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ABéTRACT

Young people need to know that we work to live and that
‘there is a connectlon between what they are learnlng in
school today and thelr ablllty to earn ar11v1ng. The
concept of iﬂtégrating career awareness at the upper
elementary is no£ new as it was introduced in the'18909band
again in 1971, In spite of this fact and the passage of
.several Acts,;career awareness programs are hot being
utilized todaj. The purpose of this study was to identify
the degree to which career educaﬁion programs are integrated
at the upper elementary level for special education
vstudents. 'Five elementary schools were selected to obtain
data to determine if such programs being offered.- It is the
belief that if such prograﬁs'were offered, handicapped -
students would find more opportunities in‘thé wbrkpléce.
Although several schools offer some type of programs for
special education students, career awareness is relatively
‘absent from the‘éurriculumf This is in spite of the fact
that the federal government has provided funds for schools
offering career aﬁareness programs, and thére is‘a
tremendous neéd‘for highly qualified men and women in the

workforce.
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' CHAfTER I
| imonuc;t;-:on
Background |

All young people need to know that we work to live and
that there is a‘cénnection-between ﬁhat thej are leaihing in
school and their ability to earn a living. Information
regarding career'choices‘should be included and transmitted
to young people at an early age so that they éan direcﬁ
their thinking toward.work and living in adult life. 1In
this regard, career education which promotes career
awareness is vital to ybung people at least by the upper
elementary‘levei‘(Boerner, 1991).

Arevalo (1977), statéd: “Career education is a life
long process; sfarting‘prior'to formal‘schooling and
continuing thereafter” (p. 25). Others agree that if career
education is to have a re#l impact on our educational
éystem, it should begin at the elementary level with a
career awareness.progrém since it likely can are more young
people at thié level than at‘ény'othex level.

In addition, at this éarly stage of education,\it
can help in forming desirable attitudes and values which maj
benefit the individual thietghout life. This‘applies to

students inva’regular education program and those in special



edﬁcation cl#sses. However,'implementing‘céreer educatioﬁ_
at the upper:elemehﬁéry sChooi level preseﬁts chal;eﬁgesvfor
both students, teachers, and parents.

Development bf a cateer awaréness‘prdgrém at the upper
elementary level has the p§tential’of producing bettei énd‘
more producﬁive‘éitizensifor the future. Such a program
will aid the eleven and twelfe year‘old student to establish
a positive seif‘image, de&elop basic values and»goals,'and
recognize personal areas of interesté»and abiiities. This
'is of particular importance and has implications fbr the
student attending special education‘classes.

Nature of the Problem

Despite advances in equal job opportunities for a
number of disenfranchised groups, many are unable to find
employment; Those who are disabled suffer from
bdiscrimination in the job market. The disabled have
unemployment rates almosi double of those of the.
nondisabeled. Two thirds of disabled Americans‘betwéen
sixteen and sixty‘four are not wOrking, and 66 perceﬁt of
those not working say they would like to work. Disabled
workers with thirteen or more years of education earn only
71 percent of the salary earned by nondisabeled workers.

‘Those with less than twelve years of education earn less



than one thifd‘oflthat_ﬁhich‘is earﬁed bﬁ the‘nondisébeled
(Kohl, 1991). | |

On July 26,1990, the Americans with Disability Act
(ADA) became:laﬁ. The Act extended the protection of the
disabiedvaffOrded under the ﬁehabilitation Act of 1973. The
Act will affect‘éll firms with fifteen or more full timé
employees to make provisions for hiring the handicappéd
(Kohl, 1992); The law was passed to provide more job
‘opportunities for the handicapped and forvthe young people
who are now in special education classes and will be
employees in the future. It is important that‘those withih
this protected group be given informatipn as to their
potential for‘employment upon completion of theii educétion.

Career aﬁarenessfintegrated into a career education
program has not been included in most eiementary school
curriculums. Sttdents;are not aware of careers available
when they become adults.‘ As a result, most are not prepared
to enter the world of work following‘completion_of high
school. Néiﬁher are they aware §f‘their potential. They
aré forced to joiq the ianks of thé unemployed, become a
burden to soc;ety, and;'never realizing their full poténtial
(Kohl, 1991).

StudentS‘physicaliy or mehtally challénged‘ha#e major



obstacles to overcome aue td.IQW';ec§rds of achievement and
poorvself_imége.’ Tbey Selieve they wi;l be‘unable‘to enter
the labér fofce because of théirvlimitations. Due ﬁo-thése
féctors, mahi of thésé students ne§et have the op?ortunify.
to achieve their'full‘potentiaivor'to.become self suffiéient
(Rohl, 1991). |

Feldman (1979),vindicated that during the‘intermediate
school_experiénce,'students should be exploring careeré and
forming values and attituaes about future empléyment. ﬁe,
stated: “Cafeer and,vocational educatioh are most important
to there‘handicaéééd jo5 seéker‘bééausé;preparation and
copfidence ca# iead to‘job attainmént”'(p.991);>

Significance of’the Problem

A numbe; off;tudents in the school systém today are
enrolled in ééeéial eduéation because of séme ﬁéntal or‘
physical limitaﬁions. Beéause they are‘not madé aware ofi
-their‘potentiaiﬁthey become isolated from mainétream
soéiety; ,AccordingvtO'Meers (1989), special education
students should héve‘the‘oppértunity to explore garéers atv
.the'éariiest éoséible ége.‘ AcCordingly, he advocated
career exploréﬁion pfograms.to be.included in thé.eailj
éﬁhéol yearsgﬁovbettér-equip stu&ents to preéare fér careers

‘as they move through elementary s¢hool. He'added?that"-'



parents ﬁéed to be>better informed abdut the ways to help
open doors of opportuniﬁiés for their SPecial edﬁcation'
student; Perhaps that thch is of gfeatest iﬁportance is to
let‘the'student phygiéélly and/or mentally challénged
realize that he or she has a future in thevworkplacé} This
can have a treméndbus influence‘on the $£udent’s‘self image,
and desire to achieve their highest potential.

Recognition‘has also been given té‘special education
programs by Pﬁblic Law 94-152, and the Education For All
Handicapped Children Act of 1975; Under PL 94—142, all
students, régérdless of théir abilitj level; have the righf
to expect ah eduqation'in the area of career assessmeﬁﬁ,
>exploration, and preparation (Lamkin, 1989).

Programs for the handicapped in the past, according to
Clark (1989),‘have been inappropriate and in many ways;
restrictive. The main reason is that caréer education has
been lacking in géneral f§r both the handicapped and
nonhandicapped students.

Clark (1989), further indicated £hét there is a need
for caréer education progfamming for the higher grade
elementary students. And, he added, there is a need fér
some differentialyprogramming for special education groups.

For example, a child with a moderate to severe hearing loss



may requiré différentIC6ntent at certaiﬁ‘poiﬁts than a child,
with visual limitation.b a |

: Clark als§ hoted that cafeer.éducation is a critical
and necessarﬁ part‘of’the educationél process for
handicapped éhildren. In spite‘of‘éncouraging developments,
career education hasvnot become an accepted concept in
schools. For this reason, there is no guérantee that the
‘handicapped éhildren of this nation will feceive any
systematic career education programs enabling them to play a
greater role in the nation’s economy. Clark'stated:
‘“Educators and advocates committed to the education of the
handicapped must take steps to ensure that full career
education is available in all schools.”

Statement of the problem

Introduction of a career awareness program'within the
upper eiemenﬁary grades for all students, includihg the
special educatioq students, wili give themy# morevpositive
image about themselves, their capabilities,,and_thereby look
forward to making a‘contribution to society rathef than

becoming a burden.

Purpose of the Study
The purpose of this study is to research the degree to

which career education programs allow for career awareness



for special educétion sﬁudéntsvat,tﬁe uppei elementary
level. The éoal of'the.étudy:is'to reéearch the subject of
career awareness as it7i§ currently‘being taught at the
elementaryievelbin‘selected public schools in Southern
Califo#nia. | |

Overview of Research Questions

The following is an overview of the questions to be
answered in-this.:esearch.. |
1. Are career awaieness prégrams being offered to sPeéial
education Students at the upper elementary levels?

2. If yes, what érograms have been implemented?

3. What successes have been experienbed with career
awareneSS‘prdgrams,for special education students?

4.  What follow—up has been donevwith‘these studeﬁts to
identify the benefits derived from the inclusioﬁ of careér
awareness in high school or adult life.

The issués involved with these questions are raised for
the purpose of determininé whether the benefits_of such
program are being realized as documented in- the review of
literature.

Limitation
| This study isylimited toithe‘upper elementary level of

the education system and focuses on SPecial education



students who have'been:mainstreémed in public schools. The
following schools were selected.

Chaparral Middle School E
Dlamond Bar CA :

Maple Hill Elementary School
Diamond Bar, CA

Slauson Middle School
Azusa, CA

Suzanne Middle School
Walnut, CA

Westoff Elementary
Walnut, CA

These schools were selected based on convenience of the
researcher in conducting the study.

Definition‘

Career Awareness: A program designed for upper

elementary students, to inform those in the regular and
special education programs, of the employment opportunities
that exist within the public and private sectors they can

look forward to upon completion of their studies.

Career Education: A program that includes the
awareness, e#ploratién, orienfation, and preparation fo; the
world of work (Kleve, 1974).

Disabled: Refers to those who are in some way
physically aﬁd/or mentally héndicapped causing the

individual to have more limitations than the average person.



Handicapped or Challenged Students: Students who differ
physically and/o: mentélly from other students that_aré

viewed as having avetage intellect and abilities.

Spedial‘Educatioﬁ Students: Defined as those sﬁudeﬂts‘
~wh§ have thsical énd/or mental héndibaﬁs that prévent‘them
from actiielf patticipating ih the traditiohal educatioh |
system, and which will prevent them from'iiving a normall
life similar’tovthoSe who are’nonhandicapped whén.théylb

become adults.

Upper Elementary: Fifth and sixth graders within the

public school systém, often referred to as middle school.vv



. CHAPTER II
' REVIEW OF LITERATURE

Introduction

Hoyt (1976), crédited Dr. Sidney P. Marland, former
Commissionei‘of the United States Office éf'Edﬁcation, with
the introduction of the concept of career education in 1971.

'Iﬁ was Marland(s‘idea that the world of education should be
brought intowcloser reiationship with the‘world‘of work.
Introducing’this,Concept, Marland called for career
education to be integrated into the educational system. Thé
idea was not‘new,‘having been stated as one goal of American
‘education in explicit from by the Morrill Act of 1865. Just
prior to‘Marland’s pronouncement,vthe concept had been well
illustrated in books by Venn (1964), Pucinski (1971), and
Rhodes (1970)  (1975).

Career Education Defined

Scébey (1981),‘stated that caréer edugation focuses Oﬁ
the learner’s employment céreer.:.Narrowly defined, a career
may mean a series §f jobs an individﬁal holds during the
productive years of adult life. A broad definition includes
all of life’siactivities,«those related to educational,
social, recreational and economics. Both views tend to

agree that career education attempts to help young people

10



achieve a saﬁiéfaciory plage in sbciety’for,a héppy»énd
productive wbrk life; _Tﬁey also‘agreevthét career educétiog
must be sensitivtho a‘life énd_enVirdhment that constantiy
changes. | |
Career éducation brbgrams focus on awateﬁess of’thé~'ﬂ
- self énd thé:world in which-one livés.‘.It helpsistudents to.
have an awareness Qf social relationships and the
 ‘individuél’s:rolé in them. Added'tO'tHis is the awareness
of the enﬁirénmént and the contributions work makes’to‘it. 
_ The.pﬁrpose is ﬁovbuild_a positive_and‘accurate self-
Lcdhcept, understand differences between people, develop
attitudes valuing thevdignity of'ail‘woﬁk;qaﬁd garnering a
- smattering of information about the kinds of work évailable

(Scobey, 1981).

Historical Béckq:ound

Career gﬁidance as'part of uppér élementary educatidn
‘is an'bﬁtgrowth of-sécial androccupatidnal changes evélving
from the industﬁiél Refolﬁtion;» As’eariy as the 18903;
"indus##y wasb;n‘ﬁéed‘of skilled workers. This put"préssure}
Ton‘edﬁcators‘fo change the curriculum from.an'emphasis:on'v
liberal arts to.caree: gﬁidance,'especiallj for those
 stﬁdehts who eitherzdid_not:want to go‘to.ébllege, or, for

whatever reason, were not able to do so.
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The objective of déreér edﬁcaﬁiqn.ﬁésbto he1p students -
thihk ébéut ﬁhat_théy-wantedlﬁokdo iﬂ'thé future, and to
prépa:é'for entranée into the labor ma#két;upon completion
- of their education. However, few educétiqﬁéisjsféms.
indluding‘thosé‘at‘théfelémentafy, midd}e schooi;'and high
 school,,acknowledged the.importanée 6f career educatioﬁ..
Hoy£ (1981), felt career‘education:was,vital to cérfectihg
some of the‘problemé within education. It was his view
that: |
> Mény'of thse,leaving the education system were

defiéiént in fhe basic academic skills re@uired for

adapting to the changing‘society.
> " Many students fai1 to see meaningful reiationships

Vbetween what thej are being ésked to learn in school

and that which they be doing leaving the educatiohal

system. This is evidenced by the increasing numbers of
studentstdropping out of school, particularly at the
high school level.

> As a result of the present system, when young people
complete their high school education, they do not have
the rightvattitudes to assist them in making the
transformation from school ﬁo the world of work.

> The current system only meets the needs of those who

12



queiify‘fof eetering collegesvand university; not the

world of wofk;fN e S | |
> The general publie, including parents, business and

industry, and the community, have not been given an

’adequate’role'in:the development of avmode;h

educational policj. | |
The American education system as it is practiced today, does
not meet the needs of minority students, those who are
disabled, or economically disadvantagea.

ﬁoerner.(1991),‘remarked: “Taiking about caieer
exploration in elementary school raisee the hackles of
people who.say we cannot ask youngsters to make long term
career deeisionsQ” He agrees that young children should not
be forced to make long range decisions while in elementary
‘school. However, he adds, teachers can start ybung people
thihking about what they are going to do someday to put food
in their mOﬁﬁhs, clothes on their backs, and a roof over
their heads.

Hoerne:‘(1991), proposed that every young person should
start an “Individual Career Development Plan,” in about the
third or fourth grade. The plan should be designed into a
portfolio that contains information about career interests,

including education and training opportunities and

13



exploration‘experiences. ”Althopéﬁ:ﬁhe young person is
expected to éhahge his‘ér her mihd‘in the‘Years ahead,‘suchs
a plah does‘help stqdentsvrealizé that educatién_is
important as he or she will need it when looking for
émploymeht. At tﬁebsamevtime, the student’s edudatipn can
be designed éo include his or her interesté and abilitiés.

A career based education would be a radiCal‘change from
the present érientation and climate of learning, which‘ié
more about céntent than actual application. Every person
should be prepared to work by the time they are out of high
school, community college, or the university, according to
Hoerner; Even at a young age, children should be aware that
their parents have to work in order to provide for their
needs and someday they too will be required to suppoft
thehselﬁes and their families. With this éwarenéssr young
students can better relate that which they are learning to
that which ﬁhey will be,doing later in life. This will make
education more meaningful to them. By developing a career
portfolio, studénts‘will continually be aware of the reason
'why they are in school and their future rple in society.

The same apprddch should be taken wiﬁh“étudents in
speéial educa£ion‘clésses. Meers (1989)) stated that

students with‘disabilities'must have the opportunity to

14



E explore'careers:atthe eariiestbpossibie aée,-bHe,
recommended' an “ i‘ndividﬁai ‘-Eduaatibriéi Plan,’ "rwbich‘ includes
‘ career,components,dsuoh asfieid’tripstto-various“business'
and industry;for yonnovpeople to ba#e’a-greaterl”
' understanding df‘the:world of work.v Thls type of program
‘w1ll better equlp dlsabled studentsito prepare for careers
‘ as they move‘through,secondar§ school - In addition, parents
w1ll be better 1nformed about ways to help open doors of
opportunltles for ‘their chlldren | | |

| A‘career portfolio, or career plan, bowever-it ;é to be
termed accordlng to Meers (1989), should'eontainrthe
follow1ng 1nformat10n | . |

| Career‘cnoices,:different types of work tbe'Student.
conld’eonsider,‘Or obtain more information about.
o f‘éommunlty part1c1patlon 1earn1ng‘the 1mportance of'
"belng a 01tlzen and a member of the oommunlty | |

Career as a homemaker, both‘nen and women,'their

responsibiiities in therhome;'earing for the family andb
oneself;‘ | | B |

aecordingtoMéers,’“Career,preparationbinVOlves
: edﬁcating'the.total:personr' If anyone part is mlssrné then'"
successvln tne other areas w1ll be dlmlnlshed or altogether

unllkely

15 .



Duffy'k1990),vstated th#ﬁ.childien at the elementary
‘level ﬁeeaed to be inéroducéd tobca#eer'awareness.  In
addition‘té making'stﬁdénts awafe ﬁhat‘they will have.to_go
to WOrk-in’the future, £he idea tﬁat théy will have a careef
‘ﬁiil build self eéteem,.devélop'good work aﬁﬁitudés;  |
pérsonal values; and their ability to make decisions about
‘their future. | |

According to Duffy (1990), research ,ind:_i.cates‘ that
‘children gréw voéationally és wéll és chronologically,
emotionally,‘soéially, and'academicaiiy. An’early emphasis
on'Careeﬁbdeveiophegﬁ helpvyéﬁng people tovéppreciate
vthemselves, the workplace, ahd the different fields of
bendeavor; This can and should increase each year they are
in school.

‘ Duffy’propqses that teaéhers blend academic content
with a career education through a method éalled “infusion.”
As an example, when‘studénts study planis to determinehéw:
water, light,vand séiis affectvgroﬁth, they also can see how
‘people grow and‘mature. ,?edple need love;‘food andﬁshelier;
This helps'éhildren'to.undeiéﬁand_how’others feel and
recognize that they toovneed.love and qompassion.

Caree;>éwarenessbat'an earlybage increases a student’s

knowledge about life. This awarehess needs to be carried

le



‘through thevlanguage artsvby bfi;ging in real 1ife‘
situatiéns intovthevmate:ial.'_lﬁ §an als§ increase the
aﬁareness‘of how huméﬁs can chanéé and improve their iiVes
through education. It is a time when‘ydung people should
‘begin exploring the greatlmen of the pastvand appreciate
- what they have contributed to ouﬁ-lives_todayf

Duffey further reports that studies have shown that
work behaviors, aftitudes, and valueé, like other»skilis;
are formed and shaped at an early age; Elementaff school
children need to be introduced to work as a positive outlet
er‘talents, abilities, and interests. Most of all, they
need a classroom‘workplace that focuses instruction oh their
future. Helping‘students to master study skills introduces
them to many thingsvthey,will experience in the wgrkplace
suéh as time management, self discipline, and organiiation
of thought and work materials. Stressing the three “C’é” of
caring, cooperating and communication creates an
enthusiastic, positive classroom with motivéted,and eager
learners. Activé'listening can help students to better
understand and follow directions. A positive work
environment rewérds children for completing assignments on
time, ser#ing as an example‘of what they can expect when

they try harder, are more accountable, and in the end, will

17



have a feeling of pride in their accomplishments.

Mildly Handicapped Students

Gillet (1983{,(stated tha£ ;he‘elementary years‘ere
’ vital.in the‘development,of career concepts for mildly
handicapped children. .During these years, attitudes are
being formed that will affecﬁ vocetional'adjustment in later
life.FIShe indicated that a‘child’sieducation and training
for adult lifing ehould begin early and continue throuéhout
the school yeare rather than being postponed until
adolescence. It is very difficult to negate years of
inappropriate behavior patterns when high school age is
reached.

Career awareness, according to Gillet, is”important for
‘the handicapped child at the elementary level. It should
consist of gquiding the evolution of social skills necessary
‘in‘job, faﬁily, and personal adjustment; helping the child
come to an understanding of him or her self, encouraging the
development of basic communication and‘computation skills.
Added to this‘is theeintroduction of the generalvidea about
the world of work, and facilitating‘the exploration of a
variety of careers. All of these concepts proposed can be
applied to nonhapdicapped students for the goals and

objectives of career awareness are the same.

18



Gillét;propoées'thatrcaréer‘edhcation doés not replace
~an academic p:ograﬁ, h9rfdoes it}céil'fot’a éeparate‘ 
curriqulum strudture, 'The;caréerfcoﬁcépt can'be.introduced
in every activitybpr0viding'the studenﬁvwith knowledgé'of‘
the calender,,tiﬁevconéepts, mohey, shape and color
reéognition, quantifétive concepté, mastery of‘a bésicv
written and spoken vocabulary, and skill in communication
are all essential t§ success in ﬁhe worid of work. Ali of
these aspectsrof work can easily be integrated into the
exiStingicurriculumf

It-is‘Gillét's view that elemehtary career educatioh
motivates the student's»intereSt in school and academic
learning.v If curriculum‘éctivities are related to Careers
and the worid of wofk, the étudeﬁt will better éerceive éhe
’;elevance of current activity to the fﬁﬁure. This is an‘
-important_objéctive whén considering transfer of learning.
.. For the mildly handiéapped stﬁdent i£ should stress first
;hand learning ei?eriences in whiéh students gaip skilisaand
develop competehciés:thét‘are‘comménsuréteiﬁith their
abilitiesband interests.

How career éducation is inclﬁded in the curriculum
depends on the developmeht’stagevofthé sﬁﬁdent,‘thé typé of

program'placemént, acquifed skills, goals and 6bje¢tives of:
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the individualized education program and the teacher’s

philosophy.‘

Géals‘of Céreer Education in the Elementary School
The goals of cafeer awareness education in the
'elementary séhoq1 $s_identified bf Scobey.(1981) are as
follows: | | |
> ﬁnderstanding'of the éelf; the fole’bnejpiayé,‘
interaction withvpeqple and the envifonment; the ﬁany |
settings of life';—— home, neighborhood, community,
talents, abilities, persbnal development,‘discovery of
personal needs,.inte:estskand skills.
> Insight into 6ne’s self aS»a‘worker now, and as a
prosbective»wbrker asvan adult; anticipatiohrof
possible.career‘goais; ¢areer cdnsciousness;
> Awareness‘bf the,multiplicityvof career goéls, how
vgoalsvmay cﬁangé with time and experience.
. Understaﬁding that oﬁe’s_career is an integration of
all dimensions of life.-'
> Acéuaintance‘with and beginning comprehension of the
broad occﬁpatibnai‘fiéldsf the vast range of j§bs.
o> , Orientationvto the changing character of work and‘the.
job market.

o Developmént of attitudes toward the dignity of work and
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the satisfaction dividend from it; what work is and how
people value it; the value of work to the individual
and to society; the relationship between education and

work.

Development of some simple basic tool skills.
Familiarity with a sampling of simple industrial
processes and prpduction.

Experience with industry and workers in it; interéction
with workers of social agencies.

Understanding of interdependency; cooperation in an
occupational endeavor.

Identification of the different environments of work.

Scobey added, achievement of these goals is not a

simple task. Everyone most likely will not be achieved.

The teacher who conscientiously tries to achieve most will

have to demonstrate:

>

An open mind.

Ability to take advantage of ordinary teaching
situations to emphasize the career concept.
Sensitivity to points of view which emphasizes careers,
industry, and technology.

Desire to constantly increase his/her own knowledge,

become familiar with the work areas in the community,
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and visit plaééé of work.ﬁ

> Willingness to seek.assisﬁahce froﬁ others membeis of
the{community[ispécial teacbers, consultants in
industrial and vocationalveducation.

> Ability to select teaching objec;ives after a careful
‘study of piiorities; o

Developing and Achieving Instructional Goals in Career

" Education

Stevenson (1981) stated thatvprograms at the elementary
level provide chiidren with experiences to help them grow in
knowledge‘and uhderséanding about themselves,‘others, and
the world of wofk. The elementary level she indicates, is
n§t too early fér’the child to understand that people work
to produce goods and ser&ides and to develop‘such values and
‘attitudes as: “I want to be a courteous person; I want to do
a job well; and I can do a'job well.”

According to Stevensén (1981), the premise that career
education can achieve stated goals early in the life of the
child is well supported. Stevenson stated: “The preparation
for a’career begins ﬁith lifelitsélf.” The very young child
is iﬁterested in the things experienced in the envirqphent.

Children imitate that which they see others do. Their play
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is their work as they act out life’s role. The child may be
a doct§r because'of'a viéit»to a’déctﬁr)s office, or becauée_
" he oz sherreéeiﬁédva_éift.of a d§c£or's‘kit.

‘.Dr3 Marland,xétaﬁed Stevéﬁéon/ viewévcareér‘edﬁéati§n,
fas'aCOntinuoué érbééss:oflearning; “Hé'feels thétithé 
pubii§ §ch§ois shbqld'proﬁidéiexpériénces thatvwiii dé?élop-
;world—of—ﬁo;k'copcepté in the yoﬁng 6hild. The middleb’
schoql'studéht‘needs tb.explo:e voﬁationalzpréibilitiés.:'
At the'secéndarj level stﬁdeﬁtsvﬁeed‘traihing for‘ij ehtryJ
or for further fo#mal trainiqg.-‘ﬁérlaﬁd‘chérged the schools
with the reséoﬁsibilitj ﬁdtrproﬁidingvééfeer’awareness"
Within the conﬁeXt‘of‘the cﬁrriculum! |

‘Géol‘(1991) reporied on ﬁhe,p:égram»of tﬁe éoriy Aréa
'SéhOOl Distriét?é program with thé eiemeﬁtary schoél'é“'
ca:eer,prograhfor»fifth'and,six‘graaérs,’The‘SChoﬁi is:
located in ﬁorthﬁest Penhéylvahia, in'a'city‘with a
} pdpuiati¢§ of about 7,000. It isérimarily a.rural‘érea.
Gréduéﬁes,lqbkjto thev£é¢£6¥ies; sérviCe areaé}band |
agr;éulﬁﬁre-fdibﬁobs. ;in the‘program;ﬁthe fifthvand sixth
j graders interacted»withﬁigh séhooi Studéh£s in a week_iohé‘
caréér.p#og#am.._The pﬁogram~enc§uragéd studgh£slto seléct
;the céfeér.thaf ihterested th§m“tﬁe:most. They:ﬁére divided,

'into small groups ahd taken to the diffe;ént areas of work



accordihg to their interests. The tour included a visit to
a néarby vocational school whére-stﬁdénts were given the
.0pportunity‘t6 becomevacquaintediﬁith the.tréinihg progréms
offered. | | |
Career edﬁcation was also given.:ecognition by Congress

in 1993; The School-to-Work Opportuhities'Act addteSsed the
vnafiona1 need>to develop a,coﬁpréhensive agd éoherent system
to help thefnation’s youth acquire the knowledge, skilis,_
- abilities, and info:mation needed toAmake a'transitioh f;om
scﬁodllﬁo caree; oriented work.. Curréntly, according to‘the
Act; three foﬁrth§ of America’s high schools stuaents entef
the workforce'without coiléée-degreeé. Because mahy.youth
. do not posséss tthbasic'academic and occupational.skilis
neeaed té be suCcessfﬁl in the techndlogically changing
wérkplace, or do not pursﬁe further‘eduéation, too many
drift or'flounde£ for'five:to te5 yééis‘followingvhigh
school béfo:é théy'aré able to find stable;.“careef—track?:
‘jobs.

| ﬁﬁring 1994(‘thg initiétive ﬁas funded‘under cﬁrrent
leéislative_auﬁhority in the Job TrainihgvPartnership Act
and thé‘Carl D. Perkins'Vbcational_and Appliéd Technologj
Education Act. ’qu fiscals 1995 and beyond, it‘will be

funded under new legislation that has recently been.
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introduced in the Congressiae'the ?School—to-Work
Opportunities Act of 1993. The funds are made available
under a grants program, designedland administeted jointly by
the U.S. depertments'of Education and Laboz.

Petix (1995) teported that school leaders were
reqﬁested tOvredoubleeeffotts to p:eparetstudents fot the
coming information age. The secondiannual Business and:
Education Partnetship'Symposiﬁm,was held to discuss the
fﬁturevof the netion and the reletionShip betweeq.education
fand_business and industry. fThe-symposium provided abglimpse
into e‘future where even low end jobs will require greater.
thinking and‘decision making skilis, according to Petix;'

. Petix indicated that Bonnie Polis, spokeswoman for the
Ritereide>Unified’School Disttict indicated that the
conferehce was heid for the purpoee ofﬁencouraging school
and‘business leederS‘to plan togetﬁer‘for"the future despite
.the preseures of budget cuts.

Cohc;usion‘ |

| On August 21‘ 1974, President Ford 31gned 1nto law the
Educatlon Amendments of 1974 --- PL 93 380, Section 405
'Title Iv, entitledk'“Career.Education,” was the first piece
of leglslatlon in soppott of the concept One of the

stlpulatlons of the blll was to receive federal flnanc1al
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_assisténcé, the schooluhadéfo demcnstrate they had a
succéssful ca;ce:-educat;ou prcgramf(Hoyt, 1981) . The major
p:oblem‘exbefieuced with‘the.légiSlatiou was how to measure
the results‘thst hadcbeen achieved ficm,such programs; Hcyt
sucgested'that we must deuotevserious and concentrated
attenticn to the prcblem'of'constructing ahd validating
assessment instﬁumcnts and deuices for use in theuevslustioh
of career education. Other bills have been passed iuciuding
the School-to-Work Oppcrtunitiss Act of 1993. Many schools
contiuue,tc educate young men and women‘inithe traditicnai
ways.  The feview of‘literatutc suppcrts thé’viewvthat>“
changes must.be made in the curriculum and that career
awareness must be integrated ivamerican students are to be
‘successful in the labor force. Without a wellvécucated and
trained wcrkforce, the'nation’s cconomylwill decline;

It was Hoyt’'s view that sufficient time had elapsed
with the career education concept being introduced at the
elementary school lcvel; ﬁhat it hss prcven itsjvalue and
" worth. He scknowledces‘that there iSFSti11 a long way to go
»beforelail educational’systemsvundersﬁand and appreciaté»thec
need fo; careef“education at the.eiementsry level‘ahd the
many benefics tovbe deriued;:ﬂoyt iudicatedvthat many of the.

‘problems‘currently being experiénced'in'the classroom today
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such as poor attitudes about education, low self esteem,
dropouts, and undesirable behavior, can be eliminated with a
career awareness program at the elementary level.

It is the view of most writers that once young people,
including those at the elementary level, have a greater
understanding that what they are doing today will be
important to them in the future. They also need to
understand that to have a good future education should.be
given highest priority. Career awareness will make
education more meaningful and important in their lives.
There will be fewer failures resulting from the education
systems which will benefit individuals,'the society, and the

nation.
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CHAPTER IIT

RESEARCH DESIGN AND PROCEDURE

Questionnaire
A Teacher’s‘Caxeer Awareness Questionnaire was prepared

for the purpdse ofkreSearching the subjeét of qareer'
awareness at thekupper elementary level:of the education
system with a focus on special education studeﬁts. The
questionnaire was divided into four sections:

Section A identified the position of the respondent in
the educational system.

