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The purpose of ‘An Int » roach TeaChin

1§to;y in Lhe Mlgg e §ghoo 1s to enhance the soc1al

study’s currlculum in the mlddle school grades 6 - 8 u51ng
the Houghtonlefflln (1991) 5001al-studles_text.: This
project introduces‘students‘to'an_interdisciplinary approaeh

to experiencing history.
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"le?teaChers What W

‘ﬂlﬁcurrlculum,‘

i,seeyare minimal attempts at egratingifﬁf”'

even though thls ‘is-a.

L”frthat 1s artlculated and 1ntegrated§;‘Most 1mporta¢t,,lef“3vuqf,*

7xef11ntegratlon fuels teacher 1nteractlons and opportunltles forfgifa-v:

‘Qsharlng the rewards as well as frustratlons of dar“

'»ifclassroom teachlng Ama21ngly,vwhat occurs 1s 3 teacher‘ v"iV;

‘";fmentorlng process, 1n Wthh teachers are able to work »:VTv‘

'57flcooperat1vely w1th trusted colleagues 1n perfectlng lesson

:hftplans and teachlng StYles._Qfﬂf"””"

ThlS prOJect proposes to become a- dr1v1ng force for'?ffsy

‘”@xuﬂthe types of 1nteractlons descrlbed above and to allowh:"

'"5jprov1d1ng tralnlng 1nv;ts 1mplementatlon

\‘~;teachers to begln to work together 1n ways 1n whlch the Taré**j-,T‘

vf‘nO longer bound by subjects Integratlon 1s a completelylh,,p_.

‘jfw1ll need some a881stance We w1ll be g1v1ng them a model

"fof how to de31gn an 1nterd1sc1pllnary unlt: as well as’J

Hopefully, thlS

"].currlculum programs'



Introc fi n of Pr j t.

| hTo our‘knowledge, the 1mplementatlon“of an 1ntegrated
lprogram has not been trled in our dlstrlct before .uThe5
constralnts seem to be tlme, money, and the. fact that social
studles has not been an area of focus There has‘been.
i ev1dence of some parallel teachlngjamonglteam partners, but

full integration of units of study has‘yet to be designed.

- Sc '» Distri ‘i ion

| 'The approximately 1500 middle school Studentsvin the
Etlwanda School DlStrlCt are: predomlnantly middle class,
w1th a populatlon that is 44° Whlte, 31% Hlspanlc,,lZ%
'Black and 13% A31an or»Pac1f1c Islanders -To‘accommodate'
the rapld increase in student enrollment and changes in’
student dlverslty within the past 51x.years,rattentlon has
been givenvto changes in curriculun; lnstructionf and
organlzational'structure.‘jThese changes have primarily
_revolued.around‘math,‘science} and language arts ' Basedvon
results of past CTBS scores and teacher observatlon in the
classroom, wevhave 1dent1f1edgsoc1al stud;es as an area of

need. -



v,ffEtlwanda School DlStrlCt is tau“ht‘w1th1n core teachlng

:”teams One teacher 1nstructs students 1n the core subjectslh

A:hﬂfof language arts and soc1al studles, whlle hlS or her’“team ;f“

'7ffpartner” teaches math and sc1ence PhySlcal educatlon and

Vjelectlve/exploratory classes are taught as 1nd1v1dual |
'a}subjects All classes run for flfty mlnutes each day

*f‘ Teachers are able to 1ntegrate‘currlculums w1th1n

,adthelr block of core subjects and tlme ‘There 1s a natural
_ﬁflntegratlon w1th language arts and soc1al studles TThé'“
udlStrlCt has a core llterature program.k At each grade levelt}

lfthere are dlstrlct approved llterature selectlons., At the

”gmlddle school level there are some llterature selectlons

‘:mfgthat allow for soc1al studles"lntegratlon

'? Soc1al studles 1s an 1deal subject to use ln cross—-

3curr1cular thematlc teachlng Teachers of all subject areas,

'Vlmfneed to be exposed to the ‘soctal’ studles' currlculum so that

' }1ntegratlon and 1mplementatlon\can occur f Currlculum
;ia;connectlons need to be made,‘but many teachers do not know
}thow to make these connectlons > |
i Most teachers at the mlddle‘school level have
hmultlple subjects teachlng credentlals | Hlstory and the

' ;soc1al studles are usually taught as methods courses.



