspectlves of cultural groups are added to the

~"j"‘_}iways in Wthh students can act responS|bly for thelr own llves

"(1993) Banks |dent|f|es four mstructlonal levels at Wthh ethnlc content can be-{ o .
mtegrated |nto the currlculum In the contrlbutlons approach the malnstream o
currlculum acknowledges non malnstream contnbutlons by focusrng on toplcs ) ‘. }f i

fsuch as heroes holldays and foods However in the addltlve approach the I

B curnculum wrthout changlng its structure For example teachers may add a
l|terature study of ethnlc mlnontles W|th|n Amerlcan socrety Moreover |n the |
transformatlon approach the structure of the currlculum is changed to mclude . i
L 'concepts |ssues and events vnewed from the perspectlve of cultural groups

: 'Consequently, strategles may lnclude how current p0|ltICS affect mdrv:dual ,‘ e
ultures or alternatlve perspectlves to Columbus s dlscovery of Amerlca o
"Flnally, |n the somal actlon approach students make demsrons on socral rssues

o lnvolvmg cultural groups and take constructlve socual actlon to solve them For .

' j;example students may analyze current textbooks for cultural blas or ldentlfy

A Model Literacv Currlculum In addltlon in B|I|ngual/ESL Educ 'th‘

) f (1989) snx components of a successful blllngual educatlon and Engllsh as a
B second language (ESL) program are descrlbed as well as other successful

_ aspects used outsrde the classroom Fll'S'[ m|nor|ty students are mtroduced to




the school’s environment in their native Ianguag‘e. fHoWever, basic skills and
~ subject content are provided not only in the student’s'primary Ianguage but alzso-

in Enghsh using English asa second Ianguage methods. Moreover, as part of

~ the total curriculum, the student’s htstory and cultural hentage is addressed in

~ poth the student’s primary Ianguage and Englrsh.. »Other educatlonal practices

' include using teacher ‘aides, ‘implernenting a tUtoring program, teaching high'e_r
order thinking'skills, participat‘ing‘in commun.ity enrichm}ent act'it/‘.ities,v practicing
individual instruction,v and vexercis’ing‘fa‘ir,testing and evaluation. V»
Moreover, in bilingual education, teachers used Montessori‘lcoo»pera_tive-

| learning, language experience; indiViduaIiZedvv‘i»nstructifon, _driII and practice, and
'tanguage'deve!opment' Methbdologtes for te-vachin}}gj "i'nclude natural I»anguage, |

whole language, cooperative Iearmng, total physical response anI and

practice, and “sheltered Enghsh”‘ Instructronal resources in brlrngual education . -

programs, as well as Enghsh as a second Ianguage rnclude computers and
other educatronal materlals such as texts and vrdeos Non rnstructronal |
| support, however rncludes counselrng, medical, and other communrty servnces
The Experrmental Process. ~S|mrlarly, ina model that reﬂects»a broader |
ourrlculum than has been tradrtronat for students enrolled in adult basic_
" education (ABE) or Englrsh asa second Ianguage (ESL) classes the

Westonka program in Mrnnesota seeks to help undereducated adults,

' immigrants, and minorities learn the art of dialogue, publlc debate and action“* o

whlle helpmg them to better understand therr roles as crtrzens Therefore ina
ourrrculum that focuses not on sk|IIs but on the adult’s abtlrty to Iearn and be
empowered (Hurley, 1991) groups of eight to twelve adult mrnonty students not
| onIy chose topics that were |mportant to them, such as welfare, drugs or crrme

“but also critically drscussed them. Moreover, in the Iearnrng process students
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" not only galn lrteracy and empowerment but also help the staff expand therr :

o concepts of adult learnlng by lncludlng problem posrng, dralogue and crrtrcal TR

- thlnkmg as mstructlonal methods for reform

ey Cntrcal Classroom Practlces VL

New Perspectlves In Mull (1990) Toffelson clalms that rn Engllsh as a “7}_"?% LTI

- second language (ESL) classes most ESL teachers accept the vrew that

g __;learnrng Englrsh will lead to good 1obs and respect rn the communlty, rather

fthan the vrew that Englrsh has the power to bar certaln groups from economrc ‘;

o and socral opportunltres Consequently, most second Ianguage acqursrtron

'(SLA) theorles emphasrze psychologlcal and socral-psychologrcal factors such : . : _': o

. as motrvatlon mstead of the lrnks between language learnlng power and

dommance Moreover Mull clarms that acttvrtres |n ESL/SLA classrooms rgnore",‘_-v‘i:f..'”“ L

o questlons such as who beneflts when language mrnorrtres are requrred to learn LT

" 'Englrsh for employment or how ESL methods and materlals keep mrnorrtles

from galnrng economrc resources and polrtlcal power Grven the farlure of

' educators to ask such questlons it |s not surpnsrng that ESL rs often vrewed by_" o o

. mlnorrtles as agents of socropolrtrcal dommatron

Powerful ln urr However Shannon (1989) asks not only about the e

o causes and consequences of. mstructlonal practlces that lead to rllrteracy and

e »objectrve tests that take the place of teacher s professronal 1udgment whrle

- ‘dtsempowerment but: also flnds the answer to his questtons rn the “de skrllrng” :
" '»and “drsempowerrng of teachers the mfluence of “experts and the rrse of
'standardrzed testlng, whrch are unrelated to the cntlcal Skl||S necessary rn

‘. Nmodern socrety ‘For examp|e Shannon clarms that assessment consrsts of L

alrenatlng teachers parents and students Srmrlarly, Shannon clarms that such SR

: "practrces deny teachers the power to exercrse therr professronal responsrbrlrty



Thus, in an act of ownérship, teachers should teach students to share the joyé of
reading, rather than teach the parts of skills, as well és .rega'in the power to
evaluate the reading comprehension of their own students. Morebver,
Shannon acknowledges the political implications of owning the curriculum‘. _As} |
resistance to traditional practices, students and teachers retake control of their |
lives, become better informed, more critically aware, and reject the p‘assive |
roles assigned to them. For Shannon, the key to better pedagogy lies in'a
teacher’s wiI~IingnesS to question the status quo and change from its present

form.

Liberatory Whole Language. Moreover, as critical pedagng and
practice, liberatory whole-language bilingual classrooms teach not only
primary and secondary languages but aléo language as a political, economic,
and social issue. Consequently, teachers not only know the content of the
classroom material but also ask, “Does the content represent only one story?” or
“Does the literature translate only Euro-American texts?” Mdréover,' liberatory
whole-language activities involve the community by either bringing the
community into the class or desighing projects to gd out. In addition, liberatory
classroom teachers see their role as teachmg students to read the world, not
just the word. For example students are taught to read ramst or seX|st a
messages in songs. Similarly, in liberatory classrooms, students use
Ianguage to talk about the current world thelr place in it, and thelr ldeas for
making it a better world. | ' |

The Critical Reading Process. Smith (1985) claims that in order for

minority students to become empowered, students must practice to read the
world, as well as to read the word. As process, instead of skills, Smith shares

five theories which explain how students féad. First, in Goodman’s
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A

. ;' meanmgs as a result of therr background knowledge Moreover m Echos

consequently, even rf students pronounce words correctly, they may Stl" not

o understand text

S "“‘; reforms do not provrde students wrth the Skl||S and knowledge needed to

= suffer from the good mtentrons of “progressrve educators whose educatronal"“’

game that they too must play Moreover Delprt belreves that teachers shouldf’ff

psycholrngurstrc theory, students use semantlcs syntax grafophonrcs and

pragmatrcs to read As wrndows to the readlng process mrscues are naturalvas"’;l

readers use therr background knowledge to make predlctrons confrrm or
dlsconfrrm predrctrons in meanmg However rn schema theory, cognrtrve |
psychologlsts state that readers use exrstrng knowledge to organrze and s
remember text as well as to apply new mformatron to old Srmrlarly, m
Flosenblatt s transactlonal theory, readers use thelr culture and personal

experrences to transact meanmg from the text s pages Fteaders also create-

theory, readlng |s only one way students construct meanrng By usmg readrng
or other srgn systems such as musrc dance or drama readers assrgn meanmg <
to the graphlcs on the page m order to understand the wrrtten word Frnally i &
somo psycholrngurstrc theory, Smrth argues that the more knowledge readers L

brrng to the page the easrer rt wrll be for them to understand Moreover Smlth | ,

pornts out that learnlng to read |s not learnmg to sound out words

The Power of Skrlls Strll the ltteracy process should not lgnore the

teachrng of skrlls clarms Delprt (1 988) srnce Black and poor students often"" f

functron m the culture of power Forexample Delprt clarms that when
teachers |mply that rt does not matter how students talk read or wrlte 1t

ensures that students wrll fall Delprt:also suggests- that teach stells "

that thetr language and culture |s wonderful but that there rs a polrtlcal power SRR




take responsrbrlrty for teachrng the codes of power such as correct spellrng or f SR

- rules of caprtalrzatron rn context To provrde students wrth what they do not

already possess is provrdmg them wrth the culture of power clarms Delprt

Fleadrng and Wntrng Furthermore rn the classroom learnrng to read o

and wrrte requrres recrprocal dlscourse rn whrch mrnorrty students mteract

fsocrally and lrngurstrcally in order to garn meanrng (Dolly, 1990) As more than

_- readrng the word cntrcal readers can dlscover that they can questron or

| ‘ challenge atext or wrrter Moreover by mtegratrng ESL readrng and wrrtrng,

o . -teachers provtde the rich contextualrzed language actrvrtres needed by second o

- _language learners For example |n a dralogue Journal students and teachers

partrcrpate |n an ongorng wrltten conversatron wrth the partners exchangrng Gl

B journals at least onceaweek Itisthe students responsrbrlrty, however to start"’;_": -

‘the conversatron wrth teachers helplng only by expandrng or modrfyrng the

'toplc Srmrlarly, Hamann Schultz Smrth and Whrte (1991)clarm that rf readers;‘_

- areto have meaningful transactrons with lrterary texts students must

) make connectrons between their lrves and lrterature Consequently, in hrs
nlnth grade classroom Whrte (1990) found that when students wrote about ,
L relevant personal experlences before readrng a lrterature selectlon students o
| 'v‘offered more meanrngful responses as well as provrded better character
analyses o | EEC R |

Texts that Drsem oW r Frerre (1985) clarms that readlng in the

o ~classroom requrres more than texts that deposrt mere words rnto Iearners T

. 'Contnved and paternallstrc tradrtronal texts have nothrng to do wrth the actual i ‘v‘f‘ o

B ‘_"experrences of |Ilrterate learners clarms Frerre Consrder the questron “Drd

- .Ada grve her frnger to urubu‘7” Then consrder the answer “l doubt that Ada

o .Qave her frnger to the blrdl” What real meanrng, argues Frerre could such texts i




have for people who spend thelr day worklng hard or, even worse, wnhout
workung Other texts reveal someone else’s realities, such as texts that are
decorated with smiling couples W|th fair faces and well- nounshed chrtdren
Accordmg to Freire, such texts cannot offer any posmve views to urban wor.ker's - ‘;
who need to gain knowledge for their role in the er‘Id. Htivte_rates cannot‘ |
critically understand thei'r reality through,texts in which they are -insterCte_d to.
| Ieaﬁrn phrases like “the ‘w‘ing of the bird” or “eva saw }the_}grape. | |
Real Literature. However, when students experience a literature-based |

