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ABSTRACT :

i.ThlS construct1v1st‘study explored the blcultural
rexperlences of Southeast As1an refugee youth who have settled
: w1th thelr famllles here in Amerlca In addltlon, the study
'examlned thelr transactlons w1th varlous key.support systems:‘

and agents { For the purposes of collectlng data, the

,researcher conducted a 81ngle round of 1nterv1ews w1th a. set
' :of 1nformants who prov1ded thelr own constructlonsy'or v1ews‘
"regardlng these issues. By draw1ng attentlon to multlple |
fperspectlves, the researcher attempted to galn a deeper _'
;understandlng of refugee youth w1th1n thelr env1ronment
| , The study 1dent1f1ed culturally sen81t1ve and
»llngulstlcally acce531ble support agents in the school and
ethnlc communlty who performed crltlcal preventatlve and
: restoratlve functlons to. help youth cope w1th the stressors
'of the blcultural env1ronment Moreover,’the ablllty tol,
translate key cultural values 1nto adaptlve strengths
reflected a certaln blcultural competence of refugee youth.

The 1mpllcatlons for soc1al work practlce 1nclude the

need for workers engagedbln cross cultural practlce to
possess cultural relevant knowledge to as51st partlcularly rn
>the 1dent1f1catlon of adaptlve cultural strengths | At the '

o level of communlty 1nterventlon workers must recognlze the

';slmultl facets of soc1al support and 1dent1fy key ethnlc

’ support agents to help refugee youth fac1lltate blcultural

»adjustment and coplng skllls

i1
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v‘fx;;{are qulckly learnlngf

L ;llttle tlme to".ﬁ_'

W-d?Consequently, thesef

"‘fhunfamlllarfto'thelr fam‘lles, are presented w1th the

“Q‘zchlldren

‘"ffand do not know'howvto commu,lcatesw1th them (Tran, 1988!,pf¥7:

thand values and‘ rge‘thelr famlly’to do the same,jthe;youth -

'values Consternatlo_

vFurther exacerbatlngqthe depth and 81gn1f_cancevof

-fthese cultura”-changes'lsftheagrow1ng 1nab111ty of famlllesf

‘.to control the young or to slow down the pace of

hvass1m11at10n Many parents are too busy worklng and have

}each thelr chlldren the natlve language andf;!ff«fﬁﬁ""

"fculture In most s1tuat10ns,ﬂthey also do not have enough

knowledge about Amerlcan culture to help them effectlvely

1fdeal w1th soc1etal and educatlonal demands (Tran, 1988)

‘hlldren who are fac1ng a world

i';frespon81b111ty of fording a path towards belonglng 1n the

'_gnew env1ronment”

They*havepdlfflculty understandlng thelr chlldren

lQBy the .1me thelr chlldren reach:adolescence, they have

fdlfflculty coplng

élth theﬂb w1lder1ng youth culture 1n‘f1

.”Amerlcan 5001ety»and some' es“thelr:reac 1ons range from

erxcess;veys Dlsorlentatlon




e (Rutledge, | 1992 )




- Some young Southeast Asian youth also felt the actual

:o"be a 51gn1f1cant barrler to academlc

un‘success ﬁ Flndlngs.from a recent survey of Southeast As1an ﬁ”‘
f‘fyouth reveal that relatlons w1th peer groups were i

'problematlc When Southeast A31an students were asked to

'state thelr most s1gn1flcant problem over 50% 01ted
problematlc soc1al 1nteractlon w1th peers, many of Wthh
:',1ncluded phys1cal altercatlons These flndlngs were

'f51m11arly expressed by Callfornla researchers 1n testlmony

:before Congress (As1an 1mm1grants 1987) They reported;; e

that rac1al tens1on had become a regular aspect of school
vllfe for A31an chlldren‘ln Callfornla w1th common:’
1occurrences of‘As1an youth belng punched mlmlcked
’harassed Lor - robbed by non As1an fellow students Some haveﬂ'
v:compared the school env1ronment to av"war zone"'ln wh1ch
"Tythey are contlnually harassed and called a varlety of names;
lf?such‘as'"Yang %“Nlp ‘"Chlnk "'and "Jap" (Klbrla, 1993) |
- Many Southeast As1an students have consequently found
-Ssafety by. exclus1vely keeplng w1th1n the c1rcle of fellowv-y‘

diSoutheast A51ans ' A hlgh degree of ethnlc segregatlon

flV?characterlzes the soc1al structure of most ethnlcally

'vf:dlverse hlgh schools (Klbrla, 1993) Unfortunately, thls has;j‘

URlSOlated many Southeast As1an students and has hampered e
,yvaluable opportunltles to 1nteract and bulld relatlonshlps‘ém

Fw1th other peers ThlS dllemma reflects the dlfflculty they'




dhave 1n formlng a secure 1dentlty'1n an envlronment theyyfhh'
crhfeel they cannot part1c1pate 1n (Vuong, 1995) -

o In thelr need and des1re to belong and be further_;j
,accepted many Southeast As1an youth have found apparent»ﬁf
fulflllment 1n ethnlc gangs An 1ncreas1ng number of
,Southeast As1an youth groups have become entangled w1th the jv
h,law, engaglng in a w1de range of antl soc1al act1v1t1es,:s*.d
lfrom truancy to drugs, car theft to robbery, even murderb

‘ Youth dlvers1on programs,vpartlcularly those dedlcated to

1gang preventlon and jOb tralnlng, are non—ex1stent even-1n7ﬂﬁ9'

‘dcommunltles ‘in Wthh Southeast As1ans make up a large

';percentage of the mlnorlty group (Vuong, 1995)

| From an ecologlcal perspectlve, the developmental task .
of 1dent1ty formatlon is 1nten51f1ed for the refugee“ff
dadolescent who must negotlate between famlly, peer, and
fsoc1etal expectatlons to resolve the questlon "Who am I7"»
7(Huang, 1989). As Southeast As1an youth attempt to

"ass1m11ate to the host culture and 1nternallzes"be1ng

d Amerrcan,; the rejectlon they experlence from members of the:f
'domlnant group may compllcate the formatlon of an. 1dent1ty
land pos1t1ve self concept (Huang, 1989). Confronted by
'dlsapproval-and'rejectlon,around‘them, ‘Southeast A51an |
’youth may have a partlcularly dlfflcult time integrating}afv

~'b1cultural 1dent1ty In thelr attempts'to malntaln an

“apparent balance between the demands of two worlds, they mayf"‘

‘reallze that'they‘flt‘lngnelther,_whlle deep,down they‘want“j‘f'



’Jilthey are to be 1nvolved 1n

'_to~be7£n'both places‘ Consequently,_ they are often ;

marglnallzed 1n key systems (e;gy\famlly, school peer) that;;b

Focus Of Inqulry
ThlS study focuses on the blcultural experlences of

- Southeast As1an youth who have settled w1th the1r famllles""

’._'“here An- Amerlca The challenges of all newcomers may

llnvolve common elements, but the refugee experlence,p

'spec1f1cally that of Southeast As1ans, are qulte dlfferentudvf'

thhan those of other 1mmlgrants L1kew1se w1th1n Amerlcan*‘

e soc1etY: refugee youth may face many of the same problems as:

other Amerlcan youth face,:yet thelr experlences are o

.dlfferent glven the refugee experlence There 1s a need to |

understand the refugee experlence on thelr terms,- k

vpartlcularly 1n the mldst of 1nvest1gat;fe.stud1es that‘

”f;exposes and emphas1zes 1ts problems,,followed by a call for
iflmmedlate solutlons,‘or narratlves that often castry
'u,lmmlgrants and refugees as part of a her01c folk tale‘lnlfﬁl

'»f.Wthh they arrlve in total destltutlon and in a very short

vtlme succeed beyond everyone s w1ldest expectatlons

‘ j(Tenhula,‘l991)

{‘yfbetter understandlng of ‘he'experlences of these groups must”ff.-"'

Vflaccommodate the rlch and descrlptlve oral hlstorles whlch o

yotell of thelr experlences

S1mllar1y,cthe domlnant narratlves and forms of 1nqu1ry;”'”\

Eﬁof youth have been llmlted to people talklng about them, or:

A”pproaches to 1nqu1ry whlch aim: to galn a



to tnem; Oftentimes> they are denied the'opportunity to
explain their‘points.oflview;and toASpeak forvthemselVes on
their omn terms (Gaines,:i991);' And when‘given the :,
opportunity,‘their views or ConStruotions are oftentimes‘
misconetrued or not oonsidered'validuOr”meaningful.

Armed_with‘the assumption that outsiders, including"
adults and peers, do not understandfthem, immigrant groups
and youth respectiVely have expressed the need for people to
talk with them. An inquiry about the preeent concerns of
Southeast Asian adolescent youth iS-essentially worthy of
research, based on the assumption thet many youth end
minority groups todayvare Fnot being heard." Therefore,
this study establishee-essentialiy one goal: to givevvarious
individuals‘the opportunity to express for themselves how
they perceive and understand their situation and to be
understood on their own terms.

Although this study aims to achieve a deeper‘
understanding of the present concernS‘and issues facing »
Southeast‘Asian youth,-the task of inquiry ana exohangevof
ideas present certain challengee} According to Mandel
’(1988f,‘it iS‘very diffiCult for‘Vietnamese students‘to talk
about.themselves, not only because of the complexity of
their experiences but also because of certain cuitural
vtraits.‘In general, Vietnamese young‘people are polite and

sensitive and are careful to avoid hurting or embarrassing



'fjperspectlve, Wthh focuse

Wthh utlllzes a "person—é”””

the_jfm

Ieﬁlgnore or: exclude the dlstlngulshlng;perspectlves of the

7‘egsoc1al work profe351on, 1nclud1ng person Anv1ronment

ifﬁecosystems,rand strengthS perSpeCtiVeS-

»If METHODOLOGICAL CONSIDERATIONS

e Tve:Construct1v1st Paradlgm



"funderlles the bas1cud1mens1ons of th1s debate 1s as follows{jfuj

Zl:What is the nature of reallty as we know 1t7 (Atherton,;ghfgf~'”

‘j,l993). Class1cal emp1r1c1sts clalm that truth about the

ff;world 1s "out there"'and 1ndependent of the 1nd1v1dual

lhrSoc1al construct1v1sts,‘on the other hand belleve that
Etruth about the world is not 1ndependent of the 1nd1v1dualh;”

'th but depends on. hlS or her perceptlons, thoughts,‘and bellefs
'(Atherton, 1993) ‘In a mlsgulded attempt to become as o
fsc1ent1f1c as the natural sc1ences, soc1al Work research has‘
’htradltlonally embraced the loglcal pos1t1v1st paradlgm vfwfh

“(Helneman, 1981) Unllke pos1t1v1st 1nqu1ry, construct1v1stff:q

"research welcomes the notlons of contextual 1nqu1ry, mutual;ﬁ

' and cooperatlve 1nteractlon, and empowerment Wthh have all LS

‘been part of soc1al work s abldlng focus‘»aThe;
construct1v1st paradlgm was therefore determlned to be
approprlate for the 1nvest1gatlon of the research problem
"Some of these 1ssues are outllned 1n the proceedlng
:dlscuss1on 1 ‘ e
: Studylng the Research Problem 1n 1ts Context
The complex1t1es of human settlngs and soc1al phenomena
5.necess1tate a paradlgm that allows for deep understandlng
and expllcatlon of soc1al phenomena as they are observed 1n:f
f.thelr own contexts Whereas tradltlonal p051t1v1st 1nqu1ryr,x
'has bllnded the researcher to other ways of seelng, the
: 1nteract1ve'process of construct1v1st 1nqu1ry does not

‘,‘1gnore the unlque shaplng forces that ex1st 1n each context'






:‘f”cultural llmltatlons, openness to cultural dlfferences,jtheff»"‘

b»; opportunlty to learn about cllent experlence,'usewofﬁthe

“ufcultural network of communlty resources, and the

vacknowledgment of cultural values w1th1n each ethnlc group

: ("L-um, | 1996)

‘ﬁ;The Mutual and‘Tnteractlve Relatlonshlp

L‘vIn.conventlonal paradlgm s a1m to honor objectlv1ty, thei

f:'researcher 1s essentlally separated as much as poss1ble from_.
rthe process of human 1nteractlon _ The pr1nc1ples of |
| construct1v1sm, on the other hand fac1lltate rather than ﬁfﬁ'
"obstruct cooperatlon between researcher practltloner’and ;.1“

.;respondent The researcher does not attempt to. 1nsulate -

‘ﬂlhlmself or herself from the settlng but seeks to establlsh

o“relatlonshlps through Wthh the mutual shaplng of

Hconstructlons 1s a collaboratlve exerc1se (Erlandson, et al

“"51993) The construct1v1st paradlgm "afflrms the mutual

S 1nfluence that researcher and respondents have on each

other" (Erlandson, et al 1993) b Therefore, even: the
- constructlons of the researcher are also con51dered

’Mutual Beneflt of Part1c1patlonvgs--

Guba and Llncoln (1989) prov1de three cons1deratlons of_ﬂ"”

*‘part1c1patlon = empowerment educatlon, and‘connectlon uOne,\”»‘

bﬂof the characterlstlcsiof construct1v1st 1nqu1ry 1s that theg*
.:process empowers those who are 1nvolved in. 1t *-In ,»:
VVtradltlonal p051t1v1st*1nqu1ry, subjects have looked to

”researchers as "experts"'for knowledge that actually ex1st



”‘lﬁdw1th1n themselves By essentlally determlnlng and elatlng g hat

7»fbecause 1t 1s thelr own const

dh:has the focus of the stud,‘h

*[;fto;them an authorltatlve set_of knowledge, the research‘}hf?”"

