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ABSTRACT

A visual arts program should‘be.inClUded in the middle
school Curriculum'due to its ability to'promote essential
ski11S-for overall middle-school'student.success. Through
}the 1mplementatlon of an effectlve exploratory visual arts
currlculum, a review of related llterature has 1dent1f1ed

skllls promoted through the arts Wthh are necessary for

academlc and social success These sklll 1nc1ude creat1v1ty, '

_'crltlcal thlnklng, problem solv1ng, effectlve communlcatlon,
self- esteem and cultural awareness. I contend, and middle |
- school experts‘agree,,that_lnstructlonal practice'should

- emphasize active learning strategies which possess thel
pOtential to respondrto‘the:wide diversity of learning*
stvles, While‘systematically emp0wering studentS'to‘become
"respons1ble for thelr own learning. ThlS prOJect is a. plan

for 1mplement1ng an - exploratory visual arts program 1nto the

.mlddle school currlculum as a: twelve week electlve course. It

| recognlzes and addresses the unlqueness ‘and shlftlng
1ntereSts of adolescents in an effort to motlvate them to

'respond to art culture and soc1ety in a personal way that
.w111 foster a de81re for llfelong learnlng and create

- respons1b1e contrlbutors to the let century
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"“fl(Callfornla Department of Educatlont 1989Y

Current educatlonal research Strongly'supports;t e

mlfteachlng of the v1sual arts to_ veryf

My ong01ng

ITJJexperlences and study of mlddle school adoleScents leads'me‘l

'“ﬂeducatlon are 1mportant skllls essentlaltfor overall'mlddle

ﬁ chool student success.. Included 1n these skllls are

creat1v1ty, self esteem, organlzatlonal abllltles,‘f'

1iufth1nk1ng, problem solv1ng, communlcatlon skllls and ultural

Wf~awareness _ These art 1nduced skllls, along w1th a cr1t1cal

”1vjﬂneed for an art program at my school s1te,'Et1wanda'fF'

'V"f*Due to grow1ng curloS1ty and expandlng 1nterests of

ch11d in every c‘ass oom?Qf:fff'Fﬁ

htIntermedlate School are the bas1s for the 1mportance of my v-r“”r :

"'fqprOJect

Creat1v1ty 1s an outcome of a successful arts programi

vf*fadolescents, thlS 1s partlcularly 1mportant for the mlddle

uilﬁaschool student (Georglady, Romano,.l994) Accordlng to Kent

"1g1“and Steward (1992),

uereat1v1ty belongs to the artlst in each of us.
. Ccreate means to. relate. The root meanlng of ‘the
word art is. to fit together: and we ‘all do. this’®
m‘everyday . Each time we fit things together we'are
. .creating -'whether it is to make a loaf of bread
Qpa chlld a day (p 5 );~”- R . i

Creat1v1ty promotes as51m11atlon of orlglnallty,

cur1051ty,,and strong 1nvolvement ‘in 1deas whlch empower F R

learner to seek out act1v1t1es that prov1de personal””"

satlsfactlon whlch 1n turn_creates a sense of accompllshment







"development Wthh state that mlddle school currlculum must

'Qbalance sklll development w1th 1ntellectual skllls and an’

_understandlng of humanklnd ThlS allows students to gather ,‘

’1nformat10n, organlze it 1n a meanlngful way, evaluate 1ts¢'*

- accuracy and usefulness,_form reasonable conclus1ons and

’_create a plan for actlon (Stevenson, 1992) Thus 1nherent 1n'

:sa well planned arts program are the competenc1es necessary

‘for the development of- fully llterate c1tlzens

Slgnlflcant connectlons can be made between knowledge 1ni

'.the arts and a sense of understandlng the cultural herltage

:'fhland values of dlfferent ethnlc groups.‘ Enhanc1ng cultural e
'~f awareness 1n an adolescent offers them a sense of what 1t

"ej»mlght be llke to be someone else, or llve 1n another tlme or

"culture.v Th1s stretch of the 1mag1nat10n enrlches _
'experlences and 1ncreases ones human potentlal (Smlth 1994)

: The need for a comprehenS1ve v1sual arts progranlat

1-Et1wanda Intermedlate School became ev1dent as I became aware»;}”

k'of the crlterla set forth for a "true" mlddle school by the:”

'Natlonal Mlddle 8chool Assoc1at10n in thelr 1993 publlcatlon ;ff
”?A__JJLJﬁijxallgzg.i They recognlze several essentlal elementS‘f'

i “‘ilncludlng a balanced currlculum based on the needs of young

i’vadolescents, varled 1nstructlonal strategles and a full

'~Ujexploratory program Lacklng a v1sual arts program, my}

*pschool falls short of meetlng these requlrements.':,

We currently offer electlve courses dally 1n a 11m1ted

2 *fjamount of student 1nterest based classes.‘ We have three »
‘,performlng arts' d1sc1p11nes whlch 1nclude drama, chorus and -

V“band Upon 1nqu1r1ng about our lack of a v1sual arts program,







"‘pflntroductory lessons 1n the elements of art as well as the

‘dlmplemented chronologlcally
~Vaassessment of student s prlor knowledg and SklllS in‘art, as

']bwell ‘as thelr attltudes toward a

The flrst p”ase w1ll 1nclude

_.QIt w1ll also 1ncl de

‘V:f}prlnC1ples of bas1c de31gn.‘A.master artlst and a dlfferent .@jfd”

ﬂv[lmedlum w1ll be explored 1n each lesson.t Once the students

'jfhave experlenced varlous elements artlsts and medlums, the

"'r;and1v1dually explore a tOplC or toplcs of 1nterest

&5u}content w1ll 1nclude'artaforms such as draw1ng, palntlng,

ffhsecond phase w1ll be 1mplemented I cons1der thls phase the

‘*f‘heart of the courSe as 1t offers students the opportunlty to\f;f;ﬁ~f

"hgssculpture and craftsi An 1mportant component w1ll be the

'*uffgfonmlng process whlc ‘w1ll 1nclude medla, tools, technlques,ff’“

‘ffand safety practlces. The context w1ll 1nclude culture, tlme,"fcfffb

“hQVlmeanlng is searched through both 1nterpretatlon and f'

”*feffects and affects w1ll be explored and 1nterpreted as

5“fevaluatlon. Ong01ng assessment as w”'l as a culmlnatlng

‘”tdbe employed

ad‘fliplace,,purpose, 1nf1uence, style; functlon and genre.pf””

ﬁ’iSubJect matter and themes w1ll be explored Aesthetlc ?[Vﬁ;ff“” i

’12fi\act1v1ty 1nvolv1ng student portfollosdan presentatlons w1lliﬂfff




; s T A. R. s.\w111 be a program whlch keep, -thls- in Mmlndj_My

bhope 1s to create a v1sua1'“ rogram Wthh w111 meet the'"

needs and be of 1nterest to the mlddle'scdool adolescent

iwhlle promotlng the competen01es necessary f"r the

n_development of fully llterate and‘llfe long 1earn1ng C1tlzens

of the future.v




Sautter (1994) poses the questlon "What would happen 1fsffh:f

';5we spread the arts across the currlculum of the mlddle schoolQrﬁ“h‘

’7theyears, when many-students sot ramatlcally 1ose 1nterest 1n '

”?j51mportantfemotlona1 1ntellectual

f‘fplevel educatlzn:should be exploratory A stereotype often

ﬂdents have ff*ﬁ""'




(1978), due to. several studles Wthh suggested that between v
':the ages of twelve and fourteen,_an adolescent s mental
development is at. a plateau between growth spurts Educators
ybuylng into this cla1m belleve that the currlculum should
Tprov1de malnly horlzontal enrlchment and more formal |
"conceptual materlal should be delayed untll the next growth
spurt occurs Many teachers view their students' reactlons to
th1s type of currlculum and methodology as d1s1nterest in- ‘
,learnlng o ' | - | R

Perhaps it 1s not the learnlng they are d1s1nterested
:1n, but how and what 1s belng taught The educator s goal
Vcshould be to comblne 1nstructlonal technlques, actiyities and
“evaluatlon to 1nsp1re genulne learnlng : Accordlng to Lawton
(l993), professor of Educatlon at the~College-of~Charleston,
‘people generally retaln lO% of what they hear,m
50% of what,they see, and 90% of what they experlence The‘7
very nature of artvlends 1tselﬁ to many opportunltles:forf
-students‘to "experience¢»and~thus.retain whattthey.are-
learnlng ' .‘ ) ‘ ‘

Exploratlon 1s one of the basic developmental tasks of
uvyoung adolescents (Mess1ck Reynolds, 1992) % At all ages we

are engaged 1n dlscoverlng who' we are and how we. relate to

"; the world ’ As adolescent learners become aware of ‘and

"1nterested in new thlngs, thelr capa01ty for explorlng thelr

:jcur1051t1es in order to achleve a degree of mastery 1s at a
xnew hlgh (Stevenson, 1992) The hands on,‘learn by d01ng

_ characterlstlcs of. art encourages and offers this type of

"exploratlon. It 1s Sautter = (1994) contentlon that 25 years




"nlncreas1ngly share 1nstructlona1 management respon51b111t1eng_u” -

Yﬂffvw1th the1r students“

: pf;take part 1n actlve learnlng strategles. The teacher must

’“{f[fcontlnue to gulde and monltor student progress toward thlS

“7ffgoa1 (Callfornla Department of Educatlon, 1987)

Accordlng to Stevenson (1992) currlculum should be

rganlzed as much as poss1ble a

rsthand experlengesrﬂ‘He attestsuthat whene”erhan,,

,:iadolescent actlvely explores personal 1nterests and

l;learnlng occursplnrlncrements as a result of a varlety of

es w111 enable them to. successfully i

_r10s1t1es, learnlng w111 be assured Stevenson adds that,fg_pg,

'fexperlences..It 1s the teachers role to prov1de an array of R

'33i”ﬂfact1v1t1es and 1nqu1ry through questlonlng, 1n order to getﬂjfg““x

f,5the student toistartithlnklng about expl‘r5ng and

Vlﬁgvldentlfylng wha 1nterests them




'r'y_of prov1d1ng opportunltles 1n currlculum for,the exerc1se of

‘*ﬂff Ellen Harrls (1992), the assoc1ate provost for the arts fi

fjfjat the Massachusetts Instltute of Technology,wand a C A B. C
' {.(Center for Arts in the Ba51c Currlculum) board member,;ffftff'““

“frecently wrote about the beneflts of an educatlon 1n the artsi.spk.*<

" as 1t relates to preparlng M. I T students 1n bus1ness JShe*fvﬂ
Vgretells the story of an alumnus at a large New York s

‘.accountlng flrm who sald at an M I T .alumnl meetlng that hlS

‘lljflrm 1nterv1ews about forty M I T. students a year. “Of the
‘ fflo they recently hlred 4 presented mlnors 1n the arts.p The' :

r'ﬁ;latter fact so s1gn1f1cantly set the candldates apart from

:f.the others in terms of creatlve thlnklng, flex1b111ty, and

”5presentat10n that h1s flrm is now us1ng the arts mlnor as a

‘L.screenlng crlterlon.;,ﬁfff?ﬂ‘_; .

| The quallty of creat1v1ty is 1mportant at any age leveli;f
‘ffbut partlcularly 1n the mlddle school years. Accordlng to |

f}Romano and Geoglady (1994), creat1V1ty 1s a blendlng of

.;gorlglnallty, cur1051ty and strong 1ntere 1deas whlch

1ilenable the student'toypursue an act1v1ty that glves h1m p,,ﬁ.7f‘ﬁ'

L’”Personil satlsfactlon and a feellng of‘a_,ompllshment..:iﬂffcflﬁ:fgf

'“"j?vUnfortunately, many schools fall to recognlze the 1mportanc];“'




criadolescents have unlque 1nterests and varled abllltles .

zuﬁ}However, the tradltlonal core subject based currlculum doesv
1 .not address these 1nterests and ab111t1es They need ';‘
'hopportunltles to express thelr creat1v1ty. An exploratory
'fﬁarts program prov1des adolescents w1th these necessary and

‘uiessentlal opportunltles (1993)

“Fthat the creatlve experlence of produc1ng artwork brlngs

” ;_ﬁabout 1ntr1nS1c satlsfactlon that outlasts the 1mmed1ate

'moment and becomes a part of one S system of values.
";Accordlng to Wagner (1995) th1s "creatlve work" enables .:,““
"students to more fully pursue the1r own: 1nterests, use

E 1e1sure tlme productlvely, have emotlonal V1tallty as well asli

"‘the 1nner dlsc1p11ne requlred to truly understand another'

'_person. As. 1f these creat1v1ty enhanced qualltles were not
g“1mportant enough Gowan, Khatena and Torrance (1981) state f""b
'r:that the development of creatlve thlnklng abllltles is at the
sﬂgheart of the achlevement of the most fundamental educatlonal t"

tobjectlves, 1nclud1ng the acqu1s1tlon ‘of the three R's and is

"[7certa1nly not a matter of spec1allzat10n Through an arts

program, as stated in the Qu;de a d cr te a er prggram v
xvgua__ty_rey;ew (l994),.students galn the skllls necessary ‘to.
7_creat1vely express thelr 1deas,.values,.fee11ngs and~u o
‘ clmaglnatlon as they produce works through the arts.} b

Jenklns (1986) states that creat1veness 1n all flelds o

o has common attrlbutes, thus promotlng creatlveness 1n one

"ypromotes creatlveness in general For 1nstance, if. the

d‘student is. allowed to experlment in art he or. she is more

TR |

jw rk (1989) _contends,*:”







ﬁj“sc1ences 1s to understand the sense

'W'{7;mean1ng (1994)

v:gthat he belleves the future of sc.

' arts But what does art:h “e;t’ do w1th the collect'fg of -

B sc1ent1f1c facts about the world?v’Oddlelfson states tl

'f'accordlng to Albert Elnstelﬁ{:the,”eryfpurboseuothhé_fj

"*the nature of reallty 501entlstsbnnd artlst!fbot irely,_

“."1nterlock1ng p‘eces of realltf can flt’together to form

Creat1v1ty, 1maglnat10 3and crltlcal thlnklng of both

'ﬂStudents and teachers accordlng to Sautter (1994) are at the :glf”

'“core of an art currlculum Tradltlonal subjects often -

“Art has a very s1m ‘arﬂ;qug~"'

f“ﬂgoal The sc1ences and the arts are both 1nvest1gatlons"nto*ffg{fif-

'”icrltlcal’ihlnk“ng skllls to 1nvestlgat”“and‘ex ress heiways ,Tﬁ} e |




mlnlmlze 1mag1nat10n and creat1v1ty on the part of the

'students and teachers.‘ An arts program embraces these tralts»

- and encourages the development of creatlve and crltlcal
thlnklng among those 1nvolved : As a result teachers and
’students do not lose 1nterest in thelr lessons because each
-»S1tuatlon 1n the art room becomes a novel way of us1ng

: 1mag1nat10n and crltlcal thlnklng to create new routes to
personal curlos1t1es and understandlng (1994)

| <Perr1nv(l994) states that one characterlstlc galned from
‘the arts 1s the capac1ty for dlscrlmlnatlon and judgment
Accordlng to the Callfornla Department of Educatlon (1994),
as students create art their wrltten reflectlons and
evaluatlon of thelr own work in the arts, and‘the work of
Others, develop and‘reflne their critical judgment. They5
‘talso‘learn‘hOW to apply standards in_orderfto:evaluatemand
improve‘their own work and’preServe and improve the quality'
of their own lives, the env1ronment and their communlty
Students must be taught how to 51ft through complex
1nformatlon, how to understand dlfferent points of view andg
,thlnk crltlcally and creatlvely about a range of social
1ssues (Wagner 1995) » o .