‘ approach to reading instruction and whole Ianguage claims Weibel (1994),
students garn critical understandlngs As a model for adult literacy classrooms
and tutoring sessions, the hterature based approach a||ows students to read ’
from real I|terature instead of from tradttlonal readers Thus teachers frequently 'v
read stories aloud or talk with children about the characters the events and the -
" Ianguage of the stories. ‘Moreover, teachers base sk|II buvldmg Iessons on the
. stories by asking children to respond through dlscussrons, drawmgs, and ,
dramatic presentatiovns. In addition, the whole language approac-h to reading
recognizes that learning to read cannot, be‘separated from ‘I‘isten-ing, speaking,
' writing, or 'thinki'ng. ConseqUentty,' claims Weibel, m _a} classroom where i

: Iiterature and whole language are used ‘students Iearn not -only how to read
words but also how to discuss a story s |deas crrtrque its plot and understand
its characters. , o ,

The Literature Cultural Gap. . However, aCco.r_d'ing to Barrera (1991),
classroom readings from. a literature-based curriculum does not QUaran_tee that
minority studen‘ts will receive literature that reflects their cul’tural backgrounds. o
For example, many teachers have failed to consider th'e,cU:IturaI'_and social

aspects of literature. Consequently, even when schoot’s have"a majority of
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second language learners the themes and characters of Irterature reflect the 5‘ K o

faces experlences and hrstorles of only malnstream students Srmrlarly, even

' 'when multlcultural llterature rs used the authors and |Ilustrators are mostly fromwﬂ R

',Euro-Amencan background In addition, teachers assume that students
| 'patterns of communlcatron are not only the same for all students but also that

the patterns are the same as the teachers Consequently, classroom language ©

~ and lrterature actlvrttes reflect only the schools culture Moreover Barrera e

‘ clatms that teachers should not assume that ltterature-based mstructron
. contalns cultural relevance or eqwty or that llterature shortcomlngs are only
: fvconflned to content Touchlng upon classroom mterfactronal patterns | |
‘instructional strategres and school communrty relatlons Barrera claims that in
order for llterature to be relevant it must be carned out ina more culturally a '}_f' = “ ,
~ informed and equltable way - '} R o
} theracy Strategles Empowenng classroom practrces however requlre
‘teachers to arrange, change and |mprove the socral practtces of tradrtronal
| schoollng |n order for Latino students to succeed (Mull 1988) For example
because mlnorlty chlldren often come from poor and worklng class famllles
‘mrnorlty students |n tradltlonal classrooms primarily do rote work and |
experrence little chorce Moreover teachers rarely explarn why the work is o 3

assrgned or how the work is related to other aSS|gnments ln addrtton some .

. “ studtes conclude that mmortty and poor students recerve mostly low-level basrc‘ o

‘} f'llteracy, rnstead of hrgher-status knowledge Srmllarly, teachers of Latlno

s _students often reduce the curriculum’ 'S level of complexrty Consequently, : |

‘Latlno StUde“tS fail to Partlclpate in mtellectually demandmg actlvrtres o
However teachers can empower therr students by usrng flve successful

strategles for llteracy teachlng Frrst teachers of m|nor|ty students allow thelr



- ) students to succeed by provrdrng a challenglng currrculum Secondly, EETR

successful teachers emphasrze the |mportance of content |n teachlng

‘Therefore teachers stress comprehensuon strategles and mqurry Moreover

- Ilteracy teachers make socral arrangements for learnlng For example students

R ~ experience readlng and wntlng actlvmes in a group and part Of a whole SUCh as

dramatlzmg books or wntmg |n journals Moreover students expenences are
used to make sense of class content Thus chrldren rntroduce toprcs that come

from the home or the communlty Flnally, teachers recelve both socral and

polrtlcal support Consequently, teachers not onIy set up thelr own classrooms

“but also choose thelr own texts and create thelr own actrvrtles

Assessment. Furthermore because tradltlonal classroom testlng and

evaluation have traditionally margrnalrzed culturally dlverse students two new L

methods of assessment capture the process of meanlng makmg, mstead of the
“end product For example in authentlc classroom assessment teachers
| develop real-life assessment activities in order to guide student mstructlon and

performance (Garcra 1994) Strategies |nclude comprlmg runmng records

conductmg miscue readlng analyses holdmg student teacher conferences and

assembling student portfollos. However, if authentic classroom assessment lS

to be used successfully, claims Garcna teachers need to receive the necessary e

| knowledge and support to build on students cultural and Ilngurstrc resources

< .

-Moreover performance-based assessment lS created by outS|de educators who S

attempt to srmulate real world performances in the classroom Consequently, 8 i

-~ instead of usmg standardlzed tests, assessment actnvrtles use the drsmplme B ﬁf,'r AT

'ltseIf for evaluatron For example in Maryland elghth grade math students

| 'deS|gned a restaurant by adoptlng the roles of desrgner developer flnancrer

and builder. _Ho_wever,_cntlcs warn that |f_ new methods of assessment |mprove R

‘t, S



performance, they will do so by taking account of the needs, talents, and
~ concerns of culturally diverse students, their parents, and comrnunities.

Evaluating the Tests. Moreover, because literacy assessm-evnt is the

responsibility of the teacher, teachers should judge the merits of a }tes't for
second language vacquisition (Krashen and Terrill, 1992). Krashen and ._Terrill"‘

’ }citeffour criterias. by Carroll (1973) on fair assessment. First is rel'evance 'whi,ch
Carroll refers to as a test that measures the communlcatlon skills students need |
by coordlnatmg what is tested with the course’s goals. However, in
acceptability, Carroll refers to the willingness of the students to participate in
testing, as well as their satisfaction that the test can evaluate their progress. ,v
Moreover, in comparability, Carroll refers to the comparing of test scores of
different groups or of the same g{roup of students at different times. In economy,
Carroll means obtaining large amounts of informatlon in a short period time
“and wlthoutalot of effort by the instructor and students. Moreover, Krashen and
Terrell note that in the Natural Approach to listening comprehension, testing in
the prespeaking stage should focus on'the developing ability o-f the students to .
recognize key lexical ltems and to use content to guess meanlng Srmllarly,
even though speech is a goal in most Ianguage courses, Krashen and Terrill
note that it is rarely tested directly asa result of the teacher’s assumption that

students who do well on grammar tests will also be able to speak.

Judging Dlalects Smith claims (1985) that, in some classrooms the

: readlng comprehension of students with dialects is often judged by the |
students’ ability to 'speak the language (Smith, 1985).' However, reading aloud |
is not the same as comprehending the text. Moreover reading aloud is more
difficult than readtng sﬂently because mlnorlty students must ldentlfy and say -

each |nd|V|duaI word correctly Slmllarly, teachers who view dlalects as mferlor»
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create literacy problems for second Ianguage learners. But the ,p'r_o;blem’. of
dialect is lessened if reading is defined as making sense of print and word-

~ perfect oral reading is not expected. Moreover, claims Smith, ‘although some
teachers msrst that all students learn to speak good Enghsh changlng the way
.students speak creates mtellectual and emotlonal confusron for students, as
‘well as anger towards educators. In addition, reading comprehension is often.
conqued;With content knowledge. For example, a social'science teacher may‘ .'
" insist that minority students cannot read well enough to understand the vtext.
However, what may be Iactdng'is not tex_t understanding but background
information on the subject’s content. |

Evaluating the Environment. ‘Moreover, literacy assessment in the

classroom must also include the student’s Iearning environment and tfhe' ~
instruction they have experienced (Rhodes and Sha\nklin, 1993). For example,
assessment that focuses only on the st_udent assumes that reading or writing

- problems are caused by the student. However, assessment that looks heyond
the student in order to locate the oroblem recognizes that the successes and
problems of students are a result of various components, such as Iea}rning |
environment and instruction. Thus, teachers need to know that the Iiteracy of
minority students can be helped by controlling not only environment but also‘
instruction. |

Learned Helplessness. However in absence of a safe and nurturrng

envrronment in the classroom students may experrence not only repeated
failures but also began to view themselves as incapable of learning and
develop‘learned helplessness beha‘viors (Coley and Hoffman, 1990). Coley
and Hoffman claim that metacognitive strategies can hetp students deal with

both the intellectual and affective needs of‘ learned helplessness. For instance,
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in}a classroom model for at-risk sixth grade studen'ts, th'efgoa’ls include learning
three comprehension strategies, as Well_as'"how to he'Ip: at-'risk:students ,'

view themselves as capable iearner_s.‘ I‘n quest‘ion response cu'es,, stude‘nts '
learn how to ask and answer reading c‘omprehension questions, ‘As graphic
stimuli for different types of questions these ’questiOn respon'se cues prOVide a

B }thmkmg frame of reference Moreover m the double entry/response journals |
" 1ournal pages are divided into two sectlons The first sectron prowdes room for |

a student entry at the left, such' as a key readmg word. However, the second :

section allows students not onIy to reflect upon and respond to the work but also |

provides a place for teachers’ responses. Fmally, students are atso
encouraged to evaluate their own thmkmg Thus each week students respond
to questrons such as, “What kind of thinker were you thls week’?”

' Ftesrstance to Learnmq In the classroom I|teracy farlure may

result as a resistance to Iearnmg and the cultural drfferences between the _
| values of the school and those of the learners. For—example, in Davis (1991), .
Bourdieu theorizes that differences between the values‘vof the school and those
of some learners is common In ‘adUIt Iiteracy p’rograms' m‘any" nonreaders
| belong to subordmate social groups who are aware of the dn‘ferences in the
.values of subordmate and dominant groups Consequently, members of a
subordmate group may resist Iearnmg because of the tradltlonal values of the
: school For example resrstance by Iearners may be elther overt or subtle
- Students may enroll in’ a program but drop out qurckly However reS|sters may
also stay in school in order to learn the dommant Ianguage of somety and Iater
use this knowledge for educattonal or polltlcal actrvmes Moreover resrsters
may not resist the content of the program but the values of the program.

