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ABSTRACT

This project is an}ass.evssn1ent of technical 'and \v/o'catlonal traini’ng in
. Zambla It was undertaken because of the belief that a strong and quality
technlcal and vocatlonal educatlon system is vrtal for economlc recovery in
' Zambla and the: belief that each |nd|V|dual has value and has the potentlal to-. .
constructlvely contrlbute to the progress of the natlon Educatlon should
accord each |nd|V|dual the opportunlty to develop skills to an appremable
vle'vel of eXcellence. The educat'ion‘Systevm of a. nation should provide |
opportunltres wh|ch W|Il stlmulate each |nd|V|dual S rnterest abrlltles and

» deswes to acquire. knowledge skllls and |ntellectual excellence

The people of Zambia are aware of the |mportance of technlcal and

- vocatlonal education. They understand that technlcal and vocatlonal

educatlon is the backbone of a strong‘ economy. Thl-s study was developed to
assess the e)<tent to which technical and 'vocation'al‘training‘is preparing the
workforce in Zambia .and how well prepared the workforce is to adapt to |
technologlcal changes |

Qualitative |nformat|on was gathered Telephone and face to face o
interviews were conducted. Informatlon was obtalnedvfrom-Zambran .
respondents in Zambla Washlngton D.C., Los Angeles, Orange and San

Bernardino Countles
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CHAPTERI

INTRODUCTION

Background

In May 1974, the Ministry of Education set up a Steering Committee to
evaluate the Zambian education system. The comprehensive evaluation was
completed in October 1977. The Steering Committee (1977) expressed that the

...government and people of Zambia have repeatedly
stressed the need to create a system of education which is
properly attuned to, and more fully meets, the needs and
aspirations of Zambians and which functions as a powerful
instrument for our society’s progress in the direction we
have chosen for our nation (p. v).
In order for Zambia to be wholly independent, it needs to be politically
" independent and economically independent. Zambians understand that to be
economically sound, Zambia needs a strong workforce so as to be able to
bompete on the global market. Research indicates that a high skilled manpower
is created from a high quality educational system. The Steering Committee
(1977) prophetically stated:
Educational institutions are, by nature, centers of learning.
All the activities they undertake should be related to the
overall aim of education, which is to enable every citizen to
develop his capacities fully for his own good and the benefit
of society (p. 44).
Zambia does realize its inadequacies. The Steering Committee (1977)

acknowledged the lack of total sufficiency when it pointed out that:

For some time to come, Zambia may not have all the
expertise needed to produce certain educational materials



- and equipment, nor would she be in a positioh to have the
technical capacity to produce them or the opportunity to

" lower the unit cost and produce them cheaply. In some
cases, environmental and climatic factors may not make it
possible for certain material and equipment to be obtained
or produced locally. The areas in which materials and
equipment from abroad would continue to be relevant
include: Science, Mathematics, Agriculture, Medicine, and
certain other professional and technical fields (p. 35).

There has been, for some time, an awareness for Zambia’s need of a
technological revolution in order to bring about self-reliance, higher productivity,
efficient use of natural resources, and thereby stimulate development in both
urban and rural areas. President Kaunda, cautioned the nation when he wrote,
on November 6, 1969, in a foreword to the “Statement of Policy and Intent” on
technical and vocational tra,ihing that in an age of technological achievement,
the nation must prepare to train its people, not only to use, but to maintain and
create thé technical apparatus which increasingly supports the modern |
community. In the foreword, President Kaunda also warned that if Zambia relies
entirely upon foreign expertise, it will run the risk of becoming the slave of
technology rather than its master. Following this advice should enable Zambia
. tobe 'competitive on the world market.

In 1973, Zambia became a one-party state. In March 1991, Zambia
organized a National Conference on “Education For All” Participants included

~ politicians, teachers, labor union leaders, church leaders and foreign dignitaries.

As a result of the National Conference, a Review Team was appointed to



examine the recomme_ndétions and feasibility for their implementation.
" According to the Review Team (1992), the introduction of the one-party rule
brOughf, « ..huge bureaucratic party machinery wholly financed by the state.
Indeed, money allocated to education and health by Parliament was largely
diverted to Party functions” (p. i). As a result, educational services deteriorated.
Zambia returned to plural politics in 1992. The new government is ushering the
" nation into, “...a new kind of society inspired by democratic values characterized
by fundamental respect for dignity énd rights of all human persons” Review
Team, 1992, p.6). According to the Review Team (1992):
| The modern technological and economic character of this

emerging society is such that individuals within it may not

- have difficulty in acquiring the understanding, developing

the skills, and forming the attitudes which will enable them to

function in it with satisfaction to themselves (p. 6).

High quality education and training is inevitable to prepare the workforce.
Vocational education is the backbone ofa developing nation. The Review Team
(1992) stated that:

It is the role of education, and of schools as the principal
institutionalized form of educational provision, to prepare the
individual to live in this society, to develop into a new type of
person needed to meet the challenges of life in Zambia at
the beginning of the twenty-first century. The educational
system must respond, therefore, to the needs both of the
individual and of society. Hence its essential objective in
Zambia is to foster the fullest possible development of each

individual for his or her personal fulfillment and as a
significant member of the Zambian community (p.6).

In the past tvilenty years, commissions such as Working Group in June



- 1‘9'87 andZambia'NationaI- Task Force‘i‘n 1990 Werevset up to analyze the
educatronal system in Zambla Three major documents have set forth
comprehensrve strategles for the development of the education sector. In 1977,
the ‘government published the document Educavtlonal Reform Proposals and

~ Recommendations (,ERPR) which outlined government policies and goals for the
quantitative and qUaIitative deVeIopment to education sector. According to the

| Revrew Team (1 992) “Thls document stlll concerns school development
aIthough in a number of mstances there have been S|gn|f|cant departures from

- the poI|C|es and strategles that it embodled’_’ (P 2). '

FoIlowrng some years of frultless efforts to implement the contents of
ERPR the government aSS|gned the Unlver3|ty of Zambla to develop a detailed
and comprehenswe plan for |mplement|ng specmc aspects of the ERPR. The
Rewew Team (1 992) stated that, “Thls\study, which was flnanced by the World
Bank’s 'F-ifth P.roject' led to the Educational Reform Implementation Report” (p.
2) The Rewew Team (1992) further informed that:

The ERIP report made a thorough anaIyS|s of the issues
affecting primary and secondary school provision and
expressed a number of the original reform proposals in
operational form, with targets and costs spelled out on an
annual basis and with concrete proposals for meetlng the
costs (p. 2).

~The Review Team (1992) also made it clear that:
Socia_l,v political, d_emographic and economic developments
in Zambia since 1986, and the educational insights

- disseminated worldwide by the 1990 World Conference on
- Education For All, bear out the continuing relevance of the



'ERIP report’s contents to the development of the school
sector today (p. 1).

The Review Team’s document was publlshed in May, 1992. The report
proposed a number of strategies for artlculated development of school education
and also made far-reaching recommendations, some which impinge on the
educational policy of the gevernment. '

Zembia’s political position has been what may be referred to as “non-
aligned.” Zambia has tended to lean on socialistic ideologies. According to
Lungu (1987), Zambia belonged to the camp of “Socialist’ countries. Being a
non-aligned country, it obtained technical assistance and fraded with the
Communist, Sociablist, and Capitalist countries. According to Dr. Davy Nyirenda
(Personal Communication, August 10, 1994) Zambia may be regarded as a
political prostitute. There is absolute nothing wrong with dealing with a variety of
nations. However, in Zambia most of the technological decisions were greatly
influenced by the political agenda (Dr. D. Nyirenda, Personal Communication,
August 10, 1994). In mosf cases, major techﬁological decisions were made
without engineering consultation (Dr. D. Nyirenda, Personal Communicatioh,
August 10, 1994). For instance, the original railroad that runs through the
major cities was built to the British specifications. This rail line links Zambia with
Zaire and South Africa. As such, it is a good access to the sea. However,
Zambia still wanted to have more access to the sea. To this end, the Tan-Zam

Railway was constructed with Chinese assistance providing a rail-link with the



port of Dares-Salaam on the East coast (Bliss & Rigg, 1984, p xii). This rail-line
was built to the Chinese specifications which were totally different from the
British ‘specifications. As such the two rail-lines could not be physicallyy joined.
The locomotives and the wagons were very different.
Goods have to be off-loaded from the wagons of one rail-line and
delivered by road to the wagons of the other ra_iI-line. This is very inefficient and
causes delays in delivery. The locomotives, wagons, and support equipment are
~ technically incompatible. This creates a maintenance nightmare. |
Zambiafs decision to seek Chinese assistanée was politically influenced.
Bliss and Riggs (1984) stated that, “Since indépendence, efforts have been
made to lessen her dependence on Southern route through South Africa for the
import and export of goods and materials” (p. xii). The politicians should have
obtained technical adviée before seeking Chinese assistance.
Gordenker (1976) explained that:
...the effective decision makers on multilateral aid within the
national government remained a very small group, -
sometimes only three or four officials and politicians might
be involved, sometimes, perhaps as many as five times that
number. Of the decision-makers involved in multilateral
assistance projects, only a small proportion ever had
specialized experience and duties that were clearly relevant
(p. 169).

The President of the Republic of Zambia is responsible for appointing

Managing Directors of major corporations. Most of these appointed Managing

- Directors have no technical knowledge of the corporations they are appointed to



manage (Dr. D. Nyirenda, Personal Communication, August 10, 1994). Dr. D.
Nyirenda (Personal Communication, August 10, 1994) also mentioned that the
President has a tendency to shuffle these managers from one organization to
anether. For instance, one director has been in charge of Zambia Airways,
Zambia State Insurance, and Africah Farmer’s Equipment to mention but a few.
The number qf people involved in effective decision-making is remerkably small
and yet always changing (Gordenker, 1976, p. 168).

Government officials and Ministers are also moved from one ministry to
another. It is common for one minister te be moved from the Ministry of
Education te Health, then to Finance. Describing the shuffling of high ranking
government officials, Gordenker (1976) explained that, “This situation begins on
the national government side, where the chronic shortage of trained, energetic
officials is the primary reason for seeking technical assistance” (p. 169).
Gordenker further stated,

The nationelfgovernments sometimes shifted personnel with

startling rapidity. This was essentially true within the senior

ranks in Zambia, where the government strove to give its

meager high-level staff broad experience and little chance to

acquire vested interests and where opportunities for

promotion were abundantly available (p. 172).

These trequent reshuffles were rather counterproductive. In some cases,

national projects turned into white elephants because, if the decision-makers

were regarded as cogs in a machine, each of them tended to be a major gear

whose movements affected the entire operation. Furthermore, they had marked



- individual characteristics and came from diverse social and educational
backgrounds, so that it was difficult to substitute them one for the other.

Replacement of these high-ranking officials had significant impact on the
projects or operations of an organization. In fact, Gordenker emphasized that:

The general impression left by this situation of free-whéeling
tendencies, unsettled administrative doctrine, the small
number of decision-makers with great importance of
personal characteristics, and rapid turnover of personnel,
was one of constant reconstruction of lines of personal and
organizational contact. The situation was so fluid that
projects lost their anchors and drifted away into indifference
and abandonment (p. 172).

The Zambian government and parastatal organizations offer scholarships
to study abroad. Also, the government accepts scholarships or bursaries offered
by friendly countries and international organizétions (Steering Committee, 1977,
p. 78). Techhological clashes were very common in a lot of organizations where
the personnel were prepared in different countries. These clashes led to a
number of engineers and technicians resigning and seeking opportunities in
other countries. This “brain drain” caused a severe set-back for Zambia. Having
Zambians train in various countries was a sound political foreign affairs policy,
but it was a technical nightmare. The Steering Committee (1977) advised that:

‘There is, however need for control and for establishing
proper machinery to ensure that individuals, as well, as the
Nation, derive maximum benefit from studies abroad.

Before approval is given, the nature of the proposed study
or training, the relevance and educational value, the content

of the program to be followed... etc. should be scrutinized (p.
79).



Statement of the Problem
Since 1975 when copper prices dropped tremendously, Zambia’s
o ‘eCOnomy’decI'ined sharply. Zambia’s hope Iies in minimizing its dependence on
copper;v}v 'ihus, Zambia iivill have‘ to diversify into manufacturing and developing
it agricultural p.otential.‘. - | |
Zam_bia'nleeds to deve'IOplprod'uction techniques \th‘iVCh will enable it to be

competitive, in the global market. The United States, European Economic
Community (ECC), and the pacific Rim countries are formidalole competitors.
: China is emerging as an economic power to reckon with. The Zambian
government has taken initiatives by instituting governmenvt policies that will
stimulate economic grourth. In his budget speech to the National Assembly,
_ Minister of Finance R. Penza (Jan. 31 1994) stated that:

..We are only part of the way toward creating a dynamic, :

competitive, market system which will support rising

‘ 'standards of living for all Zambians. Many challenges
“remain. Our debt is too heavy; our savings and investments
are too low; our attitudes towards work are poor; and our
productlwty has to mcrease (p. 19).
‘ : In order to maintain a_hlghstandard of living for the workforce;"Zambian

industries. ought to have ahigh dollar output per capita employee’t Zambia
| Vtherefore should |mplement h|gh|y technolog|cally advanced equipment and

machinery in product|on processes Thus the workforce has to be weII prepared

| ) to adapt to technological changes. ‘fSkiII,IeveIs will mcrea_se with both content



and com.pl'exity becaUSe of technologica‘i ch}'ange"’ ‘(Kutshe'r, Johnson, & Packer,
1987).
The Movement for Multiparty Democracy (MMD) Commission (1 993)
pointed out that:
Zambia’s heavy dependénce on external assistance will
remain. The government is making every effort to adopt
policies which will increase or at least maintain the net
inflow of resources. It accepts the fact that the continued
- flow of both private and donor support depends on
economic performance (p. 5).
In order for the private investors and foreign donors to have confide‘nce in
the ecdnomy, Zambia needs to demonstrate commitment to economic growth. A
major contributing factor to economic growth is a highly skilled workfdrce. A
highly skilled workforce will improve productivity and efficiency. Minister of
Finance R. Penza (Jan. 31, 1994) emphasized that “economic growth results
from two factors: Increases in sLippIy of productive resources and improvement
in the efficiency with which those resources are used” (p. 8). This project was to
determine the effectiveness of vocational/technical education. This may identify
or reveal areas that need improvement so that graduates can meet the
challenges of business and industry.
According to the Review Team (1992), “very few local resources have

been available in recent years for supplying schools with books and materials.