Peter Drucker (1989), one of our country’s most
respected management guru belleves that humanklnd is in the
mldst of a transformatlon 1n which life’s organ1z1ng
_pr1nc1ple 1s evolvlng from ratlonal thought to perceptlon.
SOCletleS whlch are 1nformatlon based are structured around
meanlng and meaning at 1ts very essence requires perceptlon.

o Thus 1t is essential to 1nclude skllls whlch ‘teach and

14




‘_relnforce hlgher level abstract thought hﬁﬁéhvasf¢riti¢al}[ciifl
’ffgthlnklng and problem SOlVlng R A e

/.‘,

Mlddle level students are generally poor de0131on

k *pmakers, yet they are faced dally w1th maklng 1mportant

*“ﬂde01s1ons., They must be taught how to make good dec151ons.;;

uxngny act1v1ty that 1ncorporates de01s1on maklng and problem

olv1ng 1s extremely approprlate for these students (Ogan,

"f"Rottler, 1991) - Art prov1des many opportunltles to practlce

”_fidec131on maklng SklllS as students are requlred to make"'

*:countless dec131ons as they arrange, paste, palnt draw or ‘f e

‘ijodel They must flrst dec1de such thlngs as subject matter 2,”“

'f@fmaterlals, tools, and then shape, color .s1ze, value and

?fff texture. As thlS 1s g01ng on they are constantly evaluatlng X

'T'&;what 1s belng created (Jenklns, 1986) - Florence Cane (1951) -

-'remlnds us that most of the problems the students meet 1n

"'1,the1r artwork have thelr parallels 1n llfe. Thus 1n fac1ng

7them and solv1ng these problems 1n art the students grow as

’Hilkhuman belngs (1951)

3'-?fcommun1cate effectlvely | The Callfornla Department of

"Jf Accordlng tom‘he Callfornla Department of EducatlonﬁiffiﬁT”:*

'Tf(l987),,students can and must learn to thlnk and to N

: Educatlonls R 1“ ’n 5 (]_989)







. ideas. ThlS communlcatlon of 1deas creates opportunltles for

’ 'peer 1nteractlon as well as. teacher/student 1nteractlon.ﬂ;;-7

Gallas (1991) stresses the need to communlcate\w1th every

chlld 1n the classroom,.for we cannot teach them well unless"v

we know them Accordlng ‘to Sautter (1994), adolescents who

' actlvely part1c1pate 1n a v1sual arts program learn new ways»m

. to express 1deas and are g1ven many more opportunltles than o

‘ those not-part1c1pat1ng, to practlce thelr communlcatlon 5:
skills In general mlddle school students prefer actlve

over pass1ve 1earn1ng experlences and favor 1nteract1ng w1th

thelr peers during learnlng act1v1t1es (Callfornla Department;

of Educatlon, 1987) Art promotes the soC1al 1nteractlon

necessary to fulfill.thls need and'1mprove‘commun1catlon,

skills.
" Art for f- stee 'S

Schurr (1989) contends that to be an effectlve mlddle

‘SChOOl success for all students must be ensured Stevenson e

‘"(1992) belleves our llfe s 1nst1nct is to become accompllshed
”iln whatever ways matter and feel rlght to us ‘and that'
’adolescents are grow1ng rapldly 1n self awareness and

”dasplratlons.‘ They need to f1nd express1on for those glfts
‘hand accompllshments that valldate thelr ex1stence (1992)

. Through exploratlon in art an adolescent can begln to get to

_ know the person they are becomlng as well as asplrlng to be.

‘,F17‘ o




Self esteem 1s a cr1t1cal 1ssue for mlddle schoolgipff‘

uuQStUdents. The Natlonal Mlddle School Assoc1at10n?(1993) SRS

1;ma1nta1ns that at no other age 1evel 1s 1t of greater

Jf,lmportance because the determlnants of one s behav1or as a

‘h]adult self concept learnlng 1nterest SklllS and values,._‘;Vf”

: largely formed durlng thlS perlod of llfe.‘ Klnghorn and
”Lew1s Spencer (1993) belleve that by part1c1pat1ng 1n art

"fact1v1t1es,gstudents can attempt to put themselves 1nto an

.3iartlst's m1nd and heart and thus 1nev1tably learn more about

vj themselves.v SklllS learned through art support the learner s
' ;self express1on and self esteem ' R ‘

It 1s 1mportant accordlng to Mess1ck and Reynolds
'(1992) to develop self esteem and self suff1c1ency durlng

adolescents when they are galnlng foundatlonal knowledge and

.skllls,vestabllshlng patterns of 1nteractlon w1th 1deas and ”'5'

’~other people and settlng personal llfe goals.‘ A sense of
’”success 1s the crltlcal 1ngred1ent for bulldlng pos1t1ve
‘self- esteem and malntalnlng motlvatlon to learn.l Mlddle ’
:Lvschool adolescents typlcally have low self esteem, but self- .
-concept can 1mprove w1th grow1ng successes 1n academlc,,]”"
'ycreatlve and phys1cal educatlon (Lawton, 1993)

l) It 1s the personal connectlon that 1s made w1th art that

‘leads to self dlscovery (Gardner 1991) Durlng adolescence,fﬂffy;;f

) Wa new synthes1s occurs 1n whlch the student jOlnS hlS

ftechnlcal faculty w1th a more personal v151on so that artwork
7becomes an occas1on for expres51ng,,1n a symbol system sulted
' to youth needs, w1shes, and anx1et1es of 1mportance (1991)

..Art programs are the 1deal settlngs for 1ndependence w1th1n




structure s1nce the opportunlty_for self”;xpress"on_ls thef;r;'f]-

cornerstone of art

Cultural plurallsm has replaced the concept of the féiVﬁJ{*"ﬁﬁrf”

gfmeltlng pot 1n the late twentleth century (Cooper, Ryan,_7d.u;

151988) It calls for an understandlng and apprec1atlon of the{

feudlfferences that ex1st ambng our country s people.;

'*.7; Mult1cultura1 educatlon represents one approach to meetlng

'3Ti;*the educatlonal needs of an 1ncreas1ngly dlverse student

’ *35,{popu1at10n. It alms to seek the cultural enrlchment of all
i ffstudents through programs dedlcated to the extenS1on and

,;uutpreservatlon of cultural alternatlves (1988)

7”;fby the arts.
‘“7l>?w1th other cultures.i

'3_fl994) At no. other tlme.lf”

-'f.All c1v1llzatlons throughout hlstory have been nourlshedl

: Experlences 1n art glve us some commonallty"'

Art helps deflne us as humans (Smlt

ga person 5 llfe 1s a sense of
']fbelonglng more 1mportant than durlng adolescence.r Crowds an”

'cllques are the major group types ?he'adolescent culturﬁ

sfl(Smart'tSmart,

<f54ﬁ7crowd offers group 1dent1ty,' '

';”f?adolescents helpv

”77L3cultures as wel~yasfthe1r own Art by 1ts very nature 1s;

jneed to belong ExpOS1ng v1sual art experlences to

;,ut them 1n touch w1th people from other-

'Vw}multlcultural




S '}_’bi["‘»Natlonal Endowment of;the Arts chalrman, Frank ‘Hodsoll ’

‘necessitates




l-jt‘v1sual/spat1al mu31cal klnesthetlc,»1nterpersonal and

":*1,that are as 1mportant as the;domalns that have bee

't;fvarlatlon in learnlng styles (Mess1ck Rey‘olds,vl992)

”«nHoward Gardner s theory of multlple 1ntelllgences states thatff;w‘

. we have a mlnlmum of seven 1ntelllgences, not just the two,“f

fiverbal and loglcal/mathematlcal that schools cater to f;'

.V(Oddlelfson, 1994) Multlple 1ntelllgences 1nclude :sf'fﬁ”ﬁd

-Tvlntrapersonal Gardner now states that the arts represent

‘p‘these other 1ntelllgences and that they are cognltlve domalns”p;nf*o‘"

’ tradltlonally empha51zed. Accordlng to Oddlelfson (1994):,,_é '¥y_f

dlfarts, when taught durlng school and not after,lwhen offered

‘"'f:to all students not just the talented and when presented as

d;serlous subjects w1th hlgh standards are produc1ng young

'y‘people who a“'flndeed eduf tied. " Bes1des ach1ev1ng

’fffacademlcally 1n“all subject.areas, students who study art

»}’su‘ceedlng

'ﬁiryspect thelr*peers_ 'm”~g'to school worklng hard and,;u

?Chlldren“: must be treated a e peOple W1th many needs o

Schapp and Watson-?

”’j(1995) - Sautter (1994) cdntends that actlve part’cipatlon 1n“* -

;"5ﬁsart creates opportunltles for young adults to explore the

',f_multlple avenues 1n Wthh they see,_hear, feel move and -

‘?jfthlnk _ It creates more’ways to read; wrlte and calculate,

‘“whlle 1t empowers them by prov1d1ng multlple perspectlves andf_

"[;,anguages w1th Whl;h to thlnk and act creatlvely and I

"f;crltlcally. Thls c01nC1des w1th MeSSle and Reynolds (1992)

'y;gcontentlon that mlddle level currlculum should be exc1t1ng

V”and meanlngful to the students 1n terms of content. fItf'fl#fff




v,Just as’ they do for currlculum content Q,The Skllisﬁbgwti
’fand achlevement 1evels Q Jmlddle school students R
- Students,; ERRCRL

rapld progress:Hand“regres51onf

’experlence plateaus,




. in physical coordination and skill achievement.
. Achievement s1mply does-not proceed unlformly '
. They -also possess varied. levels of readiness. -
.Therefore, dlfferent methods of 1nstructlon are
~..needed to serve adequately the dlverse levels and
“conditiok .‘-' : . - e : i

An 1mportant dlchotomy to the nature of 1nstructlon 1s

;ﬁfthe teacher cenf_red 1nstructlon as ompared to the student-3f7’

f‘centered 1nstructlon..iThe flrst} tearher centered 1nvolves 2

S _1ectures, teacher led d1scuss1ons and dlrect 1nstructlon w1th{dt:f

.ﬂ”“by the teacher (Mess1ck Reynolds, 1992)

gulded act1v1ty The teacher 1s 1 j ontrol and student-.fgbss*‘

:'5teacher 1nteractlon dom1nates.‘ Wlth the second studen

'ﬁrcentered students make ch01ces, plan thelr tlme and choose,llh'
‘gresources to use Control 1s predomlnately w1th the student d'
’%and student student 1nteractlons occur.% The optlmum use of -

“fsthls dlchotomy 1s a balance between the two.- Mlddle school s
sstudents experlence the most success when glven the u

| .opportunlty to make thelr own dec1s1ons w1th guldellnes set .f'

f Accordlng to Elchhorn (1966), one must cons1der the two
' zlnterrelated forces 1nvolved 1n an adolescent’s llfe._There

“are forces from w1th1n, caused by 1nternal body changes,~’~f'”

ﬂ'whlch affect how ‘the adolescent reacts to thelr env1ronment.‘}n<*d’ .

‘fs;There are also external forces, caused by the env1ronment

"Hm{whlch affect the adolescent.c These two forces form an

’;;"1nter related s001o psychologlcal model whlch may be used as

T*;a foundatlon when plannlng an educatlonal program” forT

;7:adolescents (Elchhorn, 1966 p 7)f;'

The prlmary'goal of the model 1s to determlne ;;

,'1ntellectual characterlstlcs of adolescents.. Elchhorn relles

"!;ﬁon Plaget's stages of 1ntellectual growth partlcularly the

T‘23jj.fl




flexlblllty”_exploratl"'”'and other related are s_;rfwa'“*/

7w‘curlos1ty,,

“*«}as sub“trates of the educatlonal process” (El_hhorn,71966 ’PQZ:QVnT;‘F

’¥f;n34)r;‘Avfavorable 1earn1ng env1ronment occurs when the

-galcurrlculum 1s based on an awareness of the changlng patterns;nyiﬂ,’

| “of 1ntellectual growth

;‘adolescence.) Elchhorn warns that fallure to»recognlze these?:d~fhj5

ei&ﬂfchanges w1ll llkely result 1n creatlng emotlonal stress for fffsft

*7gthe adolescent

'Thls stress w111 in turn 1nterfere w1’hfthe*zf%?1h

‘”{;f‘student's ablllty tO 1earn..,,

i 'sbecomellnc eas1ngly 1mpor at at‘thlstrw

;timékandjaSLsuéhi*Smal roup and cooperatlve educatlonal




w1th peers, the more qulckl'*anf“perceptlvely theye7$

 tfw11l develop as 5001af belngs.u A sense of 1dent1ty 1s

' ‘overcome thls,

;[De51gn1ns‘anfart program that av01ds a genulne

toin. ‘the creation of art is a serlous

ﬁﬁ*fmlstake - An essential quality of art is that we

' ”_create_lt.“In ‘a world of objects, env1ronments,"“””“‘




1Hideaszandffeelingsﬂthathare-manufacturedgfor us and
merchandised to us, the quality is one that can- bel-
be lost if- there is not a continued demonstration

- of its importance in the llfe and educatlon of

: human belngs (p 9) ’

The mlddle school educator has the ablllty to 1nfluence

”dlrectly the experlences of adolescents ‘but the problem w1th -

: tradltlonal educatlon 1s the lack of con31deratlon to the
vfother factor in: creatlng an experlence, the powers and o
v‘purposes of the students (Dewey, 1963) : Accordlng to o
"Mull1neaux (1993), the art teacher s concern should be w1th
.the partlcular students, thelr 1deas, thelr 1ntr1ns1c |
”motlvatlon and emerglng self dlrectlon, and the1r’
‘dlnteractlons w1th llfe and art. The teacher s role should be
J:to make connectlons between hlgh 1nterest resources and
ﬂ;materlals and students Once thlS is achleved and the art
"hroom is. full of resources and stlmull for student use, the

~teacher becomes engaged 1n observ1ng,‘reflect1ng, llstenlng

__3gand dlscoverlng the s1tuatlon._By asklng questlons, the

Tffteacher prompts students to study,‘de31gn, doodle, make

”notes, do research ask questlons and draw The teacher then”u

":iidlscusses and reflects w1th the students to flnd out what the.d

';fstudents' powers and purposes are.a The teacher fosters

'glndependent and collaboratlve problem solv1ng The teacher

- draws out content meanlng, technlque or other 1nformatlon

‘_related to the s1tuatlon., As the term unfolds, the teacher ;:v"'

‘sls guldlng and leadlng students,'sometlmes as a whole group,

b*f,or a small group or an 1nd1v1dual to 1nteract w1th the

"”;resources and w1th each other.vj As th1s 1s occurrlng, the

’1jteacher gradually becomes aware of the students"hearts and




minds and the students gradually become empowered to learn

- for themselves (1993).
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. Chapter Three: ~ Implementing S.T.A.R.S.