Differént uniVersity progfams determine the émount of focﬁs‘
_upoﬁ this subject area.b Mefhbd instfudtion usually focuses
'upon an elemeﬁtary School'cdrriculum. Many_teaéheis enteﬁ
the middle séhbol to teach social étudiés withbut_any
brécficalvexperiénce. These'teaéhers have never béen
exposed to the middle schooi tektbboks( curiiculum, or‘even
the state framework. A teacher must then rely on availabie
subject area trade booké and‘his’or het colleaéues for ideas
beyond the existing textbook and supplemental materiais. |

The current textbook in ﬁse at béth of the middle
schools in the Etiwanda Schbol Distriét is'published by
ﬁoughton Miffliﬁ. ‘Some textbooks‘are'written at.a reading
level geared toward mid to high'achieveis. Lower studénts,
"~ have difficulty achieving success;i-Engaging studentsfiﬁ the
text has proven té be a’éhallengé to'ﬁost téachersQ The
publisﬁer—designéd'éhéptervtestslareidifficult’for even the
most advanced leérners. Studénts are leaining and
memoriZing facts,‘but the skilis,they‘are_learning are not
rélévant to their daily lives. The skills the stﬁdentsvére
learning shéuld bé'éxtended beyond'the:cléSSrdom.

| At both middie school sites within the“Etiwa'nda_

School District} there are science and‘compufer labs; méth
manipulatiﬁes,iandva gymnasium. Thé sciéhcé lab is ﬁtilized
only.for hands—bﬁ'sciencé expériments énd}activities;' Only
‘écience teacheré have the tiéining‘anaHaécess to‘the‘sciénée

s



*:;3lébgf.The computer*lab;lia_?

"’}fand classes._

‘ Khﬁavallable, w1thfonly"af

o Technology atvb th m'u

’f}computers,ateleV131on/V_R7_

Llf?computer lab use 1s llmlted,because ef the large number of,L“iu“‘fruj

*i}Students sharlng the faC{ ’7udents may make use of theL" o

ﬁtThe Computer'ﬁf}ﬁzﬁa -

*g?lab on the%average'oflhalf an‘hour.per mont

"flabs contaln all Mac1ntosh“computers,

rlnters,,and :

“fjgscanners., A varlet e _ OM programs are

“”?:jcomputer,

ﬂlfcheck out?*




f.nistudles are 1nadequate 'Tolsupplement the soc1al studlesf‘atl:‘”

‘;:currlculum, a varlety of computer software and_CD ROM

.fw.prbgrams are needed There'lsx
1fv1deos that correlate to%
'fgreater varlety of programs éfiiﬁé£@riéis'néédlféégéiiaééify"’

w’acce851ble to teachers Eﬁff e TS e T N

Although technology 1s prov1ded for teacher use, many

teachers do not have the knowledge needed to properly use_‘}”

TTT'rthe materlals ‘ Teacher 1nserv1ces on utlllzlng technology

'"ﬂztln the classroom are greatly needed

"fffjuétifiéa;ion"

HlStorY and sc1ence have a natural connectlon that 1s.*'"
'vnot always recognlzed when the two subjects are taught

'ﬂrlndependently The tremendous strldes made durlng the

yIndustrlal Revolutlon,.for example, showed dramatlcally howf Vh”'l.