.Conseque’ntly, resisters may find the content irrelevant to their lives, since, as



: 'Frngeret (1983) notes the ablllty to read rs but one skrll that contrrbutes to the

exchange of skrlls In addltron reS|sters are aware of the consequences of

re3|stance For example resrstant readers know they |f they learn to read all of T

- therr relatronshrps in therr socral network would shlft

o)

: ‘_Educatlng Teachers

Acceotrnq New Assumbtrons Accordrng to Rhodes and Shanklln (1993) SENE

| the best way for teachers to think about change is to reflect on what they already'
: know such as how they encourage therr students to learn or change and then
apply the same pnncrples to themselves These prrncrples may rnclude . |
demonstratlon ownershrp, nsk—takrng, and chOIce as well as self—assessment
collaboration, response and reflectlon and approxrmatron Moreover |
acceptrng assumptrons about change can be very useful For example |n a four ,
| year :,staff development program ,|mplemented in the DenverPubllc Schools,v i

four asSumptions guided their change. First, teachers should not assume that

} | their ideas of what the change should be is the one that should be |

vimplemented }Second teachers shoul’d assume that any inn0vation regUires
| rndrvrduals to work out their own meanrng Moreover because change brrngs
conflict, teachers should understand that conflrct and drsagreement in. change
. are’ rnevrtable-» Frnally, teachers can assume that they, like others, often need

‘pressure to change but change will be effectrve only if teachers develop therr
‘ f own posrtrons or communlcate wrth other teachers | |

A Model of Teachrng_ Change in teachrng, ,however requrres a model of ‘

| teachrng (Freeman 1989). Asadecrsron maklng process clatms Freeman a ‘
,”model of teachrng should |nclude knowledge skrlls attrtude and awareness
For example knowledge is what is berng taught to whom it rs berng taught and W

where it is being taught. _ However, skills are the how of t‘eachrng andmclude ‘
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vmeth‘ods, techniques, activities, and materials. Taken together, knowledge and
skills form not only the knovvledge base of teaching but also the basis for most
language teacher education. However, attitude, according to Freeman, |s t_he, ’
prlnclpal constituent of”l‘anguage teaching. Defined as the stance one ad‘opts _
for oneself, the activity of teaching, and thelearning one engages in, attitude
accounts for the teacher’s effectiveness in the clas'sroom. In addltion,_Freeman .
| suggests a fourth constituent: awareness. As the capacity to recognize and |
monitor the attentron one is grvmg to somethlng, awareness causes teachers to
act on situations of whrch one is aware. ' | |
The Process of Change As an example of a teacher in the process of
change Courtland (1992) documented one elementary school teacher S -
experiences as he implemented a process wntrng'approach‘, ‘In his first year,
the teacher implemented journals with hIS 4/5 class and mainly concerned
himself with the technical aspects of writing. In his second year, the teacher
“attended to one problem at a time, resolved it, and moved on. Alt-hough his
students were recervrng many opportunrttes to wrlte ‘the teacher rgnored the
students’ stages of development. In hrs third year, however -Courtland clarms
that an appreciation of the conceptual i |ssues in process wrrtmg emerged
Consequently, the teacher developed whole class management strategres but
continued to have difficulty in addressrng students’ instructional needs. |
Teachrng Teachers. The problems associated wrth change can be
mrntmtzed when teachers are given staff development courses. For example
lFl teachrng education classes for teachers of second-language students, \
Freeman and Freeman ‘(1988) help their stud_ents' explore not only old attitUd'es
-and methods but also new attitudes and appro\aches. Consequently, Freeman

~and Freeman organize their developmental courses in ways that allow them to
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. | demonstr‘ﬁat‘e‘ whole iah‘guage appryoa}chesbfor seeond ,‘Ianguage acquieitien. For
example, in Ieeson shares, short demonstfatien I’essoh‘s’ drefpro-vi'ded in ord’ef-to‘ ‘.
~explore t'echniques“for content aree lessons. Later, students evélgate the | )
demonstration lsssons by using a whole language checklist, as well as share
lessons t'hat,ha\)e worked for them in the bast. ‘Mereover, in ESL method shere,‘_'
education stUdents study second Ianguage te‘aching met\‘hod_s. Consequent‘ly,
Students not only become experts on the methods”of stUdy but also later - -
demonstrate their knowledge through a sample Iesson. Furthermore, teacher
education students also conduct a case study. Thus, students focus on how
second language learners gain Ehg|ish by examining the data gathered and
reflected in class reedinge. Moreover, in an ESL methods course, education j
students plah a position paper on the best way to teach a second language.

| Coneequently, students talk about the paper, as well as share their ideae with
-one another. The position paper, according to Freeman and Freeman,
encourages students to outline their beliefs about learning, as well as the
methods they would use to support literacy. Finally, in sfudent responsee, i
‘education students provide Freeman and Freeman with information fo plan ,
future lessons by responding to class readings.

| Tutors. Moreover, because adult English as a second_langu‘age (ESL)

classes often require the use of bilingual tutors, a non dir_ecti\)e 'COmbinatery
model was used to teach bilingual tutors with a minimum of a’ssistanée from
instructors. For instance, according to D’Annunzio (v1 990), the typical tutorial
programs do not meet the instrucfi’onal needs of ESL students. However, after
. a short'training peried; which includes accepting d.ictations‘*, translating
dictations, as well as individualized reading and expressive. writing, D’Annunzio

claims that even pedagogically unsophiéticated bilinguals can become effective
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" tutors and tralners For example in one school one Htspanlc and two

Cambodlan blltngual tutors were glven two tra|n|ng sessrons on the use of LEA SOC R

e For the flrst week of mstructton the tutors took whole class dlctatlons from

students who prowded a sentence or two from a class-selected theme After

| each contnbutlon the story was translated |nto Engllsh by the tutors Thus

| students related a personal story in Khmer or Spanlsh before the tutors e

| transcnbed the stones |nto Engllsh “The tutors also pronounced and pomted to

o each word as it was wntten eventually reading the entire selectron to the

/

student. The tutor then pomted to each word pacmg the student as they read
‘ ‘the story together Later the students returned to therr seat and tned to read
g the story S|Iently, underhnlng each word recognlzed as weII as Iater rereadlng L i
the story to the tutor. If the students st|II recogntzed an underlmed word in ‘
| context; the. word was pnnted ona separate sheet The tutor used a wmdow
N card to determme ease and accuracy of recaII Words recogmzed in |solat|on
”'_were deposited in the student’s new word bank Moreover D Annun2|o (1990)
cIalmed that once some fluency |n readlng was acquwed students d|ctated thelr ) X
 stories and were mtroduced to mdrvudualrzed readlng ‘Basically a non- e |
| dlrectlve procedure mdtwduat readlng aIIowed students to go to the I|brary to
select and read books In addmon whrle st||I engaged in. mdtwduallzed |
” readlngs mmonty students contlnued thelr story telhng through expressrve -
wntmg At this time, the baS|c assumptlon was that students develop wntten U |
expressmn by writing. | o |

Ftenewmq Trust. Shannon (1989) in Broken Promlses attempts to P

explam how promlses were made and broken to teachers and students of _
‘ hteracy, Ieavmg both of them allenated from the schools that could prowde |t. , };’

' Like the rest of American somety, Shannon clarms,_schools mter-nahzed th}e



technological ideology that Underlies traditifonal literacy, text_.book-s,‘ and tests."
However, in The Struggle to Continue;‘ S‘h‘annon describes the vphilosephies )
‘and practices of alternative Iiteracy programs. For eXample, under the whole
language umbrella, teachers take charge of their own classroom‘s. In
collaboration, teachers also become learners as they discuss Whoie Ianguage
techniques and strategies. In c‘riticai literacy, students beCorne active in their‘ B

own literacy, as weil as look between lines for unstated assumptions and |
| qguestions. Furthermore, Shahnen (1989) SUggests that in an education for the
enhancement of human freedom, critical educators propose ed}ucational'
practices that not only accommodate human diversity‘but expand human
' possibilities. - As political propesals, Shannon claims, educational practices »'
‘should help students establish “voices” which enable them to centrol, their own
lives, examine their own social contradictions, and/discus‘s democracy as a
means to social justice. | | | |

In conclusion, as teachers create a just and equitable curriculum, they

risk only empowering themselves and their students. In cultural sites'of
equality, empowering teaehers choose to transmit not only sanctioned
knowledge, beliefs, and experiences but also the attitudes and values that
confirm that all students are important. Similarly, through new texts, theories
and strategies, teaehers help their students gain Iiteracy, as well as the basis of
self-esteem, identity, empowerment. Thus, when all students are heard,

participate, and contribute, students learn, work, and contribute to society.
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- Goals

GOALS, OBJECTIVES, AND LIMITATIONS

Because no curriculum “is an island,” untouched by those who read and

write it or seek to use it for their own means, the goals for a 'Iiteracy'curriculum

of empowerment rnclude not only those for the Itteracy of students but also

~those for the empowerment of students and teachers through new awareness

and chouce in a school committed to literacy and justice.

Objectives
1.

- Student ownership. When adult minority students come to -
school, they do so because they understand the importance of

literacy and its role in»helpi-ng them become active and productiv-e

citizens in a d|verse socrety With soc1a| pohtlcat and economtc

problems outsrde the classroom minority students are eager to

practice whatever is prescrrbed in order to achreve literacy and

} empowerment However, because literacy is created instead of

dlspensed teachers must defer from giving prescriptions. Thus

instead of telhng students what to do, empowering teachers ask

 students to use their own knowledge, experiences, and beliefs to

- create literacy. Moreover, empowering teachers help students not

onty’ to recognvize their o‘wn role in,their quest for change but also
to set -their own goals,ac'cording to their own i.nterests and needs.

Empowering teachers. To empower students, however, |
teachers must once again take ownership of their own curriculum.

Thus, with the aim of teaching literacy, teachers choose,v create,

negotiate, and evaluate the curriCqum in order to create literacy

and new possibilities. However, ownership implies a

s



responsibility for a fair and balanced vcurric-i.ilurn. C'onsequentiy,
teachers of empowermen'i fir'stas'k “What do students of ‘d'iv(erse
cultures reaIIy need to know and how can | provide it?”

Moreover squtions to curnculum reform require teachers to have "
not only new theories and pract.ices but also new understandlngs :
about the cultural and poIiticaI nature of the curriculum. |
Conseqdent‘ly, teachers of empowerment actviveiy seek

knowledge, as well as theories, texts, and practices, that meets the
unique literacy and social challenges ‘of their minority students.‘

A literacy curriculum of empowerment. Thus, ina

curriculum of empowerment, students take ownership for their own
literacy by building upon their own needs interests, and
backgroundvs. However, teachers provide the Iiteracy practices
and experiences that help etudents learn actively and creatively,
instead of passively and mechanically. Moreover, although a
literacy curriculum of empowerment is guided by the students’
needs for :Iiteracy, a curriculum of reform is equally guided by the }
social and political needs of minerity stddent,s.

