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i.“fquallfy for spec1a1 educ

Statlstlcal flndlngs by W111 (1986) 1nd1cate that “fj;?ffa»

’ﬂfanywhere from ten to twenty percent of the student

. populatlon today have dlfflcultles learnlng, but do not

ﬁlon.

. These statlstlcal flgures

‘3jhave an 1mpact on the regular educatlon teacher and the'

tﬂj?regular educatlon;classroom that typlcally presents

lecurrlculum 1nﬂd”

' "%?today

trad1t10na1 way.xwuif

ThlS pro:ect researches the 11terature on tradltlonal
Eand whole language approaches to learnlng and thelr results

'hi’on the dlverse populatlon that ex1sts 1n many classrooms

It proposes that a whole language approach can meet the_vf'

'ineeds of the at rlsk" populatlon because 1t takes 1nto

'H_COn51deratlon cultural d1ver51ty and the background that T’

'ﬁ"-rjeach child brlngs to the classroom QThe 'at rlsk"'dfr

'hhjpopulatlon is capable of 1earn1ng when 1mmersed 1n al*f;}

"5thanguage arts w1th soc1a1 studles..gvt

fﬁclassroom that 1s r1ch 1n 11terature and 1ntegrates the *f7h

ThlS proJect prov1des a currlcular unlt based on whole fg"”

'“Qlanguage pr1nc1p1es.: The un1t 1s a model fourth grade
_prsoc1a1 studles language arts currlcular unlt that meets the

needs of all students, espec1a11y the "at rlsk" student

iii o



b‘f;‘populatlon 3 It 1s thls author s experlence and observatlons_‘»‘

eﬁthat these students are not learnlng language successfullyf;h;

7f?by tradltlonal teachlng methods.h It prov1des a351stan:“7r"

Tffteach'rs'who work w1th a dlverse populatlon of students, Qﬁ;sa'-5

fffﬂespec1a11y those‘teachers who are observ1ng student fa11urei7f

'7jfsby teachlng 1n tradltlonal ways : It con51sts of a sectlon B

‘f\f?bn how to prepare an 1ntegrated soc1a1 studles language artsjffVﬁ”

‘fffunlt It prov1des a model un1t _‘In conclu51on, 1t prov1des .

“ftQ1nformat10n on the results of the appllcatlon of the model

:ff;iunlt and the 1nd1cat10n that the appllcatlon of whole

‘f%flanguage pr1n01p1es are effectlve 1n meetlng the needs of h ”

'*%fall students, 1nclud1ng the' at rlSk" P°P“1at1°n
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CHAPTER ONE

INTRODUCTION

Today, throughout the country,,"at'risk"-studentSﬁ'“
}comprlse a 51gn1f1cant percentage of regular elementary ‘

”\educatlon classrooms Speclflc data prov1ded by W111 (1986)

u“rfnlndlcates that'"Of the more than thlrty n1ne mllllon young

‘fipeople enrolled 1n publlc schools,'over ten percent | ‘re7

5fel1g1b1e for spec1a1 educatlon serv1ces <Another ten to'

“btwenty percent are not handlcapped but have dlfflcultles, S

‘ _ffwhlch 1nterfere w1th the1r educat10na1 progress (p 412).

"fIt 1s thls populatlon that comprlses a s1gn1f1cant
ppercentage of the regular educat1on classroom . She goesvon
ttOxstate,l"The numbers alone argue for new strategles to‘ |
,:inﬁfease the‘educatlonaleHCCeSS of these students,b
S(p.v412);h;_This;fact isfaVdailydrealitfvforhmanfb.V
'_,struggling, regular'education4elementar§‘teachers It also
~poses the serious problem of how to: teach 1n a classroom
w1th a hlgh populatlon of . "at rlsk" students How does a

'teacher create al curr1cu1um that meets the needs of a‘v

W dlverse populat10n7

' The author of thls pro;ect is a teacher trans1t10n1ng
Ffrom a tradltlonal classroom to a whole language classroom’

She. 1n1t1ated the trans1t10n by 1mp1ement1ng a fourth gradef

‘pV5001a1 studles language arts un1t that meets the needs of

all students .Thereils_appartlcular‘focus on the at rlskﬂ'



“°ﬁ1earn1ng 1anguage by trad

rk@}@*author ass1sts teachers 1n thelﬁ“

V”fﬁw student populatlon 51ncerthey appear to have dlfflculty

1onalp”each1ng methods 'fThefiff:“n

attempts to prepare an |

b, 1ntegrated fourth grade soc1alestud1es language arts un1t

31§She presents a model unl‘

iand the results of 1ts

5fl1mp1ementat10n.,c,§f5‘7*3ﬁ1;Tﬁ;f‘V*

”:Lrpopulatlon who score at the thlrty flfth percentlle or. belowﬂ*if"' .
kJ}”gon the achlevement tests, or, 1n 1nstances where they are tﬁht»

ﬁifﬂnew to a school who score at the thlrty f1fth percentlle on;f;;7t'h

'yl "At rlsk" students are the chlldren in- the school

"*.the WRAT (Wlde Range Achlevement Test) If they meet these ;f;g

vvcrlterla, they qual1fy forh

,tlclpatlon 1n Chapter I '

':;federally funded remedlatlon program Some of these

’fstudents are dlagnosed as learnlng dlsabled and quallfy for‘nd”h

lf”fother spec1al educatlon programs Many of them do not

}pqua11fy, and they Comprlse a Slgnlflcant Populatlon of the f[

"yfregular}educatlon classroom

Jcomply w1th state mank_j;‘

In the regular educatlon classroom, teachers need tosyﬁ

One way they can do thls 1s by ’

becom1ng famlllar w1th the state frameworks : State.:,"”

| tyjframeworks prov1de descr1ptlons of teachlng areas and the;:hdf
@gulde11nes for what is. to be taught as well as how 1t 1s to t:['

”iibe taught State frameworks take 1nto con51deratlon the

»fffspec1al needs students that ex1st 1n the classroom and how

ff:ﬁteachers can approach the teachlng of these students




Accord1ng to the curren FCallfornla Hlstory Soc1a1

: ve'goals of s001al s01ence are‘jl”VV

'”f;Sc1ence Framework (198'

ffstated as "knowledge and”cultural understandlng democratlcff_'”*

‘ﬂfpfunderstandlng and values and skllls attalnment and 5001a1

vlipartlclpatlon" (p 10) ThlS 1ncorporates the areas of

””fv"hlstory, geograth,‘economlcs, pol1t1cal sc1ence, ﬁmmmf“yﬁ.f;f’”
E'anthropology, psychology, SOClOlOgY, and the humanltles (p o

Typlcally, the regular educatlon classroom employs
“f;dtradltlonal methods of teachlng readlng/language arts

‘thccordlng to the llsh Lang_age Arts Framework for the .

“;fState of Callfornla (1987), language arts 1ncludes the

‘h 1ntegratlon of all the elements of language-—llstenlng,_:{jd
'dffspeaklng,,readlng, and wrltlng"l(p 5) | Trad1t10nal methodsf
'ﬂ[%of teachlng typlcally con51st of phonlcs and skllls based
‘d5read1ng programs : Based on thls author s experlence,vthe:”l;f'”'
;hfﬁeffects of tradltlonal methods on "at r1sk" students are |

P :

”"-bquestlonable,151nce many of these students are fa111ng

Another case

”F.fwho relates that sheh"was teachlng 1n ‘an- elementary school
'"7ﬁdwhere the majorlty of students were part of a mlnorlty, S

o lower socio- economlc populatlon and many students were_ L

ii”ffalllng to learn to read successfully w1th tradltlonal‘

"ffmethods"'(p. l) In The Struggle to Contlnue,‘Patrlck

fdgshannon (1990) 1s the vo1ce for a multltude of teachers who [

”fexperlence teachlng a dlverse populat1on w1th tradltlonal

;i“that of educator Reggle Routman (1991) S



”:methods that do not work He states that "Many teachers"d‘
kacross the Unltes States v01ce frustratlon and o
fdreams.ll.Most”havebllved.wlth the sc1ent1f1c‘management

. system of reading instruction‘theirfentire'studentkand};

;teachinghcareers,’and they con51der 1ts domlnance |

1mpenetrable (p 183) |

Tradltlonal teach1ng methods today have ‘many of the
character;stlcs of“teach;ngvthat-were employed in the 1920fs‘
and practice the principles embedded in the scientific |

.management'system uhiCh'focused on learning from the

'hsmalleSt-units of:sound and masterlng a series‘of“skillsvall
of which werse donedinka standardized.way. » Shannon (l9§0)

states that the_";l;scientlfic management system was adapted

vfrom‘industry as the model for constructing a scientific.
curriculum"‘(p.‘lll. There were correlations between‘basals

'and the 501ent1f1c management pos1t10n There was‘the

‘ bellef that the mater1als were. created by experts,,Weref
,sc1ent1f1ca11y based trled and tested with the message
that if all teachers followed the materlals as dlrected

:chlldren would.learn to‘read. The tradltlonal grade school.
curriculum7consisted of aehierarchlcal sequence~of basic

vacademlc skllls that students were expected to acqulre.

The basal readlng series have been the leadlng mode of

;hlnstructlon and learn1ng and contlnue to be the predomlnant"

mode today Goodman,'Shannon, Freeman,n& Murphy, (1988) 1n_

“‘the Report Card on Basal Readers state that, "Our’



ﬂcexamlnatlon shows that today, as 1n thelr 1ncept10n, basai»'

. hfhreaders use a v1ew of learnlng rooted in. Thordnyke s Laws ofpjf""

: Learn1ng (p 98) ThlS is. a way of learnlng from the

’.evsmallest unlts to larger unlts f It also proposes teach1ng

7f;sk111s out of context :resultlng 1n students f1111ng 1n
"lblanks'on worksheets'v : | . | | | V

An alternatlve approach to tradltlonal teachlng ls
"ibased on the whole language phllosophy B Whole language
proponents advocate the use of the natural context to teach‘k

_skllls, as opposed to the basal approach whlch 1s“n0£,w7.,

R naturalglanguage, and 1t is therefore unpredlctable for the,v‘

. learner’ (Goodman et al ' 1988) ThlS phllosophy v1ews.
llearners as- act1ve partlclpants whose thoughts and feellngs

_are used to create mean1ng ~Read1ng, 11ke speech is looked‘

"hupon as a natural process Currlculum 1s negotlated by the

teacher and the students Students 1earn as they 1nqu1re
‘ 1nto the nature of thlngs as well as language Learnlng and '
learn1ng language is most effectlve when 1ntegrated acrOSS’

fthe currlculum Here'the learner,uses language in a

'*meanlngful purposeful way

'"Recent advances 1n cognltlve psychology,_the sc1ence :
of how we learn, also have profound 1mpllcatlons for the

Selementary school currlculum" (It s Elementary' 1992

;p;'x111). Cognltlve research*has beenklnstrumental 1n_d
presenting‘somefreasonable arguments'fdr change. . "Modern

cognitive,research has.found that children are_actually‘more



'Qllke natural sc1entlsts bentfon maklng sense of the worldrngf

'-;;‘(It s Elementary' 1992 !} x1v)

Whole language phllosophy and recent cognltlve researchll_
L'are congruent and offer an alternatlve to ‘the regular -
‘ﬁﬁeducatlon teacher who has a 51gn1f1cant populatlon of "a

::rlsk" students An 1ntegrated soc1al studles language arts

5un1t 1ncorporates all the characterlstlcs of a whole j:fﬁ

‘7‘>;1anguage approach that meets the needs of»a d1ver51f1ed

; group ‘ "Chlldren learn through use--they learn language by fﬁ
fu51ng language the way thelr culture uses 1t land they learnf
501ence by d01ng 501ence as’ sc1entlsts do" (Edelsky,f_~~f3ﬂ“

'fAltwerger,.and Flores, 1991 v66),'> Th1s prOJect looks atf

‘:msa tradltlonal fourth grade classroom that is tran51t10n1ng

ﬂfrom<a skllls based model to a holistic model . The teacher‘f
1lhas been teachlng a. tradltlonal curr1culum, but observes
‘?that the at rlsk“ students are fa111ng The populatlon of
"at rlsk" students 1s forty percent of the. total classroom‘
fpopulatlon : These facts are 51gn1f1cant reasons for fb'l
‘gcon31der1ng a change from a tradltlonal teachlng approach to
a whole language approach o i
i Strlckland and Morrow, (1988) acknowledge that change

fls dlfflcult but that it is necessary for people to learn
‘7or be w1111ng to learn about the nature of chlldren and how p
"jchlldren learn and develop They state that currlculum o

'a:,should‘flow naturally‘and.sen51bly ‘(p. 722)rh L



Patr1ck Shannon (1990) prov1des 1nsp1ratlon by wrltlng‘.jhf"

‘:l,,about the many teachers who experlenced 51m11ar problems

vh'Desplte the obstacles,‘they Were re81stant to change : Hé;rf""”
bh::states,,"I hope that 1t {hls book} w111 help these and other‘d?”‘

5j}progress1ve teachers to take over the 1eadersh1p and to .juff”“

"if,wrlte a better,vmore compass1onate, and Just future for j‘“

‘V,;llteracy programs and Amerlcan 5001ety (p 183)

‘? ThlS author of thls pro:ect reports the observatlons of-;

xidfa spe01flc classroom : The students and teacher work

"“1.ttogether to negotlate currlculum "that flow{S} naturally

th‘hdand sen51b1y (Strleland & Morrow,.1939 p 722) from .