éection B peitained to the existence of a career
awareness in the upper elementa;y curriculum within the
education system in which fhej are employed.

Section C was designed to identify>the totalﬂnumber of
students Currently enrolied in the program and‘the
limitations of the students involved.

Section D included a series'of,questions pertaining to
career awareness;prbgrams designed to obtain the respondents
opinions relafive to the impoftance of career developmept
- programs at the upper elementary levellih the education
system and the particular need for such programs to be
offered to students with physical/mental disabilities.

Added to this section was a number of questions regarding
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the need for career awareness in general, along with a
request for additional comments of the‘respondénts.
Demographics

Five upper elementary schools were selected as the
source to obtain information from teachers and
administrative personnel concerning career awareness. The
schools inéluded:

. Chaparral Middle School, Diamond Bar, Californié

. Maple Hill Elementary School, Diamond Bar, Callfornla

.- Slauson Middle School, Azusa, California

. Suzanne Middle School, Walnut, California

. Westoff Elementary, Walnut, California

A total of 50 teachers and administrators were provided
with a copy of the questionnaire. A total of 38, or 88

percent, were used.

A breakdown of the respondents was as follows:

Teachers:
-Special Education (6-8) 9
Resource Specialist Program (6-8) 12
Resource Specialist Program (K-5) 6
Special Ed (6th grade) 2
Specialist (Speech/Language) 1
Total 30
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Administrators:

Principals

, . 4
Assistant Principals 2
Speech Pathologist 1
School PsychologiSt 1
Total | 8

‘Agalyéig
The follow1ng is an analy51s of the data gathered under
'Sectlon D:

1. A career awvareness program should be 1mplemented in the
curriculum of upper elementary level students

TABLE 1 |
OUTCOME RANDOM NUMBER PROBABILITY
‘ VARIABLE (X) RESPONDING P (X)
Strongly Agree 5 25 0.66
Ag:ee 4 13 0.34
No Opinion 3 O 0
Disagree 2 Ob 0
Strongly 1 0 0
Disagree
E (x) = 4.66 o
Standard Deviation = 0.45
2. A career awareness program should be 1ntegrated with

academlc subjects ;

- 30



| TABLE 2 |
OUTCOME  RANDOM NUMBER PROBABILITY
VARIABLE (X) | RESPONDING P ()
Strongly Agree | 5 -,v12_~ : 0.31
Agree . 4 24 |  o0.63
No Opinion 3 2 0.05
| pisagree 2 0 0
Strongly 1 -0 0
Disagree

E (x) = 4.22
Standard Deviation = 0.52

3. It is advantageous for children with disabilities to
recognize their potential at the upper elementary level.

TABLE 3
OUTCOME |  RANDOM NUMBER PROBABILITY
| VARIABLE (X) RESPONDING P (X)
| Strongly Agree 5 | 22 0.57
Agree 4 15 - 0.39
No Opinion 3 1 0.02
Disagree 2 0 0
- | Strongly 1 0 : .0
‘| Disagree :
E (x) = 5.01 _
Standard Deviation = 0.68
4. Recognition of potential can help15pecial education

students to have a better self-image, and will motlvate them
to put forth more effort in thelr education.
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TABLE 4 | |
OUTCOME .~ RANDOM |  NUMBER PROBABILITY
VARIABLE (X) RESPONDING . P (X)
Strongly Agree 5 ‘ 24 0.63
| ngree 4 12 . 0.31
No Opinion 3 2 0.95
Disagree 2 0 0
Strongly 1 0 0
Disagree
E (x) = 4.54
Standard Deviation = 0.57
5. Special education studénts have the right to explore

their potential and should be encouraged to do so, so they
can become a productive person in adult life.

TABLE 5

OUTCOME ‘ | RANDOM ; NUMBER PROBABILITY

- VARIABLE (X) RESPONDING P (X)
Strongly Agree 5 29 0.76
Agree 4 9 0.23
No Opinion 3 0 0
Disagree 2 0 0
Strongly 1l 0 0
Disagree

E (x) = 4.72 »
Standard Deviation = 0.42

6. Career awareness programs integrated into the
curriculum will assist special education students to become
more socially interactive with peers.

32



TABLE 6

OUTCOME RANDOM |  NUMBER PROBABILITY
| VARIABLE (X) RESPONDING P (X)

Strongly Agree 5 8 : 0.21
Agree 4 23 0.6
No Opinion 3 7 0.18
Disagree 2 O 0
Strongly 1 0 ‘ ]
Disagree

E (x) = 3.99

Standard Deviation = 0.62
7. Career awareness programs can assist a special

education student to set goals for the future which should
contribute to a more positive attitude toward the future.

TABLE 7
OUTCOME RANDOM NUMBER PROBABILITY

VARIABLE (X) RESPONDING P (X)
Strongly Agree 5 | 18 0.55
Agree 4 17 | 0.44
No Opinion 3 0 0
Disagree 2 0 ' 0
Strongly 1 0 | 0
Disagree

E (x) = 4.51 |
- Standard Deviation = 0.47
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8. It is the responsibility of parents, teachers, and
administrators working with upper elementary students to
introduce students to the concept of work life, and
responsibility for one’s care and support.

TABLE 8 |
OUTCOME - RANDOM NUMBER PROBABILITY
' VARIABLE (X) RESPONDING P (X)

Strongly Agree 5 21 0.55
Agree 4 17 ' 0.44
No Opinion 3 0 0
Disagree 2 0 0
Strongly 1 0 | 0
Disagree

E (x) = 4.51

Standard Deviation = 0.47
9. Special education students would greatly benefit from

career awareness as it would motivate them to put forth more
effort in their classes.

TABLE 9v
OUTCOME RANDOM NUMBER PROBABILITY

‘ ‘ VARIABLE (X) RESPONDING | P (X)
Strongly Agree ‘ 5 v 8 0.21
Agree 4 - 16 0.42
No Opinion 3 12 0.31
Disagree 2 ‘2 0.05
Strongly 1 0 : 0
Disagree

E (x) = 3.66
Standard Deviation = 0.83

10. Students with disabilities should be separated from
mainstream students and provided special programs to fit
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needs.

Standard Deviation

'ﬁheir'particdlai
TABLE 10
 OUTCOME 'RANDOM - NUMBER PROBABILITY
VARIABLE (X) | RESPONDING P (X)
Strongly Agree -5 0 0
| Agree . 4 8 0.21.
No Opinion '3 20 0.52
Disagree 2 10 0.26
Strongly 1 0 0
Disagree Co
E (x) = 2.92

0.67

Note: Most teachers prefetred one day or part of a day to be
separated from mainstream students.

11.

a follow up program to identify the benefits
received from the program.

A career awareness should have specific objectives, and

that students

Standard Deviation

12.

TABLE 11 »
OUTCOME 'RANDOM NUMBER | PROBABILITY
| VARIABLE (X) | RESPONDING P (X)
Strongly Agree 5 | 14 | 0.36 7
Agree 4 21 0.55
No Opinion 3 >'3 0.07
_Diéagree . 2' o} 0 |
Strongly 1 0 0
| Disagree '
E (x) = 4.21

0.59

Special education students should be monitored over a

ten year period to obtain feedback that would contribute to
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improving career education programs.

TABLE 12 | |
OUTCOME | RANDOM |  NUMBER | PROBABILITY
o VARIABLE (X) | RESPONDING : P (X)
: Strongly.Agreé | 5 5 . ‘ 0.13
Agree 4 14 0.36
No Opinion 3 13 . 0.34
Disagree 2 6 o 0.15
Strongly 1 o 0
Disagree : ‘

E (x) = 3.41
Standard Deviation = 0.89

Six questions‘were selected regarding caréer awareness
to determine thé respondeﬁts support or Lack‘of sﬁppért of
‘their content. | |

vThé statemedt, “Caréer awareness programs shoﬁid be
implemented for sPecial education children in éve:y school
‘was supported by the majority." Othei statements which had
vconside:abie suppoit’were as'follows:

b.'Schools and teachers'are not prépared tvoffervsugh‘

programs.

. To offer such a program would require additional
mqney,not currently available to education.

If requiréd, teachers would heedvto be given
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additional trainiﬁg ﬁﬁat they currenﬁly are not required éo

have. | }
The balance of the statementsiwere not suppoﬁted.

Adg;tional Comments
The following comments were added by the respondents

that contribute to the understanding of‘the importance ofv3

career awareness:

> Career awareness and training are very important ﬁools
for self-esteem. Many children do not know they are
capable of a variety of skills. Students that do wor#
have a more mature attitudé and gain self confidence |
through experience and effort. Many parents baby their
children and do not aliow them to take the steps‘ l
necessary into adulthood - mainly responsibility. When
a student works and receives pay, this fosters growth
and development into the real world outside of school.
Hard wérk builds character.

> Career awarenéss also allows the student to see what
‘kind of jobs are available and the relationship betweeﬂ
financial success and edﬁcation. Career awareness |
makes it easier to demonstrate the benefits of hard
work and applying one’s self in school.

> Parents need to be educated about resources and
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agencies availéble for their special education child.
Teabhers need to have the patents"full support.
Parents need to belie#e'theirlspecial education child
can become iﬁdependent.

Parents must be willing to cooperate and give support
to programs if they are io succeed. If parents’ values
and beliefs are not the same, teachers can do little to
change them or their childrén,

I hope there‘will bé more emphasis put on.career '
education in the fﬁture. Many of ouf.speciai education
students are not aware of career options and therefbré
have few goals for adulthodd.

This concept has been implemented before at Slauson as
an exploratory program.' It usually fades away, then
comes back, but it is not promoted in the &istrictb—‘l
think we>need to réturn to a careei awareness program
that we had during the 1970s. Business was behind that
push during thét decade, but has lost its éppéél today.
Most resource students spend their time in the |
élassroom with suppért; Only on rare occasions do they
get pulled for individual help. There is a time and.
place’for all sﬁudents, and we need to keep in focus

what is bests for each child.
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> I feel tha£ special educatibn cﬁildien at the
elementary level should have the opportunity to master>
the basic curriculum. I believe the additionvof>career
awareness should océur according to the intellectual
development and mental capacity of the individual.

»  The a Unified School District had a career education
program for élementary special education students that
I thought was great. The students had jobs, were.paid,
had checking accounts, and could buy items from a
school store.

> Career awareness should be implemented at the middle
school and introduced at the elementary level.

> It (career awareness) should not only be required, it
must be impleménted due'to new transition laws.

> Students of middle school age who are disrﬁptive need
to go one half‘day and earn money for a meaningful job
in the community. Often they are unaware that they can
impact the community in a positive way.
The following chapter presents the findings and

discussion of the results of the data collected.



CHAPTER IV
FINDINGS AND DISCUSSION
nt ction

"Thé éurpose‘of thig study was to‘research the degrée to
‘which career education pt§grams allowedvfor career awareness
fér special education students at the upper elementary
level. The focus wés on the need to implement career
awareness into the curriculum,'and the 1opg rangé benefits
that could be derived as a result.

The objective of the researchrwas to solicit respohses
to four questions posed within a questonnaire to obtain data
relative to careér awareness programs currently being
~offered at selected upper elementary level schools. The goal
of the study waé to identify pfograms'that are being offered'
at fife selected schools. .The study was limited to five
- selected upper elemehtary schoeols located in the cities bf
Diamond Bar, Azusa, and Walnut, California. These schools
were selected because of their‘geographic‘1ocations and the
convenience for the researcher to cohtact;b They were also
believed to be representative of upper ievel eleméntary
education'found in Southern California.‘

The study was further limited by the.fact that a total

of 50 teachers and administrators were provided with a copy
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:oftthe;questionnalre;: Of thls number ’only 38 were
.‘returned meanlng that only 88 percent of the questlonnalres:5
‘dlstrlbuted ‘were used for thls study The respondent L
;teachers 1ndlcated expertlse 1n dlfferent areas of upper
'1leuel educatlon deallng w1th proorams for students w1th
';speclal needs;f In addltlon, four prlnclpals, two as31stant -
'lprrnc1pals, one - speech pathologlst and one school
hpsychologlst were also among the respondents Although a ::'
‘ffrelatlvely small number of questlonnalres were returned 1t
‘vwas belleved that the data collected contrlbuted meanlngful'h
mﬁdata that would a531st in: answerlng the research questlons
.e:F;ndin s“-' _ : o .
| Based on the rev1ew of llterature, 1t was learned‘that -
'rlcareer guldance as part of upper elementary‘educatlon as an‘f
1outgrowth of soclal and occupatlonal changes that evolved |

hﬂfrom the Industrlal Revolutlon The objectlve was to help

Lstudents thlnk about what they wanted to do in thelr future.s

| '“It was also for the purpose of helplng students to 1dent1fy i
jthelr talents and potentlal 1n llfe However,‘at the tlme,sff'
idzfew schools at the elementary 1evel gave 1mportance to L

'lﬁlmplementlng career educatlon w1th1n the currlculun
- Many educatlon researchers today support the v1ew that ;d'

d_'career educatlon should be made a part of the currlculum f




because such programs would help‘students develop attltudes,
-values bellefs and ab111t1es to dec1de who they are and’
"what the:.r futures can be (Duffy, 1990) G:Lllett (1983),
for example, was of the oplnlon that elementary career
educatlon notlvates the studentfsilnterest in school»and -
academlc 1earn1ng | B | |
Sectlon B of the questlonnalre was de31gned to 1dent1fy ,

whether any of the flve selected schools had career programsv
for speclal educatlon,students at the upperlelementary
levels.l The respondents from the Slauson Mlddle School
1nd1cated that suchiprograms were belng offered. The-same“ -
| was. true for the Foothllll Maddle School Westoff
Elementary,‘and some at the Maple Hlll Elementary . However,
such;programs.are not_offered at»the Suzanne Middle Sdhools;:
‘Thls 1nd1cates that careerkprograms for spec1al educatlon

students was not avallable throughout Southern Callfornla
‘,Thls provrdes the response to questlons number one in
’Sectlon B, that such programs do EXlSt but they are not
S offered in all mlddle schools |

vIn Sectlon'ct} the respondents were asked to 1nd1cate 3

'the number of SpGClal educatlon students enrolled in specral f
educatlon programs The respondents from the Suzanne Mlddle~

School 1ndlcated that only programs for the slow learner,



F‘s and students Wlth the attentzon def1¢1t syndrome (ADS),-and

vhlearnlng dlsabllltles were avallable at the school Thlsv7
j-1ndlcated that perhaps students requlrlng speclal educatlon'”
: other than the above,,dld not attend thls school However,e
the Maple Blll Elementary School respondents, reported that |
>‘~there were students enrolled in speclal educatlon programs,

but these were prlmarlly for the slow learner and the ADS o

"student

Respondents at Westoff Elementary 1nd1cated relatlvely
' the same spe01al educatlon programs belng offered but had
_specxal programs for‘the hearlng and 31ght 1mpa1red
students There were few students;‘however; reported as
belng in these spe01a1 programs The Slauson Middle SChool
| 'respondents prov1ded relatlvely the same types of programs,
for a relatlvely few students | | | | o
- The Slauson Mlddle School respondents added to the
usual programs but stated that the school also offered a"
‘program for the mentally retarded. These.programs were
offered to a total of 62 students attendlng the school

The results of the survey 1ndlcated that there werel' |
vapeclal programs‘for students wzth specral problems, Whlch f
"1ndlcated that there was a‘need for career guldance programs

- for students w1th problems, prlmarlly the mentally retarded :
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hithose w1th slght and hearlng lmpalrment the.slow learner
hnb(whlch may be related to mental retardatlon), and ADS whlch
Seems to be the learnlng problem belng glven the most
hremphasxs at thls tlme.ttw | |

. Sectlon C conslsted of ten dlfferent statements

'1’1relat1ve to the 1mportance of career awareness programs in

| at the upper level d1v1310n of elementary schools, often
’referred to as “Mlddle School " The questlons were desmgned ;
;hvbased on the flndlngs ln the review of llterature wthh
'fildentlfled the 1mportance of career programs to be |
'bflmplemented at thls level and 1n some cases, educators weref
'.i of the oplnlon they should be started even at 1ower levels“'
It was on thls-ba31s that the‘respondents, since they
_'were 1n§olved in- educatlon; were asked whether career‘
’awareness:programs had been lmplemented in thelr schools.it
JEihThe flrst statement in Questlon Number One asked whether a
’_-career program should be 1mplemented ln the currlculum ofv.
'vupper elementary level students H o

There was a total consensus that agreed and strongly

'.fagreed w1th the statement_ There was also a majorlty oplnlon*

’5fas to Questlon Number Two, that asked 1f such a program

ashould be 1ntegrated w1th academlc subjects Only two Ex

- respondents 1nd1cated no oplnlon | Thls 1nd1cated that the



'»feducators were aware of the 1mportance of career educatlon

buat thls level of educatlon

There was a majorlty agreenent\relatlve to the
‘1mportanee‘of upper elementary 1eve1 students with
dlsabllltles to recognlze thelr'potentlal and that such

’ prograns would asslst a student to have a better 1mage about
h hlmself and his potentlal Further, spec1al educatlon :
’students have the rlght to explore their potentlal and to be
'encouraged to do so.

In Questlon Slr, whrie the majorlty of respondents
»agreed that career awareness programs should be 1ntegrated o
into the currzculum'would_a331st special educaﬁion students
to become more sooiaily.interaotive.with‘their peers,‘seven
respondents_responded with'“no'opinion.f This raises the
questlon as to whether they did not hane an oplnlon, or had
not glven the matter any thought Thls was inconsistent with
'Question'Number Seven and Eight which‘proposed that a career‘
awareness program can»asSist.aspecial.edueation student to
set}goa;s,fand it'was the;responsibility'for_Parents as_well-s
das parents‘tohworkhwith,these studentshsoathey would have»a"
better understanding ofdthe need to be able to care fork‘

one’s self.
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It.wasvalso assuned‘that a consensus would be recelved j'
on Questlon Number Nlne Wthh stated that students would
| greatly beneflt from career awareness as 1t would motxvate
them to put forth more effort in thelr classes. HoWever,,lZ h
respondents offered no oplnlon, and two dlsagreed
er In Questlon 10 1t was assumed that there would be aﬂht
consensus of.oplnlon that would not support the statement .
that students wzth dlsabllltles should be separated from
‘malnstream students and glven specral programs to flt thelr"

partlcular needs Only elght respondents agreed whlle 20

had no °Plnl°nr". and 10 dlsagreed It is bel:.eved that thesef.

responses could be more thoroughly explored 1n research
studles to 1dent1fj the reasons. why there these educators
responded in thls manner B |

| Questlon Number‘ll asked 1f career-anareness should f'
have specaflc objectlves; and a follow up program t0v_‘

ldentlfy the beneflts that students recelved from the s:f'

program. It was assumed that the statement would recelve anaf S

overwhelmlng agree response. However, three responded w1thpﬂa
no oplnlon It was also‘not agreed, as 1nd1cated 1n |
Questlon Number 12 ‘ that such students should be monltored‘;l'
over a ten year perlod to 1dent1fy thelr progress in. llfe

Thlrteen respondents had no oplnlon, and 31x dlsagreed v Ith




was assumed that‘such a- plan would make a 31gn1f1cantl."
contrlbutlon to determlnlng the effectlveness of the ¢§reé£j*
programs offered at the upper elementary level |
| The comments of the teachers were added to Chapter III,’”;
as theyiwere v1ewed as prov1d1ng 1nszghts lnto thelr | |
feellngs and attltudes relatlve to the 1mportance of‘careerni
‘programs at the‘upper elementary levelb and some of the
problems that are also 1nvolved Some‘of the 1ssues ralsed'
1nd1cate that the‘subject of career awareness programs.belno
offered at the upper elementary level for spe01al educatlon |
students warrants addltlonal research studles before some‘v;e
standardlzatlon can be achreved in thls area of educatlon.iie
Conglu31on | i_ f | | | e
2; The questlons posed by the study have not been fully eil
answered ‘ It was learned that career awareness programs
were belng offered to. some spec1a1 educatlon students at thefpun
upper elementary level but not in all schools l However,rt?lgs
was not learned why such programs.werebnot lmplemented;,'ltjﬁp
was also not learned as to the successes or fallures
experlenced Wlth career awareness programsv: Thls may have”
: been due to the ways in whlch the statements were presentedhat
; andlno one was actually deslgned to obtaln thls 1nformatlon.3r

It was also not learned 1f a follow up program was 1},




lmplemented to monltor the students over a perlod of tlme to

see how the programs benefltted them

Most of the responses dld not agree that such should be
done so it can be sald that a follow up program has not been
done for students who have completed these programs 'One

reason may be that the schools do not have the time or
ahlllty‘tobmonltor students. kIt’may‘alSopbe assumed thatuif
such a follow program was to be implemented that it should
be done by the high school rather'than eiementary.as it
would he“too difficult to determine the impact of career

| ‘ ‘ » :
awareness programsvonvthese,Students at this level

It was the belief of the researcher, however, that

monitoring the impact of such programs would be of benefit

toithe programs and future students. 'Whiie it may not be

feasible for schools to implement such a program, much could

be learned by additional research in this area



VCHAPTER V
CONCLUSION AND RECOMMENDATIONS jvi

A career awareness program for upper elementary and.
malnstreamed students in spec1al educatlon programs allowsi;e
students to explore varlous career areas and prepare themu
for career ch01ces These programs w111 1ncrease the ? "5”
student's knowledge as to what is. avallable to hlm or her 15}3
the way of work upon completlon of thelrveducatlon v‘ThetL]_th
1mplementatlon of career awareness programs 1s long‘overduebf;\“

It,ls belleved~thatA1nfmost530hools-llttlewattentlon»haSrfff?

been glven to such a program but there are spec1al programs:;flf;}n

for spec1a1 educatlon students Wlth the hlgh dropout rate:?* L

of hlgh school students, the hlgh rate‘of_unemployment 1n-‘te-:
the new technologlcal flelds, along Wlth the SOClO economlc‘
changes and demographrcs, now is the tlmeeto serlously beglnef
to.place career educatlon awareness programs at all |
educat10nal levels for all students" | |
fhe focus of thls study was on‘speclal educatlon

: programs because students who}experlence learnlng problems
‘ and handlcaps at thls age often cannot reallze that they do‘p"
Ihave potent1al and that they can look forward to hav1ng
meanlngful employment l However, thls does not say the same

is not ‘true for other students,. It is‘well_knoanthathi7’



students w1th certaln handlcaps at anuearly“agevare often
dlscouraged from attemptlng to 1dent1fy thelr potent1a1 as
many have been made to belleve they have 11m1ted |
capabllltles. It is for th1s reason that the focus of.thls
study was on spec1al educatlon to draw attentlon to the facts
that more students w1th problems can be dlrected toward a..
.better future 1f they can see themselves as haylng
potentlal Thls would grve them‘an 1ncentlve to further?if
thelr educatlon at least to complete hlgh ‘school. |

The attltudes that students acqulre about themselves ath;
the elementary level have an 1mpact on thelr llves today ande
1n the future Career awareness programs ‘can provrde .
optimism; knowledge, andylnformatlon thatvcouldtserve‘asfnft
motlvation'for.students £67§et hiéhlgoalsfe‘For this réagbn;d
ltvls lmportant that career awareness proorams‘be made a -
oontlnulng part of the currlculum 1n all‘grades 'Atsthett”‘
upper elementary level the student can learn that he or‘she‘:‘
w1ll play an 1mportanttroles1n the'workplaCe ‘lhe‘ |

31gn1f1cance of such programs cannot be stressed enough

because they can prov1de new 1deas, show students that hlgh;fzgi"‘

goals can be achleved and other 1nformatlon that could make
a tremendous p031t1ve 1mpact

From the results ofgthe research study,fit'ls“¢iff



recommendedvthat mdre’naterials be developed for studentSfto‘y:
prepare for thelr llves 1n the future These programs o

should be lmplemented at the upper elementary level of

educatlon because they can prov1de dlrectlon for students;‘
and motlvate them to study and complete thelr educatlon.

| Upper elementary students can greatly beneflt from suchv’
programswas‘they can ulll be able to see how 1mportant thelr:”
educatlon can be to them 1n the future It also requlres
greater 1nvolyement of the schools and‘parents in ass;stlngl‘
students to achleye thelr hlghest potentlal whatever that '
potentlal may be.‘ Oyer tlme, such programs could be
standardlzed so that they could be ea31ly 1mp1emented 1n
every upper elementary school
Addltlonal research studles could be very‘beneflclal 1n
the preparatlon and 1mplementatlon of such programs as. thls
would asszst in- solv1ng problems and 1dent1fy1ng whatbwas‘
needed and what would be of the greatest beneflt to these ‘
students |

| In conc1u51on, the need forrearly 1nteryentlon

strategles and.currlculum that lncludesvcareer awareness ;f
programs‘has been demonstrated. The.speCLal.educatlon'
student usually does not begln such trarnlng unt11 they are

15 or 16 1f they cont;nue,thelr»educatlon. Since these

vf51y- fﬁl}:



| students‘are aloﬁef oo lea;n ﬁhéa'iégala; atudenﬁs; iég;¢1f;w
‘olctates thai oareer aﬁaieness ahould begln early 1nvllfevf,
and contlnued throughout thelr school years.‘ Eaily oareer:aff
plannlng does not mean that flve year old ohlldren should be,ev
‘placed on Job 31tes for trainlng ‘ What 1t does mean 1s tﬁatee:
the approprlafe“career objectlvea be made known to studentsl

to motlvate them to learn to the best of thelr ablllty

The call for career educatlon has been one of 1ncreased,w'"

demand and should be glven morebattentlon 1n todaj s
educatlon systems as the future of the natlon dependsbon.anv
e&ucated workforce and young ﬁenuaod.woﬁen oﬁo contrlbote
thelr talente and abllltles FEven those Wlth 11m1ted
abllltles have somethlng to contrlbute so that they wzll not*' 

become a burden on 8001ety" o
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Letter of Transmittal

21319 Tambo Place
Diamond Bar, CA 91765
~ May 29, 1995

Dear Sir or Madam:

"I am a student enrolled in the Master's Program at :
California State University San Bernardino. For my thesis I
have ‘selected to research the subject of "Developlng Career -
Awareness For Upper Elementary Grade and Spec1al Educatlon .
Students "_' - : » o ‘

The purpose thls letter is to ask your a331stance in thls'
research to obtain prlmary information regardlng career e
educatlon 'in the upper elementary levels for all students o

and those placed in "specral educatlon" programs The
purpose of this study is to 1dent1fy ‘the. ‘career educatlon
programs that are currently being taught to. these two groqpsf
of students 1n the upper elementary level : :

I am encloslng a questlonnalre that I would apprecxate your
assistance in hav1ng ‘teachers worklng w1th the upper, i
elementary level students complete :

Please flnd coples of the questlonnalre enclosed along wlth '
a self addressed and stamped envelope for their return at '
the earllest convenience. I can be reached at (909) 860—
0977 1f there are any questlons.,

Your a331stance in thls research wrll be greatly

appreclated I wzll be pleased to . forward you a copy of the\,:.

study upon completlon 1f you de51re.,uy_

Slncerely,3~;

ShirleylﬂuangyfV. LTI TS S U : R




sti ire
TEACHERS' CAREER AWBRENESS

The follow1ng questlonnalre has been prepared for the Rt
purpose of researching the subject of career awareness at
the upper elementary 1evel of the education system a focus
on special education students. The study is being conducted
to meet the requirements of a Master's Degree at California
State UnlverSLty, San Bernardlno.a »

Your responses to. the following - questlons will :
31gn1flcantly contrlbute to the validity of the study and
provlde a better understand;ng for the use and need of

career awareness programs ‘at the upper elementary level
grades ;

Thank you in advance for your assistance.

A. Position:
| Teacher'— —_— ges,fd_;_lno;
! if yes, grade levels faught;v
"Administratoreé‘ ;__‘yes,>~___fdob
| .Titie: o
B. Is career awarenees 1rplemented in the‘upper elementary
" curriculum: ;__ yes, —_ no.
1. If yes,‘does the program exlst for. epe01al

educatlon students?
‘yes, L ﬁoij
2. If yes, does the‘program for special education
- .students differ from that of regular students?

. yes, no.
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.»HLTotal number of students currently enrolled 1n the
'gprogram iu7,~-. S e : o g

"Number of spec1al educatlon students
Jf? l.‘”fPlease 1dent1fy factors whlch 1dent1fy students}57
e ,1n spec1a1 educatlon at thls campuS'"A S

phy31ca11y Qﬁij'b

“hearing/sight f;

disease such as- muscular dystrophy
mentally retarded

slow learner ' i
attentlon def1c1t syndrome .
Other v "

Please 1ndlcate responses by Cchllng ‘the number that
best expresses your attltude toward the toplc of the
questlon e ‘ : : :

", A career awareness program should be‘lmplemented in the'”s
curriculum of upper elementary level students .

Strongly nff‘";_j‘ l,54, : ',‘ o f Strongly3
"~ Agree 'Agree,“\_No-Opinion, Dlsaqree Dlsagree‘

i 2 3 & 5
.A'eareer aﬁarenesswprogram should'be~integrated3withlf
'«academic subjeets;:

Strongly R ; SR ~  sStrongly
Ag g - Agree = = N inion Disagree Disagree '

.‘:dIt is advantageous for chlldren w1th dlsabllltles to"

recognlze thelr potentlal at the upper elementary
‘level : o TN

Strongly o - SR | S@ongly o
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”fRecognltlon of potentlalican*help spe01a1 educatlon
k,students to have a better self image, and will motlvate
'them to put forth more effort 1n thelr educatlon. o

Strongly B Strongly

As;_e ‘f;_égrse

’f?Spec1a1 educatlon students have the:rlght to explore N
vthelr potent1a1 and should be encouraged to do so, sofw'

they can become a productlve person ln adult 11fe

Strongly :‘f7:ff{@;l;fthQd”fyg“r':~jj Strongly -
" Agree . = No. f1n1:n$ Disagree Disagree

'"fl7ﬁ4§fﬁ‘f232;+}f»,fi3*f75jgf],4t%j'g~~*5;

;"fﬂCareer awareness programs 1ntegrated 1nto the

currlculum w111 asslst spec1a1 education students to |

| ”ﬁbecome more soclally 1nteract1ve w1th peers

o Agrse, Ag__e _Opinion

. ij career awareness program can ass;st a speclal

educatlon student to set goals for the future whlch

‘ _;should contrlbute to a more p031t1ve attltude toward
:;j_that future,;jv:_ L _ :

Strongly R S \'7_'1Stronglyrﬁf

Agrge grge ox Ngﬁgginion7vbi§ggree Disagree =

.'“;It 1s the respon31b111ty of parents, teachers and IO
,peadmlnlstrators working with' upper level elementary v '
i fstudents to 1ntroduce students to the concept of . work
v’llfe, and responSLblllty for one s care and support.h:

:*E,Strongly ,ﬂJV‘%*""'"”‘ : ”ﬁ'W"”' Strongly o
Agre A ree N gp;nlon Dlsag;gg D;gagree

Ng Qplnlgn Dlgagrge Disagree -

Nd54;f¥fﬁfg*5}fm£:c:

fDisagree Disagree -



10.