The result is that there has been a reported decline in the level of student

10



achievement’; (p. IV). Th’e’re is need for research to proVide information about}
the performance of the vocational/technical education. The government rﬁay
take efforts to improve quality to vocational/technical education. If Zambia is to
attract foreign investors it may have to indicate‘to the investors that it has an

| adequate supply of well trained workers. The Minister of Finance R. Penza
(Jan. 31, 1994) informed the nation that, “the private sector, which has the
capacity to expand its investment, is not fully convinced that the Government’s

commitment to economic'reform is unshakable” (p. 9).

Nature of the Problem

-Zambia primarily depends on the mining industry for its foreign exchange
earnings. Efforts are being made to broaden the economy by restructuring other
sectors su¢h as agriculture, to‘urism, and manufacturing. Baird (1993) indicated
that:

With copper production declining as ore resources are
slowly depleted, Zambia now faces the challenge of
containing inflation and of reducing its dependence on a
single export commodity by developing its small
manufacturing sector and its agricultural potential (p. 14).
in order to revamp its economy, a well prepared workforce will be vital.
According to Dr. D. Nyirenda (Personal Communication, August 10, 1994,

technological advancements have penetrated all sectors of business and

industry. Thus the Zambian workforce should be very conversant and able to

11



adapt to the rapid technological changes if Zambia is to be competitive in the
global market. The Steering Committee (1977) stressed that, “...technical
education and vocational training deserve the highest priority and that these are
more meaningful and permanent form of vocational development” (p. 49). The
Steering Committee also emphasized the importance of technology when it
stated that, “...the objective in technical education in Zambia is to train Zambians
to meet the needs and requirements of industry for skilled manpower and to
facilitate more meaningful Zambianization in critical areas of technology and
economic activities” (p. 49).

The educational system in particular the vocational/technical programs
have a great challenge to fulfill the demands of the present and the 21st century
workforce. Zambia recognizes that, “Unless the people have been given the
means, through education, to achieve self-fulfillment and understand national
and world affaifs, their effective participation in, contribution to, national
development is seriously impeded” (Steering Committee, 1977, p. 55).

In his budget address to the National Assembly, the Minister of Finance
R. Penza (Jan. 31, 1994) warned that:

Parastatal performance is poor; many work practices are

counter-productive; key resources have been misallocated
due to distorted prices; and the deteriorating infrastructure
increases the operating costs of business and government
alike. The result is that, relative to international standards,

our production methods are inefficient and our overall
productivity is low (p.9).

12



Techhical matters were decided by politiciai'ns who had no technical
knowledge. The critical technical decisions were made with no engineering
consultation. Gordenker (1976) stated the issue very well when he mentioned
that:

The observed behavior of national officials and politicians
was directed primarily toward obtaining multilateral aid for
defined projects. Whether the ideas for such projects
originated in their own ranks or were brought to them from
outside, often through international officials, made little
difference in their actions. They sought support for what
they understood as economic development in national terms
(p. 173).

There is no doubt that the political machinery supplies the money for
major projects. However, poor decisions can be costly in the long run because
the cost of maintaining such projects may be exorbitant. For instance, the
Zambian Air Force has fightér planes from the former Yugoslavia, Italy, and
former USSR (Dr. D. Nyirenda, Personal Co'mmunicafion, August 10, 1994).
The Zambian technicians were taught to read and write the technical manuals in
Yugoslav, Italian or Russian and the personnel can only maintain the aircraft
they were trained on because of language barriers (Dr. D. Nyirenda, Personal
Communication, August 10, 1994). Dr. D. Nyirenda (Personal Communication,
ALiguSt 10, 1994) revealed that the parts for the fighter planes are not

interchangeable, therefore, the Zambian Air Force procures parts from different

nations in order to maintain its fleet.

13



_S_igniﬁcavnce of the Problem

| Tne h_igh cost Of living and fast .changing technology is creating a large
gap between education advancement and manpower preparation or tra|n|ng
: needs (AI| Commander Fuller, Huerta Mbewe, and McDonaId 1993).
-‘ Develcped nations as well as developing nations need to create a w0rkforce that
can m:eet the}demands of a high-performance economy that will be competitive
in the global market. This “...requires workers to maintain up-to-date knowledge
and competence in the_present jobs while aIso having the capacity to broaden
their qu‘aliftcations for jobs in diverse career fields” (Sheckley, Lamdin, & Keeton,
1992).

The United States is one of the major donors.to Zambia. Today, “...much
of the change in the U.S. world economic position is the result of technological
advances in communicaticns and transportation” (Vocational Education
Resource System [VERS], 1989). Zambia must, therefore, prepare its workforce
to adapt to technological changes so the workforce can fully utilize equipment or
maChinery that will be donated in the form of aid. The VERS 1 989) noted that:

| A primary difference in the nature of work in an industrial
society is that physical strength is a major asset to work. In
an information society, intellectual abilities are the primary
asset for work. Taking a workforce steeped in the industrial
- age, traditions of standardization, centralization and top-
down authority and giving them skills for flexible,

‘autonomous, creative and participative decrsron making is a
major challenge (p. 10).

14



- In addition to being able to _utilize the donated technology, Zambia must
prepare its workforce to meet the operatiOn of the technologically advanced
investors it h'as invited to invest in Zambia. Minister of Commerce, Trade and
Industry A. Hambayi (1993) assured mvestors that

-In the past we as a country have talked a great deal about

the attraction of investment, but we did not provide the

required environment and proper institutional framework...

the investment center will be an effective tool in attracting

and supportlng foreign as well as local investment (p. 13).

The lack of a well planned economic development may bankrupt the

nation. The cost of malntarnrng poorly planned pro;ects is a frnancral drain. A
well prepared workforce is the springboard -for 'natlonal development. Awell

prepared wOrkforoe is bound to meet the challenges of the faét advancing

technology.

Purpose of the Study

The purpose of this study was to determine the effectiveness of
“vocational/technical education in preparing the Zarnbian‘ﬁworkforce to ac‘l'apt to

rapid technological changes; and thereby be comp’etitive on the global market.

Overview of Research Questions
The objective of the research was to determine the extent to which the

Zambian workforce was being prepared to compete in a global economy.

- 15



Limitations

- Most of the govern‘ment policies régarding vocational education are still in
the preliminary stages and are therefore very confidential. Critical information
waé not‘avccessible.’ The study was also I.imited by constraints of time and
resources. Vital inforvmation was obtained from Zambia and the Embassy in
Washington, D.C. Therefore, the turn around time was very critical.

The sample population was Iimifed to Zambians residing in Los Angeles,
Orange, and San Bernardino counties, California. Purposeful sampling was
used because bf the small samples. Schumacher and McMillan (1993) agree
that, “Purposeful sampling is done to increase the utility of information obtained
- from small sampleé” (p. 378). :

The Zambian sample was comprised of individuals who were well
acquainted with the Zambian educational system. Schumacher and McMillan
(1993) stéted that, “...these samples aré bhosenbecausé they are likely to be
knowledgeable and informative abouf the phenomena the researcher is
investigating” (p. 378). Finding épp’rbpriate times and places to conduct the

interviews was another constraint.

| Definitions of Terms

For the purpose of this study, the following terms will be applied:

Managing Director - Chief Executive Officer of a corporation.

16



Ministry - an organfzation or brahch of the govefn'ment headed by a
cabinet minister avppointed by the President of the country.

Non aligned - not allied with one id}eolo‘gy.

One party state - a country with oné political party.

N ParIiamént - thé highest legislative body of the country comprising mostly

of the elected officials.
Primary School - first phase of the education cycle, consisting of grades 1
through 7 and it takes seven years.
Reshuffle - mbv»ing high ranking persohnel from one organization to
another.
Secondary'School - second phase of the education cycle, consisting of
grades 8 through 12.
Zambianization - placing Zambian citize'ris‘in key.positions in both‘public

and private sectors.
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CHAPTER Il

REVIEW OF RELATED LITERATURE

o Geographicali Overview

. Zambia_isvlocated in the central »part of Afﬁca. ‘Zambia is a landlocked -
, co(mtfy that is bordered by eight'countriee, namely Zimbabwe, Zaire, Angola,
Mozambique, Malawi Botswana, Namimbia and Tanzania. A large part of the
country con3|sts of high' plateau which ranges in elevatlon from 1000 to 1500
meters, mtersected by valleys of the ZambeZ| river and |ts tributaries” (Samyal,
Case, Dow, and Jackman, 1976,’ p. 29). The natural vegetation is mainly

- savanna. The eountry is very v'rich,in mineral resources such as co_p_per, lead,
zinc, manganese, and ‘cobal't. .

Being a landlocked couhtry, Zambia’s economic develepment depends_on o
its ‘access to the sea. Hence its economic growth will be greatly affected by the
political stability of the nelghborlng countries. The fact that Zambia is a
| landlocked terrltory, far from any coast, has meant that it has always been on the
perlphery of mternatlonal and intercontinental trade and prone to dommatlon by

traders with greater access to the world’s markets (Roberts,, 1976, p. XIV).

The Zambian Peoples

The history of Zambia’s indigenous ‘peoplee is mainly preserved in
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’tribat stoties, cultural treditions, Ia_nguages, and sqci’al and political institutions.
Roberts (1976) states, “I‘n gener'ail, these stories contain a large kernel of
truth...their main purpose is not to reeord what really happened, but rathef te
| eXplain and justify the customs and 'inetit'utions of the present day” (p. 63). The
traditions of the tribe tend to I‘oon‘d tribesmen with a sense of community andy N
~political identity. In most cases tribal_stqries are supported by archeological
evidence. | | |

There are at least seventy-twe trib‘e's in Zambia. The Afriean I"angua.ﬁges '
can be divided into nine main grenps; ~Each of these gr}oupsvp‘redueed ‘advditiOnaI
dialects. In business and indnstty,j English nas been adopted as the official |
Ianguage for co}mmunication‘. . |

It should be pointed out that each of the Zambian tribes is unique in the
‘sense _thavt“there is great diversity in terms of political, social, reIigioUs, and
eeonornic, organiiations. When Zambia attained independence }ivn 1964, one of -
. its greatest challenges was to wipe out tribalism and promote unity arnongst the
people. “Eveni if the'brigins of‘ the pr_eSent population can‘ be traced back a
thousand years or more, it r,‘emai}nvs very difficult té, see Vtheir'hivstory vas a :
cehere'nt Whole. The ‘politica‘l nnification of the country'is not only an e)dremely
recent event, it cut short the growth of quite different petterns of dornination”

(Roberts, 1976).
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From time immemorial, Zambians have been engaged in commerce and
trade. Roberts (1976) stresses that:

...| have tried to stress the broad patterns of change in
production and trade which underlie the confusing variety of
pre-colonial groupings. For this the archeological evidence
provides an invaluable foundation; in particular it enables us
to see how in early times trade in copper and other metals
has played a part in linking different communities. The
modern copper mines, of course, are based on a wholly
alien technology; in this sense their development constitutes
a completely new chapter in Zambia’s history. But this
industry posed fundamental economic problems which are
by no means new. In earlier days the main exports from
Zambia to the outside world were ivory and slaves rather
than copper, but such commerce raised many of the
questions that worry Zambia today: The economic and
political role of foreigners; the effects of external trade on
local production and also on moral values; the use of
manpower; the consequences of dependence on a single
commodity for export, or on a single trade route (p. XIV).

As stated above, kZambia has a wide variety of peoples and tribes whose
languages and customs are quite different. “While this contributes to the
riéhness and variety of its éultural life, it does tend to hinder the search for
national unity” (Bliss and Rigg, 1984, p. Xll). The »cquuraI and traditional ways of
life have changed a lot because Zambia has become a wage-earning society;
Bliss and Rigg (1 984) méntibned that “KnoWIedge of the traditional ways of life is’
essential for an understanding of the changes that are taking place in society
and particularly chahges_ in the status of women” (p. Xll).

Christianity is well eétéblished in Zambia. Education and medical care

was brought to Zambia by the missionaries. In fact, it was the missionaries that
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put the languages into written form. “With such a wide variety of peoples and |
languages, it has proved very difficult to décide which language éhould become
the national language” (Bliss and Rigg, 1984., p. XIll). As mentioned e’arlier,
English is the official language and vi‘s,, used extensively as a:m‘eans.bf
communication. |
Most Zambians live in large cities alohg the line of railroad. “This

concentration has been caused mainly by the migration of the rural peoples to
the urban areas in search of higher wages and a better way of life” (Bliss and
Rigg, 1984, p. XI). The new immigrants wanted jobs, houses, and schools for
their children. This migratory process resulted in acute urban problems which
the independent Zambian government waé to try to solve mainly through its rural
development policies (Tardoff, 1980, p. 4). Bliss and Rigg (1984) stated that,
“...measures héve been initiated to deal with the root causes of the rural-urban
immigration, so as to encourage people to stay to earn‘a living from cultivating
the land. The large migration to large cities has placed huge burdens on urban
authority to try and meet the large demand of housing, water and other
| necessities. Presently most of the city dwellers live in thé overcrowded and

insanitary slums on the outskirts of the cities” (p. XI).

