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>, Assigningvbéféoha]/éxperiential essays in a composition_

course w111; at times, elicit émotional'acc0unts of our
studénts?_1iVes; At other times, we may encounter writing
>that opposes our own political, religious, énd moral values.
Some teachers feel uncomfortable assigning such essays
because of the content énd the necessity 6f responding to
these personal issues. |

This thesis will attempt to answer the following
questions: What pedagogical issues surround the assigning
bf personé]/experientia] essays that involve personal issues
“in our composition classes? What are'stqdents saying in
thesé‘essayS? What is their tone, and what meaning are they
trying to convey to their reader? How do we reSpond to
personal issues which make us uncomfortable, while
simultaneously demanding organization, é]arity, and
cohesion? |

This thesis.wi11‘rev1ew the growth and diversification
of oﬁr campuses and thekthanging needs of our students, and
presenf the controversy between scholars who advocate
personal eséays and those who advocate only objective
academic discourse. It will also present an analysis of how
writerﬁ; tone and meaning are expressed through descriptive
choices. 'Fiﬁa]]y, it will discuss the role of instructors

as audience, responder, and evaluator.



In'conclusfon, 1.w{11 érgue thét by'undérstanding our
students' needs to write about their own experiences and
,bﬁasés énd undefﬁtanding the choices students make in their
writing, we can actively and comfortab]y,respond, direct,
~and eva1uate personal/experiential essays dealing with the

experiences and biases in our students' lives.
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. Dealing with a Crisis
Th1s prOJECt began 1" the wr1t1"9 Center at Ca11forn1a .

o State Un1vers1ty, San Bernard1no.» I was a tutor, and a;

dstudent from a Bas1c wr1t1ng c]ass came in for he1p on her

k essay.v One of the techn1ques I used 1n my tutor1ng sess1onsff,f*

:ﬁwas to read the essays a]oud. I d1d that for two reasons.
S_One was so that the students cou]d hear the rhythm of the1r

xwr1t1ng, and the other was so that the students cou]d hear

: ~;any'errors 1n the essay.' ThTS student was very'quret'andl

“7ffseemed shy.,‘I proceeded to read her essay1a1oud.~ The essay

was. about a favor1te ma1e cous1n who 11ved:w1th her fam11y
'and owned a Jewe1ry store 1n South Centra1 Los Ange1es.
,Dur1ng the L A. r1ots, he became very concerned about his
‘store and dec1ded to go 1nto Los AngeTes to check h1s
bus1ness.; He was murdered.; As I f1n1shed read1ng the
‘essay, 1 1ooked at the student and saw the tears stream1ng
down her face Need]ess to say,,we d1d not d1scuss any

e,prob1ems w1th the essay.f We spent the ha1f hour sess1on

: jta1k1ng about her fee11ngs, and how she felt wr1t1ng about

this 1nc1dent ‘ She sa1d 1t hurt but at the same time

.he]ped because it brought the fee11ngs to the surface where L

~ she cou1d dea] w1th them.w It was a very emot1ona1 sess1on._



Jffthe teacherithat'hadnto eva]uate

‘"}sessay, wh11e at{

When thp -,men{1o ed the paper to aht.tv

d“lcolleague of m1ne‘ i‘to1d her how g]ad I was that I was notf

LE'essay because I thought

'Tgnt wou]d_be veryyd1ff1cu1t d1scuss1ng the prob1ems of thef” |

;he’same t1me dea11ng w1th the emot1ona1

'gffaspect My co]]eague 1nformed me that I shou]d have

‘>»_”d1rected the student to wr1te on another top1c, that she was'f

"f‘too emot1ona11y attached to wr1te c1ear1y or. COhere"t]¥°.7MY_

’ﬂ-g”colleague a]so to1d me she d1d not encourage her students to'

- wr1te persona] essays because she was not comfortab]e

ff.;,respond1ng to persona] essays that cou1d be potent1a11y

“f'emot1ona1.;'1 was taken aback a 11tt]e because I was on the
Vother s1de of the fence, be11ev1ng that students should be

'{a110wed to wr1te about what they are: 1nterested 1n.v After;'

u_ta1k1ng w1th severa] other co]]eagues and. read1ng severa]

'art1c1es, I d1scovered there 1s a d1v1s1on between teachers,n ;
‘awho fee] that persona] essays have no p]ace 1n a un1vers1ty
,_compos1t1on course and those who. encourage the1r students to
‘ywr1te about the1r persona1 fee11ngs.jpﬂ |

Dur1ng my research 1nto student wr1t1ng on emot1ona1

SR 1ssues, 1 came. across severa1 essays that dea]t w1th 1ssues i

-f;,that opposed my own moral values._ Now I was faced w1th

'"Ffwonder1ng how I would respond to essays that affected me,;

i,moral]y and po11t1ca11y,‘as we11 as emot1ona11y. Issues.

'f; that affect us emot1ona11y, po11t1ca11y, and mora11y are a]T‘

'“;d1ff1cu1t to respond to, and wh11e there 1s a d1st1nct1on :



»vbetween obJect1ve and subgect1ve d1scourse, "a1t”df$éburse‘: i

“g1s value 1aden" (Rothgery 242) But when va]ues expressed_
din students fessays conf11ct w1th our own, our 1n1t1a1
Tlreact1on 1s emot1ona1 caus1ng many of us to strugg]e w1th
f;our own emot1ons and how those fee11ngs w111 affect our
vresponses. | u T T
The focus of th1s thes1s is on how we, as tnstructors,'

bcan”best respond to and eva]uate persona]/experient1a1
v‘Fessays that d1scuss persona1 1ssues wh1ch affect both wr1ter‘f

,and reader, and how we can he]p wr1ters move from subJect1veg

.to obJect1ve d1scourse,_by ass1gn1ng d1fferent modes of

'wr1t1ng that w111 1n1t1a]1y, a]]ow students to wr1te about

a »persona1 exper1ences, then move - towards another mode that

wou]d be 1ess subJect1ve and 1ean towards more obJect1ve.
ana]ys1s.s In this research e exam1ned the changes in
student popu]at1on on un1vers1ty campuses,‘the arguments for,
obJect1ve and'subJectTve writing, the motjvatdon‘to‘wr1te~
sub3ect1ve essays, the writerS"attitUdes; and‘the~r01e Of
;the 1nstructor. Chapter one‘of‘this'thesis‘wi11wrevieW'how
our un1vers1ty campuses have d1vers1f1ed and it wd11
vpresent the controversy between those who ass1gn and
encourage students to wr1te persona]/exper1ent1a1 essays,

“rand those who . fee1 we shou]d teach our students on1y

T‘obJect1ve academ1c d1scourse. YI 11ke many teachers, argue

that wr1t1ng about one s own exper1ences creates wr1t1ng

that is rich and a1lows persona1 growth and w1th persona]



growth comes'academi§ growth because personal essays foster
developmental stfategies for harrativefand descriptive
-essays. Through our responses, we can help our students
learn those strategies, aha]yze their fee]ings, and direct
them towards objective discourse that ref]ecfs strong
analytical ahd,critical thinking skills, which is what most
instrucforé;'Uhiversities, and future employers are hoping
.students can producé.

Chapter th will discuss the results of an analysis of
students' essays that focused on how writers' tone and
meaning arevconvéye&:thréugh>theif descriptive choices (e.g.
tense selection; metaphors).»‘From this analysis, we can
understand what writers feel about their subject, and thus
focus our responses to address the writers' needs;

Chapter'three will explore our role as audience and
responder to these éssays. Some teachers feel we should be
so]é}y committed to know]édge and society and demand only
objective acadehic writing. Others feel we should befriend
our students and fnvité them‘to expound their feelings, and
~still others try to walk down the middle, balancing both
sides equally (Elbow, "Embracing" 225). Our position on
these issues infiuences.the way we respond. At times, we
may struggle to separate our own emotions and opinions from
our responses because we feel we should only respond
"dbjéctive1y"-fin whiﬁh case, I question jf we are being

fair to our students and their needs._“



Based.oh this fésearéh,‘i Qi}f‘argueithat by
uhdérstanding our studeﬁtﬁf needs to wfite about their own
experiences”and_obinions”ahd”understahding the choi¢e§
studeﬁts make'in”fheir writing,'wé-can be an active audience
who can confidently respond, direct, aﬁdvevaluate
persona]/experientié]_essays dea]ing_with the subjectivity
- of our studEHtsi lives, and from there teach.them té move
_from describing to analyzing, arguing, and evaluating their
emotions and convictions. Through our responses, we can
teach them to mové from subjective to objective academic

discourse and to be critical thinkers.



~ CHAPTER I
 DEBATING THE PERSONAL ESSAY
ngtory, Arguments, andiyaruej

| For the past several years, I was taught d1fferentv

B pedagog1ca1 theor1es des1gned to gu1de me 1n teach1ng
composmtnonvsuch ‘as the prose mode]v rhetor1ca1- ep1stem1c,
-and the exper1ent1a] approaches found in the text glght

Approaches to Teach1ng Compos1t1on.f My Job was to sort

through a11 ‘the 1nformat1on and dec1de what theory or"
theor1es I wanted to adopt ' The one I found-most :
kvh1nterest1ng is the exper1ent1a1 approach.' This apprOach
gc1a1ms, "The best student wr1t1ng is motivated by personal
. feelings and exper1ence" (Judy 39). One'd1scu5510n among
k fcompos1t1on teachers beg1ns here because there are. teachersn
"who feel that wr1t1ng based on personal exper1ence 1s f1ne
for high school,~but,1n co]]ege,_students,shou]d‘wr1te |
hobjectivelybabouttthetr'topics, and not'focus'on an
emot1ona1 attachment that could. affect the1r cr1t1ca1
".th1nk1ng sk1115.‘ Robert J Connors 1n h1s art1c1e,

“Persona1 Wr1t1ng Ass1gnments,' poses the debate quest1on

7fVShou1d we emphas1ze "honest persona]ﬂfwr1t1ng, stress‘”

'f»‘"academ1c,’r"argumentat1ve,"‘or "pract1ca1" subJects, or try

somehow to create a ba1ance among these d1scourse a1ms ;



(166)7?

In order tb examine thé value of personal essays, this
chapter will discuss the diversification of university
campuses’and sﬁmmarize argqments‘for and -against assigning
pefsona] essays.

Since.c]assica].times, the studént'pdpulation has
evolved from the major1ty being c1as§ica11y-prepared,
'e1itist~studénts to the hajority now being a diverse mixture
of races, socioeconomic c]asées, and 1e§e1s'of educatfon
(Connerv172). Because of the "broad, unspecié]ized“
'educatioh of'this new majority, composition teachers have
begun to reject the abétract, impersonal topics and assign
tbpics of a personal nature in order to meet the needs of
this new geheratidn of university students.

| On.campuses today; the theme is diversity and
pluralism. As‘Dinesh D'Souza points out in his book,

I1liberal Education: The Politics of Race and Sex on

Campus, the American university is fhe bifthp1ace and
testing ground for the social transforhafion found in our
society today. America is becoming a,mu1tiracia1,
multicultura] society with people immigfating in great
numbers from Asia, Latin America, and the Caribbean, while
European immigration has shrunk from 50 percent of all
arrivals between 1955 and 1964 to 7‘percent from 1975 to the
present. D'Souza é1a'ms, "The recolorization of Aherica,is |

_fﬁrther‘enhancedjby~domestic‘minorify birth‘ﬁates; which




ufexceed that of wh1:es“ (13)

: The adm1ss1on po11c1es on many campuses have been
’V'pa1tered to meet the needs of and to ref]ect more accurate1y'

ffthe m1x of th1s chang1ng soc1ety.' A s1zab1e port1on of

U‘freshman classes are f111ed w1th students from cert1f1ed

.f]m1nor1ty groups such as Afr1can Amer1cans, H1span1cs,
d,As1an Amer1cans, Amer1can Ind1ans, women, the phys1ca11y
hfd1sab1ed homosexua1s, and 1esb1ans, who are be1ng |
Tﬁrecogn1zed as groups who in the past‘have been den1ed equa]
access to and representat1on w1th1n co]]ege programs (2 3).
’ Our un1vers1t1es are act1ve1y promot1ng “p]ura11sm":,nd‘

N "d1vers1ty" by estab]1sh1ng and fund1ng 1nst1tut1ons forid
‘htm1nor1ty groups On our campuses, c]ubs, student un1ons,

“fratern1t1es and soror1t1es, "theme houses,' and cu]tura]

”frcenters are. be1ng structured for 1nd1v1dua]1zed groups based .