12,

FSpeclal educatlon students'would greatly beneflt from L
.. career awareness as it. would motlvate them to put forth B
—‘more effort ln thelr classes ' :

&g_gg Agr_e ‘__ff ’hfon ggggg;gg Dlsagrge

-,Students wrth dlsabllltles should be separated from R
';emalnstream students and provlded spe01al programs to fg>gj"
fflt thelr partlcular needs S ‘

Strongly 'hf£357ftfﬁ3fﬁffl SRS Strongly7:'

~ hgree Ag;gg xﬂsegsieigs Dlsagg ' 2l§§9£e§p£;h°;

‘A career awareness should have specmflc objectlves, andft
oan follow up program “to’ 1dent1fy the beneflts that
'j-students recelved from the program o

Strongly R e Strongly.i_ SETS

. Agree Agres o 1§QLQELB;QQ Disagreg Dlsag; ;;”

BT SO S UR R S - SN S SR 5 o

xeSpe01al educatlon students should be monltored ‘over a -

. ten year perlod to obtaln feedback that could.
1pgcontr1bute to 1mprov1ng career educatlon programs

S Str°“gly -zh 17~”rfhxmﬁ; o ff Strongly.fjj
‘Eh':_AQEQQ. AQEQQ : __.QEAQLQQ Dlsag;ge Disagree

The followrng questlons are general regardlng career
awareness - 1mp1ementatlon into the upper elementary

currlculum Please check the statements that ‘you. support;?\;_,__,

Career awareness programs should be 1mplemented}fﬂ
for speclal and regular educatlon chlldren 1n ef.ﬂ’
every school : L7 : .




7Schools and}teachers are not prepared to offer
ﬁsuch a program S . o

,To offer such a program would requlre addltlonal;h
vjmonles no currently avallable ‘to. educatlon."

,If requlred teachers would need to be glven o
'.addltlonal tralnlng that they currently are not L
_requlred to have. ﬂ : :

Such a program would not have any 31gn1f1cant

’beneflt for speclal educatlon chlldren

hlgh school level only

Additional Comments:

‘Career awareness Programs should be orfered at the hfi- '

‘Thank you.
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. ABSTRACT

In the anti;semitic traet “On the Jewish Question;"fkarlv
Marxieonstructs validnaréunents.and decries man;Sgalienation
from-sdciety- But;heualso1uses stereotypesuand innuendQ to
dlstort readers’ perceptlons. This stuay‘analyzes'hewvbethu‘&
rhetorlcally and llngu;stleallj Marx cOnstructs hisvessaninft
an attempt to persuadethis audience,to accept unquestioningiy
his argument, .Afterkan;examination ef therhiStOricai,and .
psychblogicalfbaekgroun&'that broduced:Marx,:this~paperv
1nvest1gates hls use of flgures of speech the enthymeme,
1nformal fallac1es, and hypothetlcal sylloglsms to arouse
prejudlce,_plty andranger;-‘Thls thesis (borr0w1ng ﬁrom the
techniques’of'discourse‘analySis).also demonstrates Marr’s 
use of the end-focus pr1n01p1e, segmentatlon, sallence and,f
sequence to further hlS argument And flnally, by problng the
pragmatics of 1mp1;cature, presuppos1tion,-and'deliberate‘ |
ambiguity, thisvinVeStigatibnluncovers Marx'svinplicit call‘;i'

for genocide.
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But when a man’s religion becomes really ‘
frantic; when it is a positive torment to
him; and, in fine, makes this earth of
ours and uncomfortable inn to lodge in;
then I think it high time to take that
individual aside and argue the point with
him.

' Herman Melville



INTRODUCTION

Do Ikhate my brother because he’rémindS'
me of myself, or do I hate my brother
because he reminds me of someone who is
“not” myself? Whom do I hate, the one
who is me, or the one who is anything but
me? ‘
Elie Wiesel
Born in 1952,,1 thought I’'d been liberally educated by
my parents. Raised agnbstic during the McCarthy era, I often
had to counter chargés of being a Communist for not attending
any house of worship. At eighteen, I found out that I was of
Jewish descent. When I asked why this had been kept from me,
my father countered with, “Your grandfather’s parentagé
didn’t matter to him, so why should it matter to you?” Why
was it suddenly such a big deal to me? My question tovhim
was: if it wasn’t a “big deal” why had no one ever,mentipned'
it?
Similarly, I had friends who were Mexican-American yet
raised not to be. And, if they could speak Spanish, they
were cautioned not to use it outsidé of the family and they

were never, never to speak English with an accent.

In'1971 at.UCLA, during the height of the Black Panther



moVeméﬂt'apa théiestéblishment:of the'Bléck Studentsf ﬁnién
(BSU);.myithreeHblack roomﬁates Were.disérimihated‘agaiﬁst--
not by the whiteéxin‘the:dormifory but,by the blaéks; ‘A$g

| they refﬁséd to exchénge me'fbrvan acceptéble féister" o
roomméte,'fhey Qere}labeied Uncle Toms andfthe f&ur of us
spent our-freshman’year ehtering_by‘thevbaéement’elevator
rather than confron£ the taﬁnfs‘df the “brothers” who
occupied fhe lobby}in~the4main entrance.

Assimilation was eVerything then and if assimilation,ﬁ
wasn’t~poésible, st;ideht Segregation was eqﬁally‘val;d.vahé
shadow of siavery, thé HoiocauSt andecCarthyismStill
clouded minds énd’spirits._ Perhapé in reaction to»all this;'
I decided to leave ﬁhe'U.S. and make a newilife‘in thé |
communal society of‘kibbutz;in‘Israel, ‘Ten:yéafs latef;
dﬁon my réturn to America to cOmplete ﬁyvneglected'formal
educatibn} it‘wasWith:éomé shqckwand'embarrassmen£ tha£ I
diééo&eféd‘Kéri‘Mérk; tHe“fé£He£‘of COmmuniém; had ﬁrittenvan
anti—Jewish‘tract--”dn the JeWisthgestiqp,"“;‘The‘irony was
overwhelmingfgywﬁilé Iswas’Wellyaware‘hg pad;éaid, |

”Religion.;.isvﬁﬁe bpiﬁm of thé’people,ﬁ I ﬁad,hever
‘considerea that he; a Jew, might(#egard the Jews»as anathema‘
and an 9bétac1e to commﬁﬂism because of their béing_dews,

‘Amazinglyﬁ.Marx’é eSSay haSn’t receivéd‘much critical

attention. One of the few who doesn’t circumvent the issue
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is Stephen Greenblatt who says, 1n Learnln to Curse, ”[Marx]‘
selze[d] upon the Jew as a klnd of powerful rhetorlcal
deVLCe,ba way of marshalllng deep popular hatred and
clarlfylng 1tS'object7=(41). Instead many, whlle referrlng to -
some 1nd1v1dua1s' raclst antl Semltlc 1nterpretatlons,.:,n

s1destep these connotatlons and, llke shlomo Av1ner1,

conclude that though it presents “a rather unflatterlng 1mageg.»

of Judalsm [thlS] somehow overshadows the questlon about
[Marx’ s] actual attltude whlch caused the essay to be
wrltten, i. e., the p051tlon of the Jews in Pru351a” (448)
My study attempts to unlte an hlstorlcal ‘overview of the_

time and place in Wthh Marx was wrltlng w1th phllosophlcal
and psychologlcal understandlngs of hate and o
antl Semltlsm--as they speclflcally relate to Marx--and
~exam1ne how both rhetorlcally and . llngulstlcally Marx
constructs his essay in an attempt to persuade hlS audlence
to accept unquestlonlngly hlS argument. | |

. Marx 'S essay 1ncludes numerous, blatantly antl-Jewlsh

'1,.

.remarks but the bas1s for them is hard to pin down,_hls antl-lv

Sem;tlsm'ls‘pu;zl;ng, Hopefully, thls study w1ll 1llum1nate
the enigma. .
" As I have worked from an English translation of Marx’s

original German, a note:with regard to this choice is in



Ofdeﬁ; Rébert Tﬁcker;vthe#éditqf“and;t:aﬁsla;qr éfffﬁe';

v pafﬁicdlar tekt (?Oh thef&ewishQuestioh”)II haye;ﬁéédiséysv 
in his ”thes‘On;Téx£s §nd‘TerminoiOgy,ﬁ‘ Hiraﬁéléﬁbrétof ,
Ma:x’ffom’Gérman'iﬁté éthet'lanéﬁaqes have had to re§6l§31' 
some spéciél‘érobléms, arisinguin pé:t fromuﬂérxfs use:offl
Hegeiian philésophiééi feiminOlogy.” This,‘whilené.problém 
for the trﬁnslatof{tryingf£6 determin¢ whethér ?a1ienatioﬁ7
or "estfangement”‘iséthe best Enélish»equivélént for»Marx's 
use df entfremdung, did not:présent‘diffiéultiés in my |
partiCular-fhetoriéél—linguistic analysiS, Theré.are thqse
whé have asked how I:can apply the end-focus‘principle;_the‘»‘
principle of clima#, eﬁc;1When dealing wiﬁh the work 'in B
translationf_'To this I reply, the aﬁalyé;s was performed on
the,translatibn, and its merit,‘as,Such; must be’left to the

reader to determine.



CHAPTER ONE

' MARX'S MILIEU

i A phllosopher of 1mp051ng stature doesn’t
4 - think in a vacuum. Even his most
- abstract ideas are, to some extent,
conditioned by what is or is not known in
the time when. he llves.

.Alfred North Whitehead

Karl Marx promulgated human emancipation, mostunetably

in his well-known works, the Communist Manifeste (1848) and
the much later Capitel (1867-95). ' But years earlier, in VOn
the Jewish Questionﬂ,(1844), he laid thevgroundwork»fbr‘his
vision for the future ef mankind. In doing so he needed a

culprlt respon51ble for the way things were at the tlme. He

seize[d] upon the Jew as a kind of powerful rhetorlcal

device, a way of marshalling deep popular hatred and

clarifying its object. The Jew is charged not with

racial deviance or religious impiety but with economic
and social crime, crime that is committed not only
against the dominant Christian society but, in less
‘pure’ form, by that society. (Greenblatt 41)

In the first part of “On the Jersh Questlon,” wrltten
‘in response to two essays by Bruno Bauer--“The Jewish

Question” (1842) and “The Capacity of the Preseﬂt-day Jews



and“Christians tetBeCOme'Free,"(1842)1——Marx criticizes
politics tobmake the,ease‘that §Olitical mahyis»divided,>totnv
between two"constraints‘of his own making: his adheienee to
his Civil society and to'his etate. Civil society waé-
further'complicated by‘man's religion. 1In a reliQiousaetate,
Marx believed mankind to be the furthest from realizing his
emancipation. Hewever, inathose countries, like the United’
States,'which had‘éucceeded in abolishing a state religion,
he saw man as "politically emancipated from religiOnv[whichj
is net to be finally and completely emancipated from
religion, because political emancipation is not the,final’and
abeolute form of human emancipation" (“Question” 32). 'The.
reason for his non-acceptance of political emancipation as
true human'emancipation‘was'simple; the state cduld.consider
itself free without the individual being free, in that;
religion would be relegated te the realm of the civil society
and worship by the individual. It was still a form of
separation and egoism. He eoncluded that the “question of
the relation between political emancipation and religion
becomes fqr us a question of the relation between politieal
emancipation and human emancipation” (”Queetion” 31).

Marx disputes Bauer's contention‘that the state can be
emancipated while the individual is free to practice-religion

privately; As one of the so-called "rights of man," that



eontention(.Marg:saye,.serVee'On;y to promote self—intereet;’T”
fufther'separating maniandfstate--putting the statehat:the i
dlsposal of man. He concludes that "human emanczpatlon
requlres the endlng of the lelSlon between man as an
egoistic belng in ‘e1v11 socxety and man as abstract citizen
in the state.” (”Question” 26). In the secend‘part of thev
essayvhe.criticizes economice/commerce whieh'he equates With‘
Judaism,,therebykmaking the case‘thatysociety must be
emancipated from”Jndaism;, | -

Stephen Greenblattrﬁeints out that Karl Mark‘wisely
sideSteps theeiseue‘of face in his essay, but it-is worthxouf
time,te consider,why Marx should choese to,oVerlook this '
commonly preferred basis for promoting4prejudiee.

‘Race is semethinghthat mankind has\used as a measurement
ofequality, There,are,theseﬂwhokeontend that'ce;tainvracest
afe”sunerier tO'ethefs..'fheyhbase’this:opinien*on'Ceitain 
distinetionS‘and characteristics’snch as relatiVe
intelligence, cranial.capacaty, eye colof and shape, skln
plgmentatlon, brow rldges,vzygomatlc arch placement, jaw
struCture, stature, etc. A belief that}certain bloodlines .
are ”pnrer# or better than othersvhae allowed peeple,to
relegate others to distindt classes. Yet wars, such‘as the -
French Revolntion-;a”class struggle;”‘have never settled theh

race issue nor the theories surrounding them.



- ‘Butvraceyas a‘biOIOgicalconstruct‘dld;not-emerge;untilll
theviséos:and lSst, quitefsome-time aﬁter Marx]wroteJQQnTthe
JeWishyQuestion.ﬁ So,'because he‘knew"yery:little‘about.race
hevdidnnot'avoid theissue,vbut~rather’didsnot.addreSS it'at‘”
. : , v , o R :

. Religion,istanother issue-that we,humans useftquualifY"
indiwiduals.'If We'use.Webster’s secular definition'we can
~ say that rellglon 1s-a ”cause, pr1n01p1e, or system of |
bellefs held to w1th ardor and faith. ": The Jews have the
dubious distinction‘of'having the word, ”Jew" used to deflne i
| both thelr rellglon and race.‘ | . o
In he Qxford Engllsh chtlonary, the word ”Jew” is
defined as ”A person of Hebrew descent, one whose rellglon 1sh
Judalsm; an Israeln.te.'l It goes on to say that orlglnally

the Jew was cons1dered to be-v K

a Hebrew of the klngdom of Judah as opposed to those
of the ten tribes of Israel later, an Israelite who
adhered to the worship of Jehovah as conducted at
Jerusalem., Applied comparatively rarely to the

‘ancient natlon before the exile but the commonest name »

- for contemporary or modern representatlves of thlS
- group, now spread throughout the world,‘ ‘The word
- “Jew” is also applled to groups, e. g. the Falashas in
,Ethlopla, not ethnlcally related to persons of the
main European groups, the Ashkena21m and the
Sephardlm. (”Jew," OED 228)

Though Marx deals w1th rellglon in thlS essay 1t is w1th»
a jaundiced eye,v:In-the 1ntroduct;on;to the,”Contrlbutlon,tof”

the_Critique ofiHegel’s ‘Philosophy of Right’,” published-a’fr



year later, he Writés,?ﬁeliéion.isithe sigh of theboppresSed;
creature, the sentiment of a heartless world, and the ,soul‘o.f.‘
souiless conditions;h'IthiSfthe-OQium_of the peopie?V(54);”
Marx hoids no'religionninahigh>regard. Instead helwrites’inr
“0On the jewish‘Question"cof:the nature-of'thinQS. “The ‘
Chrlstlan state, by 1ts‘very‘nature, is lncapable of

j emanclpatlng,the,JeW”-(”Questlon” 27) 2 In paraphrasing
Bruno Bauer, Marx says,v"the Jew, by his very nature cannot
be emanc1pated" (27). Again, c1t1ng Bauer, he wrltes, "”"fhei o
is and remainsha;Jew, even though'he is a c1tlzen'and ash:‘
such lives 1n a unlversal human condltlon' hlS restrlcted
Jewish nature always flnally trlumphs over his human and

polltlcal obllgatlons’" (28) And stlll relylng on Bauer to

help construct his own argument, Marx quotes hlm saying,

"'[The Jew]'declares,\by»thls separatlon, that'the partlcular o

nature;which makeshhim”dewiShﬂis his true andisupreme natu:e,

before whlch human nature has to efface 1tse1f’" (40) h
lee race, an exact deflnltlonvof human nature is

problematic.'iﬁThe-Greeks—;most-notably Platoband Aristotle--:,Vl

introduced the notion of form, nature or essence as,an

explanatory, metaphysical‘concept".(”Philos;’Anthro;,”eﬁrit..'u
559) . This.kind of thinking7was used to explain how animal
andvplantrsPeciesigave,risefto like kind andlcou;dgnot}be7f’

interbred;fMan,,settingmhimselffapart-fromﬂthe-flora and



faunaiby5§ift;éx6f?hismintéliigéﬁéé;‘iéaébﬂ)‘ﬁSé&of\tbols,v
and-1angugge;]saw~hié néture_as7immutép}e;fqetérmined by his
place in the universe and destiny--uhti; the 15th Centurj,
Certain-Renaissah¢e ﬁﬁﬁénisté_deﬁiéréa;‘oﬁmfhe other hand
however, that man cduid take’respbnsibility'forhis own
actions; in additioﬁ to his own naturé; he had free will.
Furﬁher, during the 17th and‘18th century Ehlightenment;_éome
argued-that man‘could develop morélly'and matetially by using
reasonp In the 19th centufy, with an-emphasis on sciencé, |
- other new disciplines afosé; réligidn’s influence began to -
decline. An organic percéption_of man and nature was now
emphasized;‘man was ﬁo‘longer viewed outside natgre but
within it}b A fixed human nature was rejected while “[t]here
was a céntinued commitment to théiperspecfivé for the
individual, and his creati?eirelation with the world”
(“Philos. Anthro.,ﬁ 3;;;. 566): Marx, a Romantic huﬁanist;'
held to this tenet coupléd With-the_scientific applicatibn of
reason. |
In “On the Jewish Question,” whére Marx first decriesv‘
religion's negative impact on society, he uses the Jew as the
focal point for blame, epitomizing capitaliém-and the culprit
for man’s alienationvfrom,himseif ésla species-being.3 - As we

have seen, he says the Jew elevates his nature above that of
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humanity,,u,.;;his restric£ed Jewish nature alwayé finaiiy
triumphs'over'ﬁis;humén and;pblitical obiigations,n}thﬁs
setting hiﬁself_apart.‘Jﬁdéism‘ié equatédeith;capitaiiSmf
where ”[ﬁ]oney'isbfhe jealous god of‘Israel" (”Queétion” Sb),‘
The Jew is‘the’?huckstef;” wprshipper of‘Mammon,_tﬁe egoistfv
whose ”prbfane“basié" isifpraétical néed?‘and “self-
intéréSt.7 JThe,ChimeriCal’nationaiity of the Jew is the
natiénality'of thé tradé:,»and above all of the financier”
(51). _For Marx, deaism:is not merély a religion; Jews a;é,‘
, by&nature, Capitalisté,'tﬁe boufgeoisi§. :Theref§re;,iﬁ’Wili
_never béieﬁough‘for the.JewtovrenQﬁnce hié;;eiigion-—hé‘can,
not. >The Jew is his_reiigibp;-the religion fhéyJéw.‘ 
Accdrding toQMarxvthe inherent natufé éf thé Jew’is-Judaism;'
'This will‘foreyer ban him from'the final.Marxiah nation Qhere
thefe;is‘no need for rulé,of man o&er.man, no.prngte
_propefty, no:élass_relafiéns. :Property relations wili_be"
'abplished; thére ﬁili‘be:n6 ex¢lusiVe reiatiqnships;ﬁno
jealoﬁsy,-greed.or c?ime as these are all prédu¢t3”§fz¢ias§;.
relations.- The thy barriér to réaliziﬁg this utopia ié Ehé-r
Jew. ﬁow'iguﬁhis to'be actuéliZed?, Marx saYs, fIh £hé finél
analysis,lﬁhé.eménCipatién:of the Jews is the emahcipatioh ofv
:ménkind fromeudaiSm” (49); 'ﬁThe~social emancipétionISf‘£He17
Jew is‘the emancipation‘onSOCiety ffom Jﬁdaism”'(SZ},_ iv

How do we explain this virulent attack? We canfaSqfibe~“.'

11



1t to prejudlce, but that may be an overs1mp11f1catlon.
Gordon Allport, a 1ead1ng contrlbutor to the analy51s of
_prejudlce,-Cltes agwlt as deflnlngiprejudlce as “being down
’oh something you;re not up on" (S).'which is another'way‘of
saying,-”prejudice is: thinking_ill ofbothérevWith0ut_
sufficient warrant.74u[Aliport;s emphaeeS] ~While recoénizing
_,that prejudice can‘also carry p031t1ve connotatlons, Allport
‘p01nts out‘that w1th regard.to-ethnlclty,5 prejudlce 1s
generally concelved of as negatlve.,He breaks down the

deflnltlon further by saylng

The phrase “thinking 111 of others” is obviously an
elliptical expression that must be understood to
‘include feelings of scorn or dislike, of fear and
aversion, as well as various forms of antlpathetlc
conduct: such as talking against people, o
dlscrlmlnatlng against them, or attacklng them w1th
v1olence.;(7)

Thls helps to deflne the term, but what of 1ts source?

It is a serious error to ascribe prejudlce and
- discrimination to any single taproot,‘reachlng into -
~economic exp101tatlon,~5001al structure, the mores,
fear, aggreSSlon, sex confllct,vor any other favored
soil. Prejudlce and dlscrlmlnatlon... may -draw
nourlshment from all these conditions and many others.
(Allport, Preface xii) '

Since some people have no definable reason for thelr blgotry,fJ;

reason,W1ll never,persuade them that it is unjustified. They
are also just as likely to dislike a group of people that
they have nevervencountered’as one they have. As Leonard

- Dinnerstein, author of Antisemitiém_in America, said in an

12



online Voice of Amerlca 1nterv1ew.

I think certaln thlngs have been drllled into’ chlldren
from childhood, such as the Jews kllled Chrlst, there
are some stereotypes that are so deeply ‘embedded in-

i the culture that I don’t know when they will go away.
I hope eventually but I can’t predict absolutely.

Karl Marx’s prejudice took the form of anti-Semitism which
“simply means hostility towards Jews,” as defined by
Dinnerstein, ,
[h]ostility in thought or deed. Thoughts are
‘impossible to measure so it has to be hostility in
expressions or activities. We find that anti-Semitism

is just another example of hostility towards the
outgroup. (VOA Interv1ew)

 Wh1ch brings us to the paradOX° if you hate them, and the
“them” is like you, whom do you hate? |

It is doubtful that we can wholly explain why Marx
thought the way he did. That his argument springs from
deepseated, numerous elements that he, himself, could not
verbalize is likely. Race and religion are issues>that spawn
prejudice and have served as catalysts for segregation,
warfare and annihilation. To understand the venom of Karl
Marx’ s rhetorlc, it 1s necessary to acqualnt oneself with the
psychologlc ramlflcatlons of hav1ng been born Jew1sh in 19th
century Germany and the Jewish self -hatred thlS could have
engendered. What 1s more, his phllOSOpth and historic
legacies cannot be overlookedf All are 1ntrrcately 1ntermoven

to create that entity that was Karl Marx.
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"Jewish history,is filled_With pogroms'and antifsemitic
b'purges. Here'andvthere it is also'dottedeithvperiods ofv

- relative calm and at times Jems were even accepted by their
non-JeWishvneighbors in the Diaspora.

On September 28 1791, two years after the French
revolution and two years ‘after legislators drew up the
preface to the French Constitution proclaiming the equality
of men, the General Assembly delegates, pressured by the
:members of the Paris Commune, granted Jews full rights of
Erench c1tizenship5

In 1799-Napoleon'rose'to;power; In a_series of political
_moves that‘proved'espedient to'his.burgeoning‘empire, he
courted and wooed the Jews.  On September 3, 1806 he asked
them to create and‘convene a Sanhedrin--the Supreme Court of
the Jews--defunct since the destruction of the Second Temple
in 70 C.E.. Playing’upon his beneficentvmien, aS'perceived.
by'the.French Jews, Napoleon courted'their.influence with
their eastern brethrenfin Poland to provision his-troops
there. In 1808, he declared Judaism an ”official" religionrof
France; the rabbis salaries were-set by the state and they
- were regulated bye”consistories," departmental associations
of Jewish laymen (Sachar.64)f’vSobwhilevthe Jews were
accorded a modicum oflrecognitiongandrfreedom,'theytwere now

- State'regulated,"
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Following_his,takeover of tne continent, Napoleon set
about_inétituting fornal constitutibns‘after the French‘model
in each of the stateé. This bnded néll-forbthe Jews of the
former Holy Roman Empire who, since 1792, had petitioned
their monarchs for equal rights. 1In the German states,
however, each Jewish petition was countered by a petition by
German citizens, “urging authorities to keep the Jews in
their ghettos” (Sachar 66).

Nonetheless, ghettos. in the‘the German states were
destroyed and their inhabitants freed. 1In unoccupiéd
Prussia, Jewish émancipation did not occur until 1812, and
then it was nnly partial as they could not hold state
offices. Prussian Jews were still viewed with suspicion
despite their having taken part in military actionvagainst
the French, many distinguishing themselves in action--even
receiving the Iron Cross (Sachar 68).

Following Napoleon’s Waterloo, conservétism seized
Europe with the populace embfacing a retufn to the pre-
Napoleonic period. In Italy, Austria, Hungary and Galicia
Jews were once again relegated to ghettos. They were
harassed, had special taxes imposed upon them, and were
forced to take humiliating oaths in law courts; In Germany--

both in Prussia and the former Confederation of the Rhine--
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Jews were even more greatly. oppressed.

Immanuel Fichte and Georg Hegel, preaqhiﬁg what became
known as romantic conservatisﬁ,'b”deduced from the past ﬁhét
the welfare of the State-Leviathan took precedencé over the
happiness of individuals” (Sachar 102). To put“oneself and
one’s needs before the state’s was fantamount to treason.
Between 1815-and‘1840 there was a radical return to
nationalism in the German states»énd with it came renewed
hatred of fhe Jews.

 Frederich Riths of the University of Berlin and Wilhelm
‘Ries of the ﬁniyersity of Heidelberg offered anti-Semitism an
intellectual rationale. They viewed the Jewish minority as a
“‘state within a state,” as a ¢henéce to the welfare and
character of the Germans’"‘(qtd.in Sachar 103).

Further’complicating the period was £he public’s growing
-fascination with science. Scientists “chose to assume that
matter was the source of éverything»in the universe,

: including life and consciousness. Everything else was either
an illusion or else a subjective impressiOn‘which could be
‘reduced’ to material fact” (Barzun, DMW 9). Scholars
hastened to ground everyﬁhing in fact.

Arising within this historical milieu was Karl Herschel
’Marx. Hislfather, Herschel ha-Levi Marx, was.a successful

Jewish lawyer who “came from a long line of distinguished'
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rabbis” (Kaménkabkiiij. After studying jurisprudence and
becoming‘an‘”enlightened ﬁeist and libefal.Kantian"‘(Kamenka
xiii), though formally remaining a»Jew,.He£SChél’returned,to
Trier where his father and elder brother were fabbis. In a
Jewish ceremony, Herschel Mafx married‘Henriette Pressborck,
the ”daughtef of a rabbi frqﬁ Nijmegen in Holland, whose
ancestors had beeﬁ rabbis iﬁ Hungary” (Kamenka'xiii). Of the
nine children born to them only Karl and five sisters
survived.

Karl was born on May 5, 1818 in Trier, located in a
province of the Rhine “liberated” by the Prussians from

France. Sometime between 1816 and 1817, Karl’'s father was

baptized into the Evangelical established church of
the kingdom of Prussia...seven years later, on 24
August 1824, Karl Marx [age 6](with his five sisters)
stood at the baptismal font. 1In 1825, after both her
parents had died, Marx’s mother finally went through
the ceremony of baptism. (Kamenka xiii-xiv)

while some biographers have suggested that this
conversion was‘duevto‘the elder Marx’s Deist/Enlightenméﬁﬁ
convictions, more recent study has shown £hat Prussian
legislation forced Herschel to>choose between his law
practice as State Legal Counsellor in Trier, and remaiping a
Jew (Kamenka xiv). In ‘1815, Herschel Marx wrote to the
Governor-General requesting that the laws applying solely td‘
Jéws_be:annulled,_identifying himself as a believer and

member of the Jewish community.
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In 1816 the President of the provincial Supreme Court
.1nterv1ewed Heinrich [Herschel] Marx and recommended -
that he and two other Jewish officials be retained in
their posts and that the King grant them the spec1a1
exceptlon....The Pruss;an Minister of Justice failed
to recommend such an exception. (Kamenka xiv)

No evidence exists indicating the extent of Jewishness

- in Herschel Marx’s household and.many researchers refute

those who suggeet that'the elder Marx was antieSemitic.»Muchtﬁ
- writing and correspondence exiets though, showing'Kari‘Marx’s‘
fvehement and hostilelattitude toward Jews and Jﬁdaism.' Marx
ﬁVlewed Ferdlnand Lassalle6 (a fervent anti- Semlte, though
Jew1sh hlmself, and a soc1allst who became Marx'’s opponentl
Within the»revolutionary movement) as the “‘most unGreek of
all the water-pollack Jews,’ He is ‘Ttzig.’ His books.'stink

' of garlic.o But mainly he’is.that ‘Jewish NiQéer;'Lassal;e'"
(?06). In afletter to Friedrich Engels, Marx continues his
”imoression_ofvthe externai natnre of the Jew as‘typified by

Lassalle”-

. Always thlS constant ‘babble with the falsely ‘excited
'v01ce, the unaesthetlc, demonstratlve gestures, the
'dldactlc tone...And also the uncultlvated eating and
the horny lust of this “idealist.” It is now
completely clear to me that, as his skull shape  and
hair prove, he is a descendant of those Blacks who
accompanled Moses' on: the exodus from Egypt. (If his
mother or grandmother on his father’s side did cross
with a nigger.) Now this combination- of Jewishness
and Germanness upon the Black basic substance must
- bring forth a strange product. (Gilman 206)

That Marx, who was darkrcomplected and nicknamed “Moor,”
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’(Kamenka 345j‘should disparage Lassalle onvthe basis of his
iheritage and‘colorlis‘ironic and yet in’keepind with Marx’s
: penchant-forvdenigrating in others what was inherent ingr’
himself.

This'forn’of diatribe is also reflected in ”Qn the
:Jewish QuestiOn" where}MarX»posesnrhetorical qguestions
bregarding Judaism and-Jews'and then supplies the answers,

“What is the profane bas;s of Judaism? Praotical need,
self-interest. What is the worldly cult of the Jew? |
Huckstering.:7what is his worldly god? Mbney” (48).

