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ABSTRACT
Journal writing is thought to serve as a catalyst to get students to thrnk -
to reflect upon and consider their own experrences agal_nst ,those of others,
including authors, teachers‘, and peers. For this re-ason-teachers _have¢been o
usi’ng{journal Writing;in»the classroom to im'prov_e&student learning. | Students a;é»'
encouraged to take risks with their thoughts and language and become
engaged in the content of therr written Ianguage However th|s prime
: characterrstrc of journal prose - |ts personal natural unconventronal style

‘closely resemblrng the language of speech--- counters the clear organized,

~standard language representatrve of academlc achlevement and therefore, |
| .calls |nto questlon the merrt and worth of journal wrrtrng ln the classroom
| The goal of thrs prolect is to encourage teachers to recognlze that wr|t|ng
isa gradual and rmprecrse process and to help teachers use journal wntrng to
motivate students to wnte for meanrng and fluency, using natural Ianguage to _f T
express authentrc mterests in the wrrter s own vorce Because journal entrles
- reflect thought not memorrzatron journals should be regarded by both teachers
and students as places to. thrnk thrngs through wrthout the mterference of
conventions and criticism. Srnce journals are a place for students to think, the
R focus both teacher and student is to remam on content A journal is the
approprlate place for students to play with Ianguage and |deas

Three style of 1ournals are presented in thrs pro;ect -- the personal

journal, the dialogue journal for readrng response and the dralectrcal Journal
The personal journal is an authentic wrrtrng exercrse in self expressron in which
students make connectrons with the world around them. The dlalogue and
,dralectrcal 1ournals are strategles to engage students through personal
response |n the books they are readrng In dralogue journals the key elements



|n the féading» responses are communicating ideas in a‘writ‘ten conversation
| with énothér person. The need td comrr'lruhiéate, cbupled with info'rmal sdcial
inter.act‘ior.__\,’ brings meaning and importance to what is being read. In dialectical
journals students employ an even deeper i_ntrospection in théir responses to
literature by reexamining their ideas, first in their journalsvand then with
teachers and péers. By exploring‘their response‘s more thoroughly and
discussing othefs’ pérspectivés on the same t:opic, students begin to think
critically and form their own fnéanings about the text. Examples from my own |
students’ entries are given to illustrate the variety of journal entries.
There is a section on the characteristics of gobd journal writing to support

- and reassure teachers who might initially be worried by the un’conventional;
personal prose of entries along with the disjointed, free-wheeling range of -
students’ thoUghts. Some general guidelinés are also inbluded to help
teachers use journals productively and constructively. A set of hahdouts which
highlight important aspects and different kinds of journaling are also included
for teachers to keep at hand when they wish to chalienge their students to think

and write.
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STATEMENT OF THE PROBLEM

Introduction |

~ Teachers have used,journal writing in the classroom for years for the
UItimate purpOse of improving student Vlearn'ing. Ingenera‘l journal wr‘iting is | ,
thought to serve as a catalyst to get students to thmk -- to reflect upon and |
consider their own expenences agalnst those of others lncludlng authors
’ teachers and peers Teachers encourage students to take risks wnth their |
thoughts and language by respectmg journals as safe places, the entnes never
to be corrected or criticized for making mistakes and venturing to express,ha’lf}.
formedv ideas. Freed from the concern of conforrning to strict Ianguage | |
conventlons students become engaged in the content of the|r written Ianguage
With resultlng increased clanty of expresswn With the focus on communlcatlng v

meaning clearly, errors in grammar, punctuation, and spelllng frequently
.decline.' Students learn from making mistakes in their journals and are
liberated to think critically and creatively with authentic interest from their own
perspectives. Instead 'of containing facts restated from texts, journals are fiI‘vIed '
with personal opinions, thoughts feelings, mterpretatuons and speculatlons
‘ owned by the student. |

L The dlverse types of Journals rnclude dlanes readlng response logs,
dlalectlc journals dlalogue journals think books and learning logs.
' Tradltronally, journals of one kind or another have been used in language

_Iearnlng classes to help wnters expenment wuth Ianguage and to keep track of

‘ ‘ thelr progress Journals or Iogs have also been used W|dely to coIIect and

record data for observatlons especually for science experlments in the
eIementary grades The prose charactenstlcs of Journal writing are mformal and
personal, frequently resembling the patterns of everyday speech Whrle some |

1



kinds__of journal writing may be informational or record observations, personal,
dialectic, and dialogue journals are often »f_r‘e'e-wheeling‘, ‘dis»conh'ectedv,
SpéculatiVe ruminations, inviting explo_ratio'n}among ideés leading to new
’ inéigh'ts, self-awareness, and thé syn‘the‘sis of ideas, relation’shipé, and topics.
The freedom to range and donnect ideas through journal w_riti,ng is cons‘idered a
valuable factor in hélping students to understand material and encourage
critiCaI'thinking by students. o
With the above considerations in mind, journalvw‘riti’nvg should be

emploYed in the classroom for the following purposes:

BN To invite students to participate in the writing prokcess which, in itself,

produces growth and new understandings.

2. To help studer‘its make personal connections to better understand
what they are Iea'rning in class.

3. To provide a forurri for students to interact with énd arrive at a better
understanding of what they are 'studying, extending students’
knowledge through writing rather than merely representing what is
already known. | |

4. To collect and record observations and ‘prOCedu’res.

5. To serve as a vehicle for students to practice, experiment with, and

- improve their writing,_ thereby assu‘m‘in_g ever-increasing responsibility
for their own writing. _ |

Journal writing' can indeed be a st}‘rén‘g'and effective tool in helping

students to improve‘theirkl‘earning by better uhderstaridi'ng classroom material
' thrbugh personal \co‘nnectibns generated and articulatéd in‘the student’s ‘own
style and voice in a stimulating, risk-free environment.

Howevér, in spite of the abundant support for journal writing (Atwell,
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1990; vFuIvviIerf, 11j987; Goodman,‘1986.; Harste, Short & -Burke,v 1988; Staton,
1980; Wells, ‘1992),the very_freedom that‘characterizes the jo»urn-al invites
con-fusion and criticism about the effectiveness of journals in thfe classroom
’ w»ritin}g program. }S‘ince schools are expected to strive for,acadernic_rexcellence
‘in all students, written work should be clear conventional, 'organized and |
factual. The prose of journals -- personal drslornted speculative, colloqulal
. ‘Ioosely-structured unconventional -- contradtcts the standards and
" expectations of Iearntng outcomes. |
The value and use of journals have been questioned. Accordtng to
~ Anderson (1992), some of the pitfalls of journals include overuse, routinization,
repetitio'n writing for the teacher lack of growth in writing ability, and entries that
fail to make connections with material read or dtscussed | |
The styles and varretres of journal writing can also be confusrng to
students and teachers alrke.‘ If specific learning outcomes for usrng» a journal
‘are not identified by the teacher when introducing journal writing, students may
not perceive the invitation to engage in journal writing as a“rneans to make
~ connections by expanding their ability to think reflectively If not Structured to
produce growth and learning, entries are likely to be superfrcral and routine.
.. - Another obstacle to effective journal use is the time factor. For the Journal,
~to evolve asa quallty tool in promottng Iearmng, entries should be frequent and
, consrstent Frequency of entrres aIIows students a greater opportunrty to record
lnterestrng, intriguing thoughts and not jUSt those that occur at journal wntrng
time. Consrstent practnce W|th 1ournals encourages students to assume
” 'responsrbtlrty for makrng meamng in therr wr|t|ng by connectrng their behefs
mterests needs and purposes to outsrde mformatron
The effectiveness of journals, the prose of the entries, the vagaries of
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| styles and uses of the many manifestations of journals, and the time required to
write in journals are all Iegitimat_e concerns of teachers cOntempIating journal
use in their classrooms. Before journals can be used co_hstructively and
productively to achieve growth and learning in students, the teacher should be
familiar with current research about journal writing. ” The teacher should then
decide upon a direction and function of journal use in the classroom by
differentiating between the various kinds of journal keeping and matching the
functions of each type to her objectives for student learning outcomes.

A Review of Theoretical Foundations

The manner in which journals are used in the classroom reflects in large
measure the teacher’s personal beliefs about learning to read and write. The
Reading Theory Continuum (Harste & Burke, 1980) offers three models of
N reading consisting of decoding, skills, and whole language. The decoding
model, often referred to as the phonics approach, emphasizes the smallest units
of language, the graphemes and phonemes. In this parts to whole or bottom-up
approach to reading and writing, meaning is built from the letters, using ‘
sound/symbol relationships or spelling patterns, to form words which are linked
tOgether‘to make meaning from the print on the page.

Found mainly in the basal reading programs, this phonics approach to
reading and writing instruction is based on a precise set of rules and consists of |
controlled vocabulary, often grouping words by their phonemic similarities. Lists
of sight words are memorized to accommodate words, often functional, that do
not fit sound-symbol patterns or spelling rules. The‘ main strate‘gy for reading in
the decoding program is to sound out.unknown wqrds u‘$ing phonic rules.

Since instruction is focused on teaching phonic rules, the teacher dominates
the classroom environment, controlling the curriculum which is directed by
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basal publications. Students are pass-iye learners, empty vessels waiting to be
filled with knowledge.’ The teacher's role is to, model correct language and
correct student errors. | |
In the skills model of reading and writing the emphasis of instruction is on
drill-to-skill competency» as directed by basal‘publ‘ications including workbooks
and dittos, and lmplemented by the teacher. Emphasmng word attack skrlls the' a
| basal workbooks present words |n lsolatlon Wthh students are to master
through phonlc analyS|s and repetltlon of practlce By Iearmng ‘more and more
words from controlled vocabulary lists presented in h|erarch|cal manner
students are able to link a Ionger strmg of words together, increasing the
meaning potential. | |

The interaction between the reader and the text iS that the reader is able
to understand the meamng that is contalned m the text Comprehenswn of
basal selections can be checked by answering the pubhsher s questions at the
end of the readlng selectton “correctly," accordlng to preconcelved answers -
printed in the teacher gunde By ach-levmg successwe levels of mastery of the
components of readlng -- graphophonemlc decodmg, vocabulary, grammar and;‘

| comprehensmn -- students learn to read and write. ,

Frequently, the |nstruct|onal time used to teach Ianguage Skl||S leaves -
lrttle time for actual reading. Teachers follow basal lesson plans and students
follow the teacher's directions. There are many a,ssessments to ensure.that

’ both teacher and students are following the correct sequen'ce of skills. Learners '
_are passrve with the teacher assuming ownershlp and responsubrllty for what is _
to be learned.

" The whole la“ngu}age model of reading and»wrltingfis based on‘- an entirely
different theoretical orientation from the decodi‘ng' an}d SK_ills approacfhes. The
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focus of the whole langUage‘approach‘is on meaning as the key to reading and

writing. Instead of basal ‘readers and V\rorkbooks, quality Children’s literature
| .forms the basis of reading instruction. The rneaning students const.ruct from
| books is relative, depending u‘pon the child’s own background and knowledge.
Instruction is focused on activating the student’s non-visual background and
bringing it to Iiteracy»eVents; -Since literacy Iearning is approached from the
learner’s oerspective’, an important emphasis of whole language instruction is
on the use of natural' oral and written Ianguage' in the student’s responses and
rnterpretatlons A central tenet of whole language is that language needs to be
natural and whole not broken |nto sets of skills and. subskills. As a result, the
teacher assumes t_he role of a facilitator, sharing the ownership of and
responsibility for Iearning with students, encouraging students to take risks in
- exploring mea‘ning, and aIIowing students to develop their own voices

In the whole Ianguage phrlosophy the stress is on brlnglng the reader’s

background knowledge to the prlnted words on the page to generate meanlng
The reader is constantly predrctrng, mterpretmg, and confrrmlng or rewsrng.rn
trying to make Sense of the textl».-_. The language used is what is needed to make
- meaning within the conte)‘(t’of the :sit}uation .Controlled vocabulary Iists and
~sight words are unnecessary for natural Ianguage Iearnrng Comprehensuon
evolves from the student s interaction with the text, not from answering
questlons correctly Meaningful evaluatlon demonstratlng understanding
comes from |nterpretat|on, rewrltlng, and retelling stories. Such recreations of
what has been read may be in written form or through use of alternative
communications systems, such as art, ,music, movement, or drama. Evaluations
are purposetful, rather than judgmental, and help learners in d'etermining what
they already know and what they want to know.
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Learning is authehtic, engaging "s‘tude_nts‘ in activities to sUit their own
interests and needs. Leam,\i‘n'g to 'read"ahd write, m_uc}:“h‘like learning to talk,
becomes a natural process in which chfildvren want to make sense of written
language in their enviro’n‘men't, especially if if |s intrinsically interésting to them,
as are sbngs, rhymes, and stori‘es. There are no rules to teach direétly to
children in order for them to learn to read. Children internalize the rules by
~ transacting with a language-rich environment. In this natural prbces‘s, reading
and writing are intertwined in a community of learners based on respect, trust,
and acceptance of one another’s ideas and opihibns. Unlike the basal directed
approaches, whole language programs encourage the Iearhers to take
responsibility, and the curriculum becomes self-motivating. As a result,
behavior problems decrease, self-esteem rises,' énd respect for all increases.

Journal Use in a Whole Language Classroom

My views of language gnd learning are best represented by the whole
language model. vThe whole Iahguage philosophy recognizes that learning to
read and write, like learning to talk, is a gradual, imprecise process. Journals
.are an eépecially appropriate means for encouréging ‘chi‘ldren to write naturally
to expressthéir ideas and }feelin-gs", fbcuSing dn méariing and fluency. Journal
prose resembles the language of speech; it is often natural and unconventional.
Children wrfte in their journals‘for authentic reasons, using their writing to
further their own aims and intérests. Very importantly, journals are safe places
in which students can generate their own meanings in unconventional prose
without the constraints of censure and grade assessments from teachers.
Journals are ideal places for thinkihg and exploring, generating ideas which
students rhay Iatér wish to develop, revise, and refine in the authoring cycle.

With these language characteristiés in mihd, '1'do not think authentic
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“journal writing can be acC6mm6dated in the decoding and skills models of -
reéding and writing. Their striét adherence to thé‘- rLileS ahd COnventiovns ofthe
language preclude the‘ journal’s ho'n’Canorm}is‘t style‘ foCusing_dn ideas rather
than the rﬁeans of expression. It'_ié my inténtioh to present in ihis projec"t an |
inservice for elementary teachers on the use of jourhals in the classroom. Thev
inservice will provide a theoretical basis justifying 'the acceptance 'of
uncbnventional IanQUage found in journals a‘nd an overview of different ways tov
use journals effectively to further learning outcomes. | shéll also provide
information on the characteristics of purposeful jo‘urrial writing and guidelines to.

implement journals in the classroom.



REVIEW OF THE LITERATURE
' Introduction |

Use of the journal in the classroom as a means to promote learning and
to generate written language has often been questioned as an effective
strategy. The Very word “journal” can tnvite confusion because of its numerous
appIicatiOns and interpretations. |

Teachers sometimes look suspiciously at journal writing. For

some it is too personal, unstructured or informal to assign in the |
classroom,; for others it is too difficult to measure; and for still others
journal writing simply serves no practical pedagoglcal purpose -- it is
a waste of time. (Fulwiler & Young, 1982, p. 15)

Eight yearelater ’Pvar_sons ‘(1990) repeated similar com»plaints registered
by teachers about joUrnaI,s when he wrote, “Eventually, the practice became a
“kind of enforced diary-keeping, disliked by everyone' involved.” Most teachers,
according to Parsons, “were'left wondering why so much precious ‘classroom
E tirne had to be devoted to s‘uch a limited stra'tegy" (p 2).
" Fulwiler (1982) explained that Joumal wrrtrng is an mterdrscrplmary
| Iearmng tool and is developmental by nature. Statlng that journals promote
both rntrospectlon and speculatron he posits that “the value of coupling
personal and academic learning should not be overlooked; 'self-knowledge '
provid"es the motivation for whatever other knowledge an individual. seeks.” He
~concludes that all knowledge is related and the journal is an effective strategy
to help clarify the relatlonshrp

Parsons (1990),attr|butes current negative attitudes't‘owardjournal use
as a holdover from the untOcu_sed‘ and routine na’tore Of»_ early ’journal writing
which failed to cOmbine“the most useful aspects of learning logs and work
}dlarles with contemporary response theory” (p. 2).

Support for effective Journal wrrtrng abounds (Atwell, 1990 Fulwiler,
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1987; Fulwiler & Young,198 2; Goodman, 1986; Harste, Short & Burke, 1988;
| ‘Sta'ton, 1980; Wells, 1992). Journals are generally thought to develop cognitive
and interpretive thin-king strategies; toaddress informal, personal funotions of
writing, and to create a low-risk environment to explore feelings, thoughts, and
ideas as well as the function of Ian'guage».’f As explained by Macrorie (Fulwiler, |
| 1987), journals demonStrate “how students ma;y Iearn to Write and write to learn
in ways that constitute thinking in the most produotive sense of the word”
'(ForeWord). | | |
,Connections Between Thought and Language ‘

Several pertinent connectlons between thought and language have
been made by research experts, and Iearnlng connectlons are thought to be
- supported and developed through journal writing (Fulwiler, 1987, & Wollman-
Bonilla,f1'991). They cite the following experts and their reasons for learning
through writing: R |

1. According to Bruner, articulation about new and previous information
helps to build connections between this knot/tlledge and increases
understanding (FuIW|Ier 1987). :

2. Vygotsky posited that people th|nk in the system of Ianguage symbols
when they-wrlte (FuIW|Ier, 1987) and that Iearnlng is a social process
(Wollman Bonilla 1991).