The v1sual arts currlculum I am presentlng is des1gned

"vfor teachers 1nterested 1n teachlng art as an electlve course

‘dat Etlwanda Intermedlate School in Etlwanda, Callfornla
., Etlwanda Intermedlate 1s one of two mlddle schools in the ‘.
ffEtlwanda School DlStrlCt The enrollment is approx1mately 900
h'astudents 1n grades 51x through elghth - The teachlng staff
icomprlses approx1mately thlrty teachers.f Each ‘teacher has a
B homeroom class w1th an. adv1sory perlod and teaches two core
“subjects (Math/Sc1ence) and team teaches w1th a teacher who
4teaches the other two core subjects (Soc1al Studles/Language
-'Arts) Each teacher also teaches an electlve class everyday
& Art as an electlve class 1s currently belng taught by
) two. elghth grade teachers to seventh and elghth grade
fstudents. These classes have no. establlshed currlculum
_”fBoth classes are taught durlng the same perlod each day, but
| there is no collaboratlon between the two teachers Each
fteacher has establlshed and developed hls/her own lessons
based on personal 1nterest and experlence
The two teachers have expressed frustratlon over the
current s1tuatlon Electlve.classes occur during sixth

l:perlod which is scheduled immediately after lunch. This time
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*7fibehav1or, and 1nsp1r1ng students

".pcreates‘

i _effectlve arts program f Flrst of all 1t 1s v1rtually

”fblock 1s obv1ously not the most des1rable teachlng/learnlng ,f}f;fl’ |

"ﬁtlme.m Gettlng the students 1nterested 1n whatkls'belng

‘?ftaught keeplng them on task deallng w1th d1srupt1ve

'ffamong the concerns of these teache

The concerns are;lnten51f1ed-due to the current f

’if"phys1cal_fs1tuat10n of teachlng art at Etlwanda

““VfIntermedlate._ W1th no. speC1flc art room, the two electlve' 1

W*j3kfart classes are taught 1n the teacher s homerooms These»ff”'

fjclassrooms are currently portable unlts set on concrete.;“'“

"ffThey con31st of two w1ndows,'a door and four walls. Wlth no;il

"351nks,<counters, shelve"

}r storage areas, teachlng art

fﬂreal challenge.,,fTFIY;

81nce these classrooms are also the teacher s homerooms) i

'ffiand core subject rooms, they are understandably heS1tant to

% ,zfexplore all of the creatlve poss1b111t1es 1nherent in an m,f;:?fw’

~yy1mposs1ble for them to do any set up or prep work to get

”.9§ready for an art lesson because they are teachlng the1r coref;tf‘

’*.@gsubjectszlnvthese same rooms prlor to 51xth perlod What they ,7:ﬂ?*

are often forced to do is glve up thelr lunch t1me to:'

.fhtransform thelr Math/Sc1ence or Language Arts/Soc1al Studles

ji?classroom 1nto an art room

In addltlon to preparlng for an art lesson, a major B

“ﬁﬁhlndrance 1n explorlng effectlve art for these teachers 1s

5fclean up The tables that are used for creatlng da V1n01+7s31*?7l

’hxfllke masterpleces mus quuwklyfbeffransformed to school desks

: for the 1ast per1od o the day‘°a.th1rty mlnute adv1sory ',‘Tfiy

”o 'reate quallty work are j (A




In summary. the curre




"ffflndependent art room

‘5h;ﬂ,of the De31gn Commlttee,_

"f:tAfter several meetlngs w1th the commlttee“ﬂthe space was

(_The current restructurlng of Etlwanda Intermedlate

“[allowed me the opportu ‘_y to address the 1ssue of”an

rough work and plannlng as a member }[Q

IIF”fve been able to v01ce my

-Ejop nlons and expresﬁ/my ;oncerns for the need of an art room;*' -

'"Q}ﬂdes1gnated ; My next opportunlty came when:I was asked to

*:rfprograms in the arts w111 be proportlonal to the e

o ffgapproprlateness of the phys1ca_‘fac111t1es at hand to

fooffered The space I was able to de51gnate for ar'f

ﬂfram w‘rk (l989}lstates that the quallty of

.faccommodate and support the type ofnbrts program belngvphu"‘“

lelnstructlon 1s approprlately sulte ‘for the S T A R S.s,“v”’ﬁ“

:iprogram It w111 be licated away f'om the core currlculum




'classroom, along a row w1th other elective classrooms

f,SlnkS, counters and large cupboards will align the east and

- west walls Large, movable tables w1ll serve as student work
areas. A teacher work and 1nstruction area is planned for the
center front.of the room with its own sink, counter and
electrical outlets’ A.lower, COmputer‘desk wfll be‘attached'
to the teacher work area with a large screen monitor above.
,Long, high w1ndows w1ll align the north and south walls,
allowing plenty of natural light, while providing plenty of
wall space for shelving and bulletin boards to display
student work. What’I really love about the new arthroom is
its “backyard.” The north facing door openspco an enclosed
patio/grass area. This offers endless possibilities for
usage‘and implementation into the visual arts curriculum. I
plan on putting some additional tables and chairs in this
barea for student use. _

‘Knowledge of and sensitivity.to,how aﬁolescents
function is essential‘for‘designing and implementing a middle
level course (Anglin, Sargent, 1994). S.T;A.Rks. is based on
the fact that adolescents are truly unique»and}need to have
experiences in school which will address and ehhance this
uniqueness, while at the same time move them towards the next
stage of their development (1994) .

ACcordingsto the California Department of Education
(1994), teaching, as well asklearning in the middle school,
is designed to take advantage of young adolescent’s
heightened curiosities about themselves,'as well as‘the world

. they live in. It contimues that at this age adolescents
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f*that should be taught to mlddle school'students. ThlS

‘!fprogram contalns three phases Wthh should be 1mplemented 1n lfﬁfvu"

achronologlcal order The f1rst 1s the Introductory Phase,;”v‘**”'”

"*n?ﬂfollowed by the Exploratory/Creatlon Phase, and flnally the
”,ijresentatlon Phase A overv1ew of the program 1s 1ncluded 3*f <

i - (Appendlx B)

The Introductory Phase 1ncludes a‘dlagnostlc assessment

~HKAppend1x C) to determlne each student s bas1c entry level

“fpand present attltudeffowards art;‘ ThlS w1ll also assess any

J'SklllS the studentthas already acquired_: Thls observatlon

helps set the stage for the pathyeach student w1ll choose to ff’

ollow 1n the secondhﬁhase of the program., It w1ll also 5?

'serve as an effectlve tool for assessment later 1n the ff'V%5?e"'
d lﬂ‘The maln focus of th1s phasevw1ll be the Introductoryzgggg
;Phase Sample Lesson Plans (Appendlx D) that focus on the fff"f°“c"

fﬁba51c elements of art Incorporated 1nto each lesson w1ll be 3797”

'*afa proflle of a famous artlst?from the modern perlod taken'fv

"f~from the second half of the elghteenth century to the

'?ﬁfpresent The spec1f1c_art perlod w111 be exploredf;n 1ts own}mfv5“




1 ;lrlght as well as how 1t relates to other world events of thatff'

’h't;mesv A dlfferent art medlum and art form w1ll be 1ntroduced’.v

kf:in each.lesson The lessons are baS1c 1n thelr content but Tﬁ

v-_are unlque 1n thelr approach to meetlng the needs and

: 1nterests of mlddle school students There maln functlon w1ll”h

2 ’be to set the groundwork for the Exploratory/Creatlon Phase
‘:by glv1ng students the necessary experlence w1th skllls and
*_knowledge of hlstorlcal and artlstlc events to locate a fleldf
tlof 1nterest to explore. Included 1s a- llst of the art terms

used in each lesson,‘as well as thelr deflnltlons (Appendlx

' y;E) Also 1ncluded 1s a materlals llst for all lessons

v(Appendlx F) ‘ - ‘ L ‘y' | e

To meet the needs of 1nd1v1dual teachers w1th regards to .

fteachlng style and experlence level thlS program has been R
'des1gned to adapt to adjustments and addltlons w1thout los1ng

”:1ts essence and effectlveness The lessons presented are

“emeant to be startlng p01nts,vlaunch1ng pads to further "

‘ studles and exploratlons ' Each teacher who uses this v1sual

"g'arts currlculum w1ll and should create very dlfferent paths

‘7{for each student to follow In addltlon the same teacher .

i ‘w111 experlence dlfferent tw1sts and turns along the way from‘

};year.to year.ﬂ As each 1nd1v1dual adolescent 1s unlque,’so
should each classroom art experlence be These lessons are
‘.meant to be overviews . of concepts and SklllS as well as
'”;prov1d1ng samples of how the art class should be experlenced
.Tby the mlddle school adolescent. | |

: Stevenson (1992) states that when establlsh1ng

“'methodology, 1t~;s~1mportant;that:schoolswork,accommodate’







‘iiwfspend in he'S;T.A R S program should be 1n th1s phase of

“i-v‘vJSartre (1949)

Td student The majorlty of t1me students i

'lr?;gexplorlng and creatlng It 1s}through th1s freedom that

iactlve part1c1pat10n and learnln "‘an occur“"As stated by

fﬁfThe work is never 1i ad

-fgor narrated Object. Just as. one perceives things
‘~only against the background of the world, so the

-~ objects represented by art ‘appear against the_];

“ljbackground of the universe...The creatlve act aims
‘at 'a total renewal of the world. ' Each palntlng,

- each book, is a recovery of the totallty of belng“ "j_
- "Bach of ‘them presents this. totallty to the freedom
~of the spectator " For this is qulte the final goal“

’7{uof art: to recover this world by giving it to. be

. seen as it is, but as 1f 1t had its source 1n humanuezfa~:

*fylhfreedom (p 57)

Sartre 1s suggestlng the many ways classroom encounters

: dw1th the arts can 1nsp1re the adolescent to 1maglne, and to'f‘”

:'extend themselves The Exploratory/Creatlon Phase 1s

'des1gned to promote just such encounters w1th v1sual art

Two types of knowledge are taught in schools, accordlng

*to Cardelllchlo (1995) The flrst 1s factual or the’r

u'fknowledge of ”what.”' Thls type 1ncludes pass1ve 1nvolvement

‘”yaseelng and hearlng, declaratlve teachlng by an authorlty, and'

°‘use of one modallty w1th convergent outcomes ‘The second
,”type of knowledge 1s procedural or "how.". ThlS 1ncludes
factlve 1nvolvement tr1al and error, coachlng and modellng,

'”!and use of several modalltles with" dlvergent outcomes., The

‘ ﬂrelatlonshlp between these two is that procedural knowledge

fcannot be taught us1ng declaratlve methods. Forvexample,‘ﬂ

']i36,“
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This form includes teacher observations of skills, both

C.onew and acquired as well as indiVidualized questions the

~_teacher Wlll prepare ahead of time and students Will respond
~to verbally Questions regarding the student s lentry 1evel
attitude toward art should be included This can include

'questions such’as»asking the student'torgive you‘a ‘definition

of the word "art" as well as inquiring about past experiences-'

" the student has had in art classes. They will| also be

~rencouraged and prompted to ask questions. According to
Cardellichio, 50 80% of the typical classroom time is spent
'w1th teacher talking, including the typical question answer
routine. It is human nature to want and need to make'
;: meaning If something is unclear, students Wlll construct
their own meaning This motivational drive can be used to
'inspire students to delve deeper into meaning and true
understanding.’ By training students to ask questions -and
keep,asking‘deeper questions, we are encouraging them to
create meaning This teaches them how to investigate a topic
as they proceed through the Exploratory/Creation Phase. By
‘first building a model in their minds of what it 1ooks like,
| v

they are investing it into their own meaning 1

i

The Clipboard Evaluation is structured to'encourage
|

- behaviors that produce this kind of thinking as well as give '

the teacher meaningful lnSlght into how and in what direction
‘the student is progress1ng. Students should be allowed to
see and partiCipate in their evaluations By alIOWing'them

to understand and actively participate in their own progress,

~ some of:the anxiety typically associated with being evaluated;.,
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willkbe‘minimized This evaluatlon is meant to be as |
nondisruptive as poss1ble to the art envrronment Seeing the
teacher with cllpboard in hand should become afcommon,‘non
threatening sight to the studentsf | |

The final phase of the S.T;A.R.S.-program}is the
Presentation Phase As with the Exploratory/creationdPhase,
‘there are many ways to 1mp1ement this element What needs to
‘remain constant is that this phase be the culmlnatlon'of the
experienCes encountered throughout this prograﬁ, -This phase
should also be used as the summative assessment:' This ending
evaluation should consist of a student‘portfollo'asrwell,as
the presentation of the‘EXploratory’Project to. an-audience.
Ideas for 1mplement1ng the Presentatlon Phase (Appendlx I)

are 1ncluded

1. To‘recognlze the uniqﬁéhess‘of middlexschool adolescents
by addressing‘their'particulartneeds'invthe areas of
1ndependenoe, responsibility,:motivation'and socializationv

| Students at th1s level need a balance of guldance and
1ndependence (Anglln, Sargent 1994) v My experlences have
shown me that they express thelr need for 1ndependence much
1ouder than thelr need for guldance' Nevertheless, students
like to have boundarles set. Oncekset, they_like to be left

alone to “do their own thing” within those boundaries. The
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‘ﬂrlthues, as wellvas*fff““

. of process and product (Anglin, Sargent, 1994)

f2 To recognlze that students are developmentally unlque and

uaccommodate 1nd1v1dual dlfferences of talent development andg;f}u”

'7lpersonal 1nterest to ensure successful experlences for all

"'*idevelopment of mlddle grade students as dlsplaylng a. w1de

“‘u*h'-1n ‘h"mldfld (l987),)expla1ns the 1ntellectual :fff

"']range of 1nd1v1dual 1ntellectual development as. thelr mlnds

go through tranS1tlon from the concrete manlpulatory stage tog“:“ [,'

"ff‘the capac1ty for abstract thought.J It also states that they ['

Qyprefer actlve over paSS1ve learnlng experlences.‘ Teachers e

“~often complaln about apathy, boredom,vand rebelllousness 1n ;:1ﬁ*

Q»,the classroom | Th1s 1s ev1dence that adolescents are not

7flearn1ng about thlngs they really care about at the tlme or’

'“thhat 1nstruct10nal methods are not compatlble w1th how they

‘VQHﬁbest 1earn (Stevenson, 1992) In the art room, the sense of

‘Efr;exhllaratlng for students.v ThlS happens dally and often

.dlscovery and learnlng through experlmentatlon 1s

‘"mlnute by mlnute in the process of art (Anglln, Sargent.“wf“
‘11994) Once a partlcular art Sklll 1s mastered a student can“(*

n_move on to apply thls ‘new knowledge and sklll 1n another way,f'*'




”was opposed to the more tradj 1onal alternat1ve'of practlce

',gmand drlll ThlS movement creates a "splral currlculumﬂ where,jj.?f*

_students keep rev131t1ng content and Sklll w1th 1ncreas1ng
2 complex1ty (1994) f;In th1s way,:students are worklng at
V.thelr own pace 1n relatlon to thelr partlcular developmental f

fneeds whlle exper1enc1ng successes along the way.p j;’

N

'_,3 To recognlze the dynamlcs w1th1n each class of students asij

I;belng unlque and dlfferent from the next class and apprec1atef" .

‘fthe authentlc 1earn1ng experlences that are not always L

"‘reappllcable.,,f1f°

The s1gn1f1cance of teachlng any content area 1s 1n thef’r",:

"5teacher s ablllty to appre01ate the unlqueness of each

IS1tuatlon, and to encourage the student s own personal

motlvatlon.; Art 1n partlcular, seems to meet thlS approach;rif'

'(Mulllneaux, 1993) My own teachlng experlence has shown meffbb
uuthat no two classes are exactly the same._ I actually '_'
.’dlscovered th1s my second year of teachlng when I found that5

'fthlngs that worked w1th my prev1ous group of students were

1f{fnot worklng w1th my current group _ ThlS was)an 1mportant

‘;reallty for me in my efforts to create an art currlculum that'vﬁ”

.-w111 be 1nterest1ng to the students and at the same tlme "

'fggpromote authentlc learnlng In v1ew of th1s the S T A.R S.;? -

'~jicurrlculum 1s created to be 1nd1v1duallzed to each unlque and@f'

'“Vvarylng group of students.