"f}lntegrated 5001al studles-—language arts unlt It reports

vfiflthe effects and the success of the students w1th partlcular.[-‘h”

‘f@attentlon to at r1sk" students ThlS pro:ect ass1sts

' Vi‘fteachers on how to.develop a’ 51m11ar unit based on the modelf‘V”ﬁ#

 used for the studyd hﬂBecause of the nature of the unlt and,"':

‘ﬂfhthe process and outcomes,»no two unlts w111 or ought to

‘”‘_functlon in the same way It 1s au de51gn based onVQQVHJ

“_Jresource for thelr needs

:;ﬁftheoretlcal bellefs:

l“i"Let currlculum emerge‘ from student 1nterests whlle

~_fWé,ff‘ {51t} back and served {serve} as a }ﬂ

“U:(Burke & Short 1991 p 4)

"zThese words serve as a common denomlnatlon for currlculum
based on a whole language phllosophy

f{ Goodman, (1986) states that "language should be whole,f‘

*mean;ngful and relevant to the learner '(p_ igag'Cummlns




(1989) elaborates on,thisvnhen he statee that,"acadeﬁic
growth will be fostered by context embedded instructionvthat
validates students' background experiences bybencouraging
them’tovexpress; share'and amplify these experienceé"'
(p.29). This philoeophy sees the interrelatedness of
reading, nriting, speaking; and listening; They are not
isolated entities;‘but interrelated as one acquires
langnage, espec1ally when used purposefully and
meaningfully. ThlS is particularly relevant when learning
in a content field.
| Whole language looks at,learning as learner centered.
| Dewey; (1929) advised this when he said, "the child is the
_starting point, the center, and the end"” (p. 14). Freeman,
and Freeman, (1992) proclaim "Cognitive psychologists saw
learners as creative, and they saw learning ae being
influenced by meaning and hotivation. In a cognitive view,
the learner is not passive but actiye" (43). Students in a
whole_languageiclasérooh are actine participantsvas they
'interact with the'processes of-reading, writing, speakiné
‘ and listening. | | | | |
There are other forms of communication by which
hchildren learn, process, and generate meaning Harste
’:(1988) states, "To;mediate the-world is to creatersign
v_sYSteme—-mathematice, art,_music; dance, languagef-that
. stand between the\norld as we perceive it," (p. 3). He goes

‘on to emphasize the importance of sign systems in a whole



languageﬂcurriculum' when he iﬁdicates that "society...ought
to be concerned with expanding communication potential
rather than systematically shutting off certain forms of
expression through overemhasizing some, and neglecting
‘othérs of the humanities" (Harste, 1991, p. 49). 'This
recognizes students' strengths and focuses on'what they can
do rather than what they cannot do.

The learner is involved in decision making, risk
taking, and processing instead of being involved in product
oriented activities which are characteristic of the decoding
and skills models. An example of this is "Authorship: A
Key Facet of Wholé Language,”" (Lamme, 1989). Authoring is a
process that involves reading, writing, listening, speaking,
thinking and collaborating. It also recognizes the need for
evaluation and reflection.

Learning is social as students and teacher collaborate
with each other. This model looks at social learning as a
crucial aspect of individual learning. Dewey (1938) stated
that "all human expefience is ultimately social: it
involves contact and communication”™ (p.38). Vygotsky (1978)
takes it one step further when he states that "The ways in
which we talk and interact with other people become
internalized and change the ways we think," (p. 86).

The aufhor of this project employs the practices that
are embedded in the whole language philosophy. The

integrated social studies-language arts unit takes into



cé#sideration how children‘learn and how children'learn
language. It is partigularly sensitive to the needs of "at
'risk" students and_recognizeé that the whole language
approach makes sense when wérking with a diverse groué.

The author of this project takes into consideraﬁion’
“that the step from a traditional classfoom to a whole
languagé classroom is risky fof teachers. She‘attemﬁts to
assist teachers in planning for this change by presenting a
section on how to go about setting_up‘a whole language
classroom. It presents a model with an emergent design as a
- springboard or starting place. It also describes the effects
of the use df thé‘social studies-language arts curricular
unit on all of the students in a specific classroom. It
déécribes how they negotiated curficﬁlum, processed through
it, and experienced curriculum in a positive way, thereby
providing a’sucﬁessful curricular experience for all the
students.

The author of this project recognizes that '"Becoming a
whole language teacher is a bold decision for many....{and}
" being a professional means accepting responsibility for
using the best évailable knéwledge to educate every learner

to the fullest extent possible (Goodman, 1986, p. 69).

10



CHAPTER TWO

,jLITERATURE*REVIEW'

Based on thls author's observatlons, experrenceS} ahd»“'
research the "at rlsk" students are not succeedlng in the
h tradltlonal classroom "At rlsk“ students comprlse "ten to
twenty percent" (W111 ‘1986 p. 412) of the regular'
heducatlon classroom In v1ew of these facts, how do .
teachers “in the regular educatlon classroom teach a diverse

vfgroup of students that range in var1ed ab111t1es7 An

.3,1ntegrated fourth grade 5001a1 stud1es language arts un1t

dbased on whole language prlnclples includes all students,
~and believes that all studentskare capable of learning. It
is holistic in'its perspeetive Classrooms that embrace a
‘whole language phllosophy prov1de the necessary ingredients
hthat 1nv1te all ch11dren to learn Goodman (1992) states
that "whole 1anguage reempha51zes the need for currlculum
-1ntegrated_around.problem solving in sclence and‘soclal
studies With~pupils generating their own‘questions and
answerlng thelr own questions and answerlng them
':collaboratlvely (p-. 188) An 1ntegrated un1t based on
'whole language pr1nc1p1es takes 1nt0 con51derat10n how
children. learn, the nature of currlculum and the role of the
_teacher »

; These 1mportant characterlstlcs of whole language that

‘meet the needs of all students with partlcular con51derat10n

»“vll‘



"5of"the. at rlsk" students are cruc1a1 for regular educatlon

v 54teachers who are trylng to meet the needs of a11 students rﬂi;;“

“and are trylng to prov1de a. currlculum 1n whlch they . canr

: ?succeed

. '.HOW CHILDREN LEARN

'are actually more 11ke natural 501entlsts bent on maklng

- sense of the world"'(It ] Elementary' 1992 ‘pr x1v) ThlS
research 1nd1cates that learnlng is a natural act for
’7ch11dren They strlve to make sense of the1r env1ronment.
Smith (1985) states, "Chlldren 1earn 1n the same way as
trsc1entlsts,otest1ng tentatlve modlflcatlons of thelr_
| theorles of the world through experlments" (p 83)
The characterlstlcs of modern cognitive concepts are'f
grnherent in hOllStlc currlcular models whlch are meanlng
‘centered and address that learnlng proceeds from whole to
’part | o "
| Freeman and Freeman (1992) state that chlldren needx
“flrst a sense of the whole to understand the parts :vThe B
"whole prov1des an 1mportant context in which the parts are
anaturally embedded" (p. 12) The opp051te of thls is part
‘dto whole. learnlng found 1n the sc1ent1f1c management system
‘dGoodman (1986) states, "Mov1ng from small to large unlts has
an element of adult log1c .But the psychology of 1earn1ng

teaches us that we learn from the whole to parts" (p 9),_;

modern cognltlve research has found that chlldren ] R



 what they want to learn The'c 11d relates the new mater,¢. §°"*

perce1v1ng, 1n whlch i*_;f»

thls as a% paradlgm shlft 1n




“f One of the characterlstlcs of The Callfornla Hlstory o
":Soc1al Sclence Framework (1987) 1s that teachers employ "a ‘

'vaarlety of content approprlate teachlng methods that engage“

‘“ffistudents actlvely 1n the learnlng process" (p 7) Agaln,’A

":the empha51s 1s on the actlve part1c1pat10n of students as f

‘"oPPosed to the trad1t10nal approach to soclal studles whlch;fv”°’

“-T'nwas the memorlzatlon of facts '"Soc1al Studles for Early

‘"lechlldhood and Elementary School Chlldren Preparlng for the SR
let Century ‘A Report from NCSS Task Force on Early

j"chlldhood/Elementary Soc1a1 Studles,"’{NCSS}, (1939), report

tlh»that "the domlnant classroom pattern is characterlzed by RN

~1ecture and rec1tat10n, readlng textbooks, and completlng ]

f'worksheets" (p 20) The report empha51zes the need for

lkrvstudents to be actlvely 1nvolved 1n learnlng soc1a1 studlesifd*l,'

-fln order to be:"effectlve 01tlzens of the 21st century" (p

"""f":one of the maJvr'goals °f the s°°1al Studles
1fcurr1cu1um |

"'Freeman and Freeman (1991) state that learnlng takes I

whenﬁlessons "h”"’3mean1ng and purpose for students

ll (P

29) Edelsky, Altwerger, and Flores (1991) agree

“',;”"w1th thls when they state)m"lt is Purpose that makes the/f:"'

"frlearnlng occur" (p 25) When a ch11d s 1nterests [are,j!ﬂf"fn;iﬂf-

‘7ftaken 1nto con51derat10n the affeCtlve as Well a8 - the

'vffcognltlve domaln 1s con31dered and chlldren are motlvated tc;‘b"

71:1earn




NFramework(1987) addressesithis aspect'With”"thevinclusion ofc"

rsdlfferent cultural tradltlons in each year 's course” (p'
jix).v Thls aspect of the framework recognlzes and respects
‘the dlver51ty that ex1sts 1n the classroom and opens up

areas: of 1nterest for the dlverse groups, thereby maklng

. learnlng more poss;ble through meanlng and purpose for all

igstudents f"Thls framework 1ncorporates a mu1t1cu1tura1
,perspectlve that reflects the experlences of dlfferent‘
groups (p.; jl, X | |
Freeman and Freeman (1991) state, "Lessons should
engage groups of studentsvln social 1nteract10n ‘(p. 29).
Johnson‘and Johnsonb(19§9) are in agreement'as they
' 1nvest1gate and propose ‘that children learn in cooperat1ve7’
groups. Slnce man ° is a soc1al being they propose and
bpromote cooperatlve learnlng as p051t1ve 1nterdependence,
face to face promotlve 1nteractlon...1nd1vdua1
accountability.. 5001a1 skllls group processing {which:
1ncludes} how they are working and how thelr effectlveness
may be 1mproved" (p"80) 3’Freeman and Freeman (1992) make a
connectlon between 5001a1 1nteractlon and cognitive
| psychology when they state that "meanlng is constructed 1n
transactlons between 1nd1v1duals and their learnlng
env1ronments" (P 104) Vygotsky (1978) contends that "the
v_dlstance between the actual developmental level is.

“determined’by independentsproblem solv1ng.and the level of
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"rpotentlal development 1s determlned through problem solv1ng

v?sfunder adult guldance or- 1n collaboratlon w1th more capable :

e{fbecomes the soc1a1 medlum f

'Tupeers (p 86) The research done 1n thls fleld has [
f_51gn1f1ed the need for 5001al 1nteract10n and its
T‘{relatlonshlp to learnlng Goodman et al (1987) sum up the

f‘flmportance of 5001a1 learnlng by statlng thatv"Language

fd’he sharlng of thoughts, 1t

7§#creates a s001al mlnd from 1nd1v1dua1 m1nds and thus greatlyngl

“E,?magnlfles the learnlng ab111ty of any one person (p. 31)

The Callfornla Hlstory Soc1a1 Sc1ence Framework (1987)

“Yrkﬁstates as one of 1ts goals that M, the ablllty to work w1thyu‘
'm;others is an asset in any soc1ety, 1t 1s a requlrement for
€c1tlzensh1p 1n a democracy '(p 24) The NCSS Report (1989)‘f;i
';states;'"The school 1tself serves -as a laboratory for

’-,f'students to learn s001a1 partlclpatlon dlrectly ‘and not

'flﬁsymbollcally Democratlc and part1c1patory school and

"ffclassroom env1ronments are essent1al to thls type of

Eh‘real world learnlng (p 15) Cooperatlve learnlng f111s»f5r“

'"ffthls need because 1t prov1des the 1nteractlon necessary to -

b'igfmeet the goal stated above.

Chlldren learn 1n varlous ways Gardner (1984)

-e;lwlndlcates that not only do they use llstenlng, Speaklng,;_ge
i-v..readzr.ng, and wr1t1ng to learn, whlch he refers to as the 1;,.
@ﬂtradltlonal llngulstlc way of learnlng, but they also learn',ﬁ~‘
viklnesthetlcally, mu51ca11y, spatlally, mathematlcally' Gl

”*j nterpersonally, and 1ntrapersona11y ‘He' refers to these as?




‘lthe seven 1nte111gences. Harste (1988) dlscusses thls w1th‘

’hlS research that relates mu1t1ple 1nte111gences to llteracyV

lfby the process ‘of transmedlatlon when‘"humans medlate the :
“world to create 51gn systems" (p 3) These modes are not
,only used for learnlng, but for express1ng knowledge when a
v':student is 1ncapable of wr1t1ng 1n a coherent way ' These ft
fstudles have 51gn1f1cant 1mp11catlons, partlcularly when f‘;
,vworklng with at rlsk" students. |

Another key factor of learnlng, espec1a11y for many "atgf

risk" students who are llmlted Engllsh speaklng students, 1su '

tto honor thelr prlmary language and culture Freeman and
Freeman (1992) state that "When we support students flrst
vlanguage, we are bu11d1ng on the1r strengths and valldatlng )
‘kthem as 1nd1v1duals (p vl75) ThlS 1sud1ff1cu1t in a |
regular educatlon classroom, but is needed to- bulld
concepts : By acknowledglng that each person contrlbutes to;’
‘hthe classroom communlty,‘we valldate thelr 1mportance as o
"1nd1v1duals . We no longer 11ve in a unlcultural 5001etx.v
“Multlculturallsm needs to be acknowledged

Partlcularly in Callfornla does thlS r1ng true as

1nf1uxes of refugees have fllled classrooms w1th a r1ch m1x' o

flof students from d1verse ethnlc backgrounds“ (Freeman and
rlFreeman, 1991 - 29) Once agaln the a11 1mportant factor |
;of mu1t1cu1turallsm is addressed and looked on as a cru01al

| -lfactor 1n soc1a1 studles., For learnlng to take place, thlS‘

',‘needs to be taken 1nto con51deratlon. :



;h;ldren to learn and 1n1t1a11YﬂuaiTxi,

unded by resources, they nee ”‘“

matlon for learnlng GOOdmanf {;f L

freferred to as “afi

invmy head I can only make sense of “'v,ffﬂ

fSéieht;f;cﬁme;hod"ls the natural wa'”




>‘~¢hstr1v1ng to learn are g01ng on all the tlme.” They are as

d»v;natural and contlnuous for a chlld as breathlng" (p 88)

