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LEARNING THEORIES AND HOLISTIC PHILOSOPHIES
PUTTING THEORY INTO PRACTICE TO ACHIEVE -
EARLY LITERACY
Mar1a Rosa Menendez, M.A. '
California State University, |

San Bernardino, 1994_‘ B

The publ1c education system in Cahforma has been trymg to cope w1th

an ever increasing influx of multicultural students For many of these

- students traditional methods have failed to lead to educatlonal Success

| Concerned educators are attempting to find v1able solutlons to the problems
that beset pubhc education. Hohst1c approaches which are child and meanmg -
centered have been found to be more effect1ve ‘than tradltlonal methods w1th
multicultural populations. | |
The work of major researchers in literacy acqtiisitiOn has 'shovvn that, 7 |

all children can learn. Whole language educators base their classroom

instruction on the various phllosoph1es and theorles of how chlldren acqulre o |

knowledge Research has shown that successful 1mplementatlon and |
achlevement of early literacy in the primary language of the pup1ls can o
provide the necessary base for subsequent success in second language 11teracy |
Early intervention programs have been found to be successful for chlldren |
experiencing difficulties acquiring readmg skllls Readmg Recovery isa
research based early intervention program for ch1ldren rece1v1ng early 11teracy |
1nstruct1on in Enghsh Descubr1endo La Lectura is the Spamsh apphcatlon of
Reading Recovery methods for Spamsh speakmg chlldren who are rece1v1ng

early l1teracy 1nstruct10n in the1r prlmary language
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This pro]ect presents a review of current 11terature on whole language,bi
' early hteracy and learmng theor1es, Readmg Recovery and Descubrlendo La
~ Lectura/ Readlng Recovery in Spamsh The pro]ect also presents a model ,
geared to k1ndergarten and first grade teachers, emphas1z1ng hohst1c ! 3
approaches to early 11teracy The strategies suggested in the model can be
1mplemented regardless of the primary language of the classroom The |
~ model presents a collecuon of 51gmf1cant literacy approaches wh1ch provrde :" “ ‘

an avenue to begm the change process from trad1t10na1 to hol1st1c methods -
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STATEMENT OF THE PROBLEM |

v In‘r" ctiom

The public education system in California has been trying to \cope with an
ever increasing influx of 'multicultural vs'tudents. Many of these students are part .
of a m1nor1ty, lower socio-economic populahon (Melendez, 1993) For many of
these students, trad1t10nal methods have failed to lead to educational success.
This faildre has prompted a need to look at current practlces, to restructure
- education, to improve student performance. | |

- The severity of the problems facing California’s schools prompted the
State Supermtendent of Public Instrucuon to convene several task forces to look -
at the problems and formulate recommendations. One of the resultmg

- documents, Here They Come: Ready or Not! The Re ort .of ;the School Readiness@

- Task Force (1988) helped to spark the reform of early childhood education. The

: _task force Wthh developed It's Elementary' The Report of the Elementary Grag_le .

- Task Force (1992) expressed the desire to instigate similar efforts with respect to
elementary educahon In response to thlS growmg problem, many schools have
- begun to restructure, movmg from basal texts and worksheets to a teachmg
‘:reading and wr1t1ng through a hterature based approach |
There is a great need to restruc-ture education in }order to enSure that all |
students learn. Educators must learn how to teach children with different |
learning modalities and from different cultures and backgrounds. Currently, E
 efforts arevunderwa‘y in many diStrictS»to implementchange. As. educa}tors, we
o need to do more than ]ust create a handful of model classrooms or schools, we .
need to develop the mindset and create the conditions that w1ll allow all

o classrooms and schools to become extraordmary



Teachersuare embrac.:ing. a holistic perspective and creating a classroom
~ environment that é'hgages 'léarner's. throﬁgh authentic experiences. Teachers
learning to be more effective must go through a learning process. This involves
changing teachers' perspective of the process of becoming literate. Classroom
teachers have begun to perceive a need to read research, to develop a working
theory of how children learn. There is a continued need for educators not only to
read current literature and research, but to discuss with colleagues their ideas
and clarify their interprétations. As teachers become involved in reading
research, they will change, expand and refine their philosophy of learning and
teaching. This process will become on-going as they continue to incorporate
their philosophy into their teaching. |

Teachers attempting to create a literacy environment may need to develop
strong support systerﬁs. They may need to persuade their districts that they
need to change their viéws of how children learn. They may need to become the
advocates of change. They will need to become part of a leadership with a strong
commitment to early literacy. Early literacy will provide children with the
‘capability to have a successful school experience. Restructuring efforts must
~make a commitment to long-term systemic change. Educators must make strides
towards creating a learning environment that engages students in authentic and
chéllenging tasks. Opportunities must be made available for teachers to gain |
knbwledge to better buﬂd on their student’s strengths.

As educators strive to create good classrooms where literacy is a priority,
they must also be aware that some students will still need special help.
Educators and school districts need fo realize that it is crucial to reach children
before they develop inadequate skills and experience low self esteem. For those |

- children experiencing learning difficulties, the earliest possible intervention is the
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- most effective. Reading Recovery is an early intervention model designed to
help at-risk students become readers. Descubriendo La Lectura is the application |
of Reading Recovery methods for Spanish speaking students receiving
instruction in their primary language. These interventions are based on sound
theoretical principles. Both programs enable students that might not otherwise
have been successful in our educational systems to become good readers and
experience success. ‘

This project is written with the intent that individuals reading it will
become informed about the perceived need for c'hange},vfind the research and‘
literature supportive of their own beliefs and will consider implementing the
holistic approaches to literacy presented therein. The ‘power of a single
individual committed to change can be tremendous. The literacy model is
presented as an avenue for implementihg change to enable all students to learn
the strategies necessary to acquire knowledge and develop the attitudes needed
to reach their fullest potential. |

This project is based on a vision that it will be possible to develop
classrooms and schools in which all children can receive high quality education.
It may not be an easy endeavor. It will require dreamers and visionaries who
will pursue what they envision and will not rest until they accomplish this
significant achievement. We must all become visionary and forge the will to act
oh our vision.

This project will review current literature and research on whole language
~and early literacy with the purpose of developing a holistic, early literacy model
for teachers to implement in their classrooms. The model will be geared to
kindergarten and first grade teachers. It will present 31gmf1cant hohst1c

approaches to implementing early literacy. To further ensure that all chlldren are
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successful in their literacy acquisition, Reading Recovery and Reading Recovery
in Spanish/Descubriendo La Lectura (Descubriendo La Lectura) will be

incorporated as part of the model.

Theoretical Views

Children can learn to read naturally, providing the environment is
stimulating, literate and secure (Durkin, 1966). Pre-school children have a wealth
of literate knowledge in oral language, reading and writing before they come to
school (Harste, Woodward & Burke, 1984; Ferreiro & Teberosky, 1982,
Holdaway, 1979; Clay, 1975). Research which supports a holistic, natural
- approach to learning is abundant. These findings have been influential in the
dévelopment of the whole language approach.

A holistic approach to teaching emphasizes a whole-to-parts approach.
Concepts can be understood more clearly when seen‘in context, as part of a
larger meaningful whole. Holistic thought is considered to be a function of the
right brain; analytical thought is considered a left brain function. Both |
hemispheres of the brain can act in concert when involved in such activities as
reading for critical understanding or writing for anticipated communication. An
integrated approach to all strands of language (listening, speaking, writing and
reading) through holistic experiences can lead to literacy development for the
child (Zarry, 1991). Young fluent readers learn language through a complex
process as they are engaged in actual acts of speaking, reading and writing
(Smith, 1969). Students will learn to read and write for specific purposes
naturally in a holistic setting.

The whole language approach places the student at the center of the

curriculum. Teachers create a climate where the learning is child-directed. They
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have an awareness of the students' interests and learning styles. Many noted
educational thinkers such as Pestalozzi, Montessori, Dewey, Froebel and Piaget
beliéved that learning should be active, based on children's interest and make use
- of sensory materials. In whole lahguage classrooms, children are encouraged to
ekplore, discover and experiment using manipulatives and a variety of literacy
tools in a supportive climate. |
The curriculum developed in whole language classrooms is based on both

psycholinguistic and sociolinguistic elements. This implies an understanding
that language is influenced by both psychological and social factors. Children in
a holistic classroom are viewed as naturally curious and engaged learners. They
have a voice in their curriculum and experience learning through social
interaction. A characteristic of whole language classrooms is the level of
productive talk. Children engage in conversations and receive feedback from
their peers. This talk helps to clarify concepts. The children discuss their
writing, the books they have read and the work they are doing.

| Children from middle class families typically enter school with thousands
of hours of guidance about print (Adams, 1990). They have exposure to story
reading, as well as, message writing from parents, preschool téachers,
educational toys and television. Children from less a]dvantagedk'homes may not
have such experiences. This home advantage may not be related solely to
lmo‘ney, but also to the parents’ knowledge of how schools work (Lareau, 1989).
Most parenfs expect their children to learn to read in first grade. »‘Unfortunately,
however, many lower sOci&economic, working class parents may not be able to
compensate at home when the classroom curriculum turns out to be weak, or
their children have trouble keeping up in school (McGill-Franzen, 1992).

Children differ in their acquisition and use of language. They differ in
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social development, learning styles,éttention span ahd memoryskills. Children
- differ also in the pérSonal literacy bhistovries they bring to school and';t’heir familiés_ '

~ differ in the resources and time they have to promoté the 'educaﬁohal Well-beirig o
of theif children (McGill-Franzen, 1992)>. Awareness of these differences
influence holistic teachers in their intéfacti_ons with children and in planning the
curriculum. The instruction in whole language claiésrobms is more personalized,
intended to engage the children and make them feel valued.

All children need to experience good teaclljng. Children from
disadvantaged homes who are at risk of educational failure especially need to be
involved in supportive classrooms where they ére taught through memorable
demonstrations and have the opportunity to engage at their individual level of
learhing. All children need teachers who will notice behavi'ors and will be able to
interpret them in terms of knowledge and processes. Children need teachers that
can highlight their strengths and validate their attempts to maké ’sense. Children
will benefit from teachers that provide them many opportunities to use what
they know; to become fluent and flexible with this knowledge (Lyons, Pinnell &

" DeFord, 1993). |

Language develops within a culture, therefore the student's culture must
be considered in undevrstanding the child's language and how it is learned.
Instructional programs which develop cognitive and academic skills in the
student's first language demonstrate signjficantly better results than those which
emphasize immersion in the second language. The extent to which the child’s
- language and culture are incOrpbrated into the school program also provide a
significant predictor of their academic success in bothvthe first and second
lahguages. Initial success in native language literacy provides the nécessary base

~ for subsequent success in second,language literacy (Medina, 1988; Thonis, 1981;
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Leyba, 1978). |
- The need to restfﬁctﬁré early litefacy education has become paramount
among the educational research community. Children are considered to be at-
risk if they do not acquire the expected literacy skills in the lower priméry gra‘des
(Schwab, et al., 1992). Many theorists and researchers such as Cambourne, » |
Holdaway and Smith asserted that learning to be literate is a process of learning
how to make meaning. Goodman K.‘and Goodman Y. (1981) stated that,
"Comprehension of meaning is always the goal of reading and listening.
Exi)ression of meaning is always the goal of writing and speaking" (pg. 2). A
holistic approach to early literacy integrates listening, ‘speaking, writing and
reading. Skills and processes are not taught in isolation. Whole language
teachers advocate a méaning centered curriculum.

The most important element to the success of a whole language approach
is the classroom teacher. The teacher must be an enlightened individual who can
serve as the guide to the children in their quest for meaning. The holistic teacher
must be a facilitator and a resource. An effective teacher will be a "kid-watcher,"
a noticing teacher who can capitalize on the children's strength and assist in
making literacy an extension of the children's natural language learning

(Goodman, K. & Goodman, Y., 1981).

Conclusion
Traditional educational methods have not been successful. The current
multicultural population in California’s public schools deserves an appropriate
education. Holistic methods which are child and meaning centered have been
found to be more effective. Successful achievement of literacy in the primary

language has been found to provide the necessary base for subsequent success in -



second language literacy. Implementing wﬁole language early literacy programs
in the children’s primary language with the conﬁngeht availability of Viablé ‘early"
intervehtion programs such as Reading Recovery/ Descubriendo La Lectﬁfa must
bea priority. This project will be guided by a holistic philbsophy of lé,arningf It
will review current literature and present a model incorporating a colie’ction of
holistic approaches for implementing early literacy supported by Reading |

Recovery/Descubriendo La Lectura as éarly_ interventions.