At the‘same‘time'there-appears aistrong ambivalence‘in.
'Marx when we‘comparevhis actions to-his words. 1In 1871
Mlkhall Bakunln7 writes of Marx, pralslng hls 1ntelllgence
and work as a scholar, espec1allye1n economlcs,pand,hls love
for the cansedof the'proletariat. Heblauds Marx for being the
~“chief inspirer"‘of_the foundingtof the Internatio'nal,8 But

‘then he points out what he views as Marx s faults'

Marx is: extremely valn, -a vanlty which causes hlm to.
descend to filth and madness. This is strange in so
intelligent and honestly devoted a man and can only be
explained by his education as a German scholar and a
man of letters and partlcularly by -his nervous Jewish
character....Hlmself a Jew, he has surrounded himself
in London and France but above all in Germany, with
crowds of mlnor, more or less clever, scheming, gllb
speculating Jews. Like Jews everywhere else, they are
banking" or commerc1al agents, llterary people, _ _ ’

’polltlcal people, correspondents for newspapers of all
shades....(Bakunln 117 19)

‘Bakunin’s own prejudloes notw1thstanding, we see Marx as a
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‘man who, on thejéﬁéihéha, vilifieé Jews‘WHilef‘dh thélqther,
surrounds himself»wi£hf£hem.t The‘man was"én enigma, and it
would not be too far fetched to assume he was,tormented. As
David McLellan puts it in his introduction to Karl Marx:

Interviews and Recollections:

The whole framework of Marx'’s existence was penetrated
by profound structural contradictions. He was a Jew
living in a Christian culture. He was a German living
in London. He was a socialist living in a bourgeois
society. (xii)

Eugene Kamenka confirms McLellan’s conclusions and moves into

the réalm of psychology when he states in his introduction to

The Portable Karl Marx:

[I]n Marx’s childhood character, in his sharp tongue,
strong ambition, and frequent aloofness--
characteristics that stayed with him for much of hlS
life--we do find some evidence of an underlying
insecurity and distress, so frequently linked with
equivocal status. (xiv=-xv)

We can readily see this “equivocal status” made manifest
by the conversions to Christianity in Marx’s household. By
Jewish rabbinic law, if one is born to a Jewish mother, one
is Jewish, regardless of later conversions by either the
mother or her offspring. The Evangelical Church, however,
would view the Marx family as Christian. Jews in Pruésia had
t%e option declaring allegiance to their religion or they
c&uld adapt to their surroundings. Herschel Marx’s forlorn

\‘

attempt to remain faithful to his religion and heritage
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illustrates that the alternative to adaptation was not
promising. The Marx family was not unique. Many JeWé;rwith
the advent of'ﬁhe Enlightenment and emancipation, moved ﬁo
the cities where they did not have to bear close scrutiny by
Orthode Jews. Also, by £his time, central-European Judaism
had becpme rigid. The new, secular Westérnycuiture’was'
seductive. The Jews “were willing to go to almost any length
to prove themselves worthy‘of citizenship, even, in the case
of some, if it meant sacrificing their religious
videﬁtification" (Séchar 140).

What arose from this “psychic insecurity” was Jewish
self-hatred. In an attempt to move into the Prussian drawing
rooms of the aristocrats and intelligentsia‘and have them, in
turn, as guests, Jews began to struggle against that which
they saw as an obstacle to full acceptance by Prussian
society--their Jewishness. As Moritz Goldstein wrote in 1912
in the Jjournal Der Kunstwart “We Jews administer the,
intellectual property of a people which denies us the right
and the ability to do so” (Qtd. in Arendt 30).

Howard Morley Sachar relates the dilemma of Rahel Levin
a “brilliant salon Jewess.” She entertained the most original
»minds in éermany‘at the time in her home. She had a unique
ability to discern new talent, being the first “to introduce

Goethe‘and Ranke to the literary world.” She was called,
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"the most. Qifted woman'of the'uniQerse, a seeress with the_
1nfluence of a Pythla; the flrst modern woman of German
Cultureﬁ (141) She was, however; desperately unhappy due‘;
to, as she Viewed‘it?xfhe»misforﬁnne”ofha?ing‘beenvbern |
Jewish. In writinéhte a friend shersays~ | |

How loathsomely degradlng, how offen51ve, 1nsane and
low are my surroundings, which I cannot avoid. ' One
single defilement, a mere contact, sullies me and
disturbs my nobility. I imagine that just as I was
being thrust into this world a supernatural being

- plunged a dagger into my heart with these words: “Now,
have feeling, see the world as only a few can see it,
be great and noble...But with one reservatlon- ‘be a
Jewess'" (gtd. in Sachar 141). :

In 1814, after marrying a thlrty-year-pld'Christian Wriﬁer
andvdiplomat (thirfeen.years her junier), she was‘bapfiéed a
dLutheran the same day (sacharh141); o

ﬂ Whlle some Jews fled thelr herltage by conversrens,
aothers dld not seek salvatlon in such maneuvers. They, likeu
Moritz Goldsteln} Franz Kafka and‘WaiterfBenjamln born_merer
£han two generatiens later}hrpreferred instead to forge
nahead, “to discover new waYs of.dealing with the past"f;

(Arendt 38)

not because they belleved in “progress” and an

- automatic disappearance of anti-Semitism or because
they were too “assimilated” and too alienated from

- their Jewish herltage, but because all traditions and

- cultures as well as all ¢belong1ng” had become_equally
questlonable to them. (Arendt 36).

We can see vestlges of thlS dllemma and Rahel Lev1n s

self-loathing in Marx, himself,din his 1841kpoem (written,two
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years before ”On~theiJewish;Question")vin a Berlin literary
magazine, Athenaeum.

The Player

The player strlkes up on his v1olln,
His blond hair falllng down. :
He wears a sword at his side,

And a wide, wrinkled gown.

“0 Player, why playest thou so wild?

Why the savage look in thine eyes?

Why the leaping blood, the soaring waves?'
Why tearest thou thy bow to shreds?”

- “I play for the sake of the thunderlng seéa

- Crashing against the walls of the cliffs,
That my eyes be blinded and my heart burst
And my soul resound in the depths of Hell.”

“0 player,why tearest thou thy heart to shreds -
In mockery? This art was given thee

By shining God to elevate the mind

Into the swelling music of the starry dance."”

“Look now, my blood-dark sword shall stab

Unerringly within thy soul. '

God neither knows nor honors art._ :
~ The helllsh vapors rise and flll the braln, .

Tlll I go mad and my heart is utterly changed.

‘See thlS sword--the Prince of Darkness sold it to me.
* .For he beats ‘the time and gives the s1gns.
" Ever more boldly I play the dance of death.

I must play darkly, I must play llghtly,
Until my heart and my violin burst.”

The player strikes up on his violin,

His blond hair falling down.

He wears a sword at his side,

"And a wide, wrlnkled gown. (Payne 59- 60)

The tltle itself can be 1nterpreted as an equlvocatlon. -

23



It cam mean the'player of a_musical instrument, in this case;,
the violin? itvcah~be construed also as one who is acting or
playing a role° a player ‘can also be someone 1nvolved in a
vgame. Whlch of these players ls ‘Marx? .The God-glven art that
‘the speaker»refersrto “to elevate thelmind"‘ but which the
player uses inStead “to tear [hls own]_heart}to shreds in
mockery” may belMark’s owh'writing and his venomous, caustic
ability’with,Words, which he then uses to “stab unerrihgly
with [the]ysoul” of his interlocutor; WhileHat the same time,
he destroys himself;

Goethe was’one of Marx’s favorite poets (see Appendix
‘A, so»itfis notmdifficult'to cohnect”the allusiOn to'the'
player’s purchase of the sword from the Prince‘of Darkhess to
the:pact in Faust.

In the'poemy weicanlonlyvguess‘as to the roots»of'the‘
protagomistfs tortured selféhatred.' As for Marx, himself, it
iseems that his race,‘his religion,‘his Jewish originspmayh
mexplaln much in his wrltlng and his confllcted personallty._
Gerhart Saenger wrltes in his 1953 book The sgc1al Psychology
of Pre]udlce that many Jews, hav1ng res1sted suppression for
;kgeneratlons, res1gn themselves to acceptlng prejudlce. Those
Jews who Stlll res1st are v1ewed by the resmgned, as»:w’

troublemakers. It is better, in the re51gned s view, to
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'aveid bringing anti-Semitism te:public awareness.
Furthermore,athey believe"that anti;seﬁitism is broUghtben.by
the behavior of those*troublesome Jews; if all Jews'behaVed
as they, themselves, dld, anti-Semitism would cease to exist.
The ”bad" Jews are responsible for the ”good" Jews not belng
accepted by the majorlty, The ”good" Jews now feel that they’
have more in cemmon with:the majority-by'sharing the majority
prejudice; ~The ”good"vJewvnow feels superior to the other
‘Jews. From a psychological standpoint, this alloWsdhiﬁ an
outlet for hisvaggressien‘”resﬁlting from discrimination’as
well as from'his'inability to escape the situatien»due toehis_
residnation but_also additional support for his self;esteeﬁ"
(Saenger 30). Saenger gees onvto pOint out the devastating

consequences of thlS self hatlng pattern-

From here it is only one step toward releasing the
accumulated hOStlllty toward members of one'’s own
group or other minorities. Jews become anti-
Semites...The price, however, which the minority
member pays for such neurotic outlet is the inability
to identify with his own group. Rejected by the
majorlty and by the minority such 1nd1v1duals are
often quite 1solated (30-31)

~ Saenger recommends that 1nstead of becominggresigned to the

' discrimination that thedindividual take overt action agaihst
the-prejﬁdice--even to the point‘of militantuaction;;:This_-d
- produces a better adjusted 1nd1v1dual (31) o

In ew1sh Self- Hatred; Sander Gllman explalns why thlS
o strategy is nqt onlyvthe best of two optlons but‘probably the
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v only.praétical solution. He contends that as the minority
membefvatﬁempts to adapt to the majority) the.majority
views-his actions as “The more you are like me, the more.I
khow the true value of.my power, which you wish to share, and
the more I am awére‘that your are but a shoddy counterfeit,
and outsider” (2). It is an ever moviﬁg target; an
unachievable goal. .

The power rests with the determining majority. “One
cannot. escape these labeis [ethnic, religious or class
identity] because of the privileged group’s myth that these
categories are immutable” (Gilman 4). If one is to cirdumveht
the “power,” one must change the rules. Myths cannot be‘
eradicated; they must'ﬁe supplanted. One must create a new
myth. Marx tfied. By attacking religion--“the opium of the
masses”--he attempted to change the myth. Unfortunately, to

do so, he had to demonize his origins.

I must play darkly, I must play lightly,
Until my heart and my violin burst.
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CHAPTER TWO

RHETORICAL ANALYSIS. FORMS, FALLACIES AND FIGURES

fl What s in a name? That which we call ai
rose : :
By any other name would smell as sweet.

William.shakespeare

In the clas31cal tradltlon rhetorlc‘meant ”the art of
-persua51ve speaklng.” Rhetorlc orlglnated 2 400 years ago in .
the. courts of Syracusebln arguments over property, and it is
1ronlcally flttlng that Karl Marx should use rhetorlc to
propound his doctrlne advocatlng the freelng of humans from
B thelr dependence upon.property. Later, rhetorlc came to |
'Sencompass.wr;tten_dlscourse,aS'well_and'has-since,undergone'_"
'changes along with a deepening understandingrof human'naturel
and language. Developments 1n hlstory, culture, psychology,
llterature, and phllosophy have also served to shape modern
rhetorical’ strategles and study, However, three typeslofﬁ
appeals,‘first identified by AriStotle,nhave remained
indispensahle tovmodern rhetoricians: logos,‘ethosxandxll
‘pathos; Of these respective appeals'Aristotle sald,‘

~ The man who is to be in command of them must, it is
' clear, be able (1) to reason loglcally, (2) to
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understand human character and goodness in their
various forms, and (3) to understand the emotions--
_that is, to name and describe them, to know thelr
~causes and the way in which they are

excited. (Arlstotle, Rhetorlc Book 1, 154)

While the classical rhetor1c1ans may have dlsapproved of the‘
empha81s upon pathos, and many, llke Plato, despised
rhetorlc, preferring the dlalect;cvw1th:lts,empha51s on -
logos,/pathos( poWerito sWay,people cannot be denied.“v

| Kenneth.Burke‘says, in "Rhetorice-old‘andaNew;" that
modern rhetoric hinges upon thedprinciple of‘”identifi-
Cation}” which, though a’deliberate deviceblike'the.
‘persuasion~of ”old"brhetoric, ”canvinclude a partiallyb
‘unconsc1ous’}factor in appeal" (63) ﬁe elaborates‘further

on this concept by saying,

identification can also be an end, as when people
earnestly yearn to identify themselves with some group
or other. Here they are not necessarily being acted
upon by a conscious external agent, but may be acting

‘_upon themselves to this end. In such identification

~ there is. a partlally dreamllke, 1dea11st1c motlve,. ‘

 somewhat compensatory to real dlfferences or ‘divisions
which the rhetoric of identification would transcend
(”Rhetorlc--old and New” 63)

Identlflcatlon, therefore, is the process by whlch speakers-
get themselves accepted by an audlence.“Thatnaud;ence,’1n
turn, suspends ;ts‘loglc (in thehArlstotelean sénse) to
follow along. The neW’rhetoricyexploits-this,

Roland Barthes,_another modern‘rhetorician,,inclndesh

“ludic” as one of his six practices in rhetoric.9 He defines
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it as a mockeryoof'rhetoric that developed naturally in
| response to the repressiveness of rhetoric’s institutional7

T

system. It is, he continues,

a “black” rhetoric (suspicions, contempt, ironies):
games, parodies, erotic or obscene allus1ons, :
classroom jokes, a whole schoolboy practice (which
remains to be explored moreover, and to be constltuted
as a cultural code). (Barthes 14)

"Ludic is a cognate for “play,” and play s derivation iss
readily apparenthin that both it and ludic are defined‘as_
'opposition to work, irony, parody.

This multi faceted concept of ”ludic/play," as noted in-
‘Marx s‘poem ”The Player" ‘in the last chapter, and Burke'’s
”identiflcation" and theopsychological ramificationsvofnboth;
~ for Marx,‘personally, carry'forward intovour”rhetoricala‘
examination of Marx’s;non;fiction prose, specifically “On the‘
Jewish Question,"‘adding other dimensions to our | |
comprehension.ofbthe essay and its motivation.

| The darker'side of “play” can be found in anti-Semitic
literature. In ”TheuPassion of the Anti-Semite” (1948),

Jean—Paul Sartre'discusses just this point.

Anti-Semites have the right to play. They even like
to play with discourse for by giving ridiculous
‘ reasons, they discredit the seriousness of their
%é«;interlocutors. They delight in acting in bad faith,
- +since they seek not to persuade by sound argument but
to intimidate and disconcert. (148) ‘

Sartre,10 philosopher, political essayist and actLVist,‘

argues that anti Semitism is not an idea but a pass1on, one
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which he equates with hystéria. He-says,that historioally
“the hétred of‘Jews’hés‘not-been based upon “an 'historical
fact’ but fhé idea‘that the agents of history formed for
themselves of‘the Jew” (146). in refuting the view that
“social facts” indicate that, for eXamplé, there are tOO‘ﬁany
Jewish lawyers, Sartre says that one doesn’t hear a like
complaint that there‘sre “too many Norman .lawyers” or that
there are too many Breton doctofs. His point is that
“Normans are [consideredj Normsﬂs and Jews as Jews” (147).
It is, he continues, “the ides of the Jew which seems to be
the essentialxthing"‘[Sartre's emphases](147). Lest we
confusé the passion of_antieSemitism with the passions of
hatred and anger, Sartre cautions that hate‘and anger must
have a provocation; someone must instigate the anger/hatred.
Anti-Semitism, on the other hand, “precedes the‘facts that
are supposed to call it forth" (147). He reasons that it is
not unusual for people to prefer passion to reason; usually
they love the objects of passion but as the anti-Semite
ohooses hate it must be the state of passion that he loves.
Marx is certainly a man of passion. We have seen it
demonstrated in his poem “The flayer" (see above, page 23).
Anti-Semitism is prevalent throughout “On the Jewish

- Question,” and we see his violent hatred directed at,Lassalle‘
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(See above,’page 18). We aiso learned of the histpriCal
circumstances that»shaped hiS.World, McLellan'’s and.Kamenka’é
assesSments,aitest to MarX’s equi&ocal statﬁs in society (sée
above, page 20) and Saenger anEGilman confirm his deep‘dewish
self-hatred (seé above, pages 24-26);_ Yet Marx’s writings
also rebeal a man of reéson; Like the man, they are greater
than the sum of the parts.

ClasSically éducated,from the local gymnésium through
five yéars at the University of Berlin, he had deVelopéd hiss
ébility to usén1angUage £o'manipulate audiences in both‘£he'
ciassical and mddern‘gense. Marx’s do¢toral-dissertatioh,
entitled “The Differenqe Betwéen.the Democriteaﬁ‘and'
Epicurean Philosophiesiof Nature" (1839-41), voiced)his
“Promethean revolﬁ.; uBylliberating the WOrld from the
unphilosophical'c0ndition,vmen at the same £ime_1ibetate
themselves from'phildsophy,<whi¢h in the form of a definite
system has held them in fetters"v(qtd. in Lewis 33).,-This'
PaSsagé demonstréteS’Marx's use of the classical fiéﬁ?é,.'
polthoton, the use.of a repeated word or root in différént"
grammatical functions, i.e; liberating, liﬁerate. Arthur
Quihn‘points out in'Fi ures of Speech, it is a techniqueuusedi
frequently in éphorisms as in Epicurus’, ”Nothing isfenough"
fo'théimAh fof'ﬁh¢miedough-is‘tdoulittié}"i qunﬁ Suggests‘ 
vfﬂat itli$vsﬁ¢ces$£ﬁi'becausé it isvnotpreadily fééagnizable 1.
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as a;figure and therefore makes‘theiadage seem ”Strikingly
original” (74) (It‘is not surprieing that Marx'uses
upolyptoton, a technlque favored by Eplcurus--whose phllosophy
hwas the:focus,ovaarx's dlssertatlon.) Such rhetorlc would h
serve Marx well. |
Whiie’Marx felied‘heavily upon rhetorical'strategies, hevf
'touted.the dialeCtic--with; of course,‘his.own'nodifications.
VThevwordv”dialectic”-hasoaccrued'many_meanings ovef theT‘

‘centuries so it is worthwhile;_here;vto 510w our’argument to

',iv:discuss the different conceptions. Originally, the

' Afiétoteleanudialectic and that of'the claésicalyGreek'
jscholafs};”us[ed] rlgorous sylloglstlc loglc to approach
"probable truths in questlons about human affalrs and
philosophy.that‘do”notalend'themselves tOBabsolute certaintY"
i (BizZeil and Herzberc 4) -In modern usage, the dialectic has
become a "phllosophlcal concept of evolutlon applied to
| diverse flelds 1nclud1ng thought, nature, and hlstory"
(”Dlalectlc," Brlt 63). When applled phllosophlcally by
Kant, the dialectic shows ”the'nutually.contradictofj ‘>
. character of.the'principles,of science,hwhen they afe
~employed to determine:objects.beyond the limits of’experience
(i.efbthe eoul, the world, God)” (OED, ”Dialectic” 599).
'vBetween these two definitione rests the'Hegelian dialectic:

"The,tendency'of.a‘notion‘to pass over into its own negation
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as the‘resuitgof’confiictbbetueen its inherent~contradictoryvv
aspects” (”Dialectic,"hgrit;'63)._Hegel denied Kant;s.
' position that the'coutradictions'Of.science werev |
irreconcilable. Instead he‘ﬁaintained that the term

”dlalectlc" applles.

(a) to the process of thought by which such
contradictions are seen to merge themselves in a
higher truth that comprehends them; and (b) to the
world-process on its objectlve side, develops
similarly by a continuous unlflcatlon of oppos1tes.
(OED ”Dialectic” 599)

Marx adopted Hegel s deflnltlon but revised 1tbthrough
the appllcatlon of Ludw1g’Feuerbach s ”’transformatlonalv‘1
cr1t1c1sm.;t1nvert1ng its pr1nc1ple proposrtlons" (Tucker
xxii). 1l Instead of ‘the Hegellan bellef that the course of
events could be deduced from‘any ”prlncrple of dlalect;cs,"f
Marx said that the'principlesumust be inferredbfromdthe
'vevents, matter over’mind‘ ThlS gave rlse to the Marx1ah

theory of dlalectlcal materlallsm, accordlng to whlch

- political events or soc1a1 phenomena are to be _
interpreted as a conflict of social forces (the “class
‘struggle”) produced by the operation of economlc
causes, and history is to be 1nterpreted as a series
of contradlctlons and thelr ‘'solutions (the thesis,
antithesis, and synthesis of Hegelian phllosophy)
(OED, “Dialectical,” 600)

Marx’s collaborator,.Frledrich Engels, described this
dialectical process as the being like the planting of a
cereal seed (thesis)) which is annihilated as the plant grows

(antithesis) and, in developing, a causes its own extinction
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uiin‘the’producticn of new seeds (synthesis). Marx considered
this’to be the'uniVersal law of nature, history and thought.

Thelfundamental change between Hegel’s and Marx’s view
of_the dialeCticalvprocess is one from “spirit” (Hegel) to
“material” (Marxi. | h o

 Marx relishediﬁturning Hegel on his~head.” ,In ?A

.Ccntribution_tc:the:Critique of Political Economy”_Maertakes
Hegel'’s View; that civil society-QaS»an outgrowth oflthe ,
~state, and says’instead that_the state Qas'an Qutgrcwthnofsvw
_civilisociety. In,referring to the Hegelian dialectic in the
AfterWordvof‘the.second German edition of Qapital,ﬂMarx.says,7
~ “With him it»issstanding on its head. Tt must be turned =~ -
right side ﬁp‘again%”if you wculd‘disccver the rationalabr
kernellwithin the.mystical Shell.":(Tncker, Intro. The Marx-
Engels Reader,xx-xxi).

ln.Stanley'Fish’s highly specialized view,v.he_describes’
the dialectic presentation as

disturbing, for it requires of its readers a searching
and rigorous scrutiny: of everything they believe in
and live by. It is didactic in a special sense; it
does not preach the truth, but asks that its readers
discover the truth for themselves, and this discovery.
. 1s often made at the- ‘expense not only of a reader's.
'opinions and values, but of his self esteem (Fish l 2)

The intent is to force the audience into reevaluation and
change. The end product of this dialectical experience “is

(or should be) nothing less than a converSion” (Fish 2) 12
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The éntithesis, aécbfding to Fish, is rhetoric;'making 
”lies'agd impiéties attractive...induc[ing]‘férgetfulness and
complacency" (15)7 So what are we to make of Marx,‘whé mixes_
his rﬁetorical.and»dialectical présentations?

Marx attemﬁts Fish’s #donversion" by vehemently trying
to dissuade his audience from embracing religion altogether.
And while Marx is guilty of “pander[ing] to his audience’s
immediate desires” (Fish 15-16), he uﬁilizes the definitive

dialectic form to:

transform []the soul-mind into an instrument capable
of seeing things in the phenomenal world for what they
really are (turning things upside down), imperfect and
inferior reflections of a higher reality whose claim
on our thoughts and desires is validated as earthly
claims are discredited. (Fish 7)

Certainly, in its final extreme,‘the socialist/communist
world Marx envisioned was other-worldly; manifesting a
”higher reality,” a utopia that is not credible giVen’ﬁan’s
genefally self-serving attitude. Yet, Marx did not‘étop with
Hegel in “turning things upside down” to -attempt to achieve
his world view. In his eleventh thesis on Feuerbach, Marx
sa&s, “The philosophers have only interpreted the world, in
varioﬁs ways; the point is to change it” (145). This could
be considered Marx’s raison d’étre. Calling for “a ruthless
criticism of everything existing” in a letter to Arnold Ruge

in 1843, his writings reflect his critical and revolutionary
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attitudes directed towara‘socialbréality.; It is not too far-
fetched then to postulate that in defying-tradition'by>“'
invertihé Hegel and:blenaing the rhetorical appfoach ﬁiﬁﬁ the
dialectic, Marx was mirroring his ideology.

Not limiting himself to the larger components of written
expression, Marx also uses inversion at the level of
sentences. |

Marx . poses the question ”What specific social element is
it necéssary to overcome in order to abqlish Judaism?”

[Marx’s emphasis] (“Jewish Question” 48). He then suggests,
“Let us not seek the éecret-of the Jew in his religion, but
let us seek the secfet of the religion in the real‘Jew”
(“Question” 48). Using antimetabole, a form of antithesis
fepeated in‘opposite order (Quinn 93), and clearly aliéning>
himself with his audience against the Jews, Marx presents us

- with an idea and then its inverse-fan antithesis. Antithesis~
and antimetabole are more than interesting uses of language;
they allow for repetition and accumulation--two fine didactié'
techniques——by denying the contrary and asserting it (Quinn
93). Marx uses this technique extensively in his essay to

press home his point.

Thus man was not liberated from religion; he received
religious liberty. He was not liberated from ‘
property; he received the liberty to own property. He
was not liberated from the egoism of business; he
received the liberty to engage in business.(“Question”
45)
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fBesidés‘using antimetalee,,Marx_also altérs.ﬁhe.passive,
>yoicebtothe active aé hé“mOQes from the first clause tq the
:second in each_sentehce‘» BUt ihstead of implying that man is
1the*dOer;‘Mar#»cbnditions the éétioniby saying “he

réceived..,”'aﬁd‘through'the repetition,bf the same phrase,

'~ #he received...” emphasizes man’s subjugation.

Invtheffirét éection\of:fhévessay,vMarx makes_his caSé
agéinét reiigiOQ, specifigally égéinst Judaism, paraphdeing
 lBrun§ Bauer, whoée essays ”The:Jewish Question" and uThe
,Capacity 0f Présent4Day Jews and Christians to Become'free,ﬁ
ére the p;Qximat¢Fgause’erlMérx’s essay. Marx bégins»by
,conaéﬁﬁih§ JéW$;ééiegoiété;v ?Yoﬁ‘;ews ére'eéoisﬁéfifﬁYQu
~demand fo?_yoursélves)as»jews, a_special emancipation”
(”Questioﬁ"néé).  lAéain;‘ﬁafi’s’éﬁtimefabolé sets the Jews
’up as adversafiéé 0£ ﬁhé;GéEﬁaﬁ beoélé{ri¢Wh? should the'
‘ Germah be‘inﬁerestédvin‘tﬁé liberatiOn of the Jew, if the‘Jew
ié ﬁot,intefesﬁéd in thgvliberétign of the German” (27).
Then he-Stressésjthatvthe Jewsv5et'themsel§es apart,vnot'only
from the Germén people, but Christians as wéll! vuThe>Jew
~ himself in this sta£e, has the’ﬁrivilege of being é Jew. As
a Jew heﬂpqssesses.righté‘which the Christians do not have”
‘(27); Marx istery qlever:in weaving hisbown‘intérpretations
vthroﬁgh_ﬁéuer'é,wbrds; Hé haphazardly‘uses quotatiqn marks,

véometimesfattributing quotes, sometimes paraphrasihg.13 This



._makes it‘diffiqult,-at this juhcture, to ascertain whose:
words are'whose, Later in the essay, hoWever,'Marx alloﬁs
his own no-lenger-camouflaged voice te surface. He uses
Bauer as a whippiﬁg boy for not having taken his argument far
enough.‘ Bauer stopped shor£ of defaming all religion, and
did not require that}society be purged ef all Jews.

Marx'’s tone comes through in his stYle, He makes ample
use of italies,14.even in quoting from Bauer’s essays, end
hie choice of‘nouns,‘adjectives and modifiers all emphasize
his defamatory agenda.

When we move our rhetorical‘investigation from the level
of sentences to that of words, we see Mafx uses words to

great effect. Some examples are: “right of property,” “right

of self-interest,” “private interest,” “private caprice,”
“monad,” *“nature,” and any and all forms of the word “ego.”

These words are used to imply'oppositions befween the
individﬁal'and,seCiety as a whole, distihQUiehing'between the
general rights of man and the epeCific rights of the ciﬁizen.
Marx says that man’s iﬁdividual rights keep him from being at
one with the community of man.

But it is‘the,wordv”Jew," its variations, and Marx'’'s
repeated use of it as an epiﬁhet that is striking. Jews are

“egoists,” there is “the privilege of being a Jew."” “![T]he
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Jew. by his ver ﬁaﬁure, cannot be>emancipate.’ and ;...his
iestﬁicted,JeWish-néture_alQays finally ﬁriumphé-qver his‘
hﬁman and political Obligétions.’"ls

“He regards himself as a member of the Jewish people,
and the Jewish people as the chosen people.” “[A] Jewish
attitudé} i;é., that of a'foreigner, towards the state"‘keeps
him forever apart. o

Gordon W. Allport points out in Ihg;gguggg;JQL_gggjggigg
that “a noun abstradfs from a concrete reality some one
feature and‘agsembles4éifférent concrete realities only with
respect to this one feature” fAllport's emphasis] (174-75).
ﬁeiuses‘Irving Lee’s example of a blind man who may be many
'ofher things--a good student, careful listeher, conscientious
worker--but becauée he is also a blind man he is stigmatized
by that noun [Allport’s emphasis]. He calls this a symbol 6f
”primary potency”-- a label that “distracts our attention
from cénérete reality. The living, breathing, complex
| individual;..is lost to sight” (175-76). - Allport goes on to
'say‘that'the force of the noun’s primary potency may be
mitigated if used-aS‘an adjective, e.g. Jewish artist, Negro
soldier, Catholic teacher,'Wheréby,other group
classificationé are just‘as legitimate as the racial or
feligioﬁs (176) and ;he more attributésvusedvto deééribe an

~ individual the béttef, suggesting that “we deéignate ethnic

39



‘and religious:membership Whefe pOSsible with adjectiveé>'
rather than‘nouns” (177). ”

Mérx‘rigofously aVoids.the uée of the word Jew/JewiSh as
an adjective; he has no desire'to mitigate the Qonnotaﬁioﬁsw
One ekception is “the practical Jewish spirit” (50), but he
uses another adjéctive, “practical," not to conciliate‘bﬁt to
heighten the negative impact as he hés already argued that
'practicali£Y‘is‘synonymous,with self-intérest and>
huckstering. These are all.jewish traits and all éreﬂanti-
social. | | |

But while in the first section of his essay, there
appears to be a‘less specifiC'attack Oﬂ Jews and a_more‘
general one on the’condition o£ mankind as a whole, in the
sééond éortion,he’equates Jews and Jﬁdaism with thé mohad,15
the.egoist, and the.finanqier ﬁo demonstrate tﬁéy are 6he>and'
'the_same and consequently anathema to society and true:humén
émancipation.

Marx finally disassociates himself from Bauer’s Jewish
question critidism'by stating-that»ié'only a theoldgical
criticism as in Gérmany'”thére is no political éﬁate, no
state as such...The Jéw findstﬁimself,in religious oppositiph
té the state, which.proclaimé_Christianity as its foundation"
(30). 'when:no state religion existé and when it "ceQSesftb_

maintain a theological attitude toward religion,” the Jewish

u40}'



Questiqn-becomes’one of politics and not theologY‘(29-31).
.Marxkthen'pgses‘the-question, “What is the relatioh betWeén
complete political emancipation and religion?” and sets ué
the hypqthetical'syliogismvthat if a country has full

, politiéal emancipatibn and religion continues to exist, then
the "existeﬁce of reiigion is not at all opposed to the
perfeciion of the state, but since the existence of religion
is the existence‘of a defect, the source of the defect must
be sought in the nature of the state itself” (”Questidn” 31).
'He‘thus makes‘the point that theological questioné must be
‘addressed as secular ones and not the reverse. This reflects
the Hegelian inversion discusséd earlier (page 34) and also
is a technique of accumulation and an antithesis (Quinnb67).
Marx goes on to state that man, by still adhering to a
religion in the private and civil sector in a secular state,
is a "profane being” (“Question” 34). “The democratic stafe,
the real state, does not need reiigion for its political
consummation” (“Question” 37).