T'process undermlnes and dlsempowers

:5fand as a communlty Rather than supportlng ex1st1ng”power

the construct1v1s“w

7structures, researcher seeks”to empower il S

1construct

The 1nformad,j” ,emse ves remaln thelexpertSE”

¢ 1ons Wthh are cons1dered

'H Part1c1patlon 1n the‘study‘also almed to promot

: connectlon by developlnghlhared constructlons among the.

"';stakeholders Such connectlons reduces the need for”,-fA'7F

”‘justlflcatlon of separate pos1t10ns and enables part1c1pants

':dto jOlntly reach rlcher levels'of understandlng and 1n51ghtf:

Another central feature of construct1v1st research 1s

lfgthat part1c1patlon be educatlve l Durlng the 1nqu1ry

‘vuprocess,;both researcher and respondents have multlple

opportunltles to share,_confront cr1t1c1ze,:and learn fromf¢f}~

"rone another s construitlonsL

‘v.-come 1nto contact w1th each other, and 1n turn, no person or

j{group leaves such encounters w1th1n the research settlng

”'T,wlthout new constructlons of reallty (Erlandson,fetfal,

;7:?1993):f Accordlng to Guba (l990),‘construct1v1st research

'lffdoes not 1ntend toNpredlct *control or transform the'"realﬂ?,fﬁif*"

'5iworldl> Rather, 1t is. the m nd of the constructor,,where»hfﬂﬁh,:f-f

h,fsubjectlve reallty ex1sts, that is tO’b’Treconstructed

Varlous constructed realltlesffﬂ;£7 e



uRather than ut»llzlnhla random or representatlve
@fsampllng Wthh alms to achleve generallzablllty »the
.'ﬁh;fresearcher utll‘zeh a purpos1ve sampllngfwhlch'almed to‘

txplore at greater_depth the ange‘of cons ructlons prov1ded

Qf?ﬂby key stakeholdera




. ' FIGURE 1: S
The Inltlal Hermeneutlc Dlalectlc Clrcle o
(w1th1n c1rc1e processy_ S

INPUTS TO CIRCLE
L Iiterature analects

. - observations |

- researchers constructlon .

YOUTH _

COMMUNITY LEADERS PEER GROUPS
(civic, ethnic/cultural) '

YOUTH WORKERS =~ = =  FAMILY
(church,. law L R
enforcement,

social agencies

- (immediate, extended)

SCHOOL OFFICIALS
o (eg teachers, pr|n0|pals counse|ors)

B

C=construction
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t7ﬁtﬁﬂeitneryhigﬁéschof;"or ollege students between theiages 14—-~ nkﬁpﬁf:‘"

'Tbe researc i e v1ewed key'”upport agents from flve

ﬂfnoeal schools*— two”hlgh schools and three mlddl'

:t%fEach of the partle”pantsvwere born elther 1n Vletnam or o




' FIGURE 2:

. The Modified Hermeneutic Dialectic Cilf“c,le .

INPUTS TO CIRCLE
- literature analects
- observations
- researcher's construction .
\ . COMMUNITY LEADERS
N\ o -~ (ethnic community

- organizations)

COMMUNITY LT _BILI_NGUAL. SCHOOL AGENTS
'WORKERS - . (tutors, assistants,

(social worker, priest, pastor, ESL instructor

resettlement agency director)

high school & college students

C=construction
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: Cambodfa, twenty 1nformants were Vletnamese,ithree were. |
".,Cambodfan All but two 1nformants had arrlved in. the Unltedbyﬁ
QStates after 1975 b All the part1c1pants res1ded and/or:ffb
u_worked 1n Rlver51de or San Bernardlno County Moreover, all‘-
of the 1nterv1ews were conducted 1n Engllsh students w1th

11m1ted Engllsh prof1c1ency were prov1ded w1th translatlon

| flsupport by thelr blllngual tutors

All part1c1pants were asked to read and s1gn an t
1nformed consent (Appendlx A) form Wthh explalned the lfi:’

;purpose and methods of the study, youth 1nformants under thef

- age of 18 were requlred to have a parent S s1gnature as

_well : At the conclus1on of the 1nterv1ews, part1c1pants x”“b

were also glven a debrleflng statement (Appendlx B), whlch

’lflnformed them of the voluntary nature of part1c1patlon and

1,,phone numbers 1f they had any concerns regardlng the study
for thelr 1nvolvement , |

Data Collectlon and Recordlng Modes

Interv1ews are valuable tools 1n collectlng qualltatlve{l‘*‘

"“data, s1nce they are useful 1n dlscoverlng what people dfllf*

‘?thlnk how one person s perceptlons compare w1th another s,

o and 1n puttlng those varylng responses 1n the context of

’?commonvgroup and*bellefs~and‘themes,(Fetterman,‘1989)-v
:vThough the 1nterv1ew1ng process has been tradltlonally
‘ ,,portrayed as one person asklng the questlons and another
‘person answerlng them, 1n construct1v1st 1nqu1ry, theﬂ;_{tV

. 1nterv1ew takes more the form of an. 1nteract1ve dlalogue o o




7*;flnstead allowedﬂa natural s ’_“f 1nqu1ry or - 1nteract10n to“

*interv1ew1ng proc'

mrlandson} et al 1993) Thls 1nformalfffa L

S 1nvolves the researcher and respondent*jf':

"*engaged 1n a dlalogue that 1s avmlxture of conversatlon and{,wfff'ﬁv'.:

“ffembedded questlons,_or as Fefterman'(1989) SuggeSt 1n a

wh;ch "the questlons typlcally emerge from the

In other words,_the researcher may have a :jfh”'”'

> reveal ‘their goals, values, and desires




.duknowledge questlons ellc1t factual 1nf0rmatf,n:afyj

‘questlons determlne sens1t1v1ty to varlous sensory stlmull,’f»*f'

“fj‘background/ demographlc questlons e11c1t ba51c 1nformatlon

such as educatlon, past experlences, age, and re51dence

';{;'The presentlngrltudy posed Varlous questlons, many of Wthh

_;swere dellneated;p yng these s1x categorlesy&Appendlx C)

Slnce construct1v1st51nqu1ry alms to collect tthk

nudescrlptlve data,'the nature of the analytlc“process

'*,requlres accurate descrlptlons or recOrds ofﬁlnterv1ews

1ﬁcFor the purposes of max1mlzlng fldellty (Erlandson,vet al“

-uﬁ“l993) or accuracy of data recordlng,bthe researcher used an?fd

‘gaudlo tape recorder to prov1de an accurate record of what
::pjwas sald By recordlng the 1nterv1ew, the researcher was
- free to personally 1nteract w1th the respondent Note taklngf;f'

': was llmlted to outllnlng major themes that were beglnnlng tot"

ffaevolve, and prov1ded a clear and conc1se way for member—‘*

1'fcheck1ng technlques, constant reflectlng, and rev1ew fojp'

:~fus1ng a comblnatlon of both recordlng methods, (hef.”

*}researcher almed to max1mlze the accuracy of the 1nterv1ew'fﬂ;- o

>7?f~51tuatlon yet fac1lltate the 1nterpersonal qualltles of

' 'Instrumentatlon

Unllke the 1nstruments of conventlonal research the

7ffhuman 1nstrument 1s the most 1mportant tool 1n'

v.,:@construct1v1st 1nqu1ry In the presentlng Study, thé*‘ o

S researcher was the prlmary 1nstrument for data collectlon




 Therefore ~esearcher too.

vsubject1v1ty,v” ic dlalectlcvf‘:

f’(Llncoln & Guba,‘1985)ﬁ,,-

Secondly, the researcher attempted 'o galn greaterlf"ﬁ

sens1t1v1ty to the respondents' soc1al vcultural;

*\fi?env1ronmental ﬁatlon through

'p'reference,material (e g newspaper artlcles,;novels, ~,”“'77*"

Tt extbooks essays, v1deos) As an outs1der comlng 1n, the el

thresearcher was presented w1th certaln challenges as he vfgfﬁf

hattempted to become aware of the dlvergent meanlngs“and
':fcultural understandlngs of varlous cultural groups,ysuch asdfﬁ3

Through

¢ ”youth culture and Sou‘heast A81an ethnlc groups

howe er, the researcher was able to

:’ﬂf-such preparat or
. '.,standlng of the realltles and experlences

ﬁfof the respondents_andfbrldge the soc1ocultural dlssonance

.jbetween the;researcher and theliart1c1pants

7?f Though the'constructlons of the researchervw1ll not beﬁk

-jildentlcal ’""se,of respondents, they:must be‘compatlble 79




fvwithftheﬁvar ou takeholders -n_awmanner that makes sense,df(f,:”"

(Patton, 1980)

‘wo ld v1ew“”

‘lfof commonalltij1th Southeast As1an 1nformants Though no

‘ ﬂunderstand thelr constructlons,‘as well as prov1de the L

"'Qproblem.Q‘Anvattl ude of genulne 1nterest and the ablllty to}[7$fu'

"',?'engage Wlth 1nformants;gu1ded muchiof‘the data collectlon

1hprocess
L Underlylnghthlsrpreparatory approach to constructlvlst ;};;g""

LTresearch 1s the learnlng'attltude that the researcher must |
h;ﬁacqulre and convey durlng the entrre 1nqu1ry processt‘

., (Erlandson, et al 1993) Therefore, prlor to enterlng thelsz
viresearch settlng,.the researcher conceded that no one 1s.

