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‘ABSTRACT

Parents are chlldren s f1rst teachers.- As‘suchithey
fac111tate the acqulsltlon of oral language, bu11d their
tchlld's awareness and knowledge of pr1nt, and ass1st h1m or
her in learning about the world. |

. :Parents and‘teachers are‘naturalipartners in helping
:children,learn howft0freadlbecause;they;share similar
motivations and objeCtives. Howewer, whenvchi;dren enter'
school, parental support usually decreasessas parents |
assume a subordlnate role in the1r ch11d s educatlon.

The comblned support of both parents and teachers
_affords the best 1earn1ng potentlal for beg1nn1ng readers/
(Jewell & Zintz, i990;lGoldenburg} 1989). Teachers need to
“make parents aware of the cr1t1cal role they play in thelr
:Chlld s educatlon and to encourage the1r contlnued support.

| Th1s prOJect consists of seventeen parent 1nformat10n
papers‘which wili assist teachers-in’coordinating home‘and
school effOrts.' They will be a means to comunlcate general
1nformatlon about literacy and to glve spec1f1c suggestlons
for re1nforc1ng reading behav1ors and strategles.‘ The
&obJect 1s to contlnually remlnd parents of the
developmental nature of readlng and its relatlonshlp to‘
speech and wr1t1ng. Wlth these understandlngs, parents.can
grecognlze signs of growth toward becomlng a reader, and‘

actlvely support thelr child's progress._
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STATEMENT OF THE PROBLEM

Introduetion,

: Children's first and most‘powerful teachers'are their

parents, Parents establlsh the foundatlon for 1earn1ng to

- read by: (a) supportlng the acquisltion of oral language

‘(llstening and speak1ng), (b) building‘an awareness and
.1knowledge of print, and,.(c) facilitatingvtheir childls
-ability-to learn about the world. : |

.‘They do all this, not necessarily throngh formal

-instruCtion,nbut bv simply reeognizing‘and assisting their :
childis effortstto learn;‘ As an example, when the toddler
is learning to speak, the parent is at the ch11d s 81de,

h antieipating the message, acceptlng the approx1mations and
‘_ supporting'all‘efforts to communicate,v;Parents'supplyithe.‘
missing Wordse-extending the.ehild'silanguage by providing
‘a modelf—thus'acknovledgingrand validating the |
communieationiattemot. Learning to read 1s -an exten81on of
oral language (Jewell & Z1ntz, 1990;_Culllnan, 1992). The
same strategles parents use tO»encourageithe development of
‘ispeech are those needed to move a Chlld 1nto readlng o
;;(Mooney, 1990)‘ : | i |
The most rellable predlctor for a Chlld‘S success in
’learning to read is being read to, regularly,,from an early'
‘!age. ThlS has been so. proven by 1nnumerable studles,,that

‘probably few Would challenge 1t. However, Teale and Sulzby'



(cited in Stlckland & Morrow, 1989),vwhile agreeing thatﬂ
read1ng aloud is the most 1mportant 1nd1cator,'ma1nta1n
‘that it is not so much the fact that the Chlld is read to
but the qua11ty of 1nteract10n between parent and ch1ld
that makes the d1fference.,vIt is the conversatlon thatb
takes place between the capable reader and the learner as
they explore the_pictures, talk about the story and relate
it to their own experiencesrthatvis so powerful in building
a child's understanding of how print works. In addition,
this collaboration contributes to concept development,
extends the child's oral language andflistening vocabulary,
and strengthens the emotional bond between parent and child
(Cullinan, 1992; Elley, 1989).

The most prevalent print, however, is not.found in
books but appears in the chlld‘s home, church, on streets,
. in stores,‘restaurants, parks, and other publ1c places.
Becoming aware of this env1ronmenta1 print and its purpose
is fundamental to the acqu1s1t10n of ertten language. It
is the parent who is most often there when a child notices
- a sign, points'and'asks, "What does ‘that say?" According
to research, adults can help children make sense of print
by reading to them the print to which their attention is
drawn. | |

Helping children read environmental print should be as

natural as talking to them about other important things in



fheif envirdnment. It is probabiy morevimportantvﬁhan‘
readihéjbqoksrbegauSe it serves a funéﬁion;‘thereby Making
a direct'COhﬁectionkto‘meaninén(smith; 1985; Jeweli &
Zintz, 1990).

| ' Paréﬁts‘ééSiSt childfén ihbléarnihg'about'thé.world.
Children learnﬁby:making prédigtions, in the form of
genefalizétions;:based on ﬁhaﬁ;they have‘alreédy discovered
from3éncouhteré;With t@éir immédiéte’fénVironment’(Smith
1985; Short & Burke,,1991). Daily activifies provide
opportunities for iéarniﬁg 1anguagéf cbncepts and.
vocabulary. "ﬁet's put on‘your‘blﬁe jacket;" “Bring me
three forks." ﬂHow‘many plates will We‘need?"" A child's
store of experiéncés, ahd‘therefore his or her
'dpportunities £o learn, are ektended when parents use
ordinary ahd épeéial activities as 1earping situations--
visits to a bank, park, bakéry/‘museum,‘and other |
locals--as ways to enlarge a child's knqwledge of the
world. As in £he caseyof early speech attempts, parents
help children to‘confirm or refise their predictions about
how the World works by providing relevant-feédback. The
experiences in'themselves) as Was.notéd“about»the books in
reading aloud, are not‘as valuable as the interaction
beﬁween parent and child. It’ié the‘¢0nversation about
Situatiohs that helps children make connections between

what is already known and new informatiOn. This bank of



,‘ knowledge that the Chlld is accumulatlng, is part of the
:fnonvlsual, or. background 1nformat1on so essent1al to
successful readlng (Sm1th, 1985; Weaver,A1994; Culllnan[
1992 Jewell & Z1ntz, 1990); o |

Whenvchlldren enter school, the addltlonal enulronment
and resources 1ncrease the potentlal for learnlng. The
vdally experlences and language transactlons parents and
ch1ldren share can. be augmented by group experlences and
language 1nteract1ons not p0881ble,1n/the home.:

Ident1fylng the Problem

Although the best support for contlnued learnlng,_

espec1ally 1n the area of wr1tten language, is through the

7\;fcoord1nat1on of home/school efforts, In-reality this ‘seldom

. happens.‘ Teachers understand thevnaturéiof learning, that
reading is developmentalhand.the’interrelationship of |
llstenlng, speaklng, read1ng and Wr1t1ng.. HoweVer, it‘is
'd1ff1cult to f1nd t1me and opportunlty to talk Wlth parents
abouttthe:pr1nc1ples that gu1devread1ng_1nstruot10n-‘

| At the same time, parents, whoyunderstand sormuchfv
about fa01l1tat1ng their child's 1earn1ng about oral
language, how pr1nt works and about the world in which they-
llve, often feel powerless in a831st1ng the1r child in
‘1earn1ng to read.v There are several reasons for th1s.
Probably the most 1mportant one 1is- that our soc1ety has>

ass1gned respon51b111ty for read1ng 1nstruct1on to schools.n



‘The cqmmén percepﬁion is that children are "Supposed"lﬁo;
1e§rn how to read in first grade. Some parents are more
than willing to-leave‘the_task toxthe_schdols because of
‘Other commifments. Othefs view themselves as incompéﬁeht‘
to heip with this most'impértant:and fundamental'steb in
théir»childfs‘eaucation, and are reluctant to take an -
écti?e_paft'fOr fear of impeding,their child's prdgresé.
That élcommon understanding be reéched and’cboperation R
betwéeh‘homeiaha_school bé eStablished is advantagous for
thfee reaSonS:‘(a) parents and‘feachers‘share cémmon‘goals{
(b),childfen ﬁho~1ack eXperiehces‘with‘priht aﬁd'théir'
'World,VOr Whose'oral language is uhderdeveloped, are at a.
»disédvéntage in leafning tq'rééd; and, (c) just as Withvthe.
deVelopmen£ of speech, all childfeh need ehébufégement,
demOnstratithfénd ContinuoUS'oppoftunities-to‘use‘written
'1anguége‘ih order to_develop their réading‘poténtial.
Schools cannot do it all;bchildren aré oﬁiy in:school
- a'fewjh6ﬁrs of the”day (Jewell & Zintz, 1990; Goldenbufg,
1989). Teachérs‘neéd to take the lead 'in éiicitiﬁg
parental,assistance‘in helping-childrén learn to read.
.Most-parents will help theirléhildrén if théy understand
that they need to dobso, and. are assisted with‘information
about the most éffective ways to suppoft their de?éloping
reader (Goldenburg,‘i989;‘Routman,’1991;'Soifefﬁan, 1991).

This project is deSigned'to help teachers accomplish this



'fgoal.by encouraging‘parents'to define and aooept'their role -
in the1r ch11d s readlng development.
As the young ch11d moves 1nto the school env1ronment,.

Y parents ‘can prov1de a v1able brldge between the 1ndependent

‘;support of parent to-child and the large group s1tuatlon of

-the classroom. At the same tlme that the ch11d is

' struggl1ng to adJust to the demands of a new soc1a1 group,
a different env1ronment, and 1ncreased academ1c |
expectatlons, there is a drastlc,reductlon 1n»the amount‘
land,nature ofypersonalﬂinteractions.hiParentsfcan lessen
v(the shock by providing'the vltal continuityebetWeen.home
and school.. By cont1nu1ng to read to the1r chlldren, they
demonstrate that readlng 1s 1mportant, they model the
behav1ors thatﬂthelr beg1nn1ng reader w1ll need to assume,

and they contlnue to contrlbute to the1r ch11d s bank of

"knowledge about the»world, supportlng the learnlng unt1l

7-ahthe1r Chlld is ready to read alone. In addlt1on, they

':”bu1ld the1r child's. knowledge of pr1nt, storieséand book
’awareness daily. | |
The beglnnlng reader learns ahout ‘books by 1nteract1ng
w1th many var1et1es, in d1fferent sett1ngs. The ch11d |
'1earns about language by hear1ng the sounds of
1anguage——rhym1ng passages, nonsense words, narratiVe
' works, and samples of dlfferent genres and wr1t1ng styles.