The current trad1t10na1 currlculum that 1s used by manyrfﬂ

iteachers focuses on "sklll and drlll " Thls approach to

h Vlearnlng dates back to the 1920 s where the theorles of

'1’1earn1ng matched 5001ety s needs at that tlme and does not
hhlmatch how ch1ldren learn or how chlldren w111 surv1ve in thefﬁ

’“dzlst century Goodman (1986) tells teachers to""Put a51de

'thV the carefully sequenced basal readers, spelllng programs,»

‘*Y:“and handwrltlng klts Let the d1tto masters gather dust

:Wh, VOn the shelves.;;{?s(P?'7);~;lrn

‘fﬁ The current trad1t10na1 currlculum that 1s used by many‘%‘f-"

a'teachers 1n soc1a1 studles where "forced marches through

17textbooks are frequent and Where the assumptlon prevalls “,Tf

L _that memorlzatlon w111‘somehow translate 1tse1f durlng

'fadulthood 1nto 01v1c 1nvolvement" (NCSS Report 1989 p.‘ S

: ffi '[.20)

There 1s an alternatlve and teachers do have a cholce

ftchlldren learn e"At rlsk"'students are capable of learnlng

[*'1n an env1ronment that 1ncorporates these characterlstlcs.;V

“and a‘v01ce 1n creat1ng an env1ronment that reflects how a111"“

After looklng at research in educatlon and how chlldrenrkiff”

aeynlearn,,lt is 1mportant to look at: the state frameworks and

'd‘fdocuments that are attemptlng to 1mp1ement change 1n _d7r?ffﬁ

ikcurrlculum These frameworks suggest and reflect on how

ffblchlldren learn and thlnk : Resn1ch and Klopfer (1989) wrote

: j;.iér'Hfh“.d




"that “the entlre educat10nal program must be reconcelved and
'11 rev1tallzed so that thlnklng pervades....a (p 2)

: THE NATURE OF CURRICULUM

‘ Tht:"at rlsk" students are.not maklng'the necessary:iU
kconnectlons that a110w them to learn : Trad1t10na1 g
bfcurrlculum that focuses on part to whole learnlng, and

~'skllls 1n 1solat10n, do not make sense to these students;'vAf”

53tcurr1cu1um 1s needed that takes 1nto con51derat10n how a11 H
:fchlldren learn | | o

o "Slnce the 1960 s, there has been a renalssance in what

'fiwe know about “how chlldren learn language, yet ;..Uthe,_i_byv

f1e1d of currlculum development has changed 11tt1e

- (Burton, 1991 p 365) o Burton (1991) reallzes the '

o "mlsmatch between how ch11dren learn language and the

| hlStorlcal groundlng of how we contlnue to frame and dlsplaykf
'the currlculum (p.‘365)" |

U Forty flve years have passed since research has
vvvlndlcated the breakthrough as. to how chlldren 1earn, butv

oj,current practlces 1n currlculum development contlnue to be

grounded 1n outdated theorles. Sk111 and dr111 exerclses;y:‘r;t

”_%the use of readers w1th workbooks that accompany them datefft

\'.fyback to the pre 1900 s and the "mental d1sc1p11ne" theory

'?These practlces were 1nd1cat1ve of the currlculum that
‘"iex1sted at that tlme, but they r1ng true ‘in many sch0015‘f-'
‘-5throughout the country today Short and Burke (1991),

_bwhose bellefs, efforts, and progress 1n currlculum '
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&developmen, _re”expressed in Creatln"Curr1culum.fﬁ'

”h;fand Students as_ a Commun1ty7of Learners encourage teachersj~7”

: g~dt° attempt currlculau‘:’

liﬁon how ch11dren 1earn

that reflect recent research

ferespon51b111ty for change, but they are afrald that teacherse
*fw111 state,.ﬁi 1n my dlstrlct we have to teach the basal
v(p x1) or ,..we are held accountable to know chlldren s

‘;progress on the state achlevement test"”(p xi)(. Comments : .f

‘“r:viillke these date back to the 1920's when the basals were‘;

u.\‘flrst 1ntroduced or the use of standardlzed tests {Were

*r;ﬁused}'to_determrne;students ,competence" Shannon;(l990,wp.,

12).

ba‘In addltlon to thls,‘currlculum was affected by Ralph |
;nyler s (1949) Ba51c Pr1n01ples of Currlculum Instructlon |
5’wh1ch proposed the preparat1on of pre01se1y formed :

»ﬁ,objectlves before an act1v1ty would be used with chlldren
“dToday, many teachers are requlred to state objectlves for o
b-act1v1t1es that they use 1n thelr classrooms |

Strlckland and Morrow (1989) relterated the words of

v'hShort and Burke when they wrote, "How do we 1ntroduce thlS

tﬂnew approach 1nto a world where the teachlng and testlng of .

s skllls 1ncrea51ngly domlnates everythlng we do7" (p 722)

b*One way 1s to read thlnk talk., and reflect on pollcy and:‘
yifpract1ce (p 722)

The State of Callfornla Hlstory--Soc1a1 801ence‘

Z}Framework (1987) 1nd1cates that pollcy and practlces are

_They encourage teachers to take the’“"h



ﬂiyfchanglng and efforts are be1ng made to make currlculum more '
‘v:ycongruent w1th the way ch11dren thlnk and. learn.rv In 1ts

diforeward it states, ‘; 1t 1ntegrates hlstory and geography

“:w1th the humanltles and the 5001a1 sc1ences,31t enrlches thelcf&

‘Vfcontent of the early grades,, 1t recognlzes the_7sd,*“"ﬁ

btrmultlcultural character of Amerlcan 5001ety,.., 1t
’f:glncorporates the teachlng of cr1t1ca1 thlnklng 1nto the-

*vcontent of each course (p v111) ” |

The current Engllsh Language Arts Framework 'adopted byfff

cfthe Calllfornla State Board of Educatlon and Publlshed by

'the Callfornla Department of Educatlon 1n Sacramento, (1987)5,5«*

| ‘_recognlzes and states that "We are 1n a mldst of a

‘revolutlon.f 1nto how the braln works, how we . acqulre

vfflanguage,band how we construct meanlng 1n our 11ves (p )‘;55'

31anguage acqulsltlon theory, and research 1n comp051t10n and"j

Qflltedacy (p );:

Thls:framework calls for "A 11terature based

r'7fwr1t1ng and teachlng of language skllls in mean1ngfu1

”ffcontexts (p ) They are calllng for "Instructlonal

”hs,?fprograms that gulde a11 students through a range of thlnklngf.t?cj‘

.‘,‘_'.‘:;Processes (p 3 )

Huck and Kuhn3(1968) 1nd1cate that chlldren can develop

;f”an appreclatlon or lltyrature and the hlstorlcal

0 Qgperspectlve as they read and dlscuss varletles of 11terature'

thhat'they are prop051ng meshes w1th w1th "Psychollngulstlcs,f j'“

1ntegratesfllstenlng,'speaklng, readlng, andfffy



that present historical views. This can be done through
biographies of famous people, historical fiction, or the
actual pfesentation of historical facts. |

This framéwork also addresses the needs of special
students. It states that the curriculum for students‘with
special needs includes "...good literature; integrating
instruction'in all of the_language’arts; ...and conneéting
English41anguage arts activities and materials with the
students' own lives" (p.20).

These frameworks provide thé basis for an integrated
social-studies, languageQarts curriculum, one that meets the
needs of all students.

Studies on the integrated curriculum indicate the need
to "make language a major focus of concern and put it at the
center of the curriculum”" (Goodman, 1986, p. 60}.

Fréeman and Mason {(1991) "havevsuggested>organizing
themes around big ideas and powerful contrasts.” Edelsky,
Altwerger, and Flores (1991) propose using "theme cycles
{which} are a means for pursuing a line of inquiry"

(p. 64).

They are in agreement with Clérk (1988) who states,
"curficulum should involve students in some of the
significant‘issues in life and that teachers should
: encourage students to ask questions worth arguing about" (p.

29).

23



Slzer (1990) bullds on thls 1dea by organlzlng around
v_"Essentlal Questlons Whlch lead to engaglng and effectlve,'f

*fdcurrlcula"(p. 49) : ThlS 1nvolves the learner 1n relevant

“'g[act1V1t1es The Callfornla Hlstory Soc1al Studles

'Eramgﬂgrh (1987) refers to th1s as key 1ssues or 1deas that;xl”'

can be pursued espec1a11y when they relate to an
e>1nd1v1dua1 s. llfe NCSS Report (1989) states that a soc1a1
hstudles program must be: organ1zedi around concepts from tft-
.hlstory’and the soc1al sciences" (p 18) Once students' |
’1nqu1re 1nto these key concepts or 1deas 1t allows them tovﬁ
genera11ze and 1ntegrate new 1nformatlon (p 18) v |
Harste, Short and Burke (1988) talk about the
"‘authorlng cycle as a currlcular cycle The authorlng cycle ,
_1s ‘a model for. currlculum and allows learners to. brlng to
hthe cycle thelr llfe experlences ' Thls employs and _W’
. 1nc1udes the alternate systems of communlcatlon such as ‘art,
mu51c, drama and movement ThlS approach to currlculum
takes 1nto con31deratlon all students and bullds on their
'strengths It also 1ooks at language and 1ts act1v1t1es as
'ffunctlonal and meanlngful "It also recognlzes thevneed‘for‘c
“l5001a1 1nteract10n Theypstate,‘?ln startingfthe authoring -
ecycle 1t is 1mportant to*sé1é¢t open'actiyities thatd |
vipermlt all students .to connect" (p. 54) |
"If the young people of th1s nation are to become‘
.effectlve part1c1pants 1n a’ democratlc soc1ety, the soc1a1 o

o studles must be an essentlal‘part of the curriculum ;n the



early chilhood/elemcntary years" (NCSS Repcrt,v1989; p. 14).
- An integrated social studies~language arts cnit is one way
to achieve these goals.
THE ROLE OF THE TEACHER

| in whole language programs tﬁe role of the teacher,
according to Routman (1991),_is one of "facilitator and co-
learner. I do moreblistening and less talking. I am an
obsérver, encourager, participatcr, and respondent. I am a
coach"'(p. 18); The whole lénguage teacher oﬁerates as a
facilitator and avfesource. Short and Burke (1990) describe
it from a similar perspective. "As teachers, we contribute
our experiences and understandings about learning and about
our particular students" (p. 5). Whole language teachers
recognize the imporﬁance of the individual. They recognize
students strengths and build on their strengths.
| In much of the literature reviewed, similar
characteristics kept appearing. The teacher's role is one
of observer, listener,‘organizer, invitef, negotiator,
demonstrator, risk‘taker, encourager, and one who assumes
that children will learn to read and write,

As an observer and listener, the teacher is a child
watcher who capitalizes on children's strengths. the
teacher then wo:ks with those strengths to provide

appropriate materials and resources for the child. This is

evident in the Reading Miscue Inventory: Alternative

Procedures (Goodman, Watson and Burke, 1987) whose work is
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based on Kenneth Gdodman's Taxonomy of Reading. These

resegrchers have indicated that by doing a miscue analysis,

. one can decide on a students' strengths and needs in
readiné. Reading strategies are theﬁ employed to build on |

| the reader's strengths. Weaver (1988) considers "the most
important use of miscue analysis to be helping teachers gain
insight into the reading prodess" (p. 329).

As an inviter to learning, the teacher recognizes when
a éhild is ready to engage in a méaningful experience and |
invites the child to the experience. The child has a choice
and can opt to decline an invitation. Routman (1991)
discusses Holdaway's Develbpmental Model and quotes him as
stating that "The child is invited to participate and
collaborate because he has a need for and genuine interes£
in learning to talk or masfe:ing a particular skill"™
(p. 9).

When a skill is,taught,vit is taught in context.
Goodman (1986) tells teachers to "Diminish the use of
bworkbooks and exercise sheets....save only the few exercises
that might qualify as strategy lessons, those with whole,
meaningful texts that might be relevant and interesting to
your pupilé" (p. 7).

As»an organizer and one who encourages, the teacher
arranges an environment that is conducive to learning. The
teacher organizes the room environment, organizes for

cooperative learning, arranges for personal space,
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establishes a gathering area;-displéys student work,
. arranges tﬁe'rbom”and.workspace, and proviaes resources énd
~keeps records. Smith, P. G. (1991) states that "What whole
language teaching coﬁsisis of is providing the proper
environment which allows and encourages the child to develop
his/hervlanguage skills as rapidly as he/she is
developmentally able to do" (p. 88).

As a negotiator,'the teacher negotiates élASSrbom
rules, duties, and cuf?iculum with the students. The
classroomvis considéred a classroom community. Routman
(i99l)1indicates-that'"négbﬁiating the curriculum alsoc means
_findingbour own answefs_fér what should'be taught as weli as
'working throught pfoblems in our own way.;..{and} also means
: éhariﬁé the'reséonsibilitywof 1earning:with thé learners"
(9.118). o |
 since "citizenship education is a major goal of social
studies iﬁstruction in thé-elementafy school" (Holmes, 1991,
p. 176), dne way to'achie#e this'is “In‘democrétic classes,
{where} teachers share deCiéion making with students.
Children participate in Settiﬁg learning goals.énd
eSﬁablishing rules for schooi behaﬁior" (p. 177).

' Short and Burke (1991) indicated that they "began to
explore with others how curriculum could be a shared process
offteachers and students working together through | |

negotiation" (p.'4); "At risk" studéhts involved'in
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;collaBOrationfand negotiation:wouldhfeel a sense of value

and empowerment

As a demonstrator, the teacher models readlng, wrltlng,

,‘and learnlng Students 1earn good hablts by observ1ng

',teachers and. other adults in learnlng act1v1t1es : Trelease -

E (1990) 1ndlcates that chlldren are encouraged to read by

fiteachers u51ng the best 11terature and readlng aloud to

'v;them Graves (1989 1990) states that whole language 'C

f‘teachers teach readlng and wrltlng by us1ng whole pleces of |

fblanguage and whole pleces of llterature

In summary, recent research artlcles as well as state s

vbframeworks support the trends 1n educatlon that are

hreflected 1n whole language L Ind1v1dua11sm and the focus of

the 1nd1v1dua1 s 1nterests and cholces ‘as well as rlghts of o

:?a;the 1nd1v1dua1 learner arehsome of the most dlscussed toplcs-;*”

"“*and themes used 1n the recents documents ‘and artlcles comlng

;ffﬁthrough ERIC/CS These toplcs 1nd1cate that the

phllosophlcal ground may be shlftlng (Smlth 1989, -

h720) " He. states that "therature has become the center

o of attentlon 1n currlculum dlscu531ons (p 720). nghtly a

lf}“so 31nce both the Callfornla Hlstory Soc1a1 Sc1ence

: fhﬁzgmgﬂggk (1987) and the Callfornla En llsh Lan ua e

:f5Arts Framework (1987) refer to a "11terature drlven

'imcurrlculum ’1nstead'of a’"textbook drlven currlculum (720).
ﬁt The 1mp11cat10ns here are that changes are in the

‘maklng and these do affect the teachlng profess1on and the‘

28
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student population. ‘The mosf important implication is that
thé individual and the recognition of individuals as diverse
students who bring a variety of cultures, backgrounds,
experiences and iniereété are finally being validated as
learners instead of being viewed as students who have
limited abilities or disabilities.