V_fmore of an expert on what they know,-understand and feel
’ofthan the stakeholders themselves By adoptlng a learnlngi

“:{:iattltude,; the researcher av01ded‘1mp031ng, even

l,”lnadvertently,‘hls ownflnterpretatlons or constructlons

"gslnce the researcher‘was:necessarlly 1ntru51ve upon

l”*f;jpart1c1pant<Spenv1ronment he almed to adopt a. personal

"”ljfstyle that 1nv1ted trust dlss1pated susp1c1on,.and conveyedQ" ‘

‘:_genulne ntrlgue, 1nterest and sens1t1v1ty These mutual

“TVwand 1nteract1ve qualltles enabled the researcher to access F:









- phases would have then taken on a sharper focus (LiQCQini&fs

'v;Guba, 1985)

p'Member Checklng

Before analy21ng the data, thefreSearChericonductedfaff“'

's,‘member check Wthh allowed members of stakeholder groups to ;ﬂ.*

hﬁverlfy,flchallenge, or correct 1nterpretatlons,-categorles”hiT
'fand conclus1ons of the researcher ThlS technlque is most o
dflmportant 1n establlshlng credlblllty and trustworthlness

fif(Llncoln & Guba, 1985) Member checks may be conducted

‘h_contlnuously in a formal or 1nformal manner throughout the

x'data collectlon process (Erlandson, et al 1993) ' In th1s
'fstudy, the researcher routlnely conducted member checks
throughout the duratlon of the 1nterv1ew by g1v1ng the'h
’1nformant an opportunlty to verbally verlfy 1nterpretatlons”
’and data gathered earller The researcher also formally
;conducted member checks by furnlshlng coples of summarlzed :
vanalyses of 1nterv1ews to stakeholder groups A flnal
'_member check was conducted by furnlshlng coples of the
-entlre study to each of the part1c1pants ‘
| | Data Ana1y31s
The pr1nc1ples‘of the constant comparatlvebmethod as
h _presented by Glaser and Strauss (1967) were utlllzed-as‘a,fd
f.;method.for data‘analy31s 1n thlsfstudy Th1s method
hlnvolved the comparlson of the most recent responses w1thv7*~‘“
',gfpreulous responses in a search for‘con51stenc1es : Unllkeﬁ

tradltlonal research paradlgms, construct1v1st research



o tentatlvely;

t interview3 the re 25

jdunltlzed the ‘da any d1v1d1ng it 1nto unlts that were 7;ﬂi

7.:relevant and ' quely 1nterpretables: Next \"1nc1dents"'werefffu7'h*

_1gned?to prov1s1onal categorles on a f”fv‘"”

'hf;intuitive»"lookfallkeness"hh "feel allkeness"“Judgment

The process of cod'ng these 1nc1dents was conducted 7;.-“.«T”

”:?through dlrect data entry 1nto computer us1ng a word

Tf,fprocess1ng program”' Much{llke the system of 1ndex cards

T”suggested b‘ Glaser and Strauss (1967),.the system of

'*”hfcomputer entry ‘nvolved plac1ng 51ngle entrles 1nto larger

VV.categorlzed}'flders Before new 1nc1dents collected 1n

f*subsequent 1‘ ’rv1ews were 1ntegrated w1th ex1st1ng

huf}lnc1dents, they were judged on whether they exhlblted the3

,1es that had been tentatlvely 1dent1f1ed




researcher placed a category label that served as‘the has1s
of 1nclu81on/ exclus1on crlterla for new . 1nformatlon

The data collectlon process Was 1nformed by what the
researcher had prev1ous1y learned through prlor analys1s and
collectlon; *Categorles thusmchanged'over tlme; some»’
'dlsappeared and merged under more general labels.
.Consequently, categorles ‘soon. "emerged" as’ ones constructed
by the researcher or. as- categorles used by the respondents
”_The data collectlon and‘analys1s process»contlnued untll all
'1dent1f1ed 1nformants had part1c1pated
.‘Moreover,.thls contlnuous’process,also provided'a means‘
- for derivingvtheory{y‘The‘constantbcomparison of,incidents
'begandto generate theoretical‘properties inheadhvof-the
categories‘and‘aﬂconceptual‘frame-of‘patterns, themes;‘andt”
COnnectionsrbetween‘them;: From these categories)‘grOunded
‘theories were_developed;‘: | | | |

| | FINDINGS

The researcher asked key adult 1nformants to share
thelr perceptlons of Southeast As1an youth llv1ng here in
Amerlca, and youth 1nformants were asked to share their own
vexperlences In-theﬁprocess‘of 1nqu1ry, the researcher was
'hprov1ded w1th a range of 1nformatlon There were major
constructlons that emerged from the 1nterv1ews the
,experiences of 11v1ng 1n a blcultural env1ronment namely
'the Amerlcan schools and ethnocultural tradltlons of home;

gj the‘blcultural skllls\that helped them adapt and functlon in
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TAnothervinformant\stated{f‘

fg"When you come here because you were forced to come
~here, you leave behlnd your ‘own. famlly members alllr
_tyour culture, your hlstory, your ancestors place

':Informants also descrlbed the refugee experlence as a
“handlcap or: loss of bas1c functlonlng and abllltles “AS‘a'
»key 1nformant stated :"You are totally a stranger here }Tou-;“'
'have eyes, but you don t see You have ears, but you don t
hear You have a tongue but you cannot speak
Key youth 1nformants descrlbed thelr loss 1n terms of
soclal support Responses descrlblng such loss ranged from
J-leav1ng famlly and frlends behlnd to the profound sense of
‘lonellness here in Amerlca partlcularly in times of.
a;dlstress,:confu51on,vor fear Asyone’collegeustudent-j o
”Stated; : o . : : R
nwhen I flrst came,.oh 'maﬁ, l.mlss‘my frlends oveflf
there : Because anytlme I get in trouble, llke those
B people that want to ‘mess. around with me, and laugh at
:]me, that makes me upset and mlss my frlends more 1n

. "Vletnam That s because they were already frlendly andf
' there s famlly over there. ' ‘

h, These experlences of fear,”confus1on,‘lonellness,_and o
Vklsadness Were 1n stark contrast to those who had prev1ously
Egone to school back 1n Vletnam To these 1nformants,ithey

:kdescrlbed the school llfe as llke famlly As one hlgh
v_;;school student stated T"Over here at school 1t 1s not llke
{'?famllyijln Vletnam, we communlcate.— all students are |

 really friends.;4We,mlss%themiwhen we come~over“here;
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‘,ficannot hear

f‘Language Ab111ty and Soc1a1 Interactlon

Another Consensus that* merged among youth 1nformantS,if,iﬂ -

‘1when descrlblng thelr school experlences was llmlted
RS }

"language ablllty Studentslnformants made references to

. handlcaps due to 1anguage prof1c1ency, such as one h1gh

; school student who stated '"The flrst tlme I came here,:Id‘f

f‘cannot hear;fbecause they speak very fast and I cannot hearﬁ‘:'>

”ﬁ”what they speak The teachers too, when they spoke,lIﬁlc

- When askedvabout the nature ofvthe relatlonshlps RS
?between Southeast A51an students and rest of student body,‘L.
.‘students and teachers d1d not report‘serlous rac1al or |

'ﬁethnlc confllct 1n the school env1ronment ' In fact the
'karesponses ranged from “there s no b1g problem w1th rac1sm“‘
tho "we all get along beautlfully here Many 1nformants
_jconflrmed that any harassment or confllct that dld ex1st in

the school env1ronment occurred as a result of 1anguage

'f*_Informants stated that attempts to. speak Engllsh were

sometlmes recelved by rldlcule As one hlgh school student

‘dstated

“When T flrst came, I did not speak much Engllsh just
t‘bas1c communlcatlon d1alogue——11ke 'how are you"‘or
~ 'hiv ~-not much at . that time. And I ‘got 'a problem with
omy pronunc1atlon A lot of people»were;maklng fun ofg'
. me, just because . the way I talk ..it was just a really
: freally hard tlme SOSEREREE Lo



| fthls»lack»o“

. experience,

skills as we!

di"lmportant fact“r 1nteracted Wlthiﬁfw'ﬂf?:

'bepeers outs1de3the1r ethnlc group Key 1nformants stated thatfpﬁgvbo

:fanguage prof1c1ency, partlcularly durlng thelrgtib‘fk'*

v'fflrst years 1n Amerlcan schools, contrlbuted to the fear,gitf

".}fwere "llngulstlcally 1solated '

'Edfhlnformants as

v'ﬂlonellness, and sadness w1th1n the’school env1ronment QﬁtVﬁwi,

t?Of prOteCtlon:%fear,ﬂor confus1on,‘students reported that

1end‘,were prlmarlly students from the1r ownhEdf“i'”‘"

w?gethnlc group s;one,college_student‘explalneép.‘We can

. speak to each"o'her and understand each other because we. ;:wg“y

"*'.;:.:share the same experlence‘ e ConseqU-ently, the students

"w1th those who spoke thelr own't

VtO parth1pate;:o:__
Cdue to ol

“fby student

o ethlng ‘they wan edbto be’ artgoff but were :ﬁf’\"'ﬂ"




ff?unable to jOln because of llmlted;language skllls or the _*f;“

bufblack of club members from thelr partlcular ethnlc group

'tles’tJ_flt 1fto the malnstream

"These 1ncluded parents

shfand the_r9perceptlon that the school system seemed to be f

“VTVallocated for play s1nce extra currlcular act1v1t1es were flj:f

”fcon51dered an 1mportant part ofgthe school program

bgAccordlng to one 1nformant

nf:"The problems arlse when mom and dad are more f7 iR
lf;;tradltlonal and don t let them partlclpate 1n after—v'”d‘_
"~ school activities. fAnd the5k1ds ‘want to. blend in.  But-
’}fmost parents don t allow them to part1c1pate Thesjﬂm B
o parent ‘s own way of thlnklng 1s well you go to o
5hdschoolf‘YOu learn, you go. home and do homework ’and you‘
'go back to school That s 1t T e : '

l'Another Cambodlan tutor belleved that the educatlonal

fThere were varlous factors from thelr famlly that also~ o

'attltude towards teachlng approaches;iao

iglevel of parents was an 1mportant factor 1n thelr chlld s‘fo””"”

" P

”jacademlc success "If the famlly has some educatlon, then

”‘the klds w111 learn faster & If the parent s don t have some_ggu

'educatlon, the klds w1ll hav“a“lot of problems learnlng

b ,academlcally and soc1ally 1n the school env1ronment leen

5 that language ablllty was crltlcal 1n these areas,‘some.°‘

’1mpactedﬁ.he’students 1senseﬂof+”'






'”friendships‘ refugee students found that the task ofb
vlanguage acqu181tlon was made even more dlfflcult

afLanguage Ass1stance_?“h-” |

' One of the greatest challenges for refugee chlldren 1s_v

i:that they must learn Engllsh not only qulckly, but fluently ;f:5

~fenough to use in an. Engllsh taught classroom for thelr

':,academlc subjects Accordlng to key 1nformants, refugee

vxstudents recelved a551stance to address thelr language needsV,'

"«’elther through placement in some structured program or

'ﬂ:recelved 1nd1v1duallzed help through blllngual tutors fTheh”
lshelter Engllsh class served as a means of prov1d1ng both
tlEngllsh language development and content 1nstructlon to
h“secondary students who would otherw1se be lost in the
‘fregular Engllsh taught currlculum Other avallable means‘of
"ass1stance 1ncluded translatlon of core text materlals

'{;ass1stance 1n note taklng and studylng for exams,”lneclass

translatlon or out of class of support cooperat;ve learnlng'

1 formats,:and after school ESL support | |

13 Refugee students,~however, often felt pressure to make

_1t out of shelter classes and be reclass1f1ed 1nto the

| malnstream As one tutor stated f"They want to take the’
\hlghest class level llke the honors class,“even though they‘~

hhave to struggle | But they re w1lllng to work hard "‘Some

"students were reported to feel embarrassment ‘over belng

vlabeled "ESL" or "sheltervclass? students. As one tutor '
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stated,. "If they take lowgclass or take shelter classes,
they feel down, tney feel like they're not succeeding."

| Tne desire of Southeast.Asian refugee students to
succeed in school may be met with the‘various‘challenges ofd
learning a new language.vThe role of‘language assistance
programs piayed an’important part invhelpingvstudents,deal
mith these areas of their,school experience; The functions
of these‘assistancejprograms and key:support agents were
thus prominent themes during inquiry and will be disoussed
later in Qreater detail. |
Differences in Educational Systemsi