:‘sc1ence can be an 1mpetus to move hlstory 1n a glven
'?dlrectlon Advances 1n technology have shaped the hlstory
',:of man‘ The dlscoverles made durlng wartlme, such as the

‘imedlcal 1mprovements durlng and after the ClVll War,.-”

fw*fdemonstrate that hlstory can motlvate sc1ence.- Geography

_affects how people and anlmals llve on the earth ,Physlcalf
._;env1ronment effect culture, and culture, ;qmturn, mékes ;ﬂf“ :

":hlstory



Using.tnese connections to teach middie:school
students wili‘heighten their understanding and their
interest»in both subject areas,‘and willvallow for |
discuSsion and debate about current problems'prominent in
the liveS’and‘communities of the students themselves. |
(Jones, 1990)

By focusing on ideas, discussion, and activity, our
program will give students opportunities to see the meaning
in the study of history. The use of thematic teaching and
integrating the core curriculum will help_to demonstrate.the
broad effeCts‘of history. Our units will provide for a more
in—depth study of major historical periods, one of the
mandates of the state framework, thanicurrently provided in
our school’s history-curriCulum.

The History-Social Science Framework for California
calls for teachers‘of social studies to work with teachers
 from other core curricular areas. Because “..history is
broadly interpreted [by’the framework] to include not only
the political, economic; and social arrangement of a given
society but also its beliefs, reiigions, cuiture, arts,
‘architeCture, law, literature, sciences,,and‘technology...,7
(p. 4)dit is imperative that teachers work to helplstudents
understand those basic connections. History is not a.
subject separate from all others; it pervades every endeavor
of mankind. it is the study of individuals and their

8



»,jjldeas and actlons move the worl_;lf’,thh““ i

:”cﬁfoster part1c1patlon 1n lear”'l'ﬂx

3f3thoughts,,ldeas, and actlons,’and the study of how those ffff:a

,-r;»The Callfornla Sc1ence Framework requlres that PR
lfteachers:*;..create long term prOJects w1th students” vﬁdﬁft"

'éfthat students should ~ have the cognltlve ablllty to i

”taﬁunderstand that developments 1n one fleld can have major ;;ijﬁﬁ

'Tﬂtlmpllcatlons for another ”?%pﬁ 161) : Our prOjeCt w1ll gﬁfffkw""

xiﬁdemonstrate exactly that to our students

The goalsyof the Soc1al Sc1ence Framework_are to s

dd help students to

ﬂ?develop crltlcal thlnklng and ba31c study skllls;nyurﬁ”°ﬁ7”:

v=prOJECt Wlll meet those goalsiby presentlng"interestlng T

?7problems or 51tuatlons to students 1 Teachers Wlll encourage

iflnteractlon and part1c1patlon as students use research

"“tflorganlzatlon, and 1nterpretatlon SklllS to complete group

"‘1curr1cular tasks

fﬂa551gnments. Students w1ll be actlvely engaged in. ‘the

tﬁf;learnlng process w1th a varlety of motlvatlng and cross—tv'

Undoubtedly, the 1mplementat1on of an 1ntegrated

:'"iscurrlculum w1ll meet w1th a'varlety of llmltatlons, as well?irfris

"i-as dellmltatlons Obv1ous constralnts seem to be tlme,~-ﬂfff

”fimoney, and the fact that soc1al studles 1s currently not any‘




sarea of focus, 1051ng out to the push for excellence in math f'

vand-sc1ence. In addltlon, the Etlwanda School DlStrlCt hasiv“'“

”,Hno formal program whlch requlres teachers to 1mplement

‘1ntegrated currlculum prOJects Any new addltlons or
"rchanges 1n currlculum must be approved by the dlstrlct
»~school board, who only rev1ews such changes tw1ce‘avyear.
‘Although there 1s some ev1dence of parallel teachlng among |
v; team partners, full 1ntegratlon between unlts of study has.
“,yet to be formally de51gned | N =

Other factors that could llmlt the productlon of an

fact1v1ty based, 1ntegrated currlculum are tlme approprlatedy”_” )

f7'for teacher tralnlng, fundlng, 1ncent1ves, and teacher buyf-

ffn,} Integrated unlts take a great amount of tlme, energy,
‘and cooperatlon to develop Some materlals used 1n f7~a“"
”~iact1v1ty based 1nstructlon are consumable as well as.
bexpen81ve, and teachers seldom.recelve relmbursement for
rmaterlals ) The 1ncent1ves must be 1n place to encourage
'j“relmbursement for materlals Flnally,bthe 1ncent1ves must
v':be 1n place to encourage teacher buy—ln As 1s‘common 1n.v
‘h many schools there are teachers who re81st change and are
lhe51tant to allow students to become engaged 1n learnlng
fiw1th an actlve env1ronmentmbﬂ. | : | o | |