Economic Development

- The Zambian economy is dependent upon copper production. When the
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copper prices were hlgh “Zamblan mcomes per caplta conS|derany exceeded
‘ those of nelghborlng African countrles” (Danlel 1979 p 10) From 1964 to
1970, more than half of the government’s revenue was generated from copper o
productlon Sanyal Case, Dow and Jackman (1976) stressed that “the major“
weakness of the Zamblan economy is |ts dependence on the export of one
.smgle commodlty whose pnce |s controlled |nternat|onally (p 46) Dan|e|
1 979) also empha5|zed the weakness of Zambia’s mono-commodlty economy -
when he pomted out that
The direct contrlbutron of the copper |ndustry varled
between one-quarter and one-half of the gross domestic
product, depending largely upon the world price of copper,
until the disastrous year of 1975, when combination of price,
cost, and transport dlffrcultles for Zambian copper caused
substantial losses (p. 8)
The drop in recelpts of forelgn exchange had a dlrect contrlbutlon to wage
- empioyment in the mlnrng |ndustry as weII as other sectors such as construction,
transport, communlcatlons,,manufactun.ng, ‘commerce, and servrces:,
Due to the decline in the price of copper,v Zambia invested in other
~ industries to boost its foreign exchange,earnings .Zambia’s effort to boost other
forms of production were |IIustrated by Roberts (1 976) when he stated that
Zambla now produces exploslves for the mines, copper ore,
_ glass and chemical fertilizer; there is also a textile mill and a
car assembly However, such enterprises are handicapped
by high labor and transport cost and it is hard for their

products to compete with imported goods let alone f|nd L
~ markets in other countrles (p 232)
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‘The effect of imported skii,led manpower on the Zambian economy is well )
stated by Bliss and Rigg (1984) ‘ “Zambla s economlc development has been
~ hindered by the shortage of trained and skilled manpower and the sIow
acqu1s|t|on of management skills, which has meant a continued relianvce in.
certain fields on expatriate personne'l’; (p. XIV). ‘} Inif.act, Tardoff ('1 980) presented
. the issue mterestlngly when he stated that “The reliance upon"»e‘xpatriates and‘
forelgn sources of supply |mposed a tight stralght-jacket upon Zambla s freedom
of maneuver in developlng the domestlc economy” (p 44)
Zambia, like most African countries entered the 1990s poorer than itwas

in the 1980s or 1970s Few knowledgeable persons are optlmlstic that Zambia S
economlc problemswﬂlvbe solved by the end of the century. _Some 30 years » |
ago, whe,n'— many African countries were ,g»aining their,inde’pendence and-_ | E
thoughts of economic growth and progress Were.becoming the principal focus of
attentlon the words “development” and “mdustry" were practically synonymous
(Riddell, 1990, p. VIII) In the early 1970s Zambla was dubbed “the fastest
_’ growing nation” in Africa. Independence was to be foIIowed ,by rapid and

sustained deveIOpment and this}was to be achieved throughindustr;ia_iiZation

“(Riddell, 1990, p. VIIl). The abrupt reversal of the economic develo,pment -

started in 1987 after years of progress. ‘This reversal was in part due‘to} }

' restriCtio‘ns imposed on imports, increased in_terest rates, and reduction inv

~ private s_ector_emp'loyment. "Karmiloffi (1990) r’emark'svthat Zambia typifies the
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post-colonial eXperience of most Sub-Saharan African countries in acquiring
foreign technology (p. 297). Karmiloff (1990) further stated that:
Turnkey factories were foisted on these countries, frequently
too large for their requirements and export potential, and
with technology ill-adapted to their factories and resource
endowments. Import substitution was inefficient and found
no dynamic outlets even in neighboring countries (p. 297).

In 1992, the political party that ruled Zambia for 28 years lost the
elections.  The new political party that is currently in power “embarked on a
comprehensive program to transform Zambia into a market-driven, private-
sector-led economy, underpinned by its Liberal Investment Act” (Baird, 1993, p.
13). Zambia was determined to change from a subsidy and consumption type of
economy to a self-propelled commodity producing economy. So far subsidies
have been reduced, bringing about severe hardships for the Zambian people.
The World Focus (1994), in its editorial, stated that “Under a one party, one-man
state, [former president] Kaunda built a vast, unmanageable economy on huge

subsidies and international debt.” The article also commented that under the

government of Kaunda’s successor, Zambia, a country of 8.6 million people

remains very poor, struggling to rebuild a moribund economy. The New York
Times (January 30, 1994) published an article stating only 300,000 of the 8.6

million Zambians are employed in jobs in which they pay income taxes, and the

average per-capita income is $325.00 a year.. The New York Times also pointed -
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out that with a gross domestic product of about $4 billion a year, the country |s
}stiII $6.7 billion in debt and has not attracted much foreign investment.

Mr. Ch‘iluba a former trade U’nion leader, wgn the elections against :
President Kaunda who ruled Zambia fgr 27 years. Baird (1993) reported that
Chiluba won 76 percent of the voi_e in his battle against Kaunda for presidency
(p. 13). According to Baird, Chiluba’s }}party won 125 of thé 150 seats in
parliament (p. 13). Mr. Chiluba was sworn in as the second president in 1991.
.President Chiluba, has an aggressive' program which includes broadér political
freedom, privatization of state industries and striét iiionetary regulations to
miniinize inflation. According tg Baird (1993), in a major privatization drive,
Chiiuba’a govemment plans to seII,}within five years, more that 150 state-owned
enterprises, accountirig for 86% gf the ebonomic activity (p. 14). In 1993, |
Zambia established the Zambian Investment‘Center ‘(IC). The Center’s primary
purpose is tgenc;ourage ‘fore}ign enterpiises .tg estalqiish operations in Zambia.
The Center provides guidance and servi}ce to foreign enterprises so they may
get into production as quickly as possible. It has stréamlined application
procedures and reduced legal requirements to a minimum. Baird (1 9}93)vma.de‘
the following comment iegarding the establishment of the Ihvestment Center.

| The government has alsg moved efficiently to implement ité
Investment Act and has tried to circumvent bureaucracy by
establishing a one-stop Investment Center to process
foreign investment applications within a month of
submission. Priority is being given to investors in imports

substitution, agro-industry, tourism, and non-traditional
exports using local raw materials. Within a year of the Act

05



becoming law, the’vlnvestment Cénters approved more than
440 projects worth U.S. $650 million (p. 14).

Due to the posifi\)e economic reforms Zambia has embarked on, it has
been receiving generous‘r'éspon-se‘from the World Bank, the International
Monetary Fund (IMF)., African Development Bank (ADB), and donor countries
‘such as the United States. Zambia has already qualified for special debt-relief
terms, and several countries, including the U.S., the U.K. and Germany have
agreed to write off much of their development loans (Baird, 1993, p. 14).
President Chiluba (1993) said, “We are creating an environment that is
compatible with the expectations of American invéstors. We value most what
the people of America value most -- democracy, accountability, the rule of law.”
In his budget address to the National Assembly on January 28, 1994, The
Minister of Finance, Ronald Penza stated that:
Private sector development and entrepreneurship are
essential for the improvement of efficiency and restoration of
growth. This is because economic justice can best be won
by free men and women through free enterprise. To
facilitate this process the Zambia Privatization Agency
(ZPA) is pressing forward with the sale of government
enterprises at an accelerated rate (p. 11).
As stated above, President Chiluba has embarked on broader political
‘freedom and privatization of state industries. In regards to accountability,
Minister of Finance Penza (January 28, 1994) told the National Assémbly,

“Improvements in economic efficiency will not occur without accountability.

Zambians have allowed their work standards to erode and the quality of
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management to decline. Worse, we have forgotten what being responsible
citizens requires” (p. 13).
Penza (1994) advised that “The main boost to economic growth will have o
to come from increased efficiency” (p. '9); Penza (1994) warned that: -
Parastatal performance is poor; ‘many work practices are
counter productive; key resources have been misallocated
due to distorted prices; and the deteriorating infrastructure
increases the operating costs of business and Government
‘alike. The result is that, relative to international standards
our production methods are mefflcrent and our overail
productivity is low (p. 9).
Penza (1994) also informed the National Assembly that the s‘uccéss of
Zambia’s export ideveiopment and trade depends on their ability to compete in

world markets (p. 12). He stressed that Zambian producers need to pay |

attention to product quality, reliability of supply and cost (p. 12).

Education
Presently, Zambian basic education may be classified into three phases:
Grades 1 through 7 make up the first phase of education. The first phase is the
primary school education and it takes seven years to complete. According to the
Steering Committee (1977),
Primary school education should be preparatory to further
learning...Primary schools should, therefore, concentrate on
the fundamental task of learning so that every child can
master the essential learning skills on which he can build as

he proceeds with further education or as he joins the life of - _
work. The school should assist him to develop intellectually, _
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socially, emotionally, physrcally, morally, and sprrltually, he
should be enabied to acquire iearning and
practical skills so that he is able to apply knowledge intelligently

(p. 16).

“The second phase of formal education are grades 8 and 9. This is the
junior secondary education taking twoyears t’dcpmplete. The Steering :
Committee (1977) indicated that:

Grades 8-9 are a continuation of the frrst phase and o
- preparation for life as well as for further education. Because

students will by now have mastered the essential learning

skills and will be reaching adolescence, it is necessary for

the curriculum and other activities to be more drverse in

range, depth and breadth (p. 17).

Grades 10 through 12 make up the third phase of basic }education. :
Grades 10-12 are the SeniOr Secondary Scheol level.. The third phase is a
preparatory stage for entry into the university and 'Other institutions of ‘higher
learning such as vocational and technical institutes. At the end of grade 12,

students will have been better prepared than those at the end of grade 9 leaving
to further their education through full time or part-time study (Steering
'C.ommittee, 1977, p. 20).

Zambia’s economic development hae been hindered by the shortage of
trained and skilled manpower, which has meanta continued reliance on certain‘
fields of expatriate personnel (Bliss and Rigg, 1984, p. XIV). At the time qf' '

gaining independence, Zambia did not have enough trained people to run the

country. “There was perhaps a small elite group belonging to the urban society
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who had the privilege of higher education--education often provided, not within
the country, but abroad” (Samyal, Cése, Dow, and Jackman, 1976, p. 11). In
fact, Zambia did not have enough facilities for higher educatik'on. ‘The Zambian
government embarked on programs to establish institutions of higher Iearning SO
people could acquire skills and expertise needed to run the economy and the
government. The government also built a large number of vprimary and
secondary schools. In 1966, the only university in the country was opened.
When Zarhbia became independent in 1964, only one hundred Zambians were
university graduates and approximately one thousand Zambians had high school
certificates. In the foreword of Focus on Learning, the then Minister of
Education, Honorable Wina (1991), stated thét:

During the first 10‘years of Zambia’s independence the

government of Zambia made massive investments in

education. Very many primary schools, secondary schools

and tertiary institutions were built and those already in

existence were regularly maintained. Zambia was then

financially capable of building new schools and

rehabilitating old ones. Teachers were recruited from all

over the world to come and educate our young generation.

Quality in education was there and what Zambia wanted in -

addition was quantity (p. i). :

Zambia adopted a political philosophy referred to as Humanism.

Humanism radvocates a man centered society Humanism in short involves a
rejection of imported Western Capltallst values and a reassertlon of trad|t|onal

communal values (Tordoff, 1980 p: 24) Interestlngly, Humanlsm rejected

Communism because it involved government regimentation. Instead, Humanism
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favdre’d a mixed economy in which state controlled cbmpanies, private firms and
coopefatives worked together. Based on the"principles of Humanism, education
was provided free. Review Team (1992) emphaSizéd that:
It is the role of education, and of schools as the principal
institutionalized form of educational provision, to prepare the
individual to live in this society, to develop into the new type
of person needed to meet the challenges of life in Zambia at
the beginning of the twenty-first century. The educational
system must respond, therefore, to the needs both of the
individual and of the somety (p. 6)

When Zambia became mdependent, one of the programs that was of high
priority was “Zambianisation”. Zambi}anisation is, “essentially, the replacement
of non-Zambians by Zambians in positions of skill and responsibility” (Dah‘iel-,
1979, p. 2). In order to fulfill the objectives of the Zambianisation program, the
government embarked on crash programs in skilled, supervisory and

‘bureaucratic tasks. In fact, vocational and technical training was given the
“highest priority.
The Steering Committee (1977) stressed in its report that:
Therefore the objestives in technical education is to train ’
Zambians to meet the needs and requirements of industry
for skilled manpower and to facilitate more meaningful =
Zambianisation in critical areas of technology and economic
activities (p. 49). '
The training programs initiated by the Zambianisation program were

under guidance of the Zambian philosophy of Human'ism. The Steering

Committee (1977), referring to the principal of Humanism stated, in part,



in fulfillment of the above principal [Humanism], opportunities
“ shall be provided to each person within the limits of his
capacity so as to-obtain an education based on his interest,
abilities and needs to attain intellectual excellence and
acquire practical skills or experience and thus contribute to
the economic and social development of Zambia '

(p. 5).
One of the aims of education in Zémbia‘is to develop eéch citizen to the
fullest pOténtiaI, thereby developing a sénée of self-relianée and so, enabling
Zambians tQ emotionally, morally, spirituélly, socially and politically cope with |

life’s problems.