' Educators need to be aware of change and what those
Ehanges imply. Some peopie don't accept change too easily
and some people-outrightly.resist it. Nonetheless, changé
. is ih the méking and this project is a reflection of that

change.
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CHAéTER THREE
GOALS AND LIMITATIONS

GOALS

| “In looklng at "How to Tran51tlon from a Trad1t10na1
:Classroom to a Whole Language Classroom by Implementlng a
Fourth Grade Soc1a1 Studles Language Arts Un1t That Meets
the Needs of All Students,f th1s author presents a prOJect
' that 1s based on whole language pr1nc1p1es.g It represents a -
pchange from trad1t10na1 teachlng methods that are based on 3

c‘SklllS, workbooks, dlttoes,_and basal readlng materlals 'It

Vr}“demonstrates how an: 1ntegrated un1t was used 1n the

- ;classroom with a11 students,,lncludlng the at rlsk"

”populatlonﬂ It prov1des 1nformat10n that demonstrates
v‘successful processes of all the students in the classroom.
It attempts to a551st teachers 1n thelr move toward WhOIE':H@
_language by 1nc1ud1ng a sectlon on how to plan an 1ntegrated
\unlt v It 1ncludes the 1ntegrated unlt that was used w1th a

‘fourth grade self contalned regular educatlon classroom L

.'~,Last1y, 1t presents the results of 1ts 1mp1ementatlon

‘*,Th The goals of thls progect are.
| _1 To encourage teachers, espec1a11y those who o
‘-dwork w1th a dlverse populatlon to cons1der the use of an'ibhf

:1ntegrated soc1a1 studles language arts un1t that employsr_'

whole language prlnc1p1es.
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~t12” To encourage teachers to create thelr own .
b@currlcular unIts w1th the guldellnes prov1ded hereln.»,b
B 5: 3; To senSItIze teachers to the multlculturallsm .

'"f'that ex13ts throughout classrooms today and pronde an

"fffacceptlng, 1nv1t1ng, valldatlng enVIronment for all

"idstudents

"_4} To encourage teachers to employ whole language,}lﬂ

”hifprInCIples as a result of utIIIZIng thlS prOJect

SRk h' 3 d LIMITATIONS

' The lImltatlons of thlS pro:ect are' | |
V'*l{; Materlals could be a constralnt because of the

fﬁamount and type of materlals used for the prOJeCt

2. Flnances could be a constralnt SInce materlals':?"*

“f”are exten51ve as well as expen31ve
3; Space could be a constralnt lf the classroom Vo
adoes not have adequate space for the varlety of areas that

"are found in whole language classrooms. =For example,-lsv_f‘f”"

'Tflthere adequate space for art tables" Is there adequate e

;ffspace to dlsplay books,,magaZInes, newspapers and other
v'hfvarlet1es of pr1nt7 “ ‘
'54;_ Tlme could be a constralnt 1f teachers are

Vfitmandated to follow a schedule, thereby not allow1ng enough

'°i;t1me to Implement an Integrated un1t

7;1\5 A teacher s grade level is a constraInt s1nce,

‘?ﬁthls is’ a fourth grade un1t ;Teacher5~0f‘Otherlgrades would d



have to plan and make changes based on their grade level

requirements.
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HOW TO TRANSITION FROM A TRADITIONAL CLASSROOM TOLATWHOLE

LANGUAGE CLASSROOM BY IMPLEMENTING A FOURTH GRADE SOCIAL

“"';[ STUDIES-—LANGUAGE ARTS UNIT‘THAT MEETS THE NEEDS

OF ALL STUDENTS

‘ _515{1939 1 started texvhlng fourth grade 1n the publlc{ff'

I“QfschoolstStem~o My flrst year was frought w1th manY tears“‘VV*x

:"Iand many sleepless nlghts. I now had my flrst experlence

’tdzw1th chlldren who could not read or wr1te at the fourth

‘3grade level Approx1mate1y forty percent of these students@}}tf“iﬁ

'f,were con31dered‘"at rlsk"'students and were in the Chapter I

Cf.program where they rece1ved a551stance for readlng and

‘ mathematlcs Some of these students were 1n a pull out

,{_program for spec1a1 educatlon serv1ces

:I;T Chapter I students are those students who meet a‘v“f"f‘

“fgcertaln achlevement cr1ter1a { At my school 51te, they are jfl

»ythe students who score at thlrty flve percent or below on:ﬁfyfdunf

‘Tthe achlevement tests When a school has -a 51gn1£1cant
I}percentage of these students, they quallfy for Chapter I

“kfunds, whlch are federal funds that prov1de these students"

jw1th add1tlona1 a551stance 1n readlng and mathematlcs‘e_
"‘f Slnce my class con51sted of a hlgh percentage of Ma
7"r15k" Students, I really d1d not know how to begln teachlngfjff;'

ireadlng to them since" a good percentage of them read at



"j'grade Those whoywere enrolled 1n the Speclal Educatlon

;ﬂdreadlng the fourthfgrade texts and w_
*faachlevement tests._,?he, at rlsk" studenhs had already

Hflnundated w1th phonlcs from klndergarten through fourth

' I“program were recel'»ng more ass1stance 1n phonlcs.;» ,*“V

WlMy flrst 1mpulse was to work w1th the students in smalln _fdhl_s

ffgroups and glve them more phonlcs.; ThlS dld not work T hadfff?'“

VVd;them read1ng out of old basals ThlS d1d not work I had,

‘ithem d01ng many sk1ll sheets ThlS d1d not work elther

_felt llke a fallure 1n splte of the fact that my pr1nc1pa1

‘ fwas really pleased w1th my efforts He could tell that I

'hwas d01ng my best to help the students J I was not pleased
b,w1th the results or w1th myself |
7tan had a wonderful room env1ronment and a very accept1ngdlf~.'”
:'approach w1th the chlldren I followed the state frameworksﬁi;w i
'fuand the dlStrlCt and school 51te mandates I d1d everythlngfiijfsxi‘”
"ithat I was expected to do I checked and double checked the'}ré,fpf,k
Ikhcurrlculum gu1des that were dlstrlbuted at the beglnnlng of o
‘fthe school year.: I followed these flawlessly I was often‘?d

Tchlded by my colleagues as belng the only one at my 51te to*‘

: hread the currlculum guldes from cover to cover ' I was golng;gf
”;to d° thlngs the rlght way Currlculum was “the appllcatlon T
“of all the dlctates to me I d1d all thls,,but somethlng

,was.deflnltely wrong I was not happy w1th myself or w1th
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:vvfmajerlty 0
iin1th °n1Y_twe studenthf
;;thlrty‘students were de51gnated=chapter i Students based oh B
'Tithelr placement on the CAT (Callfornla Achlevement Test)

v*?iThls wasvthlrty three percent of the total‘class.,h7a

‘;ftoplcs that I was requlred to‘1

. Vthe state and by my dlstrlct

LET s TAKE A WALK'THROUGH‘THE UNIT

'S IT WAS DONE IN MY CLASSROOM

I hadaav hree fo r bomblna 1on classroom of thlrty

shmyff%urt'“graders

zere low to average studen'

t;Eleven of the

;cademlcally hlgh i

I explalneduto m T;tudents that there were certaln

each These were mandated byﬁu’Tf'h

’I,then dlstrlbuted currlculum?srﬁiff’

the currlculum str’ fand dlscuss1ng;7”

'éfstudents what theywwere'most

, They came up w1th the;follow1ng

ttGold Rush

,:Trans :rtatlon systems 1n Callfornla.

';meater prOJects;inféa'

‘:?‘Reglons of Callfornl



fd6‘ Immlgrants who came to Callfornla;¢,:f

”ff? Changes 1n‘Ca11forn1;;11fe from 1900 tovthe prese

Then, we votedion the toplcs

lfwas the Gold Rush w1th eleven votes LKQCIose7§eddndfva,

J'?fwater projects 1n Callfornla

After thlS select;on,twe proceeded t gfthe thlngsfg

fve know about the | Q‘RuSh Students generated the ‘;ﬁlfff*5 -

“efollow1ng

5 1“.’._‘_.".,_“ They used sp'eclal equlpment to mine gold

, 20

Lots of people moved to Callfornla to mlne gold N

People weremgreedy They trled to take each_

‘k-other s gold

‘ 6 _--Some people‘dug w:Lth thelr hands
Jf1ltrisome people used dynamlte e
8. /They used plcks and shovels v
‘{ 9{ffThere was a man who flrst dlscovered gold
lQilThey worked for a long tlme to flnd onf?nuoéht

.¢Some people used pans‘to get gold

lithlzé_They used cradles tofmlne gold

itlfllS,'Some people d;:dfwhlle mlnlng for gold

‘*flgfsThey used carts to go 1nto caveslv mlne‘for gold@Jﬂ5r e

ifﬁls{ It 1s worth lotunf money




When we completed theflbst of the thlngsfwe knew about_fafjf‘”'

the Gold Rush we. began to llst what we would 11ke toflearn.w."t

»]f about thlS perlod in hlstory : We all had 1nput in. thls,_ y?;J;}~"

‘lu1n¢1ud?ngjme . We came uP w1th the follow1ng llstFa*f'”’
1d1f'”Who’was the flrst man to d1scover gold7

"stfZITiwafcome they wanted gold?\[]ﬁf"*

T;ifsgngcwddld thelytlnd out about 1t‘>

"45 Whogprlced the gold’v

hb;adﬁho:knew 1t was gold7
:jéufﬂWhvaere they so greedy’l
dl*lr?i*then was 1t flrst found’ nyg
”:'Qb,sf_‘How is 1t made7 dof‘.' Hw
'19f~xﬁ°wdd1d 1t get 1ts color7 “hl
lb;'Howtmany people dled looklng for 1t7l'5*
'ibll;kWhy;were they crazy about 1t’ .
.Ji,léarhow{dld the Gold Rush start’ o e
'2‘13.yWhyrd1d they want to be rlch so qulck?”“u_v
"tfbl4.'Howfd1d they know there was gold7 L
‘ﬁ;lsﬂgHowddld gold get 1ts name’ 1d”‘

o 16. How¢d1d people travel here to m1ne for gold’l”

id‘iZ?TH¢W]d1d they tlndbout about 1t 1f they 11ved so;!fﬁ;nt”"_v

o far?

;213f°Where d1d all these people come from7

d”flét*What were the communltles 11ke back then7

,1 1nv1ted the students to 51gn up for those toplcs that;_ﬁ;

they wanted to research : Some students had dlfflculty w1th .



| '_related to the toplc Flnally,

 this process and I told them that they could dec1de whenever_fthflf'Lf

‘u;they felt comfortable w1th a top1c of 1nterest to them
'Eventually all students s1gned up to research a toplc
R We took tr1ps to the llbrary and checked out as manj
‘books as were avallable. I went to a. chlldren s book storebd
piand bought over three hundred dollars 1n books to support
u‘ithe theme I brought 1n my own personal encyclopedla set "ddtghhd
51nce we have access to the school 11brary only one half T
‘;hour a week and cannot check out encyclopedlas I called
}_the dlstr1ct medla center to have them send me whatever h ,
ifv1deos and fllms they had on the Gold Rush I got the wordsh
7out to colleagues at school and teacher frlends.w Flnally,;Igﬁ_G
1sent a letter to the parents explalnlng what we were d01ng
fh:I told them that we were d01ng the research at school .tIpl
'1nv1ted them to encourage thelr chlldren 1n thelr pursults
‘pzby gettlng them thelr own llbrary card ; I 1nv1ted the'ef*

' fchlldren and parents to send 1n whatever they found that was;'f

‘I 1nv1ted the parents to stopﬂa

f.pby to v151t the classroom to see research 1n actlon

The students and I dlscussed some ways that we could
: p;tlnd the answers to the questlons We came up w1th a llst"”
ﬂof resources that were avallable. iuﬁf . , ,v' .

‘ I started the cycle by readlng several chapters fromh”gjf'
dbiggiix-gggi—ﬁ—ggll bY Laurregard I showed several v1deos“.;f‘:
vand fllmStrlPS to make the students feel comfortable w1thz;:”ﬁ:':

- the toplc They all took notes on everythlng ; 1 then'f}fﬁT'



ishared the books that I brought 1n as well as the toplcs 1n‘d
v’the books ] I told students that they could flnd 1nformatlon
‘1n the1r soc1al studles textbooks.’ | B
| With thls as ‘a start1ng p01nt I”invited‘the students o
 to select whatever they were 1nterested in and told them
rthat they could share toplcs as well. They started readlng
everythlng that was avallable and taklng notes on 1t

The readlng spec1allst at ‘our school got o) exc1ted :T
suabout what we were d01ng that she went home and asked her
"husband to bulld a covered wagon  she no longer had a
‘classroom of her own and mlssed the exc1tement of these
act;v1tres; She also brought in a ‘big doll Sweet Betsyk
w‘trom Pike. She brought in records and tapes of music from
.1thisbperiod. She made coples of songs and prov1ded the
words on“large charts ‘

o Another frlend told me- about the video, "Clementine,"'
:so I rented that The students were learnlng the songs from‘
dbnthe perlod and. really enjoyghg it.
| ST allowed for a; long t1me block every day and told the
\dchlldren that thlS was unlnterrupted readlng and wrltlng d
tlme [ At~thls polnt students started sharlng and readlng

books and taklng notes Some of the students “had gone to

‘:,‘the c1ty llbrary, got 11brary cards for the first tlme, and ‘

,tchecked out books‘ They brought them in to share with the

class.
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I worked‘my way around the room gu1d1ng‘students, y;id
l;:fllstenlng to thelr questlons, supportlng them 1n what they rﬁ*
ﬂiwere d01ng, and 1nv1ted them to share thelr wr1t1ng w1th
1hhlpeach other.' Small groups were worklng together and helplng'
°veach other 1n the1r research Whenever new materlals were -
hh: brought 1n, they were shared w1th the class a |

B When students got to a certaln p01nt 1n thelr .'