LITERATURE REVIEW

| Introduction

In the past, educational research on literacy has focused mainly on the
acquisition and use of basic skills. Currently, studies in education have become
more qualitative in nature and have focused on philosophies and practices
utilized in the classroom. Although the literature on the topics of whole
language and early literacy is abundant, it is not necessarily well known to
praétitioners in the field of education. The practices, organizations and processés
that comprise literacy instruction in the élementary classroom have been well
documented. Extensive research on wholé language, early literacy, Reading
Recovery and Descﬁbriendo La Lectura is available. This project will present a

review of the aforementioned topics.

Whole Language Philosophy

Research which endorses a holistic approach to learning has been reported
for many years. The theories proposed in the beginning of this century by such
noted educational thinkers such as Pestalozzi, Montessori, Dewey, Froebel and
Piaget support the current holistic' philosophy. These influential individuals put
forth philosophical theories which have been explored by modern researchers
and have helped shapé current views of how children learn. Whole language is
based on a set of beliefs related to teaching that has slowly developed out of
many sources which include psycholinguistic research as well as theory and

beliefs about good teaching.

Defining Whole Language

Developing a definition of whole language can assist educators by
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- making clear the dimensions of this holistic viewpoint to learning acquisition.
Watson (1989) elaborated on three critical dimensions of whole language that

- teachers need to be aware of, "...first, of the research in literacy and learning that is
aécepted as credible by whole-language advocates; second, of the pedagogical
theory that emerges from that research; and finally, of the practice that is
consistent with the theory" (pg. 130). Clear definitions of whole language,
however, are difficult. Most definitions are subjective, reflecting the personal
path of the individual to that philosophical stance.

Many current researchers have defined whole language. These definitions
are varied and have been arrived at through different paths. Most researchers
would agree that they have refined their definitions many times since initially
writing them. Educators must be aware that having a definition of whole
language is ndt enough, what goes on in their classroom must be both consistent
with and supportive of their definition (Watson 1989).

| Anderson’s (1984) definition stems from a theoretical stance with whole
language being, "...written and oral language in connected discourse in a
meaningful contextual setting" (pg. 616). ‘Goodman (1986) stated, "Whole
language is clearly a lot of things to a lot of people; it's not a dogma to be
narrowly practiced. It's a way of bringing together a view of language, a view of
learning, and a view of people, in particUiar two spécial groups of people: kids
and teachers" (pg. 5). This philosophical viewpoint is broad enough to be open
to subjective interpretation. |

Bird (1987) defined whole language from a more holistic standpoint as,
"...a way of thinking, a way of living and learning with children in classrooms" |
(pg. 4). Both Butler and Zarry have also written definitions of whole language

from a holistic perspective. Butler (1987) stated that, "A whole language program
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~ is one in which reading, writing, listening and telking are integrated in a
stirnulating, natnral-lear'm'ng_ enVironment" (pg. 3). Zarr‘y (1991) Wrote,‘ "Whoie
'language is an approach to teaching commum'cation sk.illls-‘_-l_iter‘ac‘y-‘-‘in a holistic
natural way" (pg- 1). | | ‘v .; |
* An explanation of the term wae which supported and empowered holistic -
teachers was presented by Goodman, Bird and Goodman (1991) It stated,
"Whole language brings together modern scientific knowledge of teaching,
lear_n’ing, language, and curricuium and puts it into a.positive, humanistic
philosophy, which teachers can identifywi’th and which offers them strong
criteria for their professional decisions and teaching practice” (pg. 10).
" Newman's (1985) explanation of whole language also offered strong support to
the application of holistic practi'ceé,baSed'on theory and research, ehe stated:

...whole language is a shorthand way of referring to a set of -

, behefs about curriculum, not just language arts curriculum, but
about everything that goes on in classrooms... itisa
philosophical stance; it's a description of how some teachers and
researchers have been exploring the practrcal applications of

- recent theoretical arguments which have arisen from research in
linguistics, psycholinguistics, soc1ology, anthropology,
philosophy, child development, curriculum, composition,
literary theory, semiotics and other fields of study (pg. 1)..

A complete, clear, concise, theoretical as well as very personal definition
was developed by Newman and Church’(1‘990). Their definition Speaks-ele‘arly -
to the heart of the holistic teacher, it exudes theory, it is philosophica_l yet
praetieali 1t demonstrates owneréhip‘of the concept and validates classroom

praXiS based on a well thought out pe‘rsonalfphilosophy. They stated:
Whole 'langﬁua‘ge isa pl‘rlilosophy of learning ‘and teaching bésed
on a number of fundamental assumptions....Teachers working

- from these assumptions try to create open learning
environments. Our methodology is dynamic and contlnually
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evolving--guided by our observations of students and our ever-
changing understanding of theory. We use a variety of teaching
strategies and materials depending upon the needs of |
individual students. We base our instructional decisions upon
what we know about learning and the individual learners in our
classroom. Whole language is practical theory. It argues for
theoretically-based instructional practice (pg. 23).

The Whole Language Classroom

Whole language classrooms may seem as different to the observer as there
seem to be differences in the definitions. ‘There are, however certain tenets,
strategies and interventions that are common to whole language classrooms.
These strategies are consistent with holistic beliefs about language and learning.
They reflect the classroom teacher's respect for the individuals and the
community of learners (Watson 1989). |

The environment in whole language classrooms is exciting and dynamic.
Young active learners in a holistic classroom operate within a set of conditions as
they become successful literacy learners. ' These conditions were studied and
delineated by the Australian researcher Brian Cambourne (1988). The conditions,

which are necessary for all effective language learning include immersion,

demonstration, expectation, respOnSibility, use, approximation, response and
engagement. Engagement occurs when the first seven conditions for learning are
present.

A whole language classroom is meaning focused. Motivation for learningv
is intrinsic (Goodman; K. & Goodman, Y., 1981). A holistic program provides
integration of the language arts (réading, listening, writing and talking) and
content areas of the curriculum. Butler (1988) considered that a balance whole
language program would contain ten elements: reading to children, shared book

experience, sustained silent reading, guided reading, individualized reading,
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laﬁguage experience, children's writing, modeled writiﬁg, bpportunities for
- sharing and reading and writing in the content areas. These elements are
focused on different combinations of Cambourne's conditions for learning
outlined previously. The conditions need to be operating to support natural
learning, however, Butler (1988) stated that, "...reading to children and shared
book experience focus more heavily on imrhérsion and demdnétration, while SSR
[sustained silent reading] focuses more on employment” (pg. 5). Accordingly,
the emphasis may change from element to element.
A whole language classroom is child-centered and directed. The holistic
teacher facilitates language instruction in response to the children's interests.
The envirohment appears informal in atmosphere and apptdéch. Children are
validated for their approximations and become risk-takers who are not afraid to
try. There is an atmosphere of trust. Teachers put emphasis on communication
for authentic purposes and stress collaboration among children (Slaughter, 1988).
In a whole language classroom attention is directed both towards product
and process growth. Inlearning about process the students participate in such
~ mental activities as cafegorizing, creating and condensing. Holistic teachers "kid-
‘watch" to observe the proces.sesv in writing, editing énd proofreading which lead -
the students toward a final pfoduct. The products demonstrate authorship and

ownership and are authentic, created for practical purposes (Zarry 1991).

* The Whole Language Teacher
Whole language teachers realize that théy too are learners. The classroom
is a community of learners. Holistic teachers are well-trained educators. They
attend workshops, take courses and read research and literature on litefacy

devélopment and instructional implementation to keep up to date in their
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profession (Zarry, 1991). They have a philosbphy and a theory about how
children learn and are able to apply it to their classroom teaching.

Some teachers have formed study groups to shafe ideés, while others have
written about their classroom ekperiences to help them sort out what they have
learned through the experience (Newman & Church, 1990). All these activities
assist holistic teachers in their reflective practice. Teachers can increase their
understanding of the alternative possibilities by reflecting on their teaching
(Lyons, Pinnell and DeFord, 1993). Whole language teachers do not finalize
curricula before meeting the students in their class. They consider a variety of
units, explore themes and lessons, however, the students' lives and interests are
the guide that assists the teacher in planning a curriculum that is meaningful,

appropriate and applicable (Watson, 1989).

Holistic Evaluation

Evaluation in a whole language setting primarily informs the teacher and
students of current needs and strengths. Holistic teachers are constantly
evaluating. Through observation and interaction they discern what and how the
students are learning. Evaluation is on-going and guides the teaching (Newman
& Church, 1990).

The whole language teacher evaluates and assesses many foci. The main
reason to asses is to find out whether children are learning. Some of other
concerns may include whether the classroom contains appropriate resources for
children, whether the strategies utilized by the teacher are relevant and whether
the classroom organization is conducive to the literacy development of children -
(Daly, 1991). Some of the ways teachers evaluate include devélopmental

checklists, portfolios containing both teacher and student selected work samples,
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pictrlres, anecdotal records, audio/ Video tapes and running records (Traill, 1993).
In a running record, the teacher uses certain conventions to record everything a
clﬁld says and does while reading a sample text of approximately 100 words |
(Clay 1993a). A running record can provide information for guiding instruction,
- such as appropriate text selection for guided’reading. » | |
A whole language learning venvironment invites children to see themselves
as learners. Holistic teachers engage students in meaningful, challenging 1iteracy
activities. Learning to be a whole language teacher is an on-going process.
Making the transition from traditional practices to whole language will require
refinement of teaching theory and practices. Caution must be taken with the |
assumption that just knowing the holistic "gurus" and their philosophy is
enorrgh, or that it is an easy or haphazard approach. The very thing that rrrakes
- whole language appealing to some, that the philosophy and theory canbe

ihterpreted and developed, it's subjectivity, can also be what creates it's enemies.

| Early Literacy And Learning Theory
Several decades ago, the United states had one of the highest literacy rates

in the world. Currently we are far from being the world leaders in literacy.

Sagan (1994) wrote, "The gears of po{rerty, igriorance, hopelessness and low self-
‘esteem interact to create a kind of perpetual_ failure machine that grinds down
| dreamé from generation to generation. We alvl‘bear' the cost of keeping it running.
Illiteracy is its linchpin” (pg. 7). Many individuals are marginally literate. Some
are only able to read simplle material, below the sixth grade level. Many adults

are unable to comprehend bus schedules, instruction manuals or niortgage

| statements. in contrast, the literacy requirements of the Workplace are more

demanding than ever.
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Deflmng L1teracy
The definition of what constitutes a hterate individual changed through |
the years as man became more sophisticated. Many years ago, an 1nd1v1dual was
considered literate if able to write hlS name. Today many other complex aspects
are involved. Young children need the opportunity to develop strategies to
manipulate the linguistic tools which will allow them to be successful in - |
- academic and social settings. A comprehensive definition of literacy was

developed by Brian Cambourne (1988), he stated:

... literacy is a word which describes a whole collection of
behaviors, skills, knowledge, processes and attitudes. It has
something to do with our ability to use language in our
negotiations with the world. Often these negotiations are
motivated by our desires to manipulate the world for our own
benefit. Reading and writing are two linguistic ways of
conducting these negotiations. So are talking, listening,
thinking, reflecting, and a host of other behaviors related to
cognition and critical thinking (pg. 3).

Theories of Learning Acquisition

Current theories about how children acquire knowledge have been shaped
by the work of various psychologists during the early part of this century.
Pavlov (1927) and Skinner (1938) developed the behaviorist theory which
proposed that responses could be conditioned. Skinner fnrther elaborated that
behavior could be shaped through scheduled reinforcement. He suggested in his |
- theories that teachers, at that time, were not taking advantage of behavior
modification to shape the behav1or of children in their class.

The theories proposed by Plaget (1967), Vygostky (1978 1962), and Bruner
(1975 1966) have strongly influenced current thoughts on the acquisition of early

literacy. All three believed that activity was central to learning and development.
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| Their perspectives differed régafding the impact on learrﬁng_ of culture, social
experiences, social interaction and _instrﬁctibn’ (Wood, 1988). |

Piaget (1967) believed children have to pass through a series of
developmental stages before they have the ability to accomplish particular tasks.
Learning,} then, can onIy t_aike place if the teaching happens at a tﬁne when the
child is developmentally ready to assimilate and internalize what is said and
done. Vygostky (1978, 1962): proposed that children learn through discovery and
that they perfect their understanding through social ihteractidn. He suggested
that learning happens in the interactions between "ndvices" and "experts." This
theory implies that the acquisition of liferacy is a didactic pfocesS which occurs
through mediation between the learner and a more knowledgeable other. The
experts work within each child's "zone of proximal development". Material is
introduced to the learners in ways that insure success while also continuing to
challenge them to new insights. Therefore children can, if assisted by
knowledgeable adults, perform tasks which they would be unable to perform
alone.