Marx‘felt ﬁhat Bauer erred in relegating religion to
individual worship} the state must abolish religion nof only
from its péiitiCal life but it must be‘abolished from the‘
civil or ériydtejlifé;:as well. Wdrth noting is‘the;implicit
totalitariaﬁ pééitién‘Man tékéé on the‘subjecé of all |

religion. And it can be argued that his position on Jews was
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Uhardly diffe#ent than tha£ on Christians. Marx says that
”Christianity iééUed from_Judaism. ‘Iﬁ'has‘now been re-.
-:absorbed iﬁto'Judaism” (52) Bﬁt he b1ames Jews for their :

véorrypting influenée. He argues“that,

It was only in appearance that Christianity overcame
real Judaism. It was too refined, too spiritual to
‘eliminate the crudeness of practical need except by
raising it into the ethereal realm.

Christiénity is the sublime thought of Judaism;

Judaism is the vulgar practical application of
Christianity. (”QuestioniSZ)

Marx, nevertheless, singles out Jews and‘Judaism:

. We do not say to the'Jews, therefore, as does Bauer:
you cannot be emancipated politically without
‘emancipating yourselves completely from Judaism. We
say rather: it is because you can be emancipated
‘politically, without renouncing Judaism completely and
absolutely, that political emancipation itself is not
human emancipation. (“Question” 40)

what is the reason for this exclusivity?

In the second part éf.his essay, 'Marx quotes-Bauér as
saying that it is Simply a‘mattervof‘the Christién “'ris[ing]
above his religion to abolish réligion in.general...[the.Jewj
has to break not only with his Jewish nature, but also with
tHe process towards the consummation‘of_his religion’”(47).
‘Marx contests this view by again saying that Bauer'’s
theological take simply relegates the question of Jewish
emancipation a maftér'of religion. He chastises Bauer_saying

this “demand does not follqw, as he himself admits, from the
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development of the Jewish netureﬁb(47).

_After sﬁattering_Bauer's premises (or at lesst
manipulating‘them to serve his rhetorical purpOSeS),’and
supplanting them, in the first halfbof‘the argument, wirh his
own,’Marx.now puilds towards his conclusion.. He'conrends
that Jewishness, being at the crux of Bauer's examinapioh'of
the Jeus? request for political_emancipation in Germany, is
‘not solely a reliéion. He says that Bauer is mistaken in |
attempting to address the issue theologically.‘ ‘But Merx'

uses Bauer as support for hls claim when he says:

Bauer regards the ideal and abstract essence of the
Jew--his religion--as the whole of his nature. He,
therefore, concludes rightly that ‘The Jew contributes
nothing to mankind when he dlsregards his own limited
law,’ when he renounces all his Judaism. (47)

Marx c1aims that Bauer'’s error lies in believing»thet_the
Jews ' essence is.their,religion rather than their ipherent
nature. Yet here, he has‘used‘Bauer’s owu words as both
support and refutation{' . |

For Marx, the roots of‘Judaism are more than'cultural,
more than a product of materials, they are nature.
[ But this runs counter to Marx's conventional argument--
Eiaiectical materialism--whereby conditions produce’the man;

If we formulated Marx’s argument in “On the Jewish

Question” as a'syllogism it would look something like this:

Major Premise: All anti-social elements must be
removed from society for it to succeed.
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Minor Premise _ .
(implied): [The Jew’s, by nature, are set apart,
anti-social.]

-Conclusion: Jews must be removed from society for
‘ ‘ ' it to succeed.

While this is a startling argument in its bare-bones
formulation, Marx is careful to cloak it in layers of clever
rhetoric and convoluted phrasing. Using thé enthymeme and
its implied premise to distort perceptions, he sets up the
Jew’s‘nature as the less defensible straw man and then
destroys it and uses»genetic fallacy to attack the cause of
the Jew's belief rather than its justification. Marx doeé
not offer a logical oppositién but’rather a rhetorical one.

Marx defies his oﬁn philosophical dictates. He uses
faulty logic. He relies on failaciés and rhetorical figures.
These are not thé tools of a IOgical or prudent individual.
Yet we know Marx to be one. Why does he deviate?

If we recall‘Sartre's.appraisal (see above, pages 29~
30),»”they seek not to persuade by sound argument but to
intimidate and:discon¢ert;7 a piausible answer emerges. Marx
is in thé thfall of passion; Bﬁt this only expléins his

vehemence; it does not excuse it.

In an effort‘td,dehumanize the Jew, Marx uses as his
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premises the ﬁost hackneyed stereotypes: Jews are
"hucksters,""mohey andeammon are the "gods of the Jew.f,'He
states the "nationality of the Jew" to bevthat of the'tpader
‘and the financier. He invites his audience to drawv
comparisens, albeit impiied,.between money (property)»andf
Jews. Building on this faLse analogy, he demeﬁstrates thap
tHey are inseparable; both are responsible fer'man’s'
alienation from his natpral and emancipated being. Marx
demonStrates that the Jewish religion and the Jewishpnature‘
are indivisible and that their nature is capitalistic}’

Marx begins a‘telling,passage'with'

- Let us consider the real Jew: not the sabbath Jew,
whom Bauer considers, but the everyday Jew. [Marx s
emphases] (“Question” 48)

Omitting the dependent, practlcally parenthetlcal clause
”whom_Bauer COnsiders,7 he employs the figure of repetitive
ends, epistrophe; eoncluding each clause with “Jew.”

Why does-Marx fesort to'stereetypes? Because they work.
They work beeause people»believe in them.'Stereotypes,lead;to:
prejudice. _Aristotle calis this “indignant language” and
says that |

- when we paint a highly colored picture of the
situation without having proved the facts of it:...if
the prosecutor goes into a passion, he produces an
impression of the defendant’s gullt...the hearer

’ infers guilt or innocence, but no proof is given, and
the inference is fallacious accordingly. (Rhetoric
192) ' '

- Marx's passage continueSEWith the previously examined
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paragraph with its antimetabole (see above,,page 36):

Let us not seek the secret of the Jew in his rellglon,
but let us seek the secret of the religion in the real
Jew. (”Questlon" 48)

which 1s then followed by:

" What is the profane basis of Judaism? Practical
need, self-interest. What is the worldly cult of the
Jew? Huckstering. What is his worldly god? Money.
(“Question” 48) ’ .

The repeated use of 1dent1cal clause beglnnlngs, anaphora,
used here: ”What 1s..." in this question-answer format 1s
 deceptively chiidlike"in its simplicity'but-effectiveﬂih itsv‘
repetition. These three paragraphs offer a dlfferent
rhetorical flgure, yet all are a form of repetltlon and 1t 1s
th;s repetltlon,'drummlng the»lltany into the reader that
helps Marx make his.point. The Jew is the consummate |
Capitalist»aﬁd thds thedqﬁintessential.egoistd dHis.solution
and the attaihment of:human emancipation, therefore, can ohly
v'be achieved by mankind's emancipation from Judaism
}(”Question" 49;52).'vCapitalism.creates religions, but
' aocording to Marx, only the»Jews worship (orvmake arreligion
of) capitalism. This behavior is the problem with Jewish

liberation. He further states that:

Judaism could not create a new world. It could only
bring the new creations and conditions of the world
‘within its own sphere of activity, because practical

need, the spirit of which is self- 1nterest, is always
passive, cannot expand at w1ll but finds itself
extended as a result of the continues development of

society. (“Question” 51)
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Mar# makes an obvious, . though implied'comparison.befween.
Judaism and paraSitiSm, émphaéizing‘greed ana‘sélfishnéss.
These were cdmmdnly heldjbe;iefs in‘19tﬁ centﬁrykEuro§e énd |
it was nét béneath Marx_to uée‘ad‘populﬁm fallécy to
éidetrack hié audienbe, appealing‘to favored ideas,‘Qalues,
or symbols as é-means of'winning assent to a claim withéut
confronting substantive issues.l? But, in this case, as he
had already supplied the premise--tha£ the Jew’s belief was
caused by greed--it makes the argument doublyvspeciOus.

’Q‘Marxis héavy reliancg ubon informal fallacies would be
conéidéfed illogical and unetﬁiéal. Rhetofically, héwevéf,
these means work to justify his ends. = As Socrates tells
Phaedrus, “he who is to be an artist in speech must fix his
attentidn‘upon\prdbabiliﬁy? A spéakef must always‘aim at |
probability, paying no attention to truth” (qtd; in Eizzell
139). Additionally, Mafx uses what Aristotlekcalled
enthymemes and ”non-essenﬁials,"'personal appeals arousing
prejudice, pity and anger (Bizzell 151).

Moving‘to“the language‘bf’modérn rhetoric, Marx also
utilizes Burke’s identification (see above, page 28):>
”ahything that anyone does--verbally or non-verbally,
consciously or unconsciouSly, for persuasion (the old
rhetoric) or for identification (the new rhetoric)...[as] a

rhetorical strategy” (Burke 59).
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Marx exnloitsbthisnprinciple by placing himself cleeniy‘
ion tne side of the ”non—Jews" while encouraging his audienCe
11kew1se to jOln hlm.v Yet, who ‘was Marx’ s aud1ence7' |

A member of the Young Hegelians, and the Doktor Klub,18
Marx was one of a group of “critical young.thlnkers, who€-
_ poured contempt on the church, on the beurgeoisie and even on

the state” (Lewis 23). Chosen to edlt the Rhenish Gazette

(1842) by its founders, Cologne merchants and bankers, Marx,
moved to Cologne. then the journal was censored and
suppressed in early 1843, Marx “retired” briefly, ane in'
November moved to Paris. It was about this time he wrote “On

the Jewish Question.” Also, with the financial backing of

Arnqld Ruge he became co-editor of The German-French Yearbook
~(November, 1843); ‘This wes yet_another in a eefiesﬂof'
“journalistic enterprises undertaken by German radicals in
the 1830s and’184OS" (Giimanxi92). Thefthe beckers; writers
and'readership'were Jewish}‘-Aeethey had difficulty |
publishing their work in Germany, and were denied accees to
the politics there, they wrote and published in France; As
 radical idealists striving for identification the primarily
Jewish, Yonng Hegelians wrbte for their non-Jewish countrymen
only to be denied acceptance. Their werkywas restricted to
those-who shared their views and perceived by the rest of the

world as “Jewish and foreign”(Gilman 193).
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eAdhering-to revolutionary demagoguery‘while eppealing in
part to a hoped-for Christian constituency, Marx'ﬁrites in |
“On fhe‘Jewish Question” (as”diseussed above, seerpaée 42),
“Christianity issued from Judaism. It has‘now'been.re-
‘absorbed into‘Judaism....Judaism is the sublime thought of.
Judaism; JudaiSm is the vulgar practical application of
Christianity”(52). Marx’'s implication is clear: Judaism’s
parasitic nature could not exist, flourish, without
Christianity--the host--yet remains fully culpable as
Christianiﬁy is only an extension of Judaism. Furthermore,
Christianity allows Judaism to taint it with “practical needo
and egoism;" As such, society has been corrupted and, in
such a state, man cannot realize his true emancipation. The
inevitable conclusion, if we acoept Marx’s premises, is that
:for man to become a true socialist--a species-being at one
with his fellow man--the Jew must be removed from‘society}
“The social emancipation of the Jew is the emancipation of
societykfrom Judeism” (Ma:#,w"Question" 52);

‘.This'finel‘argument is the final line of Mark’sveSSay.'
Instead of the syllogism, w1th its supposed -to-be-true
general premise followed by a substantiating minof premise
leading to alrlgidly deduced concluSion, Marxvuses the

enthymeme with a probable premise and missing minor premise
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bto create a fentative conclusion. Thie,allows him to

expertly declare’his own view to his audience rather than
guide them to ”right_thinking." Marx has used a variatipn_of.'
this passageefour:pagee-earlier. (We cah,agaih.See-eVidence

of his use of repetition‘to emphasize his point.)

In the final analysis, the emancipation of the Jews
is the emancipation of mankind from Judaism. (49)

The implied premise, in both cases, is that there exists an
anti;socialeiement iﬁ the JeWS‘that must be expunged before
mankind’s»emancipation‘can take place, Marx also equivocates
‘with the word femancipation"f in the one seneeeit means' 
liberation; sui jurié, having full leéal rights and cepacity,
and in the other deliverance, which Carries-the4added
cennotation of riddance.:it is;the»preposition ?fromﬁ that
promotes the latter inferpretation; I
~Similarly, Marx employs what Burke calle_"sﬁiritualQ
ization ;.. a grand device; central to‘polemic, Whiehjisj:
forever tranéiating back aﬁd forth‘betweep materialist and
idealist terms for motives” (Bﬁrke 76), used most effeetively
herevto pefsuade»his‘readers that ihe Jews’ materialietic
nature is whatfkeepe them énd, by their influence,-thevrest
of‘society ftom ettaining the ideal emancipation. |
‘Marx declares that the Jews are "by natute"lcepitali5£s.l
Yet if»we loqk;et his original pfemise in_fThe‘Germen,g_‘
'iaeoiOQ?;a.we.eee;ﬁhéfyhef:apPIYingv”eeienﬁificASOGieiisﬁ;ﬁ



states that hﬁmans originally were conscious producers only
in the sense that they produced their means of subsiSfence,
~which at the dawn of time did not include money. ‘"What they
are...coincides with theiriproduCtibn, both what they produce
and with how they produce. The nature of individuals thus
depends on the material conditidns determining their
production” (150). This assertion supplies support for the
contradictory claim that the Jéw cannot "by nature" be
"hucksters, " fof their nature,‘like the rest of humanityVS,
was determined pfior to any néed for finance. Also, human
history when examined shows that the Jews, who antedated many
of the non-Jewish populations in Europe and whose communities
had existed long before the rise of Chrisfianity, were,
however, isolated and relegated to ghettos in Christian
Europé because they were feared as "Christ-killers." This
was an imposed autonomy, forced upon them,‘certainly not a
natural or self-elected separation. As they were cut off
from property owﬁership, agriculture and "respectable"
commerce they turned to other means of support (Sachar 25-
35). Frequently, the only acceptable "profession" was
banking‘and lending, sdmethin§ c6nsidered "unclean" by
surrounding Christiap‘societiesf The restrictive lifestyles
and heavy taxés imposed upon them in and out of the ghetto

caused Jews to become prudent and thrifty. They limited
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‘:their possessions to goods they could carry due to the
frequent arrogation of their homes and furnishings.by various
regimes.. Again,ithisdforoed adaptation is not elemental
human nature but‘the'means'of surVival in a'prejudiced'State.
It can be argued that relylng on ”The German Ideology”
for support 1s questlonable as Marx and Engels wrote it in-
1845-46, several’years after Marxrwrote “On the Jew1sh
'Questionﬂ (1843). Marxrmay.have‘mellowed, his‘rhetoric iﬁf,
the earller essay was perhaps mlsconstrued or, as Shlomo
AVlnerl suggests 1n'”Marx and Jewish Eﬁanc1patlon,ﬂ his
'prlmaryeargument-was.the ph11osoph1oal‘argument‘wlth Bauer.‘
Though Avinerifadmits‘MarxAloathed Judaism,bhe suggestsithat
din Marx(s'return“to the'subﬁectbof»Jewish emancipation‘in
the The Hol Famil ;ithe modified his,harangue.to focus on
the political aspect of JewiSh-emanoipation (While stiil -
adhering to thevfirmvCOnviction that ‘it ;s at core a question
of human:emancipation).-'Avineri.points.to Marst support for
those Jewish writers who‘took“issue'with'Bauer’s contentions
that the Jewish question was aireligious rather than a |
‘ political*one:as Support for‘his claim that Marx had a'bigger
picture_inrmind. In interpreting TheEHgly Family and backing

Marx, Avineri say3°

It seems that Marx makes it qulte expllc1t, that he is
concerned here not only with the inner contradictions
of an attitude which: would like to deny the Jews equal
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rights in a_mbdetn_éociety, but is out to claim’thdse 
very rights for the Jews himself. (450)

‘He réminds~us that Marx’s goai,»given-his ”Feuerbachian,'
anthropologiqal‘attitude‘to‘religion"(447)'and his
feéognition ofﬁthe iimits'of poiifical ehancipétion,_in the
 essay (and by implication; that in “On the Jewish Question")
are'ﬁot ultimate. He condlddes by saying.that'"One has to
divorce Man's acrimOhiéus:attéck on the ;ole Jews played”.
(450). WhY? To bet£er serve Marxism? |

Marx may have backed éff in his vehemence, as Avineri
suggésts; what cannot be denied is the attack itself and |
Marx'’s obvious anti;Semitic stance in “On the Jewish
Question.ﬁ‘:Perhéps,,having,writtehlit, Marx determined his
argument wéslﬁoo:stridént (at«Engéls' urging?) forvhis
audience and refocused it in The Holy Family. That
investigatidn is béyond the»séope of this papef.‘xHowever, at
thé risk of‘being aécuséd 6f.using the genetic fallacy, I
ha&e to believe that Mr. Avineri’s contentions may be colored
with a certain self-serving bias, given,What I presume to be
his socialist philosophical and political agenda.

If‘one>Still chooses to overlook tﬁe obvious anti-
Semitism in Marx's "On the Jewish Question" and replace "Jew"
and "Judaism" with "Capitalist" and "Capitalism," it becomes

obvious that his scapegoéting_is directed at the materialism
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'and'egoism of the éresént'sqciety and how it is embodied nét
:only in Judaiém-but‘ih allf:eligibn. To ultimately rid maﬁ
of the propenéity’fbr égoism, man must be rid of all
religion; a poin£7he expfeséés. But then why single Qu£ 
‘Judaism? We have‘alréady‘ruled out racism (see abové, pages
7-8); Marx knew iittle if‘apything df the biology of race. .
ROberﬁ'Tuckef points‘out~in a footnote to his translatioﬁvof
“On theJéwish,Quéstion@ that “the German word Judéntum
[Jﬁdaism]‘had} in the languagehof the_timé, the-seéondary‘

: ﬁeaning of 'commerce,’"-(sd) aﬁd that Marx exploited tﬁe-two:
sénSes of the‘word; . The &éw served Marx'’s purpoées |
rhetoricaLly and'histbricallyvas the proverbial scapegoéi;‘b-'
Aé previous investigation df £he'Ps?¢hology of JewiSh.sélf-"

hatred has shown, Marx and many others chose to deny their

- heritage as an act of self-preservation; this may explain, ih> "'

part, his use of'fallaqibus ad—hominum arguments directed_
| against Jews.

»Another“explgngﬁibn for Mafg's less-than-well-;easéhed 
:argumeﬁf ﬁéﬁfbe sﬁpéiiéé by»Saf£re who seés the:ra£ionéi man
as one whqﬂfgropeéfforythéftruﬁhﬁ_(”Passioh" 148)." This*type
of individual rea}izes thé“provisigqal nature‘of his own
reasoning. Bﬁt therév;r¢.ais6 £hoééywh§ bére attracted £thhe2;.
‘durability qf stone” (148), those who despise change.  Suchf';

persons have a fear of themselves and truth, subordinating
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reason and research, éeeking oniy wﬁat has élready been
fouhd, becoming_only.what already was. ”This iS'nothing but
passion" (148). Anti-Semites have chosen hate as a féith,
Sartre contends, thereby devaluing words and reasons. $hey
- know the ébsurdity of their words and attacks but leave it to
their adversaries, who, through their belief in words, aré

compelled to use them responsibly.
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CHAPTER THREE
'DISCOURSE ANALYSIS
Proper words in'proper places, make the
true definition of ‘a style.
Jonathan Sw1ft

”"Wlthout know1ng the force of words, 1t is
impossible to know_men.

Confucius

To understand,more:fully Marxfs eseay, we must unite our
understandlng of the. 01rcumstances of hlS life and cultute tob
the words he uses and the way he chooses to use them. To
accompl;sh thls I have‘choSenvto employ two divisions of
» discoﬁréeaanalyeis;iStyiistics‘and ptagmatics.

Discourse.analyeiS'ie, as Teun van bijk states, ”both-an
old and new-diScipline" (1). Whefeas'iinguistics-arose ffom
~the grammatica andvits:”normativefruies‘of correct ianguage
use” (1), discoutseanaiysis stemmed_from rhetorica, sharing
fhetoricfs coneern for persuasive‘effectivenese; In today’s
- world, however; ithis?na |
used to désCribe'activities at the intersection'of
disciplines as diverse as sociolinguistics, psycho-
llngulstlcs. phllosophlcal llngUlSthS and computa-

;tlonal llngu1st1cs." (Preface, Brown and Yule viii)
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Some see this dVe£i§p“é§}aﬁ‘éid té‘fhéﬁdfiéél analysis in

that‘these disciplines»utilize'examinations’that are‘

. generally Viewed,.relétive‘to the‘analyses practicéd'by.the
”humanities, as more ﬁscienfifié." 'Its real strength lies in
vvallbwihg hicroéhalysis bffaréés of textual usevhérefofore

interpretéd solely by rhetorical modes and by the figures of

speech.

B _sﬁylistics

In>the past, fhetérical analysis of literaturé has dealt
with authoriai_intent and examination of WOrks utiliziﬁg |
 figures of'spéeéh such as anaphora,‘ellipsis, ﬁetohymy,:
éynecddché,:énd)-éswe have‘aiready‘seen,vMarx’s favorite,
ahtimétabole. These‘figureé.ére all wellAand good and -
analysisbof their use helps literary criticé‘to wade through
texts ihterpreting énd extrapolating. But there.is somefhing
missingifrom their analysié} Wﬁile critics_coUid rely upo#»
their “good instihctsﬁ aﬁd Cite‘éimilar and/of,prior use 6f
forms to explain rhetorical style and its power to‘perSuadé,
what lay behind or‘withinuthe perSﬁasive tools?‘ Arthur
‘Quinn, in Fi ureé‘ofls éech; states that “Writing is a ﬁattef 
of ﬁaking linguistic choicés, and reading depends upon under-
staﬁding the linguiétic choices made by someone else” (5).

An overlép exists between rhetoric and linguistics which
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plays out in_Our,discuSSion of “figures” and discourse
analysis. As has.been deﬁOnstrated, Marx’s rhetorical skill
isvformidable;‘hisrpower to persuade,hcompelling. What_I
bwanted to analyze andshopefully‘underStand was how-he,f
achleves thls 1mpact styllstlcally. . - |

Much of the early part of Marx s essay is taken up by
direct quotes from ‘Bruno Bauer s essays, ”The Jew1sh
Question” and ”IhejCapacity~ofu?;esentaDay_Jewsqand»
. Christians to Become free,” as well as paraphrases'of Bauer;s
writings and others'; notablY‘HeQel and Alexander ﬁamilton.iﬂ
I have choSen not to‘analyzeithese portions. While thej,‘
vtoo, are lndlcatlve of from both a rhetorlcal and llngulstlc
standp01nt Marx s styllstlcs, I choose 1nstead to examine
the wrltlng whlch was strictly his.

There 1s a climactic bulld in many of hisepa5sages,lb

frequently prefaced by seemingly'rhetorical questions~as uell,f
‘as a liberal use ofbitalicsvsupplied by Marx. For instance°v

- Or do the Jews want to be placed on a footing of -
equality with the Christian subjects? If they o
recognize the Christian state as legally established
they also recognize the regime of general enslavement.
Why should their particular yoke be irksome when theyi

~ accept the general yoke? Why should the German be
interested in the liberation of the Jew, if the Jew is
not interested in the. llberatlon of the German?
(”Questlon" 26~ 27)

Ech01ng the technlque of class1cal rhetorlc known as erotema

in Greek the two concludlng rhetorlcal questlons are used asz
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ho answers are eXpeéted and ohly one answer can reasonably be 
made for either. “Writers who use a rhetorical Question save
themselves the troublégbf offering further evidence td>
'support their claims” (Barnet and Bedau 78). In the first,_
the obvious»ans&er is that Jews should not find a
‘”particuiar”fyoke'irksdme. And the second, relying on a
forced hypothesis;-that.the Jew is not interested in the
liberation of the German--pushes the readef to conclude thét
‘on this basis, the Germanlshould ndt‘be concerned with the
Jew’é,iiberétion; |

As wé saw ih thé rhetorical analysis-chapter,‘Marx
relies on antimetabole,here, reﬁersiné'the structural order
of the sentence and negating the Jew’s interest in the finai
éﬁéstioﬁ;{‘Boihﬁ#he §rin§ip1eé’6f énd;f9¢us and climax are
ﬁéed‘t§ préseh£ the hew1information Mérx wantéd ﬁd convey as
well aé créaté"é draﬁétic.éffect;'while'diéenfranchising Jews
from Germans;'The:italicized ”Christian”.Set upvan oppbsition
with the non-italicized “Jew.” Finally, his questions
following the‘ahtecedent, “If they récognize,the Christian
state as legally established...” are more like the uthen”
consequenceévof é conditional hypothetical syllogism than
pure rﬁetorical questions,>further'for¢ing'the'hypothesis.

Marx’s use of cohesive devices such as juxtaposition,
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expressive repetition,iand‘various forms of oross;referenoe
abound. 1In arguing the rights of the citizen as distinct
from the‘rights of man as put forth in the "Declaration of
the Rights of Man and of the Citizen,"20 he employs them to

act as synonyms and add emotive heightening.

Feudal society was dissolved into its basic element,
man; but into egoistic man who was its real
foundation. ("Questlon" 45)

Man, here, becomes synonymous w1th egolstlc man, a Cross-

reference. He 1tallclzes man and e 01st1c, the technlque of
segmentatlon, to further empha51ze hlS p01nt In the next
sentence he repeats the word~man, carrylng with it this new

connotation:

Man in this aspect, the member of civil SOCiety, is
not the foundation and presupposition of the
political state. He is recognized as such in the
rights of man. (“Question” 45)

Two pages previously in his essay, Marx has alleged that
“,..the political liberators reduce citizenship, the
political community, to a mere means for preserving these
so-called rights of man” (43). He is employing the‘principle
ofrclimax--building toward something. The words man and
political are again repeated,>but we‘recognize them now with‘
their negative connotations intect. Furthermore, the repeated
italice not only heighten emotion but act pedagogically, as
seen in the rhetorical analysis, to inculcate the reader with

his, Marx’s, position.

60



In the next paragraph Marx supplies a new definition of
man’s liberty.

But liberty of egoistic man, and the recognition of
this liberty, is rather the recognition of the
frenzied movement of the cultural and material
elements which form the content of his
life.(”Question” 45) ‘

He violates the principle of end-focus in the following
» paragraph,‘bé1ow,‘by placing the new information first,
stating, ”Thus'man_was not liberated from religion....” and,
having.redefined liberty, he cah now equivocate. And as We
saw in the rhetorical examinétibn, where he exploits the
repetitive figures antimetabole‘and antithesis (see above;
page 36), we see‘here that he ignores the linguistic
principle of reduction, répeating thevwords “he receiVed” and
”libertY” with variations thereof. The repetition serves to
persuade and convince rather than dull the senses through

redundancy.

Thus man was not liberated from religion; he received
religious liberty. 'He was not liberated from
property; he received the liberty to own property. He
was not liberated from the egoism of business; he
received the liberty to engage in business.(“Question”
45)

Though abandoning end-focus with respect to the sentence
embedded in the paragraph, he uses thelparagraph itself as
the end-focus of his argument, demonstrating that man is a

passive recipient, “a bourgeois,” rather than an active agent
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or citizén of the state.

bespite appérent divérgences, we should-not‘lose siéht‘
- of the factlthat the crun of Marxfs argument is still
‘supportedvby'anti-JeWish premises. |

Mafx,begins “On the Jewish Question”:

The German Jews seek emancipation. What,kind of
emancipation do they want? Civic, political
emancipation. (26) :

The first>5entence ends with the word "emancipation;" Itvisv
repeated in the second'éraphic unit--a question, and again in
theﬂthird graphicvunit'(a graphological sentence but not a |
syntaétié one; devoia of;bbth subject and verb), whére»it
again‘reéeiveé end-focus. bThe information Marx preééntsQin 1
the first sentencéiis a given: vthat Germaanews seek
émancipation. In the second sentence he poSésba queStionbn
only to be answeréd with the ostensibly newsinformationrthat
;they want cinic and political émanéipation. But hekdOeé‘not
even bother with‘the coordinating conjnnétion'”and"’betweén‘
'”éivic, poiitical,?-—also,a rhetoricél'figure called
-nsyndeton, which"Arthur'Qninn suggests promotes.breVity énd~
‘organic nnity_(7—8)é-making it all the more emphatic
syntactically;*_Furthermoré, beginning the essay wiﬁh thesé'
 §hort simple sentences, hé éets up hisventire argument in
‘tnis half of the éssay whi1e5deliVéring a combination punch

| with an italicized climactiC'ending. Italics, as.GeOffrey

62



‘hLeechland,Michael~shorthnote, are_a‘”special device used
'hexpressivelyvto give-the‘flaVOur of'spoken'emphasis” (213).
The use of 51mple sentences, coming at the beglnnlng of thev

essay coupled w1th the end-focus and cllmax pr1nc1ples w1th1n

the flrst paragraph, 1mparts a forceful manner. The-pronoun B

substltutlon--”they¢»for5?German{Jews"--and.abrupt;
punctuation in the example above both convey an emphatlc
style that would not be prevalent if the sequenc1ng and
segmentation hadvbeen_rearranged,

Marx uses'a variationtof the_same_stYle.seen above in

the following passage.

The most stubborn form of the opposition between Jew
~and Christian is the rellglous opposition. How 1s.anv
opposition resolved? By making it 1mp0531ble. And
- how is religious opposition made impossible? By
abolishing religion. (“Question” 29)

Again he uses the question/answer format, and with the use of
iconicity--the imitation pnincipie--he not only implies that
the'cause, religion,hprecedes’the»effect, opposition, he |
also‘presents a hypotheticai sYliogism which is apparently~h
uvalid" and thus’an ostensibly irrefutable argument.‘ |
Nonetheless, the pfemises Matx.nses are not only questionable
but force the'hYpothesis, hence the'argument'is not sound.
Other cohesive devices freqnently employed by Marx in
his essay~are,cfoss—references and iinkages, Moreover, hisv:

blatant use of juxtaposition, deictics, substitution, formal

63



repetition, ‘elegant’ variation, coordinating conjunctions

and linkindvadverbiels all point to a not-to-well-hidden

agendéf

Judaism has been preserved, not in spite of hlstory,
but by hlstory.

It is’from its own entrails that civil society
ceaselessly engenders the Jew. '

What was, in itself, the ba51s of the Jewish rel;g;on’
Practical need, ego;sm.

The monotheism of the Jews is, therefore, in reallty,
a polytheism of the numerous needs of man, a

" polytheism which makes even the lavatory an object of
divine regulation. Practical need, egoism, is the

principle of civil society, and is revealed as such

in its pure form as soon as civil society has fully

- engendered the political state. The god of practical

need and self-interest is money.

Money is. the god of Israel be31de whlch no other god

may exist. Money @abases all the gods of mankind and
changes them into commodities. Money is the universal

‘and self- suff1c1ent value of all thlngs. It has,

therefore, deprlved the whole world, both the human
world and nature, of their own proper value. Money 1s
the alienated essence of man’s work and existence;
this essence dominates him and he worships it.