. on race, gender, and sexua1 or1entat1on (8)

There 1s no deny1ng that our campus popu]at10ns are '

' vchang1ng,»and because of those changes, our compos1t1on‘
1»c1asses are a]so chang1ng. Our students are faced with many
‘soc1a1 prob]ems,‘espec1a11y in 1arge c1t1es.‘ In the1r

persona1 11ves, they dea1 w1th preJud1ces, drugs, teen age

"~‘pregnanc1es, gangs, dysfunct1ona1 fam111es, home]essness,

. su1c1des,‘or adm1tt1ng the1r sexua1 or1entat1on. Faced w1th
‘so many.personal 1ssues, our students are wr1t1ng about
being‘abusEd,nabUSJngbothers,.be1ng;shot,‘shoot1ng someone,‘

'losing,ﬁb?it;jobs,sfear'of‘not_being abTe‘tO’getva~jOb,‘and”



| 1ett1ng the worid know they are gay whiie 1isten1ng to wore

5'»and more open gay bashing. BeSides seeing student essays

L ). '
_vthat describe the death or ser1ous 111ness of a 1oved one,

Cwe are seeing student essays that describe persona1
F hencounters w1th the soc1a1 1115 of today, and if we. a]]ow
':personai writing 1n our c]assrooms,'we are g01ng to have to‘
iodknow how to respond to a student who confesses to shooting
-isomeone during an 1n1t1ation 1nto a gang Because of‘the f.
‘rchanges,invstudent popuiation.andvstudents iinterest in:v\;
,ldiscussingtpersonairsociai‘issues, pedagogica1 disagreementsi'
bcan surface as teachers c]ash about what students shou]d
know and contr01 1n their writing' Both sides- of th1s issue-
e‘can be examined 1n the arguments of Dav1d Bartho]omae and
Peter Elbow. :
“.‘dBartho]omaeTskside‘of:the issue’argues that we have a
responSibiiityeto‘the university, society, and knowledge.
We spent many years of our 11ves gaining knowiedge in a
| certain field and were hired by univer51t1es to share that
know]edge with our students in order to make them
h_"productive" members of soc1ety.» OUF»JOb is t0'teach our
.students how to write academic and scho]ar]y discourse so.
vthat when they begin their chosen careers, they w111 be ab]e
,to discuss,‘anaiyze, argue, expand their knowledge in their
ﬂspec1a1 fieids.‘ To teach our students otherw1se is to do
'them a disserv1ce because they may not be ab1e to examine

life obJectively in either their writing or in their



- professional lives. Many arQUe that personal writing is not
used in the business world, and therefore, we should not
influence our students to write about their experiences.
Bartholomae writes: |
Every time a student sits down to write for us, he
has to invent the university for the occasion-- '
invent the university, that is, or a branch of it,
like history or anthropology or economics or
English. The student has to learn to speak our
language, to speak as we do, to try on the
peculiar ways of knowing, selecting, evaluating,
reporting, concluding, and arguing that define the
discourse of our community. (134)
Bartholomae believes that students should try a variety of
voices and to work within fields to Tearn the presentation
of examples. He claims students should one day write 1ike a
literary critic and the next day like an experimental
psychologist. Student must appropriate a specialized
discourse, according to Bartholomae (135). Patricia Bizzell
pursues a similar philosophy by claiming that in failing to
teach academic language, expressivists harm students in two
ways. One, encouraging students to write in everyday
lTanguage puts them at a disadvantage when they must write
within the academic discip]ineé. Two, since mastering
academic discourse is also learning new ways of thinking,
then expressive writing 1Timits students' chances to develop
academically-valued ways of thinking (Fishman 648). Many
teachers agree with Bartholomae and Bizzell's philosophy:

Teaching strict academic discourse should be the main

objective in our composition classrooms. But what Joy S.

10



f,R1tch1e dtscoveredrwhen she was observ1ng a classroom was

E’,;hthat 1f we stress obJect1ve academ1c wr1t1ng too much our‘

vffstudents wr1te exact]y the way we want but they 1ack

'.:npersona11ty 1n the1r wr1t1ng because students be11eve that-“‘?'

';wr1t1ng is a matter of conform1ng to the convent1ons of

";?academ1c d1scourse, of 1m1tat1ng and reproduc1ng the 1deasf

;:and 1nformat1on of author1t1es on a g1ven subJect w1thout a
'persona1 vo1ce, much 1ess a persona] exper1ence (160)
‘IBartholomae sums the ant1-express1v1st pos1t1on th1s way:

If my students are - go1ng to wr1te for me by
~ knowing who I am--and if this means more than
~knowing my preJud1ces, psyching me out--1t means.
‘knowing what 1 know; it means having the
... knowledge of a professor of English.  They have,
»then,;to know what I know and how I know what I
. know (the interpretive schemes that define the way
- I would work out the problems I set up for them);
‘they have ‘to Tearn to write what I would write or
o ;to o;fer up some approx1mat1on of the discourse.
(141 S /

Many experts d1sagree w1th th1s view. Wr1t1ng about .
'\personal exper1ence can he]p students create wr1t1ng that 1s
‘very’ express1ve. Express1ve wr1t1ng 1s an act of

‘}self def1n1t1on of what a person knows,,can d1scover, or

e wonders about., Persona] wr1t1ng 1s descr1pt1ve wr1t1ng that

"te1ls what a person can fee] see, hear,‘touch taste,hwh1ch

'-_ref1ects the many faceted crysta] human be1ngs are (R1co,,

Natura1 Wax,_ls) Such express1v1sm 1s 1ocated w1th1n the

1nd1v1dua1 and 1s a creat1ve act 1n wh1ch the d1scovery of df'
"the true se]f 1s an 1mportant as the product (Ber11n'

”Rhetor1c and Rea11ty 484)

11



Students also react strong1y to Bartholomae and
BizZé]]'s‘pﬁi]oSOphy ' Aﬁn Merle Feldman, an instructor at
the Un1vers1ty of I]11no1s at Ch1cago, shared severa] of her
students”® responses to "Inventing the Un1vers1ty" at the
Cenfefente on CO]]ege Composition and Communication. One
student wrote:

I began to reflect...I became angered...It was not
news to me that students try to integrate
themselves into an acceptable language of the
university...l am like the students in this
article..."writing] in a class to appease the
professor. What you write begins to distance
"itself from you--becomes unfamiliar with your true
feelings...the student capable of conforming to
jdeologies of the university will succeed. Those
that stay firm on their own fee11ngs--unab1e to
conform will no doubt fail. How sad!

Another student writes:
I've been taught to parrot and have been taught to
memorize then mentally regurgitate facts that I
don't understand and can't place in any context.
I use the jargon I hear without fully
comprehending it, and have written "A" papers on
topics I am totally mystified by. I have been
successfully "appropriated" by the "codes" of
academia, but haven't really learned. (CCCC, San
Diego, 1993)
It is true that successfd1 student writers are those who
have adapted to the academic community by taking on the
garments of its discourse (Newlin "Why" 51). However, it
must be pointed out that this applies to the academic
community, not the social community. To many students, the
academic community, while a part of the social community, is
a community that is "closed" and "structured." The

requirements of the social community, which is open,

12



divefse; and full of different persoha]ities;'emotiohs,vand
”opihioﬁs;vére many times bverlooked wheh we teadh our
students strict, Objective,academié‘discourse. We have a
:.choice of whether we want our_students to th{hk, analyze,
and write in new and insightful ways using their own voices,
or to think and Write in the academic persona which can be

- very closed and structured depending on the pedagogy in
individua] é]assrooms. If we choose the latter, and the
academic persona takes over students' writing, then their
writing can become lifeless. Writing that does not contain
an ‘authentic personality is neither interesting to write nor
to reqd. Yet, 1ife1ess prose often earns Students the high
grédes they desire. Perhaps, there can be a bridge in this.
dichotomy; .

A bridge between subjective and objective writing is
what Peter E1bow‘tries to do in his compositioh courses. He
claims persdna] esﬁays should be incorporated into our
composifion courses as part of the curriculum, though not as
the only activity we assign--thus, we may intermingle
expressivism and objective academic discourse. Since
academic discourse tries to be direct about the
"position"--the argument, reasons, ahd claim but seems to
avoid the textﬁre of feelings or attitude that 1ie behind
that posftion (Elbow, ﬁRef]ections;" 145), Elbow suggests
‘teachers assign a piece of writing based on experience

followed by another assignment that builds on previous

13



5-f21nc1ude both act1v‘

'hcfexper1ences.o.0b

: ass1gnment but fo yc°“°eptua" r”b]em (150)

es- and]expose students to;both

us]y 1nterm1ng11ng means one form does

'J‘inot rep]ace the ot er, but that both forms f1nd a home 1n 5[{'”

::the modern compos1t1on course. ;7

In E]bow s art1c1e,’"Ref1ect1ons on Academ1c D1scourse o

How It Re]ates to Freshmen and Col]eagues," he c1a1ms thatQLgT_f

';’11fe 1s 1ong and co]]ege 1s short and very few of our"i"“

heStudents w111 ever have to wr1te academ1c d1scourse after f-q7'

>co11ege (136) He a]so states

- In.my v1ew, the best test of a wr1t1ng course is:

. whether: it makes students more likely to use DA
“writing in their lives: perhaps to write notes ‘and i
~letters to friends or Toved ones; perhaps to wr1te~b

< in a diary or to make sense of what S happen1ng An
‘;the1r lives; perhaps’ to-write in a learning o

a'Journal ‘to: f1gure out a d1ff1cu1t subject they. are*

g; ”study1ng, perhaps to wr1te stories or poems. for. X
. themselves or for informal circulation or even forﬂf'*
‘o serious . pub11cat1on,vperhaps to write in. the
public- realm such as letters to the newspaper -or
"broads1des on dorm1tory wa11s.1 (136) o

: Students need both persona] and academ1c wr1t1ng to preparevw;dj

de‘them for rea11ty outs1de of the un1vers1ty. E]bow does not ;5

‘ advocate that we teach on1y persona1 wr1t1n9, but to 1nc1ude?e p?

,;1t in academ1c wr1t1ng because as a base,‘1t can he]p

: Students produce good academ1c d1scourse (137) ‘eg;h,“””l'"

‘gerere1man echoes th1s merger, instead of pr1v11eg1ng academ1chr17

'hpfﬁwr1t1ng to the v1rtua] exc]us1on of the wr1t1ng requ1red in f;f'*

"nf'other soc1a1 ro1es (476) I a150 agree w1th E]bow s

:‘pos1t1on and fee1 that the best way we can he]p our studentssn"



”’ersona1fwr1t1ng and obJect1ve academ1c,47'

"“de1scourse in our compOs1t1on c]assrooms.;.

Severa] of my co]1eagues a1so agree w1th th1s

'ph1losophy. I conducted a survey of the compos1t1on

:_yx‘teachers at Ca11forn1a State Un1vers1ty, San Bernard1no and

1V1ctor Va11ey Co]]ege to rece1ve some feedback regard1ng thei.‘
’7v1ssue of . a]]ow1ng/encourag1ng persona1/exper1ent1a1 wr1t1ng

o 1n our c1assrooms., In th1s survey, I rece1ved severa1

‘.?fcomments emphas1z1ng the merger of - persona1 and obJect1ve-}jf

academ1c wr1t1ng.m One co]]eague stated»'"I be11eve emot1on

’1s part of the human response reperto1re, and to d1sa110w it

'wou1d be to say that on]y part of human exper1ence is va11d" e

(MacP1ke, Survey CSUSB 1993) Another co11eague c1a1ms

o Students are writing about - someth1ng ‘that 1s S
S familiar ‘and relevant to them; they can'see that :
" essays.don't have to be so1e1y "objective," or:
’.“argumentat1ve," that expressive, reflective
_ wr1t;ng is also va1uab1e. ,(New]1n,_$urvey CSUSB
,1993 el A : N

"When students are 1n our classrooms, they are in an academ1C‘
sett1ng; however, when they are out of our’ c1assrooms, they

are 1n a human1st1c sett1ng that conta1ns w1de1y d1verse L

5 ﬁe]ements. Teach1ng them only obJect1ve academ1c d1scourse

3~; m1ght guarantee them success in the academ1c world and even

perhaps in the1r careers. But are we 1ett1ng them down in

“*ythe human1st1c wor1d7 Some of our- students w111 leave the i

"academ1c sett1ng to wr1te f1ct1on, poems, ch11dren s5f

~stor1es,¢p1ays, screenp1ays,‘and,scripts,?”IhfeeT, as'doesd

15



~Elbow, that we are obligated to help them succeed in 1life,
not just in an academic setting. We can begin to do this by
allowing personal essays which foster devé]opmenta]
strategies for narrative and descriptive writing, and then
by directing our students to analyze théir feelings and
opinions and become critical thinkers.

