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ABSTRACT

The integration of culture to the development of literacy in Mexican
students increaseé theif academic échievement. In this project a wide variety of
cultural content ( literature logs, ‘interactive journals, social studies notes,
| riddles, poems, “calaveras,” and song}books) is examined. The relationship
between culturally appropriate Ia’nguage materials and reading and writing in
the primary langdage Of Spanish are anéIiZed. The data collection sources are
interviews, student files, 'physical artifacts, ‘and direct observations.

The researchers cited agree that the use of culture in the curriculum
raises the literacy skills of the first language and these skills will be transferred
to a second language. Although of great importance, culture or Ianguége élone ‘
is not the key to success in learning. The teacher’s professional growth,
language and culture, all together, cause the students’ to progress toward

greater literacy in one, and ultimately two, languages.
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CHAPTER |

Introduction

Reading and writing aré an important means by which individuals acquire
acadgmic knowledge and knowledge about their world. Although basijc
"interpéhrsonal conversational skills are used on a daily basis to communicate,
reading is a more formal tool to learn the history and to know a peoples’
background. Children. in public schools learn about their cultural heritage
through literature and history learned at school and home. This heritage must
be present in the reading and writing materials or the reading - and writing will
be of no cultural imporiahce to thé student. When literacy is of some cultural
‘importance, it is more likely to be intrinsically motivating to students. This
prbject will look ét how Iiferacy developmént, reading andw writing }for‘ language
minority students can be enhanced by incorporating their language and cultural

history.

Background

Bilingual Education in the United States hés a long history. This country
‘ ,‘has been built upon the contributions bfvimrr‘nigrants bf different backgrounds
who have decided to live in this country. These immigrants, in one way or
anétriér, contribute to society. Hispanics, in which are i;mcluded the Mexican-
American, are the fastest groWing minority group in the United States ahd they

bring importaht human resources which are an integral part of American life.
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According to ‘data from the 1990 census, ‘Hi'Spanic Am_ericans numberedu about
20.8 million and represented 8.4%v0f the pop’ulati'on in the United States.
' Mvex}ican-Americans form the largest sub-groUp, withinvthis group, comprising
64% of the total Hispanic population» ' '(Los'A'ngeles County Office of
- Education, 1989). o o |
Mex_icans and ,MeXican-Amvejricans born in the United States are

Hispanic subgroups, who came to this country for a multitude of reasons from
thelr} homelands, Mexico. ACcording‘ to Kellogg (1988') i'mmigratiOn from
Mexico has come in different waves. A major wave came durlng the Mexrcan
‘Revolutlon in 1910. Thrs was due to the turmorl occurrlng in Mexrco because of
the Mexrcan Revolution wartlme condltlons The poverty in Mexrco and the
social |njust|ce made people look to the North with hopes of a better future and
more opportunltles The second wave was |n the 1940’s, with the Bracero
Program Thrs program was |n|t|ated by the United States during World War Il
when extra workers were needed to help with crops. The third and largest
‘wave of Mexican immigration continues today Some remarn |n this country and
v»others go back and forth- between this country and Mexrco Mexrcans tend to

settle in almost every state and most of them have therr roots in rural areas.
- _Most come because of economrc condltlons or to join therr families.

By 1914, there already exrsted schools where forergn languages were

o taught. _Many .»communlty schools offered to teach German, and Saturday

- classes were common_.v But in 1918, World War I broUght feelings and reactions
of patriotism and the use ’of_ “English "o_nly in many states..
| f‘Thi"s atmosphere of “English.only |solat|on and natlonalrsm lasted untrl

the time of World War 1. Du'ring and after World War II, the nation as a whole -
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~ acepted the need to look outward again. In 1953 UNESCO publicized the use
| of the mother tongue to teach'. students.' This‘} yleWpoint was stil'l not acce-pted-' in :
_the United States. Hov\(e_ver, in 1958 Russia l‘aunbhed Sputnik and Americans :
were frightened. With the Iaunching of Sputnik came the need to?le-arn foreign
Iang»u'ages to 'keep ahead of Russian -acComplishments ln sCience .and ’other »‘
‘areas At the same time, many well educated mlddle and upper class Cubans ‘

’lmmlgrated to the Unlted States when Fldel Castro assumed polrtlcal power

" B'lling. ual Education

| The civil rrghts movement in the 1960 swasa powerful force that helped
to bring about the B|l|ngual Education Act: T|ttle Vil'in 1968 The mtent of the
| law was to develop programs where two Ianguages are. used as part of the
educational process Cad'e County, Florida, 'initiat:ed}'a bilithal prOgra'm for
Spanlsh speaklng Cuban chlldren This mterest spread to other states and thus
bllmgual educatton spread to other states.

| The Blllngual Educatlon Reform Act updated 1968 law and made
prlmary language mstructlon mandatory as well as statmg that hlstory and
culture should be mcluded in b|l|ngual programs In 1974 the Supreme Court
'demsron (Lau vs. Nichols) found that th|rteen Chlnese speaklng chlldren had
been denied thelr rlghts because they were. -not provrded access to the
- curriculum in.a way unerstandable to them The court found - educatlonalf
vrnequallty in the instruction of academic subjects in Engllsh to non- Englrsh ~

‘ speakmg students This deflcrency was that these students were denred equal

n partrcrpatlon in an educatlonal program due to thelr |nab|l|ty to speak and

understand the Engllsh language There was no equallty of treatment by

3



p‘roviding students with the same facilities, textboofks teachers and curriculum
for students who did not understand Engllsh This was a violation of T|tIe VIl of
the Civil Rights Act of 1964 ,