Some of the difficulties‘experienced by refugee

students were simply related to the differences between the
educational systems in their.native homeland and in the
United States. Students were reported to feel overwhelmed
- by these differences, Which ranged from the structure of the
school systems to the behavioral and attitudinal differences
betWeen students. ’A Vietnamese tutor stated that education
in Vietnam is formal and structured;’learning is passive as
‘teachers lectnre and'students listen, watch, -and imitate.
Conseqnently,‘the refugee children may bevunaccustomed to
the American way of'relating and informality. Another tutor
stated-tnat perceived attitndinal:differences among students
. may_foster resentment for‘refugee'youthm As one Vietnamese

tutor stated, "They feel like why they have to perform their
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‘sacbest when they re . looklng around at 1ztﬁe»otﬁér}Studénté'[fffe5'~

;h;ﬂh expectatlons The responses of

college‘studentwgsl-»:



lyreflected- "The stress really affected my famlly As1an
famllles are usually really tlght and they stay together,
,but there was‘so,much stress,’lt was.Just'0verwhelm1ng for
my parents o | o | i | |

Other reported changes w1th1n the famlly structure
1ncluded changes in well deflned roles Wthh gulded behav1org
‘_and attltudes; 'Changes 1n‘famrly roles and hlerarchlcal
bstructure werevoften attributed:to‘the‘fact'that the yOuth
- were ass1mllat1ng to the Amerlcan culture at a much |
dlfferent pace than thelr parents Key 1nformants
spec1f1cally stated that refugee youth usually learn Engllsh
_more qulckly than many of thelr parents ThlS often placed
,refugee chlldren in a dlfflcult s1tuatlon, they“must'learn
the_language to-succeed»;nvschool, yet are often‘relled‘upon “
by parentsgto translatexin'difficult‘languagefSituations and’ﬁ
help gulde thelr famlly through strange systems, suchvasl
school andgsoc1al servlce agencles. Though youth 1nformants
'did not report specific conflictudue tO‘th1S'reversal of
fsroles, adult 1nformants did mentlon that thlS rellance
bcreated a role reversal which strays away from well- deflned
' famlly roles of tradltlonal Vletnamese or Cambodlan soc1ety
: Related to the changes in famlly structure was the
1mpact of the resettlement process upon the sense of
”collectlvely'among Vletnamese and Cambodian newcomers.
Informants recalled how the mlgratlon and resettlement

‘experlences had spllt up famllles and other collectlve
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. Lsupportlve functlons 1ncluded that of consultatlon,.'

:'7vsupport systems Due to geographlcal separatlon durlng

;resettlement and an 1ncrea51ng sense of self rellance, fivf I

71‘fam111es were less able to look towards the support of the

. zcollectlve structure“of famlly and the communlty whose

'valldatlon,,cr1t1c1sm and moral guldance The absence of L

“"Jsuch supportlve functlons were attrlbuted to marltal

"ffyouth runaway,;and lack of morallty

',_Value Dlvergence and Confllct

"*fbelleved to be domlnant Amerlcan values

.~d1stress and dlvorce,'school dropouts, gang membershlp,_ly:fv

When asked to descrlbe the experlences w1th1n the

ra'famlly,3one of the common themesvthat emerged was that of

h"percelved dlfferences between ethnlc values and those they

:Both Cambodlan and»:
"Vletnamese 1nformants outllned common key values or the

»rUles of soc1al conduct forvchlldren These 1ncluded flllalrh

'lplety,;respect for authorlty, hlgh regard for elders, self—d
'chontrol and restralnt 1n emotlonal express1on, shame as a. f;;fQ
cbehav1oral 1nfluence,»and the centrallty of famlly PR

jifrelatlonshlps and respons1b111t1es

IVﬁ' In concert w1th other famlly members who arellntroduced

‘Qto unfamlllar customs in the soc1al env1ronment Southeast :

‘ fAs1an chlldren and young people come 1n contact w1th new
f[behav1ors and perspectlves throughout thelr experlences 1n L

'oﬁmalnstream s001ety The context of course,lln Wthh much

‘Hof thlS exposure takes place 1s w1th1n the soc1al context of




fiyoung people,iranglng fromv”"

N take on 1ts values, nOrms;.fa,

'ﬁVairé¢ﬁi¢n As o w,_‘_gh'school,sen'lor stated




"Sometimes I feel like I want to do something and my
parents are like 'no, you have to depend on your
parents for your future.' In America, yvou can do
everything what you think, how you feel, you can do it.
That's what my teachers say. But my parents’Say 'no."
You have to tell your parents before you do.Something.
- I have to fight”for‘it,'to do whatever I want."

vRefugee studente are thus caught in between loyalty to
the family and,its values and the need to adjust as they
learn neW‘ideaS'in their social environment.i This plaCes
young people'in aidifficult situation, as one teenage
informaht expressed: "If I have to act like Ameriean, what
will the Vietnamese people think.of me?. And if I act like
Vietnamese, what will my Ameridan friends think of me?"
The Family as a Haﬁen |

Southeast Asian youth, like most children, look to

their families for sﬁpport and protection in surviving in
the world. When asked if they felt any preesure or
resentment as a result of educational, cultural, or family
expectations, youth informants responded by focusing rather
on the supportive functions of their family. In fact, the
responses of youth informants did not include‘any references
of what would be perceived as criticism or negative
eommeﬁts, whereas, adults informants were more candid in
their descriptions of the pressure children experienced as a
result of‘these expectations.  The focus of youth informants
upon femily support,rather than conflict may_demonstrate

cultural values of deep respect and tremendous loyalty to
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etweekends, we get together

'e"g;fIn summarY:_1ttappear5*that}the re

i;fnegotlate”,h 1r”new env1ronmtnt»e'hey staytclose to thelr ’7"”

'famllles to ensure;aisecure ho




’Perhapsfas-a‘result of the:migration and resettlement
iprocesses, the youth malntalned a sense of unlty orvas a
Cambodlan youth s1mply, vet eloquently stated "The tlme‘we
llve make us become tlght we llke form as one.
| Support Systems 1n the Soc1a1 Env;ronment :
The researcher 1dent1f1ed 1nformants from key support
v systems 1n the soc1al env1ronment The characterlstlcs of
_these soc1al support systems were 1n1t1ally constructed
.through 1nformants responses in terms of the avallablllty ‘
:and access1blllty of school based and communlty based
tsupport . - ” | | | |
ubSchool Support Systems | | |
‘The avallablllty of support system w1th1n the school
~env1ronment was crltlcal partlcularly 1n the areas of
'academlc ass1stance,.soc1al 1nteractlon, and languagei

‘development that bullds not only 1ntellectual but soc1al

» skllls as well

In th1s study, the researcher 1dent1f1ed key blllngual;
support agents from the flve schools 1ncluded in the study
ybEach of the blllngual 1nformants 1dent1f1ed some program at j

thelr respectlve schools to ass1st students w1th llmlted
ﬁ;language ablllty In:one mlddle school, an ESL class,,whlch'
"was led by a- Vletnamese 1nstructor COns1sted of students
:from dlfferent cultures Instructlon in this class was
-jdlrected towards communlcatlon and llteracy in- Engllsh the

v”.chlld s natlve language was not used
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\assistant “:and "ESL 1nstructor, they all expressed and
'u-demonstrated a w1lllngness to help refugee students As key ‘
support agents, these were 1nd1v1duals who made themselves
,access1ble and avallable o the students by prov1d1ng 1n—
sclass support and observatlon,iln class a531stance in: note;

,ftaklng, to after school support 1n completlon of homework

'and studylng for exams Each of these 1nformants seemed to .

"gvdemonstrate an attltude that was 1nv1t1ng as they presented .

bcgthemselves as a resource for the chlldren to utlllze As one .

tutor s1mply stated '“Whatever the kldS need help 1n, we arelf"

bd*there to help them Another tutor 81mllarly stated

.:,"I want to be here to help the ‘ones who flrst come to?',u
?'thls school know no Engllsh and scared to death. And’
I'm here,’and say, “come see me whenever you have a.. . '
o problem or gulde them, teach them a lesson, or teach
':them so they can’ pass a test, 'and keep thelr sense of
_success so they won t glve up 1n school '

In return,.the student 1nformants spoke hlghly and
affectlonately about blllngual support agents, statlngvthatllfi
‘gthey were. very nlce and helpful , In fact both tutor and |
.sstudent 1nformants descrlbed the support of blllngual tutorsk‘
'forﬂass1stants as."famlly llke" AS'one*tutor»stated J"It s
vgijust llke famlly,’whatever problem they have,'sometlmes they‘

kjust come up to you, and sometlmes you can just ‘tell." These,

‘:3responses 1nd1cate that the stress placed on the refugee

isstudent 1s thus mltlgated by the presence of a blllngual

:“tutor 1n schools The responses further 1nd1cate that the



"Vﬂyouth gang act1v1ty

':as31stance programs,'such as shelter classes, 1mportantly

- 'prov1ded greater 1nd1v1duallzed attentlon ,a slower pace 'af~'

: focus on language development and acqu1s1tlon, and mOSt L e

11mportantly a "safe"'env1ronment for the refugee student

In summary, the study‘ldentlfled key support agents 1n:ilp

s'the school system who showed a h1gh commltment to helplng

ﬁf.fact that the educatlonal system 1s the one that refugee

. ]youth 1nterface w1th the most the potentlal 1mpact upon the o

»sfllves of these students 1s tremendous‘

lFamlly Support Systems

, The avallablllty off amlly support was partlcularly an__lxg‘

‘n:ylmportant 1ssue among key 1nformants The majorlty of

'}1nformants emphas1zed the 1mportance of famlly support in-

'f‘terms of 1nvolvement and superv1s1on for refugee youth “In

)tfact w1thout such support and superv1s1on, the‘chlldren ash

’”L;well as the famlly unlt was vulnerable to undes1rable f_”*

"_foutcomes, whlch were reported to 1nclude maladaptlve

) behav1or, such as runnlng away, dropplng out of school andjgv)"

Although key 1nformants stressed the 1mportance of

'”f;;students and prov1d1ng them the necessary support leen the’?

:fs;;parental 1nvolvement 1n school they conflrmed that there 1s;i'

}a general lack of parental 1nvolvement 1n the school system ‘

'”Vﬁ’Factors that were reported to 1mpact the avallablllty of

‘l*parental support ranged from work schedules, changes 1n

’fwell deflned famlly roles,‘to cultural and generatlonal




”.‘»dlvergence_“Thls gap.between'parents and.schoo

‘34prob1ems fo"both“parentsfthemselves and helr chlldren 'fAsgﬁj;fhfrv

fk_@a few of 'he nformants statedﬁvsome parents do not know

v'whatvls g01n on. w1th thelr chlldren,vranglng5ﬁrompthe r;p"

f:avallablllty to the famlly and‘31m11arly de_'nstrated an }“f

'1nv1t1ng approach that allev1ated deai'and.confus1on

“iﬁ~Cambod1an communlty llalsonhdemonstrated ‘ ‘s?by statlng

I would suggest (the parents) to flnd out more about
vschool T had a meetlng w1t‘gthem last time. I_had FIER
"wo meetlngs beforé“ Ifcalled them up, and wrote a:f;“hfh];
fletter andisent 1t o them 1n Cambodlan I told them —?k

g ";m here If you have &y

:gfquestlon,vcall me-. When Y“u call, JUSt mention my fﬁ*'f'”

" name, -and they. know 1t I ll be here And 1f I don A
‘}ghave the answer,

'ﬁjﬂcultural and soc1al 1mpor ance of- the school»experlence,v

ai_such support was partlculhrlﬁ C tlcal for the refugee

y famlly




Support Withln the Ethnlc Communlty -

The ex1stence of support systems w1th1n the communlty
can- also be essentlal 1n the resettlement and adjustment
'processes Although new. arrlvals are presented w1th the
rchallenge to develop new support systems,.key stakeholders‘