'“Vﬁlnvestlgatlons, they shared w1th the class and we all

‘:iihapplaudedhthe flndlngs lv»fffffﬁff;‘_ -
Students were told that they could share the1r flndlngsv i
K'flithrough art mu51c,.wr1t1ng, dance,ror movement 1f they so
e;cfchose to do 1t and they could do. this whenever they wanted
-to share thelr learnlng Demonstratlons were glven so that
.ﬂthey would have a model for the 51gn systemsv | o
| We dlscussed some processes that students mlght enjoy.lv
‘»Agaln thls was empha51zed as process and not product and
lstudents spent qulte a b1t of tlme trylng to flgure out what
Di,ldthey wanted to do | - |
¥ Some of the processes they declded on.ﬁhl
Tlf, Constructlng paper mache pro;ects—-mlners and gold
: nuggets : . | . v | . o . S
”té?threatlng murals (very popular)

g3f§fBu11d1ng slulce boxes out of - woﬁh and constructlon;"

”ff4;{{Bu11d1ng cradles out of wood

*fjs?}-Creatlng pannlng dlSPlaYS °ut °f p1e pans.



”5giuﬁthe1r groups

1116‘ ConStrﬁCtlﬁgiwacon tralnsbout of constructlon
'1i§aper | | e | T --~‘ . .v , |
”-7; Creatlng dloramas of m1n1ng Sltes and Communltles;f;
Students t°°k °Wner5hlp of thelr learnlng ' Those o
u;students who are normally dlstracted had dlfflculty dec1d1ngf
jjwhat they wanted to do. They eventually became part of'”°'

”T*Jcooperatlve groups and contrlbuted to thelr best ab111ty 1n f‘”

The students 11ked the-varlety of communlcatlons

'i:;favallable throughvthe smgn systems f. ThlS meant that the

}3,students communlcated through mu81c, movement drama, or

'P_art:‘ Many of the students used art as a means of

»,_gcommunlcatlon and some wrote songs and performed them

Students pursued thelr toplcs and were ex01ted about

1y;bthe1r success_ They presented whenever they completed thelrb'

'uf“works

They kept track of what they were d01ng 1n thelr
"*jjournals and expressed the d1ff1cu1t1es and successes of

‘;thelr dally work

E1ther 1nd1v1dua11y or ‘in groups they worked on slulce R

”;”'boxes, murals, books, reports, communltles, etc.~ ThlS lead 3"

1{J7to research 1nto rocks and mlnerals 1n sc1ence 51nce some

?~>”students preferred to to th1s Th1s actually opened up the_
theme to blgger 1deas whlch captured the essence of

fﬁf wholeness




"lfgo back and redo_:

Chrthought;about what‘therwefe dang ,jheY were told tha.ﬁ

“fthey were unhappy

ﬁlrth somethlng that they d1d they could

”ié 1f they were content w1th what jfl“

hithey dld they could contlnue w1th 1t : ThlS reflectlon7and‘lff{ﬂn77'l'

”f'evaluatlon process was a contlnuous cycle..ﬁﬁf“:”'“'“”

‘~creat10ns, our,rJ7"

'f'heach student or group that presented the1r creatlon,ﬁthere_ ‘ 7l

fwas a 511ent reflectlon on what was presented i When a11
-presentat1ons were complete,,we applauded all of the effortsf'l;‘
aas al celebratlon of our communlty s growth ThlS RS
»!acknowledged and valldated what students were d01ng,.rather

jthan g1v1ng one 1nd1v1dual or group more recognltlon than‘ffot’n

’”:annother Thls type of reflectlon and evaluatlon honors the{iﬂjlfr

‘VQQ fact that everyone has value and that t‘ei

o : are valuabl e

contrlbutlons Sy

What 1s partlcularly Lnterestlng 1s that chlldren are-f

.;capable of evaluat;ng themselves honestl

'}'contrlbutes to theacooperatlve env1ronmenthof the classroom‘ygﬂQ."'

Z:and makes everyone feel valued




.:ibased on thelr 1nterests They too,;felt a sense of

The Chapter l students 1n partlcular felt successful

ebecause they all were able to get 1nvolved 1n processesle?5

leacceptance and accompllshment and 1mproved greatly how they'e n

j”felt about themselves.e S




: uﬁlnv1tat10ns prov1ded the ba51c structures upon whlch the

"]groups of f1ve so that there would be 1ots of 1nteractlon

e
The structure of the un1t came from the state »d

:uldellnes : It also came fr

f frameworks and the dlstrlct’

'“_the format that was used Read alouds, m1n1 lessons w1thvh

“dklarge and small groups, 1nd1v1dua1 conferences w1th

,7students, large and small group dlscusslons, processes and

ffunlt was bullt

The phys1cal structure was one that 1nv1ted students togf }:yrt;]

"dlscuss and 1nteract w1th each othe"’;Thls 1s why?.,vfi’“”“' R

_s1nd1v1dual desks were arranged 1n clusters or groups

',jexample, 1n my classroom, I organlzed the students desks'1nf f"'”

';They could have been arranged dlfferently v Large tables

ffwere used for readlng,‘wrltlng, and llsten1ng centers

bLarge tables were equlpped w1th mater1als for pub11sh1ng,.ﬁfgﬁe,pg'

;1nc1ud1ng a large varlety of art supplles and paper
T_Students had access to a computer and word proces51ng

;programs

The classroom 11brary was equlpped w1th a var1ety'of
'f,tprlnt whlch 1ncluded books, newspapers, maga21nes,;and f

”VTresource books.
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L Manlpulatlvengfﬂk‘

"f{:The teacher s role was one of fac111tator,

= -RO'O'M ARRANé%FMEINT{{&’ "

An example of the phy51ca1 process 1s thlS room

arrangement.e*-

"h'"dert”fxvgg*f;f}{_ffﬁff Book Dlsplays
StorageyCablnets:jTI"

Math

rm'Reaaihgj‘hi
ertlng Area -
" (Writing

Table'q -
Supplles)3gﬂwh

Work/ L s S Sl
_ PrOJect Area BT - Rug Area
e : - : also used as

: ‘stage area S e R e T e

(Used for readlng,_j“ﬁ,-j . Supplies ==

~discussion groups,;ffﬂ? e

: plays) I

v7tArt,Area‘_"'e“r

. Cabinets

k jArt SupplresFé—;f;E:EE—f-Whlte Board-——ﬁ Hr;-—Teacher s Desk

Observ s'he locatlon of the teacher s desk

'v]done dellberately to deempha51ze the role of the teacher

to a551st the

'i”chlldren 1n thelr learnlng




MATERIALS S

"\ft I used books, f11ms;:été" 80 that students could
“ﬂiﬂtake notes and galn 1nformat10n Th1s gave them suff1c1ent

ffbackground 1nformat10n‘when they researched 1nformat10n

Some °f the‘potentlal materlals and processes were ff””

fifbooks, fllms, fllmstrlps,1V1deos, magaz1nes, newspapers,:"""

pulnv1t1ng v151torsﬁ and taklng fleld trlps

The art supplles 1ncluded palnts, Chalk'w“

‘ﬁmarkers, and paper of dlfferent textures and 51zes 'Paintfjk

)';brushes camerln”a varlety of

ertlng supplles con31steduof a varlety of paper‘

‘~:1nclud1ng paper w1th computer generated de31gns so that
tstudents could become acqualnted w1th wrltlng storles on
if’paper of dlfferent forms & o o e

Books were dlsplayed a11 around the room to 1nv1te

’1zes also f:ﬁfw~m?';wﬂhfﬁm¥w.??”

‘chlldren to brouse and read Books were ordered from the'j.f"’“

‘f°dlstrlct 11brary to supplement the classroom books Books:.’

”2fwere checked out from the publlc llbrary as. well




g n

Other structures that were process structures 1nclu‘ed

3'ftheme Thls then led 1nto what the students wanted to knowvﬂﬁh“"vl
e'e’about the toplc or theme The teacher worked as a arffff’i

'5:fa0111tator and a551sted students 1n how'jb 1d go aboutﬁ'

ffﬁfthelr research or act1v1t?_s; they.shared the1r results w1th°

’hfthe rest of the class

Sometlmes they read reports Other tlmes theyv_

gpresented thelr flndlngs by wrltlng songs,"creatlng art1St cf‘f;s*frfﬁl

h“;QProducts,kor d01ng a dramatlc presentatlon.fqh“‘ws .

'V.eother areaslthat they w1shed to pursue

f~f@students pursued the study of ploneers,

;;study gold mlnlng COmmun t :‘From here,‘fpf

v”i”nterested in the Tfeﬁeéfbhedffff”ij#”m

'ocks and mlnerals an

'»ﬁj?these~arease*

jtaloud from books that often’m tivated the students to

"mfiresearch tOplCS of 1nterest to them ‘pFor example, I read




Patty Reed s Doll anddthls created 1nterest.rn ploneers and‘
how the ploneers came to Callfornla.

Another process structure was that of pu111ng studentstd
,together to work 1n m1n1 groups., Based on my observatlon ofn
‘sthe students, I observed that students at varlous p01nts of

’fthelr research were ready to work on story characters, plot

vfsettlng, etc ? These students worked w1th me to obtaln more. j:ffh'

'1nformat10n in these areas I 1nv1ted the students to JOln .
',m1n1 groups., The students had a cholce in- th1s They could
accept or decllne the 1nv1tat10n based on thelr 1nterests
Other process structures that were 1n place were ‘the o
-learnlng communlty and env1ronment Thls endorsed the o
\1mportance of the 1earn1ng theory |
As students worked together and created and worked on
'ﬁiact1v1t1es, they contrlbuted to the learnlng communlty ‘
) Evaluatlon was another ‘process. structure that was bu11d

1nto the unlt ’ Students conferenced 1nd1v1dua11y w1th me

.They also conferenced 1n groups w1th me _ The students and I;"‘

’~kept portfollos My portfollo 1ncluded notatlons of
f‘completed work the way the chlldren 1nteracted w1th each
'1rother, and how the chlldren worked through the processes

A*fMy notatlons 1ncluded students 1nterests, strengths,vAd'

"Aweaknesses and growth

- The students evaluated themselves and were asked to v
rkeep Journals that 1ncluded thoughts and feellngs about what‘

ltthey were d01ng They were expected to wr1te about what



'lthey had‘learned.*fTheyfwere ?xPeétédlt° eualuate?their“yfgfffi’:

‘processes
'dSome potentlal act1v1t1es/processes Were. 7;1‘
‘htfl;t_ertlng in d1ar1es | | L
vfiél'kertlng postcards
3:7iWr1t1ng letters
f4¥‘dWr1t1ng 1n Journals.?h‘
g? Writing poetry o
6. ‘Creatlngﬁmurals{ -
«?, 'Creatinc dioramasr
F“8;"fWr1t1ng plays | | |
‘”i?lisome processes for flndlng out what students knew about”
h,a toplc or theme. | o “ | | T
h;l; Bra1nstorm1ng as a class and notlng 1t ‘on butcher W
'_'péper;‘ . o ; - _ , :
o 2. Wr1t1ng qulck wrltes whlch meant wr1t1ng down'lib‘
hqulckly whatever came to mlnd and d01ng 1t in two or- three'jj;
mlnutes. g | | » bd P
o ~3; Clusterlng whlch cons1sted of wr1t1ng the focused
. word or term and wr1t1ng br1ef notatlons of thoughts related
'“:to the term.,h | IR | T : N

We found out what the students wanted to learn about

' dthe theme We contlnued to make llsts

Based on thls, we determlned the resources that were
‘avallable and those that we needed _Students were 1nv1tedt

,to brlng 1n resources also

:;n56}1



I 1n1t1ated act1v1t1es by readlng aloud to the

‘students The students recorded thelr reactlons, thoughts,ffﬁ"”

| and feellngs about the story by wr1t1ng 1n journals and
dlarles SR | L
The.read aloud also 1n1t1ated other lessons and
activ1t1es. Some m1n1 lessons were e |
;'l;: Learning‘about flctlon |
lzf"Learning about’characters,
3gr hearninglahout:storjl -
;~4. Learning ahout_nlotrj~d’
5l~1hearning’about'prOblemslf
6. Learning aboutfsolutions,
Some-activitles were:
1. Selecting‘stories‘forvliterature groups.
2. Writing stories.ﬂ | |
_3: ‘Sharlng storlesv } N
.>4,’ Reading (Sustalned Sllent Readlng/s S.‘R,),>4
5. 'Dlscu551ng 1s small'groups. | R
6. ~Read1ng to eaéh other
7 ertlng (Sustalned Sllent ertlng/s S W. )
f.8.;,Wr1t1ng responses to students

9. ‘ertlng responses to the teacher
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READ ALOUD B

(BIOGRAPHY OR AUTOBIOGRAPHY)

At one p01nt a blography or autoblography was. read to”]Tiﬁ-

‘rylntroduce thlS concept to the students e

,lessons of these toplcs From the mrnv lessons students

": broke 1nto small groups to do the follow1ng

le; They selected further readlngs
They read 811ently i
}tj[;3t1~They wrote 511ent1y »
4 They read and responded 1n small groupskv
After they d1d thls,_they responded 1n the follow1ng
, ’:‘ways 2 Sl : s | 2 ‘ i ‘ - =
"U]cl;;hThey wrote blogranhres ‘
.hf2.hiThey wrote autoblographles
:dvﬁESt‘-They shared blographles
H They shared autoblographles