3. Emig’s research lnd|cated that Iearmng occurs |n a transmodal
manner mtegratmg readlng, writing, Ilstemng, and speaklng
(Fulwller, 198_7). ‘Because wrmng is a slower process than talking
and lasts longer than speech, it giVes students time to reflect on their
reading and to,organize their deve.loping interpre'tations (Wollman-'

| Bonilla, 1991). B | :
| 10



4, Britton theorized that writing about new mformation helps people to
learn and understand better (Fulwﬂer 1987) By articulating their
ideas, students Iearn “to explore and organize what they know,
integrate new mfprmation, give shape to emergent thoughts, and
clarify and refleet upon their ideas”’ (Wpllman-BoniIIa, 1991).

5. Moffett postulated_ that people write and Iearn_ better if they care about
the topic (Fuivi/i'ler, 1987).

These leading language scholars suggest that the informal language

Which is found in journals is too important to ignOre. Theirvryesearch indicates
that people find meaning in the world by exploring the WQ‘rId about them ‘
through personal, colloq’uia;l, easy, na-tuial ianguag,e_used»-in every day Iife; not
the academic Ianguage of teachers and, tei(tbooks.‘ Such Ianguage
explorations may be oral as well as written. This famillar mformal ianguage
can be found daily in natural occurrences -- conversations notes private
diaries, and personal journals.. Fulwiler (1987) believes that the skillful teacher
capitalizes on the use of such language wherever it is found, “and the journal is N
one of the handiest places. Such journals have become recognized useful |
pedagogical tools in other disciplines -- not just English -- where critic_al
independent thought, speculation, or extrapolation is important” ( p.1).
Similarly, Peter Elbow (cited in Fulwiler & Young, 1982) encourages
students to engage in “free writing,” a technique of writing as fast as a person
can to explore and discover through free association. In free writing students
write whatever words come out without any prewriting preparation and without
stopping. This process of free association illustrates the close relationship
between writing and thinking. | The journal is a natural place to write freely.
Fulwiler (Fulwiler & Young, 1982) describes the journal as part of a
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continuum including diafies and class ,het_eboovks.’ A writer records private and
personal ideas and experien_cee in a diarvahile a class notebook records |
teacher instruction and public information. The journél falls between the two.
Like the diary, it uses the first persdn and pers_onal ideas of the writer, and it may
focus on academic su_bjectsv like a class notebook but from the writer's interest
and point of view. The following represents the continuum: B

Diary o Journal _Class Notebook
(Subjective Expression) o (my (Objective Topics)

‘Through the language of the journal the writer becomes conscious of what is
happening to her, personally and academically, by questioning and expanding

on ideas and information, a meaning-making process.

The Role of Language |
o “Language and fhinking are inextricably‘ entwined,”’state Isaacs and

Brodine (1994, p. 7). The roleof written language in educetion, according to
FuIWiIer and Yoeng (1982), is threefold: to commugicate, to' Iearn, and to form
values. ‘AII three types of writing are found in journals, especially the latter two.
While writing to communicate formally is usually done through expository
writing, the initiating stage of such communicatioh may heve originated as a
journal entry where many ideas are generated. In writing to learn, expressive
language is used “not to communicate, but to order and represent experience to
our own understanding.” Such speculative writing isvoft‘en found in the journal
where “language becomes a tool for discovering, for shaping meaning, and for
reaching understanding” (Introduction, p. x). |

The role of writing to form values is a means of finding the author’s voice
~and giving vent to that voice. The act of writing allows the author to use |
language to define herself and her beliefs about various ideas and experiences
encountered in life and in texts. The journal is an appropriate vehicle for
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exploring, questioning, and deriving new ideas from \a persohal, introspective
;f0cu§. Because “this value-fo‘rming activity is perhaps the most pérséhally ‘a‘n.d"

~ socially significant role writing plays in our education,” state Fulwilér_and Young
| (1982-) “ this role must ndt be forgotten or lost as we also attempt' to produce
careful, clear, and correct prose” (Introductlon p x)

However, it is this very prose of journal writing that often raises a
Iegit_imate concern among teachers, especially those new to the,professmn.
Typically collocjuial, uhconventionél, and loosely-structured, the writing found in -
journéls confradicté the scholarly goal of ’meaningfu,l and vigorous'prosé which
uses language effectively. In the early stages of journal use, this author wrote in
her personal classroom journal: | |

| am ambivalent about the benefits of journal writing. The more | peruse
- 'student entries, the more | doubt that the haphazard, unfocused, rambling
“entries will translate into fluent, robust writing skills. It has occurred to me -
that this consistent free-writing style might really lead to a perpetuatlon of ~
unfocused, mechamcally incorrect wr|t|ng habnts (1993)

Donald Murray (1989) addresses the concern of freely-written,
eXp»I'oratory, unconVen’tionaI prose in a Chaptér éppropriately entitled, “The
Importance of Bad Writing And How To Encourage It” (p. »101)'." He explains
that writing is a thinking skill, and that authors are “grappling -- on the page --
with the meanings they need to discover” (p. 103). The initial written product
often is not traditional writing but may contain “sUrprising, insightfu‘l, thought-
provoking and emotion-evolving Writing that grows from the nourishing compost |
of failure” (p.103). Murray emphasizes the importénce of encouraging students -
to experiment with the éxciting da_ngers of language, rather than being
condemned to write for cofrectness, -Io‘Sing meaning to propriety - and caution.

In that vein Murray (1989) statés, “Outlaw error and you o_utIa_w real ”
writing,” ( p. 104). He believes that .studenfs who do not know the rules of |
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language will be bored with writing for correctness, intimidated by previous

~ censures, and abandon their efforts to make meaning through language o
exploration. The result is that “there will be no thinking with language, no
exploration, no discovery, for those intellectual activities bring with them an
essential messiness in which the rules are ignored or challenged until they
prove their worth” (p. 105).  As Hemingway once said, “Prose is architecture not .-
interior decorating” (cited in Murray, 1989, p. 112).

Murray (1989) also addresses the tendency of teachers to give ybung
students or remedial students the simplest of assignments, such as writing from
story starters, word lists, or assigning writing topics. While this may Seem"
logical and even traditional, this approach to writing is likely just a repetition of
what has failed with these students in previous grades. Such mundane,
teacher-directed activities fail because they trivialize the act of writing. Itis only
by bad Writing “as all writers must write -- thé”s‘tudent begins to hold the world in
place, just a small piece of the wOrId and just for a moment, but the student will
make connections and discover context and meaning” (p. 110). |

Students “learn” to dislike writing at scthl. When children first enter B
school, they want to write (Graves,1983,‘& Isaacs & Brodine, 1994). They have
been making their marks with chalk, crayons, pens, and pencils on paper, walls, |
and pavement for years, and these marks say, “I am,” in their personal versions
of writing. |

“No, you aren’t,’ say most school approaches to the teaching of writing,”
states Graves (1983, p. 3). By ignoring a child’s effort to show what she knows,
educators underesﬁmate the child's urg}e to express herself and misunderstand
the child’s attempts to control the writing prdcess. Many teachers take the

control away from the child and place road blocks in the way of what the child
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in‘tends’tc‘ do by demandin‘gconfor'mity and correctness.' In this way students
, Ievarn frcm these teachers that they are poor ‘writers and are reluctant te risk
. expressingtheir_ ideas. Then the teacher says, ‘_“They don'’t Wan.t'to write. How
can we motivate them?” (Graves, 1983, p. 3). |
“Journals provide the perfect vehlcle for the tentative forays of fledgling
writers,” state Isaacs and Brodine (1994, p. 4) By encouraging students of all
ages to experiment in their journals, to write often and regularly on a wide
variety of topics of their own choice, to take risks by experimentirig with
Ianguage use, students can be motivated to write. Lambert (cited in Fqurler &
Young, 1982) entices students to explore ideas and language by suggestlng
that “a journal is a place to fail. Thatis, a place to try, experiment, test one’s
~wings” (p. 151) She urges students not to worry about a final, perfect product
but to view wrltlng asa process In their journals students should search for
meanrng in their own vorces |
Personal choice of topic is important in journal writing because choice
‘allows ownership and gives the author a pu'rpose and a motive to write.
Students who rely on the teacher for a topic for writihg are those who most need
to experiment with Ianguage. They perceive themselves as “nonknowers”
(Graves, 1983, p. 23). Children who feel they know nothing or have no
significant experiences in life, often as a result of feedback from parents, |
teachers, and other children, have difficulty writing. They have experienced and
fear censure for their mistakes. Such children must be convinced that others
students,‘the teacher, parents -- are seriously interested in what the child has to.
offer. Through their own choices childreri exercise control of their writing,

establish ownership, and ultimately achieve pride in their writing.
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haracteristi | |
As a result of the re's‘earcjh on the value of informal writing by Bruner,

Vygotsky, Emig, Britton, Moffett, and Elbow '(ci,ted in Fulwiler, 1987, & Wollman-
Bonilla, 1991), the use of journals in the' classroom} has become an acceptable', |
widespread practice. For téa’chers unfamiliar with this research, as in this
author's early journal experience, fhe lack of organization.,,struc‘ture, and “
conventions foster doubts ahd réise concerns about the merit of journal writing.
If journals are to be used as places to think, to speculate, and‘tov make |
’ }connectio'ns', the teacher must also focus on thoughts and ideas, not form and
cOn,Ventions. There are certain characteristics, notes Fulwiler (1987), that
‘separate good journai writ'i-n'g »from' more ermaI prose. Thés‘e are the features
that teachers s‘h_ould look for and encourage wh‘evnv students write in their
journals. | C o |

First, teachers should be aware of the language employed in entri‘es.

According to Britton (cited in Fulwiler, 1987,l & Wollman-Bonilla, 1991), this
language willvresemble"spéech written down. As such, this language will be
similar to that used in nafurél conversations, exhibiting the following features:

1. Colloquial diction: Language is informal employing short, simple
words, contractions, and other shortcuts which allow the writer to
record her thoughts with minimal effort and maximum speed.

2. First person pronouns: Because journal entries are personal
reflections aboﬁt issues rather than a refé,rence to an outside source,
the pronoun “I” indicates the author’s position and concemn.

3. Informal punctuation: Because journal wfiting is focused on making
meaning‘, authors ténd to use whatever works to keép hieaning, such
as dashes, lines, and absehce of quotation‘ marks.
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}4._ Rhythms of everyday speech: Journals are ‘oftenlike a conversation
between the author and one of her ’viewpoints,'and such .informal
dialogues would"not be recorded authenticaliy if written in- |

- pretentious prose. | | |

5. Experimentation Language is explored and played wrth in

unpredictable fashron-, using whatever vorce, style, fo-rm, or
- vperspecti\'/e the journal wr,iter is rnanipu‘lating, . .

Secondly, teachers sh,_ou‘ld_ Iook for the use of a variety "of cognitive
strategies in students’ ‘entries. Such a range of cognitive rnodes ‘is associated
with the ability to think critically and, therefore, is considered to make good use
of journal wnting The tollowrng are examples of cognitive actiwties found in
‘good journals e 3 |

1 Observations Just as smentrsts must record an interesting
phenomenon in order to test a theory or a Iiterary scholar must read
before attempting to interpret a student is challe_nged_- to capture in

“writing something of interest. |
2. Questlons Journals are used to record the probing and questioning
of a student’s thoughts, personal doubts, and academic speculations., |
~ Itis more important that q,uest'ions, be raised rather than answered in |
the student's journal. | |
3. Speculation: Students ponder the rneaning of facts, issues, ideas,
- events, readings, interpretations, patterns, pro‘blems, and solutions.
| The value}of such entries is in the attempt of the writer to think through
- anissue wrthout fear of censure.
4, Self-awareness A concept of self begins to emerge in entries in
| which the writer tries to define her beliefs and develop her values.
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5. Digression: N'ew»thél’jghts interrupt 0urrént thinking, sometimes‘
'maki‘ng connecfions between diéparate pieces of thought.

6. SyntheSis: Thoughts click and fit together, creaiing hew
uhderstandings, form new relationships, r'na'ke cbnnections.

7. Revision: A jourhal is .é record of thoughts and id'e,és, and the writer
can review former entfieé, change her mind, and update her ideas.

8. Information: While journals should not read like a‘class notebook,
there should be evidence that classroom material is being considered
in some way. | | |

‘ Finally, teachers should en>courage the fbrmal feafureé that characterize
effective journal use, such as the following: - o

1. Frequent entries: Journals should be‘used frequently, not just once
a day so that all thoughts imporiant to the student can be recorded.

2. Long entries: Chances of developing thoughts or creating a new
one increase with more writing. |

3. Self-sponsored entries: Personal motivation to record thoughts and
‘ideas, rather than teacher directed, usually leads to more valuable
entries.

4. Chronology of entries: Since the key to good journals is the location
and particular time of each entry, good journals have systematic and
complete chronological documentation.

Types of Journals

| The various uses of journals are manifold -- diaries,’ free write journals,
reading response logs, dialogue journals, dialectic journals, think books,
learning logs, day books, and more. The word journal is open to a variety of
interpretations and appiicatiohs. Webster’s Dictionary (1994) defines a joUrnaI :
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» a}s “a diary or personal daily record of observations andfexperienCes” (p. 166).

~ Macrorie (Fulwiler, 1987) states that journals are “valuable in school in all their
~ manifestations . . . because they counter the tendency'of -school to freeze the
mind” '(ForeWo‘rd) Rather than insisting that students learn what is on'the
teacher’s mind to demonstrate their learning, the use of a Joumal cultivates real
' thmkrng in terms of havrng students “working their way through real questlons
wrth real interest and real mtent” (Foreword) The key to effective journal use, no
" matter what its manifestatron is that it is personal and a safe place for testing
the student s own experiences agalnst the ideas of others. lt is a forum for
_generating ideas and questions from personal choice to make connections. As
i }Macrorie (Fulwiler, 1987) says, journals are ‘atool vfor “drilling, sewing, and
‘ welding (Foreword). lIsaacs and Brodine (1994) also point out that the variety
” of journal techniques accommodate the diverse Iearning styles found |n every
classroom and that “journals allow those who are gifted in different ways to give
voice to their strengths” (p. 10). ‘ |
- Three popular uses of journals in-li»teracy learning programs in
elementary schools include the} personal j‘ourna.l, the dialogue journal for
‘reading responses, and the di.alecticai journal. While these terms overlap in
meaning and use of journals, the following descriptions will outline the
characteristics and effective use for each of these ‘types of journal.
The Personal Journal. | N
” The personal journal is an authentic exercise in self-eXpression.

Students are encouraged to,writeiabout whatever they want, to express their
own‘ personal opinionsin their own natural voices, to venture some risks in their
thought processes. This freedom of expression of‘personal ide‘as and thoughts
creates a private and intimate style of writing‘,ISimilar to a diary. However,
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according to Harste et aI. (1'988),' “the very ‘process of.‘fw.‘riting produces grthh
- and new understandings.” They cont‘inue ‘ﬂtournals’ aIIow students to explore
’ wrrtlng for personal growth and reflectron" (p 280). |
This seems to support Goodman s (1986) tenets of Ianguage learning as -
listed below: |
L Language must be whole real and relevant
* It must be personal and socral
¥ It must be authentic. }_
* The |earner must own the process and make decusnons about Ianguage -
use. : | |
* Usrng Ianguage to make sense of the worId in the same context as
, those around us understand the world |
* Language is a personal socnal achrevement
Personal journals present these opportunmes to students with the safety
net of berng risk free; they represent a forum for self—expressron without the
threat of being graded. Accordlng to Harste et al. (1988) “They provide wnters
“with an informal and safe situation in whrch they can focus on their own
- thoughts and feelings and on meaning and quency, rather than on assigned
‘ toprcs or on conventions” (p. 280)
" In support of this belief, Mary Jane Drckerson (cuted in Fulwiler, 1987)
’_ points out Henry DaV|d Thoreau as writing, “A Journal is a record of experiences
and growth”; Jacques Lacan’s assertion that “the function of language is not to |
| inform but to evoke,"’ and David 'Majcen"s perception that' “Through writing in my
journal, | have not only di‘scoyered‘trends and 'oharacteristics in my writing, but
..also characteristics in myself" I('p‘,“1'29). TheseinSights lend credence to the |
worth of personal journal writing. - B | |
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Accordmg to Harste et al. (1988) and the experrence of this author, itis
|mportant in elementary school that the teacher introduce the journal to the
class and describe the kind of entry the student will be wrrtrng It helps young
~students if the teacher can share some examples of entrles from former
students from diaries or books contarmng personal entries, or from the
teacher's own journal. Personal journals-are darly entrres about anything the
students choose to wrrte about -- what students do, what they think, how they
" feel, their personal wrshes and moods. Students should understand that
- journal entries are more meaningful when they are more than just records of
activities and events. | | | |

Since they are personal writings, journals are inappropriate places for
assigning topics. Harste et al. (1988) state, “Assigning topics destroys the -
purpose for which journals exist” (p. 283). HoWever, in the experience of this
author, when dealing with very young and/or remedial students or those who
have been trained to write to other-directed topics, it may be helpful.initialty to
have students brainstorrrrtopics they can write about in their journals or for the
teacher to suggest possible topics for the day’s entry. |

| By sharing ideas, rnore dependent students are shown how writing can
serVe to connect everyday events and the student’s own personal wonder or
curiosity. For example, by sharing that the teacher watched a television
program the previous evenin’g,‘the teacher‘ might rhake the connection to TV
commercials and wonder aloud why commercials make the teacher angry.
~ According to Graves (1994), by demonstrating such‘everyday writing “we...show
children why writing matters in our daily lives, and how we draw writing ideas
from everyday events.” He continues, “In doing so, | begin to ahswer that
toughest question for the child: Why would anyone want to write?‘" (p. 44).
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While some personal journal entries may be very private, this can be
managed by working out some kind of a system'at the time journals are- |
introduced in which the student can‘ indicate that she does not want anyone to
read her entry. Most of the time, however, students relish the anticipation of
sharing journal entries, and_' this can be accommodated by teacher response or
peergsharing in small groups or selecting a few students to share the'ir entries
before the entire class (Harste et al., 1988). |

The act of sharlng is S|gnrf|cant in maklng connectlons to new ideas and
| thoughts Graves (1983) wntes “The very process of respondlng to the details
of the plece also reminds chlldren-of toplcs they.can write about.” He also
states “Children plck up a heavy percentage of toplc ideas from each other” :

(p. 28). Sharing also motrvates students to |mprove both their readlng and
wrltmg skills in order to write meanmgful entnes which they can then read to
interest others. Through reading their own words ,andvlanguage to others, the
integrity of the students’ written words is preserved and a sense of ownership of
the students’ writing is encouraged (Bromley, 1993, & Isaacs & Brodine, 1994).