_stated that recent arrlvals have the beneflt of a more

'ﬂ‘developed soc1al support 1nfrastructure formed by earller

arrlvals These 1ncluded ex1st1ng support networks of _"
.establlshed refugees w1th1n the ethnlc communlty These
support networks 1ncluded resettlement programs, soc1al”‘
‘serv1ce agenc1es, ethnlc communlty organlzatlons .andi
~re11glous 1nst1tutlons whlch all prov1de essentlal serv1ces
.to refugee famllles 1nclud1ng employment flnanc1al,
‘dhou51ng,\and educatlonal a551stance . Ex1stingvsupportl
‘bsystems;alsos1n¢luded:theknetwork of.family‘or relativeSUWho
had’alreadnyettled in'the.Unitedetates' Those refugees'
‘. w1thout the beneflt of such establlshed support were less
fortunate and were reportedly left to deal w1th the |
resettlement and adjustment processes alone for themselves;
; When asked about“the ex1stence of local ethnic
jcommunlty organlzatlons; key 1nformants made comparlsonsf
_between the 1mmed1ate area of San., Bernardlno and Riverside
countles and those in surroundlng areas; namely Orange and
Los Angeles,countlesroThough not to the extentvof the N
infrastructureiof "Little‘Saigon“teStablished in Orange

Countyf‘thehlocal Vietnamesejcommunity were described by its
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”communlty leaders as contlnulng to develop 1n 1ts serv1ces
o and organlzatlon ;In contrast vthere 1s not an establlshed o

"fCambodlan organlzatlon 1n the local;communlty, accordlng to

-f the two Cambodlan 1nformants The lack of organlzatlons such e

-Jas those reported to be 1n Long Beach was attrlbuted to the"“

relatlvely smaller number of Cambodlans 1n‘the local area

tsSens1ng a need for greater local organlzatlon, however, one a
.of the Cambodlan 1nformants has begun developlng a beglnnlng'
'framework for a Cambodlan communlty a55001atlon :j'l_

"Factors that Impact Acceptablllty

| The notlon of acceptablllty of soc1al support was also,?‘

Tﬁ‘an 1mportant theme for 1nformants A few 1nformants stated”l‘
'rthat Southeast As1an famllles may have low acceptablllty offfl”

avallable support serv1ces Responses regardlng low | ‘

l~aCCeptablllty ranged from dlstrust of publlc soc1a1 serv1ce}ff

tagenc1es to cultural coplng patterns and perceptlons Whlch !; T

»may not f1t w1th1n w1th the 1ntervent1ve purposes of
‘fl‘establlshed programs -such as chlld protectlve or. mental

""health;servlces:~ As a Vletnamese soc1al worker stated

'"I thlnk the program of serv1ces prov1ded by mental
N health ‘are very allen to people who always resolve
t_"problems within the famlly -You don 't go to the -
ﬂ,outs1de ‘to. tell them you have a problem . To tell o
someone we have a problem,‘that means 1t s . the end ‘a
rplace where you have nowhere else to go. So Vletnamese»
- famllles usually walt for the last moment when thlngs
lreally get bad " ’ e : ‘







_.effectlvely convey and transmlt 1deas w1th the alm of

-»breconc111atlon of dlfferences

' Key 1nformants stated they prov1ded medlatlon when
”~[1ntergroup confllcts 1nvolved refugee students w1th1n the’
"fschool In response to an 1nc1dent of harassment of a

'*refugee student a hlgh school blllngual tutor stated

k‘imet w1th the Mex1can and Amerlcan kld and try to understand»;;'}

"lthem, and say"You have to help hlm*”fIf you guys went to my:‘“

7'countryﬂiand you can t speak Vletnamese, how would you guys

ffeel9'f SO I try to make them understand each other‘"'f?ff’fr

Another s1tuatlon 1n}wh1ch key 1'formants functloned asv

Nf.medlators were confllcts w1th1':thd'context of the famlly

avfunlt At the root of these dlsputes were‘reported grow1ng

bivfcultural schlsms between the generatlons as well as the

f_~reported decllne 1n the authorltatlve power of parents Onef v

\::1nformant reported that parents often complaln that thelr'

”vfchlldren were becomlng "Amerlcan“ 1n many ways, ranglng fromv,-3

:e:modes of dress to belng 1ncrea51ngly 1ndependent outspoken,
and 1nd1v1duallst1c Further exacerbatlng the depth and

31gn1f1cance of these changes was the reported grow1ng o

-lnilnablllty of parents to effectlvely control thelr chlldren

Medlatlon was thus needed to resolve or reconc1le

'kﬂﬁdlfferences f The leader of a ethnlc communlty organlzatlon o

':descrlbed hlS 1nterventlons as a medlator 1n famlly Lf

.”:,g]confllct ‘ Wthh typlcally 1nvolved parents extremely

blfkfrustrated w1th a chlld who falled to adhere to famlly




'rules Presented w1th such confllct he stated that he

usually talks to the chlld flrst and flnds out what the

;.fproblem is. In the process, he often flnds hlmself p01nt1ng o

:out to the chlld hlS or her role w1th1n the famlly
structure. In one partlcular 1nc1dent he recalled saylng
ito a teenage son '"Well you are one famlly, 1f you don t:§7‘
.help, what w1ll happen°" and remlnded the hlm that 1t was
"bhls parents who took care of hlS needs, and "w1thout them,v
what would you do°" He further states that durlng these’
1‘home'v1s1ts, he often uses phys1cal objects,\such as a“

' plant to 1llustrate hlS p01nt »"If nobody takes care. of i?'
the plant on the table, the plant w1ll dle But 1f each h
’hperson takes a llttle of thelr tlme to water 1t the plant o
w1ll grow if everybody helps ThlS support agent then »
4stated "I brlng all the 1nformatlon they gave me and get
.lboth partles together to stralghten thlngs out‘" He further .
bstates that sometlmes he also flnds hlmself encouraglng o

parents,to»make,necessary adjustmentS%ln'thelr expectatlons

‘"l_of'their Children

Recognlzlng that the self 1mage 1s 1ntr1cately woven‘
—”lntO the famlly 1mage, key support agent focused
a‘flnterventlon on the famlly as a whole rather than solely
cupon the 1nd1v1dual Such 1nterventlons also had a
: restoratlve.quallty»by reestabllshlng an orderly network‘ofr'"
rhlerarchlcal famlly relatlonshlps, while at the same tlme

'teach new roles and modlfy tradltlonal famlly functlons
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kpromoted cultural dlvers1ty, and;supported aistrongxethnicfui*

‘:,gand cultural 1dent1ty

AInformants 1dent1f1ed a need to also establlsh and
.lmalntaln greater communlcatlon and mutual understandlng
'between parents and the school system As a h1gh school

:_blllngual tutor stated

“When the parents flrst come: over here they feel ,
_,d 1nt1m1dated 'so they stay home most of the tlme, they ‘
J:Vﬂhardly come to school And w1th our system over here,
we “don" t requlre ‘them" to come It S. klnd of like
,gvolunteer And ‘they feel llke"Well it's volunteer,‘I
_‘y'w1ll not come’ because I don t want to show up and
SN embarrass myself '“'LQV-l(;»‘= o : '

: Key 1nformants p01nted to s1tuatlonal or cultural

*v‘factors ratheruthan a lack of concern to explaln the lack ofiu

{]parental 1nvolvement¢ Explanatlons ranged from fear and

‘v'embarrassment due tova’lack of Engllsh ablllty,,reluctance
":1n cr1t1c121ng or questlonlng the schools due to respect forjvf
_teachers,'work schedules that make 1t dlfflcult to come,.andbl”
uncertalnty about how to actually get 1nvolved leenqthesefk
wfactors, key 1nformants spoke of the 1mportance of | | |
'necessarlly taklng the 1n1t1at1ve in. connectlng w1th
’parents ' As one tutor stated "It takes our 1n1t1al step,
',and 1f we don t do 1t they re not g01ng to volunteer to
.¢¢mé et o | B

| Famlllar‘w1th both cultural (Vletnamese or Cambodlan
‘and Amerlcan) and soc1al systems (famlly and school)u thesef

key support agents also almed to achleve a mutual f E



l:understandlng regardlng certaln 1ssues ofwconcern, such as
school practlces of dlsc1plln1ng and pollc1es regardlng
:tdress codes For example,:several key 1nformants stated
fl‘that parents‘are partlcularly dlsturbed by what they v1ew asdth
»1 a general lack of student d1sc1pllne and respect for fl”“‘
teachers The parents have asked them why the Amerlcan v
_’teachers do not phy51cally dlsc1pllne students and apply the
ﬁ,klnds of pressure w1th students that are common practlces'
:_back in Vletnam and Cambodla ; Parentsrwere reported to be\
u{51mllarly frustrated by thelr llmlted ablllty to dlsc1p11ne'
'To'thelr chlldren here in. Amerlca due to Chlld protectlve laws
» Presented w1th these perceptlons, the-researcher

’d e11c1ted the 1nterventlons of key support agents These;

”'11nd1v1duals took on the respons1blllty to clear up

3“fmlsunderstand1ngs and to communlcate w1th the parents

:approprlate ways to express thelr authorlty As a Cambodlan

'communlty llalson stated

» "I'say)' No, no (that type of dlsc1plln1ng) doesn t

'~-work that way (here 1n Amerlca) .One’ thing that I
‘tell the parents is. what I got from the- v1ce pr1nc1pal ‘
‘ufand some ideas from teachers “ooIn Amerlca, you can hltl

__”your children, but in certaln places, and in a certaln -
“way - not the head, not the face, but on the bUtt is

ZQK:j Another thlng they can do is ground them Tf they;fyt

””fffllke to watch TV, don't let, ‘them watch. untll they do
- what they are, Supposed to do,,then they can watch——‘
_'that S.. the Amerlcan way "*”r- : :

"-'Presented w1th a lack of understandlng and frustratlon‘

~1of parents, these key support agents had the opportunlty to
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:'-ifopportunltles mostly occurred 1n 1nformal s1tuatlons,” 8

vﬁeducate them about spec1f1c 1ssues of concern ‘These.; 3

tgfalthough there were some reports of educatlona,ﬁexchanges

'whlch took place 1n more formal organlzedfsettlngs,‘such;asn“F' e

fdflnformatlonal meetlngs w1th-parents conducted by the

’ﬁfcommﬁnity“1i5156;, Engagedcln the llalson role, key support

'”b_agents were able to fac111tate an exchange of cultural ‘QT

”'dlfferences and clarlflcatlon of norms and values Wthh

'WQfofostered a greater understandlng of the school system

Translatlon support prov1ded by blllngual Support %p,m,,.

"”if"agents was another form of llalson act1v1t1es Translatlon__

Support was partlcularly cruc1al glven the profound
’"fcultural and llngual barrlers that ex1sted between refugee:¥“

"vfamllles and malnstream structures Such support was

o prov1ded through varlous act1v1t1es, ranglng from f”f

;translatlng school notlces and newsletters 1nto Vletnamese
'or Cambodlan, to prov1d1ng translatlon durlng formal and

1nformal meetlngs, such as teacher conferences and school

,juact1v1t1es At one school the researcher observed a

bulletln board Wthh had posted school notlces,;newsletters,,"t ‘

‘»h»,and 1mportant 1nformatlon Wthh were both 1n Engllsh and

“f-Cambodlan The same Cambodlan ass1stant who devoted hlS

'_ efforts to these act1v1t1es was also observed translatlng
‘”‘and guldlng Cambodlan parents through the eXhlblt of student
f";prOJects at the school s sc1ence falr By prov1d1ng

' jtranslatlonﬁsupportglnzthesewvarlousvways, the blllngualﬁd
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constructlons‘of.hav1ng>toalrye 1n two worlds have been‘*f
lprev1ously dlscussed the 1ssue of hOW'youth functloned‘lnt
‘.duallty 1s in: 1tself an 1mportant theme The theme of
v_"blcultural competence" thus emerged as a way to descrlbe‘;
Thow Southeast A51an youth functloned and responded to the'
'l;varlous demands 1n thelr soc1al env1ronment l ThlS theme
:emerged in a varlety of contexts-; in the school in the'
"home,,and ethnlc communlty The follow1ng constructlons were“
'vellc1ted and reflect how refugee youth cope and deal w1th
thelr realltles | | | ‘
| tEducatlonal Success as afPrlnclple Endeavor
P There was an overwhelmlng consensus among key
.1nformants that educatlon was one of the most 1mportant
.:values w1th1n Southeast A51an famllles Student 1nformants
stated that the reason why thelr famllles came to Amerlca f

vjwas for them to get an educatlon Other informants

”s1mllarly stated~that the chance to go to school.in AmeriCa»""

yrepresented a greater opportunlty that dld not ex1st in

. their natlve countrles. As one hlgh school student stated

VﬁBeCauSeyin my‘country,_they don t have a chance to
Nfstudy Some of the. pPoor famllles don'"t have money to
" pay for it. = Over here we have to pay. nothlng So
that's' why our parents are always telllng us, 'You,have_'
o a chance to study, so do. good for yourself.'” T

tleen the 1mportance placed upon educatlon, younglf
people were presented w1th the challenge of succeedlng in .