, Th1s personal readlng experlence is enhanced by the



opportunlty to- hear the same storles repeatedly; The
lap-= readlng experlence 1s ‘so enr1ch1ng for chlldren that
’teachers attempt to dupllcate 1t for students in school by
sharlng b1g books and readlng 1n small group or Whole class
settings (Holdaway, 1989) ~ However, the unique experlence'
of be1ng personally read to by a carlng adult can only be
approximated in the classroom. ol |

‘ When chlldren begln to read more for themselves, ‘the
parent's role expands. Nowpyalong with prov1dlngbavmodel
of reading, parents\canhsuppOrt the child in taking on the
role of a reader.‘ Childrenfneed-to view themselves as
readers, and th1s depends on contlnuous, successful
encounters w1th text. Readers learn ‘to read by reading.
Chlldren get Valldatlon along Wlth valuable practlce when

ot hey read to a carlng adult. As ln the case of the

‘Wread aloud experlence, the ch1ld s enJoyment as well as his
ror her comprehen51on of the text is: deepened by the
discussion and‘interaction‘that takes place durlng and
afterwthe”readingt- R

Children who are not feeling.successful or arelfinding
reading difficult mayrneed a different level of assistance
‘.”foriawhile. Parents can lend'additional support.by‘sharing
the reading task With‘their'chlld. This can be donerby:
echo read1ng, where the parent reads and the ch1ld reads

‘along, following thevlead,‘shared readlng, in which



participants read alternate paragraphs or pages; or by any
other method that eases the burden on the beginning reader.
Parents are the translators of print at this stage. The
support they lend will enable their developing reader to
assume more and more of the responsibility for his or her
own learning: about language, about print, and about the
world.

Parents who read themselves and make time to read to
their children provide the best model and motivation for
their beginning readers (Jewell & Zintz, 1990; Cullinan,
1992; Trelease, 1989). They are also the best equipped for
continuing that support throughout the school years.
Parents have a vested interest in their child's learning,
and they are the most able to provide the individualized,
one-on-one assistance that can make the difference between
success and failure in learning to read.

Teachers who invite parents to become their partners
gain invaluable instructional support. The benefits can be
worth the time needed to discuss reading insights and goals
toward achieving effective collaboration. Children who
know their parents are interested in their learning, are
not only more successful academically but their confidence
and feelings of self-worth are significantly enhanced,
which translates into improved behavior in the classroom
(Cummins, as cited in Hays, Bahruth, & Kessler, 1991, pp.
29-30; Cullinan, 1992; Jewell & Zintz, 1990).
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‘i?iPerents ef ﬁhe childfenﬁwho have the greatesfjneed of
‘learning-support'arefoften the very parehfs moSt_feluctahﬁx
td“attehdischool meetings. Therefofe; this project will
.provide‘literacy informatien throdghvreguler scﬁeel-to—home
and teacher-to-parent eonfacts..‘ | |

General information about literacy will be'inserted in
thefschooi's monthly newsletter or made available in
pamphiet format. Timeiy reading/writing suggestions can be
_included in the £eachefs' newsletters, hbmeWofk'peckets or
iﬁethe form of‘individual notes to perents‘when
appropriete. More'direct assistance can be given by the
teacher or Reading Specialist When,there is an identified»

' need.» For example, this alternati§e might be followed when
a perent redﬁeSte=specificbihformation‘ordas a result of a
" proposed intervention during a StudentvStddvaeam meeting.

"He§ing'sample’commuhicatiohs foi commonly identified
heeds‘of beginning readers will save teachers time in
writing out reading and"WfitingHSuggeetions for each parent
contact. Makihg communication with parents easier will
‘eneourage a closer coordination of hbmevand schoql’effOrts
to provide optimal support fdr beginning readers.

Theoretical Orientation

This project was developed upbn these underlying
.thebretical beliefs:'(a) learning to listen,. speak, read

and write are similar, interrelated, and reciprocal;



(b) learning to read is developmental; (c) certain
- understandings are critical for learning to read but are
y'not necessarlly developed in any particular order; (d)*:

chlldren learn to read by engag1ng in authen1c read1ng and

‘_'wr1t1ng act1v1t1es, (e) demonstrat1ons and shar1ng are'

necessary for learn1ng to read (f) parents and teachers“
‘share ‘common mot1vat1ons and obJectlves, and,,(g)
coord1nat1ng'parent'and teacher efforts provides the:hestw
. support,for beginning readers.l
Learning toflisten,—speak,vread}band write are
"similar, 1nterrelated and rec1procal (Edelsky, Altwerger &
_{Flores, 1991 Jewell & Zlntz, l990), Learning in any one_‘
‘area‘increases'thexpotent1al for:learning in thedother
'three‘language‘areas. The acquisltion'ofISpeech provides»a
' _model‘for how langnage is learned; .Children-are bOrn'into
a World of spoken language.f Hearlng 1anguage constantly,
they gradually become aware of 1ts uses and beg1n to
experlment with communlcatlng the1r needs 1n the |
surroundlng medlum——speech. More capable speakers accept
and. celebrate the chlld s efforts, and in so d01ng, support
the trans1t10n to more effect1ve communlcatlon. Thefchild'h
rhas numerous opportun1t1es to approx1mate,vto practlce and
yto rece1ve feedback 1n a support1ve env1ronment where

'hlgher level speech-1s.cont1nually,modeled, _Speech both

.10



depends upon and contlnues to develop through hearlng and
'ou31ng 1anguage in a meanlngful real- World context.

The acqulsltlon of written language is a natural
exten51on of the contlnulng development of oral language.‘
It arlses from the same need to communlcate 1n the medlumi
of the immediate environment. Witnessing people in the
real world enjoying and using Written-language to send and
feceive messages, motivates children to 1earn to read and
wnite. It is just one more step in the development of
communication skills.

Readlng and wrltlng, then, can be thought of as addlng
other d1mens1ons to the child's 1anguage development.
Since growth in one area of language extends the potential
for-growth in all other areas, the'childfs
language-learning capabilityihas now -multiplied.
| Learning to read is'developmentai (Teale &.Sulzby,
cited in Strickland & Morrow, 1989, p.4; Jewell & Zintz,
1990). It has its roote in listening to stories and
develops throngh multiple experiences With print which
serve to build a gradual awareness of the purposes of
teading andﬁwritingﬁ‘ ThroughvtheSe“experiences.and with
the support of others,‘readers are aesisted eiong their own
persona; routes to reading independence and the life-long

development of competence.
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leCertain understandings are.critioai.forblearningbto
read. These understandings are’not necesSarily‘developed
in any particulargorder,'but are‘simuitaneously acquired
.anddrefinediat individual.rates. Some of these
understandings are: (a) the purposes of readlng, (b) the
constralnts of readlng (d1rectlona11ty and - alphabetlc
pr1nc1ple), (c)'the»conventlons of readlng (format,
| ~organization, and punctuation); (d)‘the development and use
of enabling schemas; and (e) the aesthetiosvof‘reading
(book.language, reader and‘printginteraotion) (Clay;.1991;
'Weaver,'l§94;:Cullinan; 1992).. Thisdlist is representati?e
»TAhd not intended to be-oomplete._ ‘ |
Children learn to readfbf engaging in’antnentic
dreading and‘writing activities (Harste, Shortf&vBurke;
19885 Goodman,'1986) ' From hear1ng storles read aloud and
: hav1ng>81gns and other 81gn1f1cant pr1nt read to them as
‘they engage in real world experlences with others,~
'chlldren gradually assume a more act1ve‘role in readlng
‘experlences as they move toward 1ndependence. |

Demonstratlons and "’ sharlng are necessary for learnlng

to read (Harste, Short & Burke, 1988;,Cambourne, 1988;
Goodman,.i986; Smith, 1985; Edelsky, Altwerger“& Flores,
1991).":’Most’children come to school competent in oral
1anguage;and in organizing‘and assimilating new iearnings.

All have knowledge of the world, of environmental print and

12



some knowledge about stor1es and written language as
“well—-dependlng on. the home env1ronment.. The foundatlon is

"there for thefdevelopment‘of‘ertten language; However,,"

‘fn,success depends upon those more language capable adults,

'Just as 1n the case of speech development. '

Parents and teachers share common motlvat1ons and
‘objectlves. 'Both want chlldren to learn how to read .
:Alndependently as early as pOSSlble 1n order to 1ncrease e
:thelr 11ke11hood of cont1nu1ng success ln 1earn1ng. ‘Both
want children to enJoy the1r readlng experlences,and:to'
cont1nue to develop thelr capab111t1es. |

‘ Coord1nat1ng parent and teacher efforts prov1des the
best support for beg1nn1ng readers (Jewell & Zlntz, 1990:
j‘F'G,ol__denburg, 1989)1 »Through these comb1ned efforts, and
'.with'common‘enpectationéﬁand‘supporthat:home\and in school}
vchildren can developlreading‘and writing‘skills as |
nnaturallyband effortlessly as thev‘develop'speech (Jewell &
'lentZ, 1990; Morrow,11989) This is not to say that they
can do ‘it unaided.’ Both parents and teachers need to
provide the experiences and model'the behav1ors'that extendd
children's explorations“and knowledge.of oral and written
~ language. ApproXimations must be'recogniZed,and accepted
as growtht(Routman}x1988). Most important, both;parents N

and teachers need to evaluate the child's strengths and

13



eonsoiidate_their effortsrtO'extend_;earniné by expecting
tand:acknonledging,improvementvas7a reader@end writer.
During,the’pest decade;_there has‘been increased
PreSsnre onbscnools totreturn to.the,"basiCS"y In reading,
:this‘trenslates to teaching'ehildren discrete skills for
‘reeognizing words. This so called "eommbnnsenseﬁ approaeh
assumes,thet'once children can recogrize the‘words,
comprehension Wil; follow (Weaver; 1994; Shennon, 1991).
Advocates of inteneiVe phonics instruction stress that
'children need to-leern to‘decoae‘words'before they can read
anderite (Weaver, 1994). Linguistics promoters support
the Same theory of starting with the parts and Werking up
'et° whdlehtekt. .Hewever, their approach to‘making reading
easy is to have chilaren'read regularly patterned Words, in
rlists and in*controlled texts. This controlled practice
would help children intuit patterns that would aid in
decodiné.text, and they eould'then*gredualiy meve into real
,nodks (Weaver, 1994).> | |
The emphasis. on starting With reeognizing words is
also embodied in the "sight words" approach to reading.
Children are drilled on about a hundred baeic,
high-frequency words in tne belief that these known wdrds
will facilitate successful reading (Weaver, 1994);
Basal readers typically employ elements ofvall‘these
approaches: readingiskills are carefully sequenced te

14



if1nclude attentlon‘to spelllng patterns, decodlng) sight
words,»and_comprehenslon strategles,‘ The vocabulary is
COntrolled (Weayer,71994~ Cambourne} 1988' Shannon; 1991)

| ‘These small—step, parts approaches contradlct this
prOJect's premlse that certaln understand1ngs are‘crltlcal
for 1earn1ng to read but are not necessar11y developed in
'any partlcular order. Children 1earnvat varylng ratesvand
‘vacqu1re understandlngs 1n an 1nd1v1dual need determined
isequence. ‘ |