We foresee the dellmltatlons we w1ll 1ncur to be‘

fueled by the p081t1velwork1ng env1ronment that ex1sts in. ‘fdifv=

our dlstrlct Admlnlstrative support of an 1ntegrated ﬂ7"f




 curriculum program is overwhelmin

l.deas‘ In these wayS;

"}meet w1th great success

ﬁf;encouraged, teachersT

:?another, and 1s not 1nt mi

It 1s hoped that thlS prOJect w1ll affect everyone
’“chonnected to the 1ntegrated currlculum., Teachers w1ll be ;;l

hﬁhfaffected 1n several ways., Informatlon and act1v1t1es that h:fi_

Dl:efwere once lacklng 1n a mldgle school teacher s knowledge ‘;fla”w,l

?‘base w1ll be prov1ded Teachers w1ll have more of a

‘Qlfconnectlon and buy 1n w1th'soc1al studles 1nstructlon.riﬁ'

ﬂff,Famlllarlty Wlth currlculum wlll result Instructlon thatp”;f‘hh

alf’flnterest

gimay once have been strlctly_lecture and textbook readlng

rhiw1ll come allve w1th varlety and h1gh teacher and student.fl

Ideally, admlnlstrators w1ll be 1nvolved 1n an }1ﬂ

“Nhifadv1sory and supportlve manner., Admlnlstrators w1ll support

. Tn}thelr soc1al studles teachers through prOJeCt apprOVal

“;;purchases of v1deo and.software programs, as well as'a"”’




.;iencouragement of teacher part1c1patlon.3._4“

If our program 1s successful parents w1ll be pleased

,fto see thelr chlldren 1nvolvedrin-appropr1ate act1v1t1es 1n;;df,fsfhv

‘whlch knowledge through exper,knce 1s attalned ‘f

fwlll also be 1nvolved through sharlng thelr expertlse,:gi:,;\:..

:hobbles, collectlons, or even a851st1ng the classroom

~teacher ' Through communlty serv1ce, 1nd1v1duals w1th1n the;fl"

acommunlty w1ll be connected to the soc1al studles
'scurrlculum ‘ Our program w1ll 1nclude fleld trlps“and guestT*dw
’_Speékers | | _ ._.‘v.” SR - ,‘» .

| Lastly; but most 1mportant, the student w1ll be
1faffected A Successful experlences w1ll be the ba51s for .
n_student 1nterest and enjoyment Act1v1t1es and prOJects
:_resultlng in the student who can thlnk crltlcally w1ll
.ﬁformulate llfelong learnlng A larger, real world context‘df

b’lw1ll result from 1ntegrated studles

'fnf,tPgst Problemg

Approx1mately half of our staff con81sts of teachersl*ffkwﬂ'.

‘awho are elther new to the profe851on or new to the grade
"Vflevel or subject area they are teachlng SlXth and seventhfg:

*-1grade teachers work in teams w1th “one teacher teachlng mathf'f

'fﬂand 501ence and hlS or her partner teachlng language arts'l:Cff”

'fand soc1al studles -Ih' “teamlng"'con51sts malnly of




aharing students, not sharing pians or‘curricnlum, Eighth
grade teachere do not team'at‘ail beCause‘they share
stndente with more than Qnelfeaeher. | |

Grade level meetings are generally held With
departments, sQ:Qery littie time is,spent with teachers in
“other‘fields. While'cross-curricnlar instruction is
emphasized in the elementary schools in>eur district, it is
.left up to individual teachers and theif team partners.in |
the middle schools. Some‘team members plan together daily,
soﬁe plan occasionally, some not at all. There is no
~district-wide or echool—wide program-te auggest ways in
which the curriculum‘should be integrated.' There'is no
planning time allotted to make it easier for teachens_to
snare'ideas. Distriet emphasis and thefefore district money .
nas been given to math,»science,andkfechnolegy programs} at
the expense of ianguage arts and social studies.