Since the purpose of journal writing is to stimulate thought and ideas of
- personal significance, teacher response should always be positive or simply an :
aCknowIedgement, .never a place for correction. As Avery (1992) states, “The
first goal for writers of any age m‘ust be fluency -- Iots of ideas, lots of wri‘ti'ng,‘ lots -
of exploration” (p. 19). By porntlng out errors, a teacher i is drvertmg the student S
attention away from meanlng and purpose in writing to the mechamcs of writing.
Graves. (1994) suggests errors may be due to absorptlon in ,what the student is |
writing; the student may be writing 'only for herself; the student may use
sloppiness to cover up what she consrders unworthy ideas, or the student may .
srmply lack conventional skills. - In any case when the purpose of wr|t|ng is to
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gen}erat’e ideas, the_focus, both student and teacher, i‘s.to\remain‘ on content.
This is one of the ma_jor charactefis‘tiCs of the journal. It is the appropriate place
for students to play with Ian‘gu'a‘g’e}and ideas. The journal is a thinking ‘place.}

The personal journal, thereforé is an exberimental place in which
students are allowed the freedom without censure to explore new ideas and
Ianguage While personal chOIce of toplc is endemlc to the journal some
students may need assistance initially in generating topics. Graves (1983) says
that “Children don't learn to make their own decisions and choices of topics in a
vacuum,” (p. 31) so it is pjerfectlyfacc'e‘ptablé to help these students by
suggesting topics, brainstorming, or sharing one another’s entries. The
student’s voice begins to emefge with personal choice of topic, and voice
generates the reason for writing. The personal jour_nal is a place where real
writing and thinking begins.

The Dialogue Journal for Reading Response.

As defined by Staton (Fulwiler, 1987), dialogue journals are a genuine
conversation in written form for an extended peribd of time. “The distinguishing
characteristics of dialogue journals are their interactivé; functional nature, and
the creation of mutually interesting topics” (p. 49). Purposes of dialogue
journals include communication, self-understandlng, social relationships within
the classroom, and problem solving.

Implicit in the use of dialogue journals is the belief that }one responds to
conversation, even a written conversatio‘n, rather than merely replying. As
Staton (Fulwiler, 1987) clarifies, “We reply to questions; we respond to persons.”
She continues, “A response involves an implicit corhmitmen‘t of self, an
engagement with the other” (p. 47). Leslee Reed, a teacher in Los'AngeIe.s, put
into practice Moffett’s (cited in Fulwiler, 1987) theory for writing in dialogue by
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having her sixth-_grade, students keep personal dialogue journals. The results
redirected school ‘practice of keeping all Writing in m‘onologueform and showed
~ that written dialogue could be as powerful and functional as the spoken.

Staton (1980) acknowledges there is still much to be Iearned about how
wrmng skills, espeC|aIIy those involving meanmgful thoughts ideas, and |
»expenences develop, but posﬂs the tolIowung about dtalogue Journals

Any tlme a teacher can create a natural written dlalogue which is

similar to the dialogue between mother and infant by which the

child first learns language, we can be sure that a major kind of

Iearnmg is occurnng for the students at a much hlgher cognitive
level. (p. 518) S

Communication is a key element in dtfferentiating the dia—logue journal
from the personal journal. Fot every entry a student writes, there is a literate,
~interesting vrespvonse. Accordingte Staton (F'ulwiler, 1'98'7'), dialogue journal
writing and dialogue journal‘ reading arerecipr’ecal, and “it is the quality of the
response, in an intormal conversational style, that e’reates endless opportunities
for learning” (p. 53). '.

~ Vygotsky (cited in Fulwiler, 1987, & Wollman;Bonilla, 1991) theorized that
writing and speaking were different in»relati‘onship to thinking. He speculated
that writing was more di'rectly connected to inter.na'l'ized thought because
speech was other-directed, more social, and less constrained. However, in
written dialogue this very closeness of the writing to the thought process is
retained. Written conversations are a means to elaborate on the thoughts of two
persons as they are engaged on a topic of mutual }interest. “These letters |
consist of each one'’s respon‘se_stoa learning experj,ence and to each other’s'
'responses” (Wollman-Bonilla, 1991, pt 7). Tbgether the two correspondents
negotiate the meaning of an event or an experienee. | |

The basic premise of the dialegue journal,says Staton (Fulwiler, 1987),
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is that it is the social interaction and the need to communicate_ftbhat bring
meaning and importance to written di_scourse. In tvhis sensé the dialogue
journal is an important .St.rategy in Iitera_cy acquisition. Staton" Continues that
literacy is acquired most effectivelyv whén attached to one’s own experiences
and social background. Like speech,’iivritten Ianguage‘must be “natural and
necessary to get things done, and it must be an important mode of sociall
interaction with valued other perso‘nys” (p. 59)._5 | |

In applying the use of dialogue journals to reading responses; teachers
strive for re}al Iearning and understanding fr'om"studénts'While recognizing that
the variety of background expefiences and pfioi knowledge each student brings‘
to the classroom will affect the child’s interpretation of what she reads. A search
for only “correct” answers to a reading selection contradi‘cts the tenets of the |
whole language philosophy of personal interaction between the author, the
reader, and the text to construct rnéaning (Goodman, 1986; Harste etal., 1988;
Macon, Bewell & Vogt, 1991; Pérsons, 1990; Smith, 1985; Weaver, 1988;
Wollman-Bonilla, 1991). The dialogué jouinal is én effective vehicle to
encnurage students to respond to literature, to make judgments, to relate what
they are reading to their QWn lives, and to be exposed to and internalize the
IanQuage of literature. By appealing to the whole child in a meaningful and
social context, the dialogue jo_urnal is an effective stratégy to engage students in
real learning.

Nancie Atwell (1984) incorporated Staton’s idea of written dialogue into
her reading program, using journals as a vehicle for a kind of “book talk™ in
which the books being read by students weie to be the topic of the‘ir‘dialogue
~ journals (Wells, 1992). |
While teachers have come to value dialogue journals in reading
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programs, ‘Wells (1992) points out the lack of studies to ascervta’in how dialogue
journals might contribute to students’ readivng development. She notes that
while res_earchers have described possible functions of journal correspondenCe
(e.g., answering question's directly, supporting viewpoints with eVidence, |
character analysis), no study has tried to identify these functionsas a step in

: understandmg how the writing of dlalogue journals might promote reading
development o 4 . |

Graves (1989) dlscusses hlerarchles of several categorles of response
including interactions with the t.eacher, book characters, and the author. |
“Teachers have an important i‘ndex of c-h‘ivld.gro‘wth when they monitor how
children approach them in their Iett‘ers:,: understand their characters end the

“authors of their books, and how they use.books to their own ends” (p. 782'). |
While such insights might be useful in} analyzing how joUrnals can be used in
readlng programs, they do not clanfy how journal response mught contribute to
reading development o

In an effort to shed sorne light on this connection, Wells looked at
Marshall’s (cited in WeIIs, 1992) codes of literary response -- desoriptive,
personal,' interpretive, and evaluative -- and found them to be inclusive of the :
functions of journal correspondence but too broad. - Specifically, Wells noted |
that Marshall’'s categories did not take into account the context in which letters
are written, affecting the ways in which students rnight write to teachers and
each other.

Wells used journal responses, unique to the students in her reading
community, to shape five response categories: ongoing business, summaries,
metacognitive responses, connections, and evaluation of text and author. This

" led her to conclude that “. . . to the 'degree_that_' journal writing ovffers
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~ opportunities for student reflection, it apcears to foster read‘in’g development”
(p. 299) through further reflection 'and reinforcement of classroom instruction,
expanding on their original thoUght in response to teacher comments and
questions, modeling questlonlng techniques used in the teacher responses to
the student’s dialogue, and encouraglng and acceptlng the uniqueness of each
student in the way she uses the journal.

~In addition to classifying responses., Wells went a step further and sorted
| these responses by audience -- Ietters addressed to the teacher and letters
addressed to peers. Peyton (crted in Wells 1992) stated “In written |
communication, the writer must ant|C|pate audlence needs and accompllsh the
communication task without audience help” (p. 301). Wells noted that by
expanding their audience, students were exbanding the types_‘ of writing they
were using, thereby developing different writing styles and employing a variety
of strategles to communicate effectively with their audience.

In summary, dialogue journal writing is thought to be an effective strategy
in helping writers to express significant thoughts, ideas; and experiences they
have. It “captures the natural function of language as intentional
communication about what matters most to the pérSon,” according to Staton
(1980, p. 518), whether the writer generates the subject matter or the dialogue
is in response to an outside source (literature). As a strategy to promote
reading development, the dialog‘ue journal makes students use metacognitive
processes in which they become aware of themselves as readers when they
prepare to write in their jo’urnals, intangible processes that become concrete.
Variety in audience to the journal letters lends a need for students to stretch for

new strategies in writing and thinking for effective communication.
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The Dialectical Journal.

‘ The dlalectncal Journal approach to readmg and writing about Ilterature is
_commonly known as the double entry journal in which students respond to what |
they have read. The term “dlalectrcal" comes from the word» dialectic, “meaning
the art or practice of logical discussion as a means of critically examining the
truth of a theorybor opinion” acco'r-dingg to Sonnenburg (1989, p. 8). She
continues, it “can create a forum for critical analysis of literature, can allow
students to search for their own meanings in what they read, and finally can
enable students to discover their own pvointe of interest” (p. 8).

Berthoff (Fulwiler, 1987) pornts out that dialectic and dialogue are closely
related. Thinking is a dlalogue with oneself wh||e dlalectlc is “an audit of
meaning” (p. 12) in which meanlng is reexamrned,for new or evxpanded '
determinations. The dialectic mode of reading response is a way to mediate
knowledge through antinterdependence -of the text, the‘reader, and the reader’s
perspective. Meaning is dynamic and dialectic. Through the dialectical journal
students can reexamine their ideas and thought'é, interpret their interpretations.
A thinking-feeling reiationship is created between the student and the text as
students ask questions, make obse‘rvafions, ‘see patterns, form associations,

and make predictions about characters and eyents. -As students become
personally involved with the te)rt, they begin to form their own meanings about
the text. In this way the students’ sense of voice and commitment evolve in their
journals. |

In the dialectical journ_al"‘students record words, 'passages, lines, or
quotes from the book, along with the page number, on the left side of the page. .
Students are asked to copy anything that interests them -- passages they |
~ wonder about, find appealing or distressving', have queStionS‘ about, or relate to
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" personally. Then, on the right side of the journal page, students respond to the
passage in whatever way théy choose -- emotionally or intellectually, with a
question or a prediction, making a judgment‘or a'conn_e.ction to their personal

lives or to another passage in the book, diséoveri'ng:a‘n i:n'sigh‘t',‘or venturing an
interpretation. However, in order for students to discover meaning in the text it |s |
necéssary that student responses are a dialogue With the book and not merely
a personall reflection or emotional reaction.

According to Berthoff (Fulwiler, 1987), the dialectical journal serves

several purposes in promoting thinking skills as listed below: :

1. Looking and looking again: This is a method of inquiry in which
students ask more questions and re-assess what they have already
noted.

2. Fostering fluency: By reexamining their earlier thoughts and ideas
about the text, students generate new meanings and connections.

3. Tolerating ambiguity: The dialectical journal alllows students to keep
thoughts and ideas viable, tentative, available for revision, allowing
more complete meanings to emerge. |

4. Facilitating the interdependence of reading and writing: Dialectical
journal writing is @ mode of learning because its dialectical/dialogic
form correSponds to the character of the inner dialogue of thinking. It
helps students become better readers, thereby becoming better
writers. | |

When dialogue journals are first introduced, Lindberg (Fulwiler, 1987)

‘mentions that initially students resent interrupting their reading to make notes in
their journals. “Good reading ‘goes with the flow,” (p. 124) his students
protested. However, writihg entries in the dialectical journal should not be
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regarded as disruptive mterruptions in readrng Lindberg (Fuiwner 1987) states ,
that pausing to think about what has been read is an mternalized check on the
student S own thoughts and such pauses should occur naturaiiy as the rhythm
‘of the book changes Such natural times for reflection and. therefore making
notations rn the dialecticai journal might be when the student recognizes a
‘pattern or the introduction of a new element when the student is surprised or
confused when detaiis that seem important are encountered when the story
makes the reader speculate about life, and when the student gets her first
impression of the book’s ending. By pausnng at such critical junctures in
reading the student is likely to think more critically and less Irkeiy to make rapid
associations and superficrai connections. |

~ Entries and refl.ections in the journals should then be discussed with the
teacher and/or peers. Discussion should focus on the significance of the |
chosen passages and expand the possibilities of meanings always in }
reference to the text, which draw the students more deeply into the text. In this
manner students and teacher are discussmg Iiterature and searching the text to
find meaning. »

The dialectical journai, then, is a Strategy to engage students in their |
reading. Through queStioning,veproring, and’ assessing significant passages |
within the text, students can begin to think critically and discover their own -
meanings in what they are reading. The dialectical process is one of examining

~an idea,‘ noting an initial reaction, and then .res_pon_ding to the response.
Students Iearn to formulate questions, to con's‘.iderrrespon_ses from differing
perspectives, to justi'fy'their thoughts. They are Iearning to think critically and

creatively.
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Evaluation |

In order to evaluate journal writing, the purposes for assigning journals
must be specifically deﬁn'ed-_,in'the teacher's m»in,d. In personal journals such
reasons might include exploring, clarifying, changing, and expanding on topics
of pe‘rsonal' interest; -writing‘f'in'd'ifferentf“styles ‘experimenting ‘\lvith voice, and
generating fluency i in writing. For response journals used wnth classroom texts
and material, ObjeCtIVGS mlght lnclude assnstlng students in flndlng personal
connectlons to. what is belng studled provndlng a place for students to thlnk
| 'about and explore an idea or event to better understand and learn coIIectmg o
and recording thoughts,_re-sponses, and observations, and encouraging
students to practice writ_i'ng. Itis generally agreed among teachers that when
students write about somethi'ng,l it helps them to better understand‘what they
- already know, what they don’t know, and what they want to know. In this way
journals are active recOrds of s,tud_ent thoughts during a given time (Fulwiler,' |
1987). | | | | |

Because the j'ournal is a place. to' foster ‘independent thought and
generate new ideas through reflection and speculation, students are |
encouraged to express themselves honestly and personally, to take risks with
their thoughts and styles of expression, and to write in their own voices. By
encouraging such freedom‘of expression with the focus on meaning, students
write in an informal, unconventional manner that oftven resembles the opposite
~of criteria used for formal writing. - | | |

Consequently, journals are the students domaln a testlng place for their
ideas and opinions where their fluency is not held in check by fear of censure or ,
cntrcrsm As such, journals are not to be marked corrected or graded by the
teacher (Fqunler 1987; Harste et al., 1988) Instead the teacher can respond |

31



personally and posmvely when she coIIects and reads persona| entries that are
not marked “private.” In a dialogue journal for readlng response she can model
conventions in her responses, make constructive responses or pose questlons
to encourage further exploratlons of ideas, but there should be no corrections of
language use or grades Parsons (1990) suggests evaluatlon of response
journals for literature based on selected cntena such as amount read and types
of responses, but, again, there are?noCriticismfs or censure of the content
responses. | v | |

With dialectical journals Sonnenburg(1989) suggests highlighting
interesting or insightful passages and writing brief but specific comments on the
journal itself, such as “Jill, 1 especiall.y enjoyed your. comments about‘the |
passage on page 27”’ and “You're on the right track, Joe. Keep it up,” to
“Come on, Sallie, getinto it™ and “Let’s talk, Bill” (p. 29). "