Some wr1ters take a more moderate view of requlslte

‘stateg1es for successful readlng. Adams»(1990) contends
chat although the prlmary focus 1s on maklng mean1ng,
readlng at any level and by any deflnltlon is dependent
~upon a thorough understand1ng and 1ntegrat1on of all cue1ng‘
‘systems. Clay (1991) states that even the most ea51ly
funderstood pr1nc1p1e must be brought to chlldren s
;dconsclous attent1on through modellng or dlrect teachlng.
- - The 1mportant thlng to remember am1d all the
ﬁcontroversy, 1s that chlldren learn to read and write. by

.,engaglng 1n authen1c act1v1t1es and for thelr own purposes,
'alband not accordlng to any predetermlned and practlced steps.‘
"vSummary o | | o
:Parents‘are‘children's.first'teachers'andyfas such;
Vpare natural partnersfwithyclasSroom teachers‘in'

3 facilitating their Chlldrenfs learning. When a child
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'“enters school, ‘parents can contlnue to prov1de the modellng

and motivation for learnlng to read by VlSlblY engaglng 1n
‘readlng. ‘They can continue to expand thelr ch11d s
nnderstanding of the world by treating eaehxnew eXperience”
or activitydas a iearning(opportunity. They ean build |
their child;s knowledée base-4c0ncepts, language,

h storles——by contlnulng to read aloud from materlal too
"d1ff1cult for “the ch11d to manage alone.f They can talk
about What is read and help their ch11d make personal
connections as a way of 1ncrea81ng both understandlng and

‘ enJoyment of readlng. “Parents»foster thelr beg1nn1ng

',reader s development by prov1d1ng approprlate support both

vemotlonal and in terms of what the1r ch11d is: trylng to do
‘as a reader and wrlter. |
Y;However,‘theiideal situation of home-school Support
bforithe iearnerdis difficnltbto achiete,‘aTeachers have
little time to 1n1t1ate contacts w1th parents to share
the1r teachlng phllosophy or to s011c1t exp11c1t help in
re1nf0r01ng classroom 1earn1ng.,‘Many parents; for Varlousv‘
reasons, are hesitant to’prov1de more than:generalx
'assistaneedto~further what they'may pereeive“as the ;h
p”teachers goals for thelr Chlld. | o
| The theoret1ca1 bellefs beh1nd thls prOJect are: (a)
Learnlngctofllsten,hspeak,pread}and write are 81m11ar,

interrelated and reciprocal; (b) learning to read is
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deveiopmental~ (c) certaln understandlngs are cr1£1ca1 forv
learnlng to read but these are not necessarlly developed in
any partlcular‘order; (d) children learn to read by
engaglng in authenlc readlng and wr1t1ng act1v1t1es, (e)
‘demonstratlons and sharlng are necessary for 1earn1ng to
read; (f) parents‘and teachers share common motivations and
‘objecrives; andf (g) coOrdinating parent'and;teachere
_effdrts'prqvides the-bestfsupport:for beginning'readers.

Since-coerdination‘ef parent and teaeher'efferts
providesvthe best.snppert for'beginning readers, a packet
ef sample COmmnniCations has been»prepared tocfacilitate

home and school cooperation.

17



LITERATURE REVIEW

:This 1itérétUre review hasibeeﬁ Qfgdnizéd aroﬁﬁd‘the
seveﬁ,;hebreti¢ai‘beligfs WhichfsUpporf this project: (a)
learniﬁg;té.fiétén;fSPéak},read};dndiwiitg‘qre‘similaf,
intefrélated, and‘reciprocal;’(b) learning to read is
devéidpméntal;v(d)bcérfain understaﬁdihgs are critical for
learning‘to,read butrareﬁnot neceséarily developed in any
'pérticﬁlaf order; (d) Ehiidfenxléérh>td.read'by‘engaging in
‘authentic reading and writing activities} (e) |
demonstrations and sharing are necessary for»learning to
read; (f) parents and téachérs share common motivations and
objectives; and (g) coordinating parént and téaéher efforts

proVides the best support for beginning readers.

Learning to Listen, Speak, Read; and Write Are Similar,

Interrelated, and Reciprocal

“The currently accepted view of reading ardse from
studies of how péople learn their native language and how
' they produce ‘and understand sentences (Teale & Sulzby,
1986; Weaver, 1994). |

Research on language déveloément and on natural
learning connects speaking, listening} reading and writing
into one interrelated 1anguage_sy3tem, its _fundamentai o
functioﬁ being éommupicatiqn (Holdaway( 1979; Smith, 1985;
"Teale & Sulzby, 1986; Cambourne,»1988; Jewell & Zintz,

1990).
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It is COmmOnly'agreed that spoken language is a

| dewelopmental processiwhichlheglnS'at.birth and passes
through degrees’of appronimation and refinement. ' From ther
hearliest stages} communlcationvattempts’are accepted’and
recognlzed as part of a functlon1ng system. There is no
'mag1cal moment When the ab111ty to talk arrlves because the
cdef1n1tlon of'talklng 1s‘relevant to the level of o
"indiwidual development;eiThere is 1ittle'of the same
'tolerance glven to the development of wrltten 1anguage.
Because soc1ety has handed over l1teracy ‘instruction to the
‘schools, the two subsystems‘of language have been separated
‘1nto one that is clearly seen as developmental and one that
is percelved to depend upon formal 1nstruct10n.

' However, many researchers argue that the Ssame
'cond1t10ns wh1ch help chlldren 1earn speech Wlll also help
them learn to read and wrlte (Teale & Sulzby, 1986;
Goodman, Y., 1986 Strlckland & Morrow, 1989; Morrow, l989;
~ Jewell & Zintz[ll990;chGlll—Franzeng 1992).p_“If7we‘do the
same things to encourage reading andtwriting that we did»to
encourage‘learning‘to talk, children will learnrtonread and
write ‘just asr'naturally' as they learned to:talk.p:Thatb
means-surrounding thembwith books>(let.them see that‘print
1s 1mportant) modellng reading by readlng to them (show

them how) and encouraglng ‘their attempts to read even when
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vf,{mﬁshows that each 1s relnforce_
}“Htfdeveloped through a"t1v1t1es that promote thEIr

"fyf1ntegrat10n" (Jewell & Zlntz”hfvz

vf“1they make m1stakes (pralse thelr effort) (Cullinan;i19§2;{ﬁ*'“" E

9)

Goodman states emphatlcally,vt...Just as k1ds learn to};jfgf;f

":_talk by talk1ng,‘they learn to read by readlng"‘(1992, p.gvyfjfﬁijz'

bﬁﬁlos).' Th1s natural aSPeCt °f 1anguage 1earn1ng is;

fstréssedﬁyflso, by Jewell and Zlntz. They see read1ngwand Vi

”»hfwriting:as:natural exten81ons of What ch1ldren have alreadY:p ST

fylearned about oral language.;&"Expand1ng and enr1ch1ng

'h3competent oral 1anguage performance 1s the greatest need

'hfmost ch1ldren have for establlsh1ng a cur1os1ty about 'whatf],“ il

Yido" words say and 'how do I wr1te that7"‘(Jewe11 and Zlntz,i}”

sf;1990, P 105)

‘vi"Tradltlonally, llteracy learnlng has been v1ewed as affg‘f7fndh

:s”sequentlal development~'1lsten1ng, then speaklng,‘followed

”bey read1ng, and then wrltlng. However, the latest researchh“

jby the other when they are

Clay (1991) also found an 1nterdependence between thev*;fﬁdy

‘”vjcommunlcatlon system components., Although she, too,iw}fff

rbel1eves that learnlng throughout the system 1s not

;vordered, she recognlzes that what 1s learned 1n one area gg7

-fpromotes~learn1ng 1n a‘w7other areas.v, A ch1ld s fluency

”71n speech 1s seen as a determlner for fluency 1n reading.,*~*

‘f*Artlculatlon‘ease and control~o sentence structure are Vfﬁivf'




also identified as facilative factors? She,views feading
and writing as related in two ways: what é‘chiid‘is able to
‘write; independently, is a gdod indication of what‘he of-
she understands; learning in reading and Writing is
COmplementéry and reciprodal.

Writing‘and‘reading make their dwn‘unique‘
contributions to 1anguage.1earning. They promote
vocabﬁlary-development and use (Holdaway,‘1979; Elley;
1989; Culliﬁan, 1992; Calkins, 1991}). "...both reéding
and writing lead children to diécbver and make use of
Vdéabulary and structures that they would be uﬁlikely to
meet in speech" (Wells & Chang—Wells, 1992, p. 75);~>

Adams notes yet another significant understanding to
be gained from writing. "Through writing, children,learn‘
that the purpose of text is not to be read:but‘to be
understood" (Adams, 1990, p. 405).

The subsystems of language share certéin
characteristics: they ére social; they are connected and
interdependent; and, they are predictable (Jéweli & Zintz,
1990; Edelsky, Altwerger & Flores, 1991; Short & Burke,
1991; Clay, 1991; cull;nan,-iggz; Wells & Chang-Wells,

1992).

Learning to Read istevelopmentél
Many researchers describe learning to read as a

vdevelopmental”continuum‘that‘begins in infancy with
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exposure to oral and writtenvlangnage in the home, and is
‘_extended,andzrefined over‘a lifétime. Some of the early
‘manifestations are: filling in the word when readers'
pauSe; pretend reading——turning the pages and mumbling—-in
imatation of adnlt behavior; looking at the pictures and
reoreating the story; approximation, and then tne gradual
matching‘of Speechiand»print (Strickland & Morrow, 1989;
Jewell & Zintz, 1990; Cullinan, 1992; Harste, 1992;
McGill-Franzen, 1992;). V“The‘steps between knowing nothing
‘about‘reading and becoming a fluent reader are similar to
. the steps between the child who makes 'goo goo' sounds and
one who speaks’olearly" (Cullinan, 1992, p. 9).

In contrast to the developmental theory, some
researchers seem to subscribe to a stage-governed pattern
of learning to read (Yopp, 1992; Ehri & Sweet, 1991; Adams,
'199Q),'They’purport to‘believe that certain learnings are
prerequisite for successful reading. However, many of them
seem, 'instead, toﬁbé'operating from a poorly defined
personal theory of learning. For instance, two researchéfs
carried\out a study with kindergarten‘children on
finger-point reading--pointing to the words and reciting
text from memory. They clearly identified the
prerequisites for success in finger-point reading as letter
"knowledge, the ability to segment‘words into sounds, .and

knowing a few preprimer words. However, in their .
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conclusion'following thetstudy; they wrote thatlwithout
‘pretend reading practlce (turning pages and rec1t1ng the
story from memory) 1etter ‘sound: relatlons and 1solated word;
readlng don t make sense to chlldren (Ehrl & Sweet, 1991) |
i Adams makes a strong case for the stages of learnlng
’theory by arb1trar11y separatlng and descr1b1ng prereadlngb
vand readlng, then changes her mind 1n the ‘same paragraph.