Bruner (1975, 1966) appears to have been influenced by both Piaget and
Vygostky. He believed children are natural learners. They can learn without
formal teaching, howéver, knowledgeable adult experts‘ can assist the child in the
construction of knowledge. He proposed that learning could take placeby
focusing the child's attention, as needed, on relevant aspects of a particular task
and structuring the task to support the child as meaning was constructed.

Bruner likened this careful intervention by the experts to building a "scaffold"
which would provide the necessary support forbcomprehending néw concepts.
He suggested that ‘this process would result in the successful achievement of

increasingly more difficult tasks.

17



Piaget's theory has influenced modern educators' views revgarding the :
. capacities that children have as learners and architects of their own knowledge.
Bruner and Vygostky were influential in bringing "...attention to the historical
“and cultural relativity of knowledge and to the import_anee of social interaction,

- communication and lins"trncti(‘)n, bel‘l informal and formal, in the transmission of
that knowledge" (Wood, 1"988 pg. 225). -

Research in l1teracy acqulsrtlon has shown that all children can learn
Educators need to be aware of varlous phllosophles and theorles of how ch11dren
learn. Having a workmg knowledge of current theor1es such as Skinner's theory
of behavior modification, Vygostky's theory of the ’lzone of proximal
| development” and Bruner’s theory of' scaffoldlng teacher/pupil interactions

can provide teachers the theorehcal base for successful pract1ce

" v Earlprite’ra'cy Reform Effg‘ rts |

Research has demonstrated that children are ableto acquire literacy skills
prior to entering school (Snlzby & Teale, 1987; Baghban, ‘1984; Hiebert, 1981; ‘
Goodman, Y, 1980; Doake, 1980; Holdaway, 1980 & 1979; Goodman K.S., 1974;
Chomsky, 1969; Durkin, 1966). Tl'lese skills have been acquired without formal |
teaching, in a natnral -holi‘stie way ZCl‘early., one of the most 'effectlve ways to |
ensure the development of a literate soc1ety and reduce the number of children
who may ulhmately need other services is to provide the opportumty for early " ‘
l1teracy acqulsmon in a holistic sett1ng Programs that focus on early llteracy
have been prompted by a growmg awareness of the need for strong initial
instruction.

Current efforts to implement early literacy range from programs designed

to provide early intervention for underaehieving pupils to the restructuring of
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whole school programs. While differing in design and implementation, the
programs share areas of commonalty. The programs were designed to answer
perceived needs and concentrated, documented efforts were made to institute

change.

The Early Literacy Program

The Early Literacy program initiated in the Columbus, Ohio Public
Schools during the 1990-91 school year was designed to provide early
intervention to underachieving pupils in first and second grade. Targeted
students appeared unlikely to acquire literacy skills without additional
instruction to supplement regular classroom instruction. The program was
designed to serve small groups of first or second grade pupils for 40-45 minutes
daily. The instruction model made provisions for a more comprehensive
assessment of the pupil's development of reading and writing strategies than
would be possible during regular classroom instruction (Pollock, 1993).

The program assigned program coordinators who provided inservice
training and instructional support for the teachers. Many of the instructional and
assessment strategies utilized in the Early Literacy program were similar to those
utilized in the Reading Recovery Program. Pollock (1993) made note in the final
evaluation report that, "...the Early Literacy instructional program was enhanced
by the fact that all three program coordinators and 48 of the 54 program teachers
were trained in Reading Recovery techniques” (pg. 2).

The program established procedures for selection, services and guidelines
- for discontinuing. The program was evaluated on predetermined desired
outcomes. The results of the evaluation demonstrated that it had met the desired

outcomes which resulted in a recommendation for continuation during the 1992-
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93 school year. Additional recommendations were made including sharing
whole language instructional strategies and techmques utilized by the program
teachers with the regular classroom teacher to ensure that both programs
complemented each other. Also it wa_s recommended that on-going inservice
meetings be designed to provide program teachers opportunities to clarify

~ concerns, share ideas and enhance their instructional intervention skills (Pollock,

1993).

The Early Literacy Project

Another program which focused on literacy acquisition was the Early
Literacy Project. This project was implemented through the Illinois Uni{/ersity
Center for the Study of Reading. It targeted kindergarten pupils and was
designed to provide them with positive literacy experiences. The study was
carried out for two successive years. The principal research question in the study
was to ascertain whether it would be possible to construct a successful two-tiered
early literacy model for guided learning in which intervention was trénsferred
from researcher to teacher and from teacher to pupils.

Literacy progress of children in the program was compared to that of
childrenin a traditional kindergarteh using a basal reading program (Stewart,
Meson & Benjamin, 1990) A basic pfemise of the program was the use of
| Vygostsky's (1978 1962) theory of the "zone of prox1mal development." The
teachers would present new knowledge and function within the pupil's zone of

proximal development; They providedehat Bruner (1975) termed a "scaffold,”
a. supportmg structure for understandmg new concepts. |
Several instructional . components were developed for the Early Literacy

Project in the areas of reading and writing. Each component involved various
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key elements including modeling, assessment of prior knowledge,
- comprehension activation, structural analysis, discussion, engagement and
’sharing. Careful consideration was given to development of the training |
component of the lmodel. Teachers attended work‘shops-to learn instructional
strategies, techniques, methodology and the rationale for the components
-'(Steward Mason & Benjamin, 1990) | |
The results achieved by children 1nvolved inthe Early Literacy program o
» were better than those of children in the trad1t1ona1 program. In a discussion of
the results, Stewart, Mason _and} Benjamin (1990) wrote, "The res_ults‘ 1nd1cate th@t" |
- implementation of the Early Literacy program can lead to striking progress in
kindergarten children’s early literacy developrnent._ An intervention model can
change teachers’ behaviors and enable them to provide more effective instruction
for klndergarten children" (pg 7). o
The program appears to have been successful on several levels. The B
literacy activities developed and the format of the lessons promoted effectlve
teaching interactions. Chﬂ_dren were supported i in their acquisition of knowledge
b_y teachers who worked within each child's bzone of proximal development.
 Teachers were trained to notice the children's strengths. The teachertraining
- aspect of the model was percelved to have been one of the reasons for the success
of the program (Stewart, Mason & Ben]amm, 1990)

The aim of education needs to be to create literate soc1ety 'Achievement

of early.llteracy must therefore bea prlority‘. ‘Early' literacy programs which are

~ based on theory and promote holistic approaches have been documented Many
of these programs have attrlbuted the1r success to the 1mp1ementat10n of current
: theorles and approaches and thorough teacher tralmng More programs need to

be 1mp1emented which empha51ze these aspects.
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School-Wide Literacy Reforms ;

‘Concerned educators throughout the state and the nation are attempting
to find viable solutions to the problems thet beset public education. Many school
districts are exploring alternatives to traditional r'nethods.v While new ideas and
'etrategies have limited impact 1f implemented singly, scho’ol-Wide, indeed |

district-wide, restructuring efforts have a much greater impact and possibility of

achieving success.

v Restructuring Issues

A report titled Implementlng Innovative Elementar;g Lrtera cy PrOgrarns '
(Schwab et al, 1992) presents a comprehensive discussion of relevant
restructuring issues. The report includes selections from several schools in the '
Northwest that have made school-wide restructuring efforts to_improve their
literacy programs. A wide range of effective strategies and approaches were
documented. While individual schools attempted the change process through'
the avenues best suited to their particular neede, there appeared to be some v
shared themes. Members of the staffs involved in the change process felt that the
need for 1mprovement was urgent and that while change was difficult, the
11teracy reforms were rewarding. A strong overall common theme that emerged
| from various restructurmg efforts was the feeling that both the school's literacy
j program and the individual teacher’s reperto1re would never be flmshed ‘They
have become part of a learning cycle where each lesson informs the subsequent
practice. | | |

From an analjrsis of restructuring efforts, several topics emerged that
could be tranelated from successful practice into useful resources. These

 included clear identification of goals, innovations to achieve the goals, -
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implementation strategies to achieve the innovatioris, identification of barriers to
implementation and of factors facilitating implementation as wellb as concérns B
regarding assessment and evaluation practices. Each school could fbllow a path
best suited to its own concerns. However, successful approaéhes involved the ﬁ
teaching staff, administration and community in the change process. Input from

these concerned sources was essential to the development, implementation and
success of the restructuring efforts. Strong site leadership and supportive
districts also facilitated the change.

Several critical issues were commonly found as teachers and
administrators implemented innovations in literacy education. Curriculum and
classroom instruction need to be reconsidered in light of the new philosophy and
goals. Instructional materials for implementing literature based programs may
not Be readily available and will be costly. Another issue, incompatibility
between the new,_ innovative practices and‘t‘ra‘ditional measures of performance,
sﬁch as standardized and basal tests will take time to work out. The issue of
remediation has also begun to be viewed differently. Research has shown that
early intervention is the most effective method. Many professionals are coming
to the conclusion that it is more cost effective to implement early intervention
than provide years of services. One approach which is being successfully
impvlvémented in schools that are restructuring is Reading Recovery.

Two important issues at restructuring schools are faculty relations and
staff development. Administrators had to take a strong leadership role. It was
found that they needed to be the resource to facilitate the change for teachers
who were willing to take on the challenges and those who had to be brought
along gradually. The most difficult issue regarding staff development continues

to be how to provide the best program with limited financial and human
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resources. Staff development can not be solely an occaeional binservice, it needs
to be thoroﬁgh and on-going.

All schools that recognize the need to restructure their approach to literacy
education will have to ferge their own path. Each school will have to develop a
program designed to fit their particular population and available resources.
However, a review of current programé implementing change demonstrates that
- there are common grounds. Innovations and practices can be adapted to suit
individual settings. Both early intefvention programs, Reading Recovery and
Descubriendo La Lectura, can be sﬁccessfully impleniented to support early
literacy as part of a restructut_‘ing effort. In striving to offer all students
meaningful literacy experiences the value of reviewing literature on successful

practice enhances the eventual resulting programs.

Reading Recovery

Good teaching in the regular classrooms must be the first priority for
educators (Clay, 1985). However, even in the best of classrooms, with caring,
noticing teachers, some children do not demonstrate the same rate of progress.
Early intervention can assist children having difficulty in acquiring the necessary
strategies to achieve early literacy. Reading Recovery is an early intervention
program that was designed to help first grade students at risk of developing
reading difficulties. | _ ‘

The Reading Recovery program was developed by Marie M. Clay, a noted
educator and psychologist from New Zealand. Clay conducted research in New
Zealand which led to the design of teehniques‘ for detecting early reading
difficulties and the development of the Reading Recovery program in 1979. The

| program gives the lowest performing students an opportunity to learn strategies
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necessary to accelerate to the average level of the class.

Reading Recovery is based on sound philosophical principles. Its basic
tenets are that readirlg is a strategic process that takes place in the reader's mind;
that reading and writing are interconnected, reciprocal processes; that children

learn to read by reading; that accelerated progress is possible and that it is most
| productive to intervene early before children become trapped in a cycle of
. reading failure (Clay, 1985). Pinnell (1989) stated that, "Reading Recovery
teachers hold assumptions tentatively because the complex processes they are
talking about cannot be directly observed" (pg. 169). The teachers involved in the
Reading Recovery program revise their theories as they observe, read pertinent

‘ literature, discuss with peers and are involved in the daily interaction with

children.

Implementauon in the United States

In 1984, Readmg Recovery was introduced in the United States A joint
 effort of the Ohio Department of Education, Columbus Public Schools and Ohio
State University provided funding for implementation. Clay and Barbara
Watson the National Director of Reading Recovery in New Zealand, were
invited to Ohio State Umversrty to tram Readmg Recovery teachers and teacher
leaders. The program piloted durmg 1984-85 demonstrated results which 7
encouraged district-wide implementation for the followmg year. By 1987-88
Reading Recovery was well established .throughout the state of Ohio (Pinnell,
Fried & Estice, 1990: Pinnell, 1989)

| Reading Recovery unplementatron was initiated in California in 1991-92.
A training site was established at California State University, San Bernardino.