A just school. However, empowerment is gained only in a

supportive environment. Thus, schools must honor not only the
cultural diversity of its students but also coinmit to the educational

- equality of all students regardless of ethnicity or race. Moreover,

in the tradition of American individualism and “can-do” philosophy,
schools must trust their‘ teachers to be experts in their o‘wn '
classrooms. However, with a history of traditional theories and

- practices that has failed to bring the culturally diverse to higher
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hteracy and empowerment schools must frrst recognlze the v
wrsdom and vrsron of students other than those in the malnstream ) L

as weIl as the |dea that no one culture speaks for everyone e

L|m|tat|ons ET N BRI i
| | | The scope of thrs prolect is Irmtted to the use of adult Hrspanrc students |n;':;.,.f
t_"need not only of Irteracy but atso the strategres and skrtls necessary for the

socral polrtrcal economrc and personat transformatron of therr own ||ves B
e Consequently, even though some of the aspects of the adult Irteracy currrcutum E
V ‘_ of empowerment may apply to etementary, mlddle school or hrgh schoot

»students thrs currrculum prolect |s not mtended for therr use

In conclusron |n that all parts of the currlculum--students teachers

. ‘schools and socrety--contnbute to the Irteracy of Iearners all parts are lmpo nt
" to Irteracy Moreover as separate vorces in the currrculum alI vorces need to
o be heard |n order for mrnorrty students to recelve equrty and a Ilteracy o

o currlculum of empewerment




APPENDIX A
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o The followmg curnculum is for adult H|span|c students who belleve that 1

schoollng will brlng them llteracy, as well as a ]Ob in the CIty ora seat on the crtyf ,::’ S

e council. As such, thlS curnculum is for Hlspamc students who have falled not |
- only to garn llteracy but also to garn the Amerlcan dream of equallty and hrgher |
‘pay in the Iand of the “free Moreover thls curnculum |s for teachers who e
g belleve not only in the Ilteracy of students but also in the empowerment of
‘_students Thus as a teacher ina communrty college s Iearnmg center my
’ goal for adult Hrspanrc students was not onIy to create a llteracy curnculum of
| , empowerment but also to do 80 by nskmg the traditional curnculum ina forum

of my peers As such 1 focused on four |mportant curnculum concepts 1 A

I|teracv |ournev Because good teachers grow to meet the needs and rnterests
of their students Itookajourney into I|teracy Asacurnculum maker I . "

“ examrned not only my own attltudes beltefs and behawors about llteracy but
also explored new theorles sk|IIs and strategles Consequently, in a forum of

- my peers, | not only questloned the tradttlonal curnculum but also collaborated '

, mqwred and dlalogued in order to create a better curnculum for Hrspanlcs in

America. In the 1ourney, I became an advocate for students As an mstructor in BEa

‘a communlty school, | also ralsed v0|ces nsked conflict, and created change .
: By changing oId bellefs theorles and practlces I created new goals and a |

Ilteracy curnculum of empowerment 2. Phllosophv of educatlon If educatlon

bnngs a better Irfe to students then teachers need to know what they belteve
o why they belleve it, and how to practlce therr bellefs Consequently, l and my

'peers collaborated mqurred and reflected on the attltudes bellefs and '
) knowledge of Ilteracy By thmklng deeply about Ilteracy, | also created a | |

personal phllosophy of educatlon For example I belneve that m a tradrtlonal ‘ .

) .sk|l|s curnculum Irteracy for Hlspamc students does not come easny and



sometimes not at all. Yet, when schools consider other more powerful -

istrategres such as those in whole language or critical literacy, Hispanic

- students gain not oniy Iiteracy but also the power to meet their own needs and

interests. 3. Scho.olinq ‘a,s culture. Moreover, as an advocate of students_, as

 wellasa curr'.icquUmf’maken 1 found that for a ‘nation founded on democracy,
- freedom, and equal opportunities, America has not done a very good job of

~ providing I.ite'ra-cy» and embdwerment for m'i.nority{students. As such, by
sanctioning oniy the Ianguag‘e and culture of mainstream Americans sc‘hoois
contribute not only to the |II|teracy of minority students but also to their low
self-esteem, |dent|ty, and disempowerment Yet, |t does not have to be this way.
Consequently, in the new currlculum, | planned not only for literacy but also for
~ students to feel good about themsel’ves and their heritage. In strategies,
students will ‘erarn not only hew to speak, read, and write English but also how

to lower their resistance to schooling,oVercome cultural barriers, and

participate in equal relationships. 4. Qwnership of the curriculum. Asl
explor‘ed my de attitudes,‘ “ knowledge, and practices, | took ownershvip’ of tne
~ curriculum. As such(, | asked myself, “What do Hispanic students need?” and
a‘nswer?‘ed, “Iiterecy and‘empo‘werment;” In ‘piacing myfbeiiefs into practiee,ll »
“also createdgoals for iiteraey F‘orexample' in 'e‘xtended invitations, Hispanic
students need to read reai Iiterature as well as to think critically before writing
for meamng In provrding a safe and nurturing environment, teachers also
need to prowde instruction that IS culturally responswe as well as based on
new iearnlng theorles In classrooms of empowerment students experience
_important role -models, as well as empowering equal reiationships.

A 'Iiteraey journey | o |

Hispanics in America. Whenw Hispanic students walk through our doors,



they start a journey rnto lrteracy However lrteracy for Hrspanrc students does “ e

. hot come easrly nor sometlmes at aIl Nevertheless Hrspanrcs are not |gnorant

‘ depnved nor unmotrvated As students of two languages and two cultures
: ,‘ they are prepared for the journey With a strong sense of peoplehood and
- hrstory, they want only to partrcrpate in the “Amencan dream Yet, many

' Hrspanrc students feel alrenated in Amenca Some. students have low

self-esteem and others feel margrnahzed by a socrety that promrses but farls to o

dellver equal opportunlty and justrce for all. Most however are brrght and
: capable of learnrng how to speak read, and wnte Englrsh As Hrspanrcs in
Amerrca they want only the opportunrty to partrcrpate |n the journey Why else

: would poor Hrspanlc mothers save therr grocery dollars for baby srtters or
- working- class men attend nrght classes after 10- hour work days’? ’f ‘ o

_ Advocacy AIthough | have always been a teacher 1 have not always ”
been an advocate of students. | set:goals, taught, and- e_valuated, but | did »not, \
always defend my students’ rights for »equal opportunity; -literacy, and o
| empowerment Thus asateacher of mrnonty students Istarted a journey for R
students llteracy and empowerment As such | journeyed for a better
curriculum than the tradltronal one of skrlls and drrlls whrch farls to brrng
' students lrteracy In the process B explored not only my own attltudes belrefs o

and practlces but also galned the skrlls strategres and knowledge to create

o ‘Irteracy, self—esteem |dentrty, and jobs As such my journey into

r currrculum makrng was a journey to provrde students not only

~with lrteracy but also wrth jobs and the power for Hrspanrcs to be themselves |n ES e

Amerrca ‘

Schoolrnq in the communltv Although our Iearnrng center is Iocated in a e

t

'llower socroeconomrc area, hundreds of l-lrspanrc ,:studentshave ‘o_.nly to t,ravel a .
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few blocks to start thelr journey into literacy. As an offécamp’us site, our stuvdents -
can find us in an old shopping center across from th‘ehe‘alth’olinlc, a liquorv -
store, a low‘-‘co'lst food market, and the welfare office. Because we are Iooated in

- a hlgh-orime area, the police f_requently patrol. 'Consequentl_y‘, from our schoolv’sf '

| windows, we often see police detain or arrest p'eop'le 'suvs'pecte_d of committing

-~ crimes. Still as an instructor for under prepared'studentsv | think we are ’not in
~ sucha poor locatlon Although we are far from the schoollng of most whlte
| mlddle classed Americans, we are close enough to the the poor |lllterate and
disenfranchized to provrde nelghborhood schoollng | ‘ _

The-|ournev. My j journey into llteracy was not: mme alone. As I prepared

tonr,is'k old attitudes, bellefs, and practlces, | also prepared to h-rrng six lnstructor_s
and thirteen aides along' with me. As the-'site instructor of 'o_u-r l’earning cen't‘_er, I
was responsible for}initiating change. Consequently,‘: | wondered whether it i
- would be better for teachers {o struggle alone or to try to creat‘ecu‘rriculum. |
together. As teachers in the lear.ning process, we wou}ld be_neflt by ‘
- collaborating on new ideas, theorles, and pract‘i,ces. ‘}‘Togethevr_' we could
challenge not only o_ld attitudes and bel»iefs ;butvalso fo'rm nvew one's ina foru‘m;‘
Fortunately, everyone else felt the same. - Still, our staff ‘meeting-s had never
been about vphilo‘sophy, theories or practices | Dichssions Were always more "
about practlcal matters such as, “Who was tutorlng Marla last week’?” and “Why -
does Maria not attend school anymore’?” | |

Voices. As our staff journeyed lnto llteracy, we raised ourvorces In na

forum of our peers we voiced our own oprnrons and I|stened cntlcally to new

- attitudes, bellefs and knowledge In staff meetrngs we also adopted two rules

of d|alogue Frrst everyone was to have a vorce Even though teachers had the R

| fmal responsnbllrty for currlculum maklng all staff members would have an

51



"»opportunrty to vorce thelr own belrefs and oplnlons Secondly, everyone would

o respect a staff members rrght to speak Speakers would have unrnterrupted -“f"i}r L

o trme to vorce therr opmlons although the rest of us were free to add our own

L vrew pornts later Thus in our frrst staff meetrng, I asked the staff to talk about

'. ;therr most |mportant lSSueS and problems Some teachers wanted to talk about-‘ e

- drscrplrne and overcrowdrng Other teachers wanted to drscuss the days and

“times thelr classes would be scheduled Strll a fow ardes wanted students to S

7 know that the Iearnmg center was for readrng or wrrtmg, rnstead of for S
| socralrzmg Because these issues affected our students we talked lrstened “
| and learned Strll by the end of the frrst meetrng, most of us agreed that we stlll»," 3 i’ -
‘;hada lot to learn about llteracy | e o | ] }, |
e Bellefs, theorres, and practrce AIthough students learn lrteracy in the
"blassroom lrteracy takes students far beyond the classroom walls o R
"’ ‘Consequently, in my journey for lrteracy, I hoped to Iower waIIs and ralse Y

:fstudents expectatrons Iwanted drsrllusroned students to belreve in . 5 a
':themselves to. raise therr asprratrons and to embrace new possrbrlrtres In other i

vwords 1 wanted H lspanrc students to learn how to. be rrsk takers and to develop

©the attltudes and confrdence to learn llteracy Strll none of thrs could occur

‘- '.fwrthout changrng the tradltronal currrculum of skrlls and dnlls or the tradrtronal S

o attrtudes knowledge and practrces that quret hopeful students Thus instaff AR PR

B : meetrngs my colleagues and I explored not only the tradrtronal skrlls and drrlls‘:fﬁf__'"v'}3"""’ s

o f"curnculum but also the drsempowerlng effects of the tradrtronal currrculum on

| "'v'__.'non-tradltronal students For example |n the tradrtronal currrculum Hrspanrc

" ':‘:_'.students are met wnth the challenge of readrng a standardrzed test meant only e
- for Englrsh speakrng students Srmrlarly, Hrspamc students are often asked toff PR |

:g read from marnstream textbooks that assume all students share the same



attitudes, knowledge, and'experienées. - Besides the traditional‘,‘ we also
discussed the powerful curriculum alternatives. In"ou:r journey, we examined
the skills and strategies of whole Ianguage énd criticél Iiteraéy. For example, in
whole language, students are assessed, instead of evaluated or “graded.” |
Students read real literature, write in journals, and experience dwn'ership by
setting their own goals for literacy. Similarly, in critical Iiteracy, Iiteraéy is not
only reading the word but also reading to gain personal, social, and political
~empowerment. Thus, teachers create lessons that help students with
self-esteem, identity, and problem-solving. In role-modeling, teachers also
change the traditional teacher-student relationship by creating more equal
relationships that empower. |

Risk, conflict, and change. In risk-taking, we moved away from the

comfort of an old and familiar curriculum. In conflict, we explored our beliefs for
literacy. In change, we began to place new attitudes and beliefs into practice.‘
In the journey, Bob, an English teacher, eXcIaimed, “What do you mean that |
cannot hold my class until after 12! My students are here at 91” Other teachers
accused staff members of wanting to “water down the curriculum,” instead of
adhering to excellence by teaching Hispanic students at their “proper” gradé
level. Similarly, some teachers believed that as we tried to create a better
curriculum for some, we discriminated against others. As such, a few teachers
began to seek territories and alliances. Although everyone wanted to be part of
the solution, everyone saw the solution differently. Still, most of our staff was
excited about creating curriculum and the resulting changes for the new year.
Consequently, although we disagreed, we also agreed and compromised, all

while moving forward.