Acqulsltlon of - 1etter sound relations depends,
first, on solid visual fam111ar1ty with individual
letters. Unless the relevant letters are already
firmly represented in memory, such instruction
cannot be anchored. Just as critically, it ‘
depends on the students' awareness of phonemes--on
their understanding that the little sounds paired
with each letter are the subsounds of words. This
again requires an understanding of the essential
nature and purpose of print. Thus it seems that -
‘the true basics on which productive acquisition of
letter-sound correspondences depend include prior
- learning about higher--as well as lower--order
strata of the system" (Adams, 1990, p. 255).

Even though.Adamsfdevoted‘chapters to outlining the

various- pr1nt deta11 she stated was’ requlred for prof1t1ng

‘,-from readlng;lnstructlon, she contlnually moderated her

stanoe throughout her book. 'Another guote revealing“her
confllctlng theory is: ...as~valuable‘as phonic knomledge
may be, its. Very 1earnab111ty depends on.prlor knowledge
‘about 1anguage and prlnt" (Adams, 1990, p. 235).

| | . Perhaps a reallstlc representatlon of Adams, Ehri,-andv
Sweet's beliefs Would be that espoused byv01ay: For
»mostfchildren, eXposure to demonstrations and sharing in'a

“print enriched environment, With'opportunities to
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,participate in real reading and writing activities is

. sufficient. But, forvthevchildren]who arebmaking_slow
tprogress, direct‘aSSistance with uhat the child is trying
to learn is necessary to ensure success (Clay, 199l)f

Certaln Understandlngs Are Cr1t1cal for Learnlng to Read

:But Are Not Necessar11y Developed 1n Any Particular Order

Although chlldren come‘to,readlng knowing a lot about
spoken language, reading requires understanding the
differences between oral andrwritten‘language "To learn
to read, a child must f1rst learn what it means to read and
that she or he would like to be able to- do so" (Adams,
1990, p. 411). Just as in the acquisition of speech,
ﬂcompetent users prov1de the model1ng, support for
.approx1mat10ns, and re1nforcement necessary for learning
wrltten language. Some of the understandlngs children need
‘to develop arei (a) book handllng, such as, message is in
the pr1nt and does not vary Wlth successive read1ngs,
p1ctures support the meanlng, d1rect10na11ty;p(b) speech
can be written down; (c) sounds in speech_can‘be
repreSented‘by letters}'and, (a) 1anguage is predictable.

Most‘ofithese concepts are straightforward and
self-explanatory. 'However, the significance researchers
have’given to directionality in children'S‘ability to read
‘successfully should be noted. The concept of

directionality——the rule that-English reading begins at the
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,top, left 81de of the page and- moves to the rlght,,then’
returns for the next line of pr1nt and proceeds down the
gpagee—ls ba81c:to ertten language,‘ Not only is
'AdireCtionalityfimportant as an orientation to;the“overail
page; readers must 1earn to process prlnt, both 1etters and
'Words,'ln sequent1a1 order from 1eft to rlght.“
~fUnderstand1ng of thlS rudlmentary concept is developed
dthrough repeated encounters Wlth pr1nt and students often
~ show lapseslln d1rect10nal_control, even after months of
"successful reading (Clay,l199l)Q:d |
Learnlng to read 1s a complex, cognltlve act1v1ty that

'depends upon developlng and 1ncorporat1ng a varlety of

-;‘strategles for proce381ng pr1nt (Holdaway, 1979~ Smlth,

'r1935,,Adams, 1990; Clay, 1991; Wells ‘& Chang Wells, 1992;
‘Goodman, 1992; Weaver, 1994). IR

o Ball”and‘Blackmanfklééi)}ﬂandpLie,”IQQL)Lconducted ;7‘
studies.where.kindergarten:andlfirst grade“children'Were,
ttaught phoneme awareness)’along Wlth phonetlc segmentatlon,
. in order to improve Word analys1s SklllS. They found that'

'such tra1n1ng did 1mprove chlldren s success 1n 1earn1ng to,

read "The results of this study do suggest that skllls 1n g

word ana1y31s fac111tate 1earn1ng to read, and thus are not
merely a consequence of readlng acqu1s1tlon" (L1e, 1991, p;?h

249).v




Acéording to Yopp, there:are”two.sidés to phonemic
awareness, thé undefstanding £hat speech is compoéed of
individual soﬁnds. “"...in order’to benefit from‘formal
»reading’instruction, youngstérs must have a certain level
of‘phonemic éwarehess.' Reading insttuétion, in turn,b
heightens their awarenessHbf“language. Thus) phonemic
awareness is both a prerequisite for and a consequence of
learning to read" (1992, p. 697).

However, these findings are contradiéted, as will be
shown in the next sectiéh.. Perhaps, the difference lies in
the model of reading.;bThe phonemic awareness .studies
involved children in an instructional situafion as

~contrasted to the developmental model of iearning to read.

Children Learn to Read by Engaging in Authentic Reading

and Writing Activities

Even as they document the complexities of learning to
read, researchers point'out the apparent paraddx. Frank |
Smith said, " We learn to read by reading..." (1985, p.
88), and Goodman reiterated, "Whatever skills are involved
in reading, are learned best while trying to make sense of
real language" (Goodman, 1992, p. 108).

That statement,by;Goodman, sums up what many
understand about how‘childrén learn to‘réad (Hdldaway,
1979; Teale & Sulzby, 1986; Goodman,_Y.,>1986; Cambourne;,
19’88;‘Morrowv,_ 1989; Jewell & Zintz, 1990; Weaver, 1994).

'
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ActiVities to get children ready to read-are unneceésary:
Children becomé ready for the next step in their
development by reading, not by getting readyvté read. As
was said about speech, there is no magic moment when
reading begins; reading is defined relative.to an
individual'é development.

Regarding word analysis, as discussed in the studies
of Ball and.Blackman and of Lie, earlier, and, indeed, in
arguments throdghout her own book, Adams affirms,Q..“the
strongest implication of the theory toward developing solid
word recognition skills is that children'should read lots
and often" (1990, p. 135).

Harste, when considering the role of environmental
print in the development of reading states, "The findings
mean that we do‘not’haVé to teach young children to read,
but rather we neéd to support and expand theif continued
undersﬁanding of‘rééding" (1992,:p. 1025. |

Thé role of reading aloud as a developmental step in
the acquisition of réading is\reCOgnized by many (Holdaway,
1979; Cambourne, 1988; Cullinan, 1992). Jewell and Zintz
reflect the consensus of belief:

When children have heard a'story so often that its
meaning has been memorized, they have the
foundation for identifying words by using the
total context to predict what they are. Their
discovery that context can be used to identify
words adds another schema, or knowledge base, in

the child's growing repertoire about the features
of print and how he can use them to arrive at
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meaning. .Continuationfof,experiences with reading
thus builds an ever-larger nonv1sual base for

!,deallng with the. v1sual aspects ‘of print (1990,‘p.7F

133).
WA~ statement by Clay prov1dee a perspectlve for
. uhderstandlng thls controversy,‘ln theAllterature, over'
prerequlslte Versus fac111tat1ve.?f

...attentlon to the formal propertles of print and
correspondence with sound segments is the final
- ..step in a. progression, not the entry point to
‘understanding ‘what written language is. Many
- conceptual shifts about the nature of written
. language have. to occur before the child begins to
use the alphabetic principle of letter-sound
relationships which is often considered to be the
~ ‘beginning of reading. When the child first finds
' some one-to-one correspondence it is between a
" particular segment of the graphic forms and a
particular segment of the utterance (1991, p. 33).

If children are to read and write, there must be a
~ purpose for them doing so, just as there is a
purpose——communication——for oral language.  This theory is
widely‘supported by research (Holdaway, 1979; Cambourne,
1988; Harste, Short & Burke, 1988; Edelsky, Altwerger &
Flores, 1991; Short & Burke, 1991). Teale and Sulzby
represent this 11teracy learning-as- purposeful view:
~The orlentatlon to literacy as a goal directed
activity is an important part of the portrait to
remember because it shows that the foundation for
children's growth in reading and writing rests
upon viewing literacy as - functional rather than as

a set of abstract, isolated skills to be learned
(cited in Strickland & Morrow, 1989, p. 3).
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Demohétrations and'ShafingiAre Neceséafy forvLearning to

' The evidence is héavy onithé side“qf thé importance of
demonstrafion51ahdjSharing'ih”feading'devélopment
'(Holdaﬁay, 1979;;Teéié & Sulzby, 1986; Céﬁbéu;ne, 1988;
Hafsﬁé}jshort'&'surke, 1988; Ciay, 1991; éﬁiinan,_légz;
'LYQns, Pinnell»&fDéFord; 1993); Smith»even.goes so far as
to'say,that the only things:hécessary for_leérning to read
are a bodk and a guidee—someone'tobsﬁbw”thé‘novice how
(1985). Hars£é:states,‘ﬁCiaésrboms must be places where
‘,vchildrén’één séé'dthefs‘using‘language for-real pufppsese‘
If'ié impdrtah£ that children»bé put inﬂsituations Where
they can see the strategiés of successful Wriﬁten language
.-usé;gnd learninghdemqnstpatedﬁ (1992,vp..103).