Departments of Education

The Department }of Technical Education and Vo’cational Education |
(DTEVT) is a subsidiary of the Ministry of Higher Education, Science and
Technology (MHEST). The DTEVT was set up in 1969 for the purbose of
| revamping technical education in Zambia. There are a dozen institutions
scattered all over the countfy. Over ninety full time programs in engineering,
péramedical, commercial épplied arts, business and teacher training are offered.
The DTEVT ehrolls 5,000 students énd the nUmber is growing. The brochure
distributed by the DTEVT states that: |

The departmeht’s programs lead to eXaminations on the
basis of which awards of the Examinations Council of

Zambia are issued at the levels of Certificate, Craft
Certificate, Advanced Certificate and Diploma

(p. 1).
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There are several criteria}for evaluatingstqdents. The eriteria depends
on the program. The brocn‘ure distributed by the._D"I"EVTfurther indicates the .'
following abont student evaluation: - N

Among systems used are external e*a_minations, centinlious
assessment and the results of employer evaluations.
Combinations of these systems are quite common. The
emphasis is to ensure that the student derives the maximum
benefit frorn the training (p. 1).

The Curriculum and Standards Adyisory, a branch of the DTEVT,
‘f'...-monitors standards and reviews the curricula to ensure that programs are
kept relevant to the needs of the nation” (p. 1). | | |

In order to be admitted into most of the pregrams, applicants'must be
sixteen years of age or older. In addition, applicants should have interest in and
an aptitude for the chosen field. They should possess a grade twelve school
certificate. Apart from relevant educational certificates and school testimonials, ~
it is also important for applicants to possess a career achievement form provided
by career counseio"rs at seeondary schools. | |

According to the “Steering Committee (1977), one of the maijor aspects of
policy in technical edu‘cation and vocational training has been to concentrate on
full-time pre-employment training in technical col‘leges and trades training
institutes which are furnished with modern eqtlipment a‘nd materials to enable

them to provide in-depth theoretical training that is well integrated with practical :
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(hands-on) experiences. In régardsl to pre-erhp_loyment training, the Steering
Committee (1977) stated:

This approach is in contrast to the:'apprenticeship scheme

which, in Zambia, is not considered suitable for a variety of -

valid reasons and is, therefore, not generally followed apart

from the “on the job training” in some aspects of the building

and construction industry anc_l in some other technical fields. -

This policy on technical training will continue (p. 49).

Trades and crafts training programs include vehicle body repairs,
automotive mechanics, carpentry and joinery, electrical, automotive electricity,
heavy equipment repair, fitter, machinist, office machine maintenance and}
repair, painting, decoratin‘g and sign writing, plumbing and sheet metal, radio
and TV repai‘r, refrigeration and air conditioning, brick-laying and plastering,
agricultural mechanics, metal fabrication, wood machining, machine printing,
graphic arts production,lcamera and plate making, and print finishing (bindery
and warehouse). The training includes six months of basics followed by two
years of technical training. The trainees are also required to have one year of
acceptable, pracfical work experience in industry prior to being awarded the craft
certificate. The minimufn entry requirement for the trades and crafts training
programs is grade 10. Enrollment of students at trades training i}nst‘itutes is
scheduled for every six months to meet the demands (Steering Committee,
1977, p. 50). According to the Steering’Committee (1 9»77)‘: :

The country does not, at the moment, havg sufficient of this
type of trained manpower, particularly in the rural areas

where their services are also badly required. As these
trades and crafts programs have proved to be satisfactory,

33,



they will continue to be offered but will be subject to review
periodically (p. 50).

The DTEVT also offers technician training programs in electrical,
mechanical, automotive, metal fabrication, refrigeration and air conditioning,
computer programming, heavy equipment repairs-eearth moving and science
laboratory. The candidates to these 'prog'rams should possess a grade 12
school certificate. The total duration of the technician program is two and a half
academic years. The two and a half years includes eight terms (quarters) spent
at the institute and two terms spent in industry. The two terms spent in industry
- are referred to as industrial break. High achieving students in the technician

programs are offered places in the technologist training program. The
“technician training programs are of vital importance to the development of a |
nation. The Steering Committee (1977) acknowledges the great importance of
the technician program, and in fact emphasized that:
It is obvious that the technician group, along with the
technologists, are the back-bone of the industry in Zambia.
Teachers for various trades are also drawn from this group.
The Department should, therefore, continue to offer these
technician programs in accordance with present practice (p.
50). L
‘Training programs for technologists include mine ventilation, industrial

science, electronics, town and country planning, mechanical, quantity surveying

and building technology. The technologists are drawn from the technician
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training p_rograms. The total duration of the technolog}ist programs is three and a
quaiter or four academic years. This group is extremely important as'it plays a
major role in industry and technological fields, for.it is the technologist who
translates the engineer’s ideas and plans into practical reality (Steering
‘Committee, 1977, p. 50). The Steering Committee (1977) menti_oned that the
technologists have a sound theoretical base while at the same time they have
achieved the highest standard in |oractical skills. The Steeting Committee (1977)
further stressed that the vatiety of programs offered by colleges should be |
increased, de|oending on cap’acity and availability of funds. |

Other areas of vocational, bdsiness and commercial training in Zambia
include applied arts, vgraphic design, jourhali‘sm, music, textile design and
- fashion design, audio typing, secretarial, shorthand; pharmacy, radiogfaphy, :
physiotherapy, public health, catering, and hotel servicee and management.
These programs are offere,d by the institutions under DTEVT. According to the
Steevring Committee (1977), the courses are tailored to the needs ofv‘ Zambia as
the Department is required to be responsive to the needs of the country.

The DTEVT offers eveninvg and extension classes. The classes are held
at Northern Technical College, Zambia Institute of Technology and Evelyn Hone
College of Applied Arts and Commerce. Programs offeted are Upgrading |
courses and extension studies through part-time training fOr which there is much

demand in inddstry (Steering Committee, 1977, p. 51). ThroUgh proper’_, '
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scheduling, the DTEVT is able to utilize to the maximum the educational facilities
at the three campuses Evening programs also suit the needs of the worker. -
since he has the opportunity to study Without necessarily haVing to stay away
from work (Steering-C,ommittee, 1977, p. 51).

The DTEVT set up Curriculum and -Standards Advisory Committees which
keep close reIationship With industry According to the Steering Committee
(1977), “The committees give useful advice of training needs, quality and
curriculum content” (p-. 51). The committees provide input to the crafts,
technician, technologist, appflied arts, commercial and business programs. The
‘ MHEST does recognize the importance of the committees since they ensure that

the programs meet the needs' and expectations of business and industry. |

Regarding local certification compared with foreign awards, the 'Steering
~ Committee (1977) stated that:
The Department, in co-operation with industry, ensures that
the standards of the programs and the quality of the _
graduates continue to be good and acceptable to employers
and the Government. This is done through strict control and
supervision during training. However, despite the high
standard of the programs and good quality of the graduates
there is an historical hangover, whereby both government
and industry continue to use foreign qualifications or awards
as a point of reference and for the purpose of job
classification, instead of using local qualifications and
awards (p. 52).

In regards to the Zambian awards vs. foreign awards,' the Steering

Committee (1 977) further emphasized that:
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This puts the programs of the Department |nto ob||V|on and
leads to misinformation resulting in underestimating the
~ value of the local awards. A glaring example is in the area
“of salary Scales and Conditions of service which do not
make reference to the Department’s awards. Instead,
foreign awards, such as the City and Guilds Certificates, are
used as a point of reference. This results in students =
wishing to go abroad to get the qualn‘lcatlon which somety o
apparently values more. In some cases, students who have o
attended local tralnmg programs in the Department's =~
Institutions and who have been awarded certificates have
 been forced to sit for external examinations in orderto
~ obtain external certificates which employers |nclud|ng the
- government con3|der more prestlglous (p 52)

“In the early 703 Zambla ] facrlltles and tramlng programs were among the' |
'.best in Africa. However when Zambla s economywent |nto a decllne, the'natlon .
~ could not malntaln the facilities and offer the teachlng personnel good salarles
and beneflts Poor condltlons of service and |nsuff|C|ent wages resulted in-
teachers strlklng These strlkes dlsrupted the tralnlng processes The Press '
Summau (Jan. 17, 1994) submltted to the Zamblan Embassy in Washlngton :
: stated
Chaos relgned at the UnlverS|ty of Zambia (UNZA) Great
East Road Campus in Lusaka where scores of students
spent Friday night in the cold following a sudden deC|S|on by
the Senate to postpone the opening of the |nst|tut|on The
postponement was apparently forced by the more than 350

Zambian lecturers who on Thursday went on strike until their
long standlng demand for equal pay for equal work was met

(.- 1.

The foIIowmg day the Press Summarv (Jan 18 1994) carrled the

foIIowmg article: “Government has refused to lmplement the equal work pay for
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UniVersity of Zambia lecturers deerning Chancesof the'institution re-open:ing

soon” (p. 1) Another Press Summaﬂ (Feb 8, 1994) artrcle mentroned that :

Unrversrty of Zamb|a lecturers have rejected an appeal by the task force of the
~ University Councrl to resume work as the students arrrved yesterday” (p»‘ 1,) 2 |

o Poor condrtrons of servrce and Iow salarres led to decl|ne |n teacher . -
v‘morale The low teacher morale had adverse effect on student performance not'
only in the vocatronal rnstrtut|ons but aIso |n high schools and unrversrtles The

" Press Summarv of (Jan 3, 1994) carrred the foIIowrng artrcle

- The Copperbelt Unlversrty Councrl in Kitwe has ordered
investigations into the institution’s poor examination results
in the last academic year. According to the minutes of the
recently held council meeting, 110 students failed out of the
330 graduates from the schools of envrronment busrness ,
and technology (p- 1). :

The Press Summarv (Feb 4, 1994) reported that ‘A total of 54, 345 puplls )
of the 199, 548 candldates who sat for the grade 7 examinations Iast year have '
been selected to grade 8” (p 1) These chrldren if neglected erI become a
: menace to society. Unfortunately, .a generatron of young people will be ”

B depr_ived-of theirrig‘ht to worthvlrhlle. e.ducatlon, an,d:the- social and economic -

future of Zambiav'will be severely comprorr_rise‘d’v" (Review,Team,ﬁ 1992, p. u) The
primary, high school drop outs and the university studentsvthat do not -

}} successfully vcor‘nvplete their_pro_grams usually turn to the IjTEVT to acquire the

~ relevant skiIIs, and knowledge to function in soc‘iety. |
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The External Studies

As mentioned earlier, Za’mbie had a serious shortage of high skilled |
manpower when independence wes attained. Consequently the severe -
shortage of high-level manpower constituted a major constraint on the country’s
development during the pbst-independence periods'as the country’s economic
| and' industrial ectivities expanded repidly (Siaciwena, 1988, p. 199). Ina
desperate effort to Zambianize key positions, ina'dequately trained Zambians
were recruited to fill vacant posts._ Most of these Zambians particularly in :
government and public services had to be trained on the job. According to
Siaciwena (1988), “On-the-job training was a necessity. A more realistic and
permanent solution was the expansion of higher education in the country” (p.
199). Institutions like National Institute of Public Administration (NIPA), private
correspondence schOoIsand the University of Zambia embarked on programs to
meet the severe shortage of high skilled manpower. vThus in March 1967, a year
after its creation, the University of Za‘m'bia enrolled its first external students
(Siaciwena, 1988, p. 199). -,‘In regards to private correspondence colleges, the
Steering Committee (1‘977) pointed out that “Meanwhile, it is recogniZed that
many .courses offered by thepriyate_ correspondence colleges in Zambia ’m'ay -
provide useful opportunities for general and vocational Studies Which would not
othewvise be available to Zamloian students”.'(p; 78). ltis importantthat th_e H

~ courses offered by private correspondence schools are relevant and affordable.
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The Steering Committee (1977) Cautione_d:
...the Ministry of Education should ensure that the
educational quality of all courses offered to Zambians by
private correspondence college is of acceptable standards.
It is important that the public should be protected from
exploitation which would result from correspondence
colleges offering courses leading to qualifications which are
of no value or are not recognized in Zambia (p. 78).

The external studies of the University of Zambia was a welcome venture
because it allowed individuals who had no opportunity during the colonial era to
further their education. The external studies also provided a high-skilled
manpower that was in great demand.

Unfortunately due to operational costs and staff shortage a number of

Bachelor of Science degree programs were discontinued. Significantly, in 1981,
the University of Zambia Senate suspended all third and fourth-year level
courses to manageable levels vis-a-vis the administrative and material
production capacity of the Department of Correspondence Studies (Siaciwena,
1988, p. 200).

The Correspondence Colleges and the external degree programs at the
university are very convenient for adults who cannot attend full time. In fact,
Siaciwena (1988) stated that the external degrees cater to the educational
needs of many capable adults who left the formal school system before higher

education facilities were available in the country but who cannot attend full-time

due to financial, occupatiqnal or family constraints (p. 200).
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Production Units

‘In 1975, Zambia introduced produ’étion‘units in the education system.

The production units wefe, éstablishéd in Zambia by a Presidéntial decree in
1975 (Achola & Kaluba, 1989, p. 165). The curricula of the schools that were
inherited by the African governments from‘ the colonial governments mostly
prepared students for white collar jobs. The two greatest disadvantages
identified by Achola & Kaluba (1989) vWeré as follows: -

First their curricula eschewed manual labor; but in reality

post-independence demanded greater work productivity.

There was a need for more goods and food, and both could

best be realized through intensive and extensive work. Yet

manual labor was anathema to the majority of able-bodied

school learners. Secondly, the curricula of the academic

schools erroneously assumed that most of the pupils wouid

have access to secondary and higher education. - In reality,

the bulk of pupils were lucky if they completed the full

primary cycle. A small proportion joined secondary schools

and the fortunate few gained entry into university (p. 166).