“5;4 To recognlze 1earn1ng as exploratory, as a way of

'f”accommodatlng the shlftlng 1nterests of mlddle school

hpadolescents whlle motlvatlng them to respond to art culture




ff;and soc1etu whlle empowerlngvthem to ea_"' r ‘
Accordlng to Mulllneaux (1993) content 1s 1mportant
: but the context of the content should be how'lt relates to a*t?ﬁ

‘v'partlcular student s present and future.w The teacher must:@f

gln'recognlze the student's need to partlclpate 1n thelr own

;learnlng : The teacher s role 1s to prov1de approprlate andig*s"

‘f_‘relevant st1mul1 and resources for the student 'S 1nqu1ry,.iihdf
'vreflectlon and response leew1se, Stevenson (1992) states )
v‘that adolescents are beglnnlng to test the waters of |
, vlndependence 1n new ways. In earller elementary grades,rn;?S”“f

.fteachers have to be respons1b1e for a chlld's learnlng for SRR

’“[”they are more geared towards d01ng what they are told to do;;;f'3-i"

It is ‘during the mlddle school years that we must graduallyf‘f’7
but dellberately help them to become more respons1ble for‘"'
themselves and thelr own learnlng S T A. R s assessment is’
des1gned to 1nclude the students 1n the evaluatlon process,vt:‘
91v1ng them a sense of control over what and how well they f"7:

are learnlng

In 1mplement1ng the S T A R S program, it is7important">:”"

“that all teachers be 1ncluded in the process, even though
‘”only a small percentage of them w1ll actually be- teachlng 1t
’f.The exploratory nature of S T, A R S w1ll carry 1t across thefd”
lcurrlculum 1nto varlous core subjects of study. For example,“’
a student ChOOSlng to explore Leonardo Da V1nc1 s sketch |

j,entltled "Proportlons of the Human Flgure" (c 1485 1490) may




bseek help and adv1ce from a math teacher on the toplc of
tsymmetry An overall awareness of what the program 1s all
vaflabout and how 1t w1ll be presented to the students w111 o
":bbetter help all teachers meet the students"needs .
: The art student can 1n turn ass1st the core subject

eteacher 1n a varlety of ways 1f the teacher 1s aware of the

;v;content of the program That same math teacher who ass1sted 1:,€;r.

iv%vthe student 1n symmetry may e11c1t the ald of the art studentr",wx]

Q;to help explaln and v1sua11y demonstrate the concept of

"7;symmetry to the math class through works of art Not only haskff R

h'?fthe art’stud‘nt and math teache71benef1ted from. th1s

t'h;exchange, but the entlre math class has a better.e'*“
'Wffunderstandlng of the concept of symmetry Through

“f'experlences such as these, S T A R S can beneflt the entlre:ﬂj:

‘ .,:SchOOl TRE

L To 1ntroduce S T A R S to the teachlng staff ‘an over-*?
'?fv1ew of the program w1ll be presented at a regular staff
”;meetlng or as part of an- 1n serv1ce day. ThlS overv1ew w1llf_;*”

_7;1nform teachers of the purpose and goals of the program as‘75'““ﬂ

”well as the expected beneflts of the program A m1n1-’

”’vaexploratory art 1esson w1ll be 1nc1uded to remlnd teacher howf‘ o
uff;much fun art can be.‘ A questlon and answer t1me w111 follow.h“'h

J‘thLastly the teachers w1ll be asked to respond to a

ﬁ'questlonnalre (Appendlx J) whlch w1ll help 1n 1dent1fy1ng

:yf7other teachers 1nterested 1n teachlng S T A. R S., those w1th f
”ifspec1al talents and 1nterests who can become a resource to 5y"w"
"uvthe program It w1ll also help to 1dent1fy those who would beuﬂd,ff

ﬁlnterested 1n creatlng an Art Commlttee whlch w1ll begln the"




1mplementat10n process and contlnue through the evaluatlon 5@Qvgh

‘f"and recommendatlons, 1nto a long term commltment of

'ifvmalntalnlng an effectlve v1sual arts program for our m1ddlefhw°

';jschool

ThlS commlttee w1ll be 1nstrumental 1n the successful

,,1mplementatlon of the S T A R s program It w1ll be formed ”lfi'

‘_xas a result of the responses on the 1nserv1ce questlonnalre

“thn on s1te admlnlstrator w1ll be asked to JOln ' As stated 1ng‘

tgthe vivl':l'h‘i 1rf‘ ;H.,_m

.,vw rk (1989) .t

v;respons1b111t:’fo”imalntalnlng'qua'lty programs 1n the v1sual"

.rfarts falls to the 1nd1v1dual teacher, w1th strong help as '-7

cl }well as supportufrom 31te admlnlstrators._

It w111'be thevfunctlon of'the Art Commlttee 1n the

“'arly stages of 1mplementatlon to plan fundlng for the ;,.°

"-gprogram, prepare the art room w1th adequate materlals and

:fsupplles and create a plan for acqulrlng communlty support

7ffand resources ' As the program 1s 1mplemented the commlttee '»;:ﬁ. Y

frw1ll be respon31b1e for evaluatlng 1t on a regular bas1s to

"aﬁ‘fensure that 1t 1s staylng true to 1ts orlglnal purpose.» They,,f‘

'"ﬁjfw1ll plan promotlonal act1v1t1es such as art shows and

'"Vlfassemblles to prompt student parent and communlty support

yzrand 1nterest. r;t\a:;q‘.-




"‘fbehlnd the program

P

I

The tlme schedule for 1mplement1ng the S T A R S.
“ program at Etlwanda Intermedlate School is based on the;

- renovatlon schedule for the 1996 97 school year.- The

o follOW1ng 1s a tlme schedule w1th suggestlons for ensurlng au'

'f[successful 1mplementatlon, as well as a malntenance process

zthe teacher 1nserv1ce for the S.T. A R S program occur early ,fﬁ

.?1n the school year. ThlS w1ll ensure the formatlon of the ,[‘H

Art Commlttee and begln the process of maklng the program a-

b reallty. The Art Commlttee, once formed can begln meetlng

_fand establlshlng 1ts role at Etlwanda Intermedlate One of

'thelr flrst a581gnments w1ll be to plan a calendar of events :
o and deadllnes whlch c01nc1de w1th the general school w1de fdf_
. calendar._ Early lnserV1ce w1ll also prov1de an opportunlty fb

for the current electlve art teachers to begln explorlng some '

~ of the concepts presented in S T A R.S. w1th actual art
:classes. ThlS w1ll prov1de excellent 1nS1ght and feedback

jlnto the program as well as gradually promotlng the concept

~

‘ t June. _ The Art Commlttee w1ll
fbegln to assess the supply and materlal needs, as ‘well as
.tplan some fundlng act1v1t1es to beg1n ra1s1ng monles to meet

:’these needs The commlttee w1ll also create an evaluatlon vh

.'form that w1ll be completed by every student who part1c1pates'

It is. suggested thatp'




'v,1n the program next year at the end of thelr trlmester
_ s
- Promotlonal plans should begln to galn communlty support and

"bus1ness partnershlps formed Towards the end of the year,"

teachlng ass1gnments can be 1ssued Vlsual arts.teachers,canf-l
begln plannlng the1r s. T A, R S program git'is'my-desire‘tob

have one teacher from each grade level teach the art electlve:f‘
class.f If this 1s the case, they w1ll need to coord1nate the s,

"Introductory Phase of the program leferent act1v1t1es and

lessons w1th varylng degrees of 1nvolvement and Sklll level
'can be developed for teachlng the elements of art and |
pr1n01p1es of deslgn for each grade level The re-

malnlng phases of the program do not need to be adjusted

| since they are geared toward 1ndrv1dualvch01ces and talents.

"Ju_y_L_rgugh_Augushln_ﬁﬁ;; Supplles and equlpment Wlll

be ordered for the new art room based on the needs assessed “

'by the Art Commlttee and those requested by the art teachers.
: Promotlonal act1v1t1es can be planned for September to an-
nounce the new program and the openlng of the new: art room.
These act1v1t1es should 1nclude publlc recognltlon of
_‘parents, communlty support groups and buS1ness partnershlpsl
The art teachers w1ll meet before September to plan » :
‘,schedullng, proper usage and clean up procedures as well as
}restocklng procedures of consumables for the art room.
‘d‘Teacher storage space w1ll be ass1gned and keys will be'
- issued to the art teachers.p Art- related currlculum and
'spec1al events Wlll be coordlnated and scheduled between the

':ugrade levels




September through December 1997: S.T.A.R.S. will begin
as an exploratoryrelective, Promotional activities will
occur. 'Members of the Art Committee’will be given release
‘timesto observe art classes in session' The committee and
the art teachers will meet monthly to evaluate the progress
.of the program and plan upcoming events In November, ‘
parents of students enrolled in thekprogram will be informed
of the Presentation Phase’date and time‘(if this format is

chosen) . In December, the firstbPreSentation'Phases‘will
take place. Parents.and:community members attending will be‘
’sent evaluation‘cards to critique'the'event. The Art
Committee will meet to discuss and evaluate the_overall
response and success of‘the'first Presentation Phase event.

Qahuary_thrgugh_ﬂune__&&g* The second group of students
will begin the S.T. A R.S. program ,Adjustments will be made "’
as agreed upon by the Art Committee and art teachers.

Committee members will‘befgiven release time to observe'art

classes in sessions and continue to meet monthly withvthe art

teachers in‘evaluating the program 'Student’art work will be
hcollected and displayed throughout the community.* As the
second session comes to a close, the Presentation Phase Wlll
again be implemented taking into account any adjustments
agreed upon by the committee and art'teachers. . Parents and

| community memberS'attending‘will again be sentvevaluation'

, ards to critique the events, ‘which w1ll be rev1ewed by the

‘,committee and art teachers o In April the third and last

ag




sfgroup of students w111 beglnfthe program Adjustments agreed

“f? upon w1ll be 1mplemented S
commlttee members to observe art classes.~ Monthly meetlngs
ﬁ[.fwﬂll contlnue to evaluate the success of the program
'g.Plannlng w1ll begln for an end of the year culmlnatlng 5
'l:act1v1ty 1nvolv1ng all of the students who have completed the
’:ipqu A R s program durlng th1s school year As June |

"fapproaches, the last Presentatlon Phase of the school year g

;dw1ll be planned and 1mplemented-° The end of the year el

xe lmlnatlng actlv;ty, such ‘as art_:alr, w1ll occur

””GSpec1al guests w1ll 1nclude communlty members and buS1ness
\'tﬁﬂypartnershlps who have supported the program Student artlst .

'ds'awards w1ll be glven.v

: B SROY O S S gﬂj L ) .
"NOte- Upon compbetlon of the flrst year of 1mplement1ng the

tkks T.A. R.S. program, the Art Commlttee will deC1de on the
.ndlrectlon thelr commlttee w1ll take w1th regards to the ;'g
‘Lsecond year of 1mp1ementat10n There are many varlables toyb
‘ﬂ_conS1der here and much w1ll depend on the experlences of the :
v»flrst year. It is my hope that th1s program w1ll remaln

strong both 1n the school and the communlty

Release tlme w1ll be glven to 3{jf;[:“




~ Chapter Four: Results, Recommendations and Future Plans

OnceVS'T'A R-S is 1mplemented 1nto the electlve program
-at Etlwanda Intermedlate School it w1ll be 1mportant to:

"evaluate 1t on a regular bas1s to ensure that the program N

»stays true to 1t s form orlglnal des1gn and 1ntentlons.; The"

’l_three dlfferent phases of: the program will each be evaluated
x’and adjusted as needed separately, as w1ll the program's .
':_overall success . "> .' Ll
| Durlng the flrst year of the 1mplementatlon of
‘ S T.A.R.S., the Art Commlttee w111 meet with the art teachers
L ona monthly bas1s to dlscuss any problems and concerns Wlth
twthe program The commlttee w1ll also observe art’ classes in
1.progress on an alternatlng bas1s, flrst trimester at the'
beginning during.the Introductory Phase; second trimester in
the mlddle durlng the Exploratory/Creatlon Phase and thlrd
trlmester at the end durlng the Presentatlon Phase ThlS v
‘-w1ll help the observer get an overall 1mpres31on of each of
the phases. Weak or problem areas of a partlcular phase can
';‘then be dealt w1th on a more focused 1evel w1thout dlsturblng

'}other elements of the program that are runnlng smoothly.

_ Along W1th the Art Commlttee and ‘the art teachers, the .

art students w1ll also be 1nvolved 1n the evaluatlon process

VAtwthe,endvof each twelve‘week exploratory course, students
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:, w1ll be asked to flll out an anonymous questlonnalre in whlch,;

wgthey express thelr oplnlons and'thoughts about the class.

The Art Commlttee w1ll be respon51ble for developlng,

evaluatlng and 1mplement1ng these questlonnalres as tools for'”

'1mprov1ng overall program success..

: Almost mldway through the program development process, I_'

-

*;jfound the need to change my focus.v T orlglnally set out to

create an art currlculum for our school much 11ke all of the

' other art programs I had seen. My focus was malnly on the

.f”content of the lessons, w1th llttle focus on the content of

;”the students. As I delved 1nto readlng everythlng I could

-,about art about teachlng art about currlculum plannlng and

"'7assessment I became exposed to varlous books and journal

':fartlcles spec1flcally about mlddle school adolescents.v I
i,lﬁhave taken classes and read several books prev1ously about
_bmlddle school adolescents, but somehow 1t had all gotten

t”_pushed back behlnd Leonardo da V1nC1 and my ‘new art room

:'iffdes1gn-,;.::?,-f¥>f

As I contlnued to read and work on th1s progect I sat

' and read 1t for the flrst tlme as a whole product not Just
F_ the b1ts and pleces I’had been gatherlng and researchlng I

»reallzed after trylng to access my work as objectlvely as I

N

fhfdown one day and plcked up a copy of my master s 1n progress .

R




L could that my arts program was;typlcal and”dull;~;Ixalso»ﬁ
'td,reallzed that not only'would my elghth grade students be .

",d1s1nterested 1n 1t but 1t was not even representatlonal of;

"my style of teach1ng I began w1th flalr to adjust modlfy,fﬁ““*k"“*'y

”5fadd and delete the work I had already completed The more Ift,ﬁ*ﬁ

, :“read the more I adjusted I also spoke w1th students ln my : S

:*;class who gave me some further 1n51ght lnto what type of

gn'act1v1t1es they enjoyed d01ng most 1n the classroom and underf}f”
k:'what 01rcumstances they felt they learned the best 1,I wantedmf“'
~ to create a currlculum that would be usable and- fun for both [fff

students and teacher I dld not want thlS to be just another ff |

:»lwart currlculum collectlng dust 1n the back of a teacher s'fv"
V'flle cab1net | _ 7 - | | | i

& After a. change of focus and much rev1s1on, I feel I have'

v_created somethlng d1fferent : The sample lessons for the‘ ;

Introductory Phase may appear at’ flrst to be typlcal But

1have you ever been 1n an art class where the teacher lets you‘j”

erxplore in an art room full of fun "art stuff" w1thout any g_

“instruction on how to use any of 1t -oxr any preplanned

't1packaged prOJect to copy, whlle the teacher walks around the Lk

room with a v1deo camera - record1ng the event and asklng you -
1 questlons° Deflnltely not typlcal" Rl

But then agaln, nelther are these mlddle grade

r&adolescents I spend so much tlme w1th everyday They need tofl>“‘"

'@be actlve, they want to be respons1ble for thelr own

learnlng, they want me to respond to them often and w1th
ufd81ncer1ty They complaln,to me sometlmes about teachers who

‘i"don't teach " but Just s1t behlnd thelr desks and pass out

B2




"‘cf=seat

S someone. Another student a teachej

"lrespond to p051t1vely

fhly’learnlng styles of all mlddle school students

‘yffIntroductory Phase.g Concepts Wlll be uncovered and

N They are very soc1al and{wantk.

the "‘wall ¢

:V,f_unrespons1vev eacher is the last thgdg“they need or: w1 l{viffﬁ

US1ng thlS 1ns19htful knowledge I have acqulred abou

Q_mlddle school age adolescents,.I have created an exc1t1ng,.:'

‘Taexploratory art program that 1s fullmo:'poss1b111t1es.”'

f}}has the potent1a1 for growth anfgpersonallSU;;;Q;QIfn"”

Avlnd1v1dual teacher s, realm. It w1ll'st1mulate the varloufll

In readdref’

"llaccompllshed the flrst goal of recognlzlng the unlqueness of:;;f

""thhls age group w1th regards to 1ndependence, responS1b111ty,7iadﬁ45'

”ymotlvatlon and soc1allzf;10n.. All four of these needs are

”ﬁstrongly met 1n the'Exploratory/Creatlon Phase. Stude.ts:f

'[hw1ll be worklng ndependently or. w1th a peer throughoutp“;y

Vf}»phase My role as teacher durlng th1s phase w1ll be to gulde,

’p'questlon and 1nsp1re.? As 1n "real" llfe, w1th 1ndependence

e37comes‘respons1brl1ty,» Students w1ll be respon31ble for ";yf'