In 1974 the Unlted States Supreme Court decision regarding Lau VS. |
Nlchols was that NEP (non Engllsh proficient) students have a legal right to
bllmguaJ instruction as part of “equal educational o.pport_unlty.” Th|s decision
greatly affected bilingual eduoation After 1974 the government decided that no
students shall be denred the opportunlty of equal partrcrpatron in education in
spite of thelr |nab|I|ty to speak or to understand English (McGroary, 1992). New
regulations were formulated and these rules provided more support to blllngual
educatlon Brlrngual teachers were hired. In 1971, Massachusetts approved the
Massachussetts Blllngual Education Act. Thrs was a law mandatlng blllnguai :
educatlon for non- Englrsh speaklng chlldren This law recognized that for
" minority students the use of their native Ianguage enhances instruction and
’Iearnrng ~ '

As blllngual educatlon programs were being |mplemented between 1975 |
and 1990 a silent |nva3|on of |mm|grants from all over the world was, and is,
growmg Reports from The Callfornla Department of Educatlon state that
v861 531 Ianguage mlnonty students are of limited English proficiency (LEP) of
WhICh 7__6% are Hispanic (Los Angeles County Office of Educatlon,1989).

 Culture and Literacy |
Educators who see their role as adding a second language and cultural
affili_ation to their students’ repertoire are Iikely_ to empower students more than

those who see their role as replacin‘g'or subtracting students’ primary language
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and culture in the process of assimilating them to the dominant culture
(Cummins, I989)‘.‘ ‘There are strong educational benefits to maintaining the
students’ culture"within the reading and writing curriculum}. Promotion of
literacy in the first language often makes possible the greater development of
literacy in English,' and consequently, this contributes to academic success.

| Berliner’s (1986) studies show that cultural background "influences how
and what we learn. Students learn and recall different things when exposed to
the same instruction. Cultural and even geographical location determine the
nature of the experiences we have, and help to interpret new ones. Culiure
within reading and wriiing in"primary language (L1) provides the framewerk or
schemata for enhancing comprehension and the content of the lesson. This,
says Krashen (1993), heips the English‘aCQUisition process by providing
students with the background necessary for comprehension and assimilation of
messages in t‘heir language.

Th‘rough the inclusion ef culture in reading and writing, bilingual students
will increase their comprehension and academic performance and at the same
time will maintain pride and appreciation of their culture_and language. Their |
IangUage is inseparable from their self-esteem.' Their ethnic literacy helps them
to appreciate themselves as “mexicanos” and iis not just directed to value “Ie
mexicano” (Portillo, 1993). |

Mexican-Americans’ failure in school is due, in part, to inadequate effort
or low academic effort syndrome, resulting from socioculiural factors that affect
their school performance (Ogbu & Matute- Bianchi, 1990). Since the early
1970’s social scientists have em_'phasized the role of language and cultural

differences in ‘minority school faiiure. Many have concluded that the major part
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- of the problem lies in v'the eultural and language discontinuities -betwveen‘ the
minorities and the schools. N

Pearson avnd Rapheel (19}90) propose a cohceptual framework for
read'ing corﬁprehension. }‘Aecordin‘g to them, six factors influence
comprehension from the broadest to the most narrow.

1. The HiStericaI, Background/Cultural Context. It includes events'ocu_rri‘ng
over time that influence or shape current practices in reading and writing. The
historical context in reading instruction comes from the influence of mastery
learning concepts or reading curriculum. Prior to' the 1960s, the reading
comprehension curriculum. of besal reading programs in the United States
consisted of some questions in the teachers’ manual, “avfew workbook pages .
related to comprehension skills using content ’of the most recently read story,
end the sporadic tests probably were in the teachers’ manual. |

Another aspect of historieal context is culturakl.' Teachers have a
tremendous impact and influence on‘each individual student because‘ the
- curriculum determines the tasks that etudents are asked to perform in reading
writing and thinking. The cultural values that we possess in ethnic, religious, or
national groups influence how we think about what we read (Person & Raphael,

- 1990). An exemple of"this weuld be when students from Mexico read about |
Christmas in this country and “Navidad” in Mexico.First, they read more rapidly
in their first language (L1) and are able to remember, shafe,; and comment more.
Alsb, they obtain extra knowledge of the reading:thathhad‘ more important
information for them. In writing they can express better what they feel or think.
The inclusion of culture led to increased student performance on both informal

and standardized measures of reading comprehension.
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2. The Social Context It mcludes varrables such as where and wrth
whom or what readlng occurs. The socral mteractrons wrthrn a grven context
also influence students’ comprehensron and thinking. Readers who may not be vv
able to comprehend a text when readlng on therr own may succeed in reading
, and wrrtrng with support from their peers and teachers. |

3. The Instructional Envrronment This concept is greatly mfluenced by -
the historical and cuIturaI contexts in which it exrsts In the readlng process,
instructional varrables rnfluence thedevelopment of comprehenswn ability,
some of WhICh have already been addressed rncrdentally in unpacklng the
hrstorrcallcultural and social contexts

4. The Task Envrronment The readrng task is hrghly influenced by the
~ testing system that we have burlt to monitor student progress in standard
measurements. In this activity an artificial world must be created for students
and teachers where the students and teacher can appreciate and anatyze
good literature, and decide if they do or do not agree with the author.