. Parents and Té&éhérs*sﬁareTCdeGn Mofivations and

Objectives‘,"‘
bBoth pérenﬁs ahdﬂtéaéﬁeréiﬁaﬁt éhildréﬁvto leafn'héﬁ

vtgéf;ead éS quiCKlY énd‘péinlessly'aSYPOSSible,H Both are
, concefned with the best“wéy-of éécbmpiishingiﬁhat goal. |

I Goldenburé’discussedLsuccessful intervéntiohs:into,
’childrén's literacy learning. "...ﬁhat‘wasﬂdeCiéive was
tééchérs' and parents' subjectiVe7peréeptioﬁs of the child
_a£ éach point dufing‘the:Yéar'énd thé éctibﬁs or»inaCtidns:

to. which these perceptibns led" (1989}-p.v76).foe wentign
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toestate that interesttand'motivation~are'already present,
that parents need to be made aware of how they can: help

What Would be the effect on at rlsk children' s
achlevement if the teacher 1nforms parents o :

. (1) that the child is behind academically, (2) what
‘skills or concepts the child needs help on, and,
(3) what kinds of activities parents can initiate
at home? All three components are necessary, _
because my guess is ‘that parent contacts, in and

" of themselves, are not sufficient. They,must-
spec1f1cally focus on the chid's academic needs
and what parents can do to address them
(Goldenburg, 1989, p. 76) '

Jewell and Zlntz state, "We see the parental role as .
extremely 1mportant in. chlldren s 1earn1ng to read and
-erte;p Parents are’ truly the prlmary archltects of thelr
chlldren s early llteracy accompllshments" (1990, P S)b
*They cred1t a llterate home env1ronment W1th the
,developmenthofgrreadlng and wr1t1ng_l1ke behav1ors;‘thep
acquls1t10n of prlnt awareness, and,‘affectivebgrthh.ﬁﬂ
Exper1ences'w1th llterature enhance chlldren s ab111ty to
‘recognlze and express feel1ngs.
The supportlve role of parents 1n early l1teracy -
"vdevelopment is also.descr1bed by-Smlth-
There is an- extremely critical role that adults
play in helplng children in this fundamental task
of mak1ng sense of pr1nt, and that is to- _make

- sense of print for them. Just as" adults almost
unwittingly make it p0551ble for children to 1earn

‘ spoken language by talking to them in- 81tuat10ns
that make sense, so adults can help children o

- master print by the s1mp1e practice of read1ng to

" them the prlnt to which their attention is drawn.
All of the spec1f1c aspects of. read1ng——l1ke using

telephone d1rector1es,,consu1t1ng menus, checklng
catalogs——are learned through guldance and models ,
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"contributed by people who know how to do these
things. It is not so much a matter of teaching
these skills to children, as doing them alongside
children, showing how the skill is performed '

The central role of parents in their children's lives
‘and the influence they weild for literacy learning is
..referred to often in the literature concerning reading
~development (Wood,1988 in Harste, Short & Burke; Teale &
Sulzby, as cited in Strickland & Morrow, (Eds ), 1989;
Jewell & Zintz, 1990; Cummins, as cited in Hays, Bahruth &
Kessler, 1991; Cullinan, 1992; Elementary Grades Task
Force, 1992; Morrow & Parratore, 1993; Bartoli, 1995;
Yellin, & Blake, 1994). The basis for this position is
best explained by this quote from McGill-Franzen: _ -
We know now that reading 1nstruct10n does not
- start in preschool, or klndergarten,por first
grade. We learn to read, as Frank Smith says,
~ from “the company we keep" -and children are in
the company of adults from the. moment they are
born (1992, p. 57)

~Coord1nat1ng Parent and Teacher Efforts Prov1des the Best

Support for Beglnnlng,Readers

According to Jewell and-Zintz (1990), the parent's.
" role invliteracy—-reading and writing-edevelopment is
critical to children's succeSs:

...we believe that expectations about what formal
education  can achleve in promotlng 11teracy
development must be realistic. School is only one
place where chlldren‘should be gulded and ,
developed. The home, church, and the community
'play a large role in meeting children's 'out of

- school' needs. Today, however, many parents rely
on baby-sitters, care centers, and the schools to

, do everythlng that helps a ch11d to grow. This is~
';not p0551b1e (p. xx1) ‘ . v

Goldenburg echos the concern of Jewell and Zlntz.

.There are not enough hours in-the school day to
' permit teachers to fully address the academic
needs of all students. Consequently, other
.. resources must be moblllzed,,andvparents'are
'v,unlquely sulted to this: task.~'My hypothesis is
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that virtually all.parents can help, at some level
and in some way, and that virtually all
will--provided the teacher contacts them and
informs them of the need for their help. And the
earlier in a child's school career his or her
parents become involved, and that involvement is
sustained, the bigger the payoff (1989, p. 76).
One school sparked effective parent-child interaction
around reading and writing by the reguiar exchange of
literature response journals. Parents, other family
"'members, students and teachers wrote in the journals. The
journals allowed teachers and parents to exchange
information about how children were responding to reading
in both environments. Parents had opportunities to seek
information and to provide input. Teachers were able to

offer specific suggestions for effective collaboration

between students and parents (Shockley, Michalove, & Allen,

1995).

In conclusion, most of the'iiteratufe'reporting on
written language learning, reading andnwriting, support a
developmental model‘that closely‘parallels the way children
learn to epeak. The‘model‘fofwboth ﬁritten and oral
1anguage‘acquisition includes the following principles: (a)
language ieafning is a natural phenomenon that takes place
in an envirdnment where continuous use of}hign level
language is present;~(b) certain understandings areb

critical to language learning but are best developed in the
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iprocessvof maklng meaning; (c):chlldren learn language by
gu31ng it for real purposes to meet thelr 1nd1v1dual needs,
(d) children learn language bestvby shar1ng in language
_act1v1t1es w1th others Wthh allow them to observe its use;
_(e) adults——parents and teachers-—fac111tate 1anguage
development by accept1ng and extendlng ch1ldren s
»tapproxlmatlons,iand, (f) the best support for language
learning is thnough:cooperative efforts_1n both_the school
and'home\enuironmentsQ | | o

mAlthough theredare somernegative voices raised against
vthe»developmental model in.written language learning, most
of these seem to be a matter of degree and not a
ph1losoph1cal d1chotomy. " 'An example of this is Adams'
.(1990)vfocus on mastery’of the parts——letters;vphonemes,
‘,fsegmentation—fas beginningvsteps‘invreading instruction,
alongside‘her, frequent disclaimers that‘underStanding of
the reading process is a'prerequisite‘for successfully

learning the details of print;
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‘Goals and Limitations

'GoéiS”and_Objectivesf'

Thé goal of thiS project is to provide individﬁal
schools with é-ﬁaékéé of materials which can be ﬁsed to
“coordinate‘teaché¥ and parent support‘fof beginning
readers. The backeﬁnconsists\df cbmmunicatioﬁ ﬁ6dels to
be used byithé school er.parent‘cbntact.‘ Thé school will
‘invite collabbratibn ﬁith‘parénté*through ﬁdhthly artiéles
in the sdhbél's>neﬁsléttef‘and.by regular teécher contacts
(class newsletter, homéﬁdrk ba¢kéts, individual nofes’.

The fifst‘objective éf the pfdiect is to emphasize to
parenﬁé the crucial'role.they have played'tﬁus far ih their
child's literacy develqpme@t,vandrto enlist their\helpiin
cbﬁtinuihg‘thaﬁ'gupﬁoft;‘ o :

The second objectivé is to make. parents aware‘of the
ésseﬁtiai cbmpbhénts of‘the~school's‘reading progtam,
,including‘its research base. Parents_wili be encouraged to
éOmMﬁnicate‘oftéﬁ with their child'é teacher iﬁ order to
stay abreast of theif‘child's progress and to be able to
support classroom reading andfwriting aétivities; |

- The third objeCtive'of the program,is to help parents
define how theyjcan support their beginning réader,
» Commuhications Willﬂspeéifically address the parent's role
in all three aspects of'reéding: (a) reading to the child

and its importance all through.sdhool;‘(b),reading with the
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"child,.as A{Wgy,of supporting’his'beginnlng efforts{;and
sh(c)creading'bY”theichlld‘and waysvof recognizlng and
"fac111tat1ng growth. In add1t1on, model:communiCations
S will be 1ncluded Wthh allow teachers to. prov1de tlmely
-1nformat1on on early read1ng strategles and act1v1tes to
‘enhance comprehen81on.‘ “

-Limitations

“Vu The packetsofjmaterlals ls designed;forpuse with
'"Englishéspeaking‘parents only. However}-itfis hopedrthat
schools w1th s1gn1f1cant numbers of non- Engllsh speakers
Would translate the commun1cat1on models 1nto other
-languages.._,tg’ | | |

| The commun1cat1ons are a1med at parents who can read,
:so support,for beg;nnlng.readers frominon;lrterate homesv1s :
.cnotpaddressed. : | : | " | R
Although the general 1nformat10n concernlng the ‘i
nschool's read1ng program, the 1mportance of parental
,support for school success (read1ng success in partlcular),
Wlll beneflt all students,»the»1nformat10n on read1ng
:pstrategles targets beg1nn1ng readers only.” E

Success of the coord1nat1on of teacher and parent

: efforts w1ll be determ1ned by (a) 1nterest and comfort of
tthe parent in part1c1pat1ng, (b) number and qual1ty of
teacher contacts, (c) relevancy and. tlmellness -of

communications.
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Summérz

This prdject ﬁrpvides a“packét of cdﬁmunications wﬁich
caﬁ be p;inted in the.school néwslettér,,utilized by the
school aé brochures, or distributedvto parents by classroom
teachérs; The commﬁnications are designed ﬁo coordinéﬁe
'support'of’teachers andrparenté for'béginning readers. It
vis’hoped'that thé prepared ﬁatérials‘will facilitate
cdordinationiof efforts by making it easier~fdrvteaéher$'to
.kéep parents informed of both needs and meansvof assiéting

beginning readers.



APPENDIX
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PURPOSE OF THEvPROJECT
A partn¢r$hip of'parents and teachers bfovides the
"best‘model of suprrt for begihﬁing.readers (Jéwell &
Zintz, 1§90} Goldenburg)'1989; Shbckléy, Michaldve, &
‘ Allén,‘1995; Yélliﬁ; & B1ake, 1994). Since'manylﬁérents
 are,felﬁctant'to ﬁork‘With their'children,for‘vérious
f'reéS§ns, this proje§£ providés téachérs‘with‘a means of
 éQnta¢ting paréntsi"to rééogﬁize tﬁe‘major‘ro1e they play -
in their child's edﬁcation}'to communicate the
developﬁental natufe of reéding} and tdvsﬁggest ways
; parents can assisf‘their'child'évefforts to learn to read.
This project gonsists‘of seventeen commuhication

papers designed‘to‘aSSist teachéfs‘ingcodrdinéting home and
school efforté; The papefé Will proVide parénts with
geﬁeréi.literaéy%iﬂfdrmation; as‘ﬁe11 as $§ecific
‘suégesﬁioné for wbrkiﬁ§ Witﬁ £heir ydﬁng readérs.
'ithrﬁétiOn can”beﬁﬁriﬁtéd in class orischool newsleﬁters,
’distributed‘by thezglassropm teacher,-the Student Study

‘7Teém, or through‘the‘offichin‘the'fOrm of brochures.
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’Dideou’Know7

. The s1ngle most 1mportant th1ng you can do to help yourvi

ch1ld succeed 1n school is to read to h1m or her every day.