Goals for literacy. As we journeyed away from the old curriculum, we
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o f’teachers set new goals for Irteracy One of my goals for students is that

: o begrnmng students be allowed to speak wrth an accent or to frnrsh thelr

S sentences wrthout berng corrected Lourse an arde wants students to read

R : :; Englrsh every day Elarne however belleves that students who speak and read'f-'ff-'?f""‘- ‘

| _Englrsh should also wnte in journals about therr experrences Stlll Anne an | |
2 _':'Enghsh teacher suggested we keep a few skrlls from the old currrculum whrle .
:_" _Tadoptrng some of the newer ones from whole Ianguage and crrtrcal Irteracy e
: “Our students dOnt know how to punctuate or use capltal |etters ” Anne sard
"‘They also have trouble frndrng a marn |dea or. Iocatmg detarls ina text ” I .
| ',: agree However our students also need to read real literature and wrrte in
k‘ journals Srmrlarly, as mrnorrtres rn Amenca our students need personal
socral and pohtrcal empowerment As such students need to set therr own ; '
v"nfgoals choose therr own Irteracy actrvrtres and experrence more equal |
student teacher relatronshrps in order to be empowered | '

Teacher as polrcv-maker I have always thought of myself as a teacher of :

s students I have not always thought of myself asa pohcy-maker Yet in the

‘]ourney, Iwas Iearnlng new |deas belrefs and practrces for Irteracy lacted Irkev S

a teacher, posed questlons and offered solutlons 1 also acted hke a polrcy
. maker I reﬂected on the pohcres of schoohng, the cost of educatron and _
classroom accountabrllty Thus in staff meetmgs 1 defended a currrculum that ‘
recogmzed the unrque needs and mterest of Hrspanrc students As such L
f‘argued for a currrculum of equal opportunrtres A added attendance hours
" , analyzed test scores and revrewed retentron rates to argue for cIassroom ‘ "
' ispace 1 also remmded teachers that the Hrspamc students of today are the - | ' ‘_
Ieaders of tomorrow At trmes it was uncomfortable for me Yet my i 5

commltment to Hrspamc students had forced me to Iook at the depths of my
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"bellefs and the powerful alternatrves to dlsempowerment
. -':A phrlosophy of educatron o | | |

Thrnklnq deeplv Every day, teachers thmk about students skrIIs

' textbooks and evaluatrons However in weekly coIIaboratlons we teachers
began thlnkrng beyond darly lessons As such we thought deeply about what
o :we belreve why we belreve |t and how to place those belrefs into practrce In
| explorlng Ilteracy, we not onIy examrned our own attltudes belrefs and S
practrces but also examrned our personal phrlosophles of educatron Bob |
thrnks he doesnt have a phrlosophy of educatlon ’ “I do what works ‘says Bob
and try to stay away from the Iatest fads in educatlon However Janet who )
"-has ]USt completed her Master sin Engllsh does have a phrlosophy, “l belreve
that the strategres of whole language work better than jUSt teachmg skills,” _'
o says Janet. Strll Monas phrlosophy is strll growrng, “Students need skrlls but,

| they also need more such as strategles in whoIe language or crltrcal Irteracy

 With Hlspanrc students droppmg out dally, we explored what education meant o

to our students as weII as each and every one of us ! want to Iook at Ilteracy
not only from an educatlonal pornt of vrew but also from a socrologrcal one that
' considers: Irteracy and power in Amerlca | o |
A Values and belrefs As we struggled to. understand what we. belreved
and ‘why we belreved it, we became philosophers. In creatrng a phrlosophy of .
'educatron we had asked ourselves not only “What do I belreve about Ilteracy'?” .
but also “How can schoolrng brlng a better I|fe to students’?” Inone: staff - |
meetrng, I spoke about my personal phrlosophy of educatron “Our students _7“‘: /
come to school to speak Engllsh " I sard “Yet we know our ‘students come to us i
N for much more Our students want lrteracy, but they also want jobs, as well as |

' the power to speak to therr chlldren S teachers the corner grocer or the mayor
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 ofthe crty After a moment, ,-Ann sard “q know our students want more than

L .=_:'.?’j_"\Engl|sh but how can we help students get jObS when teachrng Englrsh is hard’ |

- ‘5".'~:t,enough’7” Ann is right. It is drfﬂcult to teach second language Iearners how to |

' .jlspeak Englrsh wrth only an elementary educatron |n therr own Ianguage Yet I _ o

'_,-;thrnk we can do both "‘Ann how about ownershrp’7” | responded “When R
students take ownershrp for therr own Irteracy, they learn’ Irfe-long skrlls and
,strategles such as mdependence and responsrbrlrty ” But our students dont

| j‘ vvalways want rndependence or responsrbrllty,” sard Elena an rnstructronal arde.}' ‘
K “Sometrmes she added sheeprshly, “ m afrard to Iet them try -

“Meltrng Pot” mythology. As a phrlosopher | try to dispell old

i assumptrons and mythologres about |mm|grants and therr struggle to learn
Englrsh For example in the Iand of drversrty, some teachers still belreve that
, rmmrgrants of the past were happy to Iose old ways while learnlng Englrsh |

- easrly and qurckly Consequently, Brll who has taught Irteracy classes for 30

SRy years wonders why Hrspanrc students now need specral programs more

‘ ,classroom space and culture sensrtrve rnstructron when rmmrgrants of the past
- picked themselves up by therr “bootstraps ? Some teachers like Brll believe
| ‘.that “Meltrng Pot” mythology is sacred Nevertheless I listen to Bill's’ vrew pornts
on students teachrng, and Iearnrng Later Ialso rnvrte Bill to new knowledge. -
“Brll you and I know that our country was founded by rmmrgrants Some | }
rmmrgrants Iearned more qurckly than others but some |mm|grants dldnt Iearn
Engllsh without schoolrng Specral programs are not new ” I reflect “For . |
‘example in the nid- 1800s German speakrng Amerrcans had brlrngual schools
in Baltrmore Crncrnnatr and St Lours In 1847 Loursrana also taught | |
~".French speakrng Amerrcans in Englrsh and French *

The “Amerrcan way We teachers have always taught Ianguage and




'culture in Amenca However tradltlonal phrlosphles bellefs and practlces |
vhave sancttfled Englrsh only as the “Amencan way Yet, when teachers 3
practrce Engllsh only, teachers rmply that malnstream culture is good. and by
omission, mmonty culture is bad Moreover by sanctlfylng Engllsh only as the
“Amencan way, teachers lgnore not only the brcultural nature of students but
also blame students for their own |ll|teracy Thus in staff meetmgs | asked
teachers to descrrbe the nature of students as well as the mlsperceptlon that

» «®

' Hispanics are “lazy, remedral ? and “reS|stant Because hundreds of students .
spend thousands of}hours in study, | think our.students are motrvated,‘ mstead v
of “laiy " As second language learners Eour studentsare not “remedial” but .

- learning English for the first time. Hlspanlc students are also not “reSistant” to ‘:v
American English or culture They are simply second Ianguage learners -
Students who want to hold on to thelr language and culture while learnlng how
to be “American.” |

"Philosobhv and practice. Although second‘language learners do not

think of themselves as philosophers,v} they have their own philosop‘hy of
education. As such, 'our students not only believe that'schooling will»bring them |
llteracy but also that schoolmg wrll help them speak to Iandlords get ]ObS or
qualify for promotlons Students come to school to Iearn English, study
American culture, and “ surwve in Amenca Thus in staff me‘etlngs I'and my
colleagues not only thought deeply about the Irteracy needs of students but

also about thelr needs for powerful strategres ina blcultural socuety For -

example in the classroom H|span|c students learn more qwckly from blcultural, b

textbooks meant for second language learners than from textbooks meant for
| malnstream students only Thus in the study of culture and Irteracy, Hlspanrc

~ students: read not only about hot dogs but. also about the Amencan flag
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 journals, students write about the flrst Amvericﬁ-an president”Ge‘orge WaSh’ington '
as well as wrrte about the presrdent of therr natrve country In addrtron because

Hrspanlc students are Iearnrng Englrsh for the flrst tlme teachers understand

~ that Hrspanrc students learn Engllsh in stages wrth every day language |earned o

sooner than Englrsh for academrc Iearnrng For example -|n class Fernando a
Vbegrnnmg student speaks Englrsh in every day conversatrons wrth hlS teachers‘ l
~ and peers. However Jesus an mtermedrate student speaks not only Englrsh |
but also reads American lrterature Yet, Jesus who speaks reads and wrrtes
Englrsh does not write as well as Berenice, who is ‘mastering’ not onlyvstandard o ‘.
English but also pursurng an Assoc1ates Arts (AA) degree on the marn campus
Schooling as culture | .