: thls endeavor.* Consequently, key 1nformants further agreed'
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that there were family andccultural e%peCtations to succeed.
" As one informant stated,'"The famlly pushes them a lot and |
their belief lS that lf you have no education, you cannot
'vget-anywhere | | o
Informants from the school env1ronment reported that
students bring tremendous adaptlve qualities to succeed 1n
’school. These included*a deep motivation and,determination‘
to fit into the mainstream. One.high,school seniorfdescribed
how she‘felt after she and her friend‘were teased‘about how
theyrspoke¢' She stated "It's good'becauseIWhen~some people;
are joking at us, it makes us want to try more. We go 'OK/
make fun of me,hbut later;"l-will be‘like you.'" By |
,»studying'hardvand succeeding in school, refugee youth
believed they were able to fit into the mainstream school
:enyironment. , | | |
| The determination of refugee youth was further -
constructed,as they‘described their‘willingness to struggle
to make»it‘to the highest'class level. Students were
reportedvto‘possess incrediblefdiligenceL »Oneltutor
recalled how onevstudent usedZafVietnamesehdictionary to
‘translate'WOrds in‘his.u.s,‘history,text hook.‘vaou open
one page, and you saw like onethundred Vietnamese Wordsi"
Another quality that enabled refugee. students to
succeed in school was their deep respect for teachers,"The
authority of teachers Was‘characterized'by‘key informants to

be equalrto that possessed by parents.'tAs_Onevinformant
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' ?g_teachers, talk back freely and,d

“5;or commands

hiauthorlty,’as one st”dent‘no ed: " ;f:,;f

“Qteachers tell me»'You‘re d01ng very good"and 1t makes me:g '

iproud So I want to study more to make them 1mpressed tod;h;_

,make them proud of me The cultural notlon of shame and s

';prlde thus served as motlvatlon for students to succeed 1n’:h

“school . Educatlonal success not only enabled a chlld to

f-'obtaln "approprlate standlng"' in school but w1th1n thelr

'tflmade tremendous progress 1n thelr education Through

’fﬂgdedlcatlon and hard wdr

‘famllles, culture, and communlty as well Other motlvatlonalfdileL"

‘2factors prov1ded by key 1nformants 1ncludedsthe des1re to

'-achleve certaln goals _,.the future such as attendlng

”mfcollege, gettlng a good jOb and taklng care of the1r

%ffparents

Overall_ Southeast As1an students were reported to have:,'“”

glt was not uncommon for students

"ﬁfvto 1n1t1ally enter the school w1th no Engllsh language»f“iﬂl

:':fskllls,‘work hard whlle placed 1n”a anguage ass1stance




'_"iprogram,,

Itlls\clear that desplte theﬂchallenge of adaptlng to-ibv

he varlous,educatlonalvdemands of

Hﬁfablllty to succeed was t1'd toi"lstdng cultural values

”r;l’Brlnglng‘w'th them a‘tremendous respect for educatlon and a’“’f”

”ﬂ]rdlsc1p11ne and motlvatlon for learnlng, students were able f

-ﬁ»,to translate these values 1nto a catalyst for adaptatlon todv'

”_[j]a new and

'"strange"'system andfsucceed 1n one of thelr' ’

'tl.?The Fam11y s'Hcme Base o

When the research ,ellclted perceptlons of thelr -

:chool env'uonment thelr R

'”1fam11y experlences, youth 1nformants also descrlbed the _-3*374”'

"dldlsparlty between the school env1ronment and thelr famlly _3rpw

ﬁklllfe Thls con' :

5”"q£’senlor, who s1 ply stated

"53fhcaught‘1n the famlllar confll"

"n:school I act,Amerlcan

‘T;when I come home~w1th my parents)”b act llke¥V1etnamese \;;“5

ﬂAnother student stated 1t 1s llke hav1ng'"two'faces

:As prev1ously dlscussed th:se chlldren arevoften

abetween dlsparate cultural ;f

:-:Bu-t‘il el



‘exercise

school, ‘moving out




ro 1ng‘ up here :Ln Amerlca,' would




ffafsponsored by the organlzatlon

'fgﬁorﬁ.é He proposed spec1f1c 1deas on how the communlty can } o

""\:":r-»help aChleve the goal of language promOtlon Wthh 1ncluded

’leanguage classes for Vletnamese young people, Wthh would bei;:

‘7Foster1ng a. Blcultural Identltyr

| Although key 1nformants held varlous posltlons w1th1n

‘futhefsoc1al env1ronment there was an overwhelmlng consensusl
*among them that 1t was necessary for students to have the a

skllls to llve 1n both cultural systemsté Vletnamese or l‘

»g‘Cambodlan and Amerlcan systems Almost every 1nformant

‘1nclud1ng studentsfidlscussed the need to keep and malntaln

”f;thelr cultural values ThlS was communlcated in varlousl‘
gways, as prev1ously 1nd1cated 1n the precedlng d1scuss1onh
S Informants agreed that true success and happlness
vfcannot be achleved by hav1ng only adapted in one system
'~Rather,,true success and happlness, accordlng to 1nformants,“
~can be found in developlng the skllls to malntaln a balanced‘
'aand 1ntegrated 1dent1ty to llve 1n both worlds _uAsia,i
communlty leader stated ’ | -

‘ ‘o"What S the happ1ness7: They can sw1m elther way . s
- That's what we. want . (Wlthout a: blcultural 1dent1ty)'

| ”Vthe chlldren w1ll be unhappy , they w1ll be totally lost;"

in the- future. They mlght think llke Amerlcan, they -
vlmlght speak Engllsh 1anguage as thelr own language, and
“totally forget their ‘own language ‘But’ they wlll‘never

be fully an Amerlcan 2 S S ‘

CAC developlng blcultural 1dent1ty thus emerges as-a

result of 1ncreas1ng competence 1n both worlds,‘as reflected



'T'fghy'thefsame?informantiabove,

‘5'ffby themselves ThlS concern and esp n31b111ty was share by

5ff'[key support aghntsvand systems

“Q"hlstory and cultur
"‘,fschool s learnlng resource center ; Through thlS klnd of’ig”;
‘“.751nstructlon, he almed,h

»fftga sense of reallty and 1 portance about thelr cultural

”"f[gherltage and hlstory

‘not a Vietnamese

e"r;soclalbenvrronmen

jjThls was d nefln varlous wayssg,ependlng upon support

‘Qvagents partlcular p051t107'or role 1n the env1ronment

One Cambodian tutor was able to 1mplement Cambodlan

lass he taughtfthrough the f;fQ

“create for Young Cambodlan studentshff"

;,_Iaeas and act1v1t1es learned w1th1n

f”mfthls class, such as. cultural dance and art were shared w1th;7‘”

\the rest of the student body,kthus developlng among all

fstudents an awareness, tolerance, and skllls for 11v1ng 1n afﬁﬁ,k;;le
:fdlverse soc1al env1ronment Accordlng to thlS Cambodlan key?wﬁf"’

'Jsupport agent thlS opportunlty to foster cultural promotlonf”

'inand awareness for ‘students reflected an overall

i;phllosophy of thelrbpartlcular school st 1ng that "the

\f_“schooleelleves 1n th_w purpose also
Another collectlve concern shared by key 1nformants wash&;

v“:thefloss of a moral 1dent1ty that was closely tled toathe

'1f3adjustment process he'e 1n Amerlca } Loss of morfjity7wasfl;*fisf




f;materlallsm, cheatlng, a: honesty, and ant1soc1al behav1or,§f5mw‘

3such as drug use dellnquency, gang act1v1ty, and v1olence

hls from both Vletnamesefand Cambodlan key support

ZVeagents reported concerns over‘;ncreas1ng gang act1v1ty, drug{j‘-

”rfiabuse and crlme among refugee youth 1n thelr respectlve

’trtproblems 1n deallng.w1th new found freedom,

'jeconomlc condltlons

"j{ethnlC communltles Among the ,actors that were c1ted as

A.hcontrlbutors to these acf;" _es‘1ncluded oreak down pn‘the

',pifamlly, changes in’ dfic1pllne and authorlty patterns,

ﬁpress1ng

ﬁtremendous famlly pressures togsucceed :

-f:and the stresses ofgresettlement

“3Other concerns 1ncluded

, n both the

For 'he students,.thls

msfof dlshonesty werefdﬁ

leen that the decllne of a moralvldentlty was a

dconcern shared by adult 1nformants,;the need for greater

'f:_lilnstruﬂt'on and guldanceiwas equally empha51zed

“EThough moral 1nstructlon was the promlnent theme among key

‘fvrellglous;lnformants, 1t was also a 51gn1flcant concern

7spoken by commun ty.and school 1nformants as well In fact

'dfbmoral 1nstruct_onﬁwas dlscussed a ,one aspect of cultural

: fsurv1val ‘menta 1ty’has led to chea"ng_sfor adults, an over—o”b -

u?ifpreservatlon and bu‘ldlng blcul ural 1dent1ty Draw1ng lf:f.lﬁ




ch "manners'

3injh;s;ih§£rﬁétipn through t




| 1nformants ‘which would

. _erglng c alms, conc‘erns




-

:ivthus warrant thelr own research (ang“
ﬁ;Between the Vletnamese and Cambodlan part1c1pants, there

]were dlfferences 1n rellglon, culture language,.and hlstory(}

Zg,whlch were not outllned 1n the study 'Any‘study whlch

vf,lnvestlgates a group of Southeast As1an refugees but yet

pdoes not outllne the constructlons spec1f1c to the dlverse'f R

',1refugee populatlons may 1nadvertently 1gnore key dlfferencesgﬁ‘

"and 1nh1b1t a more accurate understandlng of thelr

’v_‘realltles

DISCUSSION
The presentlngvstudy focused on the experlences of

lrefugee youth w1th1n thelr soc1al env1ronment Although
.1nqu1ry was mostly conducted w1th1n the context of the df;:
:«school system, the researcher almed to ellc1t the v
constructlons of others w1th1n the soc1al env1ronment The.
lgsoc1alvenv1ronment 1nvolves the condltlons,.c1rcumstances,l‘
lland human 1nteractlons Wthh encompass human belngs (Klrst—“
JQ"Ashman & Hull 1993) The soc1al env1ronment also 1ncludes
_.all the 1nd1v1duals, groups, organlzatlons, and systems w1th y
“whlch persons come 1nto contact The notlon of

vlnterdependence and systemlc relatlonshlps 1s a wayuof
g_looklng at human behav1or and attltudes, and was an
h@dapproprlate way to look at partlcular cultural groups, such

"'as Southeast As1an refugees



.;Transactlonal Quallty of‘Suppoiky.l:" T

The f1 dlngs of the presentlng study”r;‘

*gtransactlonal quallty of soc1al support . As . demonstrated 1nﬂf-
",the study,_refugee youth are 1nterdependent on other

”7f1nd1v1duals and groups for 1nput 'energy, Serv1ces,_and

‘lcons1stency Soc1al support whether, formal or- 1nformal ls,g;_c*”