The California program has shown rapid growth. Many districts trained their
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own teacher leaders and have begun training their own teachers Three
university sites throughout the state began providing tralmng durlng the 1993-94
school year (Reading Recovery in California, 1991-93 1994)

Lesson Framework
The Reading Recovery program provides intense, one-on-one instruction

for the lowest achieving first grade students. Itis intended to be a short-term | |

intervention, most students are able to complete the program in 12-20 weeks. , "
Reading Recovery teachers are trained to help pupile develop strategies”’to '
* become successful readers. The leseons focus on the child’s strengths. The lesson
framework develops reading and writing abilities through the use of natural |
language, supportive.conversation, and predictable text (Clay, 1985).

The Reading Recovery teacher works closely with classroom teachers.

Those first grade pupils which the classroomvteacher has observed having
difficulties are given a series of diagnostic tests. The Observatlon Survey of early ',
 literacy achievement consists of the followrng six measures: letter 1dent1f1cat10n '
word test, concepts about print, writing vocabulary, d1ctat10n test and text
reading level (Clay, 1985). Clay (1993a) noted that‘, "...no one task is vsatisfactory |
as an assessment on its own" (pg. 43). Systematicobservation of the child's |
behavior provide valuable insights' on how effectivelyp the child is able to
problem solve. | | . |

| The 1mt1al two weeks of Readmg Recovery are focused on what the child
knows Clay (1993a) wrote, "In complex learning, what is already known
_provides the learner with a useful context within which to embed new learmng
(pg 20). This t1me per1od is known as "Roam1ng Around the Known " The

teacher is expected to encourage the flex1ble use of what the ch11d knows until he



is comfortable with the knowledge.

A typical tutoring session would ihclude these componehts: reading
- familiar bodks, reading the previous day’s new book while the teacher takés a
running record, writing a story, working with a cut-up sentence and reading a
new book. The program is different for each child. Each lesson has a frameWork,
however the teacher and the child are involved in an oral interaction which
guides the teacher's responses and questions (Pinnell, Fried & Estice, 1990).

Lessons are holistic in nature and designed to assist the pupils in
- developing effective strategies. Children are supported through a "scaffold"
(Bruner, 1975) process in their understanding of new knowledge. The teachers
work within each child's zdne of proximal development (Vygostsky, 1978, 1962).
Teachers are trained to capitalize on the child's strengths as they continué to
challenge them to new insights. | |

Children in the Reading Recovery program are taught to use cues and
strategies. They learn to read by reading and to write by writing. They develop
the ability to solve problems by using what Clay (1985) called "their theories of
the world and their theories of written language" (pg. 71). Children that develop
a system of strategies which they can apply to any situation are considered ready
to discontinue. Those children who discontinue the program will bé able to work
at the average of their class and will have the strategies necessary for a self-
irhproving system. These children will continue to improve as they read and

write (Clay, 1993).

Staff Development
The implementation of Reading Recovery requires that teachers

participate in a year long training taught by a certified teacher leader. Teachers
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parﬁcipate initially in a summer inservice to learn how to administer the

- Observation Survey. This is followed by weekly sessions throughout the year.
Téacheré in training_simﬁltane’ously implemént the progfam with children. Class
sessions typically include the observation of two lessons behind a two-way glass.
Each teacher in tijaining is expected to teach béhhld the class two or three times
during the school year. The teacher leader guides the class session as teachers
observe the lesson. As teachers participate in discussions they learn and refine
skills they will use in their own teaching. After observing the behind the glass
lessons, teachers participate in reflective discussion and demonstrations of
techniqués by the teacher leader (Pinnell, 1989).

The staff development component of Reading Recovery was developed as
recommended by Clay's initial research team. The research team consisted of
concerned New Zealand educators. The researchers that participated in the
pfoject felt that the learning process they had gone through would be a beneficial

~process for the teachers to go through as well. The aspects of the process
included reading and discussing theoretical materials, gathering information
about the studehts, learning techniques for assessing the children's strengths and
needs, takihg and analyzing running records, learning techniques for effective
strategy instruction and learning to be noticing teachers able to make appropriate
- decisions based on the children's behaviors.

The original team of researchers recommended that the lessons behind-
the-glass be part of the training model. They suggested that the discussions
during the sessions clarified and increased the understahdings of concepts. The
observation of lessons was felt to be powerful in assisting teachers as they
predicted, discussed and hypothesized. The behind-the-glass lessons help the

teachers in training to build a "case-by-case" information source on which to base
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their instructional decisions (Lyons, Pinnell & DeFord, 1993).

~ An important aspect of Reading Recovery staff developmeht model is the
continuation of training. Teachers who have compieted their initial training
continue to have interaction with their peers as they are expected to participate in
at least six continuing contact sessioné per year. These sessions follow the same
general format as the traifling' year classes.

The Reading Recovery training model is unique in that it provides
teachers an opportunity to learn as they teach, to test their budding hypothesis
and theories and to extend their learning through the on-going observation of the
children they are teaching. The model does not follow prescribed, step-by-step
routines. The Reading Recovery interactive staff development model provides
the key to the success of the program (Lyons, Pinnell & DeFord, 1993). It
provides the theoretical background, techniques and strategies for teachers to
make effecﬁve, powerful decisions as they support the children in their literacy
acquisition.

Clay (1982) reported that reading failure can be, "...reduced only by the
very early detection of difficulties achieved by the accurate monitoring of the
earliest stages of learning" (pg. 166). Reading Recovery gives low achieving
young learners an avenue to avoid this failure. Full implementation of the
Reading Recovery program will greatly reduce the number of children requiring
special services. Reading Recovery is a research based, educationally sound
early intervention program which can provide an avenue to the achievement of

 literacy for children.

Descubriendo Lalectura

- Research supports bilingual education which uses the child's native
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language for initial literacy instruction. Initial success in native language literacy
has been found to provide a solid foundation for subsequent success in second
languagé literacy (Medina, 1988; Thonis, 1981: Leyba, 1978). Spanish is the first
language of about 85 percént of the language minority students in the United
 States (Crawford, 1989; Fradd & Tikunoff, 1987). Instructional programs which
utilize the student's first language in developing cognitive and academic skills
ha{/e demonstrated significantly better results than those which emphasize
immersion in the second language. Incorporating the child's language and
culture into the school program also appears to provide a significant predictor 6f
their academic success in both the first and second languages.

Students whose primary language is Spanish and who are receiving
literacy instruction in Spanish may also require special attention. Unfortunately,
most remedial programs provide the intervention in English which serves to
- further confuse this particular population. Descubriendo La Lectura, the
reconstruction of Reading Recovery in Spanish, was developed as a result of the
need for an early intervention for children receiving initial literacy instruction in

Spanish (Escamilla & Andrade, 1992).

Development bf Descubriendo La Lectura
- In1988, Tucson Unified School District began to implement Reading |
-Recbvery. Teachers tfaining in Reading vReco.Vélify ‘begah to concurrently develop
the Spanish adaptation of the program. The project identified culturally relevant
liferétufe for use in ‘vthe program. Ihitially; many books had to be translated from
‘English into Spanish. The Spanish version of the Diagnostic Survey was |
~developed. The observational tasks Were the same as in thé English version.

Analyses of the validity and reliability of the Spanish Diagnostic Survey were
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conducted The survey was established to be valid, rehable and comparable to

 the English Diagnostic Survey (Escarrulla, Basurto, Andrade & Rl:llZ, 1991).

\ -Lesson Framework - _ |
Children identified through the use of the Spanish Diagnostic Survey as
N needmg Descubriendo La Lectura begm the program by "Roaming Around the
~ Known.” Teachers are trained to utilize this time to build rapport and encourage .
- the flexible use of what the child knows until he is comfortable using his
. knowledge in a variety of situations. Lessons follow a standard format including
the reading of familiar books, the reading of the previous day's new book whlle
the teacher takes a runnmg record wr1t1ng a story, rearrangmg a cut-up story
and reading a new book (Escamilla & Andrade, 1992). |
Each child's lesson and repertoire of familiar books is different as teachers
 are trained to follow the child. Children are supported in their attempts as they
- develop a system of strategies which they can apply to any situation. Pupils who
discontmue the program are able to work at the average of their class and have in
“place the necessary strategies fora self-extending system. These children

continue to improve as they continue to read and write (Clay, 1993b).

- Staff Development
The tralmng of Descubrlendo La Lectura teachers can be accompllshed in
two ways One would be for teachers to part1c1pate in the training program
solely in Spamsh The teacher Would then work w1th only Spamsh children
* Another way would be for the teacher to complete tralmng in Readlng .Recovery
and part1c1pate ina "brldging into Descubriendo La Lectura. The br1dg1ng
| would require a summer sessmn nand a year long commitment The teacher could

then teach both English and Spanish pupils. Appropriate training is critical to
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the successful and effective irnpiementation of Descubriendo La Lectura. |
Escamilla and Andrade (1992) c‘aution, "This prograrn is not simply a collectionv |
of materials and lesson plans that can be purchased and disseminated to teachers
ina 'quick and easy' 1-day preservice meeting. Good DLL [Descubri'endo La :
Lectura] programs will need to have training components spec1f1c to Spamsh L
" literacy that include socrocultural consideration of the learners" (pg 223).
| Early 11teracy programs in the ch11d s native language supported by
effective early 1nterventlon programs such as Readlng Recovery and |
Descubriendo La Lectura can provide the avenue for the achrevement of early a
literacy for all students. Ruiz (1992) stated, "...Descubriendo La 'Lectura creates |
an environment that validates the cultural background and first language of
language-rmnorlty children, enabhng these students to become good readers in .
‘two languages (pg 12). Chrldren able to become literate in two languages w111
: have better opportunities to be successful in their academic and social careers. | ‘v
" Holistic, primary language early literacy’ programs with the support of effective
early intervention programs such as Reading Recovery and Descubrlendo La

Lectura can fac111tate such a successful future ’

§ummary ’

The work of major researchers supports the development of a holistic
setting where students are validated and ernpowered to become'lifelong readers o
and writers. Whole language'teaChers develop an evolving philosophy and
"practice what they preach " The pursuit of hteracy ina holrst1c classroom 1s a
shared effort; it is not ]ust the teacher s agenda, the students have a clear voice.
~ Real learmng takes place within a socral context

 Current holistic educational practrces have a solid theoret1ca1 base.



Teachers form their philosophies based on such theories as Piaget's theory of
developmental stages, Vygostky's theory the zone of proximal development and
Bruner's theory of scaffolding teacher/ student interactions. Holisticteachers

| reatd research and current literature; they refine their philosophy through
collegiate interaction, kid-watching and reflective teaching.

Bilingual education which emphasizes the successful achievement of early - |
literacy in the child's native languege has been found to provide a solid
foundation for subsequent success in second language literacy. Research has |
shown that a"large percentage of the language minority students in the United
States are Spanish dominant. For these children, initial literacy instructional
programs which utilize Spanish in developing cognitive and academic skills have
- demonstrated sigrlificently better results that programs which emphasize |

immersion in the second language.
Educators are striving to tmpleme'nt early literacy in holistic classrooms,
v however, even in the best of classrooms, with noticing teachers, so’rne children
may not demonstrate the same rate of progress - Early intervention has been

found to ass1st children who have dlffrculty in acqulrlng the necessary strategies

to achleve early llteracy Readmg Recovery is an effective early intervention L

program de51gned to help first grade students at risk of developing reading
difficulties. Students ‘whose prlmary language is Spamsh and who are receiving
11teracy 1nstructlon in Spamsh may also require spec1al attent10n Descubrrendo _
La Lectura is the apphcatlon of Reading Recovery methods for Spamsh speakmg
students receiving 1nstruct10n in their pr1mary language

A holistic prlmary language early literacy program with the support of
effective early intervention programs such e-s Reading 'Recovery end |

Descubriendo La Lectura has the potential to develop empowered learners who
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will become successful reader and writers. By striving to provide a holistic
~ setting teachers will be striving to create joyful learners who will celebrate

literacy. Goodman (1986) stated:

If kids are in whole language programs with whole language
teachers right from the beginning, there are going to be a lot
fewer readers and writers in trouble. Whole language teachers
work at developing the full range of language functions in the
context of the culture(s) of the learners. They are effective kid-
watchers who see quickly when kids are not developing and
find alternatives that will turn them on and get them moving,.
Most important, they believe kids have what it takes to become
 literate. They won't blame them for their lack of success.
Rather, they'll build on their strengths and encourage them to
believe in themselves and the1r ability to become literate
(pg- 58). |
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GOALS AND LIMITATIONS

The purpose of this project is to review cﬁrreﬁt educational theories and
philosophies and develop a model which emphasizes holistic approaches to the
development of early literacy. The holistic viewpoint suggests that the strategies
in the model could Be implemented regardless of the primary language of the
classroom. The intent of the project is not to provide a manual for the
implementation of whole language or early literacy. Rather, itis to spark
sufficient interest in the philosophies and theories discussed as to cause readers
to delve further into the research and literature on their own. By providing the
collection of significant literacy approaches, the author hopes to provide the
reader the path to begin to change.