The god of the Jews has been secularized and has
become the god of this world. The bill of exchange is
the real god of the Jew. His god is only an illusory
bill of exchange. (”Questlon" 50)

In these examples, Marx again combines the simple sentences

.w1th-the‘complex, presentlng seemingly rhetorlcal.questlons‘

which he then answers. He breaks the sentences into

paragraphs lending further emphasis to them. Besides the
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italicized words, which Marx has endeévoredfto represent as
similar if not synoﬁymous in thé readerfs'ﬁind; it is his
juxtaposition of,ideas and words, evoking chnections‘between'
two otherwise unConnected‘eléments, however, which is
striking in this passage. In the sentence, “It is from its‘
own entrails that civil sqciety éeaéelessly engenders the
Sew," he~iéZSaying’thatciviIMSOCietybgives,birthfﬁo'Jews
through its bowels,htherebyvimplying that the Jew is not only
spawned in an unéleén manner but is alsobsynonymous with
excrement. In the fifth pafagraphtbeginning “Money is the
god...” Marx equates “money” with the “god of Israel,” (which
is already an elegant variation for the god of the Jews). He
then defines moheY’s negative connotations, eschewing the use
of “it” for the time being. Instead, he begins each of the
next three sentences with "Monéy;" then uses the definite
cross-reference “It” to link Jewishness to the now scorned
“money.” Then, with the linking adverbial “therefore,” he
implies that money/Jews are responsible for “depriving the
whole world...of their own proper value.” 1In the final
sentence, again reverting to the use of “Money” as the
initial word, he concludes with a poWerful, climactic ending.
Earlier in this series of examples Marx says, “...a
polytheism which makes even the lavatory an object of divine

regulation.” Marx is knowledgeable of the Talmud and the

65



‘ Blble. He refere herertofan orthodox Jewieh injunction that
one should glve thanks for all God s graces, 1nclud1ng the
”ablllty to contlnue in good health and disposition through
natural elimination. He uses what can only be construed as
insider knowledgevto ridicule and demean Jews ankoewish

practices. He employs the device again when he says,

That which is contained in an abstract form in the
Jewish religion--contempt for theory, for art, for
history, and for man as an end in himself--is the
real, conscious standpoint and the virtue of the man
of money.  Even the species-relation itself, the
relation between man and woman, becomes an object of
commerce. Woman is bartered away. (“Question” 51)

The reference this time,‘”an object of COmmerce," is to the
‘ketubba, or marriage contract, in which men agree to pay a
settlement of a speoified amount of money to their wife or
her family in the eVentvthedmarriage results in divorce.
Combining end-focus in each of the sentences: “man of
‘money,” “object of commerce," “bartered away” with the
hypothetioal syllogism; where if A then B, if B then C,
‘therefore, if A then C, Marx uses the principle of climaXato
bcoerce the reader into concluding that the Jew, who has no
real redeemingvsocial.value as he is contemptuous of
everything artistic and creative in mankind except money,
is--in the name of money--even willing to.sell his wife; |
Be31des dlvulglng hlS 1nt1mate knowledge of Jewish

tradition, Marx s use of ”Even” at the beglnnlng of the
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1second sentenée as ah'adverbial link that signais something
of even greater contraét'Wiii be forthcoming, persuadeé the
reader tobbelieve that whatbfgllows is not only negativé but
reprehensible. ,_His deiétic use of “that” to begin the |
Sentenée is used in a'redUctiVe sense to refer first, to the
”cbntempt for theory, etc.” and second, and perhaps more
'importantiy, to reduce’through a condescending tone that

, which is‘abhorrent,_e;g., “That one--the one who did all the
damage.”

Throughouttthevessay, Marx weaves into his argument ad
hominem attacks upon the Jews. As was pointed out earlier in
the examinatioﬁs of rhetorical figures, these occurrences
vbecome more frequent,énd virﬁlént in the second half of the

paper:

Let us consider the real Jew: not the sabbath Jew,
whom Bauer considers, but the everyday Jew.

Let us not seek the secret of the Jew in his religion,
but let us seek the secret of the religion in the real
Jew.

What is the profane basis of Judaism? Practical
need, self-interest. What is the worldly cult of the
Jew? Huckstering. What is his worldly god? Money.

Very well: then in emancipating itself from
huckstering and money, and thus from real and
practical Judaism, our age would emancipate itself.

- An organization of society which would abolish the
preconditions and thus the very possibility of
huckstering, would make the Jew impossible.
(“Question” 48) -
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Relyihg oﬁ anaphora'(repetition'of'beginhings: éLet us...”),
antimetabole (repetition in.eppesite order which is also e‘ “e
negation: éLét us not seek the secret of the Jew‘in his

religion, but iet ﬁsiSeekethe:eecfet of the;religioe iﬁ.tﬁe‘

realeew”)'and epistrophe (repetition of endings: “Let us

consider the real Jew: not the sabbath Jew; whom Bauer
considers, but tbe“e?efyday.gew”)'in theirvrespective'
paragraphs, Marx is able to shift the focus to the end of the
passage while repeatinq “Jew” agein and again. |

Marx does not waht the reader to focus on the ”sabbath
Jew;"” implying the religiously correct individual; he wants
the attention focused on the‘“everyday Jew,” one devoid of
religion and God. He knows his audience; if not»primerily
Christian, they at least share his predisposition to disiike
and distrust Jews. He underscores all this by placing‘
“everyday Jew” at the end of the sentence and paragraph so it
receives end-focus. .

In the third paragraph he asks three questions and then
suppliee the answere as a single graphic unit minus the
subject and verb; “Practical need, self-interest”;
”Huckstering”; “Money.” This is ihe figure ellipsis--a
stylistic device‘whereby certain parts of’avsentence afe
omitted. In the fifst aSsertibn:_the besis of Judaism is

“practical heed, self-interest,” the conjunction is omitted,
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another example of asyndeton (as on page-62). Thésé
omissions serVe to move the.reader along, speed things up.
They don’t allow ohe to dwell or reflect. And 6hce again the
end-foqusrprinciple makes his point emphatic. By italicizing
the words practiéal need, self-interest, huckstering and
money, a-devicevéalled segmentation, Marx suggests emphasis
and intonation. The‘JeWS’ cult is “huckstering”; an
outgrowth of practical need. Their worldly god is ”[m]oney”f
the product of the huckstering. Here, Marx uses a crescendo4
like technique, the'principle of climax, to substantiate the
claim.

Having achievéd metonymic sﬁbstitutions—-the reader now
feadﬁ ”money& én&/or ”hucksier" for Jew/Judaism‘and vice
versa--Marx bﬁilaé upon»this groundwork to state in the
fourth and fifth paragraphs that to emancipate itself the
“age” must emahcipate itself from money and consequently,
Jews. Venturing further,‘he says that the society freed f:om
the conditiéns which make huckstering possible would make
Jews impossible. But Marx’s inductive argﬁment implies that
“practical need and huckstering” are synonymous with Judaism.

This then raises the question, does Marx propose to get
rid of the huCksters/Jew; And, if so, is it possible to get

rid of Jews without physical annihilation? This is the
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Jewish Question.

Thouéhkis a.cleverlyvconstructed, linked argument, it is

unsound. iWere his premises'truthful,-which again, as was the

case in the preVious argument (see above, page 63), they are

not, it would not only be valid but sound.

Marx commits at least SlX fallac1es.

(1) ad hominem° arguing against a claim by attacking
the holder in 1rre1evant ways--the cult of the Jéws
is: huckstering, : ' -

(2) The genetic fallacy. attacking the cause of
someone’s belief rather than its justification--
Judaism s basis is practical need/self-interest;

(3) Equivocation. a fallacy that turns on the
semantics of words--Jews/Judaism are equivalent to.
self-interest, huckstering, money;

(4) Hasty generalizationS° a conclusion drawn about an
entire population based on too small a sample--all
Jews are this way;

(5) The straw man: in attacking,an,opponent’s position
one attacks a less defensible similar but different
position--because some Jews are creditors, they are

‘self-serving usurers;

(6) The fallacy of the negative proof: whereby someone
argues that because we don’t know if a certain
statement is true, then it is false or because we have
no proof that it is false, then it is true--the
abolition of money and moneylending would make.
Judaism/Jews disappear.

These same techniques are apparent again in the example

below.

Heﬁe, Marx casts aspersions on Christianity, as a

perfected off-shoot of Judaism, for alienating man from

himself and nature. The difference is that he uses moreu
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complex sentences that serve to mitigate the strength of his
chastisement:
~ Christianity is the sublime thought of Judaism;
- Judaism is the vulgar practical application of
Christianity. But this practical application could
only become universal when Christianity as perfected

religion had accomplished, in a theoretical fashion,
the alienation of man from himself and from nature.

It was only then that Judaism could attain universal
domination and could turn alienated man and alienated
nature into alienable, saleable objects, in thrall to
egoistic need and huckstering. (“Question” 52)

Despite the appearance of his taking Christianity to task in
the first parégraph; he reverts to form once again, using £he
backgrounding technique to highlight his élimactic ‘
foregrounding of Judaism as responsible for man’s being held
in thrall to egoistic need and huckstering. J.E. Grimes
calls this climatic foregrounding, staging éf thematization.

It occurs where

[e]véry clause, sentence, paragraph, episode,‘and
discourse is organised around a particular element
that is taken as its point of departure. It is as
though the speaker presents what he wants to say from
a particular perspective. (gtd. in Brown and Yule 134)

This foreground is played against'a background of what
Teun A. van Dijk calls the “ASSUMED NORMALITY of the worid"»
(gtd. in Brown‘énd Yule‘62). We, as readers or hearers;
”recognize types»bf communiéative events which take place
against a,backéfound ¢f‘a méss of beloweééﬁsciéﬁs

expectations...based on past experience” (Brown and Yule 62).
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fAll this‘allows the :eader, in the case of Marx’s essay,‘tov
recégnize the regularities inherent in this typé of writipg,
 geheralizé from past exposUre apdvpredict thékoutcome or thek
difectibn the argument will take. .Readers,‘then, do hot heed
rlto pay éttentidn to all that is written;,it is enough to
gloss thékmateriai to get a genéral'idea of how it relatés to
bpast experiénce'and.”cdnstruqt...the probable detail” (F.C.
.Eartlett, qtdvin'Brdwnénd Yule 63). This is alSo'knowh as
presupposiﬁion;1something we will_investigate further in fhe
prégmatiéé anainis. v |
Cultutai.sﬁereotypes provide a sourée of corroborationl
or embarrassﬁent depending upon paét experience. If; fof
instance, a certain Qenre ofbjbke is told,;thé hearer may or
may not  know how'to respond based upon whether he has heafd
‘the same kind of jbkéfbefore ~(Brown and Yule 63), or_may not
“get” the'jékejat,all. By the same tlen, if a readér's |
background knowledée aliows him to make presﬁppositioﬂs aqut
~ what is-being‘réad-wifhout.a_thgroﬁgh reédiﬁg,'he may simply
miss certain’referénces,whether implicit or direct. .
For_Marxfs audience,_alfeady predisposed to anti-‘
'Semitiqjéentiment, the anti-Christian allusion may be
ovetldoked.br’bé'simbly‘mildiy troublihgj To persuade the
" more discefningreadgr, Mafx uses words and phrasing that

belie the new information hefp:esents: Christianity is the



sublime thought of Judaism; Christianity as perfected

‘religion; in a theoretical fashion.

In the‘féllqwiﬁg paragraphs,_Marx.reiterates much of
what he haé said befbréithfbuéhaut'thé’eséay. It‘isftﬁis
‘expressive repetition'whiCh}Léech and Short have said is
“expressive in that it gives emphasis or emotive heightening
to the repeated meaning” (Leech and Short 247). Repetition,
as we saw when we analyzed Marx’s use of the»rhetorical
figures antithesis and antimetabble (see above, page 36) is
also a frequently used didactic device to get readers to pay

attention.

In the final analysis, the emancipation of the Jews is
the emancipation of mankind from Judaism. (“Question”
49) '

The chimerical nationality of the Jew is the
nationality of the trader, and above all of the
financier. (“Question” 51)

In its perfected practice the spiritual egoism of
Christianity necessarily becomes the material egoism
of the Jew, celestial need is transmuted into
terrestrial need, subjectivism into self-interest.

The tenacity of the Jew is to be explained, not by his
religion, but rather by the human basis of his
religion--practical need and egoism. (“Question” 52)

As soon as society succeeds in abolishing the
empirical essence of Judaism--huckstering and its
conditions--the Jew becomes impossible, because his
consciousness no longer has an object. The subjective
basis of Judaism--practical need--assumes a human
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form, and the confllct between the individual,
sensuous existence of man and his spec1es exlstence,
is abolished. ,

‘The social emancipation of the Jew is the.emancipation
of society from Judaism. (“Question” 52)

of special interest is the fact that the first paragraph and
the last are almost verbatimQ' fhe final paragraph#is'also
the last line of the essay. If the principal of end-focus,
the principal of climax, and repetition mean anything, then
this is noﬁ only Marx's conclusion but also nis focus.

If we read the first andvlast paragraphs alone, could
Marx be advocating genocide, albeit implicity? He has
already.constructed‘a powerful, though fallacious, argument
which couid be‘COnstrued as arguing for this interpfetation.
But if we look at the fourth paragraph, where he states that
if soc1ety rids 1tself of the ”emplrlcal” or observable
“essence of Judaism,” which’he has already defined and does
so again as “huckstering,” the Jew will become ”impossibie"--
cease to exist. Does Marx mean cease to exist ns a Jew, of
as a living being? It may be inferred that it is simply
enough to no longer sustain‘an economic nexus, which will in
turn cause Jews to fade away, having removed the object of
their consciousness. But ﬁhen Marx says that the “subjective
basis of JudaiSm—-practical neéd--assumes a human form.” The
segmenting dashes place emphasis on the preceding words,

“Judaism” and “need,” as they did in the foregoing sentence
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accentuating “Judaism” and “the Jews.” But the phrase is
ambiguous; How does this transmutation take pléce? is he
implying that heretofore Jews were/are not hﬁman?, And when
hevsays jassumesrg pﬁman form,fy he has not said~wheﬁher this
form ié éfiilllivinq;;'The%impiicaﬁion'ié~;hat‘théﬁbérrier
~ between man as an individﬁal and man as a species being will
be diséolVéd;.bﬁt the ci£cuﬁétaﬁdés>by‘wﬁicﬁ this will be
achieved are unclear. |

It can be,argued that Marx is making a materialist,
argﬁment: Jewé/Judaism afé produéts of objective conditions.
Remove thoée conditions and’you remove the producﬁ of those
conditions--the Jew. As‘we saw above, in Chapter Two (page
43), this is the conventiénél Marxist argument: ”cdﬁditions
produce the man.” But it is obvious that Marx chooses to
depart from his own conventional wisdom with respect to the
Jews. It is enough that we recall Marx’s clash with Bauer
over Bauer'’s cohtention,that the emancipation of fhe JeWS-is
simply . a theolbgical'question rather than, as Marx would have

it, a question of Jewish “nature,” or review his rhetoric:

Money is the jealous god of Israel; huckster;
worshipper of Mammon; the egoist whose ‘profane basis’
'is ‘practical need’ and ‘self-interest’; The '
chimerical nationality of the Jew is the nationality
of the trader, and above all of the financier; Jews
are ‘egoists’; There is ‘the privilege of being a
Jew’; ‘[T]he Jew by his very nature, cannot be
emancipate’ and ‘...his restricted Jewish nature.
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always flnally trlumphs over his human and polltlcal
‘obligations’; He regards himself as a member of the
Jewish people, and_the Jewish people as the chosen
~ people; [A] Jewish attitude, i.e., that of a
foreigner, towards the state keeps him forever apart

to see that Jews and Judaism elicit something less than
logical argumentative strategies frem Marx.

| In light of the pr1nc1ple of charity, Marx may have been
":u31ng an 1nduct1ve argument._ He is presenting “evidence”
hoplng that his audlence w1li make an 1nferent1al leap to the
conclusion: ‘;n;order for the‘wOrld to exist as a better “
plaee it‘must be emancipated‘from Jews; Jews mustvSimply
cease to be. But it is an easy leap from “cease tolbe" to
“be eliminated"vthouéh ene is‘paSSive:and.the'other'active.hv

Finally,-fecusing'on‘the fifth andisixth-paragraphe of

the'example, abeve, it could be and has,been argued:that‘
Marx’e‘main argumentativeithrust was not truly antivéemitie,r
if we'viewvthe\bigeted remarke_as merely emetionalnappeals;'a
hﬁeans to an‘end,vCOnvenient sCapegoating,'thenthe'argument;1‘
might be considered a vilificatien of material wealth and -
religion as avwhele. In this*case,;Marx has made strong
arguments throughout the eeéay, but he equivocates at the
~end. He leaves the reader‘to‘decide mhether he is caliingn
merely for manklnd to dlsavow rellglon and money; or whether
. he belleves wholeheartedly that the Jews are the root of all

evil and should be eradlcated.



Through our investigative use éf:the end-focus
principle, principle 6f c1imax, segmehtation, salience,
.sequence, coordination and subordination and the cohesiveb
devices of cross-refefence and'linkage'fbuhd in.icdniCity,
‘along with figures Qf épeéch and the rules of logic and
.argument, Marx'’s énﬁi-Semitism haé been‘shown to‘be moré'than
implicit. Not only éan it‘be demonstrated;'bﬁt his use of it‘
to further a new philqsophy is quite.evident.

Marx ignores the general endophoricﬁcohesive devices
whereby the reader looks‘either forwafd:(éataphoric relétion)
or backward (anaphqric;relation) in»the text for
.interpretaﬁion of a deictic:réference. . He prefers to repeatv
.time’and again what and who‘he is railing aéainst--Judaism
~and Jews. HdweVer, he doés rely on exophorié relations.
‘This is “where the interpretation lies outside theiteXt,lin
the context of the situation...which plays no part in textuali
cohesion” (Brown and Yule 192).

This is where the hiétoﬁical record and Marx’s
.péyChological’profile come into play. If we are to prOceed
to a pragmatic andlysis in an attempt to prbve the implicit -
call_for genocide; we ﬁust undefstand not simply the quds'
but the behavior, beliefs and time. As we'have seen,

rhetorical analysis is helpful, stylisticS is illuminating



~ but alone does not'serve our,purpOSe,“kand‘the two together
_ do not provide“sufficientﬁeVidence. We mustyuhderstand:the
dlscourse as-process~

how a rec1p1ent mlght come to comprehend the
producer s intended message on a partlcular occa31on,
and how the: requlrements of the particular
recipient(s), in definable c1rcumstances, influence
the organisation of the producer s dlscourse. (Brown
and Yule 24)

Pragmatics.

In his essay, “Foundation of Philosophical Progmatics,"
Asa Kasher argues that a thorough grasp of language must not
separate the study of‘syntactical structures and seﬁantical
relations from linguistic pragmatical theory. Syntax and
semantics; as we have seen from our investigation of rhetoric
vand stylistics, combined with pragmatics constitute the warp
and woof of language. To study one without the other would
leave little on the loom. To continue the analogy, while the
underlying structure of the warp might exist, there could be
no visible pattern without the woof. And, conversely,
without the interwoven motif, what purpose does the
structure serve?

In any study of language, social factors come into play.
- Pragmatics is specifically concerned with these social

factors. “The ultimate goal of any pragmatical theory--is to
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specify andfexplain'the'constitutiVe rules of the human
compétence.to use linguistic means for effecting basic
purposes” (Kasher 226, author’s emphases).

More spec1f1cally, pragmatics studies

the factors that govern our ch01ce of language in
social interaction and the effects of our choice on
others. 1In theory, we can say anything we like. In
practice we follow a large number of social rules
(most of them unconsciously) that constrain the way we
speak. (Chen, “Pragmatics” 120)

The factors we will consider with respect to these social
rules are Spéech Acts, Politeness, Presupposition,
Conversational Impiicature and Deliberate Ambiguity.

While not breaking néw gréund; the aéﬁlication of
pragmatic analysis to Marx'’s essay, as was the case with
stylistics earliér:in‘the chapter,:requires some adjustment
of the principles governing oral discourse ‘and/or fiction. In
most cases, I have not edited the theorists’ statements
regarding conversational discourse, judging them amendable to
written discourse; and I have made every attempt to be true
to the intent of these theorists in applying mybanalysis to

Marx’s non-fiction prose.

Speech Acts
Speech acts are a central sub-domain of pragmatics.
Speech Act Theory originated with J. L. Austin’s 1962

observations in How to Do Things with Words that while
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sentences can often be used to report states of affairs, the

utterance of some sentences, such as:

I bet you two dollars it will.snew today.

I this;en_this»ship5thevEnterpr?ee. L

must, inbsome epeeified‘cifeuﬁstances,:be tfeaﬁed ee ehe

perforﬁanceﬁdfien act. N |
Austin'describedvspChfutFe:ancesvas_performatives and>

the specified:circumstanceS'reQuired for their success he

outlined as a set of felicity conditions:

1. There must exist an accepted conventional
procedure, having a certain conventional effect,
which includes the utterlng of certain words.

2. The partlcular persons and circumstances in a
given case must be appropriate for the invocation
of the particular procedure involved.

3. The procedure must be executed by the part1c1pants
correctly.

4. The procedure must be executed completely.

Austin’s point is that in saying something, a speaker is
DOING something, i.e. performing a speech act. For example

when you say:
I promise to behave

you are not merely saying it; you are also promising at the
same time. “I promise” is the perforﬁative;

Mark, opting for the conventionai third person point of
vieﬁ, ﬁses the'inclusiveb”weﬁ andefus" when he does adopt the

use of a pronoun. In every instance of the use of “we” there

80



~is also the use of an explicit performative:

| We ask the conve;sebquestioh...(30)

‘We do not claim that they must transcend their
religious narrowness in order to get rid of their
secular limitations. We claim that they will-”‘

 transcend their religious narrowness once they have
overcome their secular limitations. We do not turn
secular questions into theological questions; we turn:
theological questions into secular ones.(31) ’

. We criticize the religioﬁsvfailings of the political
state by criticizing the political state in its
secular form, disregarding its religious failings.
We express in human terms the contradiction between

the state and a-pa;tiCular religion, for example.
Judaism, by showing the contradictions....(31-32)

;The use of “we” and the concomitant performatives afe\uééd
almost‘excluSively'in the first section‘of‘the eSsay»éﬁd
concehtrated'in thévareavwhere Marx refutes Bauér.’ By using
thé‘explicit performétivés, Marx emphasizes;the’aCtion,of the
#erb. CoUpled with ﬁhe thifd person singular pronouh, thbugh
it could also be reéd aé'an implicit “I,” he‘forces thé'
réaders_into»én acceptaﬁcé of his view. If reéders are hot o
vto offend'the writer's-”face", é breech of the Politenésst
Principle, which willibe addréssed later, then they must
accede to Marx’'s claims.

| I; i§'in Marx’s re§et;tive'use‘of “we” plus the
Pérférmétifés £hé£ agiiﬁk £o fhetofic-cén"béjdeyécﬁéd;v if’we
recall Kennéth Bgrkeis_def;nition of.rhetoric as both |

pefsuaéidn and‘identification (see above, pégé 28), the use
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of swe” functions as a persuasive strategy to encourage the
readers tp identify'With'the Qriter. By the same token, it
demonstrares to the reeders that he, Marx, shares theirlview.'
It should be remembered thet performatives areinot,‘in and.of
-themselves, fadtual, They'produee a response. ‘This responSe ‘
is what rhetore, like Merx,:countbon.

Any speech’act,.according to Austin, includes the

foilowing:

(1) Locutionary Act - The act of saying. It includes
making linguistic sounds, arranging these sounds
- according to grammar of a given language,
referring, and predicating. '
(2) Illocutionary Act - The act of doing. By saying
#“I promise...” one promises. '
(3) Perlocutionary Act - The act that brings
- consequences, i.e. effects the illocutionary act
has on the hearer. If I convince you and you are
convinced, then my utterance of convincing is said
to have a perlocutionary act.

‘Though the illocutionary force of an utterance andfits
perlocutiohary effect may not coincide, as someone can be
warned against a particular course 6fkaction and ﬁay’or may
not heed the werﬁing; these three distinctions allow fqr the
study of the effeCt‘utterances have“on the behaViour of
‘speaker and hearer (“Pragmatics,” QEL 121).

Marx wants;te_ensure that the iilocutionarygferce‘and :
the perlocﬁtionary‘effeet ceincide. Ferethe example ebore'e
we extraet:' - | -

 We ask...(30)



.«We:do,n§§~c;aim;., We'cla;m.,.(Sljk
We do not £ﬁ£n>.;;'wevtﬁrh;.:(3l)
We?cfiticiié..;(31$ 1“
We express.,..(31) _
Marx hedges his bets.  By ﬁsing the pefformatives he
reinforées”the pérlocutionary effect; and by relying on
antimetabole, he further emphasizes his point by negation and

repetition.

J. R. Searle introduces a distinction between directvand
indirect speech acts, which depends on a recognition of the
intended perlocutionary effect of an utterance on a
particulaf’occasion. (That is to say, the hearer infers from
the speaker not only what is said but also what is implied).
Searle claims that we can discover the necessary and
sufficient‘conditions of each speech act. By using these
conditions, one can expiain why a particular act is defective
and why a speech act is “indirect.” An indirect speech act -
applies or can apply to only one of the féliqity conditions
while a direct speech act, applies to all the felicity
conditions for that speech act.

A subset of indirect $peech acts are implicit
performatives. In “On the Jewish Question,” the explicit

performatives found in the earlier portioh of the essay are

83



dropped in favor of implicit‘ones. Marx'asks:

What is the profane basis of Judaism? Practical
need, self-interest. What is the worldly cult of the
Jew? Huckstering. What is his worldly god? Money.
(“Question” 48) ' :

The chimerical nationality of the Jew is the
nationality of the trader and above all of the
financier. (“Question” 51)

The social emancipation of the Jew is the
emancipation of society from Judaism.(“Question”52)

Here, instead, he employs implicit performatives: “We
aski..,” in the_questibns; and ”We”assert,"/in the answers.
Marx'is ndw'confidenﬁ,of:audience approval, and the
quotations above reflect this. They are written as indirect
speech acts adhering ohly t§ the sécond‘felicity condition--
appropriateness to tﬁe persons and cifcumstances. He has
switched to a polemic fofm and there are distinct negative
associations to be inferred from the words “practical need,ﬁ
“self-interest,” “huckstering,” “money,” “chimerical
nationality,” ”trader” and “financier.”

But Speech.Act Theory does not offer-the discourse
analyst a way of determining how a particulaf set of
linguistic elements--such as those above--in a particular

context, comes to receive a particular interpreted meaning.
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Conversational Implicature

Conversaticnal implicature (CI) is an area ofvdiscourSe
’analys1s that can best be expressed as ”1mp11catlons based on
our expectatlon of normal conversatlonal conduct" (Keenan
256). It 1s culture/51tuatlon dependent 1n‘contrast to
standard loglcal 1mpllcatlon. Loglcal lmpllcatlon holds that
certain utterancesv(glven the‘agreed.on conventlonal meaning
- of the logical words and the utterances truth) guarantee the'
truth of others. Conversational “implicature depends on how‘
the utterer'is-expected to behave with respectbto‘
conversational.maxims, and these.may vary situaticnally and
cross-culturally” (Keenan 256). | |

If there is an overlapvbetWeen‘Conversational
Implicature and Speech Acts Thecry (SA) it may be found in
Austin’s Perlocutionary Act::the erfect the illocutionaryzact
;has on the.hearer. M

If we recall Austin’s example of a Perlocutionarf Act,
“If I try td'convince'you and you are convinced, the act_of
convincing is said to have a periocutionary act,” what
happens in the case where the convincing is implicit? blu the
enthymeme: “Gabriel isdan‘angel, therefore Gabriel is |
immortal” the'missing premise,‘”All angels are'immcrtal” is
implied. It is intc this void, so to speak, that Ci‘thrusts'

itself, explaining the reader’s or hearer’s acceptance of
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what may not bevapparent or even tangible, if we'look again

at thebsyllogism.We conStructed for “On the Jewish‘Question”i

Major Premise: All anti- social elements must be
removed from soc1ety for lt to succeed.
~ Minor Premise : .
(implied): ,ly;[The Jew'’s, by nature, are set apart,
- anti- soc1al ] :

~ Conclusion: Jews must be removed from soc1ety for
' ' - it to succeed.

- we see'that Marx has allowed*CI to instillbthe minor premise‘
in,the'reader’s_mind; ﬁhether readers accept or not the |
validity of‘the‘argument is.basediupon their'acceptance of
the impiicit minor PremiSeiand“this is'baSed‘on |
historical/social/psychologicalvfactors.

As with‘indirect speechjacts,'implicature canxcet.people=
to do something w1thout asking them to do it speCifically.
Whereas, the direct speech act takes a performative verb or
not, as the case might be'_' |

‘I order you to sit down
Sit down! ‘

the indirect:

Won’t you please sit down?
'offersibothsaaliteral5andyan*implied meaning. vIndirectu
speech acts try‘to'get someone to do something indirectly,

and both implicature and 1ndirect speech acts try to explain

"cases in which we. don t say what we mean exp11c1tly.
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H. P. Grice’'s Cooperative Principle states that
conversation is a ¢00perative’venture governed by'maximstf
truthfulness, relevanqe; informativeness, and manner, whieh
may be e2ploited for parﬁieular conversationalbeffecﬁsazl
And, according to Grice, CI occurs when a‘speaker'fibuts-av;
maxim by blatantly failing to fulfill it. If the speaker is
‘able to fulfill the maxim and do so withouﬁ violating another‘
'maxim; is not opting out; and is not trying to misiead; yet‘
flouts or exploite a maxim,»ining rise to a veritable
contradlctlon between what is stated and what is taken by the
hearer to be relevant to the conversatlon, conversatlonal
implicature results.

According to Grice:

The presence of a conversational implicature must be
capable of being worked out; for even if it can in
fact be intuitively grasped, unless the intuition is
replaceable by an argument, the implicature (if
present at all) will not count as conversational
implicature; it will be. conventlonal 1mpllcature.

(Grice 154)22
Thus when Marx writes:

What is the profane basis of Judaism7 Practical need,’
self-interest. What is the worldly cult of the Jew?
Huckstering. What is his worldly god? Mbney.
(“Question” 48)

he is flouting the maxim of manner. The italicized words

are, at face,value,‘innbcuouse-wifh'the possible exception of
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bhﬁckéfering.  Yéﬁ-ébntektﬁaliééa‘by ﬁhé,pré?édihg guestidn,
:‘"What is.the.proféne basis”of.Judaism?” and:the negative.
_ connotatiohévafﬁachéd £o'tﬂé adjectiQe‘”proféhe,” £he’words
take on additidnél'significancé and bedéﬁe“iesS'than
perspicuous. This'lack of clarity results in CI.
| The rational approach, as in the case (or,purportédly

so) with academic wfiting,-is to be succinct, saying
precisely what you mean with the intent to argue or'inform;
But this isrnotvalways intéresting. For the most part, it
lacks implicature. Creative writing tends to use more. " And
persuasive writing, such as political speéch writing, and
advertising, is loaded with implicature.