As I stated in my ﬁntroduction, I, Tike many teachers,
believe that writing about one's own experiences creates
writing that is rich and allows personal growth which can
lead to academic growth. As Julian Quarles points out:

The Personal Essay may indeed subscribe (and to a
real extent, should subscribe) to elements of
narrative composition we as instructors hope to
promote: effectiveness in description, character
illustration/illumination, a vibrant prose
throughout, a legitimate and appropriate tone, and
cleanness in presentation. (Quarles, Survey VVC
1993) R
If students can develop these elements in writing about
personal experiences, we can help them trénsfer those
elements to objective writing. Just listen to a defense
attorney who has been trained in objective argument during
his/her closing remarks, and we will find all of these
elements. Students who choose such a profession need to be
trained in description, narration, analysis, and argument in
order to succeed in their careers. Our job is to help them
develop those modes of discourse.

Another good reason for allowing peksona]/experientia]

essays in composition classrooms is so that we can become

16



"»f'colleagues argues,f“"

'”"%tf?k1nds of wr1t1ng

”Qbetter acqua1nte

;hese essays he]p the student and me to

“?;jal1 become better acqua1nted" (New11n Survey) Becom1ng

w“:better aCQUa1nted w1th our students w11f

ass1st us to ffﬂ f“‘

"‘;understand the1r needs so that we can be the1r "coach" o

o prepar1ng them to meet the r1gors of the academ1c and soc1a1yjiyb

':Lfiworld (E1bow “Embrac1ng“ 229) In compos1t1on courses, one‘fne

ywr1t1ng ass1gnment bu11ds on the next and l“
‘h!persona1/exper1ent1a1 essays can prov1de a trans1t1on to
ﬁuother k1nds of wr1t1ng | EET R i

As a new teacher 1n the compos1t1on f1e1d 1 have

hdJ,exper1mented w1th d1fferent 1deas for my c]assroom.yJIfd

'harto the obJect1ve

‘537wonder how I can he]p my students move from the subJect1ve,*”

There are many mode]s to fo]1ow, but one o

I part1cu1ar1y 11ke 1s the one Cherr1yn E]]er uses in her

"Management 495 c]ass at Ca11forn1a State Un1vers1ty, San

fBernard1no. She has her students work on a s1ng1e proaect
throughout the quarter.» Her students wr1te one paper}o
o d1scuss1ng a certa1n problem, fo]]owed by another paper thatb,
;deals w1th the controversy surround1ng the same prob]em. |
"f%‘The next paper dea1s w1th poss1b1e so1ut1ons, and the f1na1‘.
’ispaper 1s the comb1ned work of a11 papers.w‘ : i
; Th1s same structure, I be11eve, wou1d work to he1p

df:“students move from subJect1ve to obJect1ve wr1t1ng, by &

”ments and serves aS,a trans1t10n to other f?3:5**



‘taking fhém through the different modes of‘cbmpOSitﬁon.\
E]bow-giQES SOmé,guidelinés on éXpanding'persdna1 essays 
intqlothef modes of writing. He says that we should ask
students‘fdr axbiece of Wrﬁting that is based on some
'experienée. Ifiit is successful, thevreadeks will also
experienﬁe what the writer did. Next we‘should ask for a
different piece of writihg»bu11t from the personal
experience essay but that explains some issue or §o1ves a
conceptual problem. wé should not ask the students to
suppress their own experience, but do ask that the
experience not‘be the main focus. ‘If fhe essay does the
conéeptua1,job, then the‘writing‘begins‘tb move from the
subjective. FEach subsequent piecé of wfiting should be
prOCéss writing;‘in‘which studénts try to describe and
analyze what’they-havevwritten and how they went about
‘wrﬁfing it, a]ohg with class discussions examining the
differences between the tésks_("Ref]ections" 150). For
{nstance, if a student writes a narration or description
essay about his/her father slowly dying of cancer, maybe the
next essay‘cou]d compare and contrast different treatments
for cancer, or maybe compare and contrast different
hospitals that specialize in treating certain forms of
‘cancer illnesses. The third paper could be an argumentative
paper for or against euthanasia. A research paper could
examine how federal funds are used in researching a cure for

cancer. The 1ink here is that each of these essays would
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‘H1nc1ude something that the teacher knows 1s of 1nterest to
-~ the student ~and each new wr1t1ng ass1gnment cou]d show the
jstudent how one subJect can be extended 1nto the d1fferent i

“modes of - d1scourse. Of‘course, we must prepare for the

- student who becomes bored or frustrated wr1t1ng about the o

”rsame subJect. Our cha]]enge w111 be to keep the 1nterest
and mot1vat1on of each student 1ntact.

In today s compos1t1on c]assrooms, students are wr1t1ng,"
about prob]ems in their persona] 11ves more- than ever.';As
”Stephen Judy~p01nts out '"humans havefan 1ntr1ns1c need to t'
’sort through and understand the1r exper1ences, and second
:;;. they need to share the1r percept1ons with others" (38).-'
In the last year because of the Rodney King c1v11 r1ghts"
trial, some teachers have had the1r students write about
theirnfee11ngs in hopes that such express1on mﬁght a]]eviate’n
tensionsithat 1ed‘toﬁthe L,A.‘ridts in Aprt1_1992. ‘They may
‘be writing aboutythese probtems‘just:to sort them out as.
'Judy‘said. But encourag1ng students to wr1te about persona1
‘sociaI 1ssues has caused a prob1em for teachers because 1t

s eas1er to read respond ‘and eva1uate essays that are

vjstr1ct1y obJect1ve than 1t 1s to read those that dea1 w1th a"‘f

:student who 1s gay and wants the world to know, 3 student

who has been sexua11y abused most of h1s/her 1ife, 2 student_

~ who has lost a loved one to. gang v1o]ence, or a student

' d1scuss1ng h1s/her v1o1ent acts as a former gang member.

Some teachers w111 not a11ow the1r students to write



about emotional, political, moral experiences or convictions
because'they are either not comfortable reading énd
responding to such personal revelatibns, or théy follow the
philosophy of Bartholomae and stricf]y insist on objeétive
~discourse. Other teachers, however, encourage their
students to write expressively. One of those teachers is

Gabriele Rico. Rico's latest work, Pain and Possibility:

Writing Your Way Through Personal Crisis, is a textbook

designed to help students sort through their crises and
write about their expériences. Rico claims that if students
are allowed to write about their emotional experiences; they
can discover a way through‘a crisis, uncover purposes they
did not know, rediscover themselves, and achieve a new
equilibrium which comes with empowerment (XI). The whole
text is designed to bring the student from the dépths of
his/her potentially turbulent emotion and bfing him/her to‘a
mdre free and rational state of being. Basically students
gain confidence about themselves, their 1ives, and their
writing. They learn first to express themselves, then to
~analyze what they wrote, and then to revise their thoughts
based on their analysis. In composition classrooms, this is
what we aim to teach--confidence in writing, strong voice,
and critical thinking.

As Rico and Elbow agree, students should be allowed to
write about any experience or bias, especially if it is

affecting their ability io’gO'beyond their experiences and
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'conv1ctions and wr1te obJect1ve1y., Somet1mes a wr1ter can” -

’get SO’ emot1ona11y 1nvo]ved w1th a persona] 1ssue that

hhe/she cannot th1nk of anyth1ng else.i For examp]e, 1f the_;fg-

_student 1n the 1ntroduct1on had not been a]]owed to wr1te d; as
”°about her cous1n s death I f1nd it d1ff1cu1t to be11eve
‘:that she cou]d wr1te an obJect1ve essay d1scuss1ng the Los";-"
Ange]es r1ots because every time she wou]d th1nk about those.r
:r1ots, she wou]d gr1eve., But once she has had the )
: opportun1ty to‘express herkgr1ef:and‘ach1eve at least a .
Timited catharsfs;‘she wf]1,be~more abie'to view theoriotS-
'objective1y,ihlf“We'encourage.our stUdents to eXpandttheir
thinking by Writingyabout‘personal feé11hgs; and'then'directw~
them to other forms of d1scourse such as ana]yz1ng, argu1ng,:‘
'and eva]uat1ng that lead to cr1t1ca1 th1nk1ng and obJect1ve
wr1t1ng, the student can eventua11y be ass1sted to write an
essay that obJect1ve1y 1ooks at the s1tuat1on that caused
the emot1on or 0p1n1on. For examp]e,vgo1ng back to the‘L.A.
riots*asstgnment;na teacher‘COu1d have. the studentVWrite,a
.second paper,‘a cause and effect paper, d1scuss1ng the
under1y1ng reasons for the riots, or the student cou]dlb

: research po]1ce department po11c1es regard1ng r1ots.’ Sincetl

the emot1ons have come out in the ftrst paper, thef

1nstructor can, through wr1tten and verba] responses, 1ead .

X the student “to be ob3ect1ve in subsequent essays.v
Th1s chapter does not attempt to so]ve the controversy"

between ‘those who teach onTy ObJECt1VE academ1c d1scourse'
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$"7and those who 1nterm1ng1e persona1 essays W1th other mOdeS

Cof academ1c d1scourse. However, 1t does attempt to}y_;f'”'
‘jffestab11sh the va]ue of persona1 exper1ence wr1t1ng 1n the
”fcollege c]assroom.d Students shou]d be a11owed to

”,1nterm1ngle persona1 essays w1th obJect1ve wr1t1ng because

f»there are students 1n our d1vers1f1ed academ1c commun1ty whog .

:w1sh and need to d1scuss soc1a1 1ssues more than they need
v=to conform to the scho]arTy pursu1ts of other generat1ons ofi
Jhstudents. w1th the chang1ng popu1at1on on our campuses,-."
”bersona] essays shou]d be 1nterm1ng1ed w1th academ1c ;
’fd1scourse 1n compos1t1on courses because as Ed Wh1te wr1tes

j"we must be aware that the va]ue of a. text 1s negot1ated

‘,culture bound 1ocated-1n-soc1a1 structures":(Wr1ters 98),~

nand persona] essays are ref]ect1ons of students soc1a1
structure.' If 1nstructors create wr1t1ng ass1gnments that T
al]ow students to work w1th sources of the1r own that can

. comp11cate and enr1ch the1r pr1mary sources, students w111

’:f1nd new. ways to wr1te scho]ar]y,'obJect1ve essays that are

i exploratory,_thoughtfu1 and ref]ect1ve (Sommers 30) 'We‘,'

can encourage th1s process by recogn1z1ng our students 7nd’
tfour own b1ases,‘understand1ng how we are affected by |
h;personal/exper1ent1a1 wr1t1ng, and thus focus1ng our’

3jtresponses to address our: students needs to share the1r
}persona] 11ves and op1n1ons w1th us. We: can focus our

‘5 'responses to d1rect our students to ana1yze the1r fee11ngs

and op1n1ons, th1nk cr1t1ca11y, and wr1te obJect1ve1y about



what influences them.
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CHAPTER I1

MOTIVATION AND STRUCTURE
An Analysis of Students' Motivation and Tone

If a child has been a victim of child abuse, a woman a
victim of>spousa1 assault, or akpérson a victim of a violent
crime, then he/she usually receives counseling. Counseling
is a way for victims to‘communicate their feelings and

' feérs. This éommunicatiOn is necessary in dealing with
problems because languége helps us to create and sustain
relationships with bther people (Cohn 7). These
relationships are important to all of us, as valued
relationships are essential for giving others moral support
and for our own persona]-gkowth.' In a classroom a
teacher/student re]atidhship is pre-established. When
bteachers enter a.classroom atbthe beginning of a
quarter/semester, often all they know about the students are
names and social security numbers. It takes a week,
sometimes two to associate a person with a name. In the
writing classrdom where objective academic writing is
taught, the re]ationship between teacher and student may
remain distant. There is little motivation for either

teacher or student to go beyond that established distant
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relationship, unless one makes an initial gesture to remove
that diSfance;’pr the teacher and student work on a
co]jaborative pfojéct, or a prob1emiarises wh1ch
necessitates a c]oser.feTationship.' :

We all know that students heed‘motfvation to write;kahd
for students to write objectively, they need motivation that
differs from'the_motivation to write subjectively. When we
vgive our sfudents én assignment, we constantly remind them
to be aware of their audience.‘ We empha§ize that we are not
the audience, even though in their minds we often arebthe
primary or on]y-audience. Since we are members of that
audience, we read, react, and respond to our students'
essays, and the way we respond can motivate our students to
either maintain thevpre-established tea;her/student
relationship, or Wé”can.motiVate our students to;think of us
as'toaches/al]ies/friends. If a student reaches out to us,
we should be ab]e to Eéach out foo and help. Our main job
is to help students improve‘théir writihg, Eut’we can also
help them find resources. Most importantly, though, we can
just listen because words not only serve as a medium of
communication but a]sd help us to identify, shape, and give
meaning to those relationships (Cohn 7). |