Although.cofrections, grades, and empty comments sUch as “good” or
“nice work” are inappropriate for journals, students should be held accountable
for fheir entries and for the use of class time devoted to journal writing.
Quantifying or counting entries is a common practice by teachers to ensure that
students are writing. Some teachers also look for signs of effort and growth in
the entries, especially when the journa'l is used in response to content material.
Lindberg (Fulwiler, 1987), who uses the dialectical journal in his literature class,
explains, “l am not grading the journal itself. | am grading the student’s work in
the journal” (p. 122). He also conferences with students about entries to get a
feeling for what the student has gotten from her journal entries. Lindberg
describes these conferences as “reflections ’on the reflections” (p. 122).
Sonnenburg (1989) asks her students to write a cuIminating paper at the end of
a book using the entries made in the students’ dialectical journals. Evaluation
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-vcan also be baéed on ‘ev\:/}iden‘ce of so;ﬁe of fhe .c’haracteristics of gbod jourrnél
writing, such a'é“questibné raiééd,-}s’pecula‘l’tiohs;'vs'elf-awa’vreh’es,s, digression,
synthesis, revision, .and ihfo,rmé‘tion _(FuIWiI‘er,' 1 987)._

Because the uItim.até 'purpose of asSig‘hing journalé is to imbrove student
learning, students must be accountable vfor their 'entr_i’es' in some way. It is the
teaéher’s decision as to how to evaluate the jdurhals fo determine if the specific
purposes in assigning journals are bein"g"met.- |
| Summary | |

Jburnals in an’acaderﬁic setting are idio.syncratic, by nature. They aré
personal, written in the first‘ person, and subjective,‘ ‘They var‘e a means to
encourage students to d_elv_é into their own minds and selves in order to
- produce growth and new understandings. Well-suited to the whole language
phi_lOsophy of education, students focué on their oWn t-houghts and feelings and
on meaning and fluency.‘ The prose of journals is hatural and unconventional,
often resembling the language of speech. The journal sefves as an active
record of student thought. | | |

Three styles of journals discussed in this project are the'persbhal journal,
the dialogue journ_a_l fO’r"readiVng responsé, and the diaiecf‘ical journal. The
pefsonal journal is an authehtic writing exercise in self-expresSion in which
students make connections with.the world around them. (The‘dialogue and
- dialectical journals, as pre:sente‘d in this paper, are strategies to engage
é.tudents through personal 'response in the‘ books they are reading. In dialogue |
-joUrnalé‘thé key elements in the reading responses are communicating ideas in
a written ‘con}\'/ersation with another person. The need ‘to communicate, coupled
wi’th informal social interaction,,bfing's meaning and ir»nportancevto what is being
read. In dialectical journals sﬁjdénts employ an even deeper introspection in
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their .respon'ses to literature by reeXérn'tning 'their‘jideais first in their ‘journals and
- then with teachers and peers.. By explorrng therr responses more thoroughly
and drscussrng others perspectrves on the same topic, students begrn to think
~critically and form therr own meanrngs about the text
No matter what application is assigned to journals, the entries should not
be evaluated in the conventional manner of being corrected and given a grade.
Because journal writing is uvsed';to‘ en‘courage independen‘t thought and
response in a personal style, e non-judgmental assessment of student work,
such as counting the number of entries, is rnore appropriate. The teacher must
be alert and perceptive in evaluating journals to determine ifthe_desired
learning outcomes are being produced. Journals are a place for developing
cognitive and interpretive thinking strategies thr0ugh the use of informal,

personal language.
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_ GOALS AND LIMITATIONS
6 ls ).. PP, ST
- The ultimate goa?l of this project is tovencOura'ge"teaChers to take risks
with journal wntrng by acceptrng therr students efforts to express their ideas and
oprnrons with authentlc mterest in therr own v0|ces wuthout correcting or
crrtrclzrng the students’ language or ideas. Journals are places for teachers and
- students alike to be engaged in the content of ’written Ianguage, not the
conventions and formalities of ekpression. By allowvlng students to focus on
meaning in their own natural wrivtte‘n language, s}tUdents are motivated to write
from their own perspectivesand become active participants in th}eir own ‘
| learning. In this Way writing.becomes ‘importan-tv}tof_s,tudents,‘ and they develop o
‘an authentic need to communicate meaning clearly;' With a focus on |
communicating clearly, errors in grammar, punctuation, and spelling frequently
decline. Students learn from making mistakes in their journals and are
liberated to thinkcritically and creatively vrith. authentic interest developing their
own \roice_s. | |
Some specific Objectives of this primary goal are as follows:
1. To mvrte students to partrcrpate in the wrrtrng process which itself
produces growth and new understandmgs
2. To help students make personal connectrons to better understand
what they are leaming in class. |
‘3 To provide a forum for' students to interact With and arri've at a better
understanding of what they are studyrng, extending students |
| knowledge through wrrtrng rather than merely representrng what is
“already known. o o |
4. Toserve}'as a vehvicle for stu‘dents to practice, experiment with, and
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improve their wrmng, thereby assummg ever-mcreasmg responS|b|I|ty
-~ for thelr own writing.
- 5. To provide teachers with a theoretical basis derived from the whole

| Ianguage onentatlon of Ilteracy Iearmng for justn‘ymg the acceptance
of unconventional language found in journals

6. To clarify for teachers the various kinds of journal keeping and to point
out the importance of matching the types and functions of journal
keeping to the objectives for student learning outcomes.

7. To help teachers develop a clearer understanding of the value and
effectiveness of using journals to promote student learning.

8. To introduce teachers to a variefy of teaching strategies including
techniques in responding ahd questioning, modeling correct use of
language, promoting critical and creative thinking skills, and
developing student metacognitive skills.

9. To acquaint teachers with the characteristics of good journal writing.

10. To outline guidelines to implement journais in the classroom.
Limitations

This inservice is specifically geared toward threekinds of journals that
may be used in a fourth-grade classroom. However, there are many other types
of journals that can be used such as math or science journals, historical diaries,
learning logs, and day books, to name just a few. It is my belief that any kind of
journal can be used effectively in the classroom as long as the teacher matches
the type of journal to specific learning cutcomes. Should the teacher neglect to
relate the type of journal used to the learning process, students may not
perceive the invitation to engage in journal writing as a means to make
connections by expanding their ability to think reflectively. If not structured to

36



produce growth and learning, entries are Irkely to be superficral and routine.
| Although the use. of iournals is targeted to the fourth grade in this

inservice, its ideas could easily be adapted for use in third, fifth,_ and sixth grade
classrooms. The kind of journal writing deScr'ibed here, especially the dialogue
and dialectical journals, requ‘ires pfroficiency in reading and writing as well as
the a'bilitv to use some higher-level thinki'ng skills and an outer-directed frame of
reference to relate ideas and opinions to the text. These,journals.would, |
therefore, be inappropriate for the younger grades. However, the personal
jou_rnai is appropriate at all grade Ieveis. |

The amount of time necessary to devote to_journa'l writing represents a
significant commitment of classroom time. To be effective, journal writing cannot
' be addressed on a hit-or-miss basis. Entries should be frequent and consistent.
'By writing in ,journals often, students have a greater opportunity to record
interesting, meaningful thoughts, not just those that occur at journal writing time.
Consistent practice with journalis encOuragesrstudents to assume responsibility
for making meani‘ng in their writing by connecting' their beliefs, interests needs,
and purposes to outside information. Without mvestrng time in a 1ourna| it will
not evolve into a quality learning tool. ” N

~ Finally, because of the focus on meaning rather than mechanics, | do not
th‘ink authentic iournal_ writing can be accommodated in decoding or skills-
based classrooms. i'll'he‘se models of rea'ding‘ and’vvriting'stress the rules,
conventions, and Ievels of mastery‘ which direct students to focus on the parts of
language rather than its meaning. Meanin.ngI journal writing fits into the whole
Ianguageclassroom'where the process of making meaning and authentic
-Ianguage "iearning are the objectives. The nonconformist'prose of journal
entries is recognized as nat'uragl‘_iang‘uage used to express authentic interests in
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the writer's own voice. Entries reflect thought, not memorizetion; Journals
should‘ be regard'ed by beth-teacher and students as. places to think things
through wuthout the interference of conventlons and criticism. - The decoding
and skills models with their stnct adherence to rules and conventlons would

tr|v1al|ze ]ournal wrmng lnto superﬂcual routlne entrles for the teacher
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* JOURNAL WRITING: AN INSERVICE FOR TEACHERS

Introduction o | |

As far back as | can remember, | have always loved to write. To this day |
can clearly recall my exc_iteme»nt at being assigned in fourth grade to write a
descripti‘on of someone special to me. It was winter in Indiana, and |
~ immediately thought of my grandmother, who‘mvlv thought looked and sounded
like Mrs. Santa Claus; | delighted in selecting precisely déscriptive and
onomatopoeic words to paint a verbal portrait of my grandmother. | continued to
pen my way through the editorship of rhy high' schobl newspaper, a degree in
journalism from Ernie Pyle’s afmé mater, and several professional jobs in which
my written words sold product and attraéted clients.

Asa fourth grade teacher, | am often di‘sappointed, even personally
offended when students groan in response to my enthusiastic announcement at
the beginning of the school year that we will write, write, and then write some
more throughout the coming year. “What's the matter‘with them?” I wbnder to
myself in astonishment. “Writing is fun!” | |

Unfortunately, 'ma'ny students have alreadyllearned by fourth gradé that
writing is not fun. For many, writing is a list of rules that doesn’t make sense to
them, red slashes and remonstrations from the teacher informin‘g the young
wfitérs that they do not write right. Writing is no Iongér about ideas and
meaning; the red marks have taught young students that they must spell,
punctuate, and use grammar’cc‘)rrectly, or else they fail. U'ndér‘ these criteria
who can blame a youngster who finds the conventions_ of Iénguage elusive from
developing a negative attitude toward writing?

I wish I could recall exactly what méde me love to write in elementary
séhool and how | was taught to write succeszuIIy. Having attended a strict
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| "pa’rochiai'SchooI Wi‘th'a ruler and red knuckles as the prime motivator, | cannot
recall a precise teaching strategy that encouraged me to wnte In reflectlon it
must have involved my Iove of reading, which modeled good writing, and the
| expectation, both at school and at home, that | would and could write. | know |
experimented with Iangu_age, as in the essay ab‘out my grandmother, and was
‘ encouraged by my audiences my parents teachers’ peers. How could I' fail to
succeed when everyone seemed to think I had something to say and said it
well?
| think this encouragement and support during my young school years
greatly influenced my philosophy as a teacher. I.n general | think it is important
to always be positive in my attitude and approach with students. Without
exception there is at least one:,good quality in every student and her work. It is
my job, as a teacher, to build on that quality. |
In using a whole language approach in my classroom, learning is child-
centered and has an authentic purpose. Natural Ianguage is encouraged and
used for both personal ’and social purposes. Since students use ianguage to
makesense of the world around them as others understand it, it is natural for
young learners to experiment with‘ ianguage in choosing to relate what ‘is
personaliy meaningful to them V(Goodman, 1986). |
Because learning to write is a gradual and imprecise process, | find
journals a particularly appropriate means for encouraging children to write
naturally to express their own ideas and feelings, focusing on meaning and
fluency. | accept the natural prose of students in their journals and read their
ideas, much as | would Iisten to'them talk. | comment on the ideas, not the
| manner of expressron If I cannot understand what a student has written, | ask
for clarification with the result that the student tries harder to communicate her
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~ ideas. She is engaged in expressmg her thoughts in a more conventlonal style
because it is |mportant to her that l understand what she has to say. She learns
the conventions of Ianguage because it is a means to express her thoughts and
oplnions in her own voice. Wr|t|ng m_this way fills an authentic ‘need, furthering
the student’s own aims and interests. If the entry is really significant to the
student she may wish to take the prece through the authoring cycle where
ideas can be expanded revised, and edited for publicatlon

The journal is a very positive strategy to use with student writing because |
it emphasizes natural expression, encourages students tc explore ideas that
they find personally interesting, helps to 'develcp their own style and voice in "
venting their ideas and opinions, and removes the threat of grades or
evaluation which tend to inh.ibit perSOnal expres‘sion. With,these purposes in
mind to stimulate students to think and write,i,l invite those browsing through this
project to read on so | may share what | have Iearned_ and experienced in using

~journals to turn students onto writing.
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‘ O\rert/iew

This project on the effective use of journats ina fourthé‘grade c_Iassroom is
presented as an inser\rice for elementary teachers It is organized to explain
how informed and purposeful use of journals can promote both the creation and
expressron of thought as weII as to reassure teachers especially those
unfamlllar with the prose of journals, that»natural, unconventional language
fosters meaning and ﬂuency In setting the stage for the introduction of journal
writing in the classroom, the key elements of classroom environment and the
role of the teacher are discussed. The social aspect of journal writing is also
~addressed. ’ |

Three”kinds of journals are presented in detail -- the personal journal, the
dialogue journal for literary response, and the dialectical journal. These are the
Varieties of journals | have used extensively in my own classroom, and | have
sprinkled my descriptions of each type of journal writing with examples from my
students’ entries.

There is a section on the characteristics of good journal writing to support |
~and reasSure teachers who might initially be worried by the unconventional,
personal prose of entries, avlong‘ with the free-vwheeling, disconnected range of
students’ thoughts. Finally, some general guidelines are offered to help
teachers use journals productively» and constructively.

1 personally feel that | have not gotten my two cents worth from an
inservice if | do not get handouts to take back to school with me. Therefore, a
set of handouts WhICh highlight |mportant aspects and different kinds of
journalrng are included for teachers to keep at the ready when they wish to

challenge their students to think and write.
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The Definition and Purpose of Journal =~

in general a joUrhaIis }a}bo‘und voxlumé oi nbtéﬁodk‘ ih which a studenf
writes freely, sometimes for herself and on other occasions for others to read
and respond to (Bromley, 1993). The journal is a record of hef thoughts, |
opinions, and speculations. In the process of committing her thoughts and
ideas to paper, the writer often generates new meanings and develops |
awareness of new ideas, relationships, and concepts previously unknown. A
journal‘can serve as the conduit that causes “the light in the attic” to go oh as
‘the student makgs ‘new connections through thoughtful ruminations and |
proCesses information more precisely. vJournaIs serve as catalysts to get
students thinking; they are useful tdols for linking thoughts to writing.

The purposes for inviting stddents to engage in journal writing are
manifold. First and foremost, by using journals in the classroom all students are
invited on a consistent basis to participate in the writing process which, in itself,
produces growth and new understandings. Writing is‘a'thinking skill with writers
grappling on the page with the meanings they need to discover. The journal is
an excellent medium for ex'p'lyorin‘g one’s own thoughts because of the
permanence of the print, thé eXpIicitness required in writing, and the active |
nature of writing (Bromley, 1993).

| '} Journals allow students to experiment with language and thinking;
“knowledge can unfold and grow; students can learn to communicate effectively
with themselves and others. The journal also serves as a vehicle for students to
practice, experiment with, and improve their writing, assuming ever;increasing
respohsibility for their own writing. Journal writing also fosters independent
writing by allowing personal choice of topic; this ownership gives the author a
purpose and a motive to write. |
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. Through journal entriesvstu‘dents are better able to make personal
connections to understand more thoroughly what they are learning in class. By
writing in their jdurnals, students interact with what they are studying and arrive
at a better understanding of class material. Instead of just representing what is
already know, students exténd their knowledge through writing. They also
develop their own voices in defining themselves in relationship to various ideas
and experiences encountered in texts and in life.

Journal entries made in connection with literature serve as springboards
into authentic, student-centered discussions in which information and ideas can
be shared, extending uhderstanding and learning. Journal entries can also be
revisited, rethought, and perhaps révised and may be chosen by the writer as
the basis for an essay or a story by ’e'xpand‘ihg, revising, and editing an ehtry for
publication.

By encouraging students to experiment in their journals, to write often
and regularly on a wide variety of topics of their own choice and from their |
unique perspectives, to take risks by experimenting With language use, students

can be motivated to think independently and to write creatively and critically.
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', The Case for Journal Wnt_g

Despite the merlts of and research support for journal writing, the initial
use of journals in the classroom can raise alarms and cause consternation for
the teacher. Such was my experience as a first year teacher that | wrote the
following in my teaching log: |

I am ambivalent about the benefits of journal writing. The more | peruse
student entries, the more | doubt that the haphazard, unfocused, rambling
entries will translate into fluent, robust writing skills. It has occurred to me

“that this consistent free-writing style might really lead to a perpetuation of
unfocused, mechanically incorrect writing habits. (1993)

However, it is this very freedom characterizing journal writing that invites
criticism and confusion about the effecti»ve‘ness ct journals in the classroom
writing program. Since schools are expected to strive for academic excellence
in all students, written work is expected to be clear, conventional, organized,
and factual. The prose of Journals - personal disjointed, speculative,
oprnlonated colloquial, loosely" structured unconventional -- contradlcts all this
and can understandably cause a teacher to questlon the merits and validity of
journals.

Other criticisms of journals are that they are overused in the classroom
W|th entries becoming routine and repetitious; students write for the teacher and
not themselves; lack of growth of writing ability, and entries that fail to make
connections with material read or discussed.

Additionally, the styles and varieties of journal ‘writing can be confusing to
both students and teachers. Also, the amount of precious instructional time
needed for consistent journal use is considerable.