The model will be geared mainly to kindergarten and first grade teachers.
However rhany of the holistic approachés, to literacy which will be discussed can
be implemented at any grade level. The change process can be ihitiated with just
one committed individual. The early intérvention models suggested (Reading
Recovery and Descubriendo La Lectura) will require a district and school
commitment as they involve a monetary cost and university training.

An important limitation to this project is time. It would be more powerful

_if it were possible to ‘pi‘lot the project and document fhe results of the
implementation. Due to the time constraints, this is not possible .
~ Another limitation is that the project is not intended to be all inclusive.
The holistic philosophy supports this limitation as whole language teachers are
expected to co'ntinué to réad, léarri’ and develop in their theories and pracﬁces.
Approaches, strategies and suggestions will be provided as examples.
Another limitation will be the complicated series of issues involved in

creating systemic change. Individuals may find it easier to start changing,
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accepting and developing a holistic perspective and implementing elements of
‘the whole language approach. Convincing site and district administrators will o
take time. Implementing innovations that appear initially costly such as Reading

Recovery and Descubriendo La Lectura make take time as well.
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'APPENDIX A: EARLY LITERACY MODEL

- Introduction
Current research supports the implementation of aholistic approach to
early literacy. As ecluc‘ators, We seem to be in the midst of a revotution in early |
education. The profess1ona1 11terature abounds w1th art1cles on whole language,
early literacy and reconstructlon efforts. Conferences, workshops and semmars
claim to provide the most up-to-date speakers and notebooks with the latest
~ interventions and materials. Teachers feel overwhelmed and intinﬁdated by the
jargon. Making‘the transition from traditional instruction to whole lan‘guageis_a
process that once begun will never end. Teachers that embark on this journey |
will continue to read, reflect on their teaching and take risks. They will stripve'to
make literacy a priority and create a mea'ningful learning enviro@ent for
themselves and their pup1ls | ”
Whole language is not a prepackaged program. As such the value of
‘reading research and current literature to assist in the formulatron of a workmg
theory of how children learn can not be over emphas1zed Teachers attemptmg
to implement a holistic early 11teracy program need to glve themselves time to -
reflect and credit .for their attempts, _whether initially successful or not. The
whole language philosophy impacts the»entire curricuium; teachers need to be
realistic and flexible in their. plannin'g...‘Planning will be more effective when it is
based on theory and runs ~conciirrent‘with praxis. - . B
Holistic approaches" can make literacy accessible to more chitclren in
today's classrooms. Unfortunately, however, even with noticing teachers ‘
ut111zmg hOllSth strategies, some children st111 do not demonstrate the same rate v

of progress. Research has shown that it is most effect1ve to intervene early

g 3_7



Reading Recovery is a research and theory based effective early intervention for
first grade children experiencing vdiffi‘cu‘lties in acquiring the necessary strategies
to achieve early literacy in English. It is logical that first grade students whose
primary language is Spanish and who are receiving literacy instruction in
Spanish will also require special attention. Descubriendo La Lectura is the
application of Reading Recovery methods for Spanish speaking children who are
receiving instruction inbtheir primary language. The available data concerning
these programs demonstrates that they are an effective early intervention.

This project is mainly geared to kindergarten and first grade teachers.
Current research clearly points out that literacy needs to happen early. The
classroom environmeht,needs to provide young children the opportunities to
become literate. The model will emphasize holistic approaches to the
development of early literacy. The strategies and approaches suggested in this
model can be implemented regardless of the primary language of the classroom.
The early interventioﬁ programs which are strongly suggested as companions to
this model are designed for first grade students.

The model will discuss the learning environment in a whole language
classroom includinglthe physical énvironment, classroom management and
. necessary resources. Holistic approaches to reading and writing including
reading aloud, shared feading, guided reading, independent reading, writing
- aloud, shared writing, guided writing and independent writing will be
presented. Centers will be suggested as an avenue to provide children
opportunities to develop and solidify their strategies. The model will also
discuss integration of content areas and assessment and evaluation. Finally, the
project will discuss early interventions for at-risk studenté, implementation

timeline and present conclusions.
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The Learning Environment -

~ The environment in a whole language classroom is supportive and
exciting. Children are not expected to be perfect; they are free to make mistakes
- and approximations. A holistic teacher understands how children learn and
prdvides ample time and diverse opportunities for literaey development.

The intangible environment in a Whoie language classroom is guided by
Cambourne's (1988) conditions ef learning. These conditions are imrhersion,
demonstration; eXpectetion, respOnsibility, use, approximation, fesponse, ahd
engagement. Children in a holistic setting are immersed in print. The walls are
- covered with print; eften it is the children's own writing and books. The feacher
immerses children in texts. They have access to numerous books, magazinee,
environmental print and newspapers. In the whole language classfoqm the
- teacher facilitates learning by appropriéte demonstration. vChildren are lead on
the foad to literacy by the teécher‘s demonstrations of how language works.
Modeling of reading, writing, 'listening and speaking activities take place
censistenﬂy. Ina hol}isticvcla.ss;room the inherent expectation is that the learners
will become literate. Chlldren are expected to be active learners, to make choices,
to have a voice in their learning. It is the respon51b111ty of the learners to learn. -
The classroom curriculum is a joint effort of the teacher and pupils. The whole
- language teacher prov1des opportumtles for the children to use and practice their
‘tentative 11teracy skills in authent1c tasks. Students are comfortable and take
risks; their approxunatlons are valued as part of the learning process. Relevant
feedback is provided' to the leérnefs. The teacher's responses are positive, |
appropriate and tirhely. The children view themselves as learners, they are

engaged in their quest_ for Iviteracy.' -
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The Physical Environment

All whole language classrooms will look somewhat different. Teachers
implementing holistic approaches will be at different levels of implementation
and will be individually different in their classroom set-up. The physical
environment of a whole language classroom characteristically includes certain
areas:

- A central place for the whole class to come together.

- Various places for group work such as tables for group discussion or

cooperative work, a library corner, a listening area, special interest centers.

- Places for individuals or partners to work such as a quiet writing center,

a publishing area, a reading corner.

- Areas for displaying the children's products.

Whole language empowers each teacher to make theory based decisions
regarding their teaching. The physical environment of a holistic classroom has
established areas with purpose and meaning to the learners, yet it is flexible and
dynamic. The children have ownership of their room, they are aware of the
expectations. The classroom provides an environment in which children can

become literate.

Classroom Management
Successful implementation depends on good classroom management. A
whole language classroom at first glance may appear unstructured. It is not. The
routines in the classroom need to be predictable, rules must be stated and
enforced. Systems should be established for the storage and organization of
materials. The involvement of the children in the management of their classroom

is critical. Children need to understand the reasons for the various settings in
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their classroom.

- Childrenina whoie language classroom are actively learning. As such,
they will move, talk and interact with their peers. Teachers need to provide the |
parameters for the children. They should plan, model, organize and prepare the
setting to provide the purpose for the children's interactions. Modeling of all
| expected behaviors is essential to the successful implementation of the program.
Kindergarten and first grade holistic teachers are aware of the power of
modeling the \}arious expected behaViors‘.‘ Young children need to widen the
rarige of options available to them in their seafch for expression. The teacher
needs to provide the model for the children to emulate. Those behaviQifs. which
are expected to be exhibited in the SCheol setting need to be modeled. Young
ehildren come to school with many appropriate behaviors in‘place, however,
~ many children will still need to learn a variety of social, as well as academic
' behaviors in their first years of school. |

Young children in holistic clasSreoms are happy, active learners. They
experience immediate, inherent gratification. ‘The classroom curriculum is
de'signed to be relevant and meanin.gful.‘ Teachers build on the_ children's
strengths, they validate approximations. The children are not afraid to take risks.
Teachers use verbal and written praise liberally. The children experience the joy

of learning, their accomplishments are valued.

‘:Classro‘onyl ReSoufces.
, A whole language classroom requires a variety of resources. The most
essential is boeks. The pro'gr.am require’s‘ that "many»books. be available at levels
~ which are appropriate for the children and the activity. Other resources include:

-Quality childreh'é'literémre for reading silently and aloud.
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-Big books which can be utilized for shared book exper1ence

-Audio tapes with books for the listening center.

-Poems, charts and songs for the children to read.

-Env1ronmental print which the clnldren recognize and read

. -Real world reading materlal such as newspapers, maps, catalogues, 5
magazines. “ |

-Dictionaries and encyclopedias as reference sourcest.-' )

Individuals attempting to implement wholevlanguag’e on 'their own yvi_l’l
find it initially CQstly. However, many book clubs have become aware of thev |
need for inexpensive quality literature and are offering better books at cheaper
~ prices. Some companies are also offering sets of titles in groupings which may be
appropriate for. guided reading groups. Many title'shave been translated to
Sparﬁsh and there is an increasingnumberof original Spanish stories which are -
appropriate for including in an early litéracy program. | -

Teachers will need to spencl time reading'and examining many books to
- develop and refine the ablhty to match the books to the chlldren There areno

specific formulas for determ1n1ng the appropr1ateness of a partlcular book, |
however, there is a helpful contmuum of patterns or descrlptors which can ass1st o
in assessing the difficulty of the text (Peterson, v1988). Teachers will need to_ look
“at several interacting factors as they make decisions regarding the compléXity of
~ texts, such as, the language patterns vocabulary, the level of support prov1ded

by the illustration, the narratlve style, and the content in relatlonshlp to the
children's interest. The process may become ea51er as similar books are

contpared (DeFord, Lyons & Pinnell, 1991). -

Several aspects can be looked at when attempting to group books by levels;

of difficulty. Peterson (1988) identified some'gene_ral characteristics which can be
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helpful in this endeavor. The very early, easier books will tend to have a
repetitive pattern, consistent placement of pfint,.familiar oral language |
strﬁctures", objects and actions and illustrations which provide. the readei's high
support. The next level in the hierarchy will continue to use sbme repetitive
patterns, howevér the opening or closing sentence may change, the oral language
will remain predominantly familiar and the illustrations will continue to provide
fairly high support to the reader. The next category will utilize some repetitive
phrases, refrains or sentences, however, the language becomes less dependent on
the familiar oral structures, "book" laﬁguage is more apparent and the
illustrations provide moderate support. In the next gfouping, as the texts
become more difficult, the sentence pattérns used vary throughout the story,
there may be repeated patterns in cumulative format, written language structures
are common, the characters engage in dialogue and the illustrations provide the
reader less support. The books in the highest level of this hierarchy have story
lines with elaborate events, extended descriptions utilizing literary language
with challenging vocabulary and the illustrations provide the reader very little
‘support | B

The suggested guidelines can be utilized to assist holistic teachers in
selectihg appropriate instructibnal‘k rvna‘terials for the children in the classroom.
The purpose of the activity will influence the book selection. Teachers can use
higher level books for read aloud and shared reading. The books utilized for
guided reading activities will also have to be carefully selected. The ability to
match the book to the child or group will improve with time. Careful |
observation of the children and knowledge of their interests and abilities will

assist in the selection of the most appropriate book.
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| Approaches to Early Literacy

A balanced literacy program will include various approaches to reading
and writing. Each approach or element serves a specific purpose and will be
geared at a particular classroom grouping, such as whole class,‘small group or
individuals. Routman (1991), Mooney (1990) and Butler (1988) described, with
some v,afiance as to how many need to be included in a balanced program, the -
elements which will be presented in this model. |

The approaches to ‘reading which will be described include reading aloud,
shared reading, guided reéding and independent reading. ‘The approaches to
writing which will be discussed include writing aloud, shared writing, guided
writing and independent writing. The approaches or strategies will be described
independently. However, in é holi‘stic literacy program, reading and writing will
be interactive, interdependent and mutually beneficial. Strategies learned in one
area can be applied to the other. Writing can be the result‘ ofa reading activity
and further reading can be the result of a writing activity. The strategies are also |

applicable to reading and writing in the content areas.