In a composition coursé students use language to create
relationships with‘their £eachers, other c1é$smates, and
thémse1vés. Sometimes the personality of a teacher will

motivate a student to be emotional in his/her writing. For
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hinstance,'a teacher‘wwth a fr1end1y, outgo1ng persona11ty
:may be ab]e to mot1vate a student to commun1cate personal
'»fee11ngs,'whereas, a teacher w1th a more reserved
";persona11ty may not mot1vate persona] revelat1on.ﬁ When a
:student wr1tes a persona]/exper1ent1a1 essay that 1s f111ed
_w1th emot1on, b1as, or. op1n1on, that student is look1ng for'

a response.. We are the aud1ence, reader, 11stener, and

-',responder, and through our responses,‘we mot1vate our

‘students, One essay ass1gnment I g1ve 1n my bas1c wr1t1no
ACIass‘ds, "Wr1te an essay about someth1ng that happened to
you that has spec1a1 mean1ng in your 11fe.‘ My students‘a
:br1ng in rough drafts of the1r essays for a workshop. o
Dur1ng one such workshOp,'a student asked that I read her

’paper 1nstead of the other members of the group read1ng ttp,'

: It was a story about how she and her s1sters had been

‘ sexual]y abused by the1r stepfather. She talked about how r['

angry she was, and how gu11ty she fe]t because she cou]d not
‘1ove‘the man her mother 1oved In her'essay, she ment1oned
that she had not been to a counse]or because she could not

‘ afford one. She cont1nued to say that she Just hoped

'hnsomeone wou]d 11sten and be11eve her s1de of the story

because,‘at one t1me, she had tr1ed to talk to her mother
| about what was happen1ng, and her mother d1d not be11eve
“her, 1 to1d her I was not a counse1or.' i did not have the.:
‘trainwng. But I assured her there were peop]e on campus ‘who

"cou1d counse1 her I funct1oned as the 11stener, and we,
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i

Jd1scussed the tone of the wr1t1ng.; The words d1d not

'v‘nreflect her anger or gu11t.; Her tone was more fr1ghtened

”?and t1m1d than angrya It took severa1 rev1s1ons to ach1eve

. the tone she wantedﬁto express.» Through the work we d1d

'r]ftogether,,we estab11shed a relat10nsh1p that went beyond the

‘-a pre estab]lshed teacher/student one.; T was a coach try1ng

hfto get her to express her true fee11ngs in. her wr1t1ng, andv
'hI was a frtend who 11stened and tr1ed to d1rect her wherei“,j
'Tshe cou]d rece1ve he]p.h 0bv1ous1y teachers shou]d not try
{{to be counse]ors, but they can be 11steners and acknow]edge
'the fact that students may be 1ook1ng for some recogn1t1on
vﬁand/or a sympathet1c response. Somet1mes»1t is easier. to
‘ hwr1te about. our fee11ngs than 1t is to speak them.f As we
eknow, next to speak1ng, wr1t1ng 1s the second maJor form of
human commun1cat1on, and commun1cat1on is. our ‘main goa1
'compos1t1on.‘ we want our: students to commun1cate the1r
1deas in a c1ear,_conc1se manner, and we teach them how to,
”fdo this by 11sten1ng and commenting | »
| In my basic wr1t1ng c1ass, one of the Journa1 entry

quest1ons I ass1gn 1s,@"What wr1t1ng an essay means to me.va

ﬁgjOne of my students expanded her Journa1 entry 1nto an: essay. |

that she sa1d about commun1cat1on 1s re]evant to my
‘argument The f0110w1ng 1s excerpted from her essay

'VWr1t1ng to me means commun1cat1on,zexpress1on, S
and a way of re1ax1ng my nerves...Il use wr1t1ng to
}speak for me...Another way I use writing is to -
express myself. I have a hard time expressing .
“myse1f voca11y._ Wr1t1ng saves me from be1ng made



a fool out ofr'sic]. _Expression in writing tells
people the mood I'm in...This makes the person I'm
trying to express myself to know how I feel. If I
didn't have writing around to help me express
myself, I'd probably keep everything inside and
explode...I just write my worries away...lI think
writing is best for communicating because you write
what you really feel. (Palmer 1-5)
Students are motivated to write about their personal
experiences/feelings betause'as'this student pointed out, if
she was not able to express herself, she would "keep
everything inside and probably explode." Jean Pival writes
that we need to give our students the opportunity to
understand their fai]ures, successes, weaknesses, strengths,
disillusionments, and dreams in order for them to understand
themselves because understanding the self leads to
se]f—mastery and self-confidence (14). As stated in chapter
one, self-confidence gives our students the ability to think
critically and express their ideas clearly. The student who
wrote the essay about her stepfather's sexual abuse, gained
Se]f—confidencewand after several revisions could express
her true feelings. As a teacher, friend, and listener, 1
gave her the opportunity to understand her disillusionments
and gain self-confidence. After the essay was finished, she
told me that she could discuss that period in their lives
with her sisfér. It was a discussion that they had always
avoided because of fear. She now felt more confident

talking about it and was curious if,her sister felt the same

way. A1l she needed was a chance and the motivation to
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:';ewr1te free]y about 1t As compos1t1on teachers, we do not

'?‘have to pretend to be counselors. We can he]p our studentsﬁ
:;by a]]ow1ng them to wr1te about what they are 1nterested n’”'
 and gu1d1ng them towards ana1ys1s, d1scuss1on, and - 5
hueva1uat1on of the1r fee11ngs |

» Mot1vat1on p1ays an 1mportant ro]e 1n what students

ﬂrwr1te “If an 1nstructor be11eves, as Bartho]omae and

-”‘B1zze11 do, that we should teach on]y academ1c wr1t1ng; then }
h1s/her students are most 11ke1y not go1ng to be mot1vated |
to wr1te essays that conta1n persona] content whereas, |
students who are in classrooms where the 1nstructor be11eves
as E]bow and R1co do, that it is better to 1nterm1x persona1
‘and academ1c wr1t1ng, w111 be more encouraged to express
‘their. 1nner fee11ngs/conv1ct1ons.' However, even though
1nstructors may fo]]ow Bartho]omae and B1zze11 S ph1losophy,
| they may - be forced to dea1 with a student who has a need to: -
sort through and understand h1s/her exper1ence, and share:
}h1s/her percept1ons with others (Judy 38) |

Instructors who fo]]ow Bartho1omae s ph11osophy, have a f
Tot of contro] over what students wr1te. Students do not
Jhave the cho1ce to wr1te whatever they des1re, wh1ch I fee]
can create a 1ack of 1nterest 1n wr1t1ng and may 1ead to -

.‘wr1ter S b]ock When a student can make cho1ces 1n h1s/her

“5wr1t1ng, that freedom many t1mes creates an 1ncent1ve to

.wr1te, wh1ch creates a mot1ve for chang1ng way students v1ew

-;‘the1r fee11ngs and op1n1ons'(Brannon and Knob]auch 159 163)
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In many c]asses students do not have a cho1ce in

",ftop1cs. They are g1ven a s1ng1e essay ass1gnment revo1v1ng.]'f

‘.”around the classroom d1scuss1ons, and 1n other d1sc1p11nes,‘

'";depend1ng on the top1c, obJect1ve academ1c wr1t1ng is.

[requ1red For examp]e,”1n a h1story c]ass, students may’be‘fv
‘g1ven the ass1gnment to wr1te a cause and effect paper on
the war of 1812 Unless students are h1story maJors, they o

probab]y do not care what caused or what resu]ted from: the_

: War of 1812. But students do need to care about fu1f1111nglrc‘

the requ1rements of the c1ass 1f they 1ntend to pass the
c]ass, and of course, as 1nstructors, we hope to 1nst111 an
1nterest about the subJect we teach Students, I be11eve,'
'need to 1earn to wr1te on’ subJects they have not chosen, and

they shou]d a]so 1earn how to f1nd an 1nterest in any g1ven

top1c. A teacher .can develop that 1nterest by a11ow1ng the |

‘student to exp]ore beyond the ass1gnment In trying to
deve]op an. 1nterest in the cause- and effect of the War of
1812, students cou]d 1ook for para]]e]s in more recent
:»conf11cts.' Naybe there are para11e]s 1n the War of 1812 and
kDesert Storm.v In look1ng at those para11e1s, if a-: student
was. a part1c1pant‘1n Desert Storm,‘thengthat‘studenticou1d
ijssib]y discuss»a'bersonal,inCident suchvasfdescribing a
”‘sbectfic‘clash he/she was‘ihvo]ved in. and comparing it to a

spec1f1c batt]e 1n the War of 1812 thus; transcend1ng the =

: jboundar1es of obJect1ve academ1c wr1t1ng; In this case,‘if”

'the teacher ass1gns one_essay,per.quarter/semester, and the
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"gstudent does not have a chance to rev1se, then the student |
h)w111 probab]y rece1ve a 1ow grade and cou1d Iose the A
dhmot1vat1on to wr1te. Th1s is an examp1e of what cou]d
poss1b1y happen 1n a c]assroom where on]y obJect1ve academ1c
F”wr1t1ng 1s allowed and the 1nstructor ma1nta1ns the |
hpre estab11shed teacher/student re]at1onsh1p.:- o
Every teacher, subJect ‘and c]ass d1ffers 1n pedagogy,

'ph1losophy, and- requ1rements.‘ No matter what c]ass or .
wsubJect 1nstructors shou1d be very c]ear in. the1ri‘.*c7‘
expectat1on of how ass1gnments w111 be fu1f111ed. We a]so
‘need to be aware of the fact that those names and soc1a1
‘secur1ty numbers be]ong to: peop1e w1th 1dent1t1es,
-persona11t1es,rop1n1ons, b1ases, and prob]ems, and students
v'want to express the1r op1n1ons, to te]] someone of some -
1nJust1ce, or Just ask for he1p in so1v1ng some aspect of
g their 11ves, and we can he]p mot1vate ~them to quest1on,
analyze, and th1nk cr1t1ca11y about 1ssues., D1a1ogue is a'

'wonderfu1 mot1vator, but we must understand that op1n1ons do

"d1ffer, and we may come across wr1t1ng that offends us in

'some way. When we come across such wr1t1ng, we react f1rst
*as human be1ngs, and then we respond as profess1onals. " But
1n that f1rst react1on,.we ask "why?“v Why 1s th1s student

exper1enc1ng th1s, be11ev1ng th1s, and wr1t1ng about th1s?

B Once we answer the quest1on, we can recogn1ze the mot1vat1on'

beh1nd the wr1t1ng _ We can a]so exam1ne the tone in

students' essays in order to focus our responses in such a

=31



'_jway as to mot1vate students to ana]yze; d1scuss,vandtf'

f‘eva]uate the1r 1deas more cr1t1ca11y. A1so by ana1yz1ng k;w

&kstudents descr1pt1ve techn1ques,,an 1nstructor can
:‘.fdeterm1ne mean1ng 1n students essays.:‘ ‘ |
| The way students fee] about the1r subJect matter and
’ how they express those fee11ngs can mean the d1fference
_between wr1t1ng that 1s 1ess energ1zed and wr1t1ng that 1s
powerfu]., As ment1oned prev1ous]y, the student who wrote
”about her stepfather s sexua] abuse was not express1ng her'
o true,feelnngs. -She wrote "I~f1na11y cou]dn t take it
.wjanymore, and I‘Just dec1ded that I had to te11 her. So one
day I to]d her that I had someth1ng bad “to- te11 her. jShe:

- asked me what 1t was, and I ‘told her We11 she d1dn tf‘
”jbe11eve me and ca11ed me a 11ar. I was upset" (Perez,‘;p_
‘:pStudent Essay) When I read th1s, I asked Mar1a if a11 she;,.
was was upset. She sa1d that she ‘was” very angry w1th her -

f“mother;'and in fact at that moment hated her.g I asked;
Maria where 1n her essay she expressed that hatred. She
rep11ed,’?$he 'S’ my mother.t I cou]dn t say out 1oud that 1
haterher“ (Perét; Student. Conference) ”_Then 1 asked Marja
why she wrote the essay.v She sa1d~so that she could oet'her>
'”fee11ngs out and she h0ped that someone wou]d be11eve her.v'
_She f1na11y rea11zed that her true fee11ngs on the subJect
were not be1ng expressed. Tone is an 1mportant aspect 1n.
'expresstng mean1ng In Mar1a s case, she was concerned |

'abouthhow she presented'hersetf., She was concerned about



”appear1ng the dut1fu1 daughter, not about her rea]
'v‘under1y1ng fee11ngs.i As a co]league po1nted out "a11u"

-peop]e have a need for a’ h1gh evaluat1on of themse]ves and

- for the esteem of others" (New11n "Why“ 45) , We try to make

ourse]ves Iook good 1n the eyes of others. Our students do
‘th1s when they wr1te essays for us. They hope for. |
acceptance through grades and responses,,not on]y as