All of these obstacles to journal writing are noteworthy. However, they
can be valid only if the teacher is unsure of her purpose in employing journals
and the function that jou'rn‘al‘ writing is to serve. If students are expected to write
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for meaning and fluency in their jour_nals, unconventional language, perhaps
resembling speech, is the'n'atural- form‘: of expression Students are exploring
and experimenting with language as weII as ideas when they take to their
journals, and it would be mappropnate fora teacher to redirect their thtnktng
toward Ianguage rules and conventlons at this time. The journal is a place for
jotting, not publishing. Rapid, random thoughts need to be recorded quickly
before they are replaced by other thoughts and‘ ideas. It is this range of ideas
and connectlons that eventually leads to new knowledge. Conventlons slow
- down thIS process conventtons are for readers, not writers. With this in mind
the teacher should encourage students to focus on meaning in thetr jou_r-nals
and respond only to the studentS’ thoughvts in an uncritical, constructive manner.
| The other crit,ictsms of journels -- their effectiveness in promoting
learning, the vagaries of styles and' uS_es, and the time reqUired for entries -- can
be overcome if the teacher ha‘s »cla‘vrifiedv her purposes and objectives for using
journals. By differentiating between the various kinds of journal keepmg and
matching the functions of each type to her objectlves for student Iearmng
outcomes, journals can and will be effective tools for promotlng student

learning.
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CIaSerom Environment o

One of the key elements to effectrve use of 1ournals is to create a
o }supportlve trustmg envnronment in the cIassroom Under the whoIe language
. phrlosophy of teachrng,_ the Iearnrng ‘ta_krng place is chrl.d-centered. Journals
are ideal places for students to venture beyond what is known by eprOring new .
’ |deas and concepts and respondrng in therr own voices to the outsrde world --
| peers teacher text, author.

- In order to record personally meaningfvul thoughts and ideas, students '
need to be confident and feel safe. This can be a'ccomp‘lished by encouraging
students to take risks, to‘step outstde their comfort zones to make new
connections and write about new topics. Teachers and students respect one
another’s ideas and efforts by responding with genuine interest in a meaningful
manner -- o iNNocuous happy faces or empty onejword responses. Critical
responses are equally inappropriate in journals andthe classroom Teacher
| and students support one another they do not put each other down.
| Every member of the classroom Ilteracy commumty works to develop their own
meanings by making their own choices on what to wrrte about in their journals,
‘determined by theiriown‘ authentic intérest.s ‘and needs; they do not compete.
Responsibility for learning is shareq by teacher and students, and students
become acttve p}arti}'cipants in their 'Iearning; they do not merely follow the
directives of the teacher. ‘

A supportive classroom environment will even accept a student’s failure.
As Lambert (cited in FqurIer & Young, 1982) said, “A journal is a place to fail”
(p. 151) She meant of course, that a journal is a place to try out new ideas, to
experrment, and to learn from failure and move on. In this vein a whole
language classroom environment stresses the process rather than a.final
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- product. Evaluation, both by'téacher and peer‘s, is non-,judgmental and serves
as a means to guide and redirect teacher and students toward purposeful
learning. Evaluation helps learners to determine what they already know and

what they want to know.
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The- Role of the Teacher

The roIe of the teacher in any classroom is pivotal It is her attitude,
approach,» and enthusrasm that-dtrects the class toward actrye, authentic
| iea'rni‘ng " This attitude. approach and enthusiasm are the practical, ‘daily
extensions of the teacher s philosophy of: education A Iove of fine Iiterature erI ,
be evident in a classroom brimmrng with a rich selection of trade books '
representing the many genres of literature with students actrvely engaged in
reading and writing. There will be lively book discus\é:icns re'pre_senting a f
: variety of opinions and ideas. There will be displays ‘of presentations reflecting
the students’ .reaction}s to and internalizations of what they have read. There
~ will be journals and stUdent'writing folders conveniently displayed in accessible
areas of the classroom. Students and'teacher will be moving about |
pUrposefuin. They are all engaged in the process of Iearning.
| The teacher is a member of this Iearnrng community and assumes the
role. of a facrlltator shartng the ownership of and responsrbilrty for Iearnlng with
the students, encouraging them to take risks in exploring meaning or to select
their own book or to. choose their own writing topics. - The teacher encourages
her students to develop their own voices, reflecting their ownthoughts and
opinions in relation to texts, authors, teacher, and peers. By cultiva'ting an
environment of trust and respect within the classroom, teacher and students
work together toward generating new knowledge thrOugh reading, writing,
listening, and speaking. |
| Learning is authentic, and students engage in activities to suit their own
needs and interests. There are no rules to teach directly'to the children in order
for them to learn to read and write. Rather, itiis a natu‘ral process in which |
children want to make s'ense' of the written language surrounding them,
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especi'a'lly if |t is inté.res‘t‘_ing".v Through tranSaéting with a Iénguage-rich
environme'nt‘, childfeﬁ 'intemélize‘ ihe. ,ru’Ieél In this way reading and writing are
intertwined in a community of Iear:ners,‘who‘are supportive of oné another and
willing to a’ccept each 6ther’s ideas and‘ﬁopin‘ions. Students ahd teacher are
directing their own Iearnving; they become motivated. Self-esteem rises;
students respect themselves and others; there are ’f‘ew behavior problems.

| ~ This, I am prbud to say, is my cléssvroom. | have alw_ays been an ardent
advocate of whole language learning because it works. Learning is an on-
gding process with everyone in the classroom working‘togethe"r from their own.
needs and interests. Thevaffective nature of learning is woven through the
- cognitive domain, and in this Way | arh ab,le;to'kindle-a love of books and writing
in my students by simply being myself. | read with my students, write with my
students, and share with my students so it is only natural that my students read,
- write, and shére. Authentic journal writing, with its nonconformist style and wide
range of speculations_; fits well in my classroom. Students are empowered to
think indepehdently and take risks. Without such a supportive environment
carefully cultivated over the months by the téacher, learning becomes bland,

routine, generalized, and perhaps even trivialized.
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The Personal Journal | A
A personal journal may closely resemble a diary. It is usually Writtenfin
 the first-person, and the topics of entries concérn day-to-day ‘e‘vents in students’
lives, their feelings a_hd' emotions, ideas, and réflections-. In their journals
students may work through dilemm‘és, discuss adventures énd dreams, or give
voice to inner thoughts, feelings, and.ideas. By engaging in the process of
writing to explore their own personal thoughts, students become more fluent,
comfo‘rtable writers. Because of the personal nature of the journal, students are
given the opportunity to develop their own distinctive and individual voices.
Journaling is not just a writing activity. Several skills and strategies are =
involved in journal writing. Initially, the student must reflect about events and
may wish to read previous entries to recall an earlier thoughf or stimulate a
current idea. Then the writ‘er must weigh and consider her thoughts to decide
upon a journal topic. A pefsonal choice is made, usually because the topic is
‘importan’t to the writer and she_ feels the need to express her feelings about the
subject. Finally, the student must give written form and expression to her
thoughfs.» |
By engaging in journal writing, a studént is reflyecting and evaluating‘to
make a personal choice‘ about what is meaningful to her. She must ma‘ke
personai decisions about language use to express th‘es’e ideas. If she is really
interested in the topic, the student is likely to try for clearer expression and
better vocabulary than that which _s“he_, already uses COmfortably; The student is
motivated to write. | | e
‘When the student has the de,s‘irev to‘write, she has something to say. She
~will write'ﬂuently to co}mmunicate meaning, probably miésbélling words,
omitting punctuation, maybe even embloying a p’erso‘nal type of shorthandﬁ The
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| journal provides the student with the opportunity .to focus on her thoughts
meaning, and fluency without the dlstractron of Ianguage conventions and the
worry of teacher corrections and grades , |

~ In this manner the personal journal is an authentic exercrse in self-
expression. Students are encouraged to write about whatever they want, to
- express their own perso.nal oprnrcns |n their own natural vorces, and to venture
scrne risks in their thought p.roce'sses 'and use of language. This freedom of
expression of personal ideasand thoughts leads to growth‘in writing.‘ and new
understandings. In their journals studentsv’are allowed to explore writing for
| ~ personal growth and reflection (Harste et al., 1988).

In order for students to understand clearly what ts expected and ,
encouraged in their journals, the teacher needs to plan a proper introduction‘ of
personal journals to her class and describe the kind of‘ entries students wiI'I be
writing. It helps students if the teacher can share some exampl‘es of entries from -
former students, from diaries cr books ccntaining personal entries, or fronﬁ the
~ teacher’s own journal. It must be clearly expylained to students that personal |
journals are dally entries on anything the student chooses to write about -- what
" students do what they thlnk how they feel their personal wushes and moods. It
is important that students understand that journal» entries are more meaningful
when they are more than just a record ot acti\rities orl‘events. _ |

' Since they are pérson‘al Writings, ]ournals'are inappropriate_ places for
assigning topics. However, in my experience in dealing with young, remedial,
and dependent students, it can be helpful initially to suggest possible topics for

the day’s entry or to have students brainstorm topics they can write about.
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Draw-Wrrte Journal |
In my own classroom I have engaged my students ln two types of '_ | |
, personal journals wrth the objectlves of encouragrng self-expressron through
| ',‘wntmg and empowenng students to choose therr own topics in an effort to

o generate a desrre and a need to wnte more In the begrnmng of the school year

o when students have ]ust been promoted to my class from thrrd grade | introduce

R -a creatuve draw/write journal strategy from The Creatlve Journal for Chlldren
(Capacchrone 1982) This journal wrrtrng strategy focuses on lntrospectlon and
L" bun|d|ng self-esteem. From suggested toplcs in the book 1 give students a
| drawmg prompt such as “Draw the way you feel nght now usmg only colors :
Ilnes shapes, and doodles to express your mood ? or “Draw a self-portralt asif
, you were Iooklng in a mirror. What do you see’?" thh soft background music
‘on the tape player students are. engaged in drawung their feelrngs for about five -
mlnutes Then | ask them to wrrte on the opposrte page what therr drawrngs are
sayrng Students refer to therr drawmgs frequently as they write so drawrng on
the Ieft page and wntrng on the rrght like a double entry 1ournal work weII |
~ While this is a d|rected journal wr|t|ng actlvrty, 1 have determrned that
young students perform better when mrtrally grven gurdance and a structure for
'wr|t|ng After a brief warm up perlod I found that students really began tolet
their drawrngs taIk In my own classroom my students responses to their
= drawmgs have ranged from literal and practrcal to creatrve and |mag|nat|ve wrth}t
» vseveral personal revelatrons and concerns berng expressed |
For example when asked to draw thelr feelrngs one day, two students :
wrote that their drawrngs were sad because one had jUSt had a cousrn dre | ,
ﬂ'recently and the other had a nrece who had dled at brrth that mornlng Another
- 'student who sometlmes had trouble expressrng herself cIearIy, found a pretzel
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in one of her abstract drawrngs and was inspired to wr|te a clever |mag|nat|ve :
poem about it. Yet another student risked stretching beyond his Iimited

vocabulary to describe his abstract drawrng as havmg “sgale” (squrggly) lines
| and waht (weight) An mtroverted student who spoke little English drew hlS
self-portrait and described hlmself as strong -and con‘tinued to say he had been
in a fight and had gotten “blod, on mi neaf.” | |

These examples, along with countless others through time, indicate that

students are experiencing growth by improving their ability to express personal
ideas, thoughts, and feelings in their journals. Many also seem to be |
encouraged to take risks in going beyond their comfort zones in language use
to describe or explain something that is.important to them.

Free Write Journal,

About half way through the school year, after students hai/e Iearned to
relax in their journals to write for meaning and take risks with language in
expressing themselves, | switch to a free write journal with a social orientation
and student choice of topic. This seems to me a slightly more sophisticated
approach to personal journal writing, and, therefore, an appropriate change
from the draw-and-write strategy. | |

Since relevancy and need to communicate with others provide
motivation to write, I introduce the element of partner sharing both before and
- after writing in journals. This format resembles the writing “process with partner
sharing as a pre-write activity to generate ideas and offer choice of topics to
writers. After writing entries, students again share, reading their own entries to
their partners so the focus is on hearing the meaning, not on the actual writing.
Partners are encouraged to write short responses if they choose or to simply
- sign their names. | also read and respond to the journal entries on a rotating
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- basis. Examples taken from my students Journals illustrate the foIIowmg growth »
and msughts | - ‘

Students delight in the social interaction and personal choice of topic.
Gloria (1994), an ESL student who recently moved from Mexico, wrote, “If | had
to write all the time about what our teacher Says I would get borring, because
we don't get to write what we feel.” This led Gloria to conclude, “When | dont
have an idea then | have to write abotxt her (teacher) topit_: and I'heigh that.”

Some students demonstrate a well-develeped sense of the world around
them in their entries. Phuong (1994), a Vietnamese student, thrilled to the
resumption of diplomatic relations with Vietnam, writing; “1 just think that
president Clinton has made a spectacular decision.” She also wrote about the
woman who died in the Riverside hospital and gave off toxic fumes as “scary”
and then revealed her concern with, “I hope its not spreadlng"’

When Phuong chose to write about honey bees being as blg as
elephants, a silly toplc | suggested, she determined that “President Clinton and
the Mayors wouldn’t let anybody stand outside for at least 30 m.” She further
reasoned that “If the Bee stlngs me someplace, probably I'll go |n the hospital
and get some medlcal care.” Then she demonstrated critical thlnkmg with this
fanciful topic as she wrote, “If a regular bee l_o"ovke_d‘ like an elephant then, |
wonder how Iarge the queen bee looks?”

Phuong also showed a willingness to take risks in her journal when she
penned, “The car thatvl would drive . . . should be a Teal Blue Mersaideis-Benz.
It should be real comfortable and da2|lhng ” She concluded this entry with, “If |
get tired of the car, | would trade |t in and get a red Ferran and ride it all the way
home in the blustering wnnd!" : '

Many.studen‘ts’ ‘enjoyj,usin‘g,an affeCtive.approach in their personal
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journals, selecting topics that have touchéd them personally. One such student
was Jarred (1994) who consistently wrote from a personal perspective,
“including én analysis of jourhal writing, saying he “Ioved writeing 2 get thoughts
off your mind” and complained that “you (teacher) don’t give us a lot of time to
write.” Jarred wrote about “one sad moment in my life” and related how his cat
had been put to sleep at the pound. Still in a personal veih but adding an
element of social conscidu‘sness, Jarred wrote about hovw he hated people |
smoking, reasoning that it doesn’t smell good, and “when they smoke our lungs
don't look good.” A man with a cause, Jarred continued, “What realy makes me -
mad is when people throught ciggets on grbund and it starts a fire.” Predicting a
beneficial resulf from a smoking moratorium, Jarred ended, “I wish people
would stop it and if they did it would be a better city or world.”

Jarred turned out one remarkable entry after another. Once he
contemplated the passage of time, explaining that the night before the word
year “popped” into his mind. In a préctical vein he stated, “l was thinking about
that all night unless | was sleeping. | thought were do the years go in life.”
Another time Jarred wrote, “I'm feeling kind of down today because | lost one of
my grandpa bages when he worked at Rohr.” He hoped the badge would turn
up, but “if I don’t (find it) I'll will still rember him in my heart.”

Such a range of thoughts and connections as Jarred had indicates the
personal grthh and new understahdings he was eXperiencing with his own
emotions and in relation to the world.around him. His writing closely reflected
his thinking which was often quite profound for a 10-year-old. Jarred clearly
used his journal for ordering his thoughts and to g'et in touch with his feelings,
perhaps using his writing at times as a kind of emotional release.

| One last example of the variety of ideas, the expansion of thought, and
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the exberimental use of language in personal journals is Mary. A free thinking,
free writing student, Mary (1994) offered a smorgasbord of interests in her |
entries, usually nest.led in a great sense of humbr.' Her topics ranged from
“‘bomb bags” (“All it is ié magic water. BIG WOWY’) to dreams (“I hate dreams.’
You r_leve”r know what you will dream about”). In one entry Mary related her
feelings (“My weekend was capitel T Teable!”) to those of the main character

Karana in Island of the Blue Dolphins (O’Dell, 1960), which we were reading in

class. Mary’s dog was} stolen, and shé wrote, “Now | want to burn everything
down like Karana did because everything | do reminds me of Oreo.”

Another time Mary questioned the relationship of words to their
meanings. Words “are so stuped. Like Spageti why don’t we call it noodles?
And Hospital why don’t we just call it medical place? And what about Rail
Road? Why don't we call them Big Metal tooth picks?” At the end she sought
an answer. “l wish | kenw why can you tell me Mrs. Brown? Write here if you
can.” Mary drew a box for my response. Her two sharing partners wrote that
they had no idea. |

‘Overall, the free write journal seems to be a positive experience for most
all students. They view sharing ideas with partnérs very favorably and have
demonstrated the usefulness of this technique in their entries. For example, a
group of students talked about monsters and ghosts over a period of several
wéeks and wrote a delightful series of creative entries about the cfeatures of the
other world. Another time a few girls who enjoyed ice skating lamented the fact -
that Riverside had no ice rink‘.a'nd wrote about poésible courses of social action
(writing a Iétter to the mayOr‘; having fundraisers; suggesting a good location to -
city officials). Some boys talked sports and wrote sports.