:?fphase.:

:%fuLessons have m1n1ma1 teacher talk,(lecture) tlme durlng the

"sd1800vered through lnteractlon and questlonlng between

t1ng my goals for S T A R S.,.I feel I have ;?tg.v;.~




N

: teacher and student as well as student and student. The e

majorlty of tlme spent in- S T A. R S 1s act1v1ty based The

‘i act1v1t1es are open ended enough to allow for creat1v1ty and f

. 1nd1v1dua11ty Durlng the Exploratory/Creatlon Phase,

' students w1ll be hlghly motlvated due to the fact that they

‘were glven the opportunlty to choose the1r own toplc of study‘w’“ '

'and the method by whlch they want to further explore and 7

create 1t._ﬂ

3001allzatlon 1s recognlzed in the allotted dlSCUSSlon mdfbfg

':btlme 1n large, as well as small student groups The nature fffg¥

of art has the capab‘ 1ty of be1ng very SOClal and at the

'-fsame tlme, very prlvate and personal : The 1dea 1s to use

"rlboth of these aspects to brlng ou the best 1n the students

My second goal for S T’d ;S was establlshed early on

':-1n the creatlon process and 1nvolves 1mplement1ng a R

»currlculum that addresses the 1nd1v1dual dlfferences (talent -
o developmental and personal 1nterest) One way I have met
"vth1s goal 1s by creatlng a personal assessment plan., Slnce c""

N students are assessed early 1n the program, and contlnuously f

throughout the course, students can be assessed for thelr

t 1nd1v1dual growth as 1dent1f1ed by the teacher as well as the»'

"student ThlS means that a student of . below average ablllty o

_;and experlence in art has the same potentlal for‘success as

Tgthe student of hlgh ablllty and experlence., The belOW"

Haverage student would have to Work hard and put in effort to |

reach hls/her goal : The above average student would have to'&ss

'vput 1n Just as much effort because assessment 1s based on

‘”personal growth regardless of the startlng level of the G




';;student If that advanced 1earner masters a technlque
perfectly and can not 1mprove on 1t then 1nstead of mov1ng.;ffﬁfnf

"fffupward they move outward by expandlng thelr 1nterests and7tfjf$j*f’

”fetalents..~

ThlS goal of recegnlzlng 1nd1v1dual dlfferences of

| alent development and personal 1nterest 1s also addressed ff

'H!siinln the EXploratorY/Creatlon Phase.t As stude“tSireflect on.vf-ﬁﬁ*'*’

’s/3e hlghest potentlal To ensure that thlS w1ll be taken ;n‘

.serlo ;ly by students,}teachers may requlre that students

‘gplan of actlon tofthem‘before they begln thelr

fprojects ThlS w1ll glve ti:.teacher the opportunlty to

ﬁffqueSthH and”furiher expand upon student s 1ntent10ns.‘f

Chronologlcally,vcan be manlpulated Wlthf.




Also, the Introductory Lessons are des1gned to bedgwff;fii?fh”ﬁﬁ‘

j;flex1ble The 1essons presented here were created based on mygulhﬁ

”~Tfstyle of teachlng as well as knowledge andvexperlence of how

tf:}f?adolescents respond to dlfferent learnlng methods and

V?u;;rfelements and pr1n01p1es of art need to be 1ncluded Also,.i‘FV:

»fhvarlous forms and medlums need to be used as well as

:'5:1ntegratlon of art hlstory in context Exactly'how thlxw;“

:”faccompllshed and how long each partlcular lesson takes 1s

‘lfftflex1ble 'Some groups may master SklllS qulckly and spend

ng env1ronments To stay true to the program, the bas1cf7ﬁr*"

Tfmost of the twelve weeks 1n the Exploratory/Creatlon Phase, c,r,?f

w'ca}jwhlle others do the exact oppos1te and spend more tlme

';,worklng on skllls and medlums Whlchever occurs, the 1ntended3,?”‘"

's‘goals behlnd thlS program have been achleved as 1ong as 1t

, ”glremalns exploratOry 1n nature, allow1ng authentlc enjoyment

v7§f1n 1nqu1ry and learnlng to occur

, I strong;yxrecommend that the users of”thrs:program hgve'gff"

a good sense of humor and an abundance of patlence.‘To be»f' g

successful th1s program must'be taught by those who truly

o know understand and forglve young adolescents. ThlS 1s not




. a prepackaged curric ; t anyone can successfully




”rw‘tlme as entertalnlng as'poss1ble.v Have former students act

‘.out 1n Sklt form what is expected of an art student enrollediy¢f

;1n your art class It makes 1t memorable and a lot of fun tofff

w'have them exaggerate the process. To make sure that the

Q_class gets your p01nt, follow up w1th a handout explalnlng
: the1r respons1b111t1es Dlscuss thls as a whole group,vw1th
’fquestlons and answers follow1ng to check for understandlng
f“_and clarlflcatlon. Agaln remember you set the llm1tS and
"Iexpectatlons. It Is ama21ng how respons1ble these students.
5p7can be when they are 1nstructed properly, have a clear |
‘filunderstandlng of what 1s expected of them and get a llttle y |
”f%‘pralse from you for a’ jOb well done.h A smlle and a thank you ‘j;
~.go a long way._ From my experlences, it actually becomes a |
sense of prlde w1th many students ‘as they become very
) protectlve of thelr art’ ”space""g"bﬂ | ey
- And flnally, keep 1t fun for yourself. lIf you lose‘
;Hlnterest and become bored you can bet your students W1ll
‘itoo;g They are ama21ngly perceptlve of these thlngs and w1ll:

tune out or put thelr energles elsewhere and often towards

'unde51rable behav1or g If run correctly, you should not havekl',~'

’ﬂ',a spare moment to get bored in the S T A R S classroom Youf‘wf'v

‘“wshould constantly be 1nyolved 1n what your students areiw‘Fi"

,d01ng Clrculate around the room, questlonlng them, guldlng‘fﬁ

,them and pralslng them for the1r 1nd1v1dual achlevements.b_Be S

]ycareful not to glve generlc pralse for they w1ll detect your;’ﬁa

‘”jlns1ncer1ty and 1t w1ll fall on deaf ears Ind1v1duallze

‘_your comments and pralses, whlle leav1ng them open for

"response For example,,a statement such as,"Gee Johnny,




really llke your ch01ce of color here.‘ It looks greatl It

‘really brlngs out the other colors around it. Was that your

1ntentlon or- dld 1t happen by chance°” is much more. powerful:_f _.bf

than "Gee Johnny, you dld a good job 1n ChOOSlng that color "_i

My flrst plan 1s to work on 1ncorporat1ng some

'lfaddltlonal elements 1nto the ex1st1ng s, T A R. S. program oncei};”\?'

>v1t 1s successfully 1mplemented.» I would llke to 1nclude
:fleld trlps to art museums,f1nv1te guest speakers 1n on a
[1regular baS1s and prev1ew art related computer software to:'

‘51ncorporate technology 1nto the program

Then T would like to bulld on S.T.A.R. S.,»expandlng the :ﬁ

program 1nto a three year serles that students would enter .’

into’ 1n the s1xth grade and progress through to the end of

':elghth grade ' It w1ll be des1gned to bulld and extend SklllS o

'.ltaught the prev1ous year. . T will carefully plan 1t to ensure

' 'that 1t 1s not Just a- repeat of the same experlences in a .r

dlfferent format There are so many skllls, methods,'

"'masters medlums and hlstorlc 1nterests 1nvolved 1n the »

_v1sual arts that 1t would be cr1m1na1 to reexpose students to :

_fthe same old thlng - 7 ‘
Another thought I haVe regardlng expandlng the
‘S T A. R S program 1nvolves 1ntegrat1ng 1t across the

currlculum of the 91xth seventhﬁ andvelghth grades for RS
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*'eachers.‘ As a math and sc1encevteacher,,I° m qulte e

f;famlllarfw1th the amount of materlal"e need to coverv1n nlnef;::f~”

”"Wwfshort months.: These lessons would be sen51t1ve to thlS by

”’1ncorporat1ng the same bas1c objectlves that the teache‘p

",would use 1n the core subjects ’but w1th an art1st1c twldt

3 I would 1ncorporate one art l sso“'

gvTeachers could choosejto"s

Y.I do not know why')i Vs;gn 1t as an extended act1v1ty or

’ﬁzlncorporate 1t 1nto the'assessment process for that

"fpartlcular unlt.Q They could also be used as Frlday after-“~~‘i’

- ‘testlng act1v1t1es to help r1d students of the anx1ety often ¥
“vlass001ated w1th taklng tests.w-‘i d S . _'__
| e I do have future plans for S T A R S I belleve

2 gln th1s program I have worked so hard to create and am proud '

of my efforts ‘and. the efforts of those 1nvolved w1th me whose;qu

?-11ves were affected also | I thlnk th1s 1s a valld program,
ftrue to 1ts goals and 1nnovat1ve in 1ts approach to meetlng
F:the needs of adolescents durlng those all 1mportant mlddle' "
school years.; I hope those who use thlS program enjoy 1t
:”_}personallze 1t and take advantage of the pos1t1ve :

f'lmpllcatlons 1t has 1n creatlng successful experlences for

o 'V_vmlddle school students

60

‘classroom use. I would like to create a series of grade . .

””-‘,on altogether (a th“ughﬁ;ﬁfw"::




, ‘-,,App\e_‘ndifx A;»Ci}a’Ssrbomli— New ‘Fl‘oor- Plan

.'»CLASSROOMS NEW FLOGR PLAN

B _/;:;\} ]ET]IWANDA ]INT]ERM]EDI[AT]E
\3 ; SCHOOL

AR IET]IWANDA SCHOOL msmﬂcm .

CAMPUS R]ESTRUCTUR]E ey

A !
i I"_"'T"'“-‘ ’ FET T A
~\o-%a| DL IERE BERETNE B N R

L": .9'-4'> - v l L-:...L..--l . I )

.
'
[ |
B B P
) ! ' .
. .-
N
. . )
— S 3

"6’1j




Appendix B: Program‘OvervieW’ ;

S "T:QAQRQSO
(SUCCESS THROUGH ART-RELATED SKILLS)

IN THE MIDDLE SCHOOL

Iggrgductg;y Phase

Lesson 1l: Introduction to the Visual Arts

This is a basic, general overview of the
visual arts.‘ Studentsvwi1l learn how to find
the content and form of a work of art. They
will then actively participate in various art
bexperiénces using various‘mediumé. This
prdcess will be videotapedvbylthe teacher to

use as a diagnostic assessment tool.

Lesson 2: Introduction to Line

| Students will identify line as an element of

 art as they explore powerful impact produced
by the various types‘of»linés,‘as well as
ménipulation techniques used.by artiSté to

, create:a desired effect. Incorporated in‘this

lesson is insight into the life and times of
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'f Vlncent Van Gogh They Wlll also experlence f*f;ffﬁ
worklng 1n the form of draw1ng through the

medlum of pen01l and 1nk

-»Lessonf3~ Introductlon to Color

uj;Students; 1ll experlence the wonders of hue

"'as,,_ey explore color as an artuelement.‘ They?f77'&f )

'fwlll enllst 1n the manlpulatlon of Color to n;g

9;?ﬁach1eve varlous effects as they are

rf?ﬂlntroduced to artlst Auguste Ren01r and the

1fImpre531on1sm Perlod They w1ll work 1n the

'vnieform of palntlng, us1ng the medlum of tempera




ﬂ7f'eLesSQ’,é IntroduC,jon to Texture and Balance

S* dents w111 compare Edgar _egas(a"Prlma

'3,fBaller1na" to another "rk of art to dlscover %f?***

eove;act1v1t1es, as well e

?fproduct ns.; Included‘ln thv‘r‘




After the students have explored the basic elements and
principlés of‘art;:experienced the handling and effects of
variouS art medium, and encountered various artists in their %
historical context, they are ready to begin a more in depth i
’and personal study into an art topic of their choosing. They
will create an exploratory project based on research and
individual artistic skill and style. They will experience
the emotional and'social aspect of art as they work.aiongsidé

their peers to create visual meaning that speaks of who they :

are and what they want to say to the world.
- Production Phase

This final and culminatihg phase in the S.T.A.R:S. ‘
program is a celebration of art as well as a final assessment
tool. 'The degree to Wthh thlS phase is implemented is up to
_the parties involved. It can vary from a personal one-to-one %
encounter between student and teacher to an evening art show |
and presentation in which students are the stars of their own |
‘art show, as they present their final projects to their
friends, family and community; Their art»portfolios will be
on display,énd'a videotape of activities completed throughout

the course will be shown. Stﬁdentsrwillreven have the

opportunity. to teach their‘parents an art lesson!
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W1th all thlS fun g01ngi'n, can;students actually be hi*‘f?'”

/Nﬂ?,learnlng anythlng through 1nvolvementf1n_th1s programo

nf_Absolutely!' And surpr1s1ngly, most offthe“learnlng w111 have;pjg

'h"ﬁrfnothlng to do w1th art perse.; Creat1v1ty, cr1t1ca1 thlnklng;?=*
'Ef;skllls, problem solv1ng skllls effectlve communlcatlon o

'fﬂ;skllls,iself esteem, and cultural awareness are all promotedf; o

?hﬂthrough h1s explopatory, mlddle school approach to the

"q:V1sual arts Whlle focus1n9 on varled aCt1V1tleS' the 1ssue5"
-»f{ffof 1earn1ng styles w111 be addressed The 1mplementatlon of?&,o_iu
Sy exploratlon partlcularly focuseS on the ‘mlque needs and 5

5&1personal 1nterests of mlddle school adolescents as 1t offersj_'

'Lthem control and respons1b111ty for thelr own 1earn1ng

7:’s T A R S IN THE MIDDLE SCHOOL was created 1n an effort to

v‘lﬁdfproduce 11felong 1earners and contrlbutlng c1tlzens for the

‘2'lst century




. Appendix C: Diagnostic Assessment

Qi,jR-D tT'RY:""'I_:'“l""‘ :

D1agnos1s 1s a cllnlcal term whlch when applled to
educatlon, refers to determlnlng where a student 1s 1n '

relatlon to predetermlned goals.sa~v"

”'Fhl Teacher created Dlagnostlc Test. ThlS should be easy to

’7.score and based on bas1c skllls 1n sequentlal order from‘f

”fyeas1est to most dlfflcult Included 1n th1s assessment tool "b

'fshould be 1nqu1ry 1nto the student s 1ncom1ng attltude toward

"ﬁn}art as well as a: reflectlon of any prlor experlences 1n art ;”'“

’;y[2 Teacher Observatlon ConSC1ously or subconsc1ously, we as

erducators are frequently us1ng th1s method To systemlze

"uﬂfthls approach for record keeplng s sake, as well as. future

“"f!assessment comparlsons you can e1ther make notatlons 1nto a D

5student 1og or journal or use a v1deo camera to record your

fobservatlons,v_¢”




i sthey can be glven the flrst day of class w1th llttle :7'*5'3?'