: wr1ters,tbut as human be1ngs w1th fee11ngs and know]edge :
about the1r t0p1cs, and 1f a. student 1s d1scu551ng a top1ca
that he/she knows is go1ng to 1111c1t a. strong react1on fromg
"the reader, then through our responses, we can deve]op
,‘conf1dence and se1f esteem, or we can tear them apart.
Dav1d Bartho]omy addresses th1s need for the esteem of

others in h1s book Somet1mes You Just Have to Stand Naked

A Guide to Interest1ng Wr1t1ng He c1a1ms that when we

write about ourse]ves or someth1ng 1n wh1ch we were
anvo1ved,‘we present ourse]ves in the bestkp0551b1e
" perspective; wefemphasize‘or‘exaggerate:our “good"
‘qualities and de-emphasize'or makegiight"of the ones wemare'
‘not proud ot We present ourselves as we wou1d 11ke to be
“viewed by others rather than as we know ourse1ves to’ be
‘,(127) 1 agree w1th Bartho]omy and have come across several
examp]es of how students present themse1ves 1n essays.  w
A student 1n my Freshman Compos1t1on c1ass wrote an

essay about the hatred that deve1oped between her and her

sister because as they grew up, her 51ster "changed"; ,d!



started hang1ng around w1th the wrong peopTe and us1ng

aydru954 Throughout th1s essay, the student portrayed herse]f{f

"Vsas the good support1ve, car1ng s1ster who was onTy try1ng

'5gto capture the1r ch11dhood togetherness that they once ]»“3

F;Tshared. It was a weTT wr1tten essay wh1ch makes her 100k

fjgood 1n the eyes of the reader and makes her feeT good aboutﬂ

7'herse1f But as Bartho]omy aTso po1nts out, _1t does not
aﬂmake for‘the most effect1ve wr1t1ng (127) because we are
”:;onTy read1ng her'perspecttveu We are onTy see1ng the good
h_stde_of_her,‘and»Ifquestton‘why that hatred deveToped What”r“
‘ ddroyerher sister ti "change"?’ The wrwter comes across asf‘

being too good. She seems concerned but does not wr1ted,_v;

'__Taboutuany of'her'negat1ve emot1ons She distances her

’emot1ons from the wr1t1ng, JUSt as Mar1a d1d which‘for»me;q_

1{jas a reader, 1s Tess 1nterest1ng, and 1f I am not carefu]

my attempts to. br1ng out her negat1ve emot1ons,k1f’there‘aref ‘

f,x;,any, I can damage th1s student s se]f esteem. But by hav1ng

~her wr1te about the deve]opment of the hatred the wr1t1ng
Tiw1TT be more 1nterest1ng because as BarthoTomy says, one
'iqua11ty that does make wr1t1ng effect1ve 1s a w1111ngness tog‘
Tu"stand naked" (127) g Our students who wr1te about abuse,;
‘}death} homeTessness, v1o]ence, and the1r sexua11ty are
vow1111ng to stand naked. They are w1111ng for the1r readers L
”to see not onTy the good 1n the1r 11ves, but aTso the

':probTems and horrors.v They are w1111ng to express the1rf’

.v1ews even though those v1ews are somet1mes reJected by R




‘*_soc1ety.w | _ : S
" Stand1ng naked 1s very hard to do, and even when’”

Vyistudents do,,they st111 try to present themse]ves 1n the

'»best possible perspect1ve as seen in another essay from a:f

”_student in a bas1c wr1t1ng c]ass The student wrote an.

';ffessay about h1s past exper1ences 1n a gang 1n the Los

""\Angeles area In th1s essay,.he d1scussed ‘the gang S» Ll

n.vﬁolent deeds that many peop]e would. f1nd appa111ng.-;'At]:-h.
jwthetend of the essay, the: student added '"I hope yourhi“h
‘bopinton of me doesn t change because of th1s ~‘The.most‘”
,1mportant aspect of the essay,.to the student wasbthe
teacher S op1n1on of the student s behav1or. The‘student‘s
"‘mot1vat1on ‘was to show that even though he had once been a DSy
}part of a gang, he now knew that the act1v1t1es the gang
were 1nvo]ved in were mora]]y wrong and that he now had a-
“more p051t1ve goa].: He was more concerned about how the |
teacher wou]d eva]uate h1m as a person than how he/she wotld
eva]uate the essay._ I found myse]f becom1ng aware that -
somet1mes the person is more 1mportant than the wr1t1ng, and
bas I respond to my own needs as -a teacher,lexpect1ng an
essay to meet my:requwrements,'l a]so need to respond to the )
:needs'of the'student.- in’deve]op1ng»students hse]f—esteem ,
’and se]f conf1dence,‘a teacher respond1ng to th1s essay
should address the very 1ast 11ne before respond1ng to any
‘other part of the essay such as when the student says, "I;f

wasn't scared when we robbed the,store. I mean 1tswrs1c]‘
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onTyftakﬁng’money;‘ But when the guy pu]]ed a gun on us, 1

. just took Off.g:I JUSt new rs1c] someone wou]d get k111ed"

'(Anonymous, Student Essay) Even though we are horr1f1ed by‘_,_ﬂ'

"th1s, we need to address what th1s student is fee11ng when,

,he wr1tes the essay, and that fee11ng 1s express 1n the 1ast5»d

11ne. Th1s student made 1t very c]ear what was 1mportant tof
him,. and that 1s the content to which we shou]d respond. fe
. Students also use other techn1ques to express the1r thoughts{'~
‘and fee11ngs about the1r subJects.,' | |

Inrreading students persona]/exper1ent1a1 essays,:the
teacher may have to analyze students descr1pt1ve techn1ques
»before he/she can determ1ne the essay s tone and mean1ng
because each of us has ‘a persona] voice, wh1ch is
“character1zed by the words we use.‘ The way we speak~andr-
write strong]y 1nf]uences the 1mage we proaect to others
“(Cohn 7). Depend1ng on the way we want to present ourse]ves
~to our audience, we w111vchoose words carefully. If we want
r‘our audience to‘thtnkdwe arevin contrOi;'strong,
Hindependent, andvsuccessfuTF'Wedwill u5eiforma1 ]anguageér;
with appropriate dictton and‘tOnevsuch'as we do when we
hvwr1te letters of 1nterest for Job app11cat1ons or graduate
‘,schoo1 But 1f a student is wr1t1ng about be1ng sexua]]y
abused, the 1anguage most 11ke1y will be 1nforma1 ‘and the |
~ tone will express the fee11ngs of- the wr1ter. Wr1ters use'”
‘several techniques to let readers know how they are fee11ng'

” about their. subJect. One techn1que is. to descr1be someth1ng'f
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v 7";,0r'sOmeone-that’is51n°their‘pastfin~preséntrtense. I”came“

'across severa1 essays 1n wh1ch wr1ters used th1s techn1que

'f¢€One essay was about a boy who at the age of e1ght had 1ost

*:'h1s mother He beg1ns the essay 1n the present tense ft”Youdz
afbsee, the best ones d1e unt1me1y deaths...;"_and "In herrnfl
‘Tiear11er years, I am to]d she Was... He then shfftsitol:'
past tense when he descr1bes h1s mother s 1ooks and}_sf.-
',persona11ty. Later 1n an’ emot1ona1 paragraph he uses: the m
':mother hen metaphor and sh1fts the descr1pt1on of h1s-3 £
r:amother,lﬁmother hen" to present tense: she knows’what isf
cgoodvand what fs{bad-}what is r1ght and what is wrong,‘what o
v,can hurt and what cannot" (Sm1th Student Essay) Th1s .
‘sh1ft to present tense makes h1s mother, who d1ed maybe 10
h,years prev1ous]y, seem a11ve and st111 1nf1uenc1ng_h1mvth1s
very day. | | »
| Another examp]e that I found very 1nterest1ng tn‘usang
‘the present tense to descr1be someone who died is in the |
"‘fol1ow1ng excerpt | ‘» |
| Th1s 1s about a perfect rose by the name of -
» N1cho1e.‘ She 'is seventeen years.of age She‘has
-short, dark hair, and dark brown eyes. She is-
'very pet1te but also very strong 1ns1de. o
« I first met N1ch01e when I started runn1ng..., '
‘(Barter, student essay 1) ' i . | -
«The essay d1scusses N1cho]e S accomp11shments as a- student\:
jand a track star. N1cho1e was k111ed 1n an automob11e

facc1dent four years before the essay was wr1tten.v However,

"descr1b1ng N1cho]e in present tense 1n the f1rst paragraph
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dvf”wmakes the phys1ca1 N1chole more v1v1d and a]1ve for the'

freader., Dr. Edward M. wh1te says 1n h1s book The Wr1ter s

Contro1 of Tone, that ,...the cho1ce of tone so expresses

".the purpose of a p1ece of wr1t1ng that th1s cho1ce governs

f,and d1rects everyth1ng e]se" (x), These two wr1ters chose
to sh1ft the1r descr1pt1ons to present tense and use
’1metaphors, a second descr1pt1ve techn1que, to set the tone o
1of the wr1t1ng to. focus on the good happy, pos1t1ve
batt1tudes of the1r subJects. ‘The use of the mother hen
'metaphor and the descr1pt1on of N1cho]e as "a perfect rose,'fp
hrare express1ons of these exper1ences wh1ch show the1r
'freshness and un1queness and that they are not simply
fp_1m1tat1ve reports of the v1s1on of others (Ber11n "Rhetor1C'

“and Ideo]ogy“ 13) :, as. readers,,come away w1th the same

: ','pos1t1ve fee11ngs that the writers have for the1r subJects~

_because readers 11ke to see, hear, taste, sme11 and feel
what wr1ters do, and we w111 respond to those fee11ngs.
W1th careful read1ng, compos1t1on teachers can ana1yze
the mot1vat1on beh1nd the writing and the tone in students
_essays. It does take a 11tt1e more t1me to do such an .
; ana]ys1s, but since we constant1y te11 our students to be
“act1ve readers and engage themse]ves w1th the text to.
quest1on,‘argue, and eva]uate a text as they read we aiso
’must be act1ve readers of our students' texts and quest1on,
xargue, and eva]uate Through d1scuss1on, both wr1ters' and

‘readers fee11ngs and conv1ct1ons are deve1oped or changed



VWhen we. engage our students 1n the1r wr1t1ng,‘we must a]so  ”
“hbe engaged 1n how and why we respond as we do.~ Once we

| ana]yze the mot1vat1on and tone of our students wr1t1ng, wef

o can analyze the mot1vat1on and tone of our responses to

ﬂ-the1r wr1t1ng because our responses are Just as cruc1a1 as

’ the students texts.‘ Our react1on to a text g1ves mean1ng

fto that text and since many students rev1se based on our
' comments, we he]p them to ana]yze, d1scuss, and eva]uate =

”.the1r texts.. We teach them to th1nk cr1t1ca11y.
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- CHAPTER III
 DEFINING OUR ROLE
’ ReadEr,nResbonden,-and'Eua1uat§r o

o When we ass1gn an essay, we estab11sh a cr1ter1a for
.'evaluat1ng that essay based on prev1ous eva]uat1ons of
essays. The usual cr1ter1a we expect to f1nd.1n essays,w
'include,abTbgicaT organization; a gracefuIFSty1e,»a_stnon§
sense of Togic,_and an'adequate use dfdcbrrect grammatical:
structure. Our evaluation of essays ﬁscbased.on how well
the,wrtten has met oun‘pre-establishedvstandards; TeaChers.
read, respond, andfevaluate'essays in severa1 Ways,’zSome“
imight assign thegpaper, read it,»nespond to it and‘eva1uate‘
.it without a]Towing reVision; VOtherstevaluatelessays_by“ 
assigning thebpaper, reading it, responding,to:it, rereading
~it, and then responding again and euaiuating. The third way
15'to‘read,drespbnd»and;eva1Uate; renead, then cespond again
andere-evaluate;.VWithin‘the last two}processes; reading and
responding can happen severa] times.

v A11ow1ng rev1s1on 1s an’ 1mportant part of the‘
eva]uat1on process because 1t a110ws students to reth1nk ,
the1r‘argument def1ne 1t c1ear1y, and become prof1c1ent
writers; 1f a paper is eva1uated and g1ven a grade on the‘

- first draft, then there 1s no mot1vat1on for . students to
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vread the comments and th1nk more cr1t1ca11y about the1r

',vwr1t1ng., When we' aTTow rev1s1ons, our students can ana]yze 'm

‘:fj¢our comments and 1mprove the1r wr1t1ng. “In th1s chapter,fo

Wil exam1ne our roTe of reader/aud1ence, responder, and_'