- The impressive fact is that all students WEite in their journals, and almost
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all of them seem to enjoy writing. : Geherally, my students sé’enﬁ to write more in
free write journals than when drawing first and then writing, WhICh | attribute to
having more time for wrltmg, not belng Ilmlted to wntlng about one drawmg
and developing greater confidence and sk_llls in writing after several months of |
the draw/write warm-up. In the free write journal more risks are taken, and
~ longer, more detailed entries are written to 'meet the need to communicate
adequately. The range of subject matter is always interestihg, ind‘icating a
growing maturity in fourth-graders and an outwafd-directed sense of interest.
Personal choicé also seems to bﬁng a certain degree of focus and clarity,
eSpeciaIly to students of Iessef—developed writing ability as in the case of Jarred
W. In reflecting on his feelings about journal writing, Jarred W. (1994) wrote, ‘I
do Iick riting becus it is fun in a srtin waw and | like tocking to my poner becuse
thay have good thas to rite abowte.” He explained his negative feélings ina
positive vein, “l do not like f»reé journal writing becuse i do not like to rit bub | wut
“to now now to rite.” This positive statement of wanting to learn something he
| perceives as not knoWing how_to do ié',indicative of the attitude toward free write
journals, and one of the reasons | consider them valuable tools in personal
grthh and Iearning. | |

| also have noticed the growth in social behavior that occurs during the
year. At first students work in isolation, drawing-and writing from their own
perspectives. Then when we switch to free write personval journals, students
react to the invitation to share with partners much the same as they react to
recess time. However, over time students learn the appropriate behavior for
“free talk,” enjoying themselves in a relaxed. atmosphere yet talking with a
purpose. They learn that they need tb find an interesting topic to write about
and that idle, silly chatter will leave them unprepared for writing. Students
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}always enjoy shanng what they have wntten frequently offenng brief but |
positive comments to one another. On the few occasions when | forget the flnal
sharing, | am always politely but frrmly remlnded that all want and expect to
share after wntrng This social interaction deepens our classroom feeling of
community as students support one another through sharing and responding.

Evaluating the Personal Journal.

| Evaluating personal journals presents a dilemma.} On the one hand,

students are taking risks with thoughts and language in an ongoing process of
personal and cognitive growth, and the threat of grades or criticism would only
serve to inhibit these objectives. On the other hand, if journa»ls are attended to
on a consistent basis; a great deal of instructional time has been de\roted to
journal writing and must be factored into an accurate assessment of student
progress. There are several possibilities for teachers to consider in deciding on
an evaluation strategy. |
| One of the most common means to evaluate personal journals is
quantitative -- that is, simply to count the number of entries written by each
student over a given period of time. In this way students are held accountable
for their entries and for the use of class time devoted to journal writing. A point
can be given for each entry, and then cumulative points are asssigned a grade.

Another method is to assign a plus-check-minus system for entries after
clearly explaining to students the crit’erton to be used in determining what
constitutes an outstanding (plus), a satisfactory (check), or an unsatisfactory
(minus) entry. The criterion in this system could be length, quality of thought, or
avny other criterion the teacher wants to evaluate.

Other approaches ‘include observing students and recording whether or
not they are working during journal writing time; asking students to summarize
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their entries every few weeks and then evaluating the summaries, or having
students prepare a table of contents for their entries perrodlcally with evaluation
based on the kinds of entries written. |

A final suggestron for evaluatlon is to have students choose one 1ournal
entry a week to add to their writing portfolios. In this way students choose the -
entry, and entrles can be compared throughout the year to monitor growth in
written language and knowledge. For teachers Who are uncomfortable in
evaluating personal journals in any direct way, a solution for accountabllrty may
be to ask students to use Journal entries as a basis for further work that will be
evaluated. |

| have used all these m}ethods for evaluation at one time or another and
find them all effectuve means for monitoring student effort and growth. |
Generally, the younger the student the more objectlve and less qualitative are
" my evaluations since my personal objectrves for usrng personal journals are to
encourage the thought process and develop the student s ablllty to artlculate |
‘these thoughts fluently;through genurne mterest. Each teacher s process of
evaluation must reflect the degree to whlch her goals, for implementing perso.nal
journals have been met. | _' B o |
The Dialogue Journal for Reading Response |

A dialogue journal is a written‘conversation between tvyio persons over
~ an extended period of time. When used in connection with literature, these
written dialogues; or l-ett'ers, consist of each other's respo_nses t‘o}what they have
read and to each other's responses. The"dist'ingui'shing characteristics of the
dialogue journal are its interaCtive,'functionaI natu,re, and the freedom to create
mutually interesting topics. The dialogue journal ‘pro'videsa fram,ework for
classroom instruction by integrating l}anguage learning and language use
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around literature. It c’_:om_b‘ines}',indepe»ndént reading a'nd“ writirig', literature
o disc.ussi:on's to developv knowledge abdrjt I‘ite'ra‘ry' techniques, and au_th'en'tib‘
opportunities to address’stude”r_\t needs in 're'adi,ng and writiﬁg. 5 |

One of the primary goals of;diélogué jjovu'rnals' is '-tovdevieflopva variety of
‘strategies to enhance reading' ability.. By fe_coghfzing'that sﬁudents bring a
| variety of background experiences and priof knowledge to.their_texts,-a teécher
realizes that students will relate to and int‘erprétvwhat they "read through fheir |
- own distinctly individual and uniquely personal perspedtives. Reading is,
theréfore, the interactive and reciprocal process of making and sharing
meaning between the text and the reader (ParSdns, 1990). Rather than
measuring a student’s understanding of a book by having her énswer teacher-
made questions, the dialogu‘e journal is é way for students to ‘uhlock the |
meaning in literature in a personally sighificant, and satisfying manner. Through
writing and responding in her journal, the student can construct meaning and
buiid new knowledge by exploring and analyzing her own feelings and
experiences in relation to the text. The dialogue journal is an effective vehicle
to encourage students to reSpond to literature, to make judgments, to relate
what they are learning to their own lives, and to be exposed to and internalize
the Ianguage of literature. ’By appealing toth‘e whole child in a meaningful,
social context, the dialogue journal is an effective strategy to engage students in
real learning. o

Research (Atwell, 1984; Graves, 1989; WeIIs,}1992) indicates that
dialogue journals contribute to students'k,reading developrhent by offering
opportunities for student reflection and reihforéement of classroom instruction,
eXpanding on their own original thoughts'ih response to teacher comments and
~ questions, modeling questioning techniques used in thé teacher respOnses to
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the student’s dialogue_, and encouraging and‘accepting the uniqueness of each
| siudent in fhe way é-he uses vth’e: jOur-haI. ‘The di‘ajldgu_e jourhél also makes
students use metacognitive processes in whic_h ;hey become aware of
themselves as readers when they preparé_,tQ write, céusing intangible
processes to become concrete. |

In additioh' to fostering student responses about literature to the teacher,
the further element of having students write to one énother will expand the
' "student’s writing ability. Peyton (cited in Wells, 1992) states that a writer must
anticipate the needs of her audience and achieve communication without help
from that audience, so in writing to peers the student must vary her writing style
to ensure understanding. The student must develop different writing styles and
employ a variety of strategies to communicate effectively with teacher and also
with peers. , .

Student Letters Responding to Literature.

To introduce the journals to the class, the teacher should explain the
purpose of the dialogues and what is expected in student communications
concerning‘ the literature. To describe the kind of entries students will be writing,
the teacher can share examples from former students or entries from the
teacher’s journal. It is important that students understand that they will be
writing letters to the teacher or to peers on a regular basis with regular
responses from‘ their correspondent. Students should understand that they are
to react on a personal level with the book and author and that the focus of the
letters is what the student has to say, not the grammar or spelling. To invite
students to engage in this activity, the teacher might have students decorate and
personalize journal covers to reflect the literature to be read and shared.

Initially, students may need guidance in writing letters about what fhey
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have read. Below are a few suggested ‘ques‘tio‘ns (Bromley, 1993) to stimulateu
responses: | |

* How did what you read mak‘e.you feel?

* What did it remind you of?

* What did you like (dislike)? Why?

* What do you think might happen next? Why?

* Do you like this book? Why or why not?

* What did you learn?
Do you personally relate to any of the characters in the book? In what
way?
Do you agree or disagree with what the main character did?
What insights into your oWn life does this book suggest?

*

What have you learned about yourself as a reader?

*

What would you like to do to become a better reader?

Teacher Letters Responding to Litérature.

One of the reasons journals work well is because they facilitate dialogue
between the students and teacher aboUt‘Iiterature. The teacher’s reply to the
student response is as important as the actual respohse. By writing back, the

“teacher transforms the student response from a required exércise to authentic
communication with a real audience. Teacher response also creates student
enthusiasm for reading and reflecting on the text. Students love hearing back
from someone who is interested in what they wrote, and this generates further
enthusiasm for sharing their thoughts and eagerly waiting for a reply. Teacher
response in ‘dialogue journals is crucial beééuse it is t‘hrough‘ the reply that
instruction is given. -Personal responses allow individualiZed feedback to each
studenf, addressing each student’é neéds and providing the support to facilitate
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‘each student’s learning. It is thrOQgh responses that the tea-cher models -~
appfopfiate, reading strategies_ for each student as weil as conventional writing
techniques. | . .
| It ie impertent that teacher responses encourege erdents to share,their
thoughts, feelings, and‘questions ab'o.Ut_what they are reading without worrying
~ about being criticized or embarra-ssed. It the teacher's response puts a student
on the defensive by challenging .her views, ihe student Will not be able to learn
| from the teaeher's respohse. Instead, the teacher must cultivate tru‘st by
validating student ideas. Even'if the teach‘er does not agree with the student’s
view, a brief affirmation of what the student writes, such ae “It does seem like ...,
_ is} appropriat‘e before introducinge different, alternative perspective. 'Through
an evident ,ap'preciati,on of their frespehSejsr, students relex and-'be’come
‘comfortable eXpIoring t_heirv ewn fesponses. .The teacher’s fe‘plies, ona fr_iehdly,
non-critical basjs, heI‘p-stUdents deVeIoprtheif readir{g, abilities and deepen their
understanding of what they are reading. | | |
To achieve this ebjective, teacher responses should be earefully
formulated ih the following ways (Wollman-Bonilla, 1991): |

*

Share your own ideas and responses

*

Prbvide informatioh

*

~ Develop students’ awareness of reading strategies
* Develop students’ awareness of literary techniques
* Model elaboration |

* Challenge students to think in new ways

| By dialoguing with students in their jourhals, the teacher learns a great’
deel about how each student is interacting with the book and the author and is
given the opportunity to nudge students along to make interpretations and
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- insights that might not otherwise be possible.

‘Exampleg of Learning Experiences through Dialogue Journals. |

In my own classroom experience with dialogue journals, | asked my
fourth graders to write mé letters aboﬁt what they were reading in Island of the

Blue Dolphins (O’Dell, 1960). Janell (1993) made a persdnal connection

" between the hunters who were steéling from the I.ndian_s'to some boys in her
neighborhood who had tried to steal her bike. Jon (1993) wrote that Nanko’s
scar reminded him of the scar his grandfather has on his face, and both the
book character and his grandfather had gbtten their scars in battle. Another
student wrote that she would not want ‘Ramo for a brother because “he is a big
hassle.” | |

| wrote personal responses to each student, modéling corrections of their
errors and asking questibns so students would expand their ideas. |also
offered strategies to students who wrote about difficulties they were having with
their reading. Robert (1993) wrote, “l am having probloms with Ramo, Ghalas-
at, Catan Orlov and Aleut. So far the (book) is grat.” Melissa (1993), also a low
reader, lamented, "‘Some of there words are big and hard but | have to get uest
to ther words . . . | like read that book. So far it is good.”

As time went on student responses made effective use of clarifying
questions, such as “What is sai-sai?” and “Why didn’t the whale bones rot?” |

} answered these questions in my responses. Metacognitive responses were
also evident when students wrote, “l thought that the first part of the book was
really boring. | thin‘k that was because | didn’t really pay attention when my
bartne’r was reading,” and “l think the white men will take (the Indians) to
‘California becausé they can’t be Aleuts because they are white men and Aleutys
are brownish.”
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~ Some students showed depth’of,thsthht émd' feeling in their responses. -
Jacob (1993) wrote, “I think (the Alevuts)"will treat (thé‘ Indians) badly because |
N they_,WiII'take them to a Science Lab or a Museum and make (Karana) just stand |
there?so the people can look at her and take picturés of her and the flash will
hUrt her eyes and she is not used to white peoplé and they might scare her.”
| Marchelle (1993) wrote, “The part,thét really grabbed me was when it
'said, “The women could hunt better than the tnén.’ That made me laugh. It
proves that we can do some things better than those men. | bet the men felt bad
about that.” |
| also asked students to write to their peers about what they were
- reading. In writing to others of the same ége, students used different strategies
and teshniques to convey their thoughts, obviously enjoying the exshanges.
Jeff (1993) explained Why he thought the book was excitir‘lg' and showed his
empathy for Karana when he ’wrote, “It was exciting when Kairana shoots the
- dog with a bow and arrowvand becomes friends so she isn’t lonely anymore.”
Kamille (1993) wrote to her friend, “If you were living on the island with the
animals Karana had, which one would you pick? | would pick Rontu. | don't
blame Karana for not shooting the dog. | wouldn’t have, would you?”
Many of the students addressed topics in their journals that | had asked

former students to respond to in a question-and-answer response booklet | had

written for Island of the Blue Dolphins (O’Dell, 1960) several years ago. From
their owh pe’rsonal search fof understsnding and making important
connections, my students demonstratéd that they understood this book and
related to it. Because of this class’ g‘reat‘ enthusiasm and enjoyment of this
book, | am inclined to think that personal interpretations and discoveries in
reading are more satisfying and fu‘lfilli}ngvthan being led through a book by
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teacher-directed questions and_ether’ activities. My '.studénts definitely preved‘
the dialogue journalvt'o. be an effective»' Stretegy to promote both cogniti,ve and
affeetive reading development thfough reflective writing.

Evaluati‘ng the Dielegue Journal for Reading Response.

Dialogue journals help the teacher to recognize what students know and
do effectively as readers. Student progress ‘can"be monitored through t‘he :
~ journal, and responses can aid the teacher in planning instruction to meet
students’ needs. Evaluating the journals also provides information to document
- the growth of students as Well as the effectiveness ofthe journal. | |

The dialogue journal allows the teacher to use daily reading and writing
as the basis for assessment, providing authentic, functional work for evaluation
rather than one test given when a book is finished. Student learning outcomes
are more meaningful because ‘the journals ptovide a nonthreatening context in
which to explore and share their ideas, and st_udents are not Iimitedvby focusing
on what the teacher expects them to answer. Responses reveal whether
students understend what they are reading and proVide the teecher with
insights into each student’s reading proce'sses and their knowledge of iiterature.
Perhaps most importantly, journals can tell the teacher hew interested and
involved each student is in her readving. Without real engagement, students are -
‘unlikely to read beyond school assignments.

The biggest obstacle to using dialogue journals for responding to
literature is the amount of time it takes the teacher to respond. However,
| teacher'response is a.crucial element and must occur in an ongoing manner. A
single response is of little use in-assessing a student’s learning. It is the pattern
of responses that ernerge over time that will reflect the range and depth of
student abilities,' knewledge, and engagement. There are techn‘iques to
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| méhage the workload of joumal responses, such as having students write to the
teacher once a week and to peers ‘at‘other times as well as rotating the days on
~ which each group of students write to'th‘e teacher. |

Another factor to remember in evaluating journals is that the purpose is
for students to share their ideas and ask questions without concern for
correctness. Teacher responses are used to model conventional grammar,
spelling, and punctuation, but student deviations from these standards are not
to interfere with the teacher’s assessment of the dialogue jburnal. 7

Finally, further insight into students’ progress can be gained by asking
students to assess their own work. Students can focus on what they think is
important in reading, such as strategies fhey use or elements they consider
necessary to a good book, to evaluate their own reading. This helps the
teacher to understand what students think is important and may make the
teacher aware of something she had not yet realized.

Dialogue journals offer an authentic means of evaluation and are
valuable diagnostic tools for the teacher to uncover and address specific

problems and build on strengths to help students grow as lifelong readers.
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. The Dialectical Journal | ‘

In the dialectical, or double-entry, journal the student makes two columns
and writes two separate entries relating to the s'am‘e' idea or topic. On the left
the first entry is a report of information, a quotation, or a phrase taken diroctly
from the text with the page number noted. In the right coIUmn directly opposite
this entry the stu‘dént comments on this information in a personal manner, such
as personal observation, feelings about or a rehashing of the topic, or an
interpretation of the factual information. In this way the student relates the book
to her own life, using the journal as a tool for thinking. |

' The term “dialectical” means “the art or practice of logical discussion’as a
means of critically examining the truth of a theory or opinion” (Sonnenburg, ‘;
1989, p. 8). In other words the dialectical journal is a place for students to form
a thinking-feeling rélationship with the book as they ask questions, make
observations, see patterns, form associations, and make prcdictions about
characters and events. As students becomes personally involved with the text,
they begin to form their own meanings about the text. In this way the stu‘dents’
sense of voice and commitment evolve in their journals. Students also begin to
think critically and creatively as they reflect on their own thoughts first by writing
something, looking at it, thinking about it, and then writing an associated
thought. »

The dialectical journal serves several purposes to promote higher-level
thinking skills. It ‘encourages students to make connections between their own
knowledge and information that is new to them. This link between the old and
the new is necessary for understanding and learning to take place. The
dialectical journal also provides students with the opportunity to rethink or
reassess an idea or new information. Thinking occurs when students look at
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something again, ask a q_uestien; and consider alterntives. ‘This is the thinking
process evoked in the dialectical jeumal By Iooking and Iodking'again at what
they have written, students begtn to mterpret and analyze.