Unegual opportunrtre For a nation founded on democracy, freedom
‘and equ.al opportunites, Amerrca has not done a very good job of providing |
| minorlty students with literacy or empowerment Hidden by class and cultural
barrlers mrnorrty students i ln school experlence not only rlllteracy but also '

allenatron and drsempowerment Yet Hlspanrc students are not |gnorant of

,-‘ Ianguage nor culturally “illiterate.” However when tradrtlonal schools transmrt

only the knowledge attltudes bellefs and behavrors of the cultural marnstream
"Hrspanrc students lose self—esteem |dent|ty, and llteracy Schools are not
neutral Moreover because Hrspanrc students experlence lower power and
~ status than marnstream Amerrcans they also experlence lower academlc | ”
achrevement in Amerlca Still, it does not have to be th|s way |

" Needs and mterests Untrl thrs year we teachers thought we were dorng e

| everythrng we could to teach Ilteracy In a tradltlonal currrculum for marnstream |
students we taught grammar spellrng, and vocabulary We also explarned

difficult rules, mterpreted confusrng words as weII as ratlonallzed and jUStlerd e
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~ our actions. However in fear of cultural diverS|ty, we also cautioned students o

'-'f‘not to speak Spanish |n the classroom Yet, when Hispanic students spoke | |
»rv'-English we didn't understand them and asked them to repeat their words until..;
we could. Nevertheless we wondered why. Hispanics av01ded speaking |
English and why some students could not read. Yet no matter what we tned
hopeful- students struggl-ed »Still we had neve»r used our -students beliefs
knowledge and experiences for Iiteracy Yet, in the quret recesses of our ‘ "
minds, we knew that not aII students learn in the same way nor come to us wrth :
the same cultural backgrounds Thus in staff meetmgs we asked, “What are the
needs and interests of our students’?” and answered “Ilteracy and JObS ”

The official curriculum. As teachers of Iiteracy, we never thought our ,

traditional curriculum taught mainstream students but discnminated against

| minorities. Still, Hispanic students ‘were expected to follow the skills |
curriculum. Consequently, upon entering school, second I-anguage learners
struggled to read a vstandardized testmeant only for native .En'glis'h speakers. In
Iessons, students also studied gramma'r, vocabulary, and spelling three ho.urs a
day, fou}r'days a week. ‘Yet students had trouble speaking to their teachers or
understanding them in return. Moreover, with different attitudes beliefs, and |
knowledge, Hispanic students read from traditional textbooks that assumed aII
readers shared the same attitudes, knowledge», and experiences. Thus, in

; meeti-n‘gs' our staff 'began to've>v(amine empowering alternatives to the traditional
curnculum “I don’t -know much about whole language said Bob, a reading k
instructor, “but | like what I hear, especially when students read real literature ?
“Yes, | agree,” said Mona. “When students write without having to know
-everything about grammar, | think students learn how to write 'more easily and |

quickly.” Everyone agreed except Ann, a writing teacher. “Wait a minute! 1 like



whole Ianguage too, but how can we abandon skills when Hlspamcs really do

‘not know the grammar, punctuatlon and capltahzatlon of writing?”

~ The “hidden” curriculum. “What are you talkmg about?” asked Tom,
while looking at his English syllabus at one of :our‘staff' meetings. “l don’t hvaVe
_a hidden curriculum in my classrddm.” Othervteachers' agreed. “Tom, don't |
bc-)ther to look in your syllabus,” Iséid,““l«t‘ isn’t written there.” Méria, a
second language teacher, explained, “Look, Tom. Not all students know the
American way of Schooling, sucH as being on time, expressing 'one;_s own
opinions, or turning in assignments. As the culture of schooling, the hidden
curriculum is what we fail'to teach our Hispanic students, yet expéct them to
“know.” | wonder outloud if the hidden curriculum is not also reflected in a
paternahstlc if unconscious, attitude towards mlnorlty students. As “experts in
literacy, we teachers flhd it easy to predict our students’ needs, regulate their

behaviors, and tell them what they need, instead of their telling us what they

want. Yet, by providing all the answers, | wonder if we create the opposite of our -

desires, passive students, instead of h‘opeful ones.

Cultural barriers. ltis hard to ask minority students to speak English only 3

when they know only Spanish. Yet, at our center, it was policy. In the culture of

s’chooli'ng\, students were reminded déily to speak English, instead of their
native language. Nevertheless, at one of staff meetings, Marie, a clerical aide,
‘opened discussions on cultural barriers. “Why-d'o‘ Hisparﬁc students él‘ways |

| speak Spanish in School when they come to school to learn English?”

éxcla,imed Marie.. “They’ll never Iearn to speak English by speaking only

Spahish.” | agree. Hispanic students do come to school fQ Iéarn Ehglish. Still, 1

questioned, “Marie, does that mean that Hispanic students cannot explore the

 meaning of a difficult word in Spanish or use their exp‘eriences‘as a basis for
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- new learnin'g?” In other meetings, we also discuSsed t-he relationships‘among
self-esteem, identity, culture, and literacy. “Hispanics'are in America,” said Paul,
a new aide. “They should want to speak English and eat hot dogs,'instead:of :
speaking Spanrsh or eatrng tamales.” Paul has a point New i‘mmi‘grantswill
have to learn the language and culture of Amerlca Still, I replied, “Paul, as
recent |mm|grants our Hrspanrc students are not only Americans but also
students of two cultures. Consequently, our ‘students have not lost their hentage o

nor found it easy to learn English in a school that disrespects or alienates them.”

‘The culture of literacy. Because students bring their own attitudes, _‘
beliefs, knowledg_e, and experiences into literacy; the stUdy of llteracy is neither _
white,‘ brown, red, yellow, or black. Yet, in the traditional curr-lCulum,_ the culture :
of literacy is white an'd middle-classed. Consequently, in staff meetings the K
staff discussed the culture of Ilteracy Our students are Mexrcans Guatemalans |

Cubans, and Peruvrans They speak Spanrsh and possess a rrch cultural
| herrtage Yet, this i is not enough As students in Amerrca they hope to gain the
language power and status of standard English, the culture of literacy. Thus |
in currrculum maklng, | ask Marco to tell me what he thrnks a difficult English
~word means in Spanrsh. Afterwards, Marco and | drscuss the same word in
English. In the ctrlture of Iiteracy, Marco also writes about a favorite holiday‘, “
like the ‘1 6th of September. But when 1 little, | fe'el scared of the noise and the ,
fire crackers.” As a bicultural school, we also celebrate American holidays, |
such as Thanksgivlng and Christmas, as well as Mexican ones, such as
1 Mexico’s-lndependence, Day. Consequently, Consuelo brings fresh tamales for ,
Thanksgivlng, and | bring Kentucky fried chicken for the 16th of September. In
empowering social relationships, Lucia invites me to her church'so,cial. on

Saturd‘ay, and | promise to make it. Still, Theresa, whose daughter is _failing
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‘*"Englrsh wants me to ¢
D “Theresa |f you call the counselor ” 1 say, “I wrll help you speak to h

o Englrsh SR

- weeks or a few months lSome leave because they need babysrtters and others

:]Ieave because therr husbands want them home rn trme to make drnner 'Ye

N that mrnorrty students are afrard of not berng good enough For example

3

herd _ghter S. counselor to talk about_ oor grade

Cultural resrstance No matter how badly our Hrspamc stude ts wan
»llteracy, _rt rs not unusual for students to resrst our efforts to help them )»

: ,}Consequently, many of our Hlspanrc students stay |n school for only akfew o

I 'other students stay |n school but drstance themselves from therr teachers andy R
;the learnlng process At these trmes |t |s not unusual for me to persuade

’-",'-reason and flatter For as a teacher of students |n two cultures I understand |

oy although Flosa srlently reads in our Iab each day, Rosa refuses to speak to me - -

'to read aloud or to take readrng assessments “No no Rosa responds to my \ !

o) : querres “I not speak SO good |n Englrsh As a result of my observatrons I

o ‘suspect that Rosa is havrng d|ff|culty not only speakrng Englrsh but also readrng

Englrsh However Rosalis too embarrassed to ask for help | t00 am afrard

‘.,‘,’What if 1 confront Rosa wrth my susprcrons and she Ieaves never to return’7

o vaouId not Flosa s leavrng be more harmful than her stayrng and grvrng me more

o opportuntttes to help her'7 Strll 1 try and Rosa resrsts Flnally, in exasperatron I e

i:ydeclare ' “Flosa l cannot keep grvrng you books to read lf you refuse to speak to i

o _Ownershlp Of the currrculum

o me, read for me ortake atest I really want to help you but: you have to Iet me.” .

l_\l_e_w_tﬁgmmgs For aII appearances the new year began S|mrlar to : '

o those rn the past Students by the dozens were wartrng |mpat|ently |n Ime to

o regrster and we, the staff as usual were understaffed and hurrred Desprte ou‘ I
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] ,f. ;f;empowerment By collaboratrng;

S :Self-rdentrty, confldence liter aCV’ a“d ’°bs

".'_‘.only for our own currlculums Consequently, although we rrsked collaborated L
| ,and mqurred our mdrvrdual goals reflected our own unlque attltudes belrefs |
knowledge and expenences As such 1 created a llteracy currrculum of
“:f:““:v‘empowerment by reflectlng on four areas of currlculum One because |
standardlzed testrng labels and marglnalrzes Hrspanrc students l adopted
i;mformal assessments whrch encourage mstead of drscourage academlc gy
"'-"”progress Two because we Irve rn a blcultural socrety, 1 also trred to san' fy
B ‘:’*L_‘the language and culture of Hlspanlc students Consequently, our cente] 0
tonger tnes to make Hlspanrc students mto someone else Three by ado;‘""

_fj,the skllls and strategles of actrv’,'_ learners"l hope ito ‘empower St“de“ts

'fi;.““‘_:’f‘Frnally, because students are |n and of therr communrty, l trred to use the
T 'f}'ireal llfe needs and lnterests of students for llteracy As such 1 asked student

e about therr needs Later 1 created lessons that would demonstrate the kil

P _~5--l|teracy but also empowerment llteracy was never ,-at.the expense of -

lnqurnn }*a‘nd ’reflectlng in a forum of our

e : 'peers we had jorned together to grve students the skrlls and vstrategles vfo

theracv framework As nsk-takers we teachers had agreed to create

et ‘fcurrlculum rn a forum of our peers However rn the end we were responableg

) '-‘l_'fmeanlngful actlvmes Students would speak |n genum‘e dralogues tak

ownershrp of thelrlown lrteracy, a ,well as expenence equal relatlonshr' S.

o and strategles of Irteracy and ]ObS Stlll be ause;zstudent eednoton




' ‘».J-»'self-esteem |dent|ty, or self-confldence

e ; Choosrng assessmen On the fll’St day of regrstratron lwas happy t‘_ :

Jarme a former day student after a year S absence As a marned student w1th_;" =

) ; ‘chrldren Jalme works 10 hours a day, 5 days a week Because we are now .--.7

open 12 hours a day, srx-days a week Jarme is happy to return to school as a : '

,nrght student Stlll Jarme expresses a fear of standardlzed test- takrng

o Consequently, with more than one way to take a test l prepare to bypass

: gstandardrzed testrng forJalme As such Isrmply ask Jarmle to read to me from o

atext l guess |s W|thrn his Ievel of expertrse Thus Jarme demonstrates hrs E

i ‘competency at the lower readlng Ievels before readrng more complex

| passages Because the frequency of: mlscues mdrcate Jalme S readrng

o understandrng, | qwckly frnd a passage I belreve wrll support and

“ challenge Jaimie in l|teracy Flnally, l also ask Jalme |f he is happy wrth the
| readlng Ievel | have chosen lt |s surprrsrng how many students choose to read
- above or below a Ievel | would recommend Yet, students have my permlssron -

to read at the level of therr choice.

lnwtatlons As ateacher Irnvrte students to tell me about thelrgoals for AN

lrteracy Some students want to speak read and wrrte Englrsh but others want

U to study for their General Educatron Drploma (GED) Strll some students want

to recelve their Assocrates Arts (AA) degree or graduate from college |n order to RS

B become teachers englneers or socral workers In creatrng a course of study, I

'start Wlth the students goals needs and mterests As such Jalme wants to .