There were many other optlons that could have occurred,
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‘:v_fPETTERﬁWRI?iNGi,};_

At one p01nt letter wrltlng was 1ntroduced 'Thistwasjdiﬁy?*h

'“done by readlng The Jolly Postman There are other good

'T”rbooks that could have been 1ntroduced There are lots of

.ch01ces

Other books that demonstrated letter wr1t1ng were on '

:'lesplay,’ Chlldren were 1ntroduced to letter wr1t1ng 1n thls* A

" way. The ch11dren dld ‘the follow1ng .{ffflv-V?=~éé‘:
77_d1;; They wrote letterS-_l,yzi._r, CRVICEINE
'{‘2{ They read the letters to each other.

e 3 They read the x ‘etter wrltlng books

i 4. They dlscussed the letter wr1t1ng books
It 1s 1mportant to note that these act1v1t1es are open -

: ended and could 1nc1ude more optlons




“;;follow1ng

(FUN WITH SOUNDS AND WORDS)

INVESTIGATION OF SOUNDS AND WORDS

As students demonstrated an 1nterest 1n the sounds of fgf;hf¢4-~f

:waords, thls was 1ntroduced Some of the books used for thlsﬁ ff7 N

“”were Gupples in Tuxedos,‘Superdupers, and The Dove Dove

There are many other books to work w1th when you do thls

: After readlng the bOOkS, the students d1d the I;?fht

fddigﬁ‘They selected and played"‘withfwordssf:ﬂﬁegrfhtz

2. They wrote‘"fun words

Other p0551b1e aCtIV1tles are e el T

1 Wr1t1ng act1v1t1es.“
2. Tape recordlng act1v1t1es. v

. Wh3;j Vldeo recordlng act1v1t1es]‘* oo

Chlldren 1nvent many p0551b111t1es The teacher and ”»f;;ﬂ:

-fchlldren can create a varlety of ch01ces




© FUN WITH LANGUAGE

.Thréughoutthe‘readiﬁgs;.mini,grouPS-Were fOrmed‘and ‘
: leSSons‘foéﬁséd bﬁ_thé_natufé,of language. This was done as
v éﬁudénts éXﬁresséd‘an?intérest or:appeared :eady tovacéépﬁ
information;dn:nbuﬁs;fverbs, adjectivéé, adverbs,'etc;:’.
v’..vsome §f‘the'§tqdénts téfleétéd on theif 6wn writing tb..
.;see”if they had these»élgments. They.sharéd this | )
information‘in_small gfoups.vahey ékchanged writing and
assistediéaéh Othér in éxpiorihg lahguage.‘ |

Ruth Heller has written'a'sefieé of books that deivé 
into the éarts of speech.: The pictures.ére vibrant and the
writing is interesting and inviting. |

Again,»the>proceSSes are,endlessfand are the‘étudenis' 

choices.
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i -*_I;N_vIvTAT,:I‘ONs‘,'_To POETRYf~ R,EADING AND WRIT:IN'G:-‘

As students expressed an 1nterest 1n poetry or as the

iteacher observed that‘ch;ldren could be 1nterested 1n

.’tPoetry; thls was 1ntroduced to the students

A varlety of books were dlsplayed and reafaai-
students M1n1 lessons were done on the follow1ng. R

‘»l,f'Readlng poetry

b"hf2rf Investlgatlng dlfferent forms of poetry such asajdu"'

'”hthe halku, the dlamonte,.etc

” ‘b3.“aExplor1ng books that demonstrate good poetryp.‘~Vﬁf*"

:“b4y;fWr1t1ng poetry
It is 1mportant to keep 1n mlnd that chlldren are }'

/f1nv1ted as they demonstrate, or express an 1nterest 1n

;QPoetry, or the teacher as observer 1nv1tes them 1nto the’“dﬁ

proceSS. I



'”fuc1rc1es.,~

vj;jgg;s;,‘cg:ﬁc m MULTIcULTURALASPECT L

We read the book People, to 1nvestlgate the

:fmultl cultural aspect There are 1nnumerab1e:books to reav_;ﬂ;b_r:_

,;faloud and explore thls theme

In thlS partlcular un1t the mu1t1 cultural theme 1s'

fﬁstrong and w111 be woven throughout the unlt because of thefbl}”l“'

v__d1ver31ty that ex1sts 1n Callfornla.v G
| Demonstrate and share books w1th thls theme.':Read andrfj

"}fadlscuss w1th the ent1re group and w1th small groups.l_tfi”

:“Students themselves can ielect books to read 1n 11terature iden

Mi~3‘ Students can explore 51m1lar1es{and dlfferences b tw eﬁ
dand among cultures ' A multltude of tOplCS can be created f;V”H

;thfthe‘students.:-fdfb




-rzmmc . OUT. ABOUT. Tn‘é, co;n‘ '._'RU’S,I-}I AN

Inv1tat10ns were extendedrto read from prlmary source_f‘

sghfperlod Thls was done to motlvate 1nterest

,nals and letters used durlng thlS ;?fj*.WQ«l"

As students read about the gold rush and the ,}dl”;"l7"‘:h“v

:‘sacommun1t1es that ex1sted at that tlme, they d1d the

Trtffollow1ng
1. They wrote ‘-'j;,am‘alse! S
"“12;}lThey#wrote letters |
ff3,1vTheYdd1d creatlve wr1t1ng
';f4}ilThe§fwrote miner's Journals
Tfﬁstudents;created and expressed themselves‘1n varrousﬁh;h_,
.;fvw§§s_ Some were‘ v N L
| 11 llh‘The drew gold minlng equlpment
;51h‘23‘rThey wrote and performed plays
"'53:T They made murals -v‘db “
”Td}543¥LThey made Callforn1a flags.d
:Q;SiéfThey created gold m1n1ng conmunltles

";4;They created d1oramas

»5{ﬁThey wrote and kept Journals . | |
v vThe p0551b111t1es that students and teachers.could comes;‘

aiup w1th would be / E o | L Koot
: f 'L,‘ Performlng‘skltsbw‘

hﬂh2,7 Performlng dances |
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Lt ‘.f“omm GENRE

3~] I read aloud a varlety of genre.e We read&and exploredht;ylﬁ

“‘folk tales, short storles, poetry, flctlon,_hlstorlcal
d‘flctlon, and nonflct1on. t;jf:ffkf'
| o dlsplayed a varlety of a11 genre and extended

ddlnv1tat10ns to do the follow1ng

'.9*1 Read books

vddf}?ﬂfferte books
”'”53;- Dlscuss books‘
dé:; Compare and contrast the varlous genre.e
.The p0551b111t1es are endless and 1nv1te students to ”

‘d contlnue the cycle of exploratlon and process.iﬁaevb




HOW TO PREPARE AN INTEGRATED FOURTH GRADE -

S SOCIAL STUDIES LANGUAGE ARTS UNIT -7“"”‘

You can prepare for the 1ntegrated unlt by readlng and._-"‘1

va*lvloecorru.ng fam111ar w1th the Callfornla Soc1al Studles T‘:;‘

-fFramework and the Callfornla Language Arts Framework ln@ff;7"

,;csoc1al studles, look at the broad themes and the major

'dfconcepts Th1s helps 1n organlzlng a unlt by openlng up”
":many poss1b111t1es of exploratlon and experlence by the

'istudents.

' f:‘ Select relevant 11terature and other resources and

"fmaterlals that support the concepts ' Thls could 1nc1ude

.as.

’lfllms, fllmstrlps, v1deos, computer related materlals,
well as art and mu51c resources.nlf'v - L
’ Arrange the env1ronment for cooperatlwe learninglhﬂ‘
TRUGroup desks 1n such a way as to 1nv1te and encourage soclali;fgl

-ilhlearnlng Arrange for personal space Establlsh a

tgatherlng area._ Thls can be used for a varlety of purposesfff“”

T'Such as focu51ng attentlon, sharlng 11terature or wrltlng,?ffxiT

'ffnand demonstratlng m1n1 lessons or experlments Let the

-wwfkclassroom reflect student work

‘”*ffground rules and allow tlme todevaluate act1v1t1es

f Begln to work w1th students 1n groups.‘ Establlsh

Q?’Reflectlon and evaluatlon are 1mportant aspects of a b

's7lwhollst1c env1ronment}i Students are g1ven tlme to

66




bgreflect--to look back at what they do, evaluate 1t and

Change Whatever they dec1de to change students reflect on .

V»thelr processes and evaluate on a cont1nua1 ba51s

tisfﬁ Accumulate supplles by worklng w1th the students and

: thelr fam111es Get the 1nformat10n out to frlends and 'Tdsﬁb-%~

colleagues., These can be valuable resources for needed

'ﬁmaterials Bulld a personal collectlon of llterature and

dresource books | B B X “

; Reflect on the teacher s role.' Teachers and chlldren
;negotlate curr1culuﬁ 1n a communlty of learners Negotlatecn

.‘:class rules together Dally bu51ness can be turned over to:

the students Practlce llstenlng and observ1ng students

dLook for students strengths and bulld ‘on these strengths

Establlsh currlcular structures that are. components ofhbdf

s a whollstlc classroom Con51der the follow1ng
1;  Share 11terature | S ‘ |
2. ‘Read material ofvtheir”(students')’Choicef"
‘ 3; Allow for Sustalned Sllent Readlng and Wr1t1ng as
well as respondlng | | | | o |
.f{:4.v Share books ‘
“;'Sf‘dRead aloud by teacher
6,n5Employ readers theater.fb
‘ uhj;’rsetnupspalred‘reading;k;:iff‘

é."USeﬂliterature sets}ulvvk

‘-957'Use basals and textbooks as resource materlals.f,ZV.”7;

’kf_ loﬁf Teach skllls 1n context



H'fll Use semantlc maps, sketch to stretch and’ggﬁefga«:yt::,a.«v:

fl whole language act1v1t1es Lo | o |
""flz,‘ Increase use of Journals and learnlng logs.‘ f;?a‘
th[l3;, Allow tlme for sharlng | v- | |
vlétdyEstabllsh an author s c1rcle to clarlfy meanrng‘
":ld:akSet up- an author s folder for on901ng student

'fWriEiﬁéyizf.u%»sa'“""“

v»:IG;J‘Establlsh a classroom newspaper._57r”5

‘hiijrliEdlt w1th peers.latd”

'f'lSQ"hGenerate wrltten dlscourse

:llg; Encourage 1nterv1ews S0 students can 1nteract and

fwf}learn about and from each other

;20 Respond to 11terature 1n a varlety of ways

Tf.ZIgf Celebrate learnlng and authorshlp bY Preparlng anda ;;d?7'” B

v:,presentlng books and other creatlve endeavors
After the env1ronment and structures are 1n place,,d

' begln the cycle by flndlng out what students already know

os_about the theme Flnd out what they want to know and learnlftshf

‘aStudents and teachers work together to determlne ways that

‘ ithey mlght flnd out the answers Students make dec151ons"’F
:,about what they are 901ng to 1nvest1gate Students work

"together in a varlety of ways and share the results.; ThlS
'7lhleads to new 1nvest1gat10ns Whlch keeps the cycle going

| Use teacher resources for currlcular components that
(”support your 1ntegrated 5001a1 studles language arts :

-'fcurrlculum



Save student generated work and have students as51st 1nl,%
'u‘evaluatlng the1r work These materlals can be shared w1th :
parents at conference tlme : Conference w1th students on a

”regular ba51s

Contlnue to read artlcles and books to a531st you 1n 'f?“-“=’”

your Journey to change - An excellent book 1s Creatlng

*Classrooms for Authors" The Readlng-ertlng Connectlon by

‘deerome Harste, Kathy Short and Carolyn Burke.f}""

” Lastly, look at the model un1t 1n thls progect to guldeygy'

sand a531st you 1n putt1ng together your un1t : Read through :

' the "Walk Through :" in order to galn some 1n51ghts as to ;jj;‘

-how the unlt could p0551b1y evolve for you. Each_one 1syf"

[;unlque and spec1a1 as 1t should be




iabrev1ewed the requlrements that were supposedly my

CHILDREN S REACTIONS

AS THEY WORKHD‘THROUGH THE UNIT

Slnce thls was a new way of d01ng thlngs for me Lg_

J,;and thls class, 1t was 1nterest1ng to note some of the1‘f&it5fvu”

chlldren s reactlons as we 1mplemented the unlt

't All the chlldren were astonlshed at how we:

g rrespon51b111t1es . The chlldren read from currlculum :

= strlps prov1ded by my dlstrlct and suggested tOplCS

'that sounded 1nterest1ng to them They 51mply could

’not belleve that L had 1ncluded them 1n the currlcularty

7PF°C¢SS ' They enjoyed selectlng the toplcs on whlch sl
l"}”e‘ V‘5;°éd' They had never done anythlng llke thls and
‘l;could not belleve that 1 was sharlng thls“f”H”'
Hrespon51b111ty w1th them
| Even more astonlshlng to all of them was the factl'7”
9that we voted on tOplCS and dec1ded in a democratlc way
'twhat ‘the toplc of study would be Nearly every chlld :iv
-commented that they had never done anythlng 11ke thlS
Fjbefore and they stated that 1t was a very fa1r way to f#vTTV3*

“Twork‘w1th a class I contlnually heard the word "fa1r

‘"fd-as we processed through thlS stage

They reallzed that the democratlc process was the
.result of a fa1r way to select a toplc, however, they B
”dld not understand the concept of democracy before,ifi~“'7'

"and thlS process helped each ch11d comprehend the



\'g;had a’ v01ce 1nf he selectlon

”";fthat the1r toplc was not selected but they were very

ffdemocratlc process‘;;Each chlld felt good“:hat he/she_lidﬁaf,f,"‘ o

Aany were dlsapp01nted

‘hrfcomfortable that they evenvmad a ch01ce in thls k1nd ofbhvfff” -

rde01s1on

When they came‘to the p01nt where they needed to L

l'select what they wanted to research there was. qulte‘ajifusff7'h o
'*ﬂblt of confu51on, but that was ant1c1pated 51nce thlS
“*_was a. new process for all of us Once the students 1af{f4,u:

dec1ded what they wanted to pursue and got 1nvolved

:_fthe group dynamlcs were very 1nterest1ng
‘The’"at rlsk" students felt good that they could
‘vwork w1th more knowledgeable students They also
tcontrlbuted 1nformat10n as a result of taklng in