5. The Te‘xt.} To understand a text is difficult and one variable is the
experience the student has. Definitely, culture is determinant in the students’
experiences. Then'they learn to “get into the minds” of the authors to answer
through the information that is available in the text.

6. The Reader.‘ This is the last factor in reading comprehension
according to Pearson, Hansen, and Gordon (1979) who state that the reader is
the central figure in reading and the grade of comprehension depends on the
influence of background knoWIedge the child has, the same for writing. This
suggests _that every level of environment in which the student engages in

~literacy events influences his engagement, recognizing that individual meaning
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is as important for self-efficacy as shared meaning is for communlcatlon
The above framework descnbes the various contexts which mfluence
student comprehensmn and writing Literacy |s clearly influenced by cultural

background. Consequently, if the teacher assign—s reading"or writing activities to

~ the student that can connect to srmllar stories or experlences he/she has had,

the students comprehensmn and communication in wntmg are likely to

mcrease

‘Bacquound of the problem

~There IS a great need to |dent|fy methods that best teach reading
- comprehensronn and writing to Iimlted English profrcrent (LEP) students The
lincorporation of students natlve culture and language into instruction may be
an effective way to mcrease these students’ .literacy. Use of the students “culture
~ and langu.age may val‘so‘ serve to increase their selt-esteem,' dev‘elop ‘their

academic s’kills, and provide them a firmer base upon which to learn English. ‘

Statement of the groblem

The transmissron of cultural knowledge and values is at the foundation .

of problems reIated to the adjustment and academlc achlevement of students
In many schools the language and culture of Hispanic studentshave not been
used as a yehicletOr teaching reading and writing,-'and ’as a result, according to"
*researchers Delgad‘o-_Gaitan /&' Trueba -(1991 ), 'Mexican Americans' have done

relatively poorly in the American setting.



Research questions
~ This problem WI|| be addressed through -tne following research

questions: o

1. How does a.teacner integrate students’ primary language and c.uiture.
into literacy activities for seventh grade LEP students?

2. How is the lntegration of students primary language and culture
related to reading comprehensron and writing7 | '

- 8. What literacy skills are demonstrated as a result of the integration of

culture into the curriculum of seve_nth grade LEP students? .

| Purpose of the study o
\ A reading and writing curriculum that ineerporates a wide variety of
| cultural content (poetry, dan‘ce,'leg‘ends, music, .art,’ 'vmythe,logy, short stories,
an‘d histo_rical vignettes) and that provides a broad foundation of Mexican
literature and history ean increase student achievement in all subjects,
specifically reading‘» The purbose of this study is to ekamine the relationship
between culturally approplate materials and Ianguage reading comprehensron

and writing in Spanish (L1)

Definition of terms

1. Primary Language vlnsruc‘tio}n' (L4) refers to instructionlthr0ugh or in the
student’s native langage. Instruction tnrough‘the native Iang,uage'has‘ as its go'ai
student mastery ‘of speeific content such as secial Studies Or matnematics;
| instruction in native ianguage‘h:as as its goal student mastery of native

IanQuage itself, including writing and reading as well as oral proficiency.
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‘ 2.'Limited Engiish Proticient (LEP) students are those who have not yet
acquired sUfficient oral reading,~or writing skills in’ English to be able to
succeed academicaily at a level comparable to that of native Engllsh speaking
peers. These students are identified by a Home Language Survey, English :
- tests, Primary Language Tests, and a Correct Lang,uage Census;

- - 3. Non-English Proficient-'students (NEP) refers to the stu'dents who do
not speak any English and who‘mostiy‘ are the recent immigrants from other
countries. | |

4. Fluent Engiish Proficient students (FEP) refers to the students who
are fluent in English N
5. Mexican refers toa student born in Mexico. ‘
6. Mexican-American refers to the child»vvw‘h‘o‘ was born in the United
States of Mexican descent. - |
7. Reading comprehensron is the process by Wthh students make sense
ot text. It entails an ability to ‘understand the meaning of }t‘ext as well as the
requisite components for creating text, i.e. the aIphabet, grammatical structures,

etc.
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CHAPTER 2
* REVIEW RELATED LITERATURE

Early Studies
| ) Accordlng to Educational Reform for Young Adolescents in Callfornra
Public Schools (Roueche & Baker, 1986) every middle grade student should
experience a positive school culture which reflects a strong, student-centered
‘educational philbsophy .

Research published by the American Assocratron of School
Administrators (AASA) analyzed school culture among other variables,
schools previously determined as exemplary in competition sponsored by the
United States Department of Education (Roueche & Baker, 1986). The findings
indicate that these schools:

1. Convey a sense of order and purpose, no matter where they were
Iocatedvor what their resources. The Iatte’r factors were overriden by a principal
and ,a group of teachers truly dedicated to making a difference in the lives of
their students |

2 Prowde classrooms organlzed for efficiency and 'systematic, objective,
and continual assessment to help students immediately.

3. Exhlblt student centeredness or create interaction between students
-and teachers and do not forget that while academics are prlmary, nonacademic

and extra—currrcular activities are lmportant. The ,researchers stress that
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“limiting_or abolishing participation in ... various ... after school groups in order
to free up time for academic learning indeed detracts from the unified school
culture and would eliminate some unique learning opportunities...”

4. Share an attitude of optimism amd high expectatlons among both

' students and teachers. Teachers like adolescents.