Onr nrogram is‘designed to eupply teachers with an
organized, integrated, well—planned_curriculum, interesting
to both students and teachers. Rather than-add to the
workload, it would cut down on planning time for teachers
while encouraging connections between science, math, secial
‘studies, and language arts. Our staff of enthusiastic |
teachers and our_supportiVe and forward thinking
administrations addvto:the likelihood of success of our
program.i | |

13



di{”Currentiy, our dlStrlCt flnds 1tself 1n an area Of

great dlscrepancy between what the 1deal s1tuatlon 1s and

'jtwhat 1t could be Through the use of team teachlng, ourw

’filntermedlate schools have been set ur to encourage the typeiff~*‘

'vgf’of currlculum 1ntegratlon toward whlch we so desperately

W“fasplre Why then do we see a majorlty of teachers

’: [1ntegrat1ng only w1th1n thelr respectlve subjects of math

*i'and sc1ence or language arts and soc1al studles, 1f at all° f

'7Our env1ronment

but trulyifostered and

'“'currlculum 1ntegratlon,

J”encouraged w1th dlstrlct as well,fs’admlnlstratlve support°:jﬁ

;egratlon-

'«Sadly, our realltyfls'that;l

,fhappenlng only at jfhf;

‘-‘veach teacher s own dlscretlon and 1s'not belng mandated or i/go'

veven made acce851ble to all teachers across the board j;u'ff“

In our schoo»xdlstrlctp teachers are prov1ded the

’cufatext, accompanled by maps,vstudy guldes,:and chapter tests._d,’

'L;In our act1v1ty based, 1ntegrated currlculum,:our goal is todd:h

'“ll‘produce students who can communlcate thelr own 1deas, _1'

"7i;1nstead of 51mplY recalllng facts from the text Students ;ﬂiﬂik-.ﬂ"

'x-7w1ll be exposed to hands on, 1nteract1ve experlences that

'fﬁfencourage 1nqu1ry and help them make connectlons across the'a7“l"u




curriculum and in the real world. - These types of
experienCes will allow all learners to master basic‘skills
and concepts, enabling all children to achieve success and

 become lifelong learners. .

15



| A Review of the Literatur

"7ho1n the learnlng processf

Educators who are uneasy w1thsthe 1dea Of 1ntegrated 7’~f'*2

‘hflnstructlon seem to welghethese two questlons 1n4the balancefi
: and flnd the flrst to be most 1mp0rtant They conclude that{‘ff
“{;student 1nterest 1s not nearly so valuable as student

‘ﬂ[ffmastery of 1nformatlon (Peltzman,‘l994)

Those 1n favor of act1v1ty—based 1nstructlon belleveﬁf_é.

“ﬂthat 1t is of paramount 1mportance to engage the StUdent"'wk

\ Qand that to do so, 1nformatlon "ust become the means to a

-' 'fsf",_goal not the goal 1tself,e-,.:’ 3

,galnst 1ntegrated,

Paway from a IR L




LA

ﬁebt w1lllng part1c1pant, rather than a captlve observer

remember thelr own conservatlve schoollng, and medla L

cr1t1c1sm of publrc educatlon s trend toward theme based

1nstructlon and assessment,.alsogserve.to'denlgrate*an, i

1ntegrated currlculum,;ﬁgzi?”*“

Correctly admlnlstered act1v1ty based 1nstructlon,

vf is not a replacement OfvsffllgbaSed 1nstructlon, 1t 1s a e

o means of focus1ng_Sk'lls toward a meanlngful product or ﬁﬂ<;~

purpose If students, need help in. 1ntegrat1ng 1nformatlon

\

to bulld connectlons that make learnlng meanlngful acrossv77{

separate subject areas (Boser, 1995) g rote learnlng of

b'vlsolated facts w1ll not sufflce

A well planned, thoughtfully executed currlculum that;i_f,a;'