: study for hrs GED in order to geta promotron in hrs factory Consequently, I. i ,, “ o

|nV|te Jalme to work out a schedule that wull allow hrm trme for work famrly, and B

schoollng As such Jalmre will attend evenrng classes

| four-days a week two hours a day In class I also mvrte Jalme to read real
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lrterature as well as to wrrte m journals Because Jalme is a

Mex1can-Amer|can he |s also rnvrted to use hrs cultural knowledge and

' ’expenences for lrteracy

A safe envrronment Because we teachers work hard to create a safe

. and nurtunng envrronment our classroom walls reflect the blcultural nature of

| students. Some posters are of Mexrcan dancers Stlll others show chrldren ,”
B from drfferent parts of the world Yet some prctures drsplay world maps that
locate students natrve countnes As an advocate of students my favonte poster f ¥
|s of. Juan aformer student Because Juan is. asrnger he |s tourrng the G
country Nevertheless Juan has srgned the poster and proudly dedrcated rt to
P hrs teachers As a Iearnmg center we also have posters that drsplay the basrc L
rules of spelllng grammar and essay makrng Tt rs good to see culture and ’
‘ Ianguage posters srde by srde It is equally as good to see the old signs, such
as “Clean up after yourself ”? “Your mother doesnt work here,” or “Speak

Englrsh only, replaced by posters of a more supportrve nature

The cost of literacy. Because our students are poor we try to help our

students with the cost of schoolmg Consequently, in the past we provrded :
. students with hundreds of free grammar work sheets, mstead of askmg students =

_‘ to buy therr own textbooks Srmrlarly, in in the study of readlng, we offered

~ students a small lrbrary of free skills books for- classroom use. Nevertheless thevr T |

cost of lrteracy was high since our staff drd not requrre students to mvest in therr
’ '»'own Ilteracy or to read and wnte beyond the SklllS phllosophy Today, however P =
| ’,one of our goals for I|teracy is for students to purchase low-cost Englrsh and |
readmg\ textbooks. ‘Thus, in ownershrp, our students buy and read thelr own ;,‘
classroom texts as well as complete readrng and wntrng assrgnments at home

\

As such in the study of llteracy, our students now read lrterature in whole
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B B polrtrcal paradox As non resrdents Hrspanrc students often do not qualrfy for

| language study wrrtrng |n skrlls and dISCUSS problems through crrtrcal lrteracy B

~A golrtrcal garado Because Hrspanlc students are in need of

" empowerment as weIl as equal opportunrtres our staff often frnds ltself |n a

R "Iow-cost credrt classes However “as non- resrdents they do clualrfy for ST

7{' non credrt classes offered for “free Moreover although some resrdent

e students qualrfy for credrt classes they cannot understand why they should pay |

N for credrt classes offered for free as non credlt Thus upon reglstratron , o

| | ’.Hrspanlc students ask for the drfference between credlt and non credrt classes f’, '_:‘:7;'"_ _ ', )
| ~To Raul, l reply, “If you take a class for credlt Ftaul rt WI|| cost you $23 a unlt ‘» |
o but if you decude to take a class for non- credlt you WI|| still recerve the same g

| class wrthout the fee or/ccllege sanctrfrcatlon “Then why pay the fee’?” Flaul

‘asks. ltis drfflcult to convmce poor students to pay $23 a unrt for non degree

. applrcable classes when they can get the same class for free }Howeve_ '

' »‘.' - ;because all college exrsts on fees and state taxes more classroo space rs e

T avarlable for marnstream crednt classes than for non credrt second Ianguage

o classes Moreover for some teachers and admlnrstrators classes wrthot fees

M:Vlolate the “Amerrcan way of self—rellance rndependence and responsrbrlrty

- ‘Consequently, our staff encourages Hrspanrc students to take classes for credrt

o means we help students apply for college fee warvers

' and more opportunrtres for lrteracy However lf the fees are beyond therr

The struggle to read Our students work hard to learn how to speak

E read and wrrte Englrsh Yet, our students struggle As: a goal for readrng, ltry to

o 'precusron StrII in her search for meanrng, Yolanda spends many frustratrng

| "”drsabuse students of therr bellef that good readers read wnth drctlonary a8

hours Iookrng up words rn the dlctronary, rnstead of trustrng herself to predlct



meaning. Thus, .the ’new_reading curriculum plans for Yolanda 1o use .two
reading 'Strategi'es.v First, Yolanda must read to gain meaning, instead of only
to f_pro'no-un'ce words. Secondly, Yolanda must try to predict meaning, instead of
l00‘kin.g up every word |n the dictionary. It is surprising how much easier
reading has become for Yolanda since she‘ is trusting herself for literacy.

Reading strategies. Still, because not all students learn at the same

pace or read at the same level, we try to help students with reading strategies.
“Teacher, what this mean?” Fiaquel asks while pointing to a word m,a sentence.
 “Read ‘the'whole sentence,” | encourage, “then see if you can guess a good |
evn‘ough meaning.” At other times, when Ragquel has troublesaying a word, |

- suggest she sound it_:out or try to find a look-alike word that would help her with
sound or mean’ing_. Also, because Raquel does not always understand English
word-s | sometimes ask bilingual classmates to explain words in Spanish.
Moreover, in Iiterature Raquel reads to meet her own needs and interests.
Consequently, from a small library, Raquel chooses to read

The House on Mango Stree t, a Sandra Cisnero s novel on the struggles of
womanhood At other times Raquel reads and discusses newspapers artlcles
with her peers, such as those regarding crlme in v‘her neighborhood or
discrimination’-in-A’merica, ‘St’il'l, R.aq:uelalso reads for skills, such as learning
h:ow to find the main idea or locating the details. Thus, in»skills, Raquel only

. praCti‘ces what her mainstream counterparts have spent a life-time learning.

| ' Critical thinking As students ‘struggle to gain literacy, they also- struggle
to gain solutions to personal socral and political problems As such, | try to
“help students read as well as to understand problems and to find solutions.

| “Why do you want to learn English?” | ask Manuel, a new student to our center.

ln reply, Manuel who |s unemployed explalns that since he speaks English
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poorly, he} has been unable to find ajob. | unde'rstand Still ' Manuel will need / .
~ notonly to speak Englrsh but also to read and wrlte Englrsh |n order to get a |
good jOb that will support him and h|s famlly Consequently, one of my goals for
students is that they explore the cultural realltles of the world they I|ve in. As
f such Manuel and | discuss the problems and solutrons of jOb searchrng
- “Manuel, to get a jOb dont you need to read the “Help Wanted" ads orto wrrte
to fill out job appllcatrons’?” I query Because Manuel lS eager to garn |
employment Manuel is hoplng that speakrng Englrsh is the solutron to hrs o
problem Strll as we speak, Manuel begins to understand the need to read andry '
‘write in America. Consequently, lateri |n class Manuel reads not only from his
| text but also practices writing letters in response to the “Help Wanted”‘ads, in the' '

- Sunday newspaper. By the end of the semester ‘Manuel is not only: think‘ing' |

critically about his life but also takmg actron “Teacher lgeta jOb ” Manuel says B "

~proudly. “l read the job in the newspaper and. today | sign alI the job’s papers

ertlnq for meaning. ln the past Hlspanrc students were taught to learn

Skl||S before writing. Consequently, Hlspamc students are often reluctant to.
wnte for meaning before mastenng the rules of grammar | do not blame’ them
As teachers of literacy, we are at fault when caprtallzatron grammar and R
punctuation are taught separately from wntlng to communlcate Consequently,
one of my goals for wrrtrng is to help students wrlte for meanlng, instead of for

~ skill mastery “Yes Marra ” | say as reassunngly as possrble “t i is all rrght for

“you to write in a journal even if you have not mastered all your grammar ? Stlll, o

| Mana looks unconvrnced “Anyway,” I contlnue “writing isnot about gradlng S

but about your learnlng to wrrte to your relatrves in Mexico or to your chrldren s‘.‘ -
, teachers Although Marra Iooks skeptrcal she agrees to wrrte v_t“Okay,

‘teacher,” Maria replies, “what should I write?” '
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The wrltmq brocess When students wnte about what they know best

they wrlte about thelr llves bellefs and expenences W|th the goal of wrrtlng for A’
: meanlng in standard Englrsh students also wrlte |n stages whrch lnclude | |
rewsrng and edltrng inan audrence of thelr peers Consequently, in Englrsh I

| v_‘ask students to wrrte ona toprc of theif choice. Because students des:re
perfection, | also drscuss the stages of wrrtmg students erI pass through before
completlng a final draft As such, Pablo chooses to wrrte about a beautiful

: ,‘church in Guadalajara his home city. However Franmsco writes about

- Nogales, a small town south of the border In the learning process ‘Pablo reads

his essay to the class, but Francisco, who is shy, exchanges his draft W|th only
one othevr student. Nevertheless, both students revrse therr drafts from the
comments of their au-dience As such, Pablo adds words and sentences but
, Franmsco deletes words and paragraphs In their second drafts, the students
edit. Because skills are rmportant Pablo and Francisco circle misspelled words
}.and underlrne letters that need cvapltallzatlon Because Pablo and FranCIsco

need the “language of power " promlse to help them with both spellmg and
: grammar tomorrow. o |

Culturally respon-slve instruction. Because the values of Hispanic

- students are impovrt'ant, | provide students with culturally responsive instruction.”
For example, because Hispanic students are often reluctant to speak English, |
‘-’try not to correct Carlos’ pronunc:atlon or grammar Because Engllsh is Carlos

f second language Carlos needs more trme to formulate his |deas than '

 mainstream students do As such when Carlos asks for hrs wr|t|ng aSS|gnment :

I allow Carlos to ask me |n h|s own words and at his own pace In the content of
mstructron I also ask Carlos to read and wrlte usrng his own attltudes

 knowledge, and experiences. However, because Carlos is sometrmes too shy
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‘ to choose a top

1 sugges a culturalv Vevent

__‘am' the Ianguage of power standard Englrsh

I ask Carlosvto check hIS wntlng for mlscues after checkmg for

“Why not wnte about your favonte = |

" Ieave Carlos to hIS own lrteracy-maklng In ';’"‘qurry, Carlos is free to ask me any L e

o 'ﬂ;'questlons on grammar punctuatron or spelllng

Communlcatlon based ESL In the past students Iearned how to spell

. use grammar and read vocabulary wrthout ever learnlng how to speak to thelr e

T ”"i":;Engllsh-as-a-second language)__‘ !

- "_teachers rn EngIISh or to wrlte for meanmg Consequently, one of my goals for ]_ e

1E'_.“’,_"_»Hlspamc students IS that they learn how to speak read and wrrte by Irstenrng, o

;V";-v”:rnstead of studymg grammar o :vocabulary Thus ina commumcatton based i .