R ﬁ'evaTuator, how we are affected by the persona] 1ssues our

"fjstudents wr1te about ‘and how we shoqu respond when we ‘are-

affected personaTTy Our responses can heTp strengthen ourj'
students"wr1t1ng by he]p1ng them meet the pre- estab11shed
standard‘ and by deve]op1ng the1r seTf confidence as
wf{térs.' OQur responses can he]p our students ach1eve

organ1zat1on, c]ar1ty, cohes1on in the1r arguments, reasons,y

N and c1a1ms, and, at the same t1me, br1ng out the fee11ngs‘

and att1tudes that lTie beh1nd those pos1t1ons (ETbow,
"Ref]ect1ons" 145) The way we respond can be categor1zed
_under ‘three d1fferent sect1ons that I caTT the "avo1der,

"~ the act1v1st or the mot1vator and peer/chaTTenger. T ‘
| When I g1ve my students an- ass1gnment one of the f1rst‘
th1ngs we d1scuss 1s ‘their percept1on of aud1ence.,tho‘do,
blthey think they are address1ng in the1r wr1t1ng7 InevttabTyk
isome answer "the teacher. Of course I do my best to change
that percept1on, but 1t 1s an unden1ab1e fact that I am partf
of that aud1ence, a maJor part. I am the pr1nc1p]e reader
' fand'evaluator.v The students may 1nvoke a f1ct1ona1 .
:aud1ence, but the one they are try1ng to 1mpress is me,‘the .
“reader" to fo]Tow the1r argument..v

: There are- generaTTy two bas1c groups of aud1ence. One
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jcgroup is externv to'aftext xand 1n our compos1t1on c1asses o

‘vthat 1nc1udes the teacher, the other students,_and poss1b1yh?rii

'nututors.; Th1s 1s the aud1ence whom the wr1ter must

‘faccommodate. The other group 1s the "1mp11ed"'aud1ence rihffft3

'lfw1thin the text.ﬁ Th1s 1mp11ed audwence has a set of

| suggested or evoked att1tudes,'1nterests, react1ons,;: |
k_cond1t1ons of know]edge wh1ch may or may not fit w1th the ?:t
“trqua11t1es of actua1 readers or 11steners (Park 160) Thei"

}’~99roup‘that,ihjs chapter 1s focused on is the f1rst hgif'"

tf?upeop]e[externa1 to the text

In chapter one, I quoted Bartho]omae when he sa1d thatf
\tf’his'students‘Were go1ng to wr1te for h1m, they had to»g“

bknow who he was, know h1s preJud1ces, and psych h1m out

'(141) : Th1s is a11 part of the game Our students do try'tti‘

©to 1earn what 1t is that we 11ke or d1s]1ke. They do try tok"

.ﬂpsych us out. Th1s is the 1eve1 that many students work at
but there 15 another 1eve1 that we shou]d try to conv1nce'
Lour students'tO’understand They need to 1earn there 1s an
externa1 aud1ence present outs1de the teacher such as

fhc1assmates’ tutors, other teachers, or that 1mp11ed aud1ence‘

‘at a presentat1on'or conference who have certa1n be11efs, FEE

‘;att1tudes, and re1at1onsh1ps to the wr1ter and to the o
‘w“fsjtuatJOn,‘ Depend1ng on the s1tuat1on whether 1t 1s a peer

”gworkShop or a conference presentat1on,\there w111 be‘certa1n‘

"efcharacter1st1cs of response to the text (B1tzer/Park 159)

. For Jnstance, 1n a peer workshop, aud1ences_do not respond
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iauas'readiTytohideas‘asmthey”dotathconterenCe:presentationste'
;“Aud1ences 1n a peer workshop w111 comment on. structure,‘ |
}sty]e, 1og1c, and grammar because they fee1 more comfortable
“address1ng these 1ssues than they are w1th 1deas.‘ Most
,members of an aud1ence are. re]uctant to express the1r‘
‘op1n1ons on 1deas 1n classroom d1scuss1on and in peer"i
,workshops.n However,‘at a conference presentat1on,'the %aéasi'“
-~ are the maan focus and what the discussions center on{';But. 5
eva]uat1ng structure, sty]e, 1og1c, and grammar do‘notrd" u
‘ def1ne our ro]e as reader and aud1ence when we are faced
w1th}an,essay that,opposes our-po11t1ca], moral,
~yfre11gious Values; | | = " o
lASFPreviQus1y mentdonedl‘students write about the1r
| be]iefs,’biases, or op1n1ons in order to commun1cate the1r
xideas,'but‘aISO to invoke a response, as I exper1enced when’
the student wrote the essay that revea]ed how she had been
.sexua11y abused for many years. ~In this chapter, we w111
d1scuss an essay that‘descr1bes the:1n1t1at1on procedure
;dnto‘a‘gang,when the writer‘shot someone. As‘hUman beings;;
we react differentTynto»each’esSay.- The first one thokes}
our sympath1es, the other our dwsgust or horror. Our
reactions to the text determ1nes how we Wil respond"andij
how our students w111 react to our responses. We have to p
,surpass Just 1oot1ng at the normal character1st1cs of
wr1t1ng. We have to recogn1ze that we are readers w1th our~

own emot1ons and conv1ct1ons. Lad Tob1n, 1n h1s art1c1e,
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v‘"Read1ng Students, Read1no 0urse1ves Rev1s1ng the

“fTeacher s RoTe 1n the Wr1t1ng C]ass, c1a1ms f"Th1s paradigm S

‘f;of the teacher as obJect1ve reader fa1ls to do 3ust1ce to

.f;.the comp1ex1ty of the read1ng and wr1t1ng processes and to

h"“our re1at1onsh1p to our students" (336) ..It s 3150

1mportant to remember that when we do respond our students L

: then become the readers and aud1ence for our responses, thus
b: beg1nn1ng the d1a1ogue towards ana]yz1ng, d1scuss1ng and -
,evaluat1ng.-_l' ‘ | |
| ' Wh11e read1ng‘common m1dterms for the Freshmen 101 o
“classes at Ca11forn1a State Un1vers1ty, San Bernard1no, I””:
”‘ came across an’ essay descr1b1ng a gang member who had to
| shoot someone in order to Jo1n the gang Whenvwe‘read,thesej
‘essays, we are not to respond to them. Wevmust’give them ahv

' ho]1st1c score, 1 to 6 based on whether the student

o answered the quest1on, deve]oped the top1c,'and used the

proper structure and grammar. I was very d1sturbed when I
read the" essay, rea11z1ng that the student was confess1ng tod'
eaa cr1m1na1 offense As teachers/eva]uators, we were. to;:;n

respond to the wr1t1ng.- As a human be1ng, I fe]t a mora1

'F“kob11gat1on to myse]f and to soc1ety to see th1s person

b_‘pun1shed for his cr1me. I thought of: severa] quest1ons.iuIs;

“this student te111ng the truth? Should I te11 someone else

“,fwhat th1s student wrote? How much conf1dent1a11ty ex1sts

'f"between students and teachers, as we are not m1n1sters,;_5

'd?pr1ests,;doctors,‘~rf1awyers? But when a student wr1tes




9fsuch an essay, 1s that student bett1ng on conf1dentia11ty,;;fh5f°"

”aijust as the student who wr1tes about be1ng sexua]]y abused

'”A,the abuse?ifHQWff“

”3_1s re]y1ng on me not to revea] her 51tuat1on to anyone e]se,}]]'

.L;wh11e maybe hop1ng that I can 1ntervene 1n some way and StOp%“

gwe respond to such wr1t1ng7‘7

Many of us react in one of three ways we are forced

h'or we. choose to avo1d the content we respond strong1y, 'iyff

M“'f]ett1ng the author1ty f1gure take over and try to f1x our

v?ﬁstudents prob1ems and change their conv1ct1ons 1mmed1ate]y,y
}fwe quest1on and chal]enge our students to ana]yze the1r L
”op1n1ons. 1 have 1abe1ed these three. mode]s as ‘the
h"avo1der,“ the‘ act1v1st ;vand the peer/cha]]enger..,*ub SR
| “The avo1der 1s someone who avo1ds e1ther ass1gn1ng
'essays that cou]d be potent1a11y persona1 such -as my
',yfco]1eague 1n the 1ntroduct1on, who to]d me to te]] the‘ g
hstudent who wrote about the death of her cousin to wr1te

'about someth1ng else, or someone who ignores the persona]

Iﬂaspect and comments on]y on . the bas1c character1st1cs of the"”

ewr1t1ng. As I ment1oned ear11er, somet1mes we are forced to‘~'
‘avo1d such top1cs, and other t1mes we choose to avo1d them.
After read1ng the essay where the . student wrote about
'shoot1ng someone, I wanted to respond to ‘the content but
that was not my JOb. At that t1me, I was d1rected only to

5vread and eva1uate, not respond and th1s I d1d. Somet1mes,

e h however,lwe choose to avo1d the content and on1y address the

5,‘structure, sty1e, 1og1c,‘and grammar.z Lou1se Rosenb]att
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believes that when students read and write personally, they
reveal some of their "conflicts and obsessions," tempting
teachers to deal directly with these psychological issues,
but she warns teachers against meddling with the emotional
life of the students:
Unfortunately, like members of any other group, many
teachers are themselves laboring under emotional
tensions and frustrations. Given the right to
meddle in this way, they would be tempted to find
solutions for their own problems by vicariously
sharing the student's 1ife. They might also project
upon the student their own particular preoccupations
and lead him to think that he was actually suffering
difficulties and frustrations that were the
teacher's. Assuredly even worse than the old
indifference to what is happening psychologically to
the student is the tampering with personality
carried on by well-intentioned but ill1-informed
adults. The wise teacher does not attempt to be a
psychiatrist. (208)
I agfee we should not be psychiatrists, but we can be
Tisteners. A student who writes about being depressed can
possibly be suicidal, and he/she needs help. We cannot and
should not avoid the situation. Many of our campuses have
the facilities to help these students, and we can listen to
their problems and direct them to‘the proper people that can
help them. But there is the other type of essay that may
oppose what we feel embtiona]]y, mbra]]y, or politically
that we may have to deal with directly, sometimes even
personally. Should we respond, and if so how?
Scott Lankford from Foothill College wrote an article

for inside english--about an essay from one of his students

describing a group of young men going into San Francisco for
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B a n1ght of fun, beat1ng up gays and homeless peop1e.,,;f‘*"

Fo]]ows 1s an excerpt from the student s essay

ri[,My frwends and I were now on- our way to...the gay
capital of- Amer1ca...to ‘make -fun of the bums and

Sokicks them around...in San Francisco. Halfway up-on d;‘v

L ~ ‘the ride one of my friends shouted out after werhadfff

~.a_couple of beers, "Why are we going to Polk

';Street?" I replied ca]m]y,,"I have a report dueQandf

. there is no other place to go, besides we can go get
~drunk. and piss on the bums.. We stopped for a second'

- to take a leak on a wall, but we did not rea11ze
i, that there was someone s1eep1ng there.”.I felt a
o claw grab my ankle, te111ng me to stop. I was

' scared for a minute, and did not know what to do.