Yet another purpose of the dialectical journal is to establish a link among
‘reading, wrltlng, listening, speaking,_and th_inking. The link between reading
and writing occurs as students take notes or copy passages from their texts. If
journal entries are used as springboards to class d‘iscussions about the book,
~the link among reading, wrmng, listening, and speaktng is made. The critical
I|nk to thinking is reinforced as students rewsut their notes to comment on,

- question, extend, interpret or analyze what they have written. Finally, the
dialectical journal allows students to revisit and revise their initial responses, to
reexamine their thoughts and ideas, making it possible for more cemplete
meanings to emerge. It is the student’s own process of making meaning.

| ‘When mtroducung the dialectical journal to students, it may seem more
“user friendly” to students to refer to it as a double entry journal or double entry
draft, called “ded” for short. Students can make journals especially suitable for .
double entries by foldlng a booklet of standard size writing paper in half
vertically wnth a special cover (sample in Appendix B).. An option is simply to
ask students to draw a line down the middle of their jour_nal notebook and write
o “Quote”‘or “Book” on the left side and “Resp‘onSe” or ‘;Me” on the right side.

On the left side students should be instructed to write the page number
from the book and the actual ‘w’ordsfrom the book when tho‘se words seem
important to the Student, no matter \‘/vhat the reasen. Then on the right students
are askedto write about why they chose those words or sentences, to respond
to the passage in whatever way they choose ---emotionally or intellectually, with
a question or a prediction, by making’a judgment or a connection to their
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pérSonaI lives or to another passage in the book, by offering an insight, or by
venturing an interpretation. It is important to _emphasize to students that their
responses éhould. be a dialogue with, or a response to, the book and not merely
a personal reflection or emotional reaction. Teacher and students should keep |
in mind that the purpose of the journal is to draw each student into her reéding‘
through a written diélbgue with herself about passages which éngage her
personally and can lead to discovery. If the student does not relate her
responses to the book, she leaves the text behind, defeating this purpose.
Entries from former students or the teacher’'s own journal will serve as
clarifying examples of ’the types of entries students are expected to make.

‘ Another suggestion is to do the first few entries as a cIéSs. After reading the first
few pages from an actual book to be read, studen(ts can select phrases or |
péséages théy find interesting and tell why; The teacher models writing student
selections in the double entry format on the board or on an overhead pfojector.

An effective and enjoyable way to have students reflect further on their
recorded thoughts is to ask students to share their entries for interesting,
student-generated topics of discussion. In this manner students are engaged in
an authentic discussion about what they have read from,thyeir personal interests
and perspectives, exchanging varying interpretations, éxpanding possibilities of
meanings, and drawing students deeper into the text for support. When

~students disagree about the meaning of passages, critical literary thinking-
emerges. Students are focused back to the text to support their viewpoints; they
are discussing literature and searching the teXt to find meaning.

Examples of Learning Experiences through Dialectical Journals.
In my own classroom students kept dialectical journals as they read

Island of the Blue Dolphins (O’Dell, 1960). Initial responses were generally
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questions about their entriés‘lfrom'the book, such as “l don’t really understand
what brackish fheénsz, I Wantedv to khow if you could tell me what it means’ and “|
wanted to know if a devilfish looks like a regular fish or ‘not?" (Stephen, 1995).

After writing several more eibnvt‘ries and generating class discussions from
their journal entries, students began to think in their journals and search for
personal meahing. Stephanie (1995) wondéred if the survvivin‘g Indians “burned
the thougvht of the Alutes in their heads 6r if they burned the ones that got killed
on the island,” trying fo decide if she should interpret this passage figuratively or
literally, finally concluding, “I think that they burned them in their heads and the
ones that got killed on thé island.”

Timmy reélized a passage did not rhake sense when he applied one
definition of the word “great” (wonderful) and the author use another meaning
(large). Wrote Timmy (1995), “l was surprised that she called the wild dogs
great beasts why not, stuped beasts or dum beasts. | ju‘st don'’t understand.

The dogs kiled her brother, why great beasts!!” Michael was also alerfed that
the knowledge he brought to the text did not make sense when the book said
the Indians had gotten oil from the “cows,” referring to female sea elephants.
Michael (1995) writes, “l wonder how cbws would have oil ahd what the Indians
would use the oil for.”

Birpal (1995) picked up on the author’s‘} use of foreshadowing when she
penned, “l hope Karana doesn’t get huvrt' when she goes to the cave of the wild
dogs. | also hope thé the leader of the pack dies.” She also showed evidence
of rethinking when she wrote about Karana singeing her hair with a faggot, ‘I
reread it and | sort of understode. | thought that it ment to like sort of like cuting
or trimming your hair.” David H. (1995) proved that he understo‘od the book’s .
-use of symbolism when he wrote about a ship with red sa‘ils _a’pbroaChing the
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“island, “Now this is totally fad. The aleuts are going to come back.”

Students brought their personal experiences to the text again a-nd'agair»_\.
Michael (1995) wrote, “l wonder how the Indians felt when Kimki left. | think they
feel like me when my dad leaves for the weekend.” David M. (1995) understood
the book’s inference thatyUIape pai’ntéd a blue line on her face, the Indian
custom for maidens as notiée that she was a candidate for rharriage when the
missionary ship came‘,- but he missed thé implicaﬁon of Ulape’s motive to attract .

- the attention of the Indian messenger When he Wrote, “|. think it is weard that |
Ulape put those ‘marks on her face because white men propubly do not now
what»thaklt mea‘n‘s.” |

Evén the author’s writing style and some of the Indian names caught the
atte‘nvtion of some. After copying “The gold eyes with their black rims were fixed
on me” (O’Dell, 1960, p. 123), Eric (1995) wrote, ‘| Iike how the auther put so
much description in this sentence.” Another student wrote about the author%s
descriptive Ianguague but in' é different vein. In response to a passage about
" coils of sinew hopping and singing as the speared fish tried to race away, David |
M. (1995) asked, “How could a coil sing and walk?”  Birpal (1995) commented
about the Indian name Matasaip, “| like this name because it's not the same like
American names. It’s like the indian names havé magic in their names. Their
names are so unusual.” ,

| Students also used their énfries for topics of class‘di‘scus‘sion.k Sheri

wanted to know why Karana shot two dbgs but not the leader who killed her
brother. As’ked Sheri (1995), “I don't understand Why doesn’t Karana kill the
leader first. Maybe éhe wanted to kill the other ones first so she could have a
challenge.” This started a lively discussion about the complex motivation and
conflict the main character was experiencing with students referring back to the
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text to support their intefpretations of the event. Another student wondered why
nothing catastrophic happened to Karana after_she shot an arrow, as Indian
beliefs warned. Beau (1995) wanted to know, “Was she lucky? Was it the
string? Or is she an expert?;’ Students not bnly talked about why no harm
befell Karana but also entered into an interesting multicultural discussion about
varying beliefs ahd customs of the different races in the world, a very complex
topic for fourth graders who are just developing an awarehess of the world
around them.

| My students really warmed up to writing in their dialectical journals, to the
| point that some would actually groan if | said there would be no journals that
day. Writing twice about information or ideas, once to record and once to
process and personalize what they first wrote from the book, gives students the
opportunity to ponder, reflect, ahd even form opinions. | have found dialectical
journals to be a valuable means for students to integrate their reading, writing,

and thinking about literature.

Evaluating the Dialectical Journal.

Any kind of a response journal offers a teacher a means to evaluate
students’ learning and progress over a period of time. Assessment of students’
abilities is based on their daily reading and writing as recorded in their
dialectical journals. Journals can be used as a reflection of daily functional,
authentic literary activities, offering ineights and understanding about students’
literary development. the pattern of responses in dialectical journals wiII reveal
the extent of the student's engagement in her reading, her comprehension, and
- offer insight into her reading process.  All of this concrete evidence of the
etudent’s reading and meahing-making Strategies over time eerves as the basis
for_vaIUabIe informal assessment. Such informal assessment can be used to
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assist each student in her vleaming. by addre‘ssing stud}ent needs on an
individual basis. ‘_ o |

The informal assessment offered through the dialectical journal can be
used by the teacher to document student growth and Iearnlng in a number of
ways. One way is to assign a journal grade for the effort and variety of journal
responses. Because there are no right or wrong responses in Journavls and
o stud'ents are encouraged to express their thoUghts and sharethe‘irv ideas without
being concerned about the conventions of ‘Ianguag'e student responses willl
often reflect their best work This effort anng with evrdence of a varrety of

_ responses such as asklng clarrfyrng questrons making personal connectlons to
B what has been read, predlcmng or ventunng an opinion, and revrsrng, can be
- assrgned a grade.

In readlng students dialectical journa|s for the purpose of assessment
the teacher must keep |n‘m|nd that she has invited her young learners to share
~their ideas and ask question»s vwithout concern for correctne‘ss. The students’

unconventional language us'e"ShOUId never -interfere with the teacher’s
assessment of their progress in readlng | |

Another means of evaluatrng the use of dlalectrcal journals is to quantify
- responses. Points or the plus- check -minus system can be used to evaluate
objectively the number and length of student entrles: Another objective

consrderatron could be the student’s abrllty to copy correctly the dlrect quote

E vfrom the book onto the Ieft side of the double entry journal Anecdotal notes can

be made as the teacher mon_rtors students to observe and record whether

lstudents’ are working during journal writing time. Conferencing with students is
_ anOther method teachers can use to determine what students have gotten from
their journal entries with student_s" spoke’n comments serving as a reflection on
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what they have written in their journals. »

If a teacher prefers not to grade the jo‘urrial directly, students can be
asked to use their journal entries as a basis for further work that will be
evaluated. S’tude‘nts can write a culminating paper at the end of a book using |
~ the entries made in their dialectical journals. Another possibility is to have

students review their journal responses to suggest natural extension activities‘,f
“such as writing to the authoi,‘ undertaking a research project, or embarkirig,on
~an author study to compare her books or to gather information about the author.
R Through reading and writing about what tiiey‘ have read, students will -
develop a better understanding of the qualmes of literature, and this knowledge ‘
will influence their own wntmg By respondmg to student entries in their

~ dialectical journals the teacher can help students make personal connectlons

| and expand their k‘now|edge about literary techniques. This influences the
‘students’ writing as ideas are'generated in their journals for future writing topics
in WhiCh students borrow the literary techniques used in good literature.

Careful eVaI_uatioh of the degree to which students are meeting the teacher's
criteria for using‘the journal to promote literacy will help to 'direct students on

| “their way to achieving real growth in reading and writing proficiency.
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Characterlstlcs of Good Journal Writing

For teachers who may be trylng journal wntmg in the classroom for the
first time or those who have been. disappointed with their attempts to use
journals, it may be reassurlng to have some idea of the use of Ianguage and the
types of cognltlve strategies that characterlze effectlve journal wrltlng Bearing
in mind that journals are places for students to thlnk,,to,specula-te, and to make
connections, the teacher mUst focus on the student’s message, not deviations
from standard language conventions. Listed below are some characteristics of
good journal writing, as different from more formal prose, with examples from
my students’ entries: |

1. Language often resembles speeCh written down.

* Language is likely to be informal and c‘oiloquial, using short cuts,
such as contractions and dashesx, and short words.
Exémple: Jarred (1994) wrote that he “loved writeing 2 get
thoughts off your mind” when evaluating his owh journal entries.
Another student wrdte that she WOUId have to wait “30 m” before
going outside.

* The pronbun occurs often to indicate personal reflections rather
than a factual recounting.
Example: “I just think that president Clinton has made a
spectacular decision,” wrote Phuong (1994) about the resumption
of diplomatic relations with Vietnam.
Punctuation is informal, uéing dashes and lines and often omitting
v quotatioh marks. v | | v
Example: “Khad a chance to shoot'the‘ dogs why didn’t she
shoot them. Thees are the dogs that killed Ramo,” wrote Timmy
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(1995). Chris (1995) mused, “It says how he died but not the

reson. There are two posabilitys,

1 heart atack

2 Old age”

Journal writing is likely to reflect the rhythms of everyday speech,
often a conversation between the writer and one of her viewpoints.
Example: Contemplating the relationship of words to their
meanings, Mary (1994) mﬁlled, “Words are so stuped. Like Spageti

why don't we call it noodles? And Hospital why don’t we just call

| it medical place? And what about Rail Road? Why don't we calll

them Big Metal toothpicks? | wish | knew why can you tell me Mrs.
Brown?”

Students experiment with and explore language, manipulating their
voice, style, form, or perspective. |

Example: Phuong (1994) plays- with ‘WOvrdS when she wrote, “The

_car that | would drive . . . should be a Teal Blue Mersaideis-Benz. |t

~ should be real cofnforta’ble and dazilling. If | get tired of the car, |

would trade it in and get a red Ferrari, and ride it all the way home

in the blustering wind!”

2. A variety of cbgnitive Strategies appears in good journal writing,

especially in response to literature. The examples | use here are from

my students in response to Island of the Blue Dolphins (O’'Dell, 1960).

*

Opinions about the plot and characters or information in the book.
Example: Marchelle (1993) wrote, “The pért that really grabbed me
was when it said, ‘The women could hun"cv better than the men.’
That made me laugh. It proves that we can do some things better
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than those men. | bet the men felt bad about that.”

Expressions of personal feelings.

Example: Jeff (1993) expressed his feelings when he wate, “It was
| exciting when Karana shoots the dog with a bow and arrow and
 becomes friends so she isn’t lonely anymore.” ‘-

Comments on the language or literary techniques used.

Example: Eric (1995) respondéd to the author’s description of a

wild dog by writing, “I like how the auther put so much description in

this sentence.” Timmy (1995) pondered the relationship of an
object to its name when he wrote, “‘Why are trees, trees and why
are people, people. Maybe if they thot the fish came from hell,

they would call it devilfish or killerfish.”

Comparison of the text with the reader’s life.

Example: Jon (‘1 993) made a personal connection when he Wrote

that Nanko'’s scar reminded him of the scar his grandfather has on

his face, and both the book character and his grandfather “got their
scars in battle.”
* . Predictions
Exarhp|e: A very sensitive predictionv, likely influenced by Indian in
the Cupboard (Banks, 1980) which we had read in class earlier, |
Jacob (1993) wrote, “I think (the Aleuts) will treat (the Indians) badly
because they will take tﬂhem toa Scienvce‘ Lab,,or a Museum and
make (Karana) just stand there so the people Can look at her and
take pictures of her and the flash will hurt her eyes and she is not
used to white people ahd they might séare' her.”
* Articulation of exbebtations; L
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EXample:‘ Birpal (1995) Wrote, “l hope Karana doesn’t get thft

~ when she goes to the cave of the wild dogs. Iv also hope the leader
of the pack dies.” |

Reflections on the -réading' process. |

Example: Marchelle (1993) wrote, “l thought that the fifst part of the
book was really boring. "I think that wa>s} because | didn't really pay
: v'attention when my partner was ‘reading." Birpal (1995) reflected |
after a confusing passage about Karana singeing her hair with a

E faggot, “I reread it and | sort of understode. | thought fhat it ment to
like sort of like cuting or trimming your hair.”

Quésti_ons about vocabulary, langu’agé usé, Iiterary techniques.
Example: Many students struggle with the Indian names and words
with the most cofnmon questions being, “What is sai-sai?” One low
- reader lamented, “Some of there words are big and hard but‘I'h:ave
~to g“‘et uest to ther words ... | like read that book.” David M. (1995)
wanted to know, “How could a coil sing and walk?” Sheri (1995)
asked, “ don't understand why doesn't Karana kill the leader first,”
and Stephanie (1995) wantéd to‘ know why thé author said “for six |

suns” instead of just éaying “for six days.”

Teachers should keep in mind that students’ learning styles and

perspectives will influence the way in which they respond to the text. The

teacher should always be alert to evidence of knowledge and learning, even if it

is not obvious. The teacher should also try to extend students’ thinking and

introduce them to new perspectives.

3. Finally, teachers should encourage the “formal features” of journal

writing, such as the following:
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, .Frequént entries: J’durnals should be used frequently on a
consistent basis so that. fluency can develop .a‘n.d patterns of
cognitive strategies'cén emerge.

Long entries: Chances of developing thoughts or creating a new
one increase with more w,riting. |

Self-sponéored en‘trie“s:i ,Pé‘rSOna_I moti\‘/ation’fo record thoughts and
ideas, rather than teal‘chervdiyrvected., usu'ally»ulﬂeeids to more valuable
entries as the feeling of ownership is kindled.

Chronology of entries:. The key_’tld good record keeping (even of
thdughfs énd ideas) ié the location and particular time of each entry.
Therefore, all entries should be déted and ente"red chronologically

and references to Iiterary passages should be documented. -
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uidelines for Assigning Journals
Purposes for assigning journals and the kind of Journal to be kept wrll
vary depending on specific Iearnmg outcome objectlves but the foIIowrng

- guidelines may be helpful for teachers new to the journal process These _

guidelines were established by the Commission on Composrtron of the Natronal '

Council of Teachers of English (1986). - o

1. Journals do not fit in the category of erther “diaries” or “notebooks ? lnstead

vthey borrow a combination of features from each. Like a drary, journals are
written in the first person (‘") ab_out pevrso‘na'lly'mean}ingful topics. Like a", |
class notebook, jou‘rn}als_ are_about class subject-‘material. | | |

2. Journals can be m‘ade in cla-ss personally decorated or‘ notebooks can be
purchased to keep journal entnes together Prrvate entries that students do " |
not want read, even by the teacher, can be folded in half toward the brndrng

of the notebook or marked “VP” (Very Prrvate) at the top. -

3. Ask students to write for.ten to twenty minutes in class,.starting ‘with a shorter
time period and gradually extending the‘time as students become more |
experienced a‘nd more comfortable writ'ing' in their journals.’ Model journal:

- writing for students by.writing with them ‘and then share your writing with the:
class. A teacher adds val'u'e‘to journal IWriting by devoting her time and N
effort to the actrvrty she has asked her students to do. _ |

4. Always do somethrng actrve and delrberate with what the students have - )
written -- partner or smaII group shar-lng, vqunteer sharlng with the entrre'
cIass teacher or parent response. (Students who do not want to share
should be given the right to pass since Journals are personal.) Sharrng the

| writing, even mformally, grves credlbrhty to the non- graded assrgnment as
well as generatrng |deas for new wrrtlng toprcs among students and creatrng 3 B
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a sense of ownership of students’ writihg.