\-vReadlng and wr1t1ng, as well as academ1c achlevement,‘are-

'.1mproved by tak1ng a few m1nutes of qu1et t1me to read and
to talk W1th your Chlld. It's not the readlng,valone, ‘that :
_pmakes the dlfference, 1ts the combined effect of the
concepts in the book,.spend1ng t1me together in a
pleasurable'actlv1ty, and.then hav1ng a conversat1on about‘

- the'experience. The book prov1des opportunlty and focus for

ri,the parent/ch1ld 1nteract10n. Ask questlons that encourage

*1your ch11d to reflect on the story and how it relates to h1s
'}:or her own l1fe, and to other famll1ar storles.' Model‘how

'htto reflect by shar1ng your own. reactlons‘and feel1ngs about

o the story and characters,

'So,:grab an interestingvbook,gschedule,some time Withav"'
Lyour_child7and’watCh‘his_or‘her learning‘and selffesteem&.
f'soar}f bon'tfhehSurpriSed:ifhyou enjoy thisdspeclal tine’as
'much ‘as your ch1ld ‘does! |

For more 1deas ‘on readlng to your chlld and suggested
‘age.and 1nterest approprlate books, see Culllnan s (1992)

v‘book 1n Vlllage School's Medla Center.



Read1ng Aloud To Beglnn1ng Readers

}lhObJectlve.; To read ‘a. storYr_POem or book to your Chlld and»fV7=

'fﬁttalk together about 1t.,_j£h;fktl;”v;;chffhﬂﬂ

TWhy 1s 1t 1mportant° Readlng aloud 1s the slngle most
‘_1mportant th1ng you can do toilmprove your ch11d s readlng B
':gand Wr1t1ng ab111ty and to ensure h1s/her school success.,fhf
vQReadlng aloud | “ . |
o vd[;_lncreasesfunderstand1ngsvof the world (concepts)

.hrhlncreases‘language knowledge (grammar, wordy75_'”
"n?order)‘etc ) | | |

“f-;fbuildsvvocabulary
"migrallows ch11d to hear how good read1ng sounds

kﬁ.'allowsvch1ld to hear book 1anguage (d1fferent

‘Vfrom speech)

E‘f;vprov1des a- modelwforvd1rect10na11ty (1f parent 1sf¥
-,p01nt1ng to the Words as they are read)
;;dhelps draw attent1on to the 1nd1v1odual words(h“
itlprov1des a model for f1gur1ng out words) mak1ng‘

hSense of“text‘

ﬂ What you can . do to help Acknowledge all s1gns of growth o

toward becomlng a reader. ,3

'"letters)

‘%thJOlnlng 1n or ask1ng to read parts alone

‘o 1dent1fy1ng and p01nt1ng out known words

a1



readlng or preten “a’f]ﬁé‘!r;._ ‘hearing it

several tlmes

)

1vead Aloud Successfully



‘Book Introductions
Objective: To activate prior knowledge and to set up a
purpose for listenihg orvreading.

'Why'is it important?: Young children need to be reminded

of Wharvthey‘kﬁdw,in;orderatoimake 1ihks.beﬁwéenvwhat;they
alréaaf‘underatand aadﬂa:new éxperienCe;vJIsoiatéd bits va
information;are not iike1y‘tq'be-either understood or
remeﬁbéred. The more‘connaétions we can help children
make,'thefhore\likely~itgis:thattthéwaill uﬁderétand‘
‘ something new. |
How To Do: Read the titie,rnames of author and illustrator
For listeners: |
.basklfor predictions of the setting, characters,
what story will be aboﬁt
. encourage your chiid to talk abouﬁ what he or she
khows about the storyfs subject and to:share
similar experiences
For readers:
- give a brief summary of the story
« look at the pictﬁréé‘in the book, asking, "What
is happening?" to draw attention to meaningful
information
. while looking at the pictures, ask yoﬁr child to
find one or two important words after first

» predicting beginning and/or ending letters (only'
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Important

askdfor prediction”of';etters yourhchild‘knOWS
and~can«use)d | | | .

eas you talk: about the book,buse anY‘words or
flanguage patterns that yourfchild'might not know
before expectlng h1m or her tovreadfthem. |

The younger your child andxthe less he or she’

‘iknoWS about reading, language) and the subJect of the

reading,
give in o
successfu

to someth

the more thorough an 1ntroduct10n you will need to
rder_for your ch;ld to_be ab;e to read‘;t
l1ly. ‘if'y¢uf‘¢h11d"bé§ins:tq have trOubie, prompt
ing he or she can use: |
"Will the picturekhelp:you?“'
"What do you think would fit there?"
V"Could you go back and read that llne again and
»say the flrst sound when you get to~th1s word?
thO“ydu think that WOrd‘could‘be c..0r...?
(giuing him or her a chance to problem solve)
Ifﬁyour ch11d st111 has trouble, go back and sum
up the story -so far or simply read along with him
or her. Keep the:experienCevpositiVe."Success

builds success. (Hi1l1, 1989; Clay, 1985; 1991).
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Readlng Is ﬁevelopmental ‘

Ob;ectlve. Understandlng that readlng is developmental. (1)
eexplalns ‘the d1fferent rates of progress 1nt

‘learning to read; (2) changes the role of‘aduits

from that'of "teachers" td “expert helpers".

Why is it important?tJust as‘in_the.learning”ef Spoken
languagéi teachers and parents ‘can best help a
ch11d learn to read by (a) prov1d1ng a rich

:venv1ronment where,wrltten language'is constantiy
used;v(b) setting -up chances to write for real
purposes; (c) accepting and‘reinfOrcing all

,approximations (partly right answers)‘thatIShow
progressetoward beeoming a reader; (d) using»ali
forms ofylanguage (1istening/‘speaking)rwriting)‘
to nelp ehildren iearn to read; (d) helping
children, as,needed, with what they-are trying

to 1earn;‘and,'(f) making,it‘possible‘to
repeatedlytpractice and to share what is learned

for individual growth and enjoyment{

Hew you can help: 1.‘Let YOurvchild see you read, often and
| fer;different‘purposes. |
2. Read'to your child to demonstrate different
reading‘strategies, to support his or her
learning, and to reinforee'that reading is

enjoyable.
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'”3.‘Help your éhild to seé him or herself as a

':reader, whether he or she is preﬁend reading,
using»pictures to Create a stofy} orﬂreading
independently. Seeing 6ne's self as a reader
_pfovides a poéitive mind—séf thaﬁ leads to
success. (Hill, 1989; Barron, 1990; Strickland
& Morrow, 1989; Crossvwhite, 1994} Mooney,

1994).
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':”ReadinQVTo”and With Children
| Reading aloud to young chlldren isrreeogniZed as one
”Of.the most important oontribntors to-children's sChool
ybsnccess., Reading aloud is a pleasurahle exoerienCe for':
dboth narent and child. In addition,:itlis‘powerful in
“other ways: |
. it bu11ds concept knowledge of the world
« it expands a child's vocabulary, »
. it helps chlldren understand d1fferent klnds of texts;
‘. 1t demonstrates both the uses and strateg1es of
readlng;, |
.»it»motivates children to read for themselves,‘
fHowever,fmany times We,'as‘parents,,stop reading to
our children as soon as they can readhforbthemselves; This
hais not prodﬁdtiye; 'Wéimﬁsé @%éaa;fg;f¢h11d}¢ﬁfﬁh5t they
v‘ycannot>read:for themselves"‘(Smlth; 1585;:p}"133);
-'Children'siabilitydto read With hhderstandlng;'different
‘dk1nds of materlal develops slowly, over many years.‘ We do
not help our chlldren by expect1ng them to read by
themselves, mater1alrthat 1s_too hard for them. Just as
‘with the_heginningﬁreader, olderlreaders need'help with
ywhat they«cannot'handle alone. -
Parents can help by ohserving how'theiryehildren
approach different kinds of reading materials._”Find out

what strategiesuthey are using well and Whichvthey are -

47



"neglecting. You may need to share. the readlng work in some
:cases.' Tak1ng turns readlng paragraphs or pages Wlll
directly_help your chlld'but, more.lmportantly, it will
géprovioefopportunities_towmodelterfective strategies,_such'
fas: B : ;‘ S _ .
i.gprev1ew1ng the readlng through the use of p1ctures,’
'captlons, graphs, maps,,charts, etc.g
',achecklng on one '8 own understandlng durlng readlng;
;bvarylng readlng speed accordlng to purpose (sk1mm1ng
vfor:speclflcs, carefulvreadlng for detall),
,g:relating_the reading to your(OWn experiences;
'g;hquestiOning the author?sfpurposes’and positions; etc.
‘If you are afra1d ‘that taklng on part of the readlng
Work Wlll 11m1t your ch11d s opportunltles to learn,r' |
f-cons1der these bonuses. Sharlng the readlng'work will
f1ncrease the amount of readlng.insupported reading means
,exposure ‘to hlgher 1eve1 material than your ch11d can
manage.alone,, This will result 1n 1ncreased Vocabulary and‘i
concept-development, as well as more opportunltles to -
practlce effectlve readlng strategles; More reading
success will bu11d a pos1t1ve attltude toward learnlng.
'Best of all, yourrwllllngnessvto help.W;ll strengthen your
Lhrelationship with your child and improue his or her'school

‘achievement.
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'For more information on reading with YQﬁr child, and
suggestioné?for age and interest appropriate books, see

_ Cullinan's.(1992) bbok,in the Village-SChool Media Center.
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. Reading by Children

| ’~Parents can ih¢réasérchiidrenjs motivation, éki;ls and
cohfidence in reading by simpiiflistening”to ﬁhem réad.
‘Pa;ents have_aiwafégsuppdfteafchildren‘swéff@rts to,f 
édmmunicate;ih spééch. Thé Saﬁeutactics éan be uSediwi£h
their readihg.efforts.i Remeﬁber‘to"ﬂeip only as much aé
nééessary. =Childreﬁ néed to khow.they_can1d6 it alone,‘but
‘pareﬁts can hélp,bj pfoviding suppoft with Whéﬁ the'child'is
trfing to do. 'Tiﬁely prompfs aid:wifﬁout'intruding; “Whét
do you‘think ﬁould fit there?" _Aftér an error, wait untilv‘
the end of the sentence, read backvﬁhat your childbsaid and ’
ask, HDoés that Sound right?" or "Does that make sense?"

Your dhild's success in’reéding can be aided by:

‘.vpreviewiﬁg and‘discussing‘the,pictures;
. havingFYOur child lécate\onejbr two words he or she
might expect to fiﬁd‘in the story;

‘.-‘draﬁing your child's attention tb ﬁeahing (asking
questions éboutvthe piétures,_summing up the story
so far}‘

.‘helpihg-yéur child,make'cénnections between the
story ahd’ﬁis‘dr her own life.