“'preparatlon.~ Observatlon and recordlng glves you a truer

Q;dlagn031s but takes more plannlng due to the 81mple fact ,;y33f,;,j

fffthat the student must be d01ng someth1ng observable

I recommend that the art room be set up ahead of tlme,fifu"*“-

; Yw1th the varlous medla/orlented act1v1ty centers.‘ As groups jpff“

'.of students rotate from a water colorlng to a charcoal
draw1ng center, the teacher is mov1ng about the room

'Fv1deotap1ng the experlence.f Ind1v1dual questlons and

'f’responses w1ll add more 1n81ght 1nto the dlagn051s., Varlous 0
“’famous works of art should be placed around the room and used df:

Cas’ a sprlngboard for art related conversatlons and questlons;flu.f

"Through thlS method the teacher can galn 1ns1ght 1nto the
tentry level ablllty ~and attltude of each student in terms of

b'manlpulatlng varlous medlums,.verbal response, art hlstory,
yas well as. how they 1nteract w1th thelr peers.w‘ |

And lastly, thlS method can be repeated at the end of

'pr“the term and then v1ewed in- comparlson to the 1ntroductory
‘_‘tape to assess for growth Students enjoy watchlng

themselves on T. V. and they Can become actlvely 1nvolved in T

. their own assessment as they wrlte about and respond to thelr
,observatlons of the two v1deotapes. These tapes can also be

' used at the end of the term durlng the Presentatlon Phase

”‘as soon as poss1ble,;ipf#‘ﬁ;‘

llmp”er”to use becauseff-?_w*'”




dix D: Introductory Phase Sample Lesson Plams

- Title: Introduction to the Visual Arts

2, Begln to defl,e art 1n a personal way. '

'"_Explore and part1c1pate 1n ungulded practlce w1th

;varloux 'rt medlums for the sake of d1agnos1s

' ’.fgiExpress

5”xffby the tenms content and form 1n the work of varlousdf,5;3'

”;artlsts..f'

"f*fffcontent and form 1n thelr own art work

Varlo s:medla based centers should be

'w1thout 1nfr1nglng onleach other g space.. Each center w111

. Gain insight into the overall purpose of the visual

"ther verbally or 1n wrltlng what 1s meantf3];j

twﬁ5QEExpress elther verbally or in wrltlng the 1ntended h[r,ﬂ.,'”'"




'fpl”formﬂ,ln terms‘of athletlcs as 1

ﬁ"jathlete s style 1n movement Gulde them to the reallzatlon;

j»;descrlbes how an athlete executes a certaln movement

zf”fseveral tape ecorders and a personal blank tape for each

'bvstudent

ms: visual arts, form, content, art history

h-Mgtivagign;'5 erte the word "v1sual art"'on the chart and ask

h:'efor volunteers to explaln 1ts meanlng ' Accept all mean1ngs-f5

‘at th1s po1nt them lead the dlscuss1on to address both the
f”v1sual” and "art” terms separately flrst them together
erte the deflnltlon on the chart (see Appendlx F for
breference to."the chart") Inqulre as to why students th1nk ‘
“artlsts create works of art Gulde the. 1nqu1ry towards the

‘ fact that humans have -a need to formulate the1r experlences

T as a way of maklng sense of the1r llfe 1n thlS world and that

”*we recognlze 1n art 1ts power to glve shape to human L

»experlence

- Add the words "content” and "form” to the chart Inform :

'students only that creatlng art 1nvolves these two concepts
Ask for volunteers to explaln what they know 1n a~general- s

ifsense, about the meanlng of these two words For example,;

7]for "form”: they may relate 1t to "form1ng" somethlng or ;Jf "

%relates to an 1nd1v1dual

”'fthat‘"form"fln art1st1c terms 1s s1m11ar As ”formﬂ

”“art "form” 1s how the artlst 1nterprets the subject how the

?chosen medlum is used and how the v1sual elements are bullt

k‘ullnto the ‘work.. Add the deflnltlon to the chart. e




For "content" they may relate 1t to what somethlng
, "contalns" as 1n a table of contents., Gulde them to the f

"’reallzatlon that th1s 1s 31m11ar to "content” in art. The

o table of contents 1n a book refers to all, aspects and :
1nformat10n contalned in that book ‘that work together to glve,.”
;che book 1ts meanlng Thev"content"'of a work of art 1s what?f-“

-the artlst wants to express and is created through all of the _

"vqualltles together in a partlcular work of art Add the
def1n1t10n to the chart. | v |
Dlsplay'varlous prlnts or slldes of works of art Have
the students break 1nto smaller groups to 1dent1fy the form ‘
.»‘and content of each Remember that "what” the students say |

with regards to thlS 1s not as 1mportant as "how” they say

‘71t They should be able to explaln in personal terms, thelrfrr

_response Vldeotape the group dlscus31ons

‘52 reati Q : Inform students that they w1ll remain in thelr same

groups to work in the varlous act1v1ty centers Before,they
begln, go to each center and 1dent1fy the medium. Bevcareful
”not to glve them too much 1nformat10n at this t1me or tell

FR them how to use it. Inform them- that they are to create a 3

- piece of art work at each center and that you w1ll be walklng,“

”\around videotaping the act1v1t1es. As you proceed through

‘thlS d1agnost1c assessment respond verbally to what students

yare.dolngz Ask quest1ons that w1ll 1nsp1re hlgher order
thinking Follow a response with an addltlonal questlon to

"‘the same student that w1ll enable them to clarlfy, expand and'

: explaln thelr response Make_sure all‘students'are 1ncluded S

o




in this process.

ngsure_andnassessment; Students write.about their
experiences With the various mediums; Instruct them to

© include what they llked and/or dlSllked about each whlch
they felt they were most successful in and a descrlptlon of
the form and content of each. This should be done in a

' vqulet,ﬁreflectlve env1ronment, awa& from the high energy of
the art centers. An outside ared can be used or this-may be
completed at home An alternatlve may be to dlSCUSS this ‘
first in 1arge or small group form ‘ Also, 1nstead of wrlting
thelr responses, students may work w1th a partner(s) ‘and ‘
record their response on a personal audlo tape. Each tape -
should be labeled with the student’s name and used
continuously by that student throughout the course. Collect

reflective papers and/or'audio tapes for student portfolios.
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le: Introduction to Line

Students w1ll

cfﬁ”sldentlfy llne as an element of art

;172.3Ident1fy and glve examples of the varlous klnds of

' llnes

"fBQfIdentlfy and descrlbe the effects of varlous klnds of‘de~f"

7111nes on a work of art

”*4}lRecognlze and descrlbe Vlncent van Gogh'

”vcontrlbutlon to art and 1ocate hlm in hlS hlstorlcal pEe

'v»context and art perlod

5. Create and express a v1sual effect through varlous 'ad“"

'}’medlums of draW1ng us1ng the element of llne

A a;erlalsZReso ges, A pr1nt of Van Gogh's "Starry nght" andlpl5
'ffﬂ,a reference source of h1s llfe, whlte draw1ng paper, tlssue, ‘

penC1ls (SOft and hard), black th1n felt tip markers blackh“

'i‘lnk ballp01nt pens, charcoal

. Art Terms: line, implied, Post Impressionism . =

;ﬁ Qt at;g : Gulde students through a d1scuss1on of;what A

d*-llne 1s. P01nt out Varlous objects around the room and

7r1nqu1re if they have a llne.’ Make a headlng entltled

’pd"Elements of Art" on' the Art Terms Chart erte the word

't"llne" under the headlng and deflne Descrlbe the varlousv
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kinds of lines and give examples of each on the chart Lead
students to the reality that 11nes do not exist in nature and
that lines;are always»ﬁimplied”‘byithe edges Qf shapes and
boundaries of areas of,color.‘Add the term to the chart (see
: Appendix‘F for referencefto “the chart”). Dispiay a print or
slide.ofyvanvGQgh7s'¢Starry‘Night" and ask for volunteers to
describe it. Guide the discussion to the observation that
this drawing has no straight lines. Ask students to describe
‘what affeét this gives'the picture. Inquire into how this
picture makes them feel and why Ask how the images of
objects such as the houses, hills, -and trees were created by
Van Gogh (using lines) Askvwhat affect these lines have on
the image of the sky (turbuience). que a brief history of
the life of Van Gogh. Include the term “Post Impressionism”

and add to chart' Inform students that this'picture was'

painted in 1889 and is now 1n the Museum of Modern Art ‘in New

York City. Ask a- volunteer to place hlS name tag 1n the
proper position on the time line (see Appendix F for
reference to the time line), and to identify for the class'
- what events where going on in the world at this time.

according to the time line.

Cre »iv': vInstruct students to”create_a picture of the

- subject matter Qf their choice, using various types ofilin‘es
to convey‘a'certain-mood.Or effect;~Present the_types‘of
:media they may use and encourageythem'to experiment with
each. A felt tip marker gives a bold de0151ve look which

?can vary in thickness by shifting from p01nt to 81de A
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" between.

Charcoal




 Title: Introduction to Color

Qh;egt_resl Students w1ll o |
: L. Identlfy color ‘as an. element of art
’"ZQ_Identlfy verbally the value and color 1n varlous .
g S : S

Vworks of art._

”V3;‘Recognlze the express1ve qualltles of color artlsts

U.SG tO create meanlng

r;4}5Recognlze and descrlbe Auguste Ren01r s contrlbutlon .

.l,fto art and locate h1m 4in h1s hlstorlcal context and

"~art perlod

5,*Man1pulate the use of color to create varlous v1sual

\

:\:effects. .

"g'of the Boatlng Party"'and a reference source of hlS llfe,(

"g'Artlst s name tag; example of a- color wheel and a value

~-scale, large whlte art paper, tempera palnt of varlous

‘colors, standard 1/2 1nch long handled tempera brushes as:

‘;‘well as smaller ones for detall l/z.plnt~empty,.c1ean mrlk/“u5

‘_b,ArL_Ierms; COlor,‘hue;‘color Whéel,jprimary”colors;bsecondary‘w

‘colors,'intenmediate~colors}_intenSity,”value, value scale, *

’_shade, tint, Impress1onlsm :
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of llne;and 1dent1fy 1t as

‘ o,'v "'3‘: Rev1ew'the conce o

,'one of the elements of art. Dlsplay en01r s ”The Luncheonig_t

ffof the Boatlng Party”'and ask students
for a minute. Give a brief hlstory of the llfe of Ren01r."‘
Include the term "Impres31on1sm”‘and add to the chart (seed,"

) L
,.Appendlx F for reference to "the chart”)g lee a brlef

*hlstory of the 11fe of Auguste Ren01r.r Ask a volunteer to»“:‘v

3;;place hlS name tag 1n the proper pos1tlon on the tlme llnetf-

~(see Appendlx F for reference to the tlme llne), and to
S~1dent1fy for the class what events where 901ng on 1n the

‘world at thlS time accordlng to the t1me 11ne.'

t':f” Ask for volunteers to share thelr observatlons about the:‘

*t'work Gulde the dlscuss1on to the color of the work Add the‘

) term’”color”‘to the chart and dlscuss the meanlng of the»x

foword - Identlfy 1t as the second element of art Explaln that*'

1n art we - are actually worklng with. plgments (colored

"palnts) 1nstead of llght Dlsplay the color wheel and ask foraj“

7volunteers to 1dent1fyvandvdescr1be'1t Add the term to the

lichart Identlfy together the prlmary, secondary and 'fuv"""

'ilntermedlate colors and add these terms to the chart.

ﬂ'Explaln what 1s meant by "1ntens1ty" of color and add to

.:fchart o | ‘ o : : L “
_ _ Refer student 8. attentlon back to Ren01r s work Lead a‘f‘b
3t;d1scuSS1on 1nto what they notlce about hlS usage of color.ﬂsi"st"h
‘”l Gulde the dlscuss1on towards the partlcular colors and thelr '5

"f varlous shades and tlnts.f Add ”shade” and "t1nt" to ‘the {: |
| chart 5 Introduce the term ”value” and add to chart. Dlsplay,bbf

a value scale and add to chart. Ask volunteers to descrlbe a{t‘

;;sllentl_bobserve 1t; o




1ts characterlstlc P01nt out ‘to student s that Ren01r~has

N

employed dlfferent colors of s1mllar values, as- well as .

. s1m11ar colors of dlfferent values and 1nten31t1es.t He nas‘

1nterm1ngled dark brlght colors w1th dull dark ones and

llght dull colors w1th llght brlght ones."

Cr eatlgn, Instruct students to create a work of art the S

subject matter of thelr choos1ng, u31ng the medlum of tempera o

Q 1

vpalnt.. Inform them that tempera 1s an opaque palnt Wthh 1s |

very versatlle in technlque It drles qulckly and 1n t1me
becomes very hard and permanent.¢ Its surface is usually |
smooth and unglossy Encourage them to mix colors rather o
than just us1ng the prlmary and secondary colors and to

E experlment w1th m1x1ng black and whlte to affect the shade _

a and tlnt of the color. Prov1de 1ots of empty, clean 1/2 p1nt.'f

mllk cartons for m1x1ng and stor1ng pa1nt.; Open top ‘
completely wh1le us1ng. Close and keep top sealed w1th a-
um-clothespln. ThlS w1ll keep the palnt usable for up to four
weeks. To properly use and care for the brushes, 1nstruct B
students to always palnt the way of the brlstles to av01d
breaklng the halrs.. When cleanlng, they should never scrub
the brushes Instead rlnse them under runnlng water untll

: the water runs clear Brushes should be stored 1n a

"a; contalner, brlstle side up, to a1r dry

G1ve the students several pleces of paper so they can
- practlce and explore the effects of m1x1ng color before they

actually begln thelr work




Closure and Assessment: Collect the paintings when they have
thoroughly dried. Have students get into small groups of

four or five. vRandomly hand out four or five painting to

each group. Designate one person in each group to facilitate

by displaying a painting one at a time and 1éadipg a group

discussion in the artist’s usage of color and its effects on
the work of art. Remind them to use the art terms they have
learhed in their discussion. The teacher can move from group

to group to assist and guide. This activity can also be

videotaped.
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”Title:fintroduction to. Shape and Form .~ =

R EO
leegtrées* Students w1ll h‘_ N -
*,’;l._Identlfy shape and form.as an element of art.vf
.2; Dlstlngulsh the dlfference between shape and form
-fg,'Recognlze and descrlbe Pablo Plccasso s contrlbutlonf‘
e_to art and 1ocate h1m in h1s hlstorlcal context and
b‘art perlod “ ' o ’ | . |
: 4,vman1pulate the effects of shape and form through

'fvthe medlum of collage.H,vff"

‘_a;e__als[gesgurgesp A prlnt or sllde of Plcasso s ”Les
_Demolselles d'Av1gnon and a reference source of h1s llfe,,;

"varlous colors and klnds of paper, tag board and poster

' board whlte glue, s01ssors, penc1ls,,patterns of varlous

- geometrlc shapes, craft knlves.,.“, S

"F:shape, form, geometrlc, two dlmenS1ona1 three-

’ d1mens1onal Cublsm, overlap o ”‘(x'vv'

\

Rev1ew the two elements of art dlscussed so far

’wllne and color.' Dlsplay a prlnt or sllde of Plcasso S ”Les v'fr:'
u”'Dem01selles d'Av1gnon" and ask students to quletly observe 1t

for a mlnute. P01nt out to them the elements of llne and

S color in the work Ask for volunteers to descrlbe other

"features of the work Gulde the dlscus51on to the element of

_; .;; e,ﬂsomm,:es:p‘{‘




k”shape."' Add the term to the chart (see Appendlx F forvv;:-\
bigreference to ”the chart") Dlscuss the meanlng of two—i':?T‘
dlmenS1onal and ask for volunteer to glve examples of two—ghvfxf”
'c‘dlmens1onal shapes (c1rcle, square, trlangle, rectangle, |
oval,.etc.) »Dlscuss‘thegtwoitypes.of shapes,~"geometrlc" and"
fcfree form”(natural irregular ;uneven) ’ Help student .
vdlStlngulSh between the two by glv1ng several\examples of
f each Give a brlef hlstory of the llfe of Pablo Plcasso
i Include thelterm ”Cublsm” and add to the chart Ask a .
volunteer to place his name tag in: the proper pOSltlon on the}’
t1me llne (see Appendlx F for reference to the tlme l1ne) andt‘
~ identify for the class what events were going: on in the world»
Laccordlng to the t1me~11ne. Inform students that thlS
'ppalntlng is cons1dered to be the flrst Cublst palntlng The |
style we. know -as Cublsm was 1nvented by Plcasso 1n the : |
process of creating thlS very work of art | ‘
‘ ' Identlfy and deflne the term ”overlap" and ask for
‘ volunteers to descrlbe the effect overlapplng glves to
Picasso’s work. Gulde the d1scuSS1on towards the 1lluS1onary
effect of overlapp1ng D1scuss how the shape whose outllne
'7appears lnterrupted 1s'the shape that-w111 appear to be
overlapped and as a result behlnd the other object._ P01nt _f
our the 1lloglcal employment of 1llus1ons of overlapplng 1n’

IP1casso s work.

ion: Inform students that they w1ll be creatlng works
- of art 1n both two and three d1mens1ons us1ng shape and form
and overlapplng.- For the‘two-dlmenslonal-work, they can-use




' the geometrlc forms to trace and cut out des1red shapes and_uh

‘colors, or create the1'

]own fre

orm ones.¢ They w1ll

='arrange the1r shapes on heav1er b ckground paper plannlng flf'

R thelr compos1tlons carefully;”Instruct them to use the

‘,'technlque of overlapplng somewhere 1n thelr work Glue :7"

- shapes ‘in place, u31ng as llttle glue as possible.