There was an urgen'ciy to promote manual work and instill in students the
ih1portance- of technical knowledge and skills. Whité-collar jobs were being filled
quickly but there was a lack of manpower to assume the téchnical positions.
~ According to Achola and Kaluba_ (1989), “The need to balance and reorient the
lopsided academic émphasis of African primary and secondary schools became :
imperative within the first décade of independencg.v There s‘eem'ed little choice

but to steer schooling increasingly towards productive work” (p. 166).

- In 1975, the price of copper slumped. Zambia began to experience
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severe economic and vvsomal d|ff|cuIt|es Trade deterlorated.and inflation -
v vskyrocketed Zambla reahzed the |mportance of educatlon-W|th product|on and . ‘
the |mpact it wrll have on the socmeconom|c development Thus the Zamb|an
Pre3|dent dlrected the schools to mcorporate product|on umts But perhaps the
most threatenlng specter that stlrred the Pre3|dent lnto actlon was the sweII|ng ~
number of- prlmary-school Iearners who could nelther obtaln places in the
natlon s secondary schools nor be absorbed m the country s labor market
(Achola & Kaluba, 1989 P 166) | |

- The productuon un|ts had some specmc object|ves in: order tov meet the
educatlon social and‘economlc dem-andsv Achola & Kaluba -(1 989) outllned the :
foIIowrng object|ves wh|ch were st|pulated by the Steerlng Commlttee (1977)

1. To l|nk theory W|th practlcal appllcat|on in order to give pupils an
~all-round education.
2. To close the existing gap between manual and mental work by
‘showing that they are complementary. ‘
3. To help form somally desirable attltudes in pup|Is toward manual
work. :
4. To facilitate the development in pupils of self—rellance self—- ‘
~discipline and leadership qualities. »
5. To enable pupils to learn about plannlng, management marketlng :
~and related aspects of production.
6. To enable pupils to learn useful occupatlonal Skl"S for appllcatlon
in later life.
- 7. To reduce the cost of educatronal provision through self-help by

the institutions themselves ln th|s way schools would meet some.‘ ) g

- of their food needs. | 2
-~ 8. To produce a cash surplus Wthh could be used to |mprove and o
~ expand educatlonal facmtles ' . o
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The above objectives were clustered |nto educatlonal objectlves somal
objectlves and economic objectlves Objectlves 1 and 2 are educatlonal
objectrves Objectlves 3 and 4 fall under socral objectlves The rest of the

outllned objectlves are categorlzed under economlc objectlves

Achola & Kaluba (1989) determlned that “If productlon-unlts act|V|t|es are

to fuse theory and practice |t is Ioglcal to assume that they should be taught as
part-and parcel of the school currlculum with both cognltlve and practlcal
components” (p. 168). In regards to narrowing the gap bet\Neen mentaI and ;
o manual work, Achola» & Kaluba (1 989) stated .that production units ,majorf‘thrust}_is |
to heighten pupils’ awarenes‘:s of the faI-Iacy of dichotomizing" theoryvand aCtion |
(p. 169). In fact th|s principle is |n conformlty WIth Dewey s maX|m that th|nk|ng
'and domg are lnseparably Ilnked smce most human actlons are preceded by -
pnor thought (Dewey, 1944 p 142) | | 3 |

In Zamb|a there was and there |s st|II a tendency to Iook down onan
indlwdual that is employed |n a blue-colla-r- ]ob As a resuIt Zamblans have a o
negatlve attltude toward physrcal work: Thus one of the prlme soclal objectrves -
was to inculcate deswable attrtudes of manual work Achola & Kaluba (1 989)
| _cautioned that “Dlstaste for manual'Labor mtenswe occupatlons is bound to B
contlnue as Iong as the structure rewards in Zambla remalns skewed in favor of
white-collar occupatlons (p 171) The other socral objectlve of the productlon |

unrt was, “ ~.the development of self-rellance self-dlsclpllne and Ieadershlp
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qualities (Achola & Kaluba, 1989, p. 171).
~The economic objectives-'of the pro.duction-Units id.entified by Achola &

' KaIuba (1989) were: a) Iearmng about plannlng, management and marketlng, |

economic objectlves are self-explanatory
The blggest setback of the productlon unlts was that the act|V|t|es

concentrated on agrlcultural functlons In recommendatlon Achola & Kaluba

(1 989) stated that

productlon units activities should be diversified to |nclude :
: non-agrlculturaI functions. In the very least, practical -
‘subjects offered in Zambian secondary and post-secondary
educational institutions should have a production '
component to enable pupils to relate theoretical knowledge P
to production outcomes (p 176) : T

The Steenng Commlttee (1 977) commented as foIIows regardlng

pr"oductlon_unlts. :

* Production activities in educational institutions have educational
value. Through production, students can apply knowledge, appreciate
the importance of working with their bralns as well as their hands, '
develop the spirit of self-reliance and learn how to contribute to the
nation’s production activities. This important aspect of education,

which is part of a child’s up- brlnglng, has not been emphasuzed in the o PR

past (p. 6)
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CHAPTER I

RESEARCH DESIGN AND PROCEDURES

Models and Theory
The research design and procedures of this study were greatly
influenced by the wealth of information of the preliminary literature review
section and the introductory section (i.e. chapter | and Il). Chapterl and
Chapter Il provided the conceptual framework for this research. The
information in both chapters identified and jusfiﬁed the need for an in-depth
research using qualitative research proposals.
Schumacher and McMillan (1993) contended that:
...proposals for qualitative research are more tentative and
open-ended allowing for an emergent design. Qualitative
research proposals reflect an inductive approach to
research. Qualitative researchers and scholars recognize
that the degree of specificity in a written proposal depends
on the extent of preliminary work (p. 573).
Dr. Joseph English (Personal Communication, May 6, 1994) pointed
out that if a government invests in its people, the economy is enhanced. This
is what is referred to as the theory of social éfficienCy. If Zamb‘ia"'s direction is’

to be comp'etitive on the global market; what plans, if any, have been mapped

to prepare the model for vocational training? Questions of this nature as well

as Zambia’s pursuit of social efficiency could bést be analyzed in this study by :

using ethnographic technique. The interview protocol was used. According
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to Schumacher and McMillan (1993), “In ethnographic research, prelimina‘ry':
work may be site or network selection, identitication of partichIar cases for "
investigation, or locating and preViewing archival chIections of hi‘storicalﬂand .
legal documents” (p. 573). Schurnacher and McMi‘Ilan (1 993) also state that
”“Ethnography ts interactive research, ...a way of study‘in‘g ht,.rman life as ‘it-
relates to'education. Data collection strategie‘sv are conducive to obtaining

people’s perception in social settings” (pp. 405-406).

‘Research QUesﬁtion‘s‘
The following questione werethe focus of this researcn‘: 1) What are

the technical and vocaticnal education;needs of the workforce? 2) What ie .

the natuvre of the delit/ery model that will adequately prepare the Workforce?

and 3) What is the political impact on technical and vocation education?

Instruments/Data Collection

‘Questions for interviews were devised in coordination with Dr. J'oseph‘ "
English who was then}Coordinator of Graduate Studies at Cal'rfornia State .
University, Vocational Education Department Personal (face to face)
mtervrews were conducted with respondents within drrvrng drstance (i.e. Los
Angeles Orange and San Bernardlno Countres) The mtervrews were tape

- recorded and freld notes were taken. Telephone interviews were conducted

46



-with respondents out of state and in Z‘ambia,b as well as in neWIy independenf - :  - =
South Africa. | =
Prior to the interviews, letters of request for conducting} interviews 'Wer‘e}
.sent to the respéhdénts. .A-ccipy,of the Iefter of request is éxhibited in,the '
appendix. Due to insufficient time to wait for réplies from the prospective
' respohdents, verbal agréements were thained byvtelephonie. All
respondents_ were asked the same questions. A copy of the questions is '
shown in the appendix. Thg initié,l questions that were ‘,develo'pe’}d in total
: cooperatioh with Dr. Joséph»Engliéh wére’, r’nvovdified _as a result of the fee.dback
from galley dfaft readefs which comprised of five Zambians and two
Nigerians. Therefore the cbpy of ques’ﬁdns in‘ the appendix is _the revised
vérsion. : |
The research questions were made ava‘ilable" tovthe‘rvésp'ohdents prior
to the ‘agreed upon dété and time of facé to fé?:e or tevlerv)}hone_ interview. My
~ role in this study was an observer participant. Thé.data tbo’k four months to

collect.

Population Sample and Description

According to Schumacher and McMillan (1993), “}‘Qualitative
researchers view Sampling processes as dynamic, ad hoc, and phasic rather
- static or a priori parameters. of populations. PUrpbsefuI sample can range

from an n = 1 to n = 40 or more” (p. 382).. Due to the small'percéntage of .

.’47 ,



Zambians who are knowledgeable in technical and 'vocation‘al education, the
sample size was n = 30. The population sémple_ comprised of participants |
Who teach, have taught or are administrators in the educational
‘establishments such as vocationél institﬁtes. Some of the participants have
been trained at a technical and vocational educational institute in Zambia. In
any case, all survey participants were information rich informants with
extensive experience in the Zambian Higher Education System.

The interviewees reside in Zambia, South Africa and different parts of
the United States, as such face to face and telephone interviews were
conducted. Face to face interviews were conducted in the participant’s

homes. Purposeful sampling was used in order to obtain in depth information.

Method and Treatment of Data

Interpreting the data was a tedious pfocéss. Afterk eaéh interview the
information obtained was summarized. The data included fiéld notes that
were taken during the interviews. The tape recorded information was
transcribed into hard copies. Thé franscﬁption was done ‘with the assistance
of a professional transcribef. Main concépts were extracted from the hard
copies.

A summary was generated from each interview. Thus after the data
collection process, several summaries were created. The information from

hard copies and summaries was then grouped under different topics. The
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procedure took several ho‘urs since the d_éta wes rearranged severajl'times‘

; intb 'proper clusters, thereby forming categories. 5 X 8 index ca_rde were used
to code and chunk. The coding and'eldunking operetien ,made, the ‘a‘na‘lysisv
and inferpretation of data much vea"s'ierf Chapter IV will preeent the
categories developed .from‘t.tre cOdi‘ng.‘and c‘h‘dn_king operetion as vv‘vel‘l as“the

findings of this research.
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CHAPTER IV

: FINDINGS ANDbiSCUSSION T
Findings E s |
Based on theresporises from the respondents it was evident that the -
reeponden,ts were aware Qrkhew the pro’bleme ‘vqcation‘al’ arid technical
| training was eXpe'riencing. :"I"vhe”_study revealed that Zambia vhas nvot~been : |

aggressive to implement change or corrective measures.

Findings and -Discgssions That A(ﬂressed Resea_rch Q,'u‘es..t_ion‘ 1
| Reeeaieh questioh 1: ‘W'hat_ are'the t’echriical and \Y/ocatiovhal ed»ucation

" needs of the workforce? This study_tevealed that Zambia is not in a positiqrt |
to keep abreast or evertadapt to the ecdnomic development of the world.
Ac‘:cordin‘gto the respondents,vprimaty and seeendary schooi education has
deteriorated tremendously. SecOndary schools are the feeders for technical

“and vocational institutes and the'Uriiiie'rsity of Zambia.' _Reepondents

' indicated that secOndary schOoi graduates that ehtet higher learning inetitutes

have low aptitude. Respondents emphasized thatvstudents enter vocational ‘

and technieal instituteSVWith severe defici_enpies dde to poor ,quality of

‘ edqcation in primary and ‘secondary sehooils.v DUring ‘i981 -1985 education

was allocated 13.8 percent of public funds and from 1987-1991 education’s

_ailo'cations were cut to 9.8 percent. Accordin g to the respondents, there were
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' no adequate resources to a) ‘s'upplvy'vschocYJIs with bo’oksand educationaliai‘ds‘f"v -
b) maintain and repair schools and ©c) support the agenCIes responS|bIe for
_ monrtorlng educatronal standards

- The Movement for Multlparty Democracy (MMD) came |nto power |n |

1991 and has taken steps to ensure that technlcal and vocatlonal educatlon |n';z‘-v.