If ydur child still'has trouble with reading thekstory,

share the-ﬁofk by fakiﬁg the'lead and aliowihg youf‘child to

‘echo-read, or by readihg‘oné«page and having him or her read

50



fBooks Wlth‘dlalogue can- be read by d1v1d1ngfupv

'thffigthe characters and;readlng the 11nes belonglng to each_

In summary, youjcan help your chlldren 1mprove 1n.{

“~5ﬁread1ng by Just llstenlng to'them read.i When youfllsten.to

our children read you:

}fvalldate that readlng éiﬁpdrtant‘

support’ thel,. effortss

”fhstrategles and toulearn:new Words. (Culllnan, 1992;\f}¢5

Cros whlte, 199f)




Language Development

’Languageddevelopment is central tova child's success
in alljlearning. Communication is.dependent npOn language.»
~Language oan‘be thought'of as‘having four parts: 1istening,
speaklng, reading, and ‘writing. 'Development‘begins with
l1sten1ng and then proceeds naturally into speaklng. Once
‘a child is speaklng, whatever-ls learned in one area
reinforces and promotes'learning in the other area.z Not
only does language growth take place but speakingvand
listening skills build a child's knowledge of the world.

"If a child's language developmentbseems to‘be‘lagging
it is misplaced sympathy to do his talking forﬂhim.
Instead, put your ear closer,‘concentrate more sharply,
smile more rewardingly and spend time in genuine
conversation, difficult though it is. To foster children's
language development, create opportun1t1es for them to
talk, and then talk w1th them (not at them)" (Clay, 1991,
p,.69);

Parents Who‘talk with their‘children’and'listen to
their ideas help their childrentsblanguage and minds grow.
Children learn important concepts and vocabulary through
every day interactions. "Letfs put‘onryour>blue sweater."
"We can use the biggest block on the bottom;ﬁ‘ "Please help

me set the table. How many plates will we need?" "Yes,
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'McDenald's starts just like your name; M for Mcbonald's and
M fcr.Michael."
Reading builds on the words andfunderstandings,cgained

"through listening and speaking. wParents intreduce children
jto readlng very early in’ 11fe as a part of listening. Even
casxanﬁinfant, a Chlld reacts to ‘his- parent s V01ce and
'learnsvtnat reading_is a pleasant, accepted activity.
“Parents;modei”the impcrtanée;”theﬂuSes} and the strategies
of reading as they read to thelr children and perform every
day tasks_w1th them. "We w111 erte 'cookies'ion the
'grecery list so I Willvremember toibuy them." "I will read
"nthe‘direCtions to\see how to.put ycur wagon tcgether.ﬁv

'"Let's?look_at thevrecipe‘to see how many eggs we need to
‘5make pancakes." “Letds~read‘the rules to ‘see how to play

- the game.“‘g"The mailnan bronght a letter from Grandma.
Wouldvyeu like to hear what she7Wrote?" lAs the child
grows, he or she attends to’mdre of_the modeling and begins
‘td takeven more responsibility.in'Shared actiyities.
Children Who‘work with adults in actiyities usingireading
andpwriting, will move gradnally and quite naturally into
independent reading and writing. |

As parents and teachers snpport children's learning,

their skills expand rapidly in_ail directions. What is
'iearnedvin oral*language becomesfa base‘foreiearning to

read. What is learned in reading can be used in writing.
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»vajective:

'Directional Movement

~To help ch11dren understand that an Engllsh

reader,beglns at the top, left of the page, moves

across‘the lineuof print to the right and'then

pcomes back left and moves down to the next 11ne,

contlnulng in thlS way to the bottom of the page.

Why is,it'lmportant? Understandlng,the correct dlrectlon'for

reading:'(a)'makes it possible for children to
begin'to:match written and. spoken wOrds in order

to read; and, (b)‘builds the foundation for

‘1earning_that letters‘are also ordered from left.

to right through a word.

What you can dolto help: l. When you read to your child, sit

Important:

so that he or she can clearly see where you
are reading. Point to each word as you read.
2. Answer'any request your child makesjto be

vShoWn;Where it says something.

,3, Askhyour child toipoint‘with_you, at times,r_

for short periods,vbut don't require it.
The idea that things (words) must be looked'at in
a certainVOrder is new to a yonng child. 1It |
takes repeated demonstrations of readlng to
develop an understandlng of one approprlate

direction. (Clay,‘1991).
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Using Pictures to Read’

The:first qlﬁes'ﬁo méaning'for a child are the
pictures in a book.‘ Children must learn to use the
piciures to help wiﬁh reading.i'Children doinoﬁ ,’v
automéﬁiéallyvkﬁow>how £o use'é picture effectively. 'Tﬁeyb
" may be trYing to look at everyfhing'instead of.focusingvon
the meaning; | |

There are three Ways'yoﬁ can teachryour child to use.
pictures to aid‘feading; First, téach ybur chiid'to_look
through the'pictﬁres in a book in order to pfeView thé
story.' Help to’foéus,attentioh on Whét is impprtant by
askiﬁg, "What is happening hefe?" if YOu‘ask, "What do
you‘see?" itbmay not draw Atiention to stéry meaning.

Tﬁe néxt stepvis tdwteéch how to-use each-iﬂdividual
| picture tb.prediCt whatzwill be writteﬁ'on thé page. If

there is a picture bf'a.child pulling . a ﬁagon,ffor example,
’ésk, "DQVYOu think the WOfd:Wagoh might\be on this page?j,
,What‘léttefsiw¢uld»you sée at the beginning‘of‘wagon? How
.would‘wagdn'end?" As YOﬁfaékjthese quéstions,"say the‘word;:”
gvsiowlyvand'ask ybur;child to say it with yoﬁ. '(Ask fbr_
 >predictions of beginning and ending lettéfs bnly if.your
fchild knows those pafticular letters.) If your child has
trouble :espondingﬁ‘give‘hélp immediate1y.v "It begins like
 we and Want noIf he v‘off“'l‘shev‘i} still h,evsigates;’f;?‘--;say-, Tt

starts with w. Can youvfind the Word'WagQQ?"f,
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A third way to use pictures is as a way of predicting
and chedkiné while reading. When your child stalls on a
| word, say; "Do you see sdﬁething in the picture that will
-help?" or, "Is‘there something in thé picture that begins
with th@ée letters?" Teach checkihg by saying, "Yes, bﬁnny
‘ﬁakés sense ahd it sounds right, but does this word look
like bunnY?" Again, use the questioné only if your child
knows those letters and is able to check. |

Sometimes children get the idea that looking at the
pictures is cheating, that they aren't‘feally reading if
they do éo. Encourage yoﬁr child to use the pictures to
help with the reéding. Pictures carry much of the meaning.
It is important that children know that getting the meaning
is more 1mportant than gettlng all the words rlght. You
can help build:the hablt of readlng for meanlng by drawing
your child back to the story line anytlme there seems to be
confu81on,vor‘1f the reading‘bogs'down. "Back here, he
rode‘his bike on Tuesday, and then he rode his bike on
Wednesday.'What‘day do you think it wiii say now?" (Martin,
1991).

In summary,‘pictures are important for previewihg a
story so that studenté have a framework of the Story~in
their heads as a means of predicting the plot.‘»Pictures

aid in predicting story vocabulary. Finally, pictures are
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aAWay’to‘check on reading»acCuracy‘because they provide so

‘much of thé meanihg. (Cléy,ll991;'ROutman, 1991);



 Prédic£ingfand Confirhigg

”1 TWO of the most impo#tanfithings,to learn iﬁ :eading
'afe pfedicting.(guessing) and confirming_(checking.té see
if you afe right. A good reader does not figure'out.the‘
'Words énd then decide Whatkthey mean; Iﬁstead, the
reader's mind racesbahead of the words on the page, looking.
forward to what is comin§ and then feeling godd about thef
right‘guess and being surpriSed and pﬁzzled when sOmething
doesnnot fit what was éxpééted.  o

The ability to predict béfore reading and check to see
,’if-you are right as you read aids Understanding because it
;makes,reading easier, faster, and mbré enjoyable.

Parents can teéch predicting and‘confirming aé they
read to their children. Before beginﬁing to read a book,
talk with your child about What it might be about, using
. the tit1e énd]pictures;v Stop at times‘duringfthe reading
to tell your child that his or‘her pfedictions ﬁere right.
"That was a'gdod guéés. >Sémmy did miSsbthe bﬁs." Talk
about it‘whén‘ﬁhe stofy does not follow wha£ was expeéted.
Then encburége the making of néw predictiqns bésed bn any
added information. |

During the reading, encourage_yoﬁr child to predict
Wordé by pausing and allowihg him or her to‘séy the next

word. Children need to learn that it is the reader's job
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to use everything they know, and everything the‘authOry
'provides to make sense‘of the_wordsdon,thefpage.s.
" As childrenybegin to'act,like readers Withﬂtheir‘

_favorite books,yyou can watch them putting these skills
into‘practioe‘as theyhpretenderead*a book usinglthe‘
picturesiand théir{memory,ofdthe story; Sometimes’they
rWill‘"read"_the»'eXaotvwords“of the‘hook,ibut‘moreroften
they retell the story from-whatsthey‘understand from
hearing the story over: and over. This‘is truiy‘reading fory
| 'meanlng, and that's what readlng is all about |

When your ch11d beglns to read the words on the page,
_alone,vglve help by asklng h1m or her to 1ook at the
‘_p1ctures and talk about what mlght happen in the story
ybefore‘beglnnlng to read. -Durlng.the readlng, g1ve helo;
twhen"needed,‘byiaSKing questionsvlike;."What‘do’you think
~would fit_there?"‘."Whatrcansyou‘see‘(or dohyou'know) that
 starts with those letters?fh>When prediotionsvare made,
'help your child cheok‘to see if[his or her guesses were
right: "Werevyou right? How do you know? How else oouid
B you checké" If your. ch11d does ~not know a way to check,.
ask "Does 1t sound r1ght°" or "Does,that ‘make sense?"t

Above all, as your chlid reads, help keep the focus on
v’meaning; 'It is your ch11d s strongest a1d to readlng and
the most 1mportant strategy (actlon) he or she can‘use,‘t

“both as a beginner and an experienced reader.
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Objective:

»0ne—to;0né Métching
To have thé'child boint to each word as he says

a word in reading.

Why is it important? .One to one matching»Will hé1p the

How you can

child to begin to look at priﬁt. It gives thé
réader a way to check on his or her own
reading. If there aré todvmany-orvtoo‘few
words, it will-signa1 an error. When the
childbcan match the Wb:ds spoken to -the words
in text, he or she can use knqwn words as an
additional way to‘checkﬂthe'reading.

heip: Say. "Put youf-finger under the words and

‘point to each one as you read." If he or she

has trouble matching, you can point over the

word while your child points under it.