) classroom Marcello Ilstens every day to i

g 'hIS teache_r who speaks about language and culture ln Amenca In lrteracy

’ 'ff,lesson Marcello lrstens alone or ln small groups to more Englrsh than he can :

SR _produce From textbooks Marcello also speaks |n conversatlons by greetmg o

f:classmates orderrng breakfast makrng suggestlons complarmng, or ‘

' ', ,”Hapologlzmg In addltron on the Iab floor Marcello llstens to conversatlonal

'tapes vudeos or televrsnon shows that emphasnze every day conversatlons

', ‘}".rqmckly and easnly than when he was studymg grammar or vocabulary books i' i ,._{L Sl

‘ "‘?Stlll language does not OCCU'I'\I a vacuum ln a safe and nurturmg
- fenvrronment I try nerther to replace Engllsh wrth Spanlsh nor change a

e student Il‘ItO someone else

:’?’:_’No M __atter how Marcello choose to ltsten he learns how to speak Engllsh more‘,f“i e



Role model_s.' Although students work hard, ever'y day we see students
lose interest and drop out. Consequently, we try hard to provide positive role
models for our students. | As such, students read literature about Hispanic |
leaders, such as Cesar Chavez, who experienced not only discrimination in
 America but found solutions to cultural and economic barriers. Consequently,‘ o
in journals students write not only about Cesar Chavez but also about their

own expenences problems, and solutions. As teachers for the disempowered
we also invite students to see college plays, such as Ew_ta in order for students, |
to see Hispanic leaders in conflict and problem-solving. Most of all, we try to be
. p‘ositiv‘e role models ourselves. Although some of our tevaCher,s are -H‘iSpanicv," | "
most teachers are mai-nst'ream. Still, all teachers have high ekbectations f’or’} ‘_"
‘students. Similarly, some of our student workers are Hispanic and others ar‘e |
Tnot. A few aides have college degrees but others are students. 'Mo-r:‘eover,» |
Christina an aide, studied and received‘her Ge‘neral Education Diploma (GE'D)_', }
'through our center before being hired as an English as a-second language

(ESL) aide

' Embowerinq relati‘onshib‘s Because‘ equal relationships*empower, 1

work hard to try to change the ‘one- up and one- down relationships between

- teachers and students As posntive relationships for the community, I offer)our N S

students more equal teacher student relationships by asking them to take
ownership of their own Iiteracy For instance, Juan, a Guatemalan emigrant
found it difficult to choose his own classes, attend classes at hlS -own‘ \
convenience, or read -and"’write‘ on the subjects most important ,vto him. On the |
lab floor, Juan was also unsure about his role in a seli-paced lab that allows
Stude’nts to determine their own goals, choose their own I.essons,‘ ortake. a quiz - .'

~ when they are ready, instead of when the teacher demands it. Thus, two'of'»my" .
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- goals for. Iiteracy are that. students experience the power of ownership and
»Vequal relationships Asaresult in‘class, Juan is learning the skills strategies '
and knowledge necessary to meet his personal socrai and political needs
outside the classroom. '

Hidher education and iObS As a center for beginning speakers readers _

and writers, we try hard to teach our students Engllsh and empowerment only to
let them go one- or two-years later. Consequently, we arrange student tours to
the m‘ain campus; where students view classrooms, make appoint»ments with

' counseiors, finanoial aid, or admissions. Thus, one my goals for students is that
they transfer to the main campus for higher education. Some_of our students .
enroll in intermediate or advanced English-as-a—second-Ianguage (ESL)
classes. A few also enroll in regular college classes, such as English 350 or
Psychology 101. Most StUdents, however, get jobs or leave to attend vocational
schools. Still, it is not unusual for many students to leave our center only to
return. As schooling for the Hispanic community, we greet our students warmly

and embrace the opportunity to continue serving their needs and interests.

New opportunities. As a teacher, | know that curriculum-making is
never finished. | also know that empowering students isa Iife-long pursuit. |
Consequently, | continue to look for new textbooks, software, and instructi.onal C
| strategies, as well as new opportunities to empower students. | Similarly, a's a .
site instructor, | know that | have a responsibility to educate not only our -
students but also our aides. Thus, in mini-strategy lessons, | demonstratev
lessons in reading, grammar, or essay writing. At other .timies, | discuss the
teaching and learning styles. Next week, a workshop will help aides learn how
to cope with difficult people and situations. As role models for“our students, _our 3"

aides are naturals for demonstrating both IiteraCy and empowerment.
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ID_GMQQMJIH_ Next month we > wil be leavrng our old shopprng L

| center and movrng |nto a new burldrng a few mrles away As a school for the
‘ communrty, our learnrng center wull be twrce as large and we wrll serve tWIce

‘as many students As part of an educatronal center our college wull also

provrde on- campus classes on srte Thus students who f|nd |t drffrcult to travel :j ; -

15 mrles to campus wrll be able to obtarn thelr Assocrate Arts (AA) degree on

| srte In addltlon adult students wrll be free to take not only Monday through
Friday classes but also weekend classes or classes as correspondence
»Moreover as part of a government grant, our learmng center wrll recerve 45
new state of the-art computers, along with $3O OOO worth of new. readrng and
‘wrrtrng software “Finally, as teachers frrst we will no longer serve as unofflcral
;\admrssrons or counselrng advnsors For upon our move, all student servrces _
~ will be provrded on-site. ’ ek

y Conclusron |

Although our future looks bright, | strll worry that | and my colleagues in
,4 ‘the learnrng center are not dorng enough for mrnorrty students Strll in our |

| Irteracy journey, we have adapted adopted and changed our attltudes belrefs e
and knowledge about Hlspanrc students Irteracy, and empowerment In a
‘forum of our peers we collaborated |nqu|red and reflected on the needs and

' mterests of Hrspamc-students- In staff meetrngs‘we askedvourselves not only“

- “What do our Hlspanrc students need? but also answered “literacy and

; ‘empowerment Thus as advocates for Hrspanlc students we worked to create, ol

: . a better currrculum than that of skrlls and drills. As such we collaborated to 1
_Tbrrng Hlspanrc students not only Irteracy but also equallty, self—esteem and :
| ldentrty Still, as teachers of both lrteracy and empowerment we understand

that our lrteracy journey is not over As we struggle to meet the demands ofa



culturally diverse society, wé also con.tinue to strUggIé with é literacy ;ﬁufricrjlum
meant to providé hope, literacy, and jobs for tomorrow. Moreover, as we |
sought to create a better curriculum t‘han}»that of‘ skillils and d‘riII.s,- we did soby | _
.’thinki‘ng'}deebly-about Oi_Jrr'stUderits, Iviter;écy;,'and .em'powerméht. As such I -
wondered why ‘H‘ispan}ic students in our Ivearningv‘ cehtér not only failed to géin
iteracy in skills and drills but also failed to develop confidence, seff-esteem,

- and identity. Thus, ih a forum of our péers, We ex-amined not only our attit'udes',
theories, and practices aboUt Iitéracy but also developed a philosophy of |
education. Asr such, | believe thét scfhooli‘ng' can prc‘)vide\a bettek life for our
students. | also believe that as Hispanic students in Amerjca, students need
much more than skills and drills. As students of two cultures, our students néed |
| confidence, self-esteem, and ident’ity, as well as the étrategies that will bring v
them both literacy and empowerment. For example, in the philosophy of whole
language, Hispanic students learn how to read the way they Ieérn how to
speak, naturally with a -mihimu_m of instruction. Similarly}, Hispanic students
read real literature, as well és write fof meaning for ah audience of their peebrs.‘ :
In additidn‘, i‘n the philosophy of critical literacy, Hispanic students are required

| . not only to examine their roles in society but also fo solve problems that o
contribute to their disempowerment. Thus, by learning empowering strategies, |
such as participating in- equal relationships or taking ownership of their own
Iiteracy,"Hispanvic students becomé éctive learners ina bicultural society,
instead of pa‘ss‘ive learners in a curriculum of skills and drills. Furthermore, fdr ’
a nation founded on democracy, freeddm, and eq‘ua.l opportuhities for a‘ll,
America has not done a very good job of» providing Iitéracy and empow‘erment "
for minority students. By sa‘nctioning only the culture and language of the |

mainstream, traditional schools have denied minority studénts not only
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- vnature As such our students are now hopeful that schoolrng wrll brrng them

: opportunrtres for Irteracy but also opportunrtres for self—esteem and rdentrty For

- example in- the past Hrspanlc students were not allowed to speak Spanrsh |n -
the classroom Slmrlarly, Hrspanrc students were expected to learn how to )
- speak read and wrrte by usrng textbooks and practlces meant for marnstream 5
} r’students only Consequently, rn the tradltlonal culture of schoolrng, Hrspanlc

'students learned shame mstead of Irteracy and empowerment However m the,{\ o

. new Irteracy currlculum of empowerment Hlspanlc students use textbooks and e
practlces meant for second language Iearners As such Hrspanrc students do '
:"'not need to grve up their herltage in order to be “Amerrcan » As students of two i_:,' b
’\vcultures Hrspanlc students learn how to speak read and wrrte Englrsh as well E

s learn how to partrcrpate |n Amerrcan culture wrth prrde in therr blcultural L

| i not only lrteracy but also empowerment Strll because Hlspanlc students are

| '3‘3 ‘_hopeful 1 am sometlmes afrard to confront them wrth the realrtles of Amerrcan
' polrtrcs race and ethnrc relatrons hrgh unemployment rates or the drsmal
‘ vf.-graduatron frgures for mrnorlty students Consequently, in tryrng to balance my ‘{‘.»;» }';,.;:: o
B students needs for both hope and realrty in Amerrca I often choose Iessons that:-v’f“' | .
;‘ emphasrze hope rnstead of realrty As a teacher of the |ll|terate and | D

" drsempowered lgamble that my students hrgh hopes forthe future are stronger; T A

than the realrtres of polrtrcs and d|scrrmrnat|on rn Amerlca Frnally, in creatlng [T

'} -y.a lrteracy currrculum of empowerment l rrsked not only my own attrtudes

belrefs and knowledge about lrteracy but also the comfort of the tradrtronal | A

- currrculum of Skl"S and drrlls In rrsk—takmg, as well as in a forum of my peers l DR |

i }".'-declared that lrteracy is more than speakrng, readrng, and wrrtlng As personal L
: socral and polrtrcal empowerment lrteracy |s not only readrng the word but also“

, '.readrng the world, Moreover as l took ownershlp of the currrculum lalso T R :



understood the importance of ownership for students. Consequently, | gave up
my role of literacy “expert” in ‘th_e lives of my students. As such, | asked students
to chdose thei_r own textbooks, develop their own schedules, participate in
equal relationships, and express their own needs-and interests. Thus, as a
teacher for the poor, illiterate,.ahd disenfranchised, | now plan for the strategies
of literacy, self-esteem, and identity.. For Guadalupe, a Mexican studént, who
immigrated to America six yéars ago, this has béen enough. For this month,
Guadalupe not only received her Gener_al Educatio'n’ Diploma (GED) but also

enrolled as a nursing student on the main campus.
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