‘h:We finally stopped after about 30 seconds of non-

‘,lstop blows to the body. - One of my friends shouted o

o M"Let's: get the f--k out of. here," and I agreed. I
~~thought the guy was dead.ﬂ(3) ' -

”rxTh1s 1nc1dent descr1bed the beat1ng of a home]ess person,'.vﬂﬁ

| but Lankford po1nts out that the student cont1nues
'xdescr1b1ng other 1nc1dents 1n deta11 j One such 1nc1dent

.;descr1bed the beat1ng of a gay person Of course, Lankford

x711s horr1f1ed by what he has read and h1s react1on to the

~-started kicking -him and then my friends- joined in, oo
- because they were drunk and did not know what to. do.sj'

ftext g1ves a. strong argument for Rosenblatt s comments about o

’teachers, themselves,_]abor1ng under emot1ona1 tens1ons andfm

,frustrat1ons,‘that m1ght be prOJected upon the student.i_lnv“'

““th1s case, the teacher, Lankford 1s open1y gay. He tr1es‘

hfto remember 1f the student ‘was. in c]ass on one of the “days
:f‘fwhen he adm1tted he was gay. He a]so~wonders 1f thev |
"“fv1o1ence 1s d1rected at him and is concerned about how to

'respond to and grade the essay. He adm1ts that he was "tooi}ﬂt'

”xjemot1ona1]y unnerved to respond effect1ve1y"‘(3)
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http:bums��.We

"'finaTTy”decides:tofresoondnto the essay as if it were a

7J‘f1ct1ona1 p1ece and questwons the student on who the studentt.lf

r'perce1ved the aud1ence to be, and if the student rea11zed
dthat h1s word cho1ce cou]d be offens1ve to many of h1s
d readers (3) _‘. | t ‘_“ ‘. -

't Lankford reSponded to the sty]e of the wr1t1ng,:not toh
the content. " He avo1ded hav1n0 to deal w1th the student
‘y;about the v1o1ence.u By avo1d1ng the content I_feel.i
‘Lankford gave that student‘an 1mpress1on that Lankford did
not,care about thesvto1ence in the essay.~ And the student
rea]tZingkhe*coqu wr1te about such th1ngs w1thout be1ng

challenged, passedzthe class and enrolled in Lankford's

o Eng]ish 1A transfer—1eve1‘co11ege“composition c]ass (3); :

'f_wh1ch means . that" Lankford will have to deal w1th this

»’rhetor1c for another term. Unless Lankford dea]s w1th the

":‘1ssues,,the student w111 most 11ke1y cont1nue to write about

,1nc1dents that Lankford is uncomfortable with,
Lankford has, by some standards, performed perfect1y

_He has not 1et h1mse1f be swayed by the 1nf1ammatory content

':'_of the essay to respond cr1t1ca11y, he has not 1et the

dstudent know about h1s fee11ngs, and he has succeeded 1n‘
u‘keep1ng the young man as a. matr1cu1ated student in h1s'fv
whinst1tut1on (A]bert 7) Lankford notes 1n h1s art1c1e that
the student "]1ved for several years in Kuwa1t before
vem1grat1ng w1th h1s fam11y to the Bay Area" (3) y Jan1ce

Albert 1n,ﬁTa1k1ng»Back9swonders what~th1s 15?5UPP°$Ed to_v
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omean: | _
| :ogDoes it suggest that he can be forg1ven for not .
O ;understand1ng that in the United States assault is a
- crime?  This student badly needs this information!
. He 1is at risk of being picked up by- the po]1ce and:
- charged. with attempted murder. Does he know that?
. By keeping silent, is the instructor ‘tacitly
-suggesting that some beating are 0K? Some peop]e
. are not protected by the law? Is that how Lankford .
“thinks about himself as a homosexua] Tiving in the
- Bay Area? .If so, then who 1s the person with the -
| prob1em here? (7) - . :
A]bert has a va11d argument about keep1ng s11ent.»’When we*"
i avo1d the persona] issues in our students' Wr1t1ng, are we
bsend1ng the message that wh11e we do not exactly condone
‘"‘such act1ons, atg1east we to]erate them, blaming the way our
'society has evolved? Each one of us‘needs'to analyze
seriously the‘message he/she'is sending_when he/she avoidsfr
such issues. Beingfthe avoider'is‘not being‘fair'to
'students nor to‘OUrselves.' Many teachers do deal w1th
,papers that present d1scomfort1ng 1deas by respond1ng to‘ o
structure,'style,‘1og1c, and. grammar, as Lankford d1d and
'refer to externa1 author1t1es such as handbooks,.textbooks,
and sty]e gu1des 1nstead of react1ng to ‘the read1ng
’.exper1ence. But 1f that 1s_what we do,*then‘we cheatfdur
- students and ourse]ves because we -send the wrong message, a
- message that may be 1nterpreted that we w111 1gnore such
"fideas. This cou]d 1ead a student such:astankford's to
cont1nue engag1ng 1n v1o1ent acts.v By avo1d1ng our

,students' emot1ons and b1ases, and our own, we are not ab]e

to affect a change in the1r cr1t1ca1 th1nk1ng
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'_Anne MgbGreenha1gh‘ﬁn her'art1c1e31”Votces'in Responser4

’ A Postmodern Reading of Teacher Response,‘, draws on Dav1d

S11verman and Br1an Torode s speech unit1es of 1nterpret1ve _,"‘

'f(appea11ng tobexterna1 rea11t1es) and 1nterrupt1ve
‘,(appea11ng to the rea11ty of the read1ng exper1ence)“voﬁces
to exam1ne 1fva teacher is respond1ng to externa] rea11t1es;~
'or to the read1ng exper1ence For examp]e, Lankford wrote,
"Word cho1ce cou1d be offens1ve to some readers. | S
zTherefore, ,"WOrd cho1ce" is the 1nterpret1ve part offthe
'fsentence and ﬁcou]d be offensive to somevreaders" ts the,v
‘interrupt1Ve part The external abstract th1rd person
“voice of author1ty 1n‘"word cho1ce" offsets the teacher S
~concrete exper1ence of cou]d be offens:ve,"s1nce the s
1nterpret1ve precedes the interruptive. The 1nterpret1ve
voice overr1des the teacher s 1nterrupt1ve voice, mak1ng the,
-offens1vevact 1ess 1mportant.' However, if Lankford wou1d
have wr1tten,‘"Some readers could be offended by word
:choice, then the 1nterrupt1ve voice dominates the
1nterpretat1ve vo1ce, thus mak1ng the offens1ve act the-‘
h1mportant aspect of the essay and sending the wr1ter the

- message that he needs to th1nk about what was written that
fwas offens1ve.‘ If teachers are avo1ders, most . of the1r
comments present the 1nterpret1ve phrase before the
v1nterrupt1ve phrase(404 405) But shou]d we or can we |
1gnore the read1ng exper1ence? Dav1d Rothgery asks,>“Has

-dcontemporary theory w1th 1ts 1ns1ghts 1nto the
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'situatedness’' of our existence and perspectives, 1eft us
any sense of a ya1id4-indeed; a necessary,
;wé-can#no-lOhgéf-go-back-to-that'--directiona]ity by way of
shared ideas“ (244)?‘ We can take a more active role than
the avoider in responding to the personal issues and
convictions of our students' lives, but I also think we must
not go so far as to be activists because as avoiders ignore
situaticns, activists are seldom open fo discussion about
situatiohs.

The activist is at the other end of the pole from the
avoider. This is the teacﬁer who would have told the
student in Lankford's class that his actions and opinions
were not right and disallowed the paper, thus judging the
person by the deeds and not allowing the student to respond
to that judgment. This teacher insists on the teacher's
version of truth because 1ike Rothgery states, "Society has
its regime of truth, its 'general politics' of fruth--i.e.,
the types of dfscourse which it accepts and makes function
as true" (241). 1In oﬁr society "political correctness" ié
the standard. We teach our students that sexist language,
bigotry, and discrimination will not be tolerated in our
classes. We are the educated members of society, and somé
teachers feel it is our job to change students' opinions and
teach our students the "correct, objective" way to view
society. Bﬁt Just "telling" our student the "correct" way

‘to think is not teaching them to be critical thinkers, nor
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| lfeachingvthemqto ana]yze and‘d{scuss/diffgrences in

*oPThions, ,Compbsit10n=§hqu1d,be an intéréctioﬁé1 prdceSs.‘
Sbﬁé activists tend to diﬁa}]ow ber;pné] eotions and
‘convictibné"és Unacceptable;dr'untrué. waeyer, jUSt;as
being an avoider istnot_being'fair to my students or‘hyse1f,
I once again quesfion'whether'l am being fair to my students
or to myself if I am:an activist. By repressing their
emotions and opinibhs;'am I violating their right to freedom
of speech? Will the studént see my Views as simply personal
opinion and dismiss them? If he/she does, then the writing'
will not imbrove (White Assigning 91);‘ Therefore, I have to
~agree with Brénnpn and kﬁbb1aﬁch that'the-propeh/roleifof,a“
teacher is hot.ib\téj] thé student'exp11c1f1y what to do But‘
to serve as a soundﬁng-bbafdwthat will enable the writer.to
see confusions in the text and encourage the writer to
v‘explore alternatives that he/éheﬂmay haVe‘not cons%dered
(162). In other wbrdé, be a peer/challenger to our
students.

When we respond to our students, we ére engaging in a
form of "conversation." We ask them questions and give them
suggestions. If we ask thém to'r*eh’seT we expect them to
answer our questions and follow, at least, some of our
suggestions. . This exchangé is usually not a verbal
conversation; unTéss'thé exchange is in a conference.
According to Brown and Yu]e;‘"we use speech 1akge1y for the

establishment and maintenance of human relafionships
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’;(primariTywinteracttonaT-use) and we use wr1tten Tanguage
TargeTy for the work1ng out of and transference of | :
1nformat1on (pr1mar11y transact1ona1 use)" (13) Respond1ng
to our students paper 1s 1nteract1ona1 because we are.
‘ estab]1sh1ng and. ma1nta1n1ng a teacher/student reTat1onsh1p.e
We engage our students 1n a form of conversat1on wh1ch
ancludes conversat1on pr1nc1p1es or speech acts.»"

An 1Tlocut1onary force (speech act) 1s defined as‘"the
‘speaker’'s 1ntent1on, so far as the aud1tors can d1scern}it
from the context"»(Heather1ngton 423) , Thesekspeech,acts»'

_ encompass four conversat1ona1 pr1nc1pTes. The first
‘pr1nc1p1e is that the speaker is s1ncere.v Was that student
who sa1d “he shot someone sincere when he sa1d that gang T1fe
was - beh1nd him and that he was gTad the person d1d not d1e?w,
’From the other 1nformat1on in the text 1 d1d,be]1eve‘th1s‘
student to be sincere. The second pr1nc1p1e is that the
speaker 1s teTT1ng the truth Did he reaTTy shoot someone,
or is he trying to psych out the teacher7" Unt1T I know for
certa1n that ‘this 1nc1dent d1d not happen, I assume it did.
The th1rd pr1nc1p1e 1s that what the speaker has to say 1s
reTevant to the top1c or generaT areas of concern, and
'f1na11y, that the speaker w1TT contr1bute the appropr1ate5,t
, amount of 1nformat1on or commentary, not w1thhon anyth1ng
1mportant and not rattTe on for an undue amount of t1me,‘
1(425) : These pr1nc1p1es work both ways.v When we wr1te to

our students, we. need to be s1ncere, to teTT the truth to
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':'ﬁ;7gmake sure our comments are re]evant to the top1c, and to not_’

"»fla,w1thho1d anyth1ng 1mportant 11ke Lankford d1d in h1s g”“

zb‘;yresponses }‘When Lankford responded to h1s student by

'"~f§?fcomment1ng on the 1ntended aud1ence and the word chowce, was o

'fﬁlhe te111ng the truth? Probab]y yes, because he 1s the
’e'""author1ty":who knows the 1nformat1on about grammar. Was he'

’-fs1ncere and were h1s comments re]evant to the top1c7 At one~

T'~fw]eve1 he was--the author1ty ]eve1 ta1k1ng about grammar and

”d1ct1on--but not on the human1st1c 1eve1 He was not

cs1ncere w1th h1mse1f nor d1d h1s comments address the ,f’

“Vcontent wh1ch means he v1o]ated the fourth pr1nc1p1e of |

Hconversat1on Lankford a110wed a pass1ve author1ty f1gure
fto take over, and he d1d not express h1s own persona] ‘
'nfee11ngs. The author1ty f1gure became a sh1e1d. : |
Many t1mes we h1de beh1nd that author1ty f1gure, not
h“lett1ng our students know that we have fee11ngs, be11efs,‘
'values, and conv1ct1ons.v But what we must recogn1ze is that
on the human1st1c ]eve] we are the1r peers.' We are the
l”ﬂreaders of- the1r papers, and they are the readers of our =

COmments, so 1f you want the reader to fee], you have to f'5'

o feel too“ (Murray 226) Our students are smart. They know o

, when they have affected us, and 1nstead of putt1ng on the

9,'mask of author1ty, we. shou]d revea] our own pos1t1on,a'

7apart1cu1ar1y our doubts, amb1va1ences, and b1ases (E1bow

. 7"Embrac1ng" 224) | We need to cross that 11ne from author1tyf n

to peer and Tet them know that we are human be1ngs w1th



bﬁfidfee11ngs.,

Carole Dele!;

ner crosses that 11ne a]l the t1me 1n herjﬁu;g_ 

.1on courses._ She a]]ows her students to write aboutfrff~

”'5the1r persona]sfee11ngs, and she 1n return, An her commentsaﬁf*““

°7E3Afatells her students about her persona] 11fe and fee11ngs.,ﬂ:§:f‘vf'

U”f}It s on]y a few weeks into a new semester and I knowffist

“vﬁwho the recover1ng ‘addicts and alcoholics are,~I_w""’

_know who's been battered and sexually abused; I knOWﬁtﬁw3f~

.~ who's ashamed of being Salvadoran or. Russ1an, of
~ being from a welfare family; who' ‘had a - child- when R
o she was. f1fteen, ‘who drOpped out of h1gh schoo] and ,;
. has never told her husband. ’
©X. They don't/won' t/can t stop wr1t1no...and the v
g jwfee11ngs and the pain dr1p off the edges of their
i pagessssMy fear, rage, and comradesh1p tumble out:
. onto ‘the margins of. the1r papers 1n the comments I
"awr1te to them.- (813) SREAE MJ? “*JY”1~T‘TL“