‘Reading
Reading Aloud
To develop the children's love fOf-books, teachers need to read aloud to |

their class dally Children will enjoy listening to their favorite stories many

_ t1mes The books can be simple and repet1t10us or complex stories or poems.
Choosing stories from a variety of genres and authors will provide children an
mtroductlon to the rich world of literature. The intent is to immerse children in
quality literature.

In reading aloud, the teacher reads the story, poem or chapter to the class.
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This permits the use of rhofe complex text than the children could read on their
own. Reading aloud theréfore allows the children to enjoy stories which they
can comprehend but may be too difficult to read independently. Because the
teacher is reading, the children will receive poWéfful demonstrations of how
language sounds. Teachers can read with intonation and inflection and raise the
children's level of enjoyment and comprehension. Characters in the stories can
be brought to life, hav’e different personalities; new vocabulary can be introduced
in meaningful context and the children's imaginatibn can be stimulated. The
children will develop and enrich their knowledge of oral and written language.
Reading aloud to children should take place more than once a day.

Many quality books exist which can be used for reading aloud to
kindergarten and first grade students. Russell Hoban series aboﬁt Frances the
badger, Maurice Sendak bboks, like Chicken Soup With Rice and In The Night
Kitchen, the series about Jesse Bear by Nancy White Carlstrom and just about
| any of the rhany humorous books by Robert Munsch are wonderful to read
aloud.

This particular approach is usually used with the whole class. However, it
works well for groups or individuals for a specific purpose. A group which has
‘read a book at their level by an aﬁthor which they have enjoyed may like to hear
a more complex book by the same author. An individual may enjoy listening to a
poem or a story which relates to an area that the teacher may be aware has

relevancy to that child.

Shared Reading

Shared reading is similar to reading aloud in that it usually involves the

whole class. The teacher will read the text, however, this approach encourages
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the children's participation in the reading. | The teacher, as the expert, provides
the model for reading the text fluently and with expression. The children are
encouraged to participate. The setting is relaxed, non-threatening and social.
The approximations and efforts of the children are validated.
The books selected for shared reading will use language which is more
" natural to the children and will often have repetitive phrases or predictable
patterns. The books need to have prmt large enough for all children to see.
Often the books used are the big book versions, however any quality literature
- book wlth large print can be used. A particular favorite of many teachers and
chjldren is Joy Cowley's Mrs. Wishy Washy. Poems, charts and songs can also be
copled on large chart paper and utilized for‘shared reading ’
The teacher introduces the title, cover, the plot and pictures in the story.
The teacher will often direct the children's attention to the pr1nted page by us1ng ;
a pointer. Teachers engage the children'’s attention by reading the story with
dramatlc emphasis, inﬂection,} fluency and expression. Books that haVe repetithe
“phrases or predictable patterns are especiaIly good selections as they engageand
motivate the children. The tea’cher will intrite the children to predict and read o
along particularly on the predictable or repetitive phrases. The children will
enjoy reading as a class; they‘vbvill ‘demonstrate vitality and feeling in their voices.
- Because there is no Ppressure, all children will join in, mistakes Will not be noticed
and all readers will be enthus1ast1cally supported by their peers
- The f1rst exper1ence ofa shared book can be done for enjoyment. Later
readmgs can be used to incorporate part1cular teachmg points. Butler (1988)
: 'recommends that only one or two strategies be taught per shared reading
. 'sessmn This approach lends 1tself to teaching the features of text. Teachers can

~ use the shared book experlence to demonstrate how to handle books, teach
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Vreading strategies, conventions of print and written language.  Holdaway (1979)
discusses specific procedures, examples and rationales for using big boOksajnd
the shared reading approach. Conventions of print and high frequency words
will be seen repeatedly and learned naturally ‘The children will enjoy re-readlng
little copies of the shared books on their own.

| Shared book experiences physically involves the whole class in the
reading act. The children are sitting in close proximity, a_ttending and
participating in the reading. The teacher strives to stir the children's imagination
and activate their interest. Children are encouraged to predict and participate in’
~ the reading. Itis important to 'provide a fluent model while encouraging the -
children's participation. Subsequent readings will offer opportunities for

teaching and more widespread participation as the children will havefamiliarityv

with the text.

Guided Reading

This approach is crucial to the success of the literacy program. The |
children will be involved in reading books at their instructional level with the |
teacher's guidance and support Teachers of kindergarten students will initially
spend more time on reading aloud and shared reading. As the year progresses,
however, many of the children will be ready for gulded read1ng

Guided reading should be done with small groups of children who are at
about the same instructional level. For this partieular approach grouping by
need is strongly recommended and will have better results. These groups are
| flexible and may change during the year. An accurate record of the children's
| read1ng level can be achieved by taking a runmng record (Clay, 1993a) The

‘results of this assessment method combined w1th observations of the behav1ors
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that children may or may not exhibit will help guide the session.

| Guided readingblesson‘s should assist children in developing early reading
- strategies, fluency and confidence. The end result should be to promote
independence. Lessons should include teacher directed discussions,
teacher/student and student/ student interactions, direct and indirect strategy
teachingvand reinforcement of the use of strategies. The book is introduced by
the teacher through a diséusSiQn. The teacher is not eXpecte_d to read the text
first. It is not an echo reading actiyity. The text selected needs to be at a level
- which the group can attempt to read w1th the introduc_:tio_n 'and support of the
teacher. ' |

The guided reading session is the time to teach. The classroom
management system should be designed in such a way as to make these sessions
free of interruptions. Lessons should be of short duration, 20 to 25 minutes long. -
Guided reading groups should be small, 4 to 6 children is ideal. Itis during |
guided reading that the teacher ean introduce new strategies and observe what
children are currently using independently at point of difficulty. Close
v: -"observatlon of children's behav1ors w1ll guide subsequent lessons.

Guided readmg sessions can have a variety of purposes. The purpose will
gmde the presentation. The focus may be to introduce a strategy, an author,
11terary deviceor a conventlon of print. Groups may vary accordmg to purpose
| Occaswnally, the teacher may vary groups by interest, strengths needs or
reading ability. The same book could be used with different groups for a
different purpose.

The guided reading lesson begins w1th an 1ntroduct10n to the text by the
teacher. The title and cover of the book are dlscussed Chlldren may be asked to

predict what the story may be about from the title. The teacher may proceed to
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explain the plot of the story. All the pictures in the text will be discussed. The
teacher may ask children to locate a new word in the text after predicting what it
begins with. All responses are validated. The children feel free to discuss and
comment on the pictures and the story. The setting is interactive and non-
threatening. Repetitive phraSes ot unusual language may be practiced. After the
introduction and discussion the teacher will encourage children to read the text
independently as a group. The book may be read a second time to a partner in
- the group, into a cassétte or to a stuffed reading buddy. The book selected
should provide enough challenge to students as to have them practice their
strétegies without reaching frustration level. The teacher functions within the
children’s zone of proximal development. The introduction and interventions
should provide the scaffold for the children to understand neW concepts
It is likely that for the individuals attempting to implement whole
language approaches, this element will be the most costly to implement. The
children need to read many books at their instructional level. Various companies
have developed sets of books which can be used for guided reading lessons. The
different companies level their books according to their own leveling strategy.
The only way for a teacher to assess if the level is appropriate is by taking a |
running record. The instructional level is that which the child can read with
‘approximately 90% to 94% accuracy. Teachers will become better able to judge
the 1ev_el of b(‘)oks. and match the books to the children's needs with practice. The
books that are read in the guided reading session can become part of the books
that are read independently or in shared sessions. It would be more
, advanta'geoﬁs if it were not the other 'Way around as guided reading books
- should be able to challenge the students to use their strategies but not be

frustrating or boring..
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Guided reading lessons are usually followed with some type of
responding activity. These activities build on children's understanding of the
text. All responses should be initially modeled and the repertoire can be
increased throughout the school year. Children should be allowed to select the
activity they want and occasionally to make no response to a particular text. Not
every story needs a response.

Responding to the literature can take the form of drawings, arts and crafts
projects, dioramas, acting out the story, rewriting the ending, making a big book,
creating a new version, designing a book mark or a new book jacket, Writing a
letter to a character or the author, comparing various versions. These activities
can be the work of individual, pairs or the whole group. They can also require
teacher assistance or be completed independently. Responding activities canb be

utilized to reinforce shared books and books read aloud.

Independent Reading
Children should be encouraged to read independently. Initially,

especially at the beginning of the kindergarten year children will be reading from
memory those books which they have enjoyed most. The text may not inatch the
print. Building a box of books that the children have heard many times and have
supportive,A repetitious text will be helpful. As children participate in guided
reading lessons, the books they have read as a group can become part of their
reading box. These books will be read many times and each subsequent reading
| - will help strengthen the child's reading ability.

Many schools use a variety of silent reading programs for the independent
reading time. This is not often a reality in the primary grades because young

children do not read silently. Hearing the language of books while looking at the
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ptint is still a necessary part of the process for vyoung children. Children in the
primary grades will reap more benefit by participating in quiet reading. This can

be donein a specific erea such as the library cotner or at ‘their desks. Young
chilclren may choose to read to or with a partner,' a stuffed reading buddy or a
~ group of friends. The time set aside for this activity Varies.accofding to the

grade, for the primary grades, initiélly 5 to 10 minutes may be sufficient.

Writing

Writing Aloud | . |

This approach is done by the tea'cher'rnodeling writing for students. The
teacher writes in front of the class and verbalizes the th1nk1ng and wr1t1ng
process for the children. The modehng is explicit. The teacher discusses the
thinking, format, layout, spacing formation of letters, spelling and punctuation.
- The writing may be done on chart paper, the chalkboard or the overhead
projector. .

ertlng aloud can be done da1ly in the form of a daily message or class
news. The teacher ¢ can write the day’ s events or news that the children have
shared earlier. This method offers the children an avenue to connect the activity

with their lives. The children become engaged by'the process. Conventions of
tvriting are modeled and discussed. As the year'progfeSSes, the daily news

_ act1v1ty can become -a shared wr1t1ng act1v1ty with more input by the students.

- This approach is meant to be done with the Whole class and takes only a
few minutes. The teacher verbalizes the thought process and the actlon_s
involved. The children relate the“spoken word to the written Word. Writing
aloud can be usefdto_model‘ specific formats for Wri’ting such as the friendly

letter. As with reading aloud, writing aloud can be more powerful if it takes
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place on a daily basis.

Shared Writing‘

~ This approach involves the collaboration of the teacher and pupils.
Writing is negotiated. The teacher and pupils discuss topics, meaning and words
choices. Shared writing is similar to shared reading in that the teacher provides
the supporting scaffold needed for children to accomplish writing experiences
which they could not complete alone. The teacher often acts as the scribe. The
teacher and children discuss the topic and suggest the text. Sentences generated
- will be more detailed and descriptive than those produced independently by ‘
children. The text that is finally written will be immediate and relevant to the
students. The children will have increased their ability to read the resulting text
by having participated in the construction. This approach can be used With the
whole class, small groups or individual children.

Shared writing provides an avenue for modeling of the conventions of
writing such as spelling, punctuation and grammar. This activity is helpful for
students Who ere able to produce elaborate oral stories but have difficulty
writing. The teacher provides the supportive environment for these reluctant
writers.

Shared writing can be used for recording language experience stories. The
children can generate a story orally and the teacher writes their story. These
stories use the child's language and are relevant to the children. Since the
language experience story uses the child's language, it will be easy for the
children to read.

Shared writing can also be utilized with the daily news activity. The

chlldren can have 1nput in the development of the message and can also share in
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the writing. Initially they may only write their name or a particular sound they |
can hear in a word. As the year progresses, they can write words or entire
sentences. | |

Another form of shared writing is interactive writing (Pinnell &
McCarrier, 1994; McKenzie, 1988). The teacher and students collaborate in the
construction of the message. In interactive writing, the children have inpuf in the

development of the message and the children share the pen. This approach must

be structured to create a message that the children can read independently.

Guided Writing

In.this approach the teacher is the facilitator. The child does the writing.
The teacher supports and suggests options. The ownership of the product is the
child's. Guided writing may take place with the whole class, a small group or
one-to-one. |

The teacher provides for students the “sounding board” for their ideas.
The teacher helps students to clarify‘their thinking and discover how to say what
they ‘are thinking méam'ngfully. The role of the teacher is to suggest and support,
~ not direct or prescribe. Children are expected to apply their newly acquired
skills to subsequent pieces of writing. |

This approach,‘ like guided reading should take place after the children
hé;/e had many opportunities to see how writing works through writing aloud
and shared writing. In guided writing mechanics or skills are taught
strategically. The teacher uses the context of authentic writing situations to teach
strategies as they are needed (Graves, 1983; Turbill, 1982). The intent of guided
writing is to assist writers in their attempts, to lead them to writing

independently.
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First grade teachers may chose to devise a writer's workshop format to

- incorporate the writing process. The children can work individually, in pairs or
groups. Children can participate the process of writing, (Walshe, 1981, 1980)
moving through the stages, drafting, revising ahd publishing as they become
confident writers. Teachers need to model the possible stages and the purpoées
and forms of writing. Children can receive assistance at any stage of the writing

by conferencing with the teacher.