For the three d1men51onal work students w1ll create

'}paper sculptures us1ng the technlques of foldlng,'cuttlng and7}ffil -
»l; scorlng Demonstrate the technlques, emphas121ng the proper }';

‘xhandllng of the craft knlfe.; For scorlng, have them practlceﬁ'

‘u’several tlmes untll they get ‘the feel for the correct amount"
'f'fof pressure w1thout cuttlng through the paper.’ Demonstrate

;’foldlng technlques, such asvaccordlon pleats Demonstrate howk.;'

‘folded pleats can be cut and bent.‘ Completed forms may be

ff_freestandlng or mounted on poster board

Match each student w1th a partner.‘.

"Each w1ll take turns asklng the other questlons about thelr
:ffworks, in an 1nterv1ew style.i Questlons should 1nc1ude such

'thlngs as why they chose a partlcular shape or form The

‘,teacher can move from palr to palr to as31st ThlS act1v1ty

‘lelcan be v1deotaped or audlo taped

AP
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Title: Intrcdliction to -S‘p_a'ce .

Qb;egt;_es; Students w1ll

l. Identlfy space as an element of art;

:2,vDescr1be the effects of p031t1ve and negatlve space;

.';"3; Recognize and descrlbe Henry Moore s contrlbutlon tol

::art and locate him 1n hlS h1storlcal context.

‘4,’Demonstrate ablllty to model shapes 1nto representa- .

tional flgure that enl1st the element of space.v

S : A prlnt or sllde of Henry Moore s
"Recllnlng Flgure" and a reference source of h1s 11fe,:ﬂ

;modellng clay
Art Terms: space, positive space, negative space’

,iv i n:- Dlsplay a prlnt or sllde of Henry Moore S

""Recl1n1ng Flgure"- lee a brlef hlstory of the llfe of Henry

'fMoore and ask a volunteer to place h1s name tag 1n the proper
’ pOSlthﬂ on the t1me 11ne (see Appendlx F for reference toi“
"*the t1me llne), and to 1dent1fy for the class what events_
'»where g01ng on 1n the world at th1s t1me accordlng to the

‘ tlme llne Ask students to spent a m1nute carefully 1ook1ngr
and analy21ng the plcture of the sculpture and then wrlte a-
:.brlef descrlptlon Of‘lt.~ When all have flnlshed ask for R

’ volunteers to share thelr responses If;no studentsp»




'ymentloned the "holes" 1n the sculpture, gulde them to thls.lf,*;ﬁ“

,bAdd the word ”space" to the chart (see Appendlx F for -

‘reference to ”the chart”)5 Inform students that there is two_ o

‘types of space 1n the artlstlc sense. They are called _
pos1t1ve and negatlve space. Add these‘terms tO'the chart _
and have students glve several examples of both to check for.

| understandlng Inform students that Moore is known for hls.

ablllty to emphaslze the quallty_of unfllled,'or negatlve._

space.

, g reation: Inform students that they w1ll be worklng w1th the:
,medlum of clay to create a sculpture -Instruct them to makev
.thelr sculpture.from one solid plece, not smallerbpieces
pressed‘together. Theyﬁareyto 5culpt a representational ‘
»figure‘of either a person Oraan'animal‘in*the Style“Of Henry
Moore. Tell them to be espec1ally concerned w1th thelr use

of negatlve space and 1ts effect on thelr art work

Clgsure and‘Assessment{‘When'the:SCulpturesihave‘dried;éi
students will take‘turns deScribing theierork and how‘theyd
} used space to create thelr de51red effect. ThlS ‘can be done
‘1n_an informal settlng, such as all students 31tt1ng on the
',ground‘in a circle;‘ The teacher may add thlS act1v1ty to the

yideo or each student’s personal audlo tape.
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‘Title: Introduction to Texture and Balance

. Q_h:_ec_t_es_r Students w111 |
. .-'l, Identlfy texture as an element of art.” R
H2,kIdent1fy balance as a bas1c pr1nc1ple of art.j; f!m
" f,3;nRecognlze and descrlbe the use and effect of texture
"_1n a work of art. a o »VI | o
:n4. Recognlze the use of balance 1n analy21ng a work of
. art. , r ., . ” ” | N
-15;_Recognlze and descrlbe Edgar Degas' contribution
_‘to art and. locate hlm in h1s hlstorlcal context.

v6. Des1gn and create a symmetrlcal work 1llustrat1ng

.dlfferent textures through the use of texture

rubblngs.

A pr1nt or. sllde of Edgar Degas"”Prima

7'Baller1na" and a reference source of h1s llfe, whlte draw1ng
ripaper, artlst s texture plates (or these can be made by hot-‘
fvglulng small textured materlals to cardboard squares),

Y

”lpenc1ls, rulers»
rltart;mgrms;ltexture,‘balanCé,'symmetrical; aSymmetrical_:‘jl

gMQt;ya;;gné Dlsplay Degas' "Prlma Ballerlna" along s1de .

~danother work of art whose texture is smoother and balance 1s




"more symmetrlcal such as Jan Vermeer s "Lady standlng 1n thez

- v1rg1nals.7 Ask students to quletly observe both art works,;j}

:ipaylng partlcular attentlon to thelr dlfferences. Ask for-

-volunteers to respond ' Gulde the dlscuss10n to the effect oftf,u.~

: texture of the palntlngs Ask how they would descrlbe both

4

',Add the word "texture” ‘to the chart (see Appendlx F for },“

_reference to ”the chart")' Ask for volunteers to descrlbe thegr]y'

;,pos1t10n of the woman in both palntlngs Gulde them to

‘dlscover that the ballerlna 1s off centered _ Ask students lf;,va‘
K ,thls palntlng 1s symmetr1cal Add ‘the term "symmetrlcal" to v'

”“Vthe chart Inform students that there 1s another term that

‘_1s used to descrlbe somethlng that is ”w1thout symmetry ”':

‘“] Add the work "asymmetrlcal" to the chart.:vIt.ls 1mportant o

here to p01nt out to students that because it is asymmetrlcal -

’does not mean that lt lS not balanced Degas has developed

»'1n th1s work of art, an 1nformal balance that has nothlng to T}
”_do w1th symmetry It 1nvolves other types of balance, llkeg j

the balance between the 1ntense color and the rough ‘texture,

:vfor 1nstance.f.g,'

»"Creat;gn Inform students that they w1ll be creatlng

yfdsymmetrlcal works of art that lncorporate the use of texture.j
They w1ll flrst create a symmetrlcal deS1gn on thelr paper.w.ii
vdeell them the deSIgn should flll the entlre page and to 1eave;”

'spaces medlum to 1arge 1n SIze.~ Prov1de rulers for those who’

.ﬂwant them When they are flnlshed they w111 use texture
”_plates to make texture rubblngs in the spaces of thelr

: desrgn, Instruct them to vary the textures.;-G;vevae!'

Y
1
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& demonstratlon on how to place the plates under the paper and

‘how to use the 51de of. the penc11 to getf:he de31red effect..oi

prplled pressure Wlll affect the value._pxo_;

‘ zk Have students exchange plctures._;,'f

o fThen have each wrlte a brlef story about what each otherslafwu

VF;plcture is and how 1t obtalned that partlcular texture.f

iEmpha81ze creat1v1ty' Dlsplay plctures w1th storles wrltten

' about them




‘Title: Introduction to}ArthCriticism,__

FVQLJEQL;_gﬁh Students w111 |
1. Objectlvely descrlbe varlous works of art

:;2. Personally 1nterpret the meanlng of a work of art
3.‘Re1nforce 1dent1fy1ng the elements of art.

4._Evaluate and cr;t1c1ze,a work of art;

‘ Mater1als[Resou es, Varlous prlnts or slldes of varlous

o works of art

)

. Art Terms: art criticism, aesthetics

Qtlvaplon, Rev1ew the. elements of art that have been
presented thus far 1n the course. Dlsplay a work of ‘art in
| elther print form or slide. Begin a discuSsion about it;‘
Lead a questlon and asking approach in dlscuSS1ng the work
Begin with a description, 1nclud1ng the_s1ze, the medlum used
and the subject matter, Next go. into an analys1s,
‘ 1dent1fy1ng the elements. Then use an 1nterpretatlon
~explaining the meanlng of the work based on observatlon.h And
flnally ‘make a judgment evaluatlng and g1v1ng an oplnlon of
'the art work. Summarlze these four steps. for the students
‘Write the words “art crltlclsmﬂ.on the chart (see
: Append;x‘F for reference to “the chart”). Lead a dlscussion

uinto'the“meaning_and usage:ofvtheserwords‘and addvdefinition
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'to chart.' Follow the same procedure for the word

‘,"aesthetlcs"

Qr_at;gn_ Break students 1nto small groups lee each group_

'ﬂsome art prlnts to evaluate Have them take turns w1th1n N

o thelr group us1ng the four steps descrlbed prev1ously., The -

teacher may 01rculate around the room, v1deotap1ng and
gu1d1ng the procedure. Varlous art prlnts may be passed from
-group to group unt11 1t becomes ev1dent to the teacher that B

'students have the bas1c 1dea behlnd art cr1t1s1sm

’ Q;qu_g_igg;gggegsmgnt; Students w1ll ple one of the art

)prlnts and 1nd1v1dually evaluate 1t elther in wrltlng or

audlo taplng Make sure they 1nclude the t1t1e of the work c,i

. of art they are u31ng
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Appendix E: Art Terms

.

Lesson 1
1. visual arts - the art forms of painting, sculpture,

, ) _ .
architecture, drawing, decorative arts, photography, and

printmaking.

2. form - the total structure of the work of art and the
quality of relationships existing among all of its elements.
It has to do with how the subject was construed by the
artist, how the chosen subject matter was employed and how/
the medium was used as well as specific visual elements and
their particular qualities were joined into the work of art.

Form is inseparable with content.

3.content - the idea or thought behind a work of art. 1In a
sense it is the meaning”of the work, as the Subject, subject
matter, visual elements and their qualities all work together

to suggest content. Content is inseparable with form.

4. art history - the study of the visual arts in relation to

the civilization that produced them.

Legson 2
1. line - extension from a point on an identifiable path in
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"space; Lines do not actually ex1st in nature, but are a ”_ l - !
v1sua1 phenomenon produced by prox1m1ty of elements Wthh ;e'_ > :
due to thelr closeness and sequence,‘establlsh a dlrectlon o
'that 1n turn 1mp11es a 1ne. Llnes can be vertlcal

horlzontal d1aonal curved or 21gzag
2. implied - an indirect expression. |

Qst Impr esslgnlsm-- ‘an art movement that developed out of
;and in reactlon to ImpreSS1on1sm durlng the latter part of
‘the nlneteenth century; a. blanket term referrlng to art that
I'both learnt from and rejected certaln Impress1onlst

]_pr1nc1ples.

1. gglgr - the 1llu31onary phenomena of llght based’ on 1ts '
reflection or absorptlon from a glven surface. Black is
considered the absence of.all color and Whlte, the;presence

. of all color.

.‘l2;,huef- a v1sual attrlbute of color that allows for a
,fsensatlon of, for example, ”reddlsh” or "blulsh",,and fa
.dlStlngu1SheS one color from another. Hue 1nvolves'- |

;'.partlcular klndS of red blue, and yellow, as opposed tov.p
.vbroad categorles of the tenn color. '

)

’3 ggl’r mheel -.a C1rcle or wheel of colors, used by art1sts

as a tool 1n organlzlng and understandlng color.
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4 p;;mary;gglgrs - red yellow, and blue plgments pure

) colors from Wthh other colors are mlxed

‘5 ssgg_dary_golors - orange, 9reen, and VlOlet Obtalned bY7*

mlxlng equal parts of two prlmary colors.,:

u-rred orange, yellow orange, red-'
: v1olet blue v1olet, yellow green blue green, obtalned by
mlxlng prlmary and secondary hues.
7. intensity - the purity of a hue; may be bright, dull or
neutral. o ‘ e o |

8 alue - an element of art that refers to the degree of
darkness or 11ght

9. Malug_ﬁgale - a chart that demonstrates the changlng
values of a tone on a scale of steps runnlng from dark to A
light. AR

 10. shade - a dark yalue:of‘a_hue}"madefby,adding‘black.k

11 tint - a light value of a hue; made by adding white.

]_~12 lmn_ess_o_;sm - a style of art originating in late

fnlneteenth century France in whlch

the'goalwis~to capture‘the ’

B
fleetlng moment by evoklng sensory 1mpress1ons in the viewer.

This is achleved through the used of strokes of unmlxed
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pigments in order to simulate the effects of'actual reflected

light.

_Lesson 4

1. §hape - element of art that 1s a two dlmen51onal area

which is deflned by an. edge or outllne.

2. iﬁnn - an object w1th three dlmen31ons 1'1ength' width |
'and depth o

1

3. geometric - fbrms that oan‘be measured mathematically.
. two-dimensional - lacking depth.

imen - having depth.

Cubism - a stYle of art in which forms are reduoedbto_ v
geometrlc planes, allowing’the viewer to see’multiple v1ewe

of the same object at the same time. - Orlglnated by Pablo

Plcasso and Georges Barque in Parls in the early l900s.

7. gygr;ap - the phy31cal or 1mp11ed superlmp051tlon of one
area or shape upon another.

'ln §Dé§e - element of art' in both two and three dlmen31onal
art referrlng to the area w1th1n, around between, above, or
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 below an object.

2 pgs;_;ye_sp_ge - (or f1gures) the areas of a surface

.occupled by a shape or form

\

3. negative space (or ground) the empty spaces w1th1n or
_'»surroundlng the shapes or forms ’

\

‘Lesson 6

‘1. texture - the tactile.qualityiof‘the surface'of an object
or materlal an art element that refers to the way objects or

surfaces feel or look llke they feel Textures can be rough

or smooth dull or shlny, hard or soft.. There are two types

of texture - real or actual texture and v1sual or 1mp11ed

texture Real or actual texture is texture that can be

percelved through touch Vlsual or Implled texture 1s the

two- dlmens1ona1 1llus1on of a three d1mens1onal surface. ‘The.
two klnds of v1sua1 or 1mp11ed texture are - s1mulated (the :
1m1tat10n of a real texture by us1ng a two dlmenS1onal

. pattern to create the 1llu31on of a three d1mens1ona1

surface) and 1nvented(the creatlon of a texture by repeatlng

. llnes and shapes in’ a two- dlmen81onal pattern.

ba;ange - pr1n01p1e of des1gn concerned w1th the
arrangement of the elements of a comp061tlon Three types of
balance are symmetrlcal(formal), asymmetrlcal(lnformal) and
‘:radlal ‘

N



3. symmetrical - having equal dlstrlbutlon of elements and
their qualities about a central 11ne or point.
4. asymmetrical - without symmetry, but may still have

‘balance through the use of unequal elements.

Lesson 7

1. art criticism - the act of forming and expressing

judgments about a work of art.