5. Show organizational health. Leadership is in evidence. Schools are
‘being “led,” not managed. The principals see themselves as instructional
- leaders. There is also a high level of awareness and acceptance by these
schools of their communities including high levels of parent-initiated
mvolvement and student- staff partrcnpat|on in community prolects

These research flndlngs tell us something V|tal about the ideals for which
we should be striving in the middle grades. The school envnronment is a critical
factor. Terms such as “culture” and “the way we do things around here”
describe realities that have the potential to affect students’ attitudes about
themselves, and their academic achievement. |

These observations were supported by the nationwide study of 130
oustanding middle schools reported} by the Association for Supervision and
Curriculum Development (ASCD). Researchers summarlvz'ed these conc’lusions
about the significance of school culture: | »‘

 “Recent studies anal‘yzing»school effectiveness correlate learning

climate with student ‘b'ehavi‘Or and achievement. Students who feel

valued by teachers and“view school as more than just a place to meet

fnends tend to show respect for their schools. The exemplary schools

in this study developed programs that ‘demonstrate persistent caring for

- students as young people and created a school-environment to meet

12



their speCial academic and personal ‘needs‘ Predictably, respondents
reported stronger school splrrt srnce reorganrzatlon Over 95 %
»declared that students attltudes toward school ‘and feelings about
teachers became moderately or strongly posrtrve Data shows that 86 %
withessed greater student partrcrpatron in speC|al mterest actrvrtres‘

while 75 % noted better school attendance Descrrptrons of student
enthusrasm for mvolvement in school programs ran ‘nearly frve to one in

favor of changes brought about by a -move to middle school
vorganrzatron (George & Oldaker, p 81 1986) A

} It is important to affrrm the convrctlon that educatron in the middle grades
should take place in a settrng specrflcally desrgned to meet the academlc '
"pe._rsonal, and social needs and _goals of students. 'Responding to the intensity
of this Challenge while maintaining a clear pe'rspective about the fUndamenta’l‘
' academic mrssron of publrc schoollng, requrres a strong hand on the helm in
schools whrch serve young adolescents ’ 'y : |
| Accordlng to Hernandez (1991)}, the WgotSkian approach to learning
states that the interactions that occur between teacher and student are vital in h
the development .of .Iearni»ng. ~There are -two planes 'in "the cognitive functions:
~ Social and psychological. The social occurs when children are engaged in
learn’ing with adults or other peevrs This socially 'share’d' knowl'edge is then
internalized and directs individual behavrors The crrcumstances that affect
children will contribute to the. chrldren S development rn hrgher psychologrcal
functions (zones of proximal development). Therefore, lessons must be socially
organized so that c’hanges‘ in control of the activity vcan occur. -

Ac_cord’ing to schema theory, the children’s experiences are essential in

13



‘new learning and these experlences must be actlvated |n puprls for them to
. comprehend the new |nformat|on in a text (Hernandez 1991) If a student does‘ |
not have prior knowledge or culture such as memories of retellmg stories,
' ,camplng, vrews songs, dances poems Iegends customs, etc this student
mlght not be able to actlvate new structures as well as the students who had t :

those experlences and are famiiar wrth them T-herefore the use of prlmary

Ianguage and the |mplementat|on of cultural awareness to assist and prowde -

an environment comparable to the student is essentral to |mprove his or her
reading comprehensron , | o
In Vygotsky S account the mam dlstlngurshlng feature of
ontogenesrs -as compared with phylogenesus and somocultural history-
|s that |n the former multrple forces of development are in operation
s1multaneously .. The argument is made that in- ontogenesls, a natural,” '
_or “social,” line of d'e‘\}/"elopm_en_t‘lnteracts to create the dynamvlcs of
change The grthh of the normal child into."-‘a civilized being usuauy‘
|nvolves a fUSIon WIth the processes of organlc maturatlon Both planes
of development -the natural and the cultural- corncrde and mmgle wrth .
one another The two Irnes of changes lnterpenetrate one another and_
,essentlally form a srngle lme of soc1ob|olog|cal formation of the chrld s
personalrty (Wertsch, p. 22). | | |
Viewing culture as a set of frnlte characterlstlcs and behavrors of a
people can lead. to the mclusron of suplemental readers in ‘social studles or
readmg programs and to act|V|t|es mvolvmg foods costumes hollday'
celebratlons and displays of artlfacts (Matute-Blanchl 1986) theracy isa set ‘