Zambla will operate under condltlons that erI enhance worthwhlle Iearnlng

Respondents indicated that in order to build a strong workforce concrete

| foundation and lifelong learning attitudes need to be |nst|Iled mto,students -;ét ST

an early age

Respondents |nd|cated that the people of Zambla have for a Iong tlme LR

 realized that technlcal and vocational educatlon is. the backbone of the : ST

economy Respondents mentloned that in order to have strong candldates for;_f;‘:’f_'

~ the technical and vocatronal schools the government must recognlze the fact e

: that primary and secondary schools examrnatlons should |nvolve hlgher order:"f[" g

sk|IIs such as comprehensron and applrcatlon Respondents stressed that e S

‘rless emphaS|s should be placed on recognltlon and recall of facts Such

v examrnatrons will relate more real life S|tuat|ons Such examlnatlons WI|| also et

, .evaluate wr|t|ng skrlIs oraI SklllS and aural sk|IIs Candldates W|II be weII | |
prepared to enter the demandlng technlcal and vocatronal mstrtutes and B
 therefore no compromises will be made that W|II '-dllute the trarnlng at the, o

technical and vocatiOnaI'institutes. ‘
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Respondente revealed that the MMD ‘goVefnment has aecepfedfthe.fact ‘~ -
that Zambia does not have the resduhces ‘to specify eernpetency ie_yels or to
design and apply instrurnents te match the needs of technOiegiéal
advancement with a delivery model of the fechnicél and v"ojcat.ic_)nal educatien.
Respondents pointed out tnat the MMD government in‘tends to obtain
assistance from the first worldv for a specialist who can' help develop and.- o
evaluate essential skills so that Zembians may attain s‘kills »cempetitive ona "
global Ievel. When Zambia begins to produce graduates with high technical
skills, it can become an advanced_na"tion arnong the developing nations |
because it can combine high p:roducti\(i_ty witn low wages. Zembia may
become competitive and join the Otheremefging economie‘sv of the third world |
such as Malaysia, Theiland,» Chile, and Mexi'co.

| It was evident from responses to research dn‘estions;that teehnicel end_ o
vocational education has suffered tremendously frorn the significant decline in |
government resource allocations in the past.’ Respondents indicated that’ the |
MMD government is aware of the situation. According to ‘the‘reSpondents, the
MMD has Iaunehed an aggreesive Economic Recovery Pro}’gram’ and
reco_gnizes that education and training ie Vital to the success of the program.
Thus the MMD government is treating the revitalization of the technical and
vocational system with extréme urgency. From the responses to;reseercih .
questions it was established that the MMD gnvernment p‘.lanS-to a) increvase'

funding and other resources so as to e‘xpand and rehabilitate Iaboratoriee,
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classrooms, workshops etc. b) provide adequate1 supply of textbooks and"
necessary educatronal alds and materlal c) |mprove teacher tra|n|ng (both ‘
pre and in-service), d) decentrallze the educatlonal system e) restructure

the examination system f) setting and monltormg standards g) actlvely

|nvolve industry, busmess and communlty in curnculum |ssues and h) retraln :

" and |mprove management Prowdlng the most needed resources W|II heIp
improve the quality of vocational and techmcal educatlon and will also attract

_‘ qualified personnel to the teachlng f|eld Respondents |nd|cated that the
MMD ‘|s cu‘r‘rently worklng ona me}ch‘a'n“l_sjm that will v_rncr‘easvev aIIocatlon a‘nd o

| improve the distribution of the funding » |

Th|s study revealed that the most urgently percelved needs for
vocatlonal and technlcal educatlon were rehabllltatlon of eX|st|ng facrlltles and'" ‘
|mprovement of the quallty of educatlon Therefore the government s efforts
to increase aIIocatlons for teachlng materrals and aids, equ|pment staff
development (teachers supervusors and management) seems to be tlmely.

- How much autonomy do college prmmpals have? Do they have control
or'input to the budget? Respondents pomted out that the government vvas
rewewmg the pOSSIbIlItIeS of maklng School Management bodles -
autonomous. Also, respondents |nd|cated that pOSSIbIlItIeS of decentrallzmg |
responsibilities to the individual college were to be rewewed Th|s IS a
welcome endeavor that will have S|gn|f|cant |mpact on the functlonlng of -

”vocatlonal and technlcal institutes.
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Thrs research revealed that the MMD government is committed to .

provide unrversal educatron promote hands-on experrence |n schools and_' o

revamp vocational and technical educatron by encouragrng the teachrng of
- science and technology whrch is central to economrc recovery and natronal
| progress or development. Are the present graduates from vocatronal and
 technical coIIeges meeting the Iabor needs’? In regards to advancement in
: teChnoIogy, how is the country preparing itself for selffrellance? The MMD‘ '
| Commrttee 1 991) stated that . »'

MMD intends to promote the kind of educatron whrch will .

ensure that the learner acquires the following qualities:

1. Develop crrtrcal anaIytlcaI mnovatlve and a creative

: mind.

2. Appreciate the relatronshrp between scientific thought

~and action and technology on one hand, and sustenance .
of the quality of life on the other. .

3. Value the necessity for free expressron of one’s own" .
ideas and exercise of tolerance for other people’s view in
defense of individual Irbertres and natronal democratrc _
institutions.

4. Appreciate Zambia’s ethnrc cuItures customs and
traditions and stand to preserve national pride,
sovereignty, peace, freedom and independence.

5. Partake in the maintenance of ecological balance in -
one’s immediate envrronment and respect for human Irfe ’

- and property. o
“To realize its ideals the MMD shall restructure the education
system to suit the basic needs of learners, parents and

socrety at large (p 9) o

” Thrs research mdrcated that the MMD government mtends to provrde

resources for vocational and technrcal mstrtutrons in order to promote hrgh

standards of performance Respondents stated that the MMD government -
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has taken an aggressive appanCh to fulfill the immediate needs of vocational

and technical education.

Findings and Discussions That Addressed Research Question 2

Research questioh }2: What is the naturé of the delivery model that will
adequately prepare the workforce? The findings of this research indicated -
that Zafnbia is not coordination activities c;f brimary schools, secondary
schools, technical and voca‘tior‘}1aly célléges, and the uniVérsity. Respondents
ind“icate that there is little involvement of business and industry in the -
activities of the educational system. Respondents noted that the Ministry of
Higher Education, Scienbe and_TéchnoIogy ‘(MHEST)’ is not well equipped to
provide effective gﬁidance and support to the edu’catjonal system. The
research indicated tHat the MHEST was staffed mostly with untrained or ill-
prepared per#onnel who had little commitment to the developme»nt of the
country’s educational system.

The new trend in business and industry is to have a workforce of self
reliant wdrkers. A career resilient workforce is ideal for fast changing
techhology. It is therefore important that technical and vocational institutions
place great emphaSis oh employability and not. merely on employment. Self
vrelianf workers can cope with the changés in techhology by reinventing

themselves.
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From th|s research |t was deduced that Zambla needs to draw up :
_aggresswe strategles of acqulrlng foreign technology to upgrade |ts |
technolog|cal level Respondents |nd|cated that donor countries such as the : . L
U.S. A could be requested to supply state of the art trammg alds and l

‘ expert|se for prlmary and secondary schools as well as h|gher |nst|tut|ons of

Iearnlng Respondents also stated that Zamblan personnel could understudy .

expatnates and eventually assume the respon3|b|I|t|es of runmng the v
|nst|tut|ons Respondents adwsed that as part of the dellvery model close
I|a|son between the educatlonal system and rndustry should be encouraged
' Respondents stressed that |nst|tut|ons of higher educat|on such as the

| university of Zambla (UNZA) Zambla Instltute of Technology (ZlT) and

Northern Technical College (NORTEC) should be fully engaged in research |n'

order to lmprove relations between research and production Respondents
lndlcated that graduates and teachlng personnel ought to be exposed to the

technology of the flrst world by estabhshmg student and personnel exchange ‘

programs Respondents |nd|cated that school I|brar|es should be requwed to -

subscrlbe,to professronal journals, ‘. Students,and teachmg “staff,.-wnl be able to v
keep up to date With-the deyel-opments in technology R |
The research |nd|cated a need for restructurlng the currlculum for TR
- technical and vocat|onal |nst|tutes The research mdrcated that it was - o
|mperat|ve to match the Zamblan currlculum for techmcal and vocatlonal . ey

: educatlon to that of the flrst world such as the U S A Presently Zamb|an.‘
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institutes of technical and vocational edUcation offercertificates and
diplomas. The research indicated that it was important for Zambian institutes‘ o
 to start granting degrees which may be accepted by simii_arinstitutions in th}e .
first world. Hence rather than offering certificates, Zambian institutions should
grant AAS and BAS degrees. This research also indicated‘that lifelong |
| learning courses such as sociology, psychology and communications are
essential components of the modern technical and vocational education.

Thus it would be very beneficial to embody IifeIovng learning courses into the
curriculum.

The delivery model that was indicated from this research requires full |
participation of business and industry. The components of the identified
deIivery model include school based learning, work based learning, school-
business support actit/ities and program evaluation. In terms of school based
learning, the respondents noted that it is necessary to expose students to the |
work environment by integrating practical experience at school with work site
activities. Respondents also indicated that school projects should directly
relate to the production activities of industry (contracting some work). Career
counselors should work closely with human resources departments of
business and industry. In regard to work based learning, graduates’
performance should be tracked at the work site. ‘Business and industry |
should actively be involved in establishing transferable skills and work piace

attitudes. As part of the delivery model, business and industry could
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- establish training and on-going support for the teaching staff and stUdents at :
both school and the work place. Mentor programs would be beneficial -
Another. need is for effective audit agenmes that WI|| evaluate or assess the

program. Ageni:ies may administer certif_ication examinations.

Findings and Discussions That Addressed Research Question 3
Research qi.iestion 3: What is the political impact on technical and |
vocational education? In a fcreword of the “Focus on Learning,” Minister of
Education A. Wina (1992) indicated that ddring the one party state era,
parliament cut back on the money allocated to education and health and R
diverted the money to service party functicns. Thev cutback affected primary
schools, secondary schools, technical and vocationai colleges, and the
university‘ in the foreword, ‘A Wina (1 992) stated that the situation became
so bad that local communities took the initiative to bwld and maintain prlmary ’:
schools. In the foreword, Minister of Education A W|na (1 992) indicated that
~.most of the secondary schools were maintained by _Parents T eachers S
Associations (PTA). The Minister of Educati’o'nvA. Wina (199;2)» stated‘in the
foreword that the initiative of the local ccmmunities gave birth t‘o“a ne\iv breed
of Self-help schools which were run without technical assistance or advice»v ‘
from the government. The findings of this research indicated that no‘ |
standards were observed or maintained and it was dur'ing this era that the |

quality of education sank to its lowest.
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| Durlng the one party system most civil servants members of
parliament, cabinet m|n|sters and poI|t|C|ans were markedly Iess weII '
educated or trained As such the policy makingbodies |acked the -
competency and V|3|on to grve direction to educatlonal growth and economlc
development The study indicated that the present government has taken '

measures to appoint suitable candldates for management posrtions in both

the public and private sectors. Respondents stated that the MMD government .

has staffed the hlgh ranklng posmons with personnel who are conversant in

. global economic, technological somal political and psychological changes

Responses to research questlons mdrcated that the MMD government was :
aware of the |mportance of |nvest|ng in |ts people Respondents stated that
the MMD government was taking steps to mobilize capital and |nvest it
efficiently in technical and vocational education which |s the bacigbone of ;

business and industry Respondents indicated» that if :quality teChnicaI and

vocational education is to be available addltional public resources need to be - S

directed to the education sector The study revealed that MMD government
' has set up budgetary mechanisms thatwrll ensure that accountabllity is taken- o
ifor the funds. | |
If Zambia’s direction is'to 'be competitive on the regidnal-and global |
market, whatCan be done within ,thepolitical framework? The re.sear(j,.hn
findings indicated that the IMI‘\‘IID government has developed:strategi‘esfand.

policies that it intends to foIIovv in order to promote stable eco:nomic growth".

59



The research'revealed that the -governrnent has drafted plans to stimulate the

| pubhc and prlvate sectors Expansron W|II deflnltely increase the need for well |

trained workforce Respondents reported that gwdelines and poI|C|es that WI|| ' ;

help create productive employment have been dr‘awn. ..Accordlng to the
| respondents, the labor ‘pvolicie's Will ensure”competitiv,e Wages or salaries on
- the basis of equa"l pay f‘ovr equval work | Respondents indicated that the
policies will ensure that employment W|II be based on merit and professmnal
expertise. Additlonally, the pohcres are mtended to promote higher Ievels of |
B employmentv_opportunlties and thereby |_mprove_ the quailty_of p_roducts and
efficiency. S o
The research indicatedthat the :go‘vernvment is gra'du‘ally‘ weaning -

“ Zambians from totaIIy dependlng on the government In the past the
government was whoIIy responS|bIe for major sennces such as banking,
’ productlon of goods purchasmg and. marketlng of essentlal commodltiesv |
|mport and exports. As a result of the government be|ng in charge of major
serwces Zambians developed the mentality that the government had I|m|tless .
resources and could do yanything'a‘nd was _responS|bIe for everythlng.‘ The

| MMD'government intends to restore cOnfidence' in the public and involve the’m
actlvely in economlc development (MMD Commlssmn 1993, p. 3) The
research indlcated that MMD government has establlshed poIrmes WhICh W|il
make the prlvate sector assume more respon3|b|I|t|es in the runnlng of the . |

‘Zambian economy Respondents belleve that this erI stimulate competition

60



_'and boost productlvrty An |mprovedeconomv WI|| }need hrghly skrlled

: manpower Hence the activities of technical and vocatronal educatron erI
rlncrease In antrcrpatron of mcreased demand on technlcal and vocatronal
educatron the government aIIocated 15 percent of its 1994 expendrture to

| educatron (MMD Commrssron, 1993, p. 10).‘,Th‘|s is an increase of R |

approxrmately 5 percent

. The research frndrngs also mdrcated that another factor whrch erI have: : o

major |mpact on technlcal and vocatronal educatron rs export development In-" o

order to speed up mfrastructure development the MMD government mtends
to strmulate the growth of non-tradrtronal exports (MMD Commrssron 1993 p |

| 12) Promotrng the growth of non-tradrtronal exports is cntrcal srnce |t will

. - reduce the dependency on copper exports and create jObS
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CHAPTERV

CONCLUSIONS AND RECOMMENDATIONS

summar . o . .