;transactlonal medlated by what the person does and how

‘t»fu:receptlve she or he 1s to the efforts of others, the

behav1ors of those others, and the env1ronment context

1(Coyne & Holroyd 1982) Hence,»the s001al support glven to“_,,V

5ﬁéand recelved by refugee youth expresses a person 1n—"t‘
l-.env1ronment relatlonshlp Thls relatlonshlp reflect the
tnotlon of human relatedness, wh1ch 1n ecologlcal terms,‘ﬂ
':refers to communlty 1dent1ty,»competence, and belng "1
‘fplace" (Germaln, 1991) Relatedness or 1nterdependence is’
:the essence of any communlty, wh1ch conveys a‘rec1proc1ty of:'h
udcarlng for and belng cared about ThlS 1dea of L

f'lnterdependence and mutual rellance was partlcularly cruc1al‘”

fh;ﬁfor Southeast As1an communltles who have had to endure thehit»

”hardshlps and challenges of the refugee experlence
By u51ng the soc1al env1ronment as a context of

- 1nqu1ry, a multl faceted framework of support systems .

i emerged ‘ The Owan and eranda prlmary preventlon communlty PR

y_model 1s a prlme example of a mult1 faceted approach that
comblnes personal soc1al support and 1nst1tutlonal unlts‘

‘»tO help refugees 1mprove thelr adjustment and coplng Skllls R



Accotding'to Lum (1996), primary prevéntion‘is understood to
mean "activities and ser&ices, directed at a target
population, that will have a oositive mental health outcome
and will réduce the’inoidence‘of mental‘disOrders." Figare_
3 (next'pagé):illﬁstratés theviﬁterrelationship of these
componentst‘

. The‘pérsonal unit coﬁsists of the familY)‘extended o
family, ahd friénds( who serveias a naturai support system
for the refugee (Owaﬁ, 19855.: | |

The social—support_unit oonsists of social groups} suoh
as edﬁcatiohal and cultural groups,‘reiigious and spiritual
organizations,‘professionallsocieties, politioal groups;'
student'clabs, mutua14assistance associations, and emergency
refugee—teséttlément gtoups; Aside from meeting their basic
neéds,athese community-based self—help groups strengthen
ethnic pride, facilitate.copihg,sand lesSen‘the impact of
stress:(Owaa; 1985) . ‘

The institutional'unit consists of sohools, churches,
and public and prlvate agencies that provide leadershlp
training to develop cllent self determlnatlon and coping
skllls. The_lnstltutlonal~un1t strengthens refugees'
internal hetWork for mutual‘pfoblém¥solvingiand provides
fesources to develop educatlonal programs for prlmary

preventlon (Owan, 1985)
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Figure 3:

The Owan & Miranda Pfimary—Preventidn'Community Model: -

Personal unit

Family
Extended family
Friendship network

Sdcial—support unit

Fraternal organizations
Neighborhoods
Mutual/self-help groups

Individual

.Church

Improved mental health

and coping skills

Institutional unit:

Schools

Heath/mental health
settings
Voluntary agencies

Though key support agents of the study were not

organized under a structured primary prevention program, the

findings do include critical elements of an intervention

model aimed to help Southeast Asian refugees cope

effectively with their present social situation.

‘Furthermore, the activitiés conducted or proposed by the key

support agents fulfilled the purposes of supportive

networks.
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The majorlty ofurnformants or“key‘supportvagents
'yldentlfled 1n the study were from the soc1a1 support andnv
71nst1tutlonal unlts Wlthln both local Vletnamese and |

: Cambodlan communltles there were churches or temples,_:
‘}school based act1v1t1es vmutual ass1stance aSSOC1atlons, or?f;f
other communlty based groups whlch prov1ded cultural .
Tmalntenance programs to help chlldren retaln some llnk and
.develop some knowledge of thelr natlve culture whllevf‘ |
developlng thelr new Amerlcan 1dent1ty Though the study dld:?'
not spec1f1cally 1nvest1gate part1c1patlon in such programs

or 1ts effectlveness these act1v1t1es 1ntended to prov1de'

much needed support durlng the tran51tlon process Spelelc S

supportlve functlons 1nclude helplng young people brldge the“ .

two cultureslto develop 1ntegrated self concepts and '
.valldate a Chlld s dual 1dent1ty In the study,
,preventatlve efforts at thlS level 1ncluded academlc
as51stance, moral 1nstructlon 1n the school through
"manners" or "c1tlzenshrp tralnlng,".confllct resolutlon o
ybetween students, and famlly medlatron | These 1nterventlonSj
'conducted w1th1n the schools and through ethnlc communlty |
forganlzatlons were. cruc1al in helplng refugee youth adapt tofv
:fAmerlcan llfe and in mlnlmlzlng ant1soc1al behav1or |
It 1s 1mportant to note, however, that the extent of
"antlsoc1al behav1or, such as gang act1v1ty and rac1al
‘confllct reported by 1nformants 1n the study dlffered from,"

what was conveyed for th1s youth populatlon in the



-ifj;relatlonshlp

”-"perceptlon of,o

"_support agents from the personal unlt the flndlngs dld

‘reflect the 1mportance of recognlzlng and preserv1ng the

“natural support systems fo' refugee youth The 1nterventlons‘5“

gof keyisupport agents 1nlthe1r roles as- llalson medlator,dfifif*

b and enabler recognized that the famlly as the prlmary source
of support for new arrlvals Slnce the self 1mage of the'

refugee youth is 1ntrlca’ely‘woven 1nto the famlly 1mage, B

chlturally relevant 1nte
K around or at least congru

f(Tlmberlake & Cook 1984) ;Restoratlve technlques were e

entlon strategles must be centeredf?f;

“y‘w1th the famlly support system T

v’partlcularly effectlve at thlS level of support The study Ry

-f:ldentlfled restoratlve 1nterventlon strategles whlch almed

‘iath(l) rest\rlng an orde ,y'network of. h'erarchlcal famlly

“eachlnggnew roles an,_modhfylng

‘hl\tradltlonal”:am yafunctlons, 53) restructurlng the famlly s‘fh'

elf fro a'confllcted unlt to an altered

'»i;dut functlonal famlly sy ‘em, and (4) bulldlng a sense of

‘bfbelonglng to ”.new‘communlty These technlques were




particularly effective in'sompenSating for bésic functioning
and perférmahce of well—defined roles, which were impacted:‘
by the ascﬁlturatibnvprocess;‘Restoring refugee youth and
thevfamily's self—imagefand_feélings of competence aﬁe thus
key goals that COmplemént the gOalvof effestive coping‘
(Timberléke & Cook, 1984). |

| It appears that individuals, familiés, and the ethnic
communitybtranscend the harshness of their conditions by the
operation of their natﬁral support networks; their pleasure
- in language and culture;‘and shared commitment to moral
instruction, cultural maintenance, and social clubs and
gatherings. A commﬁnity laced with natural sUpport>systems
is more likely to be a‘community with a firm sense of
identity, competence[ and self-direction, which Were among
the key goals of inter&ention of support agentsvin the
study. |

Tfénsactional Quality‘of Bicuitural Adjustment
The‘acculturation process, which was another prominent

theme in the study, was also described as a transactional
process. According'to Lum (1996), acculturation is the |
process of adapting.to a new or different culture. In
addition ﬁo the regular'tasksfof'childhoodL the refugee
child faces'a’complicatéd-prscess of adjustment,
particularly in the school environment . Since the
educational experience occurs within'the context of a social

climate, refugee students begin to pickvup on new behaviors
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‘ffand attltudes i The tugs andﬂpulls of culturalfldentlty

Kfifwere an 1mportant 1ssue 1n3:ﬂls study | As refugee youth*and'

:-h,thelr famllles are caught 1n between the tradltlonal values o

ﬁijof thelr culture and the new patterns of Amerlca, they must

l_ﬁlearn.to makebsense out of the demands of thelr soc1al
:ts1tuatlons to create a: new self concept Wthh embraces both ?T;
.hlthe old*andtthevnewf(Tlmberlake & Cook 1984) ThlS process}{
'*1nvolves dlfflcult perhaps unconsc1ous dec151ons, such as
:wahat 1s to be saved or sacrlflced from the old evaluatlng‘

ffwhat one wants or needs to adopt from the new, and

T“;:_lntegratlng these 1nto a comfortable sense of self

The des1re of key 1nformants to malntaln and promote -
VEAthelr culture reflect the notlon of "transactlonal

'ﬂ:ethn1c1ty“ whlch denotes the ways 1n Wthh people o

v,communlcate to malntaln thelr sense of cultural

h;dlstlnctlveness They also recognlzed the necess1ty to learn
new 1deas as they adapt to thelr new env1ronment | Theh,d.-

‘emergence of constructlons of what 1t means to be a 3

'7‘Vietnamese—Amer1can and a Cambodlan—Amerlcan thus became an' '

»»overrldlng theme of the study The 1nterventlons of key

”'fiSupport systems demonstrated the 1mportance of developlng

v‘f‘blcultural attltudes and behav1ors, or blcultural

icompetence, Wthh refers to "the ablllty to practlce e
‘;fAmerlcan norms w1thout g1v1ng up the tradltlonal norms and

»values of one's natlve culture" (Potocky & McDonald 1995)






.ﬂf'The youth demonstrated thelr ,f_

,jprocess 1nvolv1ng both th:t‘

nd1v1dual and the env1ronment

.jﬁfcondltlons and c1rcumstances 1n order to functlon 3,'% ;f

::éeffectlvely in thelr soc1a1 env1ronment .Effectlve
ipart1c1patlon 1n thelr soc1al env1ronmentf;wh1ch waS">

T fac111tated by varlous\key support agents, helped refugee .
lyouth and thelr famllles develop some degree of personal }“‘u

,}fself dlrectlon,rand experlence a greater sense of | "
lrelatedness or solldarlty w1th others, thereby 1ncreas1ng
fcompetence and self esteem b

L A key component of bulldlng blcultural competence wash

':the goal of empowerment whlch also proved to be an‘hyfj‘f;-

"1mportant part of supportlve efforts Ind1v1duals cannot'v

;exert 1nfluence over the env1ronment w1thout adequate

Vy”personal resources (Lum, 1996) Personal resources, Wthh ’

.1ncluded concrete ass1stance, such as employment money,iand‘
,lshelter Were reported to be prov1ded by resettlement | |
.‘_programs and ethnlc communlty support “ Much of the support

ldescrlbed 1n the study, however,» ere 1ntang1ble resources

,fwhlch youth were equally in need‘of such as pos1t1ve self—o‘
rconcept cognltlve skllls,‘competence,vand supportlve soc1alf
”‘fnetworks dbl;t‘ RN e R
o Overall '1n the thlS study, the ex1stence of resourcesﬂf.
;'1n the 5001al env1ronment namely w1th1n the school and ~ |

-ethnlc communlty, formed a collectlve,‘supportlve network

for' Southeast As1an refugee famllles and youth lThef

'que ab111 y:to adapt to new ‘f'”



| agiap ta_tl on,




lnteractions by assessing the»entire ecosystemvto effect
desired change (Caple, et al, 1995).