of cultural practlces that lncludes the encodmg of prlnt and that is used to'
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: cOnvey avmessage that has sp‘eciflc shared meaning for a group of individuals
~ina partlcular context (Heath, 1983a). | |
- Most schools use, relnforce and enhance the dominant culture at the
expense of the mlnonty students culture (Ulloa 1986) To Limited English
| Proficiency (LEP) students it can be devastatlng and suppressrve to omit their
native language and culture in school Thls rejectlon of the mlnorlty students .
language and culture may cause them to feel as non persons ‘whose only
alternatrves are Engllsh only currlculum or Engllsh as Second Language (ESL)
programs Th|s negatlve effect becomes ewdent when mlnorlty students such
as Mexrcan-Amerlcan students, cannot flnd role models in their da_lly vreadlngs,
and when all the leaders or lmportant.‘ev‘ents in their h}'is_t'o-ry' classes hay‘e no
connection'with‘their past or present reality (Ulloa, 1986). Mexican leaders
such as Benito Juérez, a Mexican presi'dent who f_ought for democracy, or
 Miguel ’Hidalgo,'the fath,er of Mexico’s_independence', or Sor Juana l_nés de la
| C‘ruz, a phenomenal Mexic'an_ poet, should be included_jo_r Mexican students in
their‘history classes “Their foods, music, ‘folklorlc songs and dances and otherg
commemorations: for important Mexrcan holrdays should not be excluded from |
school and classroom events. | | |
‘For LEP students the suppressron of thelr native language and the qurck 3
transition |nto English may serve to develop a legacy of cognltlve confusion’,
that is not of thelr own maklng Rather, it |s a consequence of poor school
programs. Consequently, these students in many cases may never develop to
thelr full mtellectual potentlal In the worst cases, they are candldates for
M dropplng out of school. For example in one study the ESL teacher used only
-the crlterlon of Engllsh proﬂcrency, and not the chlldren s proficient readlng in
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- Spanish, for selecting reading material in English for a group otbilingual'
learners. She ignored the powerful support offered by primary Ianguage (Ly)
- literacy in acquiring second language (Lyliteracy, even when oral or written

production in L2 was still weak. As a result an apparent underachievement
becomes a real underachievement (Wallace Goodman 1989)

The main thrust of the LEP students’ public educatlon is rapid acquisition
of English. Too often that acquisition is done at the expense of the students’
intellectual development (Ulloa, 1986). Lambert and Taylor (1987), who
propose what is in effect a transitional model, strongly advocate that the L1 be

“maintained until it becomes secure as a language in school use and provides a
strong foundation for the acquisition of the second Ianguage Only then, after
four or five years of primary education can a switch to a primarily English
language program safely take place Second language students who appear to
be proficient in English may only have conversational proficiency instead of the
cognitive and academic proﬁciency needed for sUccessful school work
(Cummins, 1984). For minority’ students, Ianguage iis not only a means of
communication, it is the most lively expression of personality and cultural values
(Ulloa, 1986). |

Project MAS (Villegas, A., Villegas, J., 1984) was mtroduced in various
junior high schools in New York, N. Y. to provide instruction to 400 Spanish
speaking students. The curriculum was developed in various content areas:

-language arts mathematics scrence physrcs geology, biology, and chemistry
All the teachers mvolved W|th‘the program agreed that LEP students should
develop basic English language skills while receiving content area and native

language arts instruction in Spanish. Although culture was not a primary focus |
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of this study, language itself is a basic part of culture. The students made
S|gn|f|cant galns in both Enghsh and Spanish. Quantitative analysis of the
students’ achlevement mdrcates that gains were obtalned in Spanish and
' English reading tests (O.E.E. Evaluation Report, 1984).
" Integrating culture into reading is as important as the content of the
rcurri‘culu‘m. The content in learning activities is important for both bilingual and
monolingual classrooms. 'Teachers must be concerned about organizing
learning activities thatinvolve_students SUbstantiver in class. One teacher pUt i\t‘
as follows: “The richer the content, the more the students had something they
connected to” (Moll, 1988). With rich content, meantné is all around and
surrounds the students, encouraging their appetites; kids love to learn .
~ When the cont_‘ent of reading is worthwhile, comprehension. becomes the
goal of reading. This | means not only reading comprehension, but
| understandlng how meaning IS created and communrcated Teachers help the
students understand strategies used to convey meaning. Through their
quest|on|ng, the teachers help the students examrne the writers’ strategies in
some depth how wrlters manlpulate words, phrases, descriptions, or dralogue
to influence readers. Cummlns (1980) has stated that once language minority
students have learned to read well and have understood strategies for
obtaining meaning from print, these abilities provide a solid foundation for
literacy skills in the Lp. ’_
- Second |anguage Iearners are motivated by the curriculum - to learn the
academic material. It is the students’ interest in academics that motivates them
to Iearn the second language or to retain and develop therr first language (Moll

1988) Accordrng to Moll, Iearnmg English is a resrdual goal of academic
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- .performance
When junior high schools comblne positive reinforcement and relate
teachlng to the dominant cuIture and at the same tlme recognlze the'
|mportance of the students first Ianguage and culture benefits for minority
students result, either in Spanlsh readlng or Engiish (UIIoa 1986) |
A multi-site mstructlonal program of one to three ‘years fundlng for 400
LEP students whose L1 was S.panrsh from grades 3 - 8 was developed_. The ”
‘approach provided second language instruction (ESL) and},, native language
arts as well as bilihg‘ual instruction in various’content areas. The program was
described as developmental and ‘promoted growth in both L+ and the second
language (L2) Quantitative analysis of students’ achievement |nd|cated that (1) |
students at most levels performed weil and made srgniflcant gains in English
and Spanish reading; (2) academic growth was evident.h (Villegas, Ana & Jose’,
- 1984). | | -
' According: | to So (1987), research performed with a national
representatlve sample of 58 000 students as subjects mcludmg alarge number
of Hispanic ianguage mlnority students supports the notion that culture
| mcluded in bilingual education-:for LEP _a_nd NEP students _helps to develop
: Iinguistic abilities as e\ridenced by the higher reading and writing scores. |
. Gonzalez and Watson (1989) affirm that the natlve Ianguage of students
not only aSSIS'[S the mstructlonal process it is also a good foundation for
English. The mastery of any ,Ianguage includes everything the student knows
and understands in Ly and this can be transferred to: Engiish.‘ When a student‘ B
learns to read with vunderstanding»," he ,,aiso\cor’nbines his background
vknowledge with the act of reading to comprehend what is written. |
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Minority students can be successfully taught to wr|te through programs that
validate the students experiences and cultural hentage (Flores 1989).1n Flores’
study the Foxflre project approach was adopted to teach Callfornia LEP