Why do we use it? | |

As humans, we génerally appreciate hard work; and
implicature involvesrthe hearer to the extent that he or she
must work it out. This leads to camaraderie--as we mus£
share the enterprise énd in doing so establish a
relationship. Implicature is unconventional and we like
unconventionality. And it appeals to our desires to bé both
secretive and not give offense. We can usé implicature to
get messages écross without actually‘saying something
explicitly—-espeéially in a negative case.

This is not ﬁo say that fhére are not probléms inherent

in the use of implicature. Indeterminacy can result in
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listener/reader confusion.

Harvey: Do you want coffee?
Jeanette: Coffee keeps me awake.

Harvey may Well ask, “Well doés éhe want coffee or not?”
Jeanette’s reply aiso might be construed by Harvey, in one
instance, as a way for Jeanette to distance herself from him.
Jeanette has flouted Grice’s maxim of quantity; she has not

supplied sufficient information.
Suzanne: Where’s John? I saw his bike on the lawn.

Again, what is Suzanne implying? The relevance of her
Comment is questionable (an exploitation-pf the Coopefative
Principle’s relation maxim). Without supplying a context, .
Suzanne may frustrate the very relationship that she and the
hearer hope to consolidate.

Lack of context or relevance can also be an advantage.
A writer/speaker may choose to be ambiguous deliberately. If
an abusive husband is looking for his wife and asks her best

friend where she is and that friend replies:

There was a lot of rain downtown last night

the friend may be: (1) simply avoiding the question, (2)
implying that the husband (who WOrks-downtown) is all wet/a

real drip, or (3) giving the husband a hint that his wife
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went‘downﬁownlthé’night before. The implicature can oﬁly
understooa, of not, in light'of the circuﬁstances,wThe
friend;svdeiibéfate émbigﬁity in ahswerihg may alléwfhér:‘(l)
to savé‘face by hot di?ectly revealing a”céﬁfidence, (2) to
not dirécﬁiy aébﬁsé’the huébénd;7§r (3):indica£e she is
opting out by offering a éeéming‘nonlsequitur.

The personality of a writer/speaker may be determined
by his or her use of implicature or iack of it. If overused,
as with irony or metaphor, impliqature can become tedious to
audiences. The user runs the risk of losing the audience’s
respect or may be considered insincere. 1If used too little
or not at all, she may be boring. While there is always‘the‘
chance of being misﬁnderstood, for the most part’proper,usage
will result in the speaker being consideréd a “good

communicator.”

Another example of how the flouting of the felicity
conditions and Grice'’s cooperative maxims results in
conversational implicature can be seen in a ”figuratiVe
utterance” from Marx'’s essay. Grice held that a figurative
utterance “implicates an open-ended disjunction of
propositions.” Deirdre Wilson and Dan Sperber, in “On Grice'’s
Theory.of Conversations,” Suggest instead that “a figurative

utterance evokes a range‘of‘propositions,'possibly
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: intérSpe:sed_With imageS” (163). Though:running counter to
Grice, Wilson and Sperbef’s‘interpretation‘is most evident in
a passage in the second halfuof “On The Jewi§h Question.”
Here Mafx paraphrases Captéin_Hamilton as support for his
contention ﬁhét‘the Jews,‘thrcugh their acquisition of the
power of money,‘have corrupted Christians, instilling‘in them
a ”practiéal spirit?:
Thus,‘fbr example, Captain Hamilton reports that the
devout and politically free inhabitant of Nevangland
is a kind of Laocoon who makes not the least effort to
escape from the serpents which are crushing him. ‘
Mammon is his idol which he adores not only with his
lips but with the whole force of his body and
mind.(49)  ’
The images Marx evokes are striking. We see the beleaguered
Trojan priest;_Laocooh, as a stand-in for_the New England
inhabitants (presumably Christian), beset by snakes--the Jews
and their greed.‘ The snakeé also bring to mind the  Garden of
Eden and the serpents inﬁroduction of ériginal sin. Mammon
can be interpreted as material weaith, which invokeé Matthew
6:24. "No man can serve two masters: fOr'either he will
hate the one, and‘lqve the other; or else he‘Will hold to the
oné, and despiSé‘the‘bfhéf;s Ye cannot éerve God ahd mammon .
Or “mammon” can underStodd'as:a :eférence:to‘the demon
avarice one of the seven»déadly‘sins.lln‘either case, Marx:

implies that this “idol” is worshipped not only in prayer but
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also in thought ‘and"deed.

| Though:Marxdnixes metaphors;'the effeotshof'these ;
“figurative utterances” are to.portraygthe pure¥Christian '
popuiacebas beset by the evils of Judaism yet unablebor”
. incapable ofn?esisting its tyranny; and.this'hasvcaused theml
to replaoe‘éodiwithhmaterialvwealth,as'an object of worship,-

His point is clear. Judaism is a corrupting influence.

Boliteness
In much the samegway as conversational;implicature,h‘
dpoliteness is dependent upon‘the'cultUre:and‘situation. hike'v
' Austin's FelicitY-Conditions)-which'depend on'both‘thewform
‘0of the words and that they be used under the rlght condltlons
"to successfully perform of a speech act, and Grlce s maxims

for his Cooperatlve Pr1n01ple, the rules of pollteness are:

de31gned to get people through cooperative -
transactions with a minimal amount of wasted effort,
or friction. Unlike the rules of conversation, they
are to some extent mutually exclusive: different ones
are applicable in different real-world situations, and

applying the wrong one at the wrong time may cause as
much friction as not applylng any. (Lakoff 88)

Robin Lakoff in “What You CanvDo with Words:
'Politeness,.Pragmatics, and Performatives,"rstatesvthe rules

of pollteness as follows~

(1) Formality: . Don’ t 1mpose/rema1n aloof -

(2) He51tancy  Allow the ‘addressee his optlons

(3) Equallty or camaraderle.’ Act as though ‘you and
the addressee were equal/make him feel good.



In (1), the hearer is accorded‘respect through the use of a
t1t1e or last name ‘or the use of technlcal language.'
Formality assumesydistancewand a'certainyamountfof power;
"breeching it Can‘lead;tO‘an assumption of rudeness. |

(Z)Hesitancy, can be suggested by the use of euphemisms: "I'm
hgolng to the bathroom” instead of, “I'm going to defecate°"
hedges, cogltlves‘and tag questlons--”You like thls, don t
youz” "Would‘you pass the butter, please?" Hesltaney is used
te ascertain:the distancejor closeness ofgthe exchange
between two parties. (3)Equality‘er_camaraderie is used to:
establish solidarity; it_is used primarily among»equals.‘_If
someone usesacamaraderie‘in a fqrmal’situatien, it will give =
offense and the eonVerse is true as uell;A |

- Abiding by the rules is considered. a standard, though
violations of Grlce s max1ms and. the pollteness rules occur‘
_just as frequently and, as Lakoff is:qUick to point out,
those Violations'are_not,cbmmitted solely out of ignoraneeibrv
in an attemptvte be rude, but can signal something else.
implicit in the discourse.

Marx adheres to camaraderie‘in the first portionhof'the*
essay, using the inelusive “we," as discussed earlier (ﬁages
80483), and by»frequentlthuoting tenowned'sourees'such as
[Gustave de Beaumont,'Tocqueuille; ThOmas_Hamilton and

Rousseau, he establishes»solidafity with his well-read,

93



literatevaudience. In the second Section, Marx flagrantly
breaches formality: he is not averse to using language that

would normaliy be considered unacceptable in e formal paper:

It is from its own entrails that civil society"
ceaselessly engenders the Jew. (“Question” 48)

or crudity'to‘make his point:

The monotheism of the Jews is, therefore, in reality,
a polytheism of the numerous needs of man, a
polytheism which makes even the lavatory an object of
divine regulatlon. (48)

Marx moves_f?om‘the subllmevto the baSe;ftHe uses Latin
phrases.such as,kbellum:omnium contra omnes (All-out wafe
agalnst all) (35), in the flrst portlon of the essay only to
slip into the most offen51ve,‘maledlctlon later. Implicit in
this idiomatic maneuver‘is the author’s sense of security
with his eUdience. Mark can comfortably make thesevclaimsv
without regard to afftonting readers.

Breaching hesitancy, Marxyasks seemingly rhetorical

questions and then foists the answer on his reader.

What is the profane basis of Judaism? Practical need,
self-interest. What is the worldly cult of the Jew?
Huckstering. ~What is his worldly god? Money.

Very well: then in emancipating itself'from
huckstering and money, and thus from real and

practical Judaism, our age would emancipate
itself.(“Question” 48)

This should result in an assumption, by the audience, of bad
breeding and inexcusable vulgarity, but because he uses

camaraderie initially to establish a unity of interests with
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hls readers and utlllzes thedJew as the ”other" in contrast
. to that unlty, hlS v1olatlons are generally overlooked or
noted and accepted as part of his argument.’

Why Marx chooses to observe the pollteness strategles 1n’
‘the beglnnrng‘oflh;s essay only tovlgnore them later is an
intriguing question. Keeping in mind the'audience for which
the essay was intended: the non-Jews of’Europe‘and the“
primarily German, self-hating, Jewish radicals of the 1840s,
it is possible to;see that the camaraderie he fashionsiin‘the
first section with readers of his own ilk, allows him to
‘flagrantiy~flaunt thebrules of formality later on. ‘What is
'implicit in theSe Violations,of Lakoff’s ruieS‘ofnpoliteness _
is the unstatedbidea that writer and audiencedshare the views
as stated.' : .
In the same:excerpt above, we see the use of

interrogatives and declaratives:

~ What is the profane basis of Judaism? Practical
need, self-interest. What is the worldly. cult of the
Jew? Huckstering. What is his worldly god? Money.

According'to"Lakoff, a question seeks 1nformatlon and
requires a response and a declarative requires the
addressee’s belief (101).' However, as Marx supplies the
answers to the questions he_poses, we can assume they are
asked in a rhetorical vein;‘ Rhetorical questions, when taken

as true questions by the addressee, and not signaled, are
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annoyingi' They violate Grice;s quantity maxim'because’thej'.
are morehthanwis needed (Lakoff 97). That Marx supplies the .
sanswers as well can also be construed as a violation of
'~”quant1ty. These v1olate Lakoff '8 second pollteness rule,
hes;tancy, allow1ng the addressee hlS optlons. Furthermore,

in Lakoff s hlerarchy of 1nd1rect speech acts, the'question

- may 1mp11cate a declaratlve or an imperative, a
 declarative may 1mp11cate an imperative or another
declaratlve, but an 1mperat1ve may implicate only
another 1mperat1ve, not a questlon or a declaratlve.
In thlS sense the 1mperat1ve ‘is the ‘strongest’ of the
' ‘three speech act types, a question the weakest. (100)

Marx couples hlS questlons with his declaratlves (as all
polem1c1sts do) in the examples above._ Lakoff p01nts out
that by asklng a questlon a ”speaker acknowledges his .
fsubserv1ence,'counterlng the amount of work the addressee‘ls
expected to do"l (101); Marx, however, supplies'his own
lansWers. ‘These declaratives require the readers to belieVe
what Marx is saylng ' Thls |

is to ask less of [them] 1n terms of measurable
intellectual or physical labor, but it is asking
something more demeaning. To impart information-that
is expected to be belleved, the speaker puts himself
~in a superlor pos1tlon to the addressee and is
' presumably glVlng hlm somethlng he needs (101)

Is Marx 1ntentlonally 1nsultlng his readers'> Not
necessarlly One of the means to persuade is to appear
: authorltatlve;QTWegsaw’earlier.that*hegused~many

performatives early in the essay coupled with the inclusive
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”we;" ‘And it was postulated that the readers, not wanting to
~offend, would believe Marx's-declaratives. Lakoff suggestslb"'
that performatlves, whlle v1olat1ng the rule of quantlty,,
lend clarity. However, they Stlll v1olate the rules of
" politeness by clos1ng off the‘addressee’s opt;ons, telllng
him , . ‘ ) :
’ bhow he is to think, what he is to do, and how he is tor

reply. By 1mp11catlon, then, he is belng ordered
‘taround peremptorily, and not being treated as an equal

(violation of Rule 3) and being pressured as well
(v1olatlon of Rule 1) (103) ;

There is.also a rhetorlcal component to his voice; he is

';u31ng a form of catachre51s, by wh1ch~

-a wrlter seems to have come close to abu31ng the
legltlmate function of substltutlon. 'He has made a.
‘substitution of a word which, far from having an
easily definable connection with the substltutee,-'
seems to have been chosen precisely because of 1ts
1nappropr1ateness (Qulnn 55)

;By equatlng ”practlcal need, self 1nterest" with Judaism,‘p.
u31ng ”hucksterlng" to deflne the Jew, and identifyingf’h
”money” as. the Jew's god, Marx slips 1nto the colloqulal of
the street.‘ He dellberately,flauntS'the conventlons‘for, as
-.rhetoricians mightSay,hstyiiStic purposes;—to catch the
reader!sleye. | | |

Marx renalns puzzllng though He-uses‘”wef‘to preface B
‘his performatlves, whlch the addressee does not percelve 1nu
’the same way as the flrst person smngular pronoun ”I " "We"

subscrlbes to Rule 3 bulldlng equallty and camaraderle.v
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_This in SOme.Way:ﬁifigates:thé‘previbﬁé poIitenessi ,
transgressions.,jNeVeftheless,‘Mangéeems,tofalternate
between the ih#eiglér.énd the.bUliy.“Paft of £he bullying is
found in what can.be:termed rudéness.

In “Linguistic Politéhéss"‘Gabriele Kaéper discusses
thfée'forms of rudenéssﬁ 1) that due to lack of affect
control, 2) strétegic rUdeness, and 3) ironic rudeness.
Strategic rudeness,>Whichvis Marx’s leitmotif, Kasper defines
as “purposefully utiliéed,by ah actor in order}ﬁq achieve a
certain goal” (210). He suggests that, as Lakoff |

demonstrated in her analysis of American: Courtroom discourse:

the prosecutor is licensed to attack the defendant in.
a manner incompatible with the principles of politic
conduct in ordinary conversation...[he] is endowed
with the‘right to mobilize resources that would be
illicit in other types of interaction, in particular
rude attacks serving to break down the defendant’s
control. In addition to exerting psychological
pressure, transgressing rules of politic conduct in
the interaction with the defendant symbolically marks
this person as having forfeited claims to public
protection. The symbolic withdrawal of social rights
does not only serve to adversely affect the
defendant’s self-esteem but at least as much the
jury’s assessment of the defendant’s qualities as a
social member. In this sense, the defendant is
treated as guilty before the jury has decided on their
verdict. (Kasper 210) o

Kasper goes on to state'that this “licensed enactment of
rudeness” reverses the sequencing rules of ordinary
conversation whereby “rudeness as display of aggressive

affect is legitimate only as reactive behaviour” (210) in:
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response to another’s preceding act of fudeness. He holas
that strategic rudeness “is initiating and does not license
its addressee to retaliate” (210). I argue that this is not
accufate. The prosecutor, by elready assuming the guilt of
the defendant, attempts to force the jury to view the
defendant as having already initiated the rudeness by virtue
~of his having committed a crime; thereﬁore_his.(the
presecutOr's) rudenees ie merely'retalie£6ry effect control.

Marx apparently uses the same strategy in his
presentation of the “case” to thev”jury" (the readers). He
presumes the defendant (the Jew) is‘alfeady guilty, therefore
he must only convince the jury.

Marx’s rudeness, his use of stereotypes, do “transgress
the rules of politic conduct”; they “mark the person as
having forfeited claims to public protection4 and “adversely
affect the defendant’s self-esteem” as well as “the
[reader’s] assessment of the [Jews’] qualities as a social
member."”

Nonetheless, they are, in the same sense as courtroom
drama, effective.

As we have seen, Merx vacillates between politeness, as
defined by Lakeff, and rudeness. Based on the evidence of
his formally classieal education and his writing, which

generally adheres to standard logical implications (pages 85-
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Sljinweréannetfassume thatxtheseitransgresgigns‘are;%
inadvertent or the mistakes of a nov1ce. »As a consummate
rhetor101an, Marx alternates between formality and
camaraderie,‘only toAdisregard'formality.to indulge in fqnl
invective; But rather than disenfranchising his readers,
‘this strategy-keeps them intrigued. His rudeness (going‘back'
to our argument‘with‘Kasper) is retaliatory, motivating'the
readers, by the rules of ordinary conversation, to view the
Jew‘asgthe rudeness,initiater,‘ The readers, by Marx's,clever
use of 9we,d3are tranSformed into something other than‘simply
- a pasSiwebaudience;» They identify with Marx; he and they are
the ”we.”’ The Jew, haVing ostenSibly initiated the
_argument/fight, is now liable for the audience’s revenge. It
can be’argued'that Marx, by Virtue of writing the eSSay,'has
retaliated. But the readers have not had their opportunity
'to do so. Marx exp101ts this sense of unfinished business.
Implicit in‘his 1ncendiary remarks is the point that the Jews.
started,all this. Now we have the opportunity to net’onlj‘
retaliate.but‘change things permanently.

Marx;s_emplbys the explicit coupled with the implicit.
This methodology in some way'reflects'his anti-Semitism at
times overt, at others'covert. 'Like a man on ﬁnproVen‘iee,

he treadsvheaVily’when-he’s sure the support is there. But
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- when uncertain, he steps gingerly, attempting to maintain one

foot on solid ground.

Presuppgsitign

In.hér essay, fPreéupposition” in Pragmatics and
Naturai Lanlua e'ﬁnderstanQin , Georgia Green defines .
présupposition aéba‘term which refers to ”propositions whose
truth is taken fof granted in,the utterance of é linguistic
expression, proposi#ions without which the utterance cannot
be‘evaluated” (71).

Gebffrey and Ross Winterowd concur; presupposition‘is
knowledge taken gé gi§en. Like implicatuﬁe, it is a férm of
“gap” in the semantics of textual coherence. Knowledge
derived'from'the text, though not directly stated, is

inference. Their example is:

The twenty-five-year-old-man will marry the
octogenarian millionairess.

Part of understanding the sentence involves the
presupposition that the man and woman are single and have
consented to marriage. ;Also,'one’inferehce is that the man
is marrjing’thé woman'for her‘mOney. Héwevéf, based on this
inference another is possibleé that the speaker/writer of
the‘sentence has passed an,unﬁavorable mora1 judgement'on the
young man (Wiﬁterowd 2).t0ne'migh£ al§o>infer that the woman‘

bribed him to do it, in which case it could be further
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inferted that she is desperaﬁe.‘

Marx uses presuppesitiqn-knowihé thaﬁ'hisjaddienee is
well aware ofvénd, in manyiinstences, shares his
stereotYpical»§ision of the Judeiem/Jews. ‘That:JeWS are
presupposed to be beneath contempt, allows him.to state With

little risk:

What is the profane basis of Judaism? Practical
need, self-interest. What is the worldly cult of the
Jew? Huckstering. What is his worldly god? Money.
(“Question” 48) S ’ '

The italicized words may be understood simply by their
denotatiohs;b_But once again( es with>maﬂy other wordé Marx
uses that we have examined, the’ite1ics sign31 some£hing‘ﬁorev
to the reader--the words’ cennotaﬁions,vﬁheir,inferences.

In this case, as in past examples (pege 60), they are |
negative ihferences, embleﬁatic.of something'despieabie.

Anyone who posseSses these characteristics is to be reviled;.'f

J. L. Morgan, in “Two Types of Convention in Indirectv
‘Speech Acts,;” idehtifiesbthree properties of preSuppositien;
(1) Presupposition:is sementic material which is taken for
granted, entailed.or assumed and not asserted, questioned'er
ordered in the senﬁence;eIt is‘undeniable; once presupposed,

you cannot deny'ifi“

People wept in the st#eets.when JFK was shot.
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‘Denying the presuppositiQnésJFK.was‘sho£-4w§uld“not be

successful:
 But JFK was not shot.

(2) Nonnegétab;lity‘shéws thatfthé‘presuppésitibn‘aésoéiated»':
~ with a wofd‘or construction are chstahtvwheh theiélauée -
cbntaining‘the‘word or construction is negatéd or‘questidned.
That ié,vnégating thé main verb doeé'nop'nggate‘thé

presupposition:
'People did not weep in the street when JFK was shbtg__

(3) Presuppositions Cannot‘be denied withut‘evident'self-‘

contradiction (as in property 1),fbut they can:bé*susﬁendéd:
My students would be lézy,'if I had students.

‘Presuppositions aﬁe relafiVe to an:”assumed".world;
While it is generally taken‘for'grdﬁted‘#hat the relevaﬁtff
| world is the real world (as preéumed to‘bé mu£ually;knowﬁ)“' 
" there are certain ”Wdfld crgatingf ve:bs'énd construcfibhsf;i 
Jthat can define othertworids‘as réleQantlfor‘the evaluétipn', 
of presuppositionfin§ol§in§ cbhstfuctions (Green 76).' .

If graduate school was a drug,'Wé’d‘have all 0.D.’'d by
now. ' ‘ ’

Suppose mail boxes coﬁld’be’bouéht;bI(d buy dne}and
charge people money to put their letters in it.
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I dreaméd that all men were tolerant of each Other and

we had achieved world peace.

If, suppose and dream do not establish a new world
for the presuppositions ali by’themselves; it takes'a world-
creating word and its complement to establish the worla
defined by the §ropdsiti6nal content of the complement.

Tﬁe world-definiﬁg pfoposition dées not have‘to be
identicél téithe'presupposition it warrants. It is
sufficient if the world-defining proposition provides a
neceésary or sufficient conditionvfor the presuppoéed
proposition.

Green, too, argues that presupposition canhot’be solely
explained as a semantic phenomenonf She sees it (as does
Morgan), not as “a semantic property inherent in lexical
items, but a pragmatic property of utterances in context”
(77).

While it is tempting to assume that preéupposition is
something that is taken for granted the questions arise:
granted by whom? and taken for granted by whom? ' Some have
said that it requires that it be mutual knowledge; both
speaker and addressee must assume it is true, and that the
speaker assumes that the'addressee assumes it; Green points

out that this is erroneous. A sentence like:
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Sorry I'm late--my chlldren spllled mllk on me, and I
- had to take the time to change my clothes.

does net require‘that thevaddreseee:take thevpresuppoeed
proposition for granted'(ehat'the‘speaker:hes children)-to
consider a sentence with a p?ésupposition to be eveluatable
as true or false. | The addressee only has to be willing to
infer that the speaker does, and that the speaker expects‘
that he, the addfessee, can feascﬁably infer that the speaker
does (Green 81).

The fact that an addfessee would take a presupposition
for granted and not evaluate it as true or false is the
loophole that evangelists, politicians, advertisers, lawyers

and any other form of propagandists can best exploit.

Lawyer: Have you stopped beating your wife?
Defendant: I don’t beat my wife!
Lawyer: Answer the question!  Yes or no?

If the defendant answers in the affirmative, he admits to
having beaten his wife. If he says no, he implies that he is
still beating her. In either cese it is presupposed that he
has or still is beating his wife.

Generally, we do hot‘challenge presuppositions. Ann
Weiser, in “Deliberate Ambiguity,” proposes an addendum to
‘Grice’s Cooperative Prineiple-—"maintain smooth flow” (726).
If this appended maxim holds, then both‘in the interest of

saving face and not interrupting'the flow by challenging an
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assumption,_a’speaker may introdUce new information or an

- opinion as a presupp051tlon.

If you imagine that a person using a sentence
containing presupposed and non-presupposed materlal is
in effect saying, “Assume that part and respond to
this part,” then it becomes clear that you are not
cooperating if you respond instead to the

o presupp051t10n. (Welser 727)

Welser supplles the follow1ng example'

X leon s dlshonesty is a threat to our personal
freedom.

vl: Yes, I feel threatened by it, too.

¥2: Do you think it is? I'm not too worried.

y3: Walt--you re assumlng he s dlshonest. I don’t
agree. (727)

‘The third reply, ‘'¥3, is the one that would break the flow by
challenglng:the presupp031tlon--that-leon is dlshonest. In
‘both Y1 and Y2 the presupp051tlon is accepted; only the |
threat to personal freedom is conceded or- dlsputed,
respectlvely,

In the’following quotation from “On the Jewish Question”

In the final. analys1s, the emanc1patlon of the Jews
is the emancipation of mankind from Judaism..
(”Questlon" 49)

Marx cleverly 1ntroduces the presupp031tlon that Jews need
emanclpatlon; That Marx s readers are w1111ng to 1nfervthat
he takes the stereotyplcal view of the Jews for granted, and
Marx, hlmself expects his readersbto 1nfer thlS allows him
to proffer 1t w1thout a. world;creatlng word and its
complement. - By presentlng the 1nformatlon as a
presupposition, Marx’does‘not need to argue this point¢‘
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‘If we assess the'Statement using J. L. Morgan’s three
properties of presuppOSition we see:
(1) But Jews don’t need emancipation.
Denying the presupposition is not successful.

(2) The emancipation of the Jews is not the
emancipation of mankind from Judaism.

Negating the main verb does not negate the presupposition.

(3) The emancipatioh of the Jews is the emanéipation
of mankind from Judaism. But Jews don’t need
- emancipation.

This is a self-contradictory statement unless we use a world-

creating word and its complement:

The emancipation of the Jews would be the emancipation
of mankind from Judaism, if Jews needed emancipation.

In the final analysis it is clear that Marx’s ability to
use presupposition makes readers accept this statement, and
the numerous variations on the same theme throughout the

essay, without challenge.

Mutual Kngmledge

A large part of presupposition is mutual knowledge.
Gordon P. Thomas defines “mutual knowledge” as “the
| knowledge, attitudes, and beliefs-that a speaker or'writer
and the audience knowingly have in:éomﬁon" (582). He
cohtfastsbthis‘to ¢spared knowiedge" which is Vthe H
information and beliefs that afe shared‘but ﬁayﬁnot be

believed‘tO'be’shared"\(582).‘ He points out that:
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Thevdistinction_is importaht, for the fact that I know

that you know something (a state of Mutual Knowledge)
- enables me to exploit that “something” in very complex
ways. That complexity grows in part from the fact
that I know you will know that - I can exploit it. The
implications of knowledge merely shared (but not known
to be shared) do not resonate in this fashion. 1If I
do not know you know some fact, I cannot use that
knowledge in the same way I could if I were certain
that you knew it. (Thomas 582) ‘ ‘

The use of the Jew as a scapegoat for societal ills is a
form of mutual knowledge. Exploitation of this mutual
knowledge allows Marx to make his case in'”On the Jewish
Question” with needvfor little more than’a reiteration of
these notions.

Thomas breaks down mutual knowledge into three parts:
1) Knowledge of Conventions--the shared understandings of
regularities of punctuétion, spelling, words, grammar,
idioms, genres of writing (in any given l;nguage community)
on the part of’writers and their audiences; 2) Knowledge of
Language--the audiencé'syrecognition of the writer’s
intentions when a condition of relevant mutual knowledge
“holds, which involVes a) the audience’s recognitioﬁ}of the
writer’s intentions and b) the writer’s expectation of that
recognition (a second-level expectation); and 3) World
Knowiedge—— ”before a writer even produces one word, her
audience already knows a good deal ébout what she might‘say.

An author uses hgr knowledge of what she believes that
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audience knows in order to say something ‘new’” (Thomas 586-

87).

A skilled writer will have a fairly accurate idea of
what she can expect her audience to know about the
world--facts, common opinions, and so forth. Included
in the “World Knowledge” is a good understanding of
what her audience already knows and believes about the

- world. A skilled ‘writer will. have as her prlmary task

the goal of gettlng her audience to believe or feel
closer to the way the writer does about a certain
aspect of the world: the tradltlonal expression of
this feeling or belief is the familiar “thesis
statement,” but we also know that in much writing such
a feeling is often implicit. (Thomas 587)

Marx, relying‘on the mutual knowledge he'shares’with the

audience, that of the Jew as the scapegoat, and his

audiences’ World Knowledge, that society could always be

changed for the better, allows him to persuade his‘audience_

of the validity of his argument:

Major Premise: All anti-social elements must be

removed from society for it to succeed.

Minor Premise ,
(implied): [The Jew’s, by nature, are set apart,

anti-social.]

Conclusion: Jews must be removed from society for

it to succeed.

The key to Marx’s, or any other writer’s use of World

knowledge is Grice'’s Cooperative Principle. As was discussed

before:

in ‘situations of informative communication both
speakers and hearers act with reference to one
overriding assumption: that the speaker attempts in
all utterances to be cooperative. (Thomas 587)
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To get to the reason th Marx chooses to 1mply>genoc1de
rather than overtly state 1t we.cen can begln by looklng at a
lsimilar questioﬁxthat Rong Chen asks of Grice’s theory of
conversational impiicature and its resolution. 1In
"cOnversationaltImplicature and Poetic Metaphor,” Chen

states:

Although Grice successfully accounts for how
conversational implicature come about through the
~violation of the maxims, he does not explain, at least
explicitly, why the hearer prefers to violate a
particular maxim rather than to say what he means
dlrectly. (61)

Chen proposes three motivations for the v1olat10n of
conQersatlonal maxims: the Politeness Principle, whereby one
conveys”hegative opinions by the use efvcbnversational'
implieeture for fear of appearing impolite; the Self;
Interest Principle, which ﬁotivates a speeker to be cautious
in what she says or how she says it to avoid undesirable
consequences to herself; and the Expressiveness Principle,

- which a speaker ﬁses because she wants to be expressive.
ExpressiveneSS:is comprised of two aspects, according te

Chen:

First, it indicates that the speaker has strong
emotions about what she is conveying, Second, the
speaker wants to pass on her emotion and meaning to
the hearer forcefully and effectively, leaving as much
impact, psychological, aesthetic, or otherwise, as
possible on the hearer. As a result, the speaker uses
- language elaborate in structure and deviant from the
norm, which might sacrifice clarity and easy
understanding as specified by Grice’s Cooperative
Principle. (62-63) . :
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Marx is alternately polite; using conversationa1 
implicature to ébﬁvey,negétiQe 6pini§ns; self;intérestéd,.
demonstrating céﬁﬁioﬁsnéés'in building a strong but slow
- argument so as not ﬁo immediately alienaté his audienCe; aﬁd
expressive (per Chen’s definipion), using de1iberately
élaborate,vsometimes opaqué,ilénguage to pass on his
‘passionate agénda. | If‘is his‘ﬁse of clarity: active voice
and deélératives, coupled with his retreaté to ambiguity:_
passive voice and impiicit premises that seduce and prbvoke
the readefs, leaving them with,lés‘Chén suggests, the
psyéhologicél and aesthetic (or in this case unaesthetic)

impact of an inferred Jewish genocide.

Deliberate Ambiguity

At this juncture, it‘is'wbrthwhile reviewing some of the
aspects of conversational implicature asvﬁhey relate to |
ambiguity ih general and “On the Jewish Question,”
speéificaliYQL'. ’

Implicaturemié linked to ﬁoliteneés, accoraiﬁg‘to Robin
Lakoff, Qhen the sbeaker/wrifer‘is fearfUl of having to péy
ﬁhe conSequences‘fér sbmething‘he}says he may‘resortvto

circumlocution.