allows the student to use facts to create a product
1nterest1ng and 51gn1f1cant to hlS llfe,5w1ll answer both
‘questlons posed Students need to learn the skllls and |
1nformatlon that w1ll enable them to solve real problems andh”x

students w1ll be engaged in learnlng because what they learnp,.r"

w1ll have relevance to thelr world

: WhenAﬁ;* knowledge 1s called forth 1n the context of ;”

problems,.;,.and concerns at hand ”;?(Beane, 1995)

learnlng becomes meanlngful and the student becomes aii;{fi*’””




'“Mlddle grade schools and communlty agen01es must

‘n“collaborate to help young adolescents succeed " (Loda,"1995{¢H”::

V,Much attentlon has been focused away from early adolescence,'l'

':whlch llke early chlldhood,lls a- tlme of rapld change

*ﬁi Durlng these changes young adolescents must develop skllls:?ﬂffa.t'v

'»;7v1tal to successful adaptatlon to adul hOOd Acqulrlng the‘

”s*skllls and knowledge necessary for successful adulthood 1s:afaf3';nﬂ‘

"_“”key task to the young adolescent and central to the mlss1on,h Sy

~,of schools
Educators must keep 1n mlnd these overwhelmlng

”,survrval 1ssues and focus upon the developmental needs of -k

'fleoung adolescents In plannlng a supportlve program tOl“i;;"'“.

”’yserv1ce these students, The Center for Early Adolescence

5(1991) has deVeloped a 115tlng Of seven such developmental'dt‘::f'

_-ﬁneeds.
"-v;O;P051t1ve soclal 1nteractlon"

“ﬂv‘ﬁStructure and llmlts

'.:!’Competence and”achlevement

*7i§fCreat1ve expres51on 2*‘*#47-'“ '

'1,;fiof?hys1cal act1v1ty i

"vfi @fPart1c1patlon in the communltyaff

”f'of.Self deflnltlonfﬁ




'E'mvneeded to help“young adolescents meet these deVelopmental 3_747

"7‘needs.L At the'COre of the mlddle grade reform movement 1s o

74{sthe bellef that successful learnlng can occur only when the i'*5*7*

. spec1al developmental needs of young adolescentsvare met

‘bVi(Loda; 1995) Reform 1n the educatlonal communlty 1s‘v1talv

':dhvbut w1ll only be successful 1f there 1s an accompanylng

iﬁﬂneed to be prov1ded 1n a

o reasonable and understoof

lwfcommunlty response to the needs of youth Students need
:l:access to supportlve adults, settlngs that encourage
:_dp081t1ve peer relatlonshlps, opportunltles to acqulre new

:skllls and experlences that promote success ‘ All of these

_:ble,lsafe env1ronment, w1th
{hlmlts on acceptable behav1or.fb'f‘
t‘hYoung adolescents w1ll succeed only when these.condltlons'JJ

‘~~ex1st 1n both the schools and 1n the communlty (Loda, l995)h

T“Our program w1ll flll thlS need by allow1ng and encouraglng'g'

f"peer 1nteractlon 1n a meanlngful educatlonal env1ronment.¢

The need for students to be actlvely 1nvolved in
‘d‘flnterdlsc1pllnary or thematlc act1v1t1es 1s one of the key

'“bjrecommendatlons for the reform of mlddle school 1nstructlon.13

“wl(Carnegle Counc1l on Adolescent Development, 1989) The-g

: yCarnegle Counc1l of Adolescent Development (1989) has stated:‘

“if’that,_“Young adolescents demonstrate an ablllty to grapple



: w1th complex1ty,:th1nk crltlcally,,and deal w1th 1nformatlona::
| fas parts of systems rather than as 1solated, dlsconnected

:-facts.;