- students When the richness of famlly and community folklore and history were
emphasized, the students showed better readlng test scores

In a report of integrating culture to teachlng by Albert (1989) where

,Mex1can culture was mcluded in the blllngual and bicultural program the results
were lmpresswe Unlts of Mexncan culture were developed mcludrng storles )
poems songs, dancesrv art activmes scuence lessons films, and a variety of
- language arts actnvntles Agaln the outcomes in- self esteem reading
comprehenswn and academlc growth were higher in those students who |
experienced the culture units than in those _ who were rn “the control |
~ group. o | -

At Valley Center in California a bllingual .program ‘has b’eeh d:e»velo‘ped
where the students begin in klndergarten The Iearnlng of L1 is relevant for LEP
students and non- Engllsh profucnency (NEP) students who speak the same L1 :
The California Test of BaS|c Skills (CTBS) achlevement test scores of these “
students are higher than before the .programwas implemented,- and the same' |
is true for the Scholastic Achievement Bilingual Exam (SABE) in Spanish.
 (Ciayton, 1989). N -

| Anderson and Boyer (1970) have deflned bilmgual educatlon as ,»
~ mstruction |n two languages and the use of those two languages as medlums
of ln_structlon for any part of or all theschool.currlculum (cited in Edwards, 1989,
| P.12). Itis assumed, however, th'at ,__th,e,goal"‘of bilingual education_ has to be the
‘same for all children, i.e., the d.evelopment of additive bilingualism whichv does
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not abandon the'irffirst‘Ianguage{or' deprive students of their rich cultural

heritage.

'Recent Studles ‘ _‘
Language and culture must be mseparabie wrthln the curriculum. In the‘
first sessron of the Natlve Language and Culture conterence in San Diego .
' Callfornra in 1990 the toIIowmg issues and recommendatlons were discussed:
| 1. The Impact of History - S " | |
E For many years the thrust in education was 1o Amencanlze everyone,
from the most recent immigrant to the oldest Native American. As a
- consequence many Native Americans rebelled’and decided 1o retain their own 3
native language. More recently,' research has shown that when children
establish avlanguage base,‘ centered on their home‘or 'community language,
they are more likely to succeed in scho»o|.k Also, 't_hey"can learn more than one
language simultaneouslyf without i'nterfering with the acquisition of the.other
and the blllngual person can do as well or better than a monollngual person i in
: ‘, many S|tuat|ons (Cummlns 1989 Krashen 1991) “
Il. Preserving Language & Culture vs. Pursurng Education Is it necessary" )
to choose') | - |
“We need to keep our own Ianguages but it is also |mportant to speak
English Wthh is the common language in American schools. English is
' ;importa’nt because it is the ianguage which allows us to communicate effectively
' with teachers administrators and others_in American society at Iarge.‘ It is'the' ’.
Ianguage of economlc success. in this country o -

If children are raised in a family which vaiues and passes on their own.

20



language and culture, they wrll value that. Even though they go out and pursue
an educat|on they will come back home and partrcrpate in their native
Ianguage culture and ceremonles So it is very |mportant that we teach our
children and grandchlldren who they are and that we takevresponsrblllty for
}, mamtalnrng our culture (U. S Department of Educatlon 1990). |
. Programs and Strategles that Work | |
Among the Chrtlmacha Trlbe of Texas |t is pleasantly surprising to flnd '
~ that all of the tribal members speak therr Ianguage from little ones to parents
~ and grandparents They explam this as a result of keeprng their chlldren out ofg*‘
. school until age elgh,t and speakrng_the Chitimacha language at home. When-
they start school at age eight, it is} eaSi'er for them to learn English, arithmetic '
etc., and they still keep speaklng thelr Chrtlmacha Ianguage They catch up very
rapldly in all other subject areas. It |s unfortunate schools have not prowded‘
programs to support these parents so they dont feel they have to keep thelr :
chlldren out of school ( INAR/NACE, 1990). - o
» Delgado Galtan and Trueba (1991) state that the successful ad]ustment
~ of immigrant, refugee and other ethnlcalIy/IrngwstrcaIly different chlldren is
' 'deeply related to the qualrty of the Iearnmg enwronments in which they grow
both at home and in school. Teachers wrthout the necessary tramlng and
gurdance seem to functlon as mdrvuduals with llmlted repertorres They work
.under pressure and W|thout necessary resources |mprowsmg and unable to

develop the critical thlnkmg skills and theoretlcal models that would permit the|r~

~ students to understand learnlng in depth ngurstlc and cultural dlfferences

are seen superfrcually as obstacles to. concept development rather than as

resources or bridges to facrlltate chlldren S transrtlon from the|r home to the
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language and culture of the school. The price of neglecting children’s language
and culture to teach academic content in schools is a very high one when the
long-term consequences of academic desenfranchisement and drop out
phenomena are considered. | | ‘ |