 The main purpose of this Study Was: to.deterlnine' rf Zambia’s ’t‘echnic'al‘v
and vocat}i"on'al education adequately ‘n‘repares -the:vwork‘forc‘e to meet the |
_ challenges of the 21st century and thereby be cOrnpettti\re onthev glo'bavl B
market The research addressed the foIIowrng questlons 1) What are the |
‘technical and vocatlonal education needs of the workforce'? 2) What is the
dellvery model that will adequately prepare the workforce’? and 3) What is )

“the political impact on te_chnrcal_ and vocatlonal educathn?_= v

Conclusions

The data gathered from teIe}phone interviews and-face td face

A intervieWsreveaIed the perception of an urgent need t'o}. revarnp technical and |
vocationalv education.. Respondents indieated that imrnediate‘ aetie'n needs to -
be taken to oVerhavuI the} entire edncatienal system.v The review of Itterature’
indicated the necessi_ty of rehabititating te'chnit;al and vQ_cattonaI'eelleges.
The economic recovery and how e|ui'skly |t occurs depends en the cemmitment |
| and dedication of the Zambian government to‘ resuscitate teehnieal*and |
- vocational education. Trained manpdwer to run the in‘stitdtes, be’eks and

- materials, and facilities such as laboratories, classrooms and libraries are
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urgently requ|red The MMD government is aware that social efﬂcrency
|mpl|es conS|stent support for the development and |mprovement of
educatlon Zamb|a s econom|c development wrll Iargely depend on the work
forces abrllty and capacrty to acqurre adapt and advance knowledge skrlls

" and attitudes. As such the MMD s efforts to develop an effectrve and efflcrent N
: educatronal system is- posrtlve venture.

Most of the respondents mtervrewed concurred that technlcal and
vocatronal training should be an mvestment and not just for malntarnlng what
exrsts The MMD govemment has conducted rts research in regards to :' .
mvestment in educatron. vThe Revrew Team ( 992) stated that:

Strategres for development of school education must
take account of three factors: what the system is
 aiming at, where it is now, and what is the pollcy
framework for the attainment of its goals. This
‘necessitates that the strategies be set in the context
of (a) the nature of Zambian Society; (b)the -~
evolution of the school system andv,development in its -
financing; (c) adjustments in policies affecting ‘
‘education; and (d) agreed upon prlorltles for the
: educat|on sector (p. 6). : :

The |n|t|at|ves that the MMD government has taken to develop the educatron

sector will eventually enhance the workforce.’

'Recommendations

As a result of thls study possrb|l|t|es of further research became

evident. Several areas of mterest were |dent|f|ed Investlgatlons sh}ouldbei
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‘conducted to examine the possibilities of .establishing sc:ience .and technology “
policies and then e‘stabli‘shing a. science a}nd technolngy department. | |
Preséntly Zafnbia ‘exports .c‘:_dppe‘r at intefnationally contfolled Ibw prices but in
turn it imports‘ coppef finished 'produ'cts at exorbitant prices. This create"sv a
foreign exchange drain. | Zambia should identify the commodities (finished
p‘roduct's) that it imports in I}arge quantities and embark on programs in whiéh
Zambian engineers and technicians, with the help of the science and
technology department, will study thevnrodncts and manufacture high quality -
substitute commodities. This will drastically reduce import costs, create jobs,

| and hopefully generate foreign exchange from the surplus.

It would be beneficia‘l to study tne possibilities of coordinating the
activities of the science énd'technology departmént with-the activities of the
department of tecnnical and vocational institutes.. Another area of interest
would be to study the integratinn of multimedia édnc,ation in.fechni'cal and
vocational education. What irnpact would multvimedia have,in enhancing o

knowledge and skills?
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APPENDIX A

~ LETTER TO THE ZAMBIAN EMBASSY
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TO: Mr. Ben Chundu, First Secretary of Economics
2419 Massachusetts Avenue NW
Washington, DC 20008

FROM: | Mambwe Luka Mbewe (Graduate Student, C.S.U.S.B.)
SUBJECT: ' Research Material on Zambia
Dear Sir:

| am a graduate student in the Vocational Education Administration program at
California State University, San Bernardino Campus. | am currently researching the
Zambian workforce. This research will investigate the extent to which the Zambian
Higher Education is preparing the workforce to be able to compete in the global
economy. ' : '

I would like for you to assist me with some literature pertaining to the Zambian
economy, trade, labor, commerce, education, and government policies.

Thank you for your assistan.ce,

Mambwe Luka Mbewe
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APPENDIX B
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May 16, 1994

TO: Research Respondent
FROM: - Mambwe Luka Mbewe
SUBJECT: Zambian Workforce Preparedness For The 21st Century

Global Market Demands _

Dear Comrade:

| am pursuing a Master of Arts Degree in Vocational Education at California State
University, San Bernardino campus and currently conducting a study that will reveal
how Zambia’s technical and vocational educational system may be restructured to meet
the demands of the 21st century global market. | would like to solicit your participation
in the research. | believe you possess a vast amount of knowledge and information
that will be instrumental to the successful completion of the research and would like to
invite you to be interviewed for this project.

| will observe the research ethics by maintaining confidentvi'ality and anonymity. | will
ensure that no personal humiliation and or loss of interpersonal trust will be
experienced. »

The interview date and time will be set to suit your schedule and will be at your
convenience and will send you the interview questions prior to the scheduled date.

| will be contacting you to schedule a date and time for our interview.

Sincerely,

Mae L. Mbewe
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RESEARCH QUESTIONS
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RESEARCH QUESTIONS

The following are the interview questioné that were mailed or faxed to the
respondents. | |
1. What are the technical and vocational education needs of the workforce?
2. What is the nature of the delivery fnodel that will adequately prepare the
workforce? |

3. What is the political impact on technical and vocational education?
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ABSTRACT

Early sociological literature on subcultures was
formed and dlrected by the work of Albert K Cohen Cohen:
(1955) proposed that gang subcultures were ‘the result of
1neffect1ve famlly superv1s1on, the breakdown of parental
authorlty, and ‘the hOStllltyVOf the ch;ld;toward the

vparents. | 4 |

In The Subculture of Violence (1967) Wolfgang and
Ferracuttl proposed that v1olent act1v1ty among humans 1s

'respons1ve to spec1f1c sets of c1rcumstances, in Wthh
v1olence becomes the expected reactlon to certaln
env1ronmental stimuli. Wolfgang and Ferracuttl s work
‘ focused prlmarlly on dev1ant subcultures,_wrth‘cr;mlnal-
rmembers o | | .

More. recent llterature has focused on’ "occupatlonall
subcultures"vcreated by the jObS people perform These
subcultures are not necessarlly crlmlnal or dev1ant
however, they still have many of the characterlstlcs of the
’ crlmlnal subcultures such as shared sentlments, bellefs,'
and customs | |

The purpose of thls the81s is to prov1de another type

of assessment of the subculture, spec1f1cally;-an in-depth -

iiio



anaiysis of the subculture withinvthe United States Mafihe'
:Corps. This,éﬁalysis attempts to bring the traditional:
literature of criminal subculture and the subculture of%
Violence together with mcre recent literature of |
occupational subcﬁltufé’tc explain many of thé behaviors*ﬁ
.exhibited by Mérines. This‘study quésticné whether
domestic violence rates within the Marine Corps are an
example of some of the deviant activities identified by the .
more traditionai subcultﬁre literature. |

This thesis concludes that the United States Mariné_
>Corps is a subculture of violence according to the
traditional research on subcultures presented by many eérly
scholars. Further, the Marine Corps has manyvof the
characteristics discussed in more fecent findinés on
odcupational subcultures. The prevalence of violence is
demonstratea by the high rates of‘domestic‘assaults. This
thesis suggesté that the MarinevCorps must take steps to |
foéter an environment which does not condone‘violencé in.
family settings and introduces broéder'training situations

which are not limited to wartime scenarios.
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CHAPTER ONE

Marine Corps and Subculture Theory

INTRODUCTION TO SUBCULTURE THEORY

People who form a unique group within a given culture:
are called a subculture (Kapplér, Blumberg, & Potter,‘
1993) . The SoCiOlogical definitioﬁ_of subculture is a group
of peers who‘shafe many chéracteristiCs'of society, but
have.sebarate, distinct values that méké them unique as
Compared to the larger éulture (Kappler, Blumberg, &
Potter, 1993; p. 141).

Early sbciological literature on subcﬁltures was
" formed and directed by the work of Albert K. Cohen. His

book, Delinguent Bovs (1955), focused on how a delihquent

subculture could begin (Williams & McShane, 1994). Cohen'’s
work studied juvenile gangs, describing them as
ﬁmalicious," and "negativistic." Cohen (1955) proposed a
definition of gang subculture where its members are the
result of ineffective family supervision, the breakdown of
parental authority, ahd the hostility of the child towards
the parents. |

Cohen proposed that jﬂvéniles join gangs to achieve a

status that they can not achieve in the larger, more



deminant culture. Cohen believed>that'when'queniles
become fruStratedvbecause.they can notiechieve‘a
- respectable status:in the middle class world, the gaﬁg'
becomes a solution. The gang can quickly provide them a
status. This status is easily achieved_in comparison to
the effort'it would take to assimilate into‘the dominant
culture.

Subculture implies that there are value judgements or
a social.value system which is apart from’and e parﬁ of a‘v
larger or centrel value system (Wolfgang & Ferracutti;
1967). In a subculture, certain types of conduct are
expected. The way"e person is to act under certain’
'circumstances becomes the rule, or the norm. These rules
are called conduct norms. Conduct of an individual is,‘
then, an external exhibition of sharing in values (Welfgaﬁg
& Ferracutti, 1967).

The purpose of this thesis ie to previde another type
of aSSessmeht of the subculture, specifically, aﬁ in—depth»“
“analysis of the subculture within the United States Marine

Corps. This analySisjattempts to bring thektraditional
»:literature of criminal subculture together with the more
recent literature of occupational subculture‘discussed'in
chepter two to explain meny"of the behaviors exhibited,by

’Marines. | |

Some studies have concluded that basic training in the



'  military can résult in ﬁhé traﬁsfer of violent respbnses td
family interactions (Eisenhart, 1975).} The Marine Corps

~ domestic violence'rate, whén:compared-tojthe other |

- services, is an example of this. Chapter three uses the
Marine Corps’ domestic Qiolenée rate as an examplevof

how the Marine Corps fosters an environmént for its Marines
that creates a subculture of violence. |

MILITARY SUBCULTURE

An example that seems to accurately exhibit
charactéristics of a subculture is the United States Armed
Forces. The‘conduct norms of the military are very |
distinct and different than the rest of society. Also,
with thé conversion to‘an'all volunteer force, the U. S.
military has lost many of the characteristics that had
| préViously made the military installation a’community and
it began to take on features chafacteristic of modern
industrial occupationé (Segal, Lynch, & Bléir, 1979) .  The
military is no longer a calling, but an occupation.

" Recruits undergo a personal‘transformation during
basic training. There, they receive more than just
training, they are ingrained with a sense.of serviEe,
honor, and discipline. It is at boot cémp that the conduct
norms of the military begin to take form. All hair is
shaven from each recruit’s head, all personal effects are

taken away, and the values of the subculture begin to be



instilled. Tﬁe‘éelf—interééﬁlof the individual becomes
’secbnd to that of the insti;utioh'they come to’know as the
‘bmilitary.'iService members~become caninced they are
selective; better; and above all, different.

The military is the nations’ forcé.in readiness.
This belief is perpetuated through training as well as
'fostered by the media and the entertainment industry. Many
‘motion pictures.aé wellvas'newspapér-and‘magazine articles
reihforce‘what thebmilitary is supposed to be and how its
members are supposed to act.v Almoét éll of them send the
same message: service members are supposed to be tough and
‘aggressiVe,

The effect of the media and entertainment industries
on the image df service members was exploréd by James

William Gibson in Warrior Dreams: Paramilitary Culture in

Post-Vietnam America (1994). Gibson evaluated and

critiqued several films made during the late 1970s and
1980s, moétly action—adventure films, and described how
they created and comﬁunicated an American war culture.

In these films service members are nearly always portrayed
és viftuous defenders of a just cause, and war seems safe,
even attractive (Gibson, 1994). Gibson’refers'to such

films as Rambo, Dirty Harry, Patriot Games,‘and Lethal

Weapon to show how the violence of war is glamorized and

paints a picture that is not répresentive of the actual



desﬁructive nature of military combat.

In the Military, greatlemphasis is put on its membersr
to conform to the‘conduct norms of the subculture. A |
military unit,-regerdless of size, is a discipliﬁed family
structure; with similar relationships based on mutual
respect among members. It is believed that issues ahd-
problems which tend to lessen a units"effectiveness must
be addressed end resolved. If a service member is having
troubles, and those troubles affect the performanee of the
unit, he or‘she will receive pressure from the unit to
‘resolve the issue. This pressure may lead to increased
frustration, aggression, and ultimately, violence.

The subculture of the military is not isolated to just‘
the service member. Each and every member of a service
person’s family is also within ﬁhe military subculture.
Military families are subjected to many ef'the same
experiences as theif”ciVilianvcounterpafts, however,
military families eXperience‘stressors unique ﬁo their
particular situation. |

Low pay, havihg dependents to support, and the high
"~ cost of housing today create a great deal of pressure‘in
many military families lives. For example, a service
person just out of basiC‘training in 1994 earned $854.40
per month, which is $213.35 per week, and $10,994.20

annually (Marines, 1994). Military spouses may feel the


http:10,994.20

need to contribute finencially to offset the low‘pay.
However,‘spouses often faCe a difficult challenge‘when they
try te seek employment. Because of.the frequency of
.reloceting,vepouses are often unable to establish cereersJ
nThis may create a;signifiCant amount of friction and
resentment in a relationship; Not beiﬁg able to contribute
financially may develop low self-esteem in some spouses,
‘they may feel even more trapped, and dependent on their
spouse. |

| Sixty—one‘percent of all military:members‘have a
femily (U.8.D.0.D., 1993). Both during basic training and
tours of duty, military men and women are separated from
family members for extended periods of time: This |
separation may make a parent less involved in the lives of
the children, as well es less involved ih the relationship
with their spouse. Additionally, reunification ean‘be as
stressful as it is‘joyful.