’“Q[When a student wr1tes about a t1me when he and a group of ST

" his o fr1ends went "bomb1ng" ‘in Brook]yn and murdered a";jjwf;mjolvf”

?5home1ess person,-De1et1ner responds by te111ng h1m she has |

‘vno words to descr1be how appa]led she 1s by the mean1ng]ess

"7_fbruta11ty.v He answers her by say1ng there are people who e

*~fth1nk h1tt1ng peop]e over the head w1th hammers 1s fun

J?f(812 13). De1et1ner does not avo1d the content.4 She

“prexpresses her horror about the s1tuat1on,>not of the person;bf'°'

‘-fsaand she a]]ows her student to respond to ‘her react1on, wh1chﬁ7

'wfer{bQQTns a d1alogue._ As humans we are appal]ed shocked

‘*fjfdr1ven to. cry by what our students write,‘and that 15

Hvd"jacceptab1e.- When we attemPt to ed1t f931’"95’ unconSC10US

‘"3fassoc1at1ons, and persona1 prob1ems from our responses,fI"5”"

’p_'ufee1 we. are not be1ng fair to our students or ourse]ves. oﬂn"
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:7mThe teach1ng of wr1t1ng 1s somet1mes about soTv1ng personal o

and pub11c prob]ems "We cannot create 1ntens1ty and deny

m.ltens1on, ce]ebrate the persona1 and deny the s1gn1ficance of‘h

‘the persona11t1es 1nvo]ved" (Tob1n 342) We shou1d show ourv
'"students ‘that we are the1r human peers, but we must a]so |
:cha11enge them to ana]yze the1r thoughts and fee11ngs -
Part of our. Job 1s to teach our students how . to th1nk
cr1t1ca11y and transfer those thought processes 1nto ‘v"
-rhetor1ca] prose.ﬁ We are the mot1vator and the |
peer/cha1]enger. In order. to exam1ne our ro]e as: mot1vator
and peer/cha]lenger, I refer to the taxonomy of E1a1ne 0.
: Lees. She 11sts seven modes of respond1ng correct1ng,v
wh1ch is 1nd1cat1ng that what the student has written 1s
erroneous; emot1ng, which is vent1ng your emot1ons,
descr1b1ng, wh1ch is focus1ng on: the worth of the text d"‘
__1tse1f~lsuggest1ng,:wh1ch 1s address1ng the needs of the
~writer by offer1ng ed1tor1a1 suggest1ons, quest1on1ng, wh1ch
‘h1s ask1ng what 1s the re1at1on between what is written and
:what the wr1ter be11eves 1n, rem1nd1ng, which‘is’bringing‘in
bast read1ngs, past d1scuss1ons,“ass1gning, wh1ch is
creat1ng another ass1gnment based on what a. student has
- wr1tten (264-265)~~ If a student wr1tes about a bruta]

: murder, sexua1 abuse, or the ‘death of a 10ved one, ’

R correcting isvavoiding the'content-‘shar1ng your emotionstis

2f1ne, but vent1ng your emot1ons may 1ead as mentioned

ear11er, to the student JUSt d1sm1ss1ng them as persona1
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77beorrect1ng,
yfegwork on the teaCh:r{f

ffﬁfrem1ndfng sh1fts much:of the burden to the student

rem1nd1ng can br1ng 1n a1ternate discuss1ons, assigning canff\v.

rejsubJect1ve to the obJect1ve.» B

‘emot ng,_and;descr1b1ng put the burden of the,fdf}j*'

wh11e suggest1ng, quest1on1ng, andzu

‘:ﬁlAss1gn1ng prov1des‘a way to d1scover how much of thevburdenf;'afn";

Vﬁ?the student has accepted (265 66) Us1ng suggest1ng,'_j*j i

”A,quest1on1ng, rem1nd1nga,and ass1gn1ng 1s a way to cha11enge7*

'”:our students to 1ook at theérfsubaect1v1ty and ana]yze, ux;*'

‘°ff;argue,vand evaluhte 1t.¢ Sh1ft1ng the burden to the student;ff[

-1ﬂmakes our task as responder and ev]auator a 11tt1e eas1er

ﬁdffbecause we do 1ess th1nk1ng and work for students, and th1sif”‘f""i

d*ffsh1ft makes students more respons1b1e and urges them to

"fdth1nk cr1t1ca11y about the1r wr1t1ng.;f¥;”7°=

We read our students essays, we respond to them, andd‘“

‘"'f];fthen we have to g1ve them a grade.; We ass1gn a grade basedu

'"-ffon the character1st1cs of structure, sty1e, 1og1c,‘and

.“gfgrammar,:but whe“

';'fexc1t1ng, 1nsfg,t

a student wr1tes an essay that 1s c

uleof creat1ve 1deas, some of usp"

;éﬁYéfﬁﬁhﬁfh{ghﬂm‘n_‘_ven though therefmay be f1aws 1n the"sws

;bas1cs. A grade 1s an 1nd1cator 1n students 'm1nds of

””7kwhether the teacher 11kes or d1s11kes the essay. Butgaswf}fh"




hlw.fLankford asks,\“How would you grade a Cay bash1ng?"_f}f"v‘

kh;.Lankford adm1ts that based more on grammar and

ffsentence structure than on anyth1ng e1se,.hy;"re1uctant1y"

“,Qegave the student 2 ]ow B (3) I found myse]f in that same;fg1f~~

;s1tuat1on when I had to ass1gn a ho]wst1c score to the

'lhfstudent who shot someone as a gang 1n1t1at1on. My f1rst

“:g-1nc11nat1on was that th1s student d1d not deserve to pass

‘::the class because of the horr1b1e cr1me he comm1tted and'I -

‘-fjass1gned h1m -a 1ow grade. My Job though was to eva]uatel

"gthe wr1t1ng,lnot so much the content 3 Just because I

d1511ked what the student had done, I was not be1ng fa1r to;;v

the wr1t1ng. After read1ng the essay several t1mes,eI had
‘to adm1t that the wr1t1ng was good. The student had
fo1lowed the ass1gnment »and wh11e there were some
lgrammat1ca1 prob]ems, they d1d not Just1fy a non pass1ng.

: mgrade. I changed my score. _j]”e' | | | i
S1nce a grade 1s an 1nd1cator,‘the‘onevway that I can
“see to overcome that 1n1t1a1 fee11ng of emot1on when read1ng

“h‘a personal/exper1ent1a1 essay dea11ng w1th persona1 1ssues

or conv1ct1ons 1s not to ass1gn a grade on that f1rst draft _d'

di*dInstead read 1t respond to 1t w1th quest1ons and

"_ff suggest1ons, then return 1t to the student to beg1n thef

‘J”vconversat1on on the 1ssues., G1v1ng an essay a grade 1s not“

"‘:J 1mportant 1n comparison w1th dea11ng w1th the 1ssues.:

‘rForego the gradhwint11 the conversat1on has ended

' We are many th1ngs to our students. We are teacher,



mentor; coach, and Soﬁetimes.friend. “wé cheer”thém and
antagoﬁize them. We engage in a constant interaction when
‘they are in our biassroéms. When they write their e#says,
we reéd, réspbnd, and eva1uaté:them,vjust as they'read,
respond,'and evaluate us. 'If théy see us as avoiders, they
may take advantage of us. If they see us asbactivists;‘they
may dismiss us. But if we show ourselves to be their_human

peer and challenge them, they will in return challenge us.
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~ CONCLUSION et

 Resolving the Crisis

When I ref]ect back on that tutor1ng sess1on descr1bedf}t-'"

-p1n the 1ntroduct1on, I am not sorry that we - spent the whoTeJ'
'fha1f an hour d1scuss1ng the student s fee11ngs about the

dtop1c, and T do not agree w1th my co11eague who sa1d the

"student shou]d have wr1tten about someth1ng 1ess emot1ona1

The academ1c d1scourse 1n our compos1t1on c]assrooms 1s

.chang1ng because of the changes we see on our campuses. -

Ho That student needed to wr1te about a trag1c s1tuat1on, one

“f that stemmed from 1nf1uences outs1de the academ1c sett1ng,

‘as d1d the essay from Lankford s student and the one from‘('
'\,uthe student in the common m1dterm. 4
. Moreover, as emot1ona1 and d1scomfort1ng as they are, ',e

r~we cannot deny that these cond1t1ons do ex1st Those

“:f'students vessays a]] invo]ved current 1ssues seen from the1r

persona1 perspect1ves., A student who 1s personaT]y and

”’_pemot1ona11y 1nvo1ved w1th the wr1t1ng w111 genera]ly wr1te i

.w1th enthus1asm and fee11ng.p 0nce we have that energ1zed
,'wr1t1ng, we must be carefu1 not to suppress it or e11m1natena
h.1t w1th our react1ons and responses.i Persona]/exper1ent1a1n'

w“essays that affect us, students‘and teachers, emot1ona11y,
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politically, moraily, or religiously can be a valid mode of
;academic'discourse."EVen thié thesis is based on a |
personal, emotional éXperience. I cfied with that student
.'1n the tutoring sessibh.' Itvwas'ah,experience that not only
enriched her, but me as well. I Qish I coﬁld Have talked
with her more about her writing, and with the student who
 wrote about the shooting. I would like to learn more from
my students ébout aspects of life that I have not |
experiehced. I feel that the more I learn about them, the
more I can help them with thg{r‘wfitihg. From our students
we learn about sociefy and 1ife,‘ahd I know that we can
respond to their experiences and convictions because we have
our own, and‘if those experiences and convictions are
different, perhaps our students will learn about aspects of
1ife that they have not experienced. Some relationships
surpass the pre-established teacher/student relationship.
The teacher/student re]ationshfp is a human relationship, a
human interaction.

This thesis examines the 1nteraction.between teacher
band student when reading personal/experiential essays that
affect us emotionally, morally, and politically. This
research could be expanded to examine how other students are
affected by such writing in group work, writing workshops,
and through peer eva]uations.[ Lankford‘br1ef1y addresses
this_in his esséy: |

Recently, I even attempted the previously
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_fun1mag1nab1e exper1ment~of p1ac1ng the author of
. "Queers, Bums and Magic" in a peer- ed1t1ng group
" with the student pres1dent of the Foothill Co]]eg
»LyMu1t1cu1tura1 Gay, Lesb1an, B1sexua1 A111ance,'fL

uz_5a1ong werl”
: j-enterta1n
“otales of
‘N;for robb

’;R J.-and the others w1th ha1rfra1s1ngffﬂ'.
‘own recent commun1ty service" sentence .
a San Jose 11quor store.z(3 8) . S

’&;We are a11 srm

vfjbe11efs, va1ues, and conv1ct1ons. Some eXper1ences and T

lfiffffconv1ct1ons are more s1m11ar than others._ Putt1ng peop]e

bﬂtogether who seem to have contradictory be11efs may generate?~
v\.fan emot1ona1 d1scuss1on that cou]d 1ead to change on ewther.*h"”

”1ar1t1es1

'5part >or they cou1d>d1scover that theh’

It wou]d be 1nterest1ng to see how otheristudents react and

;?espond to the1r peers personal/exper1ent1a1 essayso’f;ﬂ"“*"

The persona1/exper1ent1a1 essay can 1nsp1re students to

wr1te about the1r emot1ons and b1ases. Some students have af'm"”'

‘need to wr1te about them,‘and some teachers fee1 they have e

f_an ob11gat1on as members of soc1ety who agreed to teach our y

| ';f;students to th1nk and wr1te cr1t1ca11y to a]]ow them to

"fhwr1te about

filfr‘exper1ences., If students are g1ven the

'hfhopportun1ty to speak the1r own author1ty as writers, QTVEH af'f

‘jf[turn 1n the conversat1on, students can c1a1m the1r stories

b as pr1mary source mater1a1 and transform those exper1ences

:f.?Jnto ev1dence (Sommers 30) They can become empowered w1th7ff]“' g

'vjencouragement not to serve Just the academy and accommodatehf y

but to wr1te essays that w111 1nf1uence them and us to

‘\‘b“feel th]nh,ﬁandyreact and understand the prob1ems fac1ng




soc1ety today.~ They w111 become cr1t1ca1 th1nkers who can
“funct1on 1n the academ1c world and 1n the soc1a1 wor1d. we;

i can he1p our students by recogn1z1ng the need for them to R

’“-fwr1te persona]/exper1ent1al essays and by understand1ng

ethe1r messages.: W1th th1s understand1ng, we can address thewv-
o pa1n, the anger, or the v1o]ence d1scussed by our students,
_and we can act1ve1y, a110w1ng our own fee11ngs to emerge,'

and comfortab]y respond d1rect, and eva]uate o |

’personal/exper1ent1a1 essays dea11ng w1th the exper1ences

- and b1ases in our students 11vesp
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