" Flores, Cousin, and Diaz (1991') state that for years some children have
been labeled and Stereotyped as slow learrrers, Iearning disabled, culturall_y
depriVed, semilingual-, and limited English. They are the minority students and
among them are the Mexican-An'rericans, children from low socioeconomic
backgrounds, bilinguals, or children who speak English as a second language
and non-English-speaking children.‘ In ‘recenvt years they have been labeled
“at risk” because of their characteristics listed above. Research conducted with |
imrpig’rants during the first half of‘ this century labeled immigrants as inferior and
Iess intelligent \(Hakuta 1’986.)”‘ and the cause was attributed to the “language or
bilingual handicap.” This view strll exists in the attitudes or behavror of teachers
and others toward non- Engllsh speaklng immigrant students. “Blammg the
children’s parents, the culture, and thelr language for their lack of success in
school has been a classic strategy used to subordinate and continue to fault the
victim” (Flores Cousin & Diaz, 1991, P. 371) ‘These stud‘ents are then
separated to speC|aI programs This solution conflicts wrth Vygotsky’s theory
 that cognition. is a social process and that lndlwduals become proficient
learners by engaging m‘socral mteractlons and experlences under the dlrectlon
of those more proficient than themselves. Based on their experiences and the
role of culture in learning and Ia'nguage, Flores,'Cousin, and Diaz (1991)
proposed four alterna’uves o |

a. Chrldren are profrcrent Ianguage users and bring many and rich
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experiences into the cllaSS'room_.‘
| b. Children ,n‘eed opportunities to learn language and to be ’part of a
regular classroom. | | | | |

C. The languagé develo‘pment of these students can be used in authentic
settings across the curricU|Um; |

d. Parents of these children are interested and can be allies in the
education of their children.

With the a|ternatives above an‘ experiment took place in-Los Angeles
County. Atter three yea‘rs of hard work and new assumptions of the students,
teachers at Mark Keppel School related their experiences by saying, “We
accept our ch‘il'dren’s Ianguage; experiences, and knowledge about the world,
and we begin"with that Flores Cousin, and Diaz belieVe in providing a new,
more positive approach and in the phrlosophy enunciated by Stenhouse (1985,
p VI) “ltis teachers who in the end will change the world of the school by
understandmg it.”

There is a need for administrators and teachers to be educated in their
students’ languages and cultures. If one wants to teach children effectively, one
must know somethlng about where they come from and understand their
Ianguage cu|ture and-lifestyle. Most especrally, a teacher should have some
sort of commitment to the children he or she is servrng and this should include
a desire to understand the culture of one’s students.

The State of California is in the midst of an upward curve in the influx of
im‘m igrant students; the preparedness of California schools and their personnel
to educate those students »is one of the most critical issues of the 1990s

‘(CaIviIIo, 1989). Pérez & Torres Glzman ( 1992) suggest the importance of the .



grole of culture |n learning. Children_bring a‘richness» of ~I‘tngu“ist-ic and,cultural -

back‘gro’unos into the classroom, thus’ making-the search for their strengths a
classroom |mperat|ve Promotlng cultural drversrty can be a prmcrple upon
which to build more effective literary programs

Researchers in bilingual education have found how important use of the
primary language (L4 )» isto LEP students. The natiVe language of students not
“only assists the instructional proCess but it also becomes a good f‘Ound‘ation for
Englrsh When students have experlenced high qualrty native Ianguage
: |nstruct|on they not only Iearn what is being taught they also develop an
unde}rstandmg of what “language” is. Native Ianguage clarifies, both
consciously and unconsciously, hovy language works. By being forced,}through .
classroom exercises, to use our native language appropriately, we all become
better “users” of English (Gonzalez, 1989).

Some recent trends in bilingual education address social and academic
issues. Moll (1992), calls this study a sociocultural approach to instruction.” This
approach is influenced in great part by Vygotskys (1978) formulation of how '
social practices and the use of cultural art|facts mediate thlnk|ng and the
intellectual work of students. When teaching focuses on a socio-cultural view,
students use “cultural toOIs'" such as reading, writing, mathematics or activities -
that are part of the classroom life. These models of instruction emphasize
“socializing” and "'enculturating."’ “If literacy is viewed as a set of cultural
practices then education for Iiteracy is more naturally seen as a process of
socuallzatlon of mductlon mto a community of Ilteracy practlcers” (Resnick,
1990 p. 171). - o

Moll (1992) states that every family and their fund of knowledge
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represent] a potential major social and intellectual resource for the schools.
Also, this knowledge is socially distributed. When needed this knowledge is
available through relatlonshlps that constltute social networks such as visits by
parents to classrooms to enrrch and share their knowledge, expertise and
‘experiences wlth the.students, and teacher. Al actlvrtles should involve
oonsi‘derable reading and writing in either Ianguage., Spanish or English, and
the evaluation of students’ ’progress must be graded by their ability to deal with
the activity and their product in reading and vvriting. ~ A sociocultural approach
presents new possibilities in bilingual education where the emphasis should
not be remediation. Instead, teachers must use the resources of children, and
parents’ language and knowledge to create new horizons in the students’
academc development | ’ |

Accordlng to Krashen (1993) there are three essentlal components of
effective bilingual education programs: }

1. Comprehensible input in English. Compreh'ensible input is provided
through good ESL classes and sheltered subject matter teaching. |

2. Subject matter teaching in the first language, withouttranslation.
Subject matter knowledge, gained through the L1; makes an indirect but
profound contribution to second Ianguage(Lg) development by making second
Ianguage |nput more comprehensible (Krashen, 1993)