Packing up‘your‘possessions and moving to another‘town
may be stressful for anyone.‘ It often means leaving
friends behind and no longer having‘the support of family
members. Mobility may also involve additional expenses
‘which can exacerbate an already stressful financial |
situetion;

Military personnel often feel isolated frem their

family because of long hours and temporary separations.



Service members'andvtheir families are_also physically‘
isolated from the sﬁrrouhdiﬁg commﬁﬁities, living on
iﬁstallations, behina fences, and inéide of‘gates usually
maintained by armed guards.. Further,‘communication
barriers add to an already frustrating lack ofvcontact with
family members .. Dﬁring basic trainiﬁg and‘tours‘of‘duty;
the isolation and communication barriers are at their
greatest. |

) Many military men who have served overseas have_
married women from other countries, which iﬁtroduces
cultﬁre and life—style'differehces and creates additional
barriers to communication. This3usually'includes lack of
Support from friends and family‘for the spouse; which in
turn creates mofe depeﬁdenoe on the relationship. The
military family‘isiisolated”and removed from their hometown
where other family members and friends can provide
emotional sﬁpport. When the military family,tfavels or is
transferred overseas; many  problems similar to those
discussed above can create Stfess within the family:‘
isolation, lack of support from friends and family,
difficulties in acculturation, and increased physical and
emotional dependenoy on the relationéhip.'

' The activities of a military member areiclosely
monitored by his or her superiors. Durihgbbasic training,

field maneuvers, and combat situations, service members



live and‘work ﬁogethér. Their adti#itieé are continually 
supefvised. If.there}are problems at‘home 6r at work, the
comménding offiéer usuaily>knOWS.about them.

iMany in the military~describé a double message they
receive from command or the military systém.in general; 
The first message, "Your family'isjrecognized in that we
will offer éervices'for family mehbérs’to help you keep
everyone healthy and happy at home." On the other hand,
the second méssage'is, "When it comes right down to it,
your work is more important than your family. We really do
not want you to bother us about them." Of course, the
degree to which these messages are expressed varies from
commander to commander; however, the consensus is that
these dual messages do exist in one form or another.

In recent years, there is increased stress due to the
uncertainty associated with force drawdown. As of December
31, 1994, the servicés had a combined strength of 1,554,232
people on active duty, which was 8,132 fewer than November
and about 91,006 fewer than in 1993 (Navy Times, 1995; p;
28) . The Presidio Base Closure Evaluation (1992) fouﬁd'
that over thé last four years many civilian jobs have been
cut and military members have been called in as
replacements, often in ﬁnderstaffed officesAand in jobs for
which they had no previous training. Increased pressures

and future uncertainty place‘stresses on families. The



Presidio report found that these stresses often take their
toll in indidents of family'violence,'cﬁild abusé, and
alcohol and“drug abuse. Additionally, when civilian jobs
are cut, military members becomé even more‘isolated-and

- less integratéd with the civilian communities. |

'CHARACTERISTICS OF THE MARINE CORPS SUBCULTURE

With deployment ratés faf abbve those of the other:
services and an increase in small, urban conflict
throughout the'worid,‘the Marine Corps, in particular,kis
even more vulnerablevtokthesevunique stressors.  In 1993[
seventy-eight perCentiof all~6fficérs and'sixty;eight
percent of all enlisted Marines were away from their
families for over thirty days. Marine Corps spouses are
especially young, with one-third between the‘éges of
seventeen and twenty-four. vSixty—eight percent of all
Marine Corps families havé children under the age of
eleven, and Marine Corps families move’more frequently than
the other services, about every 2.4 years (Marines, 1994) . |

The Mariﬁe Corps presehts a unique opportunity to
analyze both the traditional and more recent research on
subculture. Being a Marine is an occupation, and the
Marine Corps subculture is truly an ocCupatidnal subculture
with common attitudes and beliefs created‘by the job. -
Being a Marine is a distinct identity because of‘the

character of the Corps.



ilrSubculture theory in general,‘and more'specifically
the subculture of uiolence theory, help explain how violent
activity among humans‘is responsive to‘Specific sets of |
circumstances. The behavior is learned and shared in a
cultural setting, and violence becomes the expected ..je
reaction to certain environmental stimuli (Shoemaker &
Sherman, 1987). Marvin E. Wolfgangvand Franco Ferracutti
developed a theoretical framework for the theory in their
book, The Subculture of Violence (1967) . Violent
subcultures place positive value on the use of violence to
resolve personal problems. |

The subculture of violence tneory is an‘attempt to
explain violence,among specific categories of people'who
are thought to.eXhibit particularly high rates of violence.‘
Wolfgang'and Ferracutti suggest that a subculture of
'violence is likely to eXist among societies that are
characterizedvby "machoism," or the equation of maleness
with'aggression,‘and societies that~are'characterized-byb..
"frontier mores;ﬁ where the rule of "gun and fist" are
idealized.
DISPERSION AND HOMOGENE ITY

Subcultures are characterized by lack of dispersion.
Subcultures are“often isolated in certain geographic areas,
with definite boundaries. Whenvone lives and works upon a

‘military installation, they are removed from the dominant
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cﬁlture, theylaré geographically séparated from the
general‘pﬁblic. <Although.Marinesvand their families are
stétioned afoﬁnd the‘world;kas figure éne demonstrates;
~when compared‘to the other services, the Marine Cérps is
unqueStionablY'much less dispersed.A'Figure one
shows that the Marine Corps has only 18 installations, as
compared to 82 for the Army, 86 for the Navy; and 97 for
the Air Force. R

The Marine‘Corps is much smailer than any of the other:
services, with 174,507 personnel, which is less than half
of any of the‘othér'services (Figuré 2) . The small
‘populationrdémonstratéd in figuré two suggesté ﬁhat the
Mariné Corps may be less socially active than the other
‘services, particularly when ohe considers that this>small
numberiof Marines is only disperesed throughout eighteen:
installations world-wide. |

The lack of_dispersion and>small.population-
demonstrated in figuresvoné and two makes the Marine Corps
less socially integrated in the larger surroundingv
community and perhaps much more socialiy inactive thaﬁ any
of the oﬁher services. Marines will meét fewer people;and
be stationed at fewer installations than any of the other.
service members. Marines and their families have a mu¢h/
better chance of being stétiohed at the same base several

times throughout a Marine’s career. Marines and their
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:familles-are muchmore’lihely'to live near and to meet and
work with the same people time and time:again.
- The Marine Corps is the only service to have

twenty four. hour a day mllltary pollce presence at the/
entrances to all of thelr 1nstallatlons. Thls "closed
gate" policy leads to lack of socialization with the
surrounding civilian.communitles; further isolating.Marines
and their familiesii This sends a message that'thevMarine‘
Corps is interested indkeeping those:nOthin the subculture
away from those who are. | |

| It is in homogeneity;that the Suhculture has strength‘m
and'durability,(Wolfgangu&fFerracutti, 1967) . ‘Membersvof a
lsubculture are,most often.very‘slmilarVWith regard to race,
ethnicity,‘and gender ’ The most obvious characterlstlc of -
homogeneity w1th1n the Marlne Corps is the fact that it is
almost ent;rely»male. In_1994, the representatlon of women
binpthe‘Department of DefenSe ArmedvForces was twelve»
__percent. The Marlne Corps had by far the lowest percentage
of women (4f3§), whlle the Alr Force had the hlghest
(15. 39) (Figure'3) ' ThevMarlne Corps’ low percentage of
women demonstrated 1n flgure three ‘makes it much more
homogenelc than the other services. | |

The overwhelming majority of Marines are concentrated

in the lower pay grades, with eighty—three percent of

enlisted Marines between the paygrades of E1 to E5. The
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FIGURE 3
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evidence linking crimeaandgecqnomic inequality is strong,
particularly when‘analyzing the subculture. of violence.
Marvin Wolfgang’s study of youth crime in Philadelphia
found that when the city’s youths were divided‘ihto two
groups of highér versus lower socioeconomic status (SES),
the youths With the lower SES committed substantially more
criminal activity (Currie, 1985).

The military is clearly a subculture in the most
traditional sense. In the Marine Corps, behavior is
develpped as a result of learning and adjusting to the
~environment produced by the Marine Corps. From the minute
a recruit steps off the bus at recruit training until the
day he/she is discharged (and probably even after that),
this environment is unavoidable.

The Marine Corps has the characteristics of a
subculture of violence (such as its homogeneity with regard
to age, sex, income, and lack of dispersion). This‘chapter
suggests that as traditional subculture research indicaﬁes,
the subculture of the Marine Corps has the potehtial to
cause deviant activities. The problem being investigated
is how the violent training of Marines effects the lives of
Marines and their families, and in turn, how that effects

the mission of the Marine Corps.
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CHAPTER TWO

Related Sociological Perspectives

There are several theeries and perspectives that are
related to the'subeulture,of Violence theory:that help
explain and define violent sﬁbcultures andvtheir
characteristics. This chapter reviews this literature and
‘attempts to show how the Marine Corps has many of the
characteristics commonly found in some of the relatedi
violent subcﬁlturebtheories.and perspectives. y
FRUSTRATION-AGGRESSION HYPOTHESTS

One explanation of why violence occurs in a subculture
is based on the theory that frustration often provokes an
aggressive response. The occﬁpation'of'soldiering can be
much more frustrating than that of ciVilians,vas noted in
chepter one. Steinmetz and Straus (1974) found that the
’ mere ﬁormal the aggressiVe behavior is defined within the.
occupational role, the greater amount of}violence'there
will be. Aggression is the essence of the Mariﬁe Corps.
‘The inherent natﬁre of Marine Corps operations and training
requires that Marihes heve the ability to behave
aggressively. ’Thievis>exp1ained perfectly in the mission

of the Marine Corps rifle squad: "To locate, close with,
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and destroy the enemy'byrfire and maneuver (FMFM 1-0)."
From boot camp on, at eVery level of training, Marines are
taught aggressiVeness. This pro—aggressi?eness attitude is
reiﬁforced from the very top of the rank structure to the
very bottom. For example, in a recent interview, Sergeant
Major Lewis G. Lee, the Sergeaﬁt Major of the Marine Cofps
(the highest ranking enlisted Marine) said, "Marines are
naturally aggressive, and we have to encouraée that (Navy
Times, 1994)."

ENVIRONMENTAL THEORIE S

According to environmental theories, the environment
that the Marine Cofps creates.for‘its Marines may be one of
the causes of the subculture of violence. Every ser&ice is
based on»discipline, honor, and obedience to orders.
However, the Marine Corps, in particular has a world
renowned-reputation as being the most disciplined and
demanding of all ﬁhe sérvices.

The slogan, "First to fight," has appeared on Marine
recruiting posters ever since World War One.
"LLeathernecks," the Marines’ long standing nickname was
bestowed upon Marines because the original Marine uniform
had a leather neck piece which protected the neck from
swérd slashes. "The Scarlet Trouser Stripe," worn by
offiéers and noncommissioned officers is in honor of Marine

officers and noncommissioned officers who were killed or
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~ wounded during the battle of Chapultepec during the Mexican
War. "Band.of Brothers, " thie slogan recegnizes that a |
_brotherhood chcept depends on all‘members beionging.

- These slogans,and traditionsiare jUSt,a few examples of the
environment whichvis commonplace throughouﬁ the Marine
vCorps.and'helps te.create_and encouragevaggressive
behaviors. | | |
The primarydgdal of,Marine Corps leaderShip is to
instill_in,all'Marines_the fact that they are warriors
first (FMFM i—O, 1995) . _Marines are taughtvthat the only |
reason the United States~bf Ameriea'needS'a Marine Corps is
to fight.and winvwars;‘ Everytning‘else is secendary.
Feared by enemieé, respected by 5111és; and‘ioved by the
Amefican»peopie,'Marines.are a "special breed" (FMFM 1-0).
It is these guiding.beliefe.and piinciples that“influence
Marines attitudes, and regulate their beha#ior.'

| This matter"of'being-different than any of the other
services is at‘thelvery~heart ofrthe Marine Cerps, |
A sense of elitism Has'grown frem the‘fact that every
dMarine; whether enlieted or_efficer, goes through the same
training experience. Only the‘Corps.requires,uniform
training for‘all its members. Both the'training of
»recruits and the;baeic»education7of'officers have endowed
.the Corps With a,sense'of-cohesiveness enjoyed by no other

American service. The determination to be different has
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manifeéted itself,in many weys over the years, but most of
‘rall, to an unyieldingdédnvietion that Marines exist only to
dfight. | | |
 SYMBOLIC IN,TERAC‘T‘I'ONISM

Symbolic interactionism méintains~that‘it is not
‘possible to Understand,criﬁe mereiy’by studying criminals,
nor can one studyvﬁielence without cdnsidering the
envirenment that develope the aggressive behaviors (Vold,
1979), Therefore, one who isiconsidered de&iant in a given
'secrety depends-very much on the society itself. |
In'the'Marine'CQrpe, violent, aggressive behaViors are
_not cbhsidered as devient as‘in society as a whole.

Marines are taught to act andbbehave in violeht, aggressive
ways and these behaviors are pdSitively reinforced;
sﬁpported, and rewarded. Furthermore, nonfeggreSSiveness
represents a elear andvpreseﬁtTdehger (Eisenhart,'i975).

In symbelic interactionism, meaning is‘regarded as the
centrai cOncept im-the“explanation of behavior,‘and the
influence of the‘psychology of eociological conditions must
be assessedvin terms of fhe meaning those conditions'hare
forvthe individual (Vold, 1979). To a Marine, violent
" behavior "means" less_thén it does to others. Military
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