Conversational implicature is a‘special case of ‘
Politeness Rule 2 [Hesitancy: Allow the addressee his
options]; at least conventionally it gives the

addressee leeway in interpreting what is said to him.
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He need not automatically realize that he:has’juet
been told- THAT, whatever unde51rable ‘thing. THAT may .
be (100)

If we recall Marx'’s audlence, his ambiguity and. 1mpllcature
_maj be more understandable. .Marx s target audlence is made
up of ncanews, or,atlthe least/reelfehating'cnes; ‘But among
“his readers therevmay be thcse Jews‘whc are not yet fﬁllyrt‘
bccnvinced ofdhis argument. ‘so he‘is carefhlflhe'Cannotjrlek;
dlsenfranch1s1ng them at this Juncture.

| Pollteness is- often deflned by 1ts v101atlon of Grlce 's
principle of clarity, ”Be_c1ear,vunless there is'somevreasonv
notvtotbe”vin additicn to thelmaxlms of quality, quantitf,.
relatlon, manner. i | | | . |

Then, if clarlty is not achleved, the part1c1pants in
the conversation will, by this metarule and their
concept of 1mpllcature, ‘both be“able to figure out why
the contribution was unclear, and what its‘tranélation
is. (Lakoff 99) ' | '

Lakoff states that there are ”varlous overrldlng reasons.

[for v1olatlons of clarlty] that we can 1dent1fy .

- First,. llterature is notorlous for lack of . clarlty,
hpoetry in partlcular, and often 1t seems that the- ‘more
highly regarded the work, the harder thexreader has’ to
mediate between the printed word and its intention.
~The result is that each reader, since he has to some
extent an 1nd1v1dual grammar by which heeinterprets'
, ,elmpllcatures, recelves his own message-: ‘a work oflartl
V~,1s not the same work to all people.vrIt is thlS . -
process of mediation that makes readlng good works of
-literature an. exc1t1ng intellectual exercise,- and’ alsovf
_one of the things that dlstlngulshes “creative” '
writing from scientific, technical, or academic prose,
which attempts above all to be clear and unambiguous
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--and thereby sacrifices,'perhaps‘neeessarily, any
- esthetic pleasure it might possibly impart to its
readers. (Lakoff 99) - '

Her description of fsc1entifi¢,‘technical'er academic prosef"
troubles me though, because someb”non-creaﬁive"'writers write’
ambiguously, sometimes deliberately. .Marx is intentionally
ambiguous at times and quotes out of context purposely‘tb
deceive and serve his own agenda.

In concluding his argument in part one of his essay,
Marx excerpts from J. J. Rousseau’s "The Legislator," Book

II, Chapter VII of The Social Contract:

Whoever dares undertake to establish a people's
institutions must feel himself capable of changing,
as it were, human nature itself, of transforming
each individual who, in isolation, is a complete but
solitary whole, into a part of something greater than
himself, from which in a sense, he derives his life
and his being; [of changing man's nature in order to
strengthen it;] of substituting a limited and moral
existence for the physical and independent life [with
which all of us are endowed by nature]. His task, in
short, is to take from a man his own powers, and to
give him in exchange alien powers which he can only
employ with the help of other men. (gtd. in “Question”
46)

Marx is quite careful to set off the quotation, using
Quotation marks (something he ié not always so scrupulous
about in his quotations from Bauer). The emphases are not
Rousseau's and the bracketed portions were deleted in Marx's
work. With the bracketed portions intact, it is clear that
Rousseau believed there was "a human nature." Marx did not

share this opinion. He held that there was only human
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‘history; hence, no permanent conditions confront human
beings-{ﬁhere is no permanent humén'nature.

However, also inv”On the'JeWish Question,” Marx refers
fééntinupﬁély‘fé(thé'Jewish’ﬁatﬁie; HéxsaYS:thét Bauer asks
“the Jews to breék with_ﬁﬁé essence ofuthe Christian
religidﬁ, but this demand does hbt.folidw, as [Bauer} himself
" admits, from the development of the'jéwiSh hatﬁren

(“Question” 47). Marx continues:

Bauer regards the ideal and abstract essence of the
Jew--his religion--as the whole of his nature. He
therefore, concludes rightly that ‘The Jew contributes
nothing to mankind when he disregards his own limited
law,’ when he renounces all his Judaism.” (“Question”
47) '

The implication is that the Jew’s nature is his religion and
his religion is his nature. The two are inseparable. And
there is nothing'wofthwhile to be féund in Jews devoid of
Judaism. Froﬁ this apparently Valid, al£hough cifdularly
reasoned, argument, Marx proceeds to attack the ”qewisht'
nature” and its impact ﬁpon society. In doing so, Marx
argues against his own argument regarding human nature--not
the hallmark of a skilled rhetor. So why does he do so?' He
is signaling-something.else4-an implicit étrategy.

We cannot considered Mafx a racist as the biology of
race was not cénsidered‘until Several decades after Marx

wrote “On the Jewish Question” (see above, pages 7-8). And it
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is an.dVersimpiificatiéﬁ;'bésedﬁon Ma:x7sudQn ﬁistory:ahd

- psychology, to excuse Marx!s_discourse as an attempt to use
Judaism as a sigﬁ,for all that is vile in capitélism. For
his argument regarding Jews to make any sense, the implicit
éremise is that the “Jewish nature” must be the-ekceptiohvto
mankind’s lack of a huﬁan nature. bMarx’s focus is on “Jewish
nature.5i.The word “nature” is used instead of bioloéy or
religion with the result being an equivocation--a hedge,
based upon inference and ambiguqusvlanguage.

In Marx’'s declarative statements:

- In the final analysis, the emancipation of the Jews is
the emancipation of mankind from Judaism. (“Question”
49) C

The social emancipation of the Jew isvthe
emancipation of society from Judaism.(“Question” 52)

a presupposition is forced on the readers, as was previously
demonstrated (pagés 106-07), and by doing so it also»fbsters
belief. However,:Marx’s}meaning of ”emancipation," aé wés‘
discussed earlier in the Chéptér on'fhetoric (pagevSO),‘is
euphemistic and ﬁnclear._'Emanciﬁation'can mean freedom,
salvation, liberation, deliverance,-riddance’or eradication.
The latfer two definitions carry morefnegétive'assoqiations,
though depending upon whether one‘usés the'pfepbsition ”6f"‘
or “from” in conjuncfion with the term, the same could be

- said of the former four. Keeping in mind the fact that Marx 

has neVer_missed an opportunity to éupply»or play-updn‘the =
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“negative_connotations of_words; it is difficult to imagine‘he
:has changed MOdus operandi here; -

Neverthelessfjoffering Marx the benefit of the doubt, he
is_still,hedcing;; As'ﬁakoff points out:

Euphemism, then, seeks to give the addressee a way out
- of having to face the facts as facts. It gives hlm (at
- least conventlonally, again) a different way of

looking at a potentially unviewable notion. (90)

Consequently, clarity is not served.'

Looklng back to Lakoff’ s earller claim where she states,»
if elther the pollteness rules or Grlce 's are v1olated
something. else must be go;ng_on, we'cannot help but'perceive7
that Marxfs‘implicature, his‘avoidance‘of claritj; his

euphemisms,‘his ambiguitye-demand closer scrutiny.

We_have seen_that When'speakers7writers flout_the'
respectivefmakims;»principles,vor rules, the result is
conversational implicatUre/rudeness. It has been
demonstrated that Marx s‘wrltlng 1s, at tlmes, ambiguous.
:The questlons remaln.vwhy7 What purpose is serued?

In her essay ”Dellberate Amblgulty," Ann Welser
addresses how ”a speaker mlght utter a sentence w1th two acts
‘1n mind, w1lllng ‘that elther one of them ‘be taken as hls‘orvp
.her intent 1n utterlng the sentence, w1lllng that elther of

two dlfferent‘acts of presupp051tlons and fellc;ty condltlons -
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be taken as operatlve" (723 24) She calls this "deliberatey,y

~ambiguity and says that it

is used in situations where the speaker is uncertain
as to which of two states of affairs holds for the’
addressee, does not want to speak so as to’ presume one
or the other true, but does want the s1tuatlon to. ’

‘carry forward;’23 therefore, he/she uses a sentence
that would fit either of the p0531b1e states of the
addressee and would carry forward’ the 31tuatlon 1n’1
either case. (724)

She says that the dlfference between the presubp051tlon o
strategy and that ‘used 1n dellberate amblgulty rests on the
speaker’ s_lntentﬁ Though both rely on malntalnlng smooth
flow;‘presupposition'isﬁused,tofésneak'in? newﬂinformation,
while'steeringﬂthe conversationvaway from that particular

' p01nt.' Deliberate amblgulty, by contrast, steers the
,conversatlon toward that new 1nformatlon (728) ‘For exampleu
Two school fr1ends,~Ryan and Dave are.talklng about a'mutuaifi
:friend, Susan. Ryan”is:interested‘in.tahing Susan to a
jdance,'but knows‘that'shevandyDaye havedhad an'Cneaéain/off-»'
again relationship.' Hetdoesn’t want‘tO“risk,offendinQ“Ryan
'in the event that (a) theyfarekeither still dating or (b)_Sh?, K
dumped him. He does however want to know.if she isy |
availableg 1Ryan}saysyif3usan’s sure‘popu1ar.f Do you think
she;s going'to:theﬁdance?"v If Dave answers that she’s g01ng
with_himfor_someone_else, Ryan'hasinot offendedehlm”and hefs
found out.theﬂnewrinformation_hebsought. h;f Dave-answersbhe~
‘doesn’t care or-doesn;t‘hnow;hﬁyan then.canjdecidevwhether:or
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not to ask her out, and he has still gained new knowledge
w1thout annoylng Dave.'

In our examples from Marx-‘

In the final analy51s, the emanclpatlon of the Jews is
»,the emanc1patlon of manklnd from Judalsm. (“Question”

The social emancipation of the Jew is the
emancipation of society from Judaism.(“Question” 52)

we can see in both quotations, he steers the reader toward
the new information by use of the end-focus principle and the
preceding presuppositions.

Weiser assures us that though these strategies sound
calculating and devious (and may be so) they are not
necessarily perpetrated with cbmplete conscioﬁs awareness
(728).':This iack of full conscious awareness fits in with
our profile of Marx's Jewish self-hatred, also a less than
completely conscious act. |

Weiser goes on to stipulate that deliberate ambiguity
cannot be defined by either form or situation alone as it
deals with the use of ”certaih types of sentences in certain
situations” (724). The use of deliberate ambiguity is most

likely to occur in

‘socially tricky’ situations...those in which the
speaker has something to lose if he/she acts on the
assumption that a certain state of affairs is true and
it turns out not to be, but something to gain if that
certain state of affalrs is actually true. (724)

‘It is hard to imagine a more potentlally ”5001ally tricky”
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situation than advanCing the idea of Jewish genocide to a

blargely Jewish audience proffered by, of all people, a Jew.

There still exist disturbing facts that demand
vexplanation} Marx strategically avoids clarity; With respect
bto Jews/Judaism, he relies heavily on the negative
connotations of words instead of the positive ones, or their
denotations' he foists presuppositions onto‘the reader; there
are equlvocatlons in his euphemlstlc use of ”emanc1patlon,"
b(whlch Lakoff suggests is a way of viewing the unv1ewab1e) 1n
1conjunctlon with his dubious use of the. prep051tlons “of” and
‘”from”°'h1s audlence and the social s1tuatlon he flnds
hlmself in requlre the utmost dellcacy of word and deed.

All thls predlsposes us to conclude that Marx is being
not Just amblguous but 1ntentlonally amblguous.

Welser says that ”speakers can produce sentences with
two. meanlngs 1n mlnd, 1ntend1ng that only one w111 be‘~
conveyed but not know1ng whlch one 1t w1ll be" (729) 'In
llght of this statement and by applylng her deflnltlon of

dellberate amblgulty,-

[it] is used in ‘'situations where the speaker is
uncertain as to which of two states of affairs holds
for the addressee, does not want to speak so as to
presume one or the other true, but does want the
situation to ‘carry forward;’ therefore, he/she uses a
sentence that would fit either of the possible states
of the addressee and would ‘carry forward”the
s1tuatlon in either case, (724)

we cannot dlscount a second option to the popularly held
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opinion that Marx was using'JudaiSm as a surrogate for all
that he found repugnant in Capitalism, Marx’s use of

" deliberate ambiguity cloaks another mdre sinister agenda--

~ In the final analysis, the eradication of the Jews is
the deliverance of mankind from Judaism. '
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CHAPTER FOUR

' CONCLUSION

[I]ln certain situations, reason exercises
little or no persuasive force when vying
_agalnst ‘the combined powers of rage,
) fear, ‘and prejudice, which together forge
innumerable hateful ways of knowing the
" world that have their own internalized
‘systems, self-sustalnlng loglcs, and
'justlflcatlons. :

Richard E. Miller
‘Two'contemporaries”of”Marx, Ludwig Bdrne and Heinrich

Heiﬂey»both converts to Christianity, reviled the Jews only
'to'retreat from'their-positions.later.' Heine blamed
Chfistienity for leading him into'”faithleseness, disloyalty
and hypocrisy,” while Bérne claimed he had become baptized so
that: -
o "he could abuse Germans, as a German, for their
medievalism, lack'Qf liberty and vicious treatment of
the Jews until he had created the society in which

there were neither Jews nor Christians, but only free
men. (Kamenka,”Baptlsm" 344)

Even Engels was to recant seven years after Marx’'s death
3_procla;m1ng, ”Ant1;Sem1tlsm is the‘characterlst1c151gn of a
F’ebeekward civilieation.}.” (qtd.‘in Kamenka, “Baptism” 348’:
'Marxbnever retreated from his position.
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Like his‘essay, Karl,Marx was_composgd‘of mény parts. .
FBis antiQSeﬁitism eannot,bé cOndbned‘bui given the
circuﬁé#énéés“of:his;birth-and:théYWerd he'fouhd'himseif,in,‘
neithéfishbﬁid he‘be conaemned for it,» If oné éan find
something”laudaﬁory in his behavior perhéps it is his
intraqtability.‘ | |

‘Sartre tells us iﬁ his essay “The Péssionvof the Anti-
Sémitéf.that the ahti-semite does not denylthat'the Jew ié
'-_hardworking and‘intelligent.. He will readiiy admit that he
is inferiof:in these'regérds fo_the Jew. The ahti-Semite
does this to déménstrate'that the more Viftﬁes the Jew
‘possesses the moféfdangérous he can be. Thevénti-Semite
- COnSidefs.himself-averagé,vmediocre and takes pleasure in

, this;‘”ﬁe is thé man of thé crowd” (149). He Cannot be an

anti-Semite alone:

...a man is not necessarily humble or even modest
because he has consented to mediocrity. On the
contrary, there is a passionate pride among the
mediocre, and anti-Semitism is an attempt to give
value to mediocrity as such, to create an elite of the
ordinary. (149) '

Marx strives “to create an elite of thé’ordinary" in his
writing, specifically in “On the Jewish Questiqn.” It is
‘through his use of rhetorical persuasiveness, style and its-
implicature that it is made manifest. After all, isn’t the
”common‘man" at the core of Marxism--the fise of the

proletariat?
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Today, 150 years later, Louise Harnby, writing about the
passage of California s Propos1tion 187 and its denial of
social serVices to ”illegal aliens," makes the pOlnt that

Californians who voted for the propoSition°

.should feel proud to be in excellent historical

'ﬂcompany.. Some 60 years ago, Hitler and his Nazis also
came to power in ‘democratic’ elections and enacted
'similar restrictions to another ‘alien’ group: The

~Jews. And in U.S. history there are many other, more
or less gruesome, precedents, such as the segregation
of African Americans, putting Japanese Americans in

-~ concentration camps during the war, or the earlier
laws against Chinese AmeriCans and other immigrants
who were seen as an economic or cultural threat to the
‘dominating Euro-majority (“On Propos1tions, Racism
and Democracy")

She goes on to say that human rights abuses are now being
-cloaked in respectability by these propoSitions, these

- official policies‘and:”formulated in terms of arguments,
rhetoric and definitions of the social and'political
situation, typically blam[e] the victims for all‘SOCial

evil.”

The point in combining the‘historical, philosophical,
psychological, rhetorical and.linguistic disciplines in this
study, beSides their ohvious overlaps and interrelatedness,
was to suggest different approaches to analyzing and
assessing not only Marx’s essay but other works, such as
those precedent-setting ones Hornby alludes to, as well.

There is a SymblOSlS among language, history, philosophy
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and_pSychOIOgy; ,Linguistics and its extensiohs, discourse
.analygis} stylistics and pragﬁatiés; reflect theée_ |
vgssociéﬁions,‘_ltbmay be that oneﬂfiéid is sufficient to
extract meaning from aytext; wé may find that rhetorical
analysis or stylistics is sufficientifor 6ur purposes. But
when, as is sometimes the case, thére.are limitations to the
discipiine, or'fhe critic, or the text is dense and the |
underlying meaning still suspect, it may be advisable to
’consult'anothér discipliné either for corroboration or for
new inSight. i foﬁnd,this to be the case when I was
confounded by my inability to prove Mérx’s apparent demand
for Jewish eradication in his essay solely through.the use»of
stylistics and rhetorical analysis. Finally, after having
woven the rhetorical, hiStoricai, and psychological
inVestigations‘tégether; i VehtureditoveXamine the prodﬁct
through the lens éf pragmatics, in ordervtoireveal the
inherent presupposition, iﬁ?licatﬁre’and‘inference that

called‘fbr genQCide.

If there is something more to be gained from the insight

‘thained in using the toqls of analysis demonstrated in this
study, it is the évoidanqe ofvgiving value to the‘ﬁédidcrity
that sartre cautions against and, as Harnby suggests, the
ability to astutely interpret political commentqry so that we
‘do not irréspohsibiy foment social evil and human rights

abuses.
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GLOSSARY

'Ad hominum: Arguing against a claim.by attacking the holder
'in irrelevant ways.

Ad ignorantiam: Whereby someone fallaciously argues that

' because we don’t know if a certain statement is true
then it is false or because we have no proof that it is
false, then it is true. ' ' - ’

Anaphora: Repetltlon of beglnnlngs (Rhetorlcal Flgures) an
' endophorlc relatlonshlp whereby the meaning of
expressions is recovered from prev1ous mentlon
(Styllstlcs) :

Antimetabole-- An inverse- repetltlon at the level of words
coupled w1th a negatlon. . S

'Ahtlthe51s: Repetltlon by negation.
Asyndeton: The omission of an'expected'conjunction.

- Catachresis: ”Apparently 1nappropr1ate substltutlon of one
word for another, inappropriate because there is not an
obv1ously deflnable relatlonshlp between. the two" (Quinn
102). : , .

‘Cataphor1c~’ An endophorlc relatlonshlp whereby the meaning
- of expre531ons is recovered from subsequent mention.

Chronologlcal sequencing: -“textual tlme 1m1tates real time:
that if A comes before B in the model of reality, then A
comes before B in the text” (Leech and Short 234).

ClimékibThe‘principlefof'climax dictateshthat ”in a sequence ‘
of interrelated tone units, the final position tends to
be the major focus of information” (Leech and Short 222-
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~ 23), and “in a classically well-behaved sentence, we
shall expect the parts of the sentence to be presented
in the general order of increasing semantic weight, in
obedlence with the pr1nc1ple of climax” (Leech and Short
224). :

Cohesion: The way in which units of language‘are bound
- together, relying_on_cross-reference and linkage.

Co-operative principle- H.P. Grice s four maxims: be true,
be brief, be ‘relevant be clear, which people assume to
be in operatlon when 1nterpret1ng dlscourse.-

Coordlnatlon~‘7”If A is subordlnate to B, then A is: the
” c1rcumstant1al background agalnst which B is
highlighted” (Leech and Short 221).

Co-referential forms: Forms which make reference to
. something else for their interpretation and direct the
- reader to look elsewhere than thelr semantic meaning for
1nterpretatlon.

»Cross reference- “The varlous means which language uses to to
indicate ‘the same thing’ is being referred to or
mentioned in different parts of the text” (Leech and
Short 244) Cross-reference allows for cohesion
:(utlllzlng the principle of reduction) by substltutlng
‘thlrd-person pronouns for proper nouns.

»;Delctlc. Show1ng or p01nt1ng out dlrectly by us1ng
demonstratlve pronouns llke. “this, that, those, here,
now. ‘ ’ ‘

'Elegant Variation: The use of a synonymous or almost
synonymous expression to avert repetition.

~ Ellipsis: The general term for the figure of omission;

' omission of clauses, phrases or words that can be
recovered from the context or from elsewhere in the
dlscourse.‘»

End-fOCus principle: The syntactic_ordering of information
in a sentence so that old precedes new.
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Endophoric: A relationship whereby co-referential forms’
interpretation lies within the text. There are two
kinds: anaphoric and cataphoric. - ‘

Epistropheéa Repetition of ends.

Equivoeationi “A fallacy that turns on the semantics of
words. ‘ ‘

Ethos. An appeal to the moral sense (Sophist) and the
speaker s authority (Arlstotelian) :

Exophoric: A relationship whereby co-referential forms’
interpretation lies outside the text.

Expressive repetition: Used to emphasize or heighten
emotion. o ’

Felicity Conditions. Specified Circumstances required for
the success of performatives.

Genetic fallacy Attacking the cause of someone’s belief
rather than its justification

HaSty generalizations~ A conclu51on drawn about an entire
population based on too small a sample. '

Icon1c1tY' The imitation prinCiple whereby a syntactic
relationship exists between words and the objects and
- events that the words signify.

Juxtaposition: A fbrm of cohesive linkage in which units of
language are placed side-by-side so that they are
presumed interrelated.

‘Linkage: The use of overt connectors such as coordinating
conjunctions, subordinating conjunctions and linking

adverbials.

Logos. Refers to the preferred Aristotelian appeal to reason
and logic in dialectal forms of argument.
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Ludic: One of Roland Barthes six principles in rhetoric. A
cognate for “play,” demonstrated in ironies and/or
parodies; an opposition to work.

Pathos: A persuasive appeal to emotion.

Performatives: Sentences that expfess'the performance of an
act, e.g. I bet you it will rain today.

Pragmatics§ - The study of sign/intent of the speaker

Principle of climax: “In a sequence of interrelated tone’
units, the final position tends to be the major focus of
information...[with]parts of the sentence...presented in
the general order of increasing semantic weight” (Leech
and Short 224). ‘

Principle of reduction: Substitution of third-person
pronouns for proper nouns.

Salience: The promotion of one clause above another in
syntactic hierarchy. :

Segmentation: The use of punctuation and devices such as
dashes, italics, breaking up of lines to indicate the
rhythm of prose, suggesting emphasis and intonation.

Semantics - an analysis of expressions and their meaning; the
meaning of words. :

Semiotics: The general science of signs and languages

Seqﬁence: The placement of one clause before or after
another.

Speech acts: a central sub-domain of pragmatics. A speech
act is an utterance defined in terms of intention and/or
effect. '

Straw man: Attacking an opponent’s position by attacking a
less defensible, similar but different position.

Subordination: See Coordinatidn.

Syntax: Sentence structure; the study of relations between
expressions.
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APPENDIX :

KARL MARX s CONFESSION24

Following is an excerpt from Laura’Lafargue's, Marx'’s
daughter,_ConfeSSiohs Book with Marx’s version of a Victorian
parlor gamevcalled Cohfessions. It was written in English in

~ the mid 1860s.

' Your favourite virtue Simplicity

Your favourite virtue in a man -~ Strength

Your favourite virtue in a woman Weakness

‘Your chief characteristic Singleness of purpose
- Your idea of happiness = To fight

~ Your idea of misery : Submission

‘The vice you excuse most Gullibility

‘The vice you detest most B Servility

Your aversion v Martin Tupper*
 Favourite occupation P Book-worming

Favourite poet . . fShakespeare, Aeschylus,
S - Goethe

Favourite prose-writer - Diderot

Favourite hero ~ -~~~ ° .~ .  spartacus, Kepler

Favourite heroine - Gretchen

Favourite flower =~ .. Daphne

Favourite colour - ‘Red . L

Favourite name  ~ ° -~ ‘Laura, Jenny
Favourite dish . : ~ Fish |

Favourite Maxim o ‘ ' Nihil humani a me

‘ o ’ ‘alienum puto**
Favourite motto De omnibus
' ) “dubitandum***

%  Victorian popular writer :
- ** #T consider that nothing human is allen to me.”
* ok ok ”You must have doubts about everythlng.”
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'ENDNOTES

1 Entitled ”Dle Judenfrage" and “Die Fahigkeit der
heutigen Juden und Christen fret zu werden,” respectively,
these essays were published in 1843. Marx'’s review of and
response to them, “On the Jewish Question,” was written in
1843 but not published’until the following year.

2 The emphases here and in all Marx s quotatlons are
supplled by Marx. :

3 Marx derives his definition of species-being from _
Ludw1g Feuerbach who says - ‘in The Essence of Christianity (Das
 Wesen des Chrlstentums) (1841) ‘that man differs in nature

from animals by his con501ousness of self as an individual
- and as a member of the human spec1es.v A fully reallzed
3spec1es-be1ng is one who no longer views hlmself as an
individual but rather as an 1ntr1n31c part of the whole
' communlty. ) ' CRE : ~ :

4 Gordon Allport derlved this deflnltlon from the
 Thomistic moralists (as discussed by the Rev. John LaFarge,'v
- S.J. 1n The Race Questlgn ang the Negro, New York: Longmans,
Green, 1945, 174ff)( he Natg e of Preggd;ge 7)

5 Allport prefers ”ethnlc;ty" to race as thls term does
not imply biologic unity. Instead, it refers to
characteristics of groups that may be, in different
proportions, physical, national, cultural linguistic,
religious, or ideological 1n character(Preface, The Nature of
 Prejudice xii). o o : ’

-6»Lassalle, as a SOCialist,.first established contact
with Marx and Engels during the German revolution 1848-49.

' He finally met Marx in 1861 and they continued corresponding,

- though later became estranged due to differences in opinion
over the revolutlonary versus evolutionary path of Soc1allsm.»
Lassalle dled in a duel in 1864. :
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7 MikhailAAleksandrovich Bakunin was the chief propagator
‘of 19th-century anarchism, a prominent Russian revolutionary
agitator, and a prolific political writer. His quarrel with
- Karl Marx split the European revolutionary’movement for many
. years. '

8 The First International, formally International Working
Menfs‘Association, was founded in London on September 28,
1864. It was a federation of workers’ groups that had a
considerable influence as a unifying force for labor in ‘
Europe during thevlatter part~ofrthe 19th century. Karl Marx,
though he had no part in organizing the meeting, was elected
one of the 32 members of the provisional General Council and
assumed its leadership. The First International split at its
- Hague Congress in 1872 over the clash between Marx'’s
centralized socialism and Bakunin’s anarchism. In order to
prevent the Bakunists from gaining control of the
association, the General Council, prompted by Marx, moved its
headquarters to New York City, where it lingered until it was
formally disbanded at the Philadelphia Conference in July
1876.

9 Roland Barthes definition of rhetoric was that of a
metalanguage--a discourse on discourse--that involved the
following: 1) technique; 2) teaching; 3) science; 4) ethic;
5) social practice; and 6) ludic. For a full treatment see
Roland Barthes, “The 0ld Rhetoric: an aide-memoire,” The
Semiotic Challenge. Trans. Richard Howard. New York: Hill
and Wang, 1988, 13-14. ’

10. 1n addition, Jean-Paul Sartre (1905-1980) was a man
for whom writing was action. He is known as a proponent of
popular existentialism, a playwright, novelist, critic and
biographer. His political activism centered around a renewal
of Marxism, incorporating a flexibility to allow it to adapt
" to particular situations and where the individual freedom of
man was respected.

- 11 reuerbach’s inversion of Hegel’s philosophy that “man
is spirit (or God) in the process of self-alienation and
self-realization...yields the theme that religion is a
phenomenon of human self-estrangement” (Tucker xxii-xxiii).
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12 Though Fish’s dialectic is highly specialized and
’relies in large measure upon the olassicalvdefinition, his
descriptions of its use hold in this instance for Marx.

13 The Marx-Engels Reader 2nd ed. 1978. According to
editor Robert Tucker, Marx uses quotation marks
indiscriminately, sometlmes settlng off paraphrases with
quotatlon marks. o

, 14 Marx uses his own italics when citing another S
material, which may or may not signify the author s original
emphases.

15 guoted from Bauer’s “The Jewish Question.”

_ 16 The monad, usually referred to as a circumscribed
monad, is degenerate and has a special connotation for Marx,
antithetical to his concept of the species being, who is one
who cooperates with his fellow man, and who “has recognized
‘and organized his own powers (forces propres) as social
' powers so that he no longer separates this social power from
himself as political power” (Marx, “Question” 46). The
monad is an egoist who sets himself apart by being the owner
of the means of production and who retains the surplus value
provided by those who labor. This concept and the idea that
the only things that exist are relations, “all being is
contingent,” the only being is the relation of one thing to
- another thing, are elaborated upon in the “Economic and
Philosophic Manuscripts of 1844” and “The German Ideology”
1 (1845-46).

17 These are the same rhetorical devices found in most
fanatical tracts. Mein Kampf contains the same stratagem and
one sees it in the speeches of Louis Farrakhan.

‘18‘Marvaecame a member in the same year the Doktor Klub
was founded, 1837. The Club was made up of representatives
“of the radical wing of the Hegelian school in Berlin. Bruno
Bauer, a lecturer in theology at the Berlin University, was
also an active member.

19 Writtenkin 1844-45 in collaboration with Engels.

20 preface to the French Constitution
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21 The Cooperatlve Prlnc1ple states: Make your
conversational contribution such as is required, at the stage
at which it occurs, by the accepted purpose or direction of
the talk exchange in which you are engaged. 1It’s maxims are:
Quantity: Make your contribution as informative as is
required (for the current purposes of the exchange). Do not
make your contrlbutlon more informative than is required.

. Quality: Do not say what you believe to be false. Do not
say that for which you lack adequate evidence. Relation: Be
relevant. Manner: Be perspicuous, avoid obscurlty of
"expres31on, avoid amblgulty, be brief, be orderly (gtd. in
Brown & Yule 31 32) E .

» 22"In ordersfbr hearers to ascertain whether

conversatlonal implicature is present, they rely on the

follow1ng data: : -

1. the conventional meaning of the words used, together with
the identity of any references that may be involved;

2. the Cooperative Principle and its maxims;

3. the context, linguistic or otherwise;

4. other items of background knowledge; and

5. the fact(or supposed fact) that all relevant items falllng

- under the previous headings are available to both
participants and both participants know or assume this to
be the caseg(Grice 154-55)

23 Ann Weiser explains the phrase “carry forward” by
;saylng,f”often conversational participants have purposes that
can be accomplished indirectly, in conversations that are
“about’ something else. But sometimes one of the purposes

- may be to have the conversation be about a particular topic,
perhaps only if that topic is 'safe,’ or if some other
- precondition is met” (727).

24 Excerpted from David McLellan’s Karl Marx: Interviews

and Recollections, p. 167 (whose source was the Moscow
Reminiscences of Marx and Engels p.266).
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