Because of the emphasis in Cambodian and Vietnamese
cultures'on‘family and communityiloyalty, solidarity, and
.cooperation,las reflected by both youthdand adult’informants
in thefstudy, it may be more appropriateyforfthe worker to
be.concernedeith empowerment of the family or community asf
a'wholejrather than'to.focus on’lndividuals (De Anda, 1984).
Intervention strategies should draw'on‘yarious resources in
‘the ecosystem, many of whlch were 1dent1f1ed in the study.
‘These resources 1nclude'fam111es,vschools and school-based
'programs,vethnic community'organizatlons centers, local
: churches, resettlement agencies, and other social seryices
’(Caple, et al, 1995) The'findings’of the study alsoi |
1nd1cate that the school system, Wthh is often the first
p01nt of contact for famllles andfyouth, can be a valuable
resource for prov1d1ng 1nformatlon,vsupport agents, and
social support | |

The’key support‘agents in this study demonstrated-anv
ablllty to engage in varlous supportlve functlons or roles
w‘dependlng on what type of as31stance was needed in a glven‘
sltuatlon, Sometlmes this nece531tated moving beyond the
:bOundaries of a partlcular system (e.g. peer,'school
family) As workers move across systems boundarles to-
address: person 1n env1ronment transactlons between youth and

the.ecosystem, they may have to assume varlous roles -
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"7fenv1ronment

"enabler, fac1lltator, coordlnator, consultant advocate,_

'hmedlator, and teacher (Capliglet al 1995) In the study,
lfmany of these roles were assumed by key support agents to

ass1st the refugee student cope w1th1n thelr soc1al

As demonstrated by key support agents 1n the study, the"

f:effectlveness of 1nterventlon depends on the agent s N

”;-understandlng of;and sens1t1v1ty to the cllent 's, cultural
ﬁ"bellefs,,llfestyle, and soc1al support systems ' Support

'”agents must use culturally sens1t1ve 1nteractlons based on"

'?the cultural strengths of the cllent system (Caple,-et al,mii”

'f?l995) ' leen the rlch dlver51ty of hlstory, language,‘and
;f,cultures among refugee and 1mm1grant groups 1n Amerlca,-

“fsoc1al workers engaged 1n cross cultural practlce w1th '

nulnd1v1duals and collect1v1t1es requlre cultural sens1t1v1ty,f'"'

'3'chlture relevant knowledge, and blcultural tralnlng on an'.*”'

Wexperlentlal base.(Lum, 1996) ’

‘}_ Soc1al workers who are not culturally or llngulstlcallygtl

»>;51mllar to the communlty of focus may flnd themselves _l;'
Tpartlcularly effectlve in: what Rlvera and Erllch (1995)
ldeflne as the "tertlary level" of the communlty ThlS areall

i”fls that of the outs1der worklng for the common 1nterest and _f-

v.H_concerns of the communlty The "prlmary level"iaf:5~”

'-m_lnvolvement whlch 1s the most 1mmed1ate and personal w1th

-the communlty, however,_requlres that the worker possess the*f]'j

- samefcultural and llngulstlc 1dent1ty to be most effectlve‘””



"5commun1ty than truly belni ahpar‘ of 1

ngf key support agents 1dent1f1ed“1ng’he study demonstrate

":hthow such 1dent1f1catlon can 1mportantly fac111tateht'
‘ffhelplng process:h

fleen the soc1al and cul’ural dlssonance that may e 1stf

iesearch settlng, these 1nd1v du‘ls wer ‘able tk¥prov1deﬁfﬂlaﬁlff’s




flmportant 1nformatlon,f;nclud1ng the referral of other key

olnformants Moreover, as dem nstrated 1n the study, these

‘flnd1v1duals, throug__thelrfown efforts or througthhe

efforts of thelr organlzatlons, help achleve 3001al work

“'5goals of helplng refugee youth cope effectlvely w1th1n thelrffﬁ},‘”

fblcultural env1ronment
In the study, the researcher 1dent1f1ed varlous key gfv‘

“jsupport agents who performed 1mportant soc1a1 functlons to

ihelp refugee youth develop ‘a. blcultural 1dent1ty Accordlng’ff;fg

iflto De Anda (1984),:"the avallablllty of certaln types of
.35001allzlng agents 1s another factor that can determlne the }*f

Efextent of the 1nd1v1dual s blculturatlon ﬁ To 1ncrease

:-ﬁ_successful blcultural competence and soc1allzatlon, soc1ally"”

_;workers should search out or prov1de s001allzlng agents,,uyfgﬁﬁd

fllncludlng cultural translators,‘medlators,”and models who .

uf;can offer guldellnes for deallng w1th problems and confllct'lf’ﬁ

”as well as prov1de crltlcal 1nformatlon of the ethnlc

'rf'populatlon (De Anda, 1984){ For example, w1thout good f

”,_vtranslators,vlanguage ablllty and cultural perceptlons may

blmpact the access1b111ty and acceptablllty of soc1al support”

‘f“‘fjand serv1ces Soc1al workers should s1mllarly 1dent1fy

'-forganlzatlons and act1v1t1es for part1c1patlon such as SRR

i*lcultural school clubs, ethnlc communlty events,vand other

;soc1al or cultural group experlences (Lum,_1996)

Though not of the s001al work profes51on, support

*"agents 1dent1f1ed 1n the study spoke dlrectly to the needs,flfﬁ“'




ifhown context thlS study Wthh was conducted w1th1n:the

:t1v1st paradlgm,_sought to examlne the experlences»ﬁfﬁff

_ ny sources ”

thelr solutlons are




,_ullnterventlon strategy by draw1ng on a varlety of strategy.,

"llnterventlon.

“”‘f’serv1ces by s001al workers“

fsbftremendous adaptlve

l;ﬁffre:earchers who focus‘on negatlve and dysfunctlonal aspects"

"a,fitheylnvestlgatlon a“d helplng;pro'esses :

As suggestvd by thlS study s flndlngs and the Owan and_

;ffZeraﬂdaz; 85)?p 1mary‘preventf‘n COmmunlty model
kflntervent‘ n hould 1nclude varlo

'5“1ntervent10nalflevels from a unlx_é'multiculturalﬁf

';perspectlve

5 The‘soc1al worker must create"an approprlkte

“?themes, such as those that emerged from the studyr—;,hg

.Qempowerment parlty,»malntenance of cu‘ture,:and unlque

'fpersonhood - and con51der mlcro meso,

(Lum7;1996) RLThe plannlng'_nd dellvery of

an be further 1nformedaby

' ,'analy21ng the research ev1dencefon soc1al supportia,d

'carefully rev1ew varlous educatlonal based and communlty—-:gyt;jgp.p

u,»based support programs des1gned to respond to the needs of

“n'refugee or 1mmlgrant youth -

In the study, the researcher, in accordancefto»the7"

1urecognlzed and acknowledged the h@fg

fyrealltles of 1ts part1c1pants, Wthh also 1ncluded

ngths'” Oftentlmes,_problems may be;'pff'

xfglnapproprlately percelved and deflned by practltloners or

u”fof culture as a response to the systemlc sltuatlon' 5Soc1al,”

bifﬂwork research and pract ce must be open and receptlvebt

“fjilnclude adaptlve cultural rengths w1th1n strateglesft_ward

‘t&supportlve capac1tyxor iystems of



ffhfamllles,_schools,?an vcommunltles;t meet young people s

»'jneeds for must also’be cognlzed an’ reallzed

*,;' Conclus1on

fThe 1mp11catlons for both soc1alvwork pollcy and

fi*pract7ce not only apply to Southeast As1an refugee groups,}”w

dhfbux ]ovother refugee and 1v‘ grant’grwups as well The &

f\flndlngs 1nd1cate the need for creatlng a soc1al cllmate

‘fithat fosters a healthler more blcultural process of

ﬁfa acculturatlon for all newo}ners;' The Current p011t1c1zed -

':debate spec1f1cally surroundlng blllngual educatlon and

iiflmmlgratlon make thlS goal pa_tlcularly tlmely

vsClearly,{soc1al w 3kﬁprofe551onals and helplng

‘J;profes51onals allke must;galn a greater sens1t1v1ty to theﬂ"v

"Qsproblems of blasband the need for cultural awareness 1n

;”*1nterventlon strategleS‘vnot only as 1t applles to worklnggg;“'wx

~+ multicultural society



APPENDIX A
PARTICIPANT INFORMED CONSENT FORM

. 'YTh1s study is. bemg conducted by Russ Berme)o, a soc1al work graduate |
~ student at California State University, San Bernardino. The proposed

i ~research will focus on- exploration of important issues involving Southeast'v’-

Asian refugee youth, which may include perceptions of social support
. systems, alues and expectatlons and famlly and commun1ty systems

In order to obtain 1nformat1on 1nterv1ews w1th various groups of

I respondents will be conducted. Your responses will be compared and

contrasted with the responses of others. The purpose of this process isto
identify different views that exist and form connections between them that
w111 hopefully allow. mutual dlscuss1on between all those involved.

Your name. w1ll be kept str1ctly confidential throughout the study, except in
purposes of identifying you as the referral source. Please be aware that the
information you provide is not anonymous or conf1dent1al in that your - -
~ideas Wlll be shared w1th other part1c1pants

During this - study, you will be given' opportun1t1es to Ver1fy or challenge
interpretations of the researcher. You may receive transcripts and/or -
summaries of interviews and will be asked to review it for accuracy . No
data obtained will be included in the study if it is not first verified through
these given procedures. At the conclusion of this pro]ect you may receive a
written report of its results. - ~ : |

: Part1c1pat10n in this pro]ect is Voluntary, and you may refuse to part1c1pate
or discontinue participation at any point. If you have any questions :
regarding this project, you may contact: Russ Bermejo (909) 796-8892 or. the ,
’ faculty research adv1sor Dr Teresa MOI‘I‘lS at (909) 880- 5561 o

On the basis of the above statements, I acknowledge that I have been informed and
understand the nature and purpose of th1s study and I agree to participate in the project along
these terms nn : ‘

Parti‘cipant's Signature SRS o Date .

iy *If the part1c1pant is under e1ghteen years of age, a parent/legal guardlan must sign below
acknowledgmg they consent to their chlld's part1c1pat10n in the study

' ‘Parents s1gnature . SRR " Date
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DEBRIEFING STATEMENT

The purpose of th1s study was to 1nvest1gate the range of experlences and

... concerns of Southeast Asian. refugee youth Your responses have given me p

a greater understandmg of important issues, wh1ch include perceptlons of

" social support systems, values and expectatlons among peer group, fam1ly A

E hand communlty systems

: “l f,‘In order to obtaln further 1nformat10n 1nterv1ews w1th various groups of
- "respondents will be conducted. Your responses ‘will be compared and

. contrasted with the responses of others.  The purpose of this process isto

“ 1dent1fy different views that exist and form connections between. them that
: ';w1ll hopefully allow mutual dlscuss1on between all those 1nvolved

e You w1ll be g1ven opportunltles to verlfy or challenge 1nterpretat10ns of
- prior interviews: ' You may receive transcripts and /or summaries of - .

- interviews and will be asked to review. it for accuracy and validity. No data o
8 obtamed will be included in the study if it'is not first verified through these

“given procedures receive transcripts of interviews. At the completlon of

RS the study, you w1ll be prov1ded a f1nal wr1tten copy of the research

If there are any further 1deas you w1sh to. share or have any questrons or o
. concerns regardlng the: study and / or your part1c1pat10n in 1t you may
R contact T :

Russ Berme]o Graduate Student '
25825 Hinckley Street
- Loma Linda, CA 92354
(909) 796 8892

' Dr Teresa Morrls Research Faculty Adv1sor
. Department of Social Work
‘ Calrforma State Unlver51ty, San Bernardmo
5500 University Parkway
San Bernardino, CA 92407
‘ (909) 880 5561 :
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S | (experlence /behaVlOI‘)

Do you know of other support networks here in ¢

i B o (oplnlon/value)
N >° For key youth 1nformants :

'.How long ‘have you nd. yo ; 'be_'eﬁ here;‘ 1n Amer1ca?(ba kground

l 4 knowledge T
‘5.sensory - ST
6. background/ demograph1c Com

1 exper1ence/ behav1o_ :
2 opmlon/ Value T
3 feehng

B l . For key adult support agents

| :_‘ ' Could you tell me about what the refugee experlence means to you7
(op1n10n / Value) ' - : .

: }'*“,:-_"f::”"‘Could you tell me your experlences in helpmg refugee young People’ -
. (background) : e g | .

: :“‘.'What do you th1nk are some of “the con" "rns facmg refugee youth today’ S
(opmlon / Value) S \

ey ‘Could you tell me your experlencws workmg w1th the1r parents? | AR R

o ':i,WhY do You th1nk preservmg the culture is s ) important |
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