”1nformat10n from audltory and v1sua1 input from v1deos,;[agi

"_foral readlngs, and dlscu531ons w1th1n ‘the groups ”Igﬁviv”

‘:notlced that they d1d not depend on the more talented iddﬁ7“

"v”‘students,fbut were comfortable w1th the1r 1nput

Many of the‘"at rlsk"‘group worked on murals and

:"}Npresented oral reports Agaln, they demonstrated

”f}?artlst1c and verbal ab111t1e_‘

ithat compensated for

'f"thelr low readlng ab111t1es They commented that theylhsdtfm‘

hffﬁnot only enJoYed d01ng the murals, but that they 11ked:”?

flbelng able to share.lnformatlon}is;a group I know;dww"
'bthat they felt good about themselves by the way they

dtsmlled as they worked and presented thelr shared



pro:ects.;*I»oftenlheard'commentsfltke;g"Thisfls\really;Q L

.fun.; I w1sh we could always do thls

Thls comment was heard throughout the 1mp1ementatlon offfﬁfh

the un1t L Y v : o
| After they presented thelr pro:ects; they walked

'off w1th proud looks on thelr faces You could tell

that they were pleased w1th thelr pro;ects » There»wereu,n_,,_

ﬂmany klnd comments w1th1n the groups as they flnlshed

ypresentlng.- They actually seemed to. develop a sense ofl g

4respect for what others had contrlbuted to- the outcome

| I‘also notlcedva‘sense»of.excltement when £
informationdwas found onvtheir‘topics ‘»Theyfran'upftov'
‘hme w1th the books or maga21nes and shared w1th me what
,fthey had Just dlscovered } It was exc1t1ng for me to
"see how much they learned | |

One thing that‘surprlsed“me was,the fact thatamany‘

students;'including*thef“at-risk"lPOPU1éti6n,TWéﬂtﬁt0v:

'the llbrary and- checked out thelr f1rst 11brary cards g‘;g:

and brought 1n books to share w1th the class They
_-were really exc1ted about thls process They were5xﬂpatf
really proud that they brought 1n books to share.dv””‘;

lThere were many smlles when they d1d thls.f I also

‘-heard many comments from the chlldren that the parents:f}~5

‘enjoyed gettlng 1nvolved by taklng them to theflibraryf

‘-‘Thls was a good opportunlty for parents to do SQmething\T”“

p051t1ve w1th thelr chlldren
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R Flnally, student Journals revealed much.bv
1nformat10n about how they felt as Wwe 1mp1emented the
' un1t I contlnuously read from almost everyone._-

,l;:hThls is fun. » _ :
FZIItI hope that we get to do th1s agaln
3 FJI 11ked worklng w1th a group
»4.'"It was fun writing a song and presentlng 1t.\97”
5 IKWe ~get. to talk alot | | 3
vé.f I- llke to draw
‘: 7;I‘Pa1nt1ng murals are fun.
: 8l I 11ke readlng about the gold rush
9. I llke studylng about rocks and minerals.
'10( I hope that I get to have Mrs "Fi" agaln:nextw;
year -
There deflnltely was a posltrve tone 1n the
overall class as we 1mplemented the unit. vIt‘seemedfas‘

,though the students got alongvbetter wlth each other,asly
'we progressed'throughtthe unit I could sense the
5d1fference and 1t was Just more’ pleasant belng in'a I

g_‘classroom where ch1ldren cooperated and enJoyed what -

‘ they were d01ng
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ANNOTATED BIBLIOGRAPHY d

AP The follow1ng key 1ndlcates the use of each book and s
“F‘can be found in brackets at the end of each entry. . = .
: 'S. 8. = This book is used to teach social. studles
Jf‘content It includes the broad base of soc1a1 studles
7~whlch includes geography and history.
. “M. C: = This book is used to address the multlcultural
ﬁaspect as related to the d1ver51ty of cultures in the state

. of california. It does not mean that it is restricted to af

o specific grade level ‘but enhances the knowledge of - S
:fj:multlcultural educatlon and meets the needs of the dlver31ty<*
-~ of learners 1n the classroom today. : B

: *{ L. L. This book is used to teach language

R L1t '=, ThlS book is used for literature based - S
*Ilnstructlon, even though it may be on an assigned llst for .

~~ another grade level.  This meets. the needs of the d1ver51ty‘

-?;,}of learners 1n the classroom today

BOOKS

'?fjlaafaéma;ivgf (1981) Brlnglng the rain to kap1t1 plaln o
PRI ‘Dial Books. “This African rhyming folktale tells how .

- Ki-pat, the herdsman, works out a clever. method to save;j} SR
p1a1n from a long drought Grade levels 1 -4. vFolk-ﬁ "xl'

lore {Lit., & M. C. }

o Adolph A , Ill by Steptoe, J. (1982) Coldrs of the
- race. Lathrop The poems in this book are written
. from_ the point of v1ew of a child w1th a black mother
B ~and a’ whlte father Grade levels 4 6 ‘ Multlcultural'
“yaspects {th , M“’ ,},,?,,y_ : :

”hh‘_Ahlberg,uA ; &WAhlberg,, . N(1986) The Jolly postman L
o L e, Brown. A-postman. dellvers mail to fairy tale e
~characters. Every other page of the book is an

“kinds of" wrltten communlcatlons } Grade level 1.
, ‘Letter wr1t1ng {L L. } . - :

E,Amon, A Ill by Amon,_‘ (1981) The earth is sore .
; Natlve Americans on nature. Atheneum Poems and songs
" that - express. ‘the feelings and thoughts of Amerlcan ‘
"Indians about nature, ‘the: whlte man., and land misuse.
éf:_ Grade levels K 6. Mult1cultura1 aspects {S S
o Lit., M c ,“ L L } : e
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Ayles

worth, T. G. (1988). The Pacific: California,
Hawaii. The New York: Chelsea House Publ.
Discusses the geographical, historical and cultural
aspects of California and Hawaii. Geography; Multi-
cultural aspects. {s. 8., M. C.}.

Baker, 0. (1981). Where the buffaloes begin. Frederick

Barki

Warne. In this tale, Little Wolf, a courageous boy,
longs to find the lake where the buffaloes begin.

His adventure comes to an end with a wild and
unforgettable ride through the night to save his.
peOp%e. Grade levels 5-8. Folklore. {M. C., S. S.,.
Lit. ’ : :

n, C., & James, E. (1983).  How to write a great
school report. William Morrow. Written for the
student, the step-by-step process of preparing
(choosing, finding facts and information, taking
notes) and writing (getting ready, rewriting, checking)
a report for school are laid out. Examples of
reference materials and sample reports are included.
Grade levels 4-9. Report writing. {L. L.}.

Barnard, J. (1972). Voices from the Southwest: Antonio

Jose-Martinex, Elfego Baca, and Reices Lopez Tyerina.
Scholastic. The author describes the struggles of
three Mexican Americans in various historical periods
to redress the wrongs that their pecple suffered.

Grade levels 4-9. {M. C., 8. 8.}

~Baylor, B. (1972). When c¢lay sings, (Southwest).

Scribner. Poems and drawings describe the life of
an American Indian in earlier times as depicted on
pottery. Grade levels K-6. Nonfiction: Poetry;
Multicultural aspects. {Lit., L. L., M. C.}

,‘Blair, W., Il1l. by Rounds,-G. (1944); Tall tale America.

This legendary history of our humorous heroes includes
Captain Stormalong, Jonathan Slick, Mike Fink, Febold
Feboldson, Paul Bunyon, Davy Crockett, Pecos Bill,
John Henry, and numerous others. Grade levels 4-6.
Tall tales. = ({Lit., L. L.}. :

Blumberg, R. (1989). Great American gold rush. New

York: Bradbury Press. Describes the emigration of
people from the East Coast of the U. S. and from
foreign countries to California to pursue the

75



dream of dlscoverlng gold Gold rush ploneers, S
1mm1grants {th., 'S, } v : .

Bodecker, N. 3. (1976) Hurry,,hurry; Mary dear! and
' 'other nonsense. Atheneum. This is a collection of
~happy nonsense and tongue-twisting poetry. Grade
levels 2-5. Language development : {L L. }.

Brenner, B., Ill. by Bolognese, D; (1978) Wagon wheels.
S :Harper & Row ~ Insights into the 11ves of black
pioneers in Kansas in the 1870's.  ALA-Notable Book.
.~ Grade levels 2-6. Pioneers; Multicultural aspects.
- {s. S.,M C} o

Brewton, S., & Brewton,.J.’ (BEds.). (1968).
America forever new: ' A book of poems. Crowell.

This collection includes poems about American history,
;'tall tales, pioneers, city dwellers and landscapes of
American. ‘Grade levels 2-6. Poetry.. {S. s., M. C.

Lit., L. L.}, IR

*”Burton;’v. L (1942) 7The'little house. Houghton
. _Mifflin The story of a little house that
. sees many changes over the years, information about
-fbu11d1ngs, transportatlon, growth ‘of population, and
the increase in urban life is presented. Caldecott
Lt Medal Grade levels 2 5 Pioneer life. {Lit.,
S s. } | : Y oot s

Cameron,_A., I11. by Strugnell, A. (1981) The stories
Julian tells. Random House. Julian is great at
telling stories. He can make people believe almost
anything, especially his younger brother Henry. ALA
notable book. Importance of oral tradition. Grade
rlevels 3 6. Storytell1ng {s. 8. L1t } :

“‘Chambers, . (1984).‘ Callfornla gold rush: = Search for

treasure Malwah, N. J.: . Troll. - A young man's .
account of the dlscovery of gold " Grade levels 4-6.
Gold Rush. {S S., L1t } : S

,,Cleary,“.,»Ill by Ze11nsky, P. O: ’(1983) Dear ;
Mr. Henshaw. Dell. When Leigh Botts wrltes his
favorite author; the letters evolve into a journal.
Then he learns how wr1t1ng can become a personal tool
that brlngs insight and understandlng Newberry
Medal . Grade levels 4-7.: {Lit., L L } :
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Coerr, E., 1Ill. by Degen, B. (1986). Josefina story
quilt. Harper & Row. Faith and her famlly, along
~with a pet hen named Josepina, travel in a wagon train -
~ to California. They encounter adventures along the
‘way which are recorded in the famlly s patchwork qullt.
‘Grade levels 2-6. Ploneers {S S., Lit.}.

Comstock E (1979) Vallejo and the’four flags. Grass
: Valley,_Callf Comstock Bonanza Press. A story of
California's polltlcal history under four governments.
~ Grade levels 4-8., Historical fiction. California
. government. - {S. S., Lit.}.

Cooper, M. (1989). Klondike fever. Boston: Clarion
~ Books. Dramatic account of the Canadian gold rush
- near the Klondike River. Grade levels 4- 8. Non-
.~ fiction; Gold Rush. {s. s. L1t }. '

Courlander, H., & Herzog, G., Ill. by Chastain, Mayde
Lee.  (1947). Seventeen stories from Africa.
Henry Hold. Depicts good people and bad, warriors
and hunters, how the world became the way it is, and
other tales of human experience. Story telling;
Multicultural aspect. {M. ¢., Lit.}.

Cricket Sonqs:‘iJapanésé Haiku. .Translated by Harry Behn.

K - (1964). Harcourt. Brief, nonrhyming poems express
the wonders of nature. Grade levels 3-6. Poetry.
{L. L.}. '

Fleischman, S. (1963). Great horn spoon. Little. o
Jack's adventures begin when he and his aunt's butler
stow away on a ship bound for California. The Gold
Rush of 1849 is part of the adventure. Grade levels
5-6. Historical fiction. Gold Rush. {s. s., Lit.}.

vFlournoy, V., Ill. by Pinkney, J.  (1985). Patchwork
quilt. Penguin USA. Grandma's patchwork quilt is
to be her masterpiece, full of warmth and memories.
- When illness prevents her from working on the quilt,
.Tanya helps complete a labor of 1ove Grade levels
2-5, {s. S., Lit.}. : : - '

- Freedman, R;“(w1th photographs). (1983). <children

. of the wild west. Houghton Mifflin. Children of
pioneer families travel west in a wagon train.
Documentary photographs are included in this story of
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fthelr experlences : e 1 =~ Nonflctlon
1nformat10n. Ploneers {{S;fS.g_Lit,};{ o

ne lGates,u', L(1940) Blue w1llow | Vlklng.» Janey and. her fjfr:

o 'prec1ous blue w1llow plate are always mov1ng 'so her -
-+ father can find. work:
. after many adventures;’ a'settled home as well. Grade L
1evels 4 5. Contemporary reallstlc flctlon Ploneers - ’
“{S. ., Lit.}. SRS L o -

"#Glbbons, G,_ (1982) . PoSt offlce book Ma11 and how it~

" moves. Harper & Row. What happens to the mail after;
it goes in the mallbox is’ deplcted step by step :
Movements, mail. {S 8. } o :

l'rGoble,y_ (1987) Death of the iron horse : Macmlllan

L The overwhelmlng power of the 19th century American
technology and the movement westward had a disastrous
effect on the native Ind1an tribes. Grade levels
5-8, Westward movement {S S., Lit. }

,Goble, Pd (1987) The g1rl who loved wild horses. .
'~ Bradbury. With simple words and brilliant palntlngs,
‘the author tells the story of an American Indian g1rl e
‘and her love of horses ‘ Grade levels 4-8, {M C
L1t } : v

'*,Goble, (1984) - Buffalo woman. Bradbury Th1s legend
‘ ‘from the Plains Indians about a buffalo that turns 1nto
: -a beautiful girl tells of the klnshlp ‘between man and
*,.anlmal Grade levels 3 6 {M C. L1t }

s Hav1land N (LEd ) (1979) If people could
o fly. Phllomel‘ North Amerlcan Legends 'In thls

" . selection are storles told by American Indians,

- Eskimos, and Black BAmericans; tales brought by
_;European 1mm1grants, tall tales; and humorous ’

; ‘storles from: Appalachla Grade levels 3 6

“-'{M C. L1t } : o

‘JiHolllday, J. 8. (1981)‘ The world rushed in, New York:
: Simon and Shuster. Diary and 1etters of a California

Finally, she finds a friend, andfffﬁ

‘gold miner. Grade levels 4~ 8 Nonflctlon Gold Rush;fh"‘

{SA S L1t }

‘Hoobler, D., Ill. by Carpenter,'hA (1981) Treasures 1n
7 the streams: The stor of a Gold Rushk 1rl :




‘ Englewood Cllffs,m N. J.: Silver Burdett Press. The
lives of a ten year old girl and members of her
farming famlly are changed when gold is discovered on
. Mr. Sutter's land.  Grade levels 4- 8. Fiction. Gold
--Rush Pioneers. {S '., Lit. } ’ S '

Hopklns, L. B (1987) Pass the poetry please. Harper & .
Row. Blograph1cal information about poets writing for;'
children combines with specific techniques for
getting students involved with poetry. Grade levels
. 4-6. Poetry; Writing. {L. L.}. '

.;Hughes,- (1945) The dream keeper "Knopf. Many of
poems in this volume show the validity of the blues as

a poetic form. Grade levels 4-8. Poetry. {Lit.
L. L.}. ~

‘Issol, W., and Cherny, R. (1986). San Francisco, 1865~
1932: Politics, pOwer,and urban development.
Berkeley, Calif. University of California Press.
Describes and'analyzes the growth of the city.