Praise all monitoring attempts:

matching (or nearly‘matching) spéken words and
print;

noticing'that there are tob few/many words

for what is reéd;

Stopping'in puzzlement when things aren't quite
right;

rereading ihianﬁattempt‘to métch‘print;

using a known word to check the readind.
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Important: Wé:arevlooking5fpr‘growth in‘becomingja reader;

not perfection.  Letfmis¢ues that'sqﬁnd‘right~
and hakeiéense;gé:uncbrfécted. Acéept,énd
praise‘approximaéiOns. ~Tell your child‘the‘_
things he br shé'is.doihg right and éupport élla

attempts. (Clay, 1985; 1991).
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. Self-Monitoring In Reading

~Objective: To check one's own reading.

:'Why is ft important?:' Monitoringbone's‘oWn reaaing is:
essential.for self—ccrrection:'It's,the firSt7step tcward
vbecomlng an 1ndependent reader. As a beglnnlng ‘reader,
j:your ch11d can 1earn to check by.‘?‘

. one to one matchlng (speech to prlnt)
".iwords-heporbshe recognlzes

; f1rst and/or 1ast 1etters of Words

jHow you can help Watch for 81gns of attentlon to prlnt

.(hes1tat1ng,‘frownlng_or'looklng puzzled,vrereadlng).

. Allow time for yourrchild'to'nctice.errers; If
you offer help immediately,,he or shekwiii not
fiearn to take responsibility for'checking.

,;’Aftéf a response‘that doesnft make sense, wait
until the end of the pagevor'story. Then,say;‘
"There‘is something not quite right on this page,
can yqu»find-it7“ If he or she is unable to find
the problemn, reread the error sentence and ask,
"Does that make sense7" or "Does that sound
right?" (whichever is easier»for your child'tol
hear and check). |

- Praise your child fcr stoppingAOr”rereading when

~‘things'aren't,right (one—to—oneimatching,
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inappfdpriate beginnih§ letter, mismatch of
meaning or 1anguage_structure);“.
Important: It does ndt'matter whether or not ydurjchi;d can
correct the érror. The behavior fovéstablish is noticing
'that something is notaquitevright and trying to correct it;

(Clay, 1985; 1991; Jewell & Zintz, 1990).
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Cross Checklng In Read1ng

Objective: To check one cue system agalnst another.v

_Why‘is it 1mportant?: Belng able to check one cue system
against another makes it possible to confirm predictions or

to SelfécorreCt’When‘reading.

How you can he1p£ _;*
j, Watch for and praisehsigns'of checking: (looklng at'
.bicture; repeating»uordaor rereading, skipping and
readlng on and returnlng to the problem word)
. Ask‘for_checklng: "That sounds rlght but does it
"look right5ﬁ  What letters Would you expect t0'see~'
at the beg1nn1ng (or the end) of...?ﬁ ‘Give as much
help as necessary.
. Conflrm checklng- '"You said..;‘Whyydidjyou change’
.yourvmlnd? What did you check?" |
'; After;bothjcorrectfand.incorrect responses, ask,
‘"Arexyou‘right?" to set up‘an»expectancy of: |
'checking~behaviorgﬁ>(bon}tyoyer use.) |
. Afterﬂsuccessful selfécorrectiony ask, "IS it...?
Howvdid you‘know? “Acain,_don't over use.
KImgortant: Asking"checking Question55 accompiiShes_three
'goals: | |
. it tells your ch11d that checklng is 1mportant
. it makes your ch11d aware that there are several

ways to check



. 1t establlshes a pattern for self talk that your’f
'- 'Ch11d can use to recall hlS or her strategles for

checklng (Clay 1985- 199l Jewell & Zlntz, 1990)




ObJect1ve- To

051ng Known WOrds

help your ch11d use words he or she knows tofdo

mon1tor hlS or her own read1ng.

Why 1s 1t 1mportant°"li Known words allow chlldren to

check on the accuracy of thelr own. read1ng._

SOlld knowledge of a grow1ng number of wordsf

‘is empower1ng._ The ch1ld beg1ns to bel1eve

“ he can- really read.,d°'

T»} 3.

When a word 1s known 1n one area of 1anguage.
(readlng), 1t can ‘be used in all other areas

(speak1ng, 11sten1ng, wr1t1ng)

How you can: help. _l Draw attentlon to newly 1earned words .

3'everyt1me they appear.s "There S your‘newv'

‘ﬂ~word.~ Tell ‘me what 1t is aga1n.

~When your ch1ld 1s read1ng along, mlscues onva

h7a word and says somethlng l1ke,‘"No;‘this is

'cat“ (p01nt1ng to cat 1n prlnt), recognlze

and applaud 1t ‘as a maJor step.»;Say, ers,H‘

:5H?you know the word cat. Read‘thlsbsentencelhl“

“ aga1n:and‘seeg1f~you¢can figure out what it. "

”saYs."

: Help your ch1ld connect readlng and wr1t1ng.v

A ch1ld may be able to wr1te words and not

' ‘gﬁbe able to read them.j When th1s happens,

SaY:;"You know how ‘to wrlte that word.»h



'quickly write it,'ask that he or she read

it, then say, "Now read it in the story."

Praise allvattempts to use known.words;ll. HeSitéting;or
.refeading when he or she realizes the word
spdkep*is ndt there;

2. Reélizing an.efrbf}héé béen made,‘and then
  pointing to the correct location éf £hér.

word read.

Iﬁportant:.The‘first7wofds7a-cHiiduéomes té know aré
usually high—frequency‘words;  They'éré certain,to appear
'over and:Ovér in what is read and written.“Lots of reading
. practicé,uon easyimaterial; Will»ensure:that theylbecbme
"sight Wordsﬁ, words that éan‘be recognized and read
immédiately, %ithout cohscious‘thought; (Clay, 1991; Jewell

& zintz, 1990).
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Story Retelllng

Objective: To have a ch11d tell a story heard or read, in

hlS ‘or. her own Words.

Why is 1t 1mportant°-‘1- Retelllng a story helps a Chlld

make connectlons between it and What he or she

knows. Thls'maklng of links to_the known

creates understanding.

2. It helps the Chlld 1nternallze story
structure.

3. It ailows’the‘teaoher or parent to know what
the child understands andehere more help is

needed.

How YOu can help: 1. After‘a child has heard or read a
| story several tines, say, "Pretend I wasn't here
to listen to that story and tell it to me.'

2. After the ch11d tells what she or he knows,
vprompt for parts left out. Ask who questlons‘
"-for‘characters. "You said... who else was in

the story? Who was the most important
charaoter?"‘ Ask why questlons for cause and
effect.  "Why did the Little‘Red Hen...? Ask
what questions for plot. ‘What happened
first? ;.{1and then what happened?"

Praise all attempts: First>retellings will be fragmentary,

but they will improve. Guided by your questions, your
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child will gradually learn what parts of a story are
important‘and attention will center on those elements,
rather than on unimportant details.

Important: Understanding stories reinforces the idea that -

reading should make sense. Both enjoyment and learning

depend on understanding what is heard and read.
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The Reading/Writing Connection

ObjectiVe: To use writing to increase reading ability.

Why is it important?: 1{ What is learned in one area of
| | 1angﬁage can be used in qll other language
areas: spééking,blistening, reading, and writing
 a1l reinfofceVeaCh other. 2. Leﬁter knowledge
is deveioped because childreh must pay more
attention to letter and word details when they
 Write. In reading; meaning and sentence form
give the mbst important clués and children need
to pay minimal attention to letters and words in
order to get mééning from the print on the page.
- In writing, however, children must think of the
letters that correspond to the sounds they heaf
and then form them one by one and in order. The
mind, eye, and hand all have a part in writing.
When though£f sight, and moVement are all
brought into'play} individual letters and words
are more easily remembered.

What you can do to help. 1. Let your child see you writing

"fOr real purposes (notes,_letters, lists,
labels, etc{). Whénever possible, allow your
child to help you. Say Wofds slowly, stressing
the sounds as YOu write, if this is something

your child needs to learn.
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2. Give your child writing materials to
encourage him or her to write. Help your
child (when asked) with letters, words, or'by
Writing.what he or she dictates. Encourage
your child to write by communicating often in
notes on the refrigerator, your child's
pillow or door, in lunch boxes, eté.-

Important: Writing builds reading in three ways: (a) it
helps your child understand the connections
between the spoken language he or she has been
bﬁilding since infancy and the next
step--written language; (b) it builds your
child's understanding of letters, words and
sentences; and, (c) it increases understanding
for what has just been read and of reading in
general. In order to write about something,
your child must think about what was read.

(Barron, 1990; Clay, 1991).
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Using Analogy In Reading
Objective: To uée oné's'knoW1edge of words to build word
recognition.

Why is it important? Children learn most easily by making

links between what they know and something new.

How you can hglp: Help your child to récall and use what he
or she alfeady knows. The leaét»helpful thing
you .can do is to offer help'too'quiékly. Show
your child that you have faith in his or her
ability to work things out by waiting quietly
and patiently. The next least helpful thing you
can do is to tell him or her the word. He or
she will 1ea;n to wait for help. The best way
to help is to nudge your child tbward something
he or she. already khows. Try for meaning or
sentence form first. "What would make sense
there?" or, "What would fit thefe?" Remember
that if your“chiid hasvpaused more than a few
seconds, he or she will need to'fead the
sentence again to bring it back into memory.
Encourage the rereading or read it again with
him or her.  If there is no way to help-with
meaning or sehtence form, éay éomething like:
"Do you know a word that starts with those

letters?" then, pause for think time. If your
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Important:

child is able to make a connection, reinforce it

and give him or her any help needed to use it.

If there is no response, make the link yourself.
"If e-a-t is eat," (write it quickly), "then s-
e-a-t "(write new word underneath to show
correspondence), "is ..."

Whenever you think.your child has made a
link, alone, with an‘unfamiliar.wqrd, reinforce
it to let him or her know that was a good way to
work it out. - |

Reinferce the habit of looking for patterns
when you help your child write words. Say, "Do
you know a word ‘that sounds like that on the
end?" (for example). If your child can think of
a rhyming word, ask him or hethe Write it then
give help in using iﬁ to write £he new word. If
there is no response to your question, say, "You
know .;. Can you write it?"  Then give help, as
needed, to use the known part.

Remember,vthat to a beginning reader, all the
shapes good readers know so well are strange and
easily confused. It takes time for 1etters to
become so familiar that your child can begin to
see patterns. Have patiehce and help with the

connections until he or she can do it alone.
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