5. Account for entries in stud’é‘nt' journals, but dd not grade them. Because of
the amount of class ti_nﬁe spent on writing in journals, the entries should
count in a quantitative way such as points or a plus-check-minus notation
for each entry assigned. However, because of the risks students are
encouraged to take in éxpress_ing the'ir ideas and thoughts in journals, there
should be no grading of actual entries nor any corrections of the language
used to express these thoughts. |

6. Do not attempt to write back to every entry. This will overwhelm even the
most decicated teacheré. Collect journals on a rotating basis, skimming all
entries, highlighting points of interest, and responding to'entries of special
interest. Avoid empty one-word résponses and happy facés since journal
communication should be genuihe and personally responsive.

7. Atthe end of the term students may be asked to select one entry, as is or to
expand, revise, and edit into a story or essay, for their portfolios. Other
summative activities might include making a table of contents for journals, |
writing a self-evaluation of entries, or writing a sUmmary of journal entries.

~These guidelin’és afé merely suggestions for méking journals work
effect‘ively, but, as in all classrooms, the teacher knows what will work best for
her students and is encouraged to adapt or change these guidelines to fit her
purposes and 'grade Ievei. JoUrnaIs areonly a méans of achieving a goal; but,
used wiéely and flexibly, learning outcomes of}jourhal writing}should speed
students of all ages alohg a course of literacy proficiency. Journals are a means

of empowering today’s students who are tomorrow’s future.
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HANDOUT MATERIALS
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P‘e‘rsona'l‘ Journals
1 The DrawNVrlte Journal
S he Qreatrve Journal for Ch||dre n by LucraCapacchrone Boston:
' Shambhala 1982.
ThIS book contains 72 exercises ln drawing and writing to foster
chrldren s creatrvrty, self-esteem and Iearmng skills. Great prompts
for gettrng started. |
2 The Free Write Journal ‘ _
* Teacher shares wrth class her plans for wrrtrng that day -- a famrly
event or personal expenence
Partner sharing (3 - 5 mrnutes) to brarnstorm toplcs for journal entrres ”
'Atternate wrrtrng toprc offered by teacher and written on chalkboard."
._ Journal wntrng (10 - 20 mrnutes)  Teacher wntes too. No mterruptrons!
(This indicates that journal writing is |mportant to you.)
'Journal shanng ( 3 5 mrnutes) to do somethrng active and deliberate
wrth each student s entry Students find partners to read their entrles |
to wrth partners respondmg wrth some comment or signing therr |
- names. If the author does not want another student to read or write
“in her journal, thrs privilege is reserved fortheteacher. |
Collect journals from one,-fi__fth of the class. Skim entries and pick one
to reSpOndvto in a positive*'v!enc‘ourag’ing:' manner. “This will eliminate'
| teacher burnout from trylng to respond to every entry Do not grade or
“ correct student entrles lnstead model appropnate language use in
your responses Use a check system or make anecdotal comments

in your grade book to |nd|cate student progress in writing.
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Dialogue Jourhals for Responding to Literature

Student Responses

1. Have students make a journal, decoratlng the cover to reflect upon the

book they WI|| be writing about

2. Student Response

* Ask students to write a letter to you once a week about the book they

are reading.

* Initially, the fotlowing suggestions may be used to stimulate student

responses (Journaling: Engagements in reading, writing, and
thinking by Karen Bromley. New York: Scholastic Inc., 1993):

1.

-—r ek
_Lo

© © N o o > 0w D

How did what you read make you feel?

What did it remind you of?

What did you like (dislike)? Why?

What do you think might happen next? Why?

Do you like this book? Why or why not?

What did you learn?

Do you relate to any of the characters in the book? In what way?
Do you agree or disagree with what the main character did?
What insights into your own life does this book s‘uggest?

What have you learned about yourself as a reader?

. What would you like to do to become a better reader?
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Dialogue Journals for Responding to Literature
o Teacher Responses
1. Teacher reply to student reponse is as important as the actual response.

2. Instruction is given to students individually through teacher response.

3. Teacher must cultivate trust by validating student ideas. If teacher does
agree with what student writes, a brief affirmation followed by an
alternative perspéctive redirects student thought without criticism.

4. Teacher responses should be carefully formulated in the following ways

(Response |ournals Invrtrng students to think and write about literature by
~Julie Wollman Bomlta New York Scholastlc Inc 1991)

*

Share your own |deas and responses

*

Provide information

)

Develop students’ awareness:of reading strategies

¥

Develop students’ awareness of Iiterary techniques

Model elaboration

*

Challenge students to think in new ways

5. Do not grade or'correct' st’udent letters. The teacher can monitor what
students know and do effectrvely as readers through their responses
The teacher models conventlonal grammar, spelling, and punctuatlon in her
responses to students. Students can also be asked to assess their own

work, helping the teacherv understand what students think is important.
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Dialectical Journals
1. Students can make journals especially suitable for double entries by
folding a booklet of standard size writing paper in half vertically With
‘a coVer (next handout) with suggested response starters. An option is to
have students“draw a |tne down the middle of their journal notebook and
write “Quote” or “Book’f on the left side and f‘Response” or “Me” on the right.
2. On the left side ask students to write the page number from the book and the
exact words from the book when tnose words seem important to the student,
no matter' what the reason. Onthe right have students write about why they
chose those words or sentences.' Responses may be as follows:
* Emotional or intellectual

*

" A questlon ora predlctlon
* Makmg a judgment ora personal connectlon to the student’s own
life or to another passage in the book
* Offering an insight | |
* Ventunng an mterpretatlon
Remlnd students that responses must be a response to the book, not
merely a- personal reflect|on or an emotional react:on |

3. It may help students to do the fll'St few entnes as a class with students
selectlng phrases or passages they find interesting and telling why as the
teacher models writing in double entry format on the board or on an
overhead projector. ,

4. An option is to ask students to share their entries as a springboard to
interesting, student-generated topics of discussion serving to engage
students in book talk and searching the text to find meaning.

5. Collect journals on a regular basis and skim through entries. Highlight those
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of particular interest and/or respdnd meaninngIIy. Compréhension, ,
student engagement in reading, and processes used while reading canv be
monitored through journal response’é. Do not g'rade or correct responsés; ]
Assessment can be based on progress of the student’s reading and

meaning-making strategies over a period‘of time and the variety of

responses used. Assessment can also be made by quantifying responses,
conferencing with students about their responses, or using their journals for

a further work which will be evaluated.
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Ideas for a Double Entry Journal
Copy a passage on the Ieft side of your journal and write your reactlons on the "
right side. Here are some possible reaction lead-ins to use: |
1. | wonder what this means . .

| really like/dislike this ideas becavuse‘. .

This character reminds me of somebody | know because . .'
“This character reminds me of myself because .

I think this setting is imporiant because . . . | ‘

_YThis scene reminds me of a similar scene in (title) because_. ..
"This part is realrstrc/unrealrstlc because

This section makes me thrnk about o because . ..

© ® N o 0 &~ 0D

I think the relatlonshlp between ______and s interesting' .
because . . o N
10. This si,tuation'rem‘inds. me of a similar situation in 'my own life.
It happened when . .
11. The character | most admire is _ , because .
12 If | were (name of ch‘aracter) at this point, I{‘wocld o
13. 1 think this passage or paragraph is important to the stcry because RN
14;} Here's what | think will happen next. .. | | |
15. I'm confused about . |
16. | remember when | did somethlng I|ke thls

o 17. A question | would Irke to ask these characters right now is .

(This may be typed and reduced to fit inside the back cover of the journal.) ‘
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Characterlstlcs of Good Journal Wrrtmg

The followrng offer msrghts about the use. of language and the types of cognltrve' o

strategres that characterize effectlve journal wrrtrng

1. Language often resembles speech wrltten down

*

: Language is lrkely to be |nformal and colloqural using short cuts

such as contractlons and dashes and short words

The pronoun “I” occurs often to rndlcate personal reflectlons rather

than a factual recountlng

‘ Punctuatlon is |nformal usrng dashes and Ilnes

Journal wrmng is I|kely to reflect the rhythms of everyday speech

| often a conversatlon between the wrrter and one of her vrewpornts

Students experlment w:th and explore language manrpulatlng thelr o

- voice, style form, or perspectrve

2. A vanety of cognltlve strategles appears in good Journal wntrng,

especrally in response to llterature

T
*

*

. .

Oprnrons about the plot and characters or mformatlon |n the book

Expressrons of personal feellngs .

Comments on the. Ianguage or Irterary techmques used

Companson of the text wrth the reader s Ilfe

‘Predlctrons

Articulation of expectations

. F{eflectlons on the readlng process

v'._Questlons about vocabulary, language use, Ilterary technlques

3. Teachers should encourage the “formal features" of Journal wntrng

. * .

Frequent entrles o . Self sponsored entnes

* Long entrres -~ * Chronology ofentnes ) .
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Gwdellnes for Assrgnmg Journals

These gurdelrnes for assigning journals were approved by the Commrssron on

Composition of the Natronal Councrl of Teachers of Englrsh (Fulwrler 1987)

1.

Journals do not fit in the catergory of erther “dlarres” or “notebooks” but |
are a combination of each Like a drary, journals are written-in the trrst -
person (“1”) about personally meanrngful toplcs Like a class L
notebook journals are about class subject materral

Journals can be made in class, personally decorated or notebooks
can be purchased to keep journal entrres together anate entnes |
that students do not want read, even by the teacher, can be folded in -
half toward the brndlng of the notebook or marked “VP” (Very Prrvate)
at the top. : '

Ask students to write for ten to twenty minut‘es in class, starting with-a

~ shorter time period and graduallyi eXtending the time as stUdents

~ become more experienced and more comfortable wrrtlng |n therr

journals. Model journal wrrtlng for students by wntrng wrth them’ and

then share your wntrng wrth the class. A techer adds value to Journal

| writing by devotrng her time and effort to the actrvrty she has asked

her students to do. o |
Always do somethmg actrve and delrberate with what the students |
have written -- partner or small group sharrng, volunteer shanng wrth

the entire class; teacher or parent response (Students who do not | |

‘want to share should be'grven- the nght to pass since Journals are
_ personal ) Shanng the wrrtrng, even mformally, gives credlbllrty to the‘ B

non-graded assrgnment as well as generatlng |deas for new wrrtrng R '

toprcs among students and creatrng a sense of ownershrp of
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students’ writing.

5. Account for entries in student journals, but do not grade them.
Because of the amouht of class time spent on writing in journals,
the entries should count in a quantitative way such as points or a
plus-check-minus notation for each entry assigned. However,

~ because of the risks students are encouraged to take in expreésing

their ideas and thoughts in joufnals,' there should be no grading of
actual entries nor ahy corrections of the language used to express
these thoughts. |

6. Do not attempt to write back to every entry. This will overwhelm even
the most dedicated teachers. Collect journals on a rotating basis,
skimming all entries, highlighting pbints of interest, and responding to
entries of special interest. Avoid empty one-worded responses and
happy faces since journal communication should be genuine and
personally responsive. | |

7. Atthe end of the term students may be asked to select one entry, as
is or to expand, revise, and edit into a story or essay, for their
portfolios. Other summative activiﬁes might include making a table
of contents for journais, writing a self-evaluation of entries, or writing

a summary of journal entries for the term.

95



| BIBLIOGRAPHY

Atwell, N. (1984). Writing and readmg Ilterature from the inside out. Language
Arts, 61, 240-252.

Banks, L. (1980). The Indian in the gupboard New York: Doubleday& '
Company

Bromley, K. (1993). Journaling; ‘
New York: Scholastic, Inc.

Capacchione,__L. (1’982) The creatlve journal for children. Boston Shambhala.
Publications.

Fulwiler, T. (Ed.). v(1987)'. The journal book. Portsmouth, NH: Heinemann
Educational Books. o :

~Graves, D. (1989). Research currents: When chlldren respond to f|ct|on
Lanquage Arts, 69 (1), 36-42.

_Harste J., Short, K. & Burke, C. (1988). Creatlng classrooms for authors: The ”'
eadlng-wntmg ggnnectlon Portsmouth NH: Helnemann Educattonal
Books. - ,

ODell, S. (1960) Island of the blue dolphins. New York DeII Publishing.

Parsons, L. (1990) Response |ournals Portsmouth, NH Helnemann
Educatlonal Books _

. Sonnenburg, E. (1989). The dialectical journal and the art of Ilterary anaIysns
California English, September-October, 8-10, 29.

Wells, C. (1992) At the junction of reading and writing How dialogue jOurnaIs
contribute to students reading development Journal of Readmg, 36.
294-302, .

Wollman-Bonilla, J (1991). eggonse |ournals Invntlng §tgden1§ to thlnk and

write about literature. New York: Scholastic, Inc

96



: HEFERENCES

Anderson, J.- (1992) Journal wr|t|ng The promise and the reality. Journal
fReadmg, 36, 304- 309 , , , ,

Atwell, N. (Ed) (1990). WorkshopZ Bevond the basal Portsmouth NH ‘
Heinemann Educatronal Books : .

Atwell, N. (1984). Writing and readlng literature from the inside out Language
‘ Arts, 61, 240-252. : -

Avery, C. (1992). Create a cllmate that nurtures young wrlters Instructor, July-
August,18-19. :

Bromley, K. (1993). Journahnq Engagements in reading, writing, and thlnklno‘.

New York: Scholastic, Inc

Elbow, P. (1973). Writing without teachers. New York: Oxford University Press.

Fulwiler, T. (Ed) (1987). The. |ournal book. Portsmouth NH Helnemann
Educational Books ' .

Fulwiler, T. & Young, A. (Eds.). (1982). Language connections: Writing and
reading across the curnculum Urbana, IL: Natlonal Council of Teachers

of English.

Goodman, K. (1986). What's whole in whole language? Portsmouth, NH:
Heinemann Educational Books :

Graves, D. (1994). Be a better wntlng teacher Instructor November-
-~ December, 43- 45, 71. :

Graves, D. (1983). Writing: Teachers and chlldren at work Exeter NH
Heinemann Educational Books. -

Graves, D. (1989). Research currents: When chlldren respond to flCtIOﬂ
- Language Arts 66, 776- 783 :

Hancock, M (1992). Literature response journals: - InS|ghts beyond the pnnted |

page. Language Arts, 69 (1), 36-42.

Hanson, M. (1978). Sources. Lakesnde,‘CA:-\ Interact.

97



Harste, J. & Burke, C. (1980). Understandmg the hygothesrs It's the

‘ teacher that makes a difference. (Television series). Bloomington,
IN: Indiana University Reading Program. Readrng Comprehensron
Instructron Vrdeo Tape Research Guide. .

Harste, J Short, K., & Burke, C (1988) Creating classrooms for authors Th Coi

eadrng-wrrtrng connectron Portsmouth ‘NH: Hernemann Educatronal
Books . S

Isaacs, J. & Brodine, J. (1994). Journals in the classroom Wrnnrpeg,v .
- Manitoba, Canada Pegurs Publishers errted - '

Macon, J., Bewell, D. & Vogt, M. (1991). Responses to Irterature Newark DE:
' lnternatronal Reading Association..

- Macrorie, K. (1976). Wrrtrng to be read (2nd ed) Rochelle Park NJ: Hayden :

Murray, D. (1989). Expecting the unexgected Portsmouth NH: Boynton/Cook“-ﬂ_'_ -

Publrshers a drvrsron of Heinemann Educatronal Books

Parsons, L. (1994). Expanding response journals in aII"sub ectareas.
» Portsmouth, NH: 'Heinemann Educational Bdoks e o

Parsons, L. (1990). Response journals. Portsmouth NH Hernemann
Educational Books ‘ R

Smith, F. (1985) Readrnq wrthout nonsense (2nd ed) New York: Teachers -
College Press. T RTINS R .

vSonnenburg, E. (1989) The dlalectrcal journal and the art of Irterary analysrs 'v .
California Engqlish, September-October 8 10, 29. ‘ S

- Staton, J. (1980). Writing and counselrng Usrng a dralogue journal
Language Arts, 57 514- 518 ' | . .

Susan. (1993) [Journal] Unpubhshed raw data

Weaver C. (1988). Reading grocess and gractrce Portsmouth NH

Heinemann Educational Books

~ Webster's Drotronary (1994) New York' Nickel Press ,

Wells, C. (1992) At the junctron of reading and wrrtrng How dralogue
journals contribute to students readrng development Journal of
m 36, 294-302. ‘ , .

98 -



Wollman-Bonilla, J. (1991). Response journals: Inviting students to think and
write about literature. New York: Scholastic, Inc. - '

99



	The effective use of journal writing in a fourth grade classroom, an inservice for elementary school teachers
	Recommended Citation