Nonfiction. Movement and growth Teachers' Resource.
{s. 8., L1t }. ‘

Jarell, R., Ill. by Sendak, M. (1963). The bat poet.
Macmillan. The world begins to look different when a
bat asks questions no other bat has asked. Then the
bat poet makes poems about what he sees, thinks, and
 feels, and dlscovers he needs an audlence Grade
levels 3 6 "Writing, . poetry C{L. L.}.

Keats, E. (1965) JohntHenry ‘An American legend. _
Pantheon. John Henry, the railroad hew, was born-
‘with and dled with a hammer in his hand. Grade
‘levels 2-5. Folklore S iLit. )} ‘ :

Retold‘byVPaul Bunyan. Morrow. This legendary
‘character of Maine, Paul Bunyan, weighed 156 pounds
~at birth. Even as a young lad, he wrestled grizzly ,
bears. With Babe, the super ox,,he ‘dug the Great Lakes .
and the St. Lawrence River as he led a band of
lumberman westward. Grade levels 3-5. Myths and
legends;  Westward movement.  {S. S., Lit.}.

Lake;‘A.TI.; I11. by Lazzarino, L. (1990). Gold fever. |
‘ ‘Rourke, A. C. (Ed.). Rourke Publications. Describes
the origins of the California Gold Rush and techniques
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used. Grade levels 4~ 8 Gold Rush”'ok{S‘ S;;lLitllg‘

Lapman, E. S. (1969) The bandlt of mok hill. New York:

’ Doubleday Problems of gold rush times; boy wants to
join Murietta gang. Grade levels 4-8. Historical
f1ct1on | Gold Rush“ {s. s., Lit.}.

Laurgaard R. (1965). Patty Reed's Doll. Caxton Printer's
Limited. Story about a young girl who is a member of
'~ the Donner party. Story is told from the point of
- view of Patty Reed's doll. Grade levels 4-8.
Historical fiction. Westward movement; Pioneer life.
{s. s., Lit.}. ' : S

, ‘”LeW1s,“R. (Ed ) (1968). A gatherlng of great
poetry for children. Harper & Row. Grade levels 3-6.
‘Poetry. {L. L. Y. . ‘

Little, Brown. (1985) Word works-why the

- alphabet is a kid's best friend. A rich resource for
teacher and student alike. The fascinating facts and
suggestlons found here will provide an abundance of
activities, all centered around the extraordinary
richness and diversity of the English language.
Grade levels 3-6. Language development. Teachers'
Resource. {L. L.}. L '

MacLachlan, P. (1987). Sarah, plain and tall. Harper
Junior Books. When the father of Anna and Caleb
advertises for a wife, he gets a reply from Sarah who
has always lived by the sea. She agrees to visit them
in their home on the prairie. Grade levels 4-6.
Historical fiction. Pioneer. {S. S., Lit.}.

McDermott, G. (1974). Arrow to the sun: A Pueblo Indlan
* Tale. Viking. A young boy journeys to the heavens to
find his father the lord of the sun. Grade levels 3-5.
Folklore. Multicultural. . {M. C.}. ' '

Meltzer, M.  (1984). The black Americans: A history in
~their own words. Harper & Row. History of black
Americans. Grade levels 3-6. Multicultural.
{s. 8., M. c. }. SRR '

Montgomery, J. (1968) The wreth of'coyote lellllam‘
Morrow. This novel, which is based on the life of a
legendary chlef describes the oonfllct between the
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Spanlsh settlers and the Callfornlans who 1nhab11ted
take the area of present day San Francisco. ‘Grade . .
levels 6-9. Multlcultural settlement {M C

S S th }o D . S e ,

' Moar1,‘L.v (1981) : Save queen of Sheba. Suttons Two

" children are separated from the wagon train, and .
it takes all of Klng David's courage and energy to take
“care of his sister,’ Queen of Sheba. Grade levels: :
4 7 , H1storlcal flctlon Ploneers {S S.,_th }

E}leon, J L., Ill by Campbell Pearson,» (1987) .~ Fat
- .. chance. Claude  Penguin USA. Tall: Shlrley and Short
‘Claude meet on a wagon traln travel1ng to the Colorado
gold fields. They" compete in the mountains for gold
“until they dlscover the advantages of cooperatlon
"& Ploneer llfe ‘ {S S., th }. ‘

ItW.leon, 3. L. Ill by Degen, Bi‘ (1988) If you were a -
o Ta writer. MacMillan. Melia dlscovers the power of
. . words and the 1mag1nat10n as’ she encounters everyday
' events and transforms each event 1nto a cascade of
C poss1b111t1es. Grade levels 4~ 6 Language develop-
“wment {L L. } : :

j’o Dell (1977) Carlota "“Houghton. Ralsed to\take'
' the place of her dead brother, Carlota de Zubaran races -

her stallion through the California lowlands, dives. ’
,-1nto shark infested waters searching for gold, and

- fights between the Mexicans and Americans. Grade"

levels 4-6. Hlstorlcal f1ct10n Multlcultural gold

rush f' {S 8., M C L1t } _
'Perl f; ILl by Cuffarl, R, (1977) Hunters stew and :
hangtown fry: What ‘pioneer Amerlca ate and why. - Oy

“Houghton leflln 'Each section of the expanding S
“‘nineteenth century Unlted States evolved distinctive -
- foods and recipes. “What we eat today derives from -
ploneer experlences., Ploneer 11fe {s. S L1t }

- ijltt L. , (Ll966) Decllne of the Callfornlos. Berkeley,
Coe CA' Un1vers1ty of California Press. Focus on the

confllct of culture. Nonflctlon. Multlcultural

{S S.; M C.;,th } ' » : :

' Rylant C.,‘ Ill by Goode, DQ' (1982). When I was young
: 1n the mountalns Words and 1llustrat10ns evoke the _




'Sights/-scentSQvénd sounds of a happy mountain child-
hood. Caldecott Honor Book. Grade levels 2 6 '
P1oneers, Settlers. {S S., Lit.}.

Sandln, (1981) " The long way to a new land Harper
& Row. Carl Erik's family leaves hard times in Sweden
- and travels by cart, train, and. steamship to reach a
new home in the Unlted States. ALA Notable Book.
Grade levels 3-5. {s. S., Lit. } ‘

Schwartz, A., Ill. by Rourke, G. (1975) hoppers.
" Harper & Row. -Tellers of tall tales are sometimes
"known as "hard liars.”" This collection of one
hundred and forty-five "windies or whoppers or
gallyfloppers" has been taken from the American
folklore tradition. It is certain to inspire,
confuse, amaze, entertain, and otherwise excite
students' imaginations. Grade levels 3-6,
Folklore. {Lit.}. '

‘Shulevitz, U. (1978). The treasure. Farrar. Sometimes
one must travel far to discover what is near. .This
eastern European aphorism is integrated in the present
~folktale. In this story, an old man dreams thrice that
a treasure is burled under a bridge in a far-off city.
However, he finds the treasure buried in his own home.
Grade levels 4-5. Folktale; Multicultural. {M. C.
‘Lit.}. : ' ‘ . -

Spier, P.  (1980). People. Doubleday. The extraordinary
"~ cultural, racial, ethnic, and technological:abundance
of planet Earth is explored in this celebration of
human diversity and the ties that bind all human
‘beings. Grade levels. K- 6. {s. s., M. C.}.

Stein, R. c., Ill.'by Aronson, L.~ The story of the gold'
at Sutter's Mill. Chicago: Children's Press
Grade levels K-6. . {S.'.S., L1t 3.

Stoutenburg, A., Ill. by Powers. R. M (1966). American
= Tall Tales. Penguin USA. American growth and
geographic expansion during the nineteenth and _
‘twentieth centuries produced legendary figures to match
a national vision of almost limitless frontiers.
 Grade levels 4-8. Tall Tales. {s. s., Lit.}.

Terban M ll..by Maestro, G. (1988). The dove dove.
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,Houghton leflln Words that are spelled the same,_«f
_but have dlfferent meanlngs and pronunclatlons are =
ﬁcalled ‘homographs. Clever rlddles ‘and their ill-
‘fustratlons prov1de ‘an ‘avenue to discovery that S
-engages students in laughlng and 1earn1ng Grade :
”levels 4 8 Language Development {L L. } L

“:MTerban, M" Ill bY Maestro, ldt(l988) . Gupples in

. “tugedos. Houghton lefl1n ~When the name of a -
.p{QQor place becomes a word, eponym is born. “Ranging -
'Vﬁfrom hamburger to. marathon,.over one hundred eponyms e
© . are traced to thelr origins in the word: play book.
"ngGrade Levels 3 6 Language Development {L L }

Terban, M.,‘ I11. by Maestro, (1984) I think I

" thought and other trick >verbs ‘Houghton Mifflin.
. Learning the irregular verbs. of Englilsh can be ,”
~ooo fun when humorous rhymllng sencences combine w1th
“ o7 fun- filled draw1ngs.\ A book: that makes learnlng
;'about language an adventure Grade levels 4-8.

'°3,Terban, M., Ill by Maestro,, (1983) In a plckle and R

SR other- funny idioms. Houghton leflln The meaning

~and ‘the origins of more than two dozen’ Engllsh 1d10ms R
‘are explalned by using humor to gain 1ns1ght 1nto L
1anguage Grade Levels 4 -8. {L. L. } '

'fdaTerban,” 111, by Maestro,m_, (1986). Yourhfoot s on mv"ﬂf

feet! Houghton Mifflin. ‘A whimsical treatment of
”“< ‘ninety irregular: Engllsh nouns will. help students
understand thelr use Grade Levels 4-8., {L L. }

'uTeraban, Ill by Maestro,vGL (1987) Mad as a wet hen

. and other funnx 1d1oms.‘ Houghton leflln 136
“idiomatic- ‘expressions are explained. dloms are-m

axiifigrouped into the follow1ng sections: Anlmals,.;w;-‘;,hf
"erody Parts, Feellngs, Colors, Food, and. ‘Hats. A

. companion to- ‘In a plckle and other funny 1d10ms ';‘-J_» L

:Jf}Grade Levels 4 8 {L L }

j;;Terban,; Ill by Maestro : (1989) Superdupers

-Houghton leflln ‘ Words llke roly-poly, ding-a- llng;;lf;"

~  or ho hum add splce to conversatlon ‘and have o
,,;Mlnterest1ng h;storles. Funny illustrations of over one“'

- hundred common "superduplers" help. explaln thelr ”{1'
ff}ﬂorlglns Grade Levels 4-8. {L L } :




| fUnruh:‘J | (l979) The plalns across. ‘Chaméalgh/Urbanazzl

‘University of Illinois Press. Descrlbes westward
m1grat10n ’ Nonflctlon. {S S CLit. }

‘W1111ams, V "B., and Wllllams,‘JLvm(1988); Stringbeah s'

atrlp to the shining sea. Scholastic. Stringbean Coe
and his brother Fred undertake an exciting trip from

‘Kansas to the Pacific ocean. The story of their trip

Unfolds in postcards Strlngbean sends to h1s famlly.

: Grade Levels 3-6. {S S. L L.}.

:ﬂYep;h

(1975) Dragonw1ngs. Harper & Row. Junlor

‘Books ~ In 1903, Moonshadow travels from a remote ‘
'vv111age in Chlna to California to join his father whom

-~ he has never seen. Desp1te tremendous difficulties

and disasters, father and son struggle to live in

" San Francisco while: always working toward their dream'h
- of" creatlng a dragon-like flying machine. Grade :
~Levels 5-6. Hlstorlcal Flctlon {S S., Lit., M. C. }.

 Yep, L

'Ill by Wlesner,, (1989) The ralnbow people

?Harper & Row. When Chlnese workers began arriving in =

Calllforn1a in the nineteenth century, they brought

o ”w1th them a rlch cultural herltage _Grade Levels 4_8}
”‘{S s , M. C. L1t } . o R

‘) Yolen,j ,_(Ed.).' (1986)}' Favorite folktales

from around the world. ‘Random House. A collection of.

folktales from many culture. groups, ‘the stories in

~ themes:. Telling tales, The very young; The very old;
S bﬁheroes,allkely and unlikely; The getting of wisdom
~~ and others. Grade Levels 4- 6 ~{Lit., M. c.}.
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ANNOTATED BIBLIOGRAPHY
Visual Resources »
America moves west. Orange Chery Software. (1987).

Apple disk; Commodore 64. Westward Movement.
Computer Software. Teachers' Resource.

California gold: Stories of two women. Docu-drama
clarifying the important role that women played
during our country's westward expansion.

Gold Rush. VC.

California's heritage. Provides an introduction to
California history. <California History. Film.

Gold rush and the 49'ers. The story of how the

discovery of gold transformed the American West.
Gold Rush. Film. ' '

Oregon trail. Recreates the saga of the westward
movement. Westward movement. Film.

Placer gold. The methods of glacier gold mining in
California in the days of the '49. Gold mining.
Film.
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