‘7‘ Although students are develop1ng hlgher level cognltlvep:'f

'abllltlesr Toepfer' (1-991) suggests that the majorlty of the

_students at’ the mlddle school level need a great deal of

”b';help in 1ntegrat1ng 1nformatlon to bulld connectlons that

*fmake learnlng meanlngful across separate subject areas

Thematlc act1v1t1es prov1de a way to help mlddle school '

vstudents develop 1nterdlsc1pllnary connectlons (Toepfer,

11991) | o | |
Mlddle school reform is belng‘explored through a

"varlety of far reachlng means that are developmentally o

‘gapproprlate for the adolescent learner.* Hands—on act1v1tles

and thematlc or 1nterd1sc1pllnary approaches are key ’.l'

: recommendatlons of matchlng 1nstructlon for the learnlng

- characterlstlcs of mlddle school students lBoser & Gallo;

,.1995) Adolescents at thlS level have the capac1ty to dealb

: w1th abstract and complex 1deas,‘but often need a581stance S

- in maklng connectlons between facts and systems.> Thematlc

v'and 1nterdlsc1pllnary act1v1t1es,‘such as.those that:llnk‘

constructlon technologles to hlstory,;mathematics,;orb

- science, help young adolescents make connectlons across

j’subject areas.h‘(Toepfer, 1991)‘ Actrv1t1es that emphas1ze .

'problem—solv1ng and dec151on maklng prov1de the opportunlty -



‘i?jcommon goals
”‘runderstandln '

d”?bthat encourage

7-of small groups,
'opportunltles (Bosev

Adolescents need to be prov1ded w1th an educatlon that;xT

'"th$w1ll play a 51gn1f1cant role as they choose paths toward

c*thhelr futures.m Instructlon needs to be student centered and

b“:f;act1v1ty based Educators at the mlddle school level need

S fto plan 1nstructlon w1th the adolescent 1n mlnd ‘heggf{f

b“-;fafyoung adolescents w1ll_be most successful

af;’exploratlon of teachlng methods cons1stent w1th the needs of

q‘, Integratlon( as deflned by Dav1d L Hough and Dan

““"ﬁfDonlan (1995) refers to a comblnatlon of 1nstructlonal

:pﬁstrategles employed w1th1n a glven unlt or lesson plan toiff*f

‘ﬁf‘fmax1mlze student learnlng‘”i'For 1ntegratlon to be

’lﬁnfcon51dered worthwhlle,'51gn1f1cant currlcular goals must be3f‘7'f




f accompllshed 1n two or more subject areas”51multaneously_j

(Alleman & Brophy, 1993)

{ﬂmeanlngfu'f71nteract1ve experlences among students,

g teacher, content, and school env1ronmeg

‘1.’fInterdlsc1pllnary currlcula should 1nvolve multl—*“*’4

,level approaches to the acqulsltton of knowledge andjg;7? o

,Tthe act of learnlng

o O,lnterdlsc1pllnary currlcula should focus on
“7;nr1gorous,‘cr1t1cally orlented creatlng and

rlnterpretlve act1v1t1es.n,-=9«" E

"“bThe wealth of artlcles on the toplc f'lntegratlve

rcurrlculum, clearly p01nts out that one of the*central

‘:-purposes of an 1ntegrated currlculum 1s to help the student ff};f:“i”
ygcreate hlS own self and soc1al meanlngs through questlons
"Vcand concerns of personal relevancyiaround whlch learnlng

‘J]experlences are organlzed (Burnaford, Beane & Brodhagen,“fb&;ﬁ}ffi N

'151994);,;,__;

Accordlng to Gordon F Vars (1992) 1ntegrat1ve

'currlculum, 1n varlous forms, has been around 31nce the dawnffffu'”“

',fof hlstory'b Yet w1th all the spec1allzatlon belng brought

fi'rln by technology and modern manklnd, people are 1n danger ofgfoft

) los1ng 51ght of the blg plcture.» Vars (1992)1relays the olddflh-




l"ffjoke that “learnlng“‘more and more about less and less’ may

’]} lead to the speclallst that ‘knows everythlng about

 specialization;

o} balance between generallzatlon and '5

'the ablllty to see both the wood and the :fugif-“

The real push for deVelOplng currlculum to counteractvihf”"”"

f,‘thls fragmentatlon of thought began durlng the progre551ve }[”"