Independent Writing

Children can begin writing independently at their level as soon as they
enter school. Kindergarten children can draw and write in their journals.
Initially this writing may consist of scribbles, shapes or letters. Most children
will begin to add more as the year progresses. Independent writing is done
without teacher intervention. |

Interactive journals can be used in the primary classrooms. Children write
in these journals and the teacher writes a response to each entry. The response
does not involve correcting the child's writing. It is simply a comment, often
expressing agreement or curiosity phrased in a positive manner. The comment
should relate to writing. The child's language can be used in the response. If the
journal entry says, "The tree is green," the responses could be simply, "Great
green tree!”, "I like your green tree" or "I have a green tree in my yard.” In
kindergarten, it would advantageous to sit with the children as they are working
in their journals. The response should be relevant to what the child is "writing.”
It would be powerful if the child could observe as the teacher writes the
‘response. It takes time to respond tb ‘each child's journal. However, the

responses do not need to be long and the modeling and attention to the writing
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activity are conducive to more writing.

Holistic Centers

In a holistic early literacy classroom, the environment provides children
many opportunities to develop and solidify their strategies. Centers can provide
~ children with a variety of reading and writing experiences. The centers allow the
children to manipulate familiar materials independently. All centers should be
thoroughly introduced and modeled. The centers can be used as part of the
responding to literature activities. Centers which can be incorporated include:

Art Center - The children can use a variety of arts and craft materials to

create artifacts. |

Science Center- This area can display hands-on experiments, science items

relating to the literature, lab equipment, non-fiction texts.

Listening Center - This center can be used to listen to store bought stories

or the children's recorded stories.

Drama Center - In this area the children can playact their favorite story.

Puppets or costumes can be provided. |

- Writing Center - This center provides the chjldreh with a variety of
writing materials. Paper in different shapes,‘ sizes and colors is available.

Pens, pencils and markers are also available. A classroom post office may

be incorporated with this center.

Book Making Center - This area can also house a variety of writing

materials. Construction paper, staplers and cardboard can also be

available for the authors to create little books.

Reéearch Center - Non-fiction books are housed in this area. Globes and

maps are available for the children to find answers to their questions.

S5
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Library Center - Many books are housed in a cozy inviting area. A carpet,

pillows and stuffed "reading buddies" make this area appealing to

children. | |

Other activities which can be used as centers include the big book center,
the poetry chart center, the pocket chart center, the overhead;projector center, the
’ﬂannelboard center and the chalkboard center. Children may also enjoy "reading -
the room" during center time. Teachers can provide special pointers, .wands and

oversized glasses for this activity.

Integrating Content Areas

In a holistic setting all language procesSes are integrated across the
curriculum. Integration of the language arts needs to be in place before
attempting to implement an integrated curriculum. Integration means that
‘concepts and understandlng are deVeloped in social contexts and the related
activities are relevant and important to the concepts that are being_developed; | N
- Integration of major conceptsv‘ can take place on a variety of levels‘ aslongas
language arts, reading, writing, speaking and listening are jnterrelated and
consistent with holistic philosophy_. _ Teachers who become comfortable
integrating the language arts through literature may'be ready to begin |
integrating language arts across the curriculum. The process of becoming a
whole language teacher and the process of 1ntegrat1ng the curr1culum are |
v dendeavors that will take tlme to unplement successfully
 Unitsina whole language classroom are 1mt1ally explored by the teacher
 The unit develops as the children and the teacher dlSCOVGI' what they know
regarding the sub]ect What they would like to find out, how to arrive at the -~

knowledge and how to assess whether they have in fact found out What they
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wanted to know. Units developed in a holistic setting take off in directions
which preplanned units may not have foreseen. Whole language teachers are
able to follow the lead of the children. The students are engaged and have -
ownershrp of the knowledge they are pursumg

Concentrating on the development of the language arts often means that
somethmg is neglected. Developing math strategies and skills can be the area
that falls by the wayside. An effective program for kindergarten and first grade
students for math is Mary Baratta Norton's Math Their Way. This program |
emphasises exploration’and manipulatio_ns of concrete objects to gain abs&act
mathematical knowledge. Teachers who become adept at integrating the

curriculum may find that the curiosity of children can raise higher level

* mathematical issues for which they need teacher support to arrive at the answer,

but which are more meaningful learning experiences than contrived problems.

| ;. Assessment And Evaluation
It's Elementary (1992), théelementary grades tasl< force report, made a

‘series of recommendations regarding authentic assessment. They recommended

that California continue developing a system of authentic, performance based

assessments that measured the full’scope of the thinking curriculum, that a set of

. performance standards for the elementary years be defined, that students be

- assessed in their prlmary language if receiving llteracy instruction in that

language and that letter grades not be used in progress reports for elementary

children. These recommendatrons are in l1ne with a hol1st1c phrlosophy

" Unfortunately, Whlle some drstrrcts are movmg in this d1rectlon, these

o jrecommendatlons are not necessarﬂy in place throughout the state.

Hohstr_c teachers 1mplement1ng early literacy will probably have to satisfy
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a variety of audiences.as they assess and evaluate the children and the‘progra_m.
The terms “assessment” and “evaluation” are often used interchangeably,‘
however, they do not mean the same thing.» To assess is to collect data and
evidence; to evaluate is to interpret and analyze the data collected. Holistic,
authentic assessment includes observations, interviews, portfolios,
demonstratlons and work samples (Routman, 1991) Holistic evaluation begins
with the gathering of assessment data Holistic teachers focus on the child's areas
- of strength. They are constantly k1d-watch1ng, observmg behav1ors Holistic |
assessment should result in the evaluation of the program by the teacher. The
data gathered should inform subsequent teaching. The teacher and students |
should learn from the assessmentand- evaluation the direction that they need to
pursue to continue learning. |

A holistic teacher Will observe and monitOr each student's growth in terms
of the individual child's placement on developmental or performance scales
(Traill, 1993). Samples of the child's work will be collected throughout the year
and placed in a portfolio. ',Child,r_en will have input regarding some of the items
in their pOrtfotio; Teachers may also keep anecdotal records, audio tapes of the
- chlldren reading, video tapes of learmng events and copies of running records.
Teachers may still have to give standardized tests and report cards.. However,
'chlldren who are 1mmersed in literacy and develop the strategies for a self
improving system w1ll probably perform well. Tt may become necessary to teach
children the mechanics of the test, but they should have the strategies to achleve ‘
success. | |

An assessment tool which can be utilized by classroom teachers .are
running records (Clay, 1993a). In a running record, the teacher uses certain

conventionsto record everything a child says and does while reading a sample
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text of approximately 100 words. Running records are meant to be done “on the
rﬁn.” This makes it possible fbr teachers to use this tool in a classroom full of
children. A running recdrd provides teachers information for guiding instruction
such as selecting appropriate books for guided reading. For emergent readefs,
running records should be done every 4 to 6 weeks. For more fluent readers the
recommended time frame is every 2 to 3 months. Teachers will learn to analyze
running records to determine what cﬁeing systems the children are using. The
ability to take running records on the run will increase with practice. The
information gained makes the effort worthwhile.

The Whole Language Catalog Supplement on Authentic Assessment
(Gobdman, Bird & Goodman, 1992) and Monitoring Children's Language

Development: Holistic Assessment in the Classroom (Daly, 1991) offer a very
gbod selection of articles regarding holistic assessment. The Whole Language
Catalog offers a plethora of entries revolving around five central themes. The
themes include revaluing assessment, teaching as inquiry, evaluating ourselves,
tools for evaluation and documenting learning. Within each area there are
several subdivisions. The topics cover a wide range including articles on the
challenges presented by the change process, teachers as kid-watchers and
mediators, teacher and student self-evaluatiqn, learning portfolios and anecdotal
records and developing liferacy. The book edited by Daly offers a variety of
articles ranging from whole language evaluation strategies to reporting the
children's progress to parents. Both books are valuable resources for holistic
teachers. |

Whole language teachers use a variety of techniques for assessing and
evaluating their students. The benefit drawn from the process is how the

information is used. The methods, techniques and practices mentioned in this
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project represent a small selection of those currently being utilized by teachers.
Each teacher will organize the gathering of information in their own individual
manner. It is important to remember that the assessment be fair, valid,

meaningful and relevant to all students.

Early Interventions for At Risk Students

Teachers implementing holistic approaches to early literacy may find that

-some students do not demonstrate the same rate of‘ progress. Early intervention

has been found to assist children ‘having difficulty in acquiring the necessary

strategies to achieve early literacy. For children who receive literacy instruction
~ in English, Reading Recovery is an effective early intervention progfam that
helps first grade students at risk of developing reading difficulties. Students
whbse primary language is Spanish and who are receivihg literacy instruction in
Spanish may also require speéial attention. Descubriendo La Lectura is the
application of Reading Recovefy methods for Spanish speaking first grade
students receiving instruction in their primary language.

These early intervention programs require university tralmng and district
commitment. However, data supporting the implementation of both programs is
- very promising. This plr'oject‘ fecoinmend‘s that any children which need
somethmg extra be prov1ded with the opportumty to achieve 11teracy via
| part1c1pat1on in either Reading Recovery or Descubriendo La Lectura. Many
districts in California already have teachers and teacher leaders trained in these
méthods. Teachers in districts that do not will probably have to advocate the

implementation of these early intervention programs.
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mplementaggn Timghng |
" The approaches suggested in this model should not be attempted allat

once. Each can be slowly mcorporated into the daily routine of the classroom
Teachers will have to develop their own 1mplementat10n timeline. Implementing
‘reading aloud and shared reading should probably take place prior to guided
reading. The same may be said of the approaches to writing. It would be more
advantageous to implement writing aloud, shared writing and perhaps
interactive journals before guided writing. Modeling of conventions and

~ strategies will make the eventual 1mp1ementat10n of guided reading and wr1t1ng \ |
| more successful. Teachers shouldbei aware that they are embarking ona

~ journey, literacy is the destination and the way to achieve .success requires
part1c1pat10n ina learning process for all involved.

Many whole language teachers will admit that they are still, and probably _
forever, learning. Many will also admit that while some approaches are easier,
others still need to be worked on. Each year's class is different and What is
highly successful w1th one group may only be marginally appeahng to another
- Part of the learmng process is to be reﬂective and to grow from all the attempts
whether successful or not. | | |

| A recommendation for teachers attempting the change process isto begin'
‘with a particular strategy ‘Once this seems manageable and has become
| comfortable begln toadd others It would be benef1c1a1 to attend related
conferences and workshops In southern California, The West Coast L1teracy |
- Conference is held yearly and offersmany relevant sessions and noted speakers.
Teachers may find that at_tempting the change into whole language with a peer
offers essential”'Support to all involved. Collegiate dialogue can assist by

providing further suggestions, trouble shooting and support.
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| anclusmm
As the United States moves 1nto the twenty fll‘St century, we are more than N
ever,‘ forced to look at our educational system. The development of a literate
society to meet the'challenges of the next century can not be achieved without
changing current practices. Research supports the implementation of early
literacy through holistic approaches. Creating‘ classrooms where all children can
feel validated and empowered to learn should be the geal of educators. This
" project has presented a review of the relevant current literature and has
attempted to provide a model for the implementation of earIy literacy through
holistic approaches. Providing young children a successful literacy foundation
* will facilitate their success in tomorrow's society.
Educators are known to be dedicated individuals. The average teacher
spends many hours preparing for class. Elementary teachers often arrive at the
- school site eaﬂy and leave late. Many teachers also spend countless hours in the
evening and weekends on school related ‘matters. It is not a nine-to-five job.
Most of teachers thought they were doing the things in the classroem that would
make literacy possible for the children. There is not one single teacher out there
that was not trying to teach. Somewhere along the line, perhaps when Johnny
became Juan, the population of the schools changed, in many cases drastically.
Not only were the children from different cultures, but families had changed as
well. In many households, both parents were working. Other families had
become headed by a single parent. The expectatiens of what the school system |
would do for children had also changed. The teaching strategies had to change
to better provide for the dlverse population. :
Tradltlonal teachmg methods d1d not demonstrate results with the

changmg populatlon attendmg California's public schools. Young children
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- arrive at schools having had expériences in areas that many grown teachers can
not begin to identify with. Educators‘are aware that there is a need to change.
Holistic methods which validate the child and allow for risk taking'in a
supportive environment are more successful with children in today's schools. -
Research in literacy acquisition provides teachers the theory from which
to develop philosophies and teaching interventions. Enlightened teachers realize

that children can be developmentally at different stages based on Piaget's theory.