2. aesthetics - the study of the qualities perceived through

the mind and emotions.
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‘Appendix F: Program Materials List

=

rical Time Line

Th1s can be store bought or teacher created ‘I

recommend maklng your own as 1t w11l better meet your needs

" This t1me line w1ll be posted at student eye level on a wall

‘.1n the art room. It needs to cover at least the modern era

. of art (mld 18th. century to the present) for the purpose of
the lessons ‘but 1deally should cover more t1me S0 1t can be
used durlng the Exploratory/Creatlon Phase also.

‘ 1nclude major . world events 80 that as students locate an

artlst or artlstlc -era, they can get an idea of what was

901ng on in the world durlng that partlcular time. It is my f
1ntentlon that perhaps 1f an artlst or artlstlc era’ belng ‘
explored occurs at a ‘time 1n h1story or durlng a partlcular

- event 1n hlstory ‘that a student can remember studylng, it

will spark a connectlon and w11l.forever bellnstllled in the

1earner’s-knowledge; 'NamthaQS'OE.famous'artist'" , -
-_partlcularly the ones 1ncluded 1n the sample lessons, need to

be made for postlng on the tlme llne.‘

: Thls will also be hung in the art room 1n a hlghly

- v1s1ble locatlon._ Th1s w1ll serve as a v1sual are dlsplaylng

*the art terms 1ntroduced 1n each lesson It should be
vlabeled "Art Terms.”' In the Introductory Phase Sample Lesson
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Plans, this is referred to as “the chart.”

A;L'p;ints or slides

You will need the fbllowing for use with the

Introductory Phase Samplé Lessons, but get as maﬂy as you

can. These are an absolute necessity for the art room.

I

Vincent Van Gogh’s “Starry Night”

Auguste Renoir's “The Luncheon of the Boating Party”

Pablo Picasso’s “Les Demoiselles d’Avignon”

Henry Moore’s “Reclining Figure” -

Edgar Degas’ “Prima Ballerina”

-Additional Ttems

An example of a color wheél and a value scale

Half pint milk containers (ask students to save lots!)

*watercolors

*craft knives

*ball point pens

*white art paper

*poéter board

*tissues ,

*texture platés (made oxr bought)

*rulers

*scissors ‘
*pencils (hard and soft)
*construction paper
*tag board

*glue

*charcoal

*clay

*pastels



*tempera paint *markers

*brushes , A *crayon
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Appendix G: Exploratory/CreatiOn Phase Implementation N

!

The second phase'offthis program involvesftheistudent_in

using thernQWIedge‘and_skill acquired in the“firStiphase;‘as_

well as individual prior knowledgé and»personal interest to
 complete an exploratory based prOJect.v It is nOt'my

~1ntentlon to g1ve detalled 1nstruct10ns and step by step

_dlrectlons on how. to do th1s and what it should ‘look llke T

'have made reference to 1mplementatlon 1deas for thlS phase

'elsewhere in this prOJect. I des1gned th1s currlculum w1th

cons1deratlon towards 1nd1v1dual teacher s own unlque talents

and style. I w1ll, however, offer the follow1ng suggestlons.t

*It is. 1mportant ‘that you flll the art room w1th as much
reference materlals (books, art prlnts maga21nes, v1deos,af
letc,) as you poss1bly cans, A computer w1th a CD-ROM and -
modem is- essentlal At the heart of th1s phase 1s

1 exploratlon and the more avenues for exploratlon you have,v.'
'-the more they 11 explore!%:

l*Remember that your role durlng th1s phase 1s that of

fac111tator and gulde. Allow your students to struggle av:s

'isllttle b1t. It won t hurt them a b1t and they ll really ga1n

’from the experlence of worklng through a. problem on thelr
bown; (Ofvcourse 1f thelr safety is in jeopardy,jump rlghth

int)



http:heart.of

T

*Set the ground rules early 1n this phase.?"if you are -

requiring a written analy31s along w1th a Visual art piece,
make thlS and the requirements known from the start

stage in the course, and after all of - the observation you d1d

in the Introductory lessons, “you should know these students

pretty well'and be able‘to know>what they-are capable of

: d01ng It is a good idea to relay this. knowledge and your

expectations to the student

*Make a p01nt to speak to each and every student on a daily

baS1s during this phase. The idea of being “on their own” in

\

a classroom is new to most,students and many, in the

beginning, may need daily'guidance.‘ Ask lots of questions of
your students start them and keep them thinking ,f

*Stress the importance of exploring SOmething that they-are/“
truly interested 1n It could be a certain artist art form,

art medium, perlod in art history, art theme, ect. It may uf'

help students to get 1nto small groups and ”bounce” ideas off

.each other. Once the 1dea is struck and the exploring

ibegins‘,\this should be the most”rewarding activity you and -

your students have ever participated in.
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Appendix H: Clipboarq EValuation -

' STUDENT' S NAME_

Skills Observed

_TERM/YEAR

Date |

*=new skill

& Comments -

. ‘Questions &

Teacher-directed StudehtA-

Responses

;ifleadf?f,~'*

_Questions
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Appendix I: Presentation Phase Implementation

This phase’is the culminatiOn of a series of instruCtidn

in the bas1c elements of art a brlef look into the hlstory
. of modern art and artlsts, encounters w1th varlous art
medlums and art forms and some 1nterest based exploratlon in
the form of a flnal prOJect The flnal phase of the

'S.T.A. R S program 1nvolves a presentatlon of the prOJect

completed 1n the Exploratory/Creatlon Phase, the student

portfollo, and assessment of 1nd1v1dual growth As stated 1n'

“\Appendlx G, 1t 1s not my contentlon to’ establlsh any set

cr1ter1a for 1mplement1ng thlS phase It 1s the 1dea behlnd

~this phase that 1s 1mportant not the method by Wthh it 1s

"applled The approach taken 1n the prev1ous phases Wlll

determlne the style of- 1mplementatlon for thlS flnal phase.‘;f

.Below are some 1deas and suggestlons.

"'*Make sure all‘workbthat-goeS’into thelstudent portfolio'is'_
)dated and commented on by the student 1n wrltten form at the
- tlme of completlon. The actual portfollo can take the fornlh

of any contalner you. choose. Stacklng plastlc boxes w1th

| lldS make excellent portfollos and can be used year after

| year. At the end of the term, have each student analyze and

bfassess thelr work based on progress made from beglnnlng to_b
end. Students are capable of be1ng very reflectlve and

‘.1ns1ghtful when analy21ng thelr own work Make sure they

- 1nc1ude some strengths and p031t1ve comments 1n their

: assessment .




*In addltlon to student self assessment the teacher should f

1mplement ‘an assessment element Th1s can be a performance or

- skills test in which the students demonstrate the1r ablllty

to perform.certaln tasks and use certaln SklllS whlle maklng

aesthetic. dec131ons based on these SklllS.‘ Subjectlve

testlng can be used in Wthh students demonstrate their
'ablllty, in the form of essay responses, to think through _
‘problems by applying thelr total.experlenceﬁto thelr solutlon
as opposed to repeating:what they have been told. Verbal
test can be used as students express orally their oplnlons;

knowledge and judgments.

*Portfolio assessment can take the form of a checkllst. In
individual conferences, students evaluate the1r portfollos

verbally to the teacher as they identify preferences for

" certain types of activities, discuss the effectiveness of the

program, and demonstrate an ability to use the vocabulary

presented in the Introductory Phase LesSons. - They also

present their likes and dislikes in the total art experience

and make suggestions for improving the experience.

*Tdeally the Presentation Phase should be a celebration of‘r

\’art. I suggest that an "Evenlng w1th Art” be organlzed to

give the students a chance to present thelr prOJects to thelr

parents, frlends,rand communlty members The Art Commlttee‘

- can take an actlve roll in helplng plan and organlze thlS

-event. This can take the casual style of an open-house event

103



A
|

or a more sophlstlcated evenlng affalr w1th a more formal

' flalr : Regardless of the theme,»thls is a great opportunlty

to dlsplay and present the act1v1t1es and products produced
through the S.T.A.R. S program as a means of promotlng

: further support for the program It is also the perfect
_'chance to recognize supporters and contrlbutors of the
program. - The v1deotape that has been used for assessment o

throughout the term can be playlng durlng thlS event and

‘portfollos can be on dlsplay. ‘Students can also actively L

'1nvolve thelr parents in the art process by teachlng them an -

art 1esson.
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Appendix J: Teacher Questionnaire

I

Thank you for partlclpatlng 1n the brlef overv1ew of the

S T.A. R S. 1n the Mlddle School Art Program

In an effort to
better 1mplement it 1nto our electlve program, please answer

the follow1ng questlons. Thank you for your tlme"

1. Would you be 1nterested in teachlng an art class as an
electlve course in grades 6, 7 or 8°

@ \\‘

2. Do you have any special talents,‘intereSts,'or'connections'
that are art- related and would be of beneflt to our program?
If yes, please explaln

3. Would you be interested:in joining.an art committee to

help implement a strong and'suocessful artjprogram at our
school?

4. Do you have any Suggestions'or ideas;for‘the S.T.A.R.S.
program? _ K '

Your Name!



' REFERENCES

- Anglin, J., & Sargent,fP.,(l994). Nine truths about young
~adolescent artists Middle School Journal. 25(3).

Anglin, J. M. (1985) 3
- cutricula in Nor ' L
dlssertatlon, Kent State University.

i

Unpubllshed

A Prlorlty for Reachlng ngh Standards. (1994) Adopted from
. 4 f .

_eagh;gg_ﬂrgh_gta_dardsp Natlonal Governor s Ass001atlon

Banks, J. A. (1994). M'l iethnic educati !
‘nragtige (3rd ed.) . Boston: Allyn & Bacon.

_Bono, E ‘de (1991). I am ri h.' :
' gg g to mater ng;g, New York Vlklng/Penquln.

- Cane, F. (1951) Ihe_a_t_st_;n_eagh_oi_usr New York Patheon.

Callfornla Department of Educatlon. (1987).»Qaughh_;n_hh§
o : mlddle, Sacramento, CA.'“ B :

o Callfornla Department of Educatlon.-(l994) gu_de_and

i Y. ali i W ‘ :
‘SaCramento, caA. L , . ‘ -

Callfornla Department of Education. (1989) sual and =
o per_grm;ng_arts_ﬁrameuorhr Sacramento, CA;_

Cardelllch10,9T. (1995) Currlculum and the structure of

Cooper, J. & Ryan, (1988) Ihgse ho ga ; teag . Boston
Houghton leflln Company :

\,‘"
Dewey, J. (1963).
' Bookst

| NY;JCollier

Drucker, P. (1989). Ihe_new_realr_resr NY Harper & Row

Eichhorn, D. H."(l966) Ihe middle sghggl, NY Center for o
o Applled Research 1n Educatlon, Inc.

»Epsteln, H T. (1978) Growth spurts durlng braln ‘
o development: Implications for educational pollcy and

practice. Eduoatron_an__the_hrar_r Chlcago 8001ety for
the study of Educatlon.j

i»oa




' Forte, 1.,

& Schurr S. (1993)

Incentlve Publlcatlons.

'Fowler;_c, (1989) The arts are essent1a1 to educatlon
ducational Leade ;-.‘ 47(3) : :

- Gallas, K K (1991). Arts as eplstemology Enabllng chlldren to.
1R

know what they know.

‘Gardner, ‘ (1991) Art educatlon and human development Ehe ;¢}

;Geoghegan, W.'(1994) Re Pla01ng the arts 1n educatlon Bhi,:
‘ Delta_ﬂanpanr 75(6) S A A ‘ .

Geoglady, N P.,_& ,Romano,.L G. (1994). 'B;_;g;ng;an_jfw'

Communlcatlons. o

Goerss,” (1993) :
School Assoc1atlon. Columbus Oth.

Gowan, J.-C.,thatena, J;, & Torrance, E P, (1981)
‘ 101 : s (2nd ed )

Dubuque. Kendall/Hunt.

Greene,vM. (1995) Art- Imaglnatlon.. Reclalmlng the sense of
possibility. Eh;_nelta_xannanr 76(5) .

rHarrls,~ E. (1992). Why study the arts along w1th math and 'dfd'
science? _snen_lnst_tute_guarterly; Wlnter.-, -

JenklnS,_P D (1986) Ar‘_f r' h fun ffv t
& Schuster . g : » | |
 Kent, C. & Steward J. (1992). Learning beheart.}Inciuded7
©in, Brussat F. & M. (1994). : to k VO ul: -
él;_e& CA Harper San Fran01sco

_ Klnghorn, H., & Lewis- Splcer, (1993) . g ﬁﬁsic-t:
N a Mot ti ' Mlnneapolls, MN T S._

‘Denlson\&-Co.-.

Langer, S. (1969).
‘ Relnhardt & Wlnston.,_'

Lawton,' (1993) . ! _ ’ :
Reston, VA: Natlonal A53001at10n of Secondary School
PrlnC1pals v . o .

Lewis, C., Schapp, E,,‘&"WatSOn, M;‘(1995);‘Beyond the =

Dubuque,,IA vm. C. Brown =

'Natibnalj Middle

New York Slmonba




\ L

pendulum Creatlng challenglng and carlng schools Ph;
Delta Kappan. 76(7) i

v_'“Lounsbury, J., & Vars, G. 'E (1978) A :‘h°; 1lum for th
" __rhlharrﬂrrl_;we;rsr NY Harper & ROW

v_,Martorelll, D. (1992).

The arts take center stage. |
Instructor. 102(3). ' '

Mes31ck, R., & Reynolds, K. (1992) Middle
in action. NY: C1tade1 Press. o -

Mullineaux,,é. (1993) .

A 1onger v1eW° Maklng a new . path ALL
_ducat;gnr Jan.

'Natlonal Assoc1at10n of Secondary School PrlnC1ples. (1985);
: _ , SNCH , D le level Reston,'
- VA, B - , S

Nat10nal ‘Art Educatlon Ass001atlon. {1994)
- ' reach_ng_hrgh_standa_dsr Reston, VA.

. A prigrigy»fgrka

Natlonal Art Educatlon Assoc1at10n.‘(1995)

o Reston, VA.

National Middle School Assoc1at10n. (1993)
’ (3rd ed.) OH: Author.

Oddlelfson, E, (1994) What do you want our schools to do°ﬂ

Phi Delta Kappan. 75(6)
Ogan, B., & Rottier, J (1991) learnin

m;dg;g;;eygl_gghgglsé ‘National Educatlon A58001at10n
Profe531onal lerary, Washlngton DC.

Perrin, S. (1994) Educatlon in the arts 1s an educatlon for'
life. hl Delta Kappan, 75(6)

Pyle, D. (1995). Plannlng the perfect studlo Ihe_Art_st_s
Magazrner 12(5) ‘

sartre, J. (1949). ','-""'f,“}”:“f'vir':f'l lLNYéfC£tadé1
*v Press ’ : R I : ‘ e ‘ .

Sautter, R. C. (1994). An arts educatlon school reform
strategy Phr__elta_rappanr 75(6)

Schurr S. (1989) D in the ¢
' _a_dhggh_ﬁgr,teaghers* Natlonal Mlddle School

Assoc1atlon. ColumbuS- OH.

:108

. This we believe.

e T


http:1994).An

/

Smart, M. S., & Smart, R. C. (1973). Adolescents:
ngelgpmgn; and relationship. NY: Macmillan.

Smith, B. (1994). The art of being human

. Phi Delta Kappan.
75(6) .

Smith, J. (1967). Creative teaching of the ¢rgg§ive arts in

elementary school. Boston: Allyn & Bacon.

Stevenson, C. (1992). Teaching ten to fourteen vear olds.
White Plains, NY: Longman Publishing Group..

Sylva, R. (1993). Creation and re-creation in art education.
Art Education. 46(1).

Wagner, T. (1995). What’s school really for anyway? and who
should decide? Phi De Lg Kappan. Jan

( 109



	S.T.A.R.S. in the middle school: (Success Through Art Related Skills)
	Recommended Citation