"educatlon era of the 1930;; and 1940 s (Vars,'1992),Even;'ﬂ
'then the 1ntegrat1ve programs,,known as “core;7 were N

produc1ng 1mpre551ve results when compared w1th those who

c‘,}completed more conventlonal programs (Vars, 1992)

.e Russra s Sputnlk in 1957 dld even further damage to'a?”n‘l‘

”lelntegratlve currlculum movements The event spurred

"helghtened 1nterest 1n math and sc1ence programs, focuslng_"n_inr”

';currlculum back to spec1f1c dlsc1pllnes (Vars, 1992)-

It was durlng the mlddle school movement of the 1960 shl

Lr_that educators once agaln trled to.“balance general and

‘-;spec1allzed educatlon.7f(Vars, 1992) Out of thls movement
‘evolved the 1nterd1sc1pllnary team approach and therefore

f“nlnterdlsc1pllnary unlts of study Many attempts at thlS

”‘ﬁ%type of program are seen 1nmtdday s educatlon

‘ 57Unfortunately, educators supportlng the recent theorles of"ulti

,'faculty psychologlsts and mental dlsc1p11ne contlnue to be f*
'opponents of currlculum 1ntegratlon. Once agaln, they have

-gattempted to compartmentallze the mlnd, exerc181ng 1ts parts




“3useparately w1th partlcular dlsc1pl‘i'

"EVa dlsconnected and 1ncoherent
%fffas 1f 1n real f,fe, when faced w1t_3
- part mathematlc‘}

‘"5f;fproblem solve,

adama.tlyuargues'agalnst the ;1,;jpz;4:'

James Beane (1995

‘*separate subject approachfthese theorles support; Beane fﬂ;frﬁ.'d

i(1995) malntalns that thls approach “offers ylttle;more thanifr3£ffdf

:ssortment Oftj

whlch

”fisltuatlons, we stopped to ask whl””‘ is sc"ence/

wh1ch pa t a_

| not the way 1n Wthh the'pf

ulum because it is .

b._rprotected by four powerful:factors

0 The network of educatlon elLtes whose ex1stence 1s 1‘

=gfounded upon 1t

R teacher educators 1n unlver51t1es,‘stateﬁandﬂk:f'

test and text

:;fpdlstrlct level subject super

'“eppubllshers, and those whose obwtltles and offlcehti

'::*fdoors 51gn1fy'a"'m o

0 Teachers and superv1sors who have bullt thelr




profe551onal 1dent1fy along subject matter lrnes.
o Proponents of the current conservatlve era who don tﬁuh
e llke an approach that began durlng the progre551ve

.educatlon movement | - ‘ | |
"._It would seem as lf a large portlon of the re51stance‘to.
currlculum 1ntegratlon 1s due to the personal 1nterests and‘w
- purposes of academ1c1ans who want to malntaln the status
vquo, rather than do what 1s best for students
| Many current conversatlons about currlculum 1ntegrat1ony:
unw1tt1ngly percelve the dlsc1pllnes of knowledge as theu_
'enemy In hlS artlcle.“Currlculum Integratlon and the
.DlSClpllneS of Knowledge”f(l995) Beane wants to set the i
record stralght: “In the thoughtful pursu1t of authentlc e
~1curriculum‘integratlon, the dlsc1pllnes of knowledge are not;
the enemy; ) Instead they are a useful and . necessary“ |
allies}” When'knowledge»ls called forth‘to solve~avproblem'
gor 1ssue, 1t does not come in neat llttle compartments"
called dlsc1pllnes of knowledgeli It 1s naturally 1ntegrated
rand 1nterpreted by the mlnd to produce the de51red result
tyKnowledge 1s useful and necessary, yet 1t should be taught
‘as it 1s utlllzed and processed by the mlnd

Madellne Frledma