Teachers know that children are active, social learners. They provide the setting

for effective learning through social interaction, teaching within each child's zone

of proximal development based on Vygostsky's theory. Teachers design their

interventions in ways that provide the learners a supportive scaffold according to

Bruner's theory. This allows the children to successfully achieve increasingly
more difficult tasks. |

Developing a holistic philosophy of how children learn and the best ways
to teach is part of the continuously evolving process of becoming a whole
language teacher. As educators, it behooves us all to continue to read
professional articles, to think and reflect on our teaching, to be observers, kid-
watchers, to attend conferences and collaborate with other educators. The

process of becoming a holistic teacher who is truly aware of children, a joyful

learner /teacher, is not easy or fast. This model does not guarantee success. The

collection of suggestions, approaches and strategies based on holistic
philosophies are presented in the hope of sparking change, as a beacon towards
the pursuit of further information. There are no maps, blue-prints or manuals.
Before attempting holistic approaches each individual needs to develop a
working theoretical base from which to form their teaching decisioné, afirm

personal commitment and understanding of the ramifications of the change
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process and the ability to make attempts, take risks, reflect and grow from both
failures and successes. Educators must learn to validate their own
approximations and highlight their own strengths. The road may be long, but

the destination, a literate society, will make it all worthwhile.
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APPENDIX B: RESOURCES - CHILDREN'S BOOKS

The following list provides some titles in order of increasing texts
difficulty, from very easy to more difficult texts. These books may be utilized in
guided reading lessons. The very easy books listed first provide the reader
strong supportive illustrations, repetitive patterns, familar language, objects,
concepts and vocabulary.

- Books In English:
Wildsmith, Brian (1982). Cat on the Mat. New York: Oxford University Press.
Carle, Eric (1987). Have You Seen My Cat? Naﬁck, Mass: Picture Book Studio.
~ Tafuri, Nancy (1984). Have You Seen My Duckling? New York: Greenwillow.
Wildsmith, Brian (1983). All Fall Down. New York: Oxford University Press.
Williams, Sue (1990). 1 Went Walking. San Diego: Harcourt Brace Jovanovich. -

Martin, Bill (1984). Brown Bear, Brown Bgar, What Do You See? New York:
Holt, Rinehart and Winston.

Peek, Merle (1981). Roll Over. New York: Clarion.
Books in Spamsh
| Cowley, ]oy (1986). Bg]gn Al Pueblo Washmgton The Wright Group.

Green, Susan and Siamon, Sharon (1994) Me Gusta Comer. San D1ego, CA
Domlme Press.

Hoffman, Beverly (1994) Mi Papa Qgg a. San Diego, CA.: Dominie Press.
»Avalos, Cec1l1a (1992) Una Camlsa Para Qgrlos New York: Scholastic.
This group of books provide the readers familiar vocabulary, some
repetitive patterns and fa1rly supportive illustrations. The sentences start to
become longer and the opening and closing sentence may change.

Books In English:

Raffi (1989). Five Little Ducks. New York: Crown.
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~ Browne, Anthony (1989) ThmgsIlee New York: Knopf

- Ginsburg, M1rra (1972). The Cthk and the Ducklmg New York Macmlllan

Peek, Merle (1985) Mary Wore Her Red Dress New York Clarlon -
Shaw, Charles (1988) It Lgoked L1ke §pllt Mll New York: Harper & Row

Christelow, Elleen (1989). F1ve Little Monkevs Tumpmg on the Bed. New York:
Clarion.

H111 Er1c (1980). Where's Spot? New York Putnam
| Books in Spanish: i
Cowley, ]oy (1986) Nuestra Abuehta Washmgton The erght Group

| vFlores, Barbara, Castro, Elena and Hernandez, Eddie (1993) Mi Perrlta Chata.
Miami, Fl.: DDL Books L

Cowley, Joy (1987) Senor Rezongon Washmgton, The erght Group
- Daddazio, Enriqueta (1990) l Qarruse Oth Modern Currlculum Press |
The books in the followmg group have less repet1t1ve patterns, although )

they sometimes have repetitive refrains or phrases. The stories are 1onger and .
the the ﬂlustratlons prov1de moderate support to the reader '

| Books InEnghsh _ | »

" Asch Frank (1981). lusj; ike addy Englewood Chffs,N] Prentlce-Hall
‘ Campbell Rod (1982) Dear Zoo New York Four Winds.

}Hutchms, Pat (1968). Rosie' sWalk New York Macmlllan '

Lloyd, ‘David (1985) Grandma and the P1rate New York: Crown.

‘Ward Cmdy (1988). Cook1e s Week New York Putnam |

Gelman, Rita (1977). Mgre Spaghetn, ISay New York Scholastlc

'Kraus, Robert (1970)‘. WhoseMouse'Are'You? New York: Macmlllan. |

Hutchins, Pat (1971). Titch. New York: Macmillan.
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» Krauss Ruth (1945) J_QLQL_QQ_ New York Harper & Row
Books In Spamsh

Cowley, ]oy (1987) Qulgn Sera Mi Mama Cahforma Basm Plus. .
Manning, Linda (1994) Refresgandos San Drego Dominie Press
Cowley, ]oy (1983) Dragoh California: Basic Plus

Salem, Lynn and Stewart, ]osw (1993) En Casa de Abuelita Ngrma
Columbus, Ohio: Seedling Publications Inc.

The next group of books have more elaborate story lines and use s less
familiar vocabulary. There may be repeated cummulative patterns and the
characters will use dialogue. The illustrations provrde the reader less support‘.‘
}Books In English:

Tolstoy, Alexei (1968). The Q reat Big Engrmous Turnip. New York Watts.
- Brown, Margaret Wise (1974). Goodmght Moon. New York' Harper & Row., |
Butler, Dorothy (1989) My Brown Bear Barney New York Greenwﬂlow -
Hutchrns, Pat (1983) You'll Soon Q row Intg Thgm‘ Titch. New York: MacMrllan :

- Kraus, Robert (1986). Where Are You Qomg. Lrtﬂe Mguse New York:

Greenwrllow

. Fox, Mem (1987) Hattle and the Fox New York: Bradbury

~ Rosen, M1chae1 (1989) We re Gomg on a Bear Hunt New York Macmlllan
Seuss, Dr. (1960). Green Eggs and_ Ham New York Random House

Wood, Audrey (1984). The Nappmg ngsg San Dlego Harcourt Brace
' ]ovanov1ch

: Books in Spamsh
'Peters, Sharon (1981). Feliz Cump_leano Mahwah N. J.: Troll Assocrates

Peters, Sharon (1981) sj;gs‘gn sus Marcas‘Adelante Mahwah N.]J. Troll
Assoc1ates
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Joyce, Jennifer Leign. (1994). El Osito de Amada. San Diego, CA : Dominie Press.
The following group of books have complex story lmes w1th extended

descriptions and challenging vocabulary The 111ustratrons provide the readers
v httle support.

Books In Enghsh: -‘

Bennett, Jill (1986). Teen¥ Tiny. New York: Putnam. | o

Carle, Eric (1984). The Very Busy Spider. New York: Philon1el;

Charlip, Remy (1964). Form‘ nately. New York: Macmillan. -

Hutchins, Pat (1973) gigodmgh;t ( _)w_ V1k1ng Pengum

Kraus, Robert (1971). Leo the Late Bloomer New York W1ndm111

Mayer, Mercer (1968). There's a nghtﬁarg in My Cl gge t. New York: Dial.
Wells, Rosemary (1973). Noisy Nora. New York: Dial. ' | |

Bridwell, Norman (1985). Clifford th_e Big Red Dogv . New York: Scholastic.'
* Hutchins, Pat (1986). The Doorbell Rang. New York: Macmillan.

]ohneon, Crocket (1955). Hargld and"“' the Pgrp‘legrayon; New York: Harper &

Row.‘

Lobel Arnold (1972). Mouse Soup. New York Harper & Row..

Mayer, Mercer (1987) There san Alhgator Under MV Bed. New York Harper &
Row. _

- Carle, Eric (1970). The Very'Hungrvy Caterpilla ' New York' Philomel.

De Paola, Tomie (1973). Charlie gggg a Clga Englewood Cliffs, N. ]
Prentice-Hall.

Joyce, William (1985). George Shrinks. New York: Harper & Row.
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Martin, Bill and Archambault John (1989) Qhrgka Chicka Boom Boom. New
York: Srmon & Schuster.

- Sendak, Maurlce (1963). Where the Wild Things Are. New York:'Harper & Row. |

~ Seus, Dr. (1967) The Catin ’rhe Hat. New York° Random House | |

Carle, Eric (1977) The Grouchy Ladybug New York: Crowell |

Hoberman, Mary Ann (1978). A House is a House for Me New York: Atheneum.

Slobodkina, Esphyr (1968). Caps for Sale. New York: Harper & Row.

Treeselt, Alvin (1964). The Mitten. New York: Lothrop, Lee & Shepard.

Books in Spanish:

- Green, Sharon (1994). Los Tres Cochinitgg. San Diego, CA.: Dominie Press.

Swan, Debbie (1994). Mi Mascota Hambrienta. San Diego, CA.: Dominie Press.

Parkes, Brenda and Smith, Judith (1989). El Patito Feo. Crystal Lakes, I.: ‘Rigby.
The following list of books may be appropriate for read aloud seesions.

Books in English:
Hoban Russell (1964) Bread and Jam for Frances New York: Harper & Row.

Carlstrom, Nancy White (1992) Better Not Qet Wet lesse Bear New York:
Scholastic.

Carlstrom Nancy White (1989) Iesse Bear, What Will You Wear? New York:
Scholastic.

Munsch, Robert (1986). I Loye" Yog Forever‘. Ontario, Canada: Firefly Books. =
~ Munsch, Robert (1985). Thomas' Snowsuit. Toronto, Canada: Annick Press Ltd..
Sendak, Maurice (1962)..Chicken Soup with Rice. New York: Harper & Row.

Sendak, Maurice (1970). In The Night Kitchen. New York: Harper & Row.
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Steig, William (1982). Dr. De Soto. New York: Farrar, Straus & Giroux

Turkle, Brinton (1981). Do Not Open. New York: Dutton.

 Viorst, Judith (1972). Alexander and the Terrible, Horrible, No giooQ,IVery Bad‘ :
' Day. New York: Atheneum. ’

Williams, Vera B. (1982). A Chair for My Mother. New York:GreenWillow.
Books in Spanish: | | |
DePaola, Tomie (1994). La Leyenda De La Flor :f;El Conejo.” USA: Scholastic.
- Dooley, Norah (1991). Todo El Mundo Cocina Arrdz. New. Yofk: Scholastic.
Freeman, Don (1992). UnBolsillo Para Corduroy. USA: Penguin.

Rodriguez, Imelda (1993). Ratoncito Zapata Y Fl Rey Chimuelo. New. York:"
Scholastic. ' L : ‘

~ The following list of books may be appropriate for shared reading
sessions. . ' ’ '

- Books in English:

Cowley, Joy (1980). Mrs. Wishy Washy. Aucklan, N. Z.: Shortland Publication
(The Wright Group). o

Keqts,' Ezra Jack (1962). The Snowy Day. USA: Pengﬁin," S

| Wébér, B.ernard '(19'72): Ira Slbggp‘ §‘ dver. New, Yoark:" Ho_lighton Mifflin.

‘ 'Ff-;eema_n,‘Don (1968). Corduroy. USA: Periguin. ‘

- Books in Spanish: - , | o

A&é, Alﬁa 'Flor (1989); El Canto ’D‘él MQ" §qgi1;o. New Jersey: Santillana.
Ada, Alma Flor (1989). Los Tres Cerditos. New York: Addison—Wesley. |

Ada, Alma Flor (1989). Ricitos de Oro Y Los Tres Osos. New York: Addiéon- |
Wesley. ' , ‘ . ‘ _

Zimmermann, H. W. (1989). Pollita Chiquita. New York: Scholastic.
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