3. Literacy development in the first language. L|teracy developed in the
first language transfers to the second language. The logic is that if acquiring the
ability to read depends on comprehension of the message, or making sense of
what is on the page, |t will be much easier to learn to read in a language you

already understand And once you can read, you can read. (Krashen 1993).
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‘ There is good reason'to add a fourth component‘ said Krashen:

4. Enrichment or contmurng development of the first language

~ Continuing flrst language development has practical and cognltlve

"advantages, ‘and helps to avoid the dama‘grng_ syndrome of bicultural

ambivalence, shame of the first culture, and hostility toward the second culture

(Cummlns 1981). | | |
In general Cummins (1989) says, itis-not surprising that bilingual '

children should be mOre_adept atvcertarn aspects of ling}uistic processing., In

gaining control over two language systems, the bilingual child has had to

, deci"pher much more language input than the monolingual child who has been

exposed to only one language system. Thus, the bilmgual child has had

consrderably more practlce in analyzrng meanings than the monolingual child.”

| The reasons for teachmg culture and L1 to Mexrcan Americans have
multiple purposes First, it can be important to the self esteem of Mexrcan- }
American students. Studies suggest ‘that posrtlve ethnic ‘afliation among

~ Mexican- Amerrcans (and other groups) greatly mfluences mdrvrdual

development in many ways, mcludrng llfestyle chorces values oplnlons ‘
attitudes and approaches to Iearning academically (Escamllla 1992)

- Culture: provrdes the motivation to achleve either success or failure
Failure to learn |s-related to communicatlon skills Wthh develop in the context: |
of culturally congruent and social exchanges lt is not an. mdrvrdual failure; it is
" a failure of the socrocultural system that demes a child the opportunity for
meanrngful socralizatlon and cognitive development Both academic success
and academic failure are somally constructed and a consequence of a glven

| , socrocultural system (Trueba 1990)
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Some reserchers belleve that reS|stance to Iearnlng should be V|ewed as .
students rejectlon of cultural values and academlc demands placed on them by
vschool personnel. Trueba mentlons that George and Louise Splndler (1 982) as
researchers view educatlon as cultu»ral analyS|s and take into account cultural
ethmcrty These research methods assnst the students to make them proud of '_1
| their parents and famrly members as well as thelr hlstory, somal “and polltlcal‘ =
levels.

The neo Vygotsklans link the development of hlgher mental functlons to'

N socnal activities. Vygotsky vrewed Ianguage as crucial for the development of

thinking skllls in which culture |s related to learning actrvrtles Wertsch (1991) -

belleves that culture |s-an lnstrument |n the communlcatlon between adult chlld

‘and cognltlve development Accordmg to Wertsch culture determmes and

facilitates communlcatlve strategres Then to medlate between mlnd and

outside reality and the development of cntlcal th|nk|ng, |t is necessary for

. cultural knowledge to be transferred from one generatlon to another Therefore

llngurst|c and socral skllls are developed |n mlcrosomal unlts |n wh|ch chlldren
'grow for example, the famlly, school and the peer group Thus, cultural values

are at the basrs of reasonmg mferencrng and mterpretmg meanrngs There |s

an rmportant dlstlnctlon between cultural knowledge and cultural values |n the '

acqursrtlon of llteracy skrlls ‘The task |s to make sense of text as message
whose content takes meanlng within the concepts bellefs ‘and principles. Also
we must share in the cultural values wh|ch mvrte usto communlcatlon through
text. The next paragraph descrlbes empowerment from the point of view of
N Trueba (1991): | -

Culture is closely related to the acqursrtlon of knowledge and '} o
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motlvatlon to achleve both at the socral level (as it affects the family,
school and somety) as well as the personal level (as it affects the
structure of part|C|pat|on |n Iearnlng events within specmc contexts) The
role of c_ulture in students’ perception - of -school activities as enhancing
cultural goals‘ a_nd valueS acquired in the home is instrumental in
converting "failure into success. - But students’ cultural perceptions of
“school 'as oppreSive and ‘deStructive“ of }the :'home culture can have
g | devasting' eff-ects (Wilson, 1989). Therefore, culture must be recognized
by researchers. as a key factor .in the study of minority students’
achievement.” (p. 159). . | a
In literacy activities and the students partlcrpatlon we can have a view of
. the cultural embeddedness of Mex1can Amencan dropouts and alienation
problems. Teachers knowledge of the home language and culture of Mexican
_Amerlcans can be hlghly mstrumental in understandlng any communication
gaps betweenvthe parents or students and school personnel. The school |
cultural envrronment and the orgamzatlon of the classroom work should reflect
sensmwty to the ethnlc cultures of mlnorlty students and thls can maximize
their part|C|patlon in learnmg actlvrtles Mexrcan Amerlcans and other mlnonty |
children can generate thelr home expenences as a brldge to engaging in the
school culture (Trueba, 1989b) The analyS|s of learning activities in the home |
is most important because.there inquiry ,strategles, loglcal.lnferencmg and"
cultural congruence occur naturally. This analysi-s,can provide linkages
between self-empowerment efforts on the students’ part, their parents, and the

role of school_personnel in empowerment through Iiteracy activities.
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SUMMARY
| Most of the researchers cited agree that the use of culture in the
instruction of LEP students increases their literacy skills. Mental ability is
developed and knowledge obtained in the first language that will be
transferred to a second Ianguage This means that a student only learns one
time how to read. Learning to read and write in Ly is not time lost because the
student will perform better in Lo, and more easily acquire L. Also, the students’
self-esteem may be higher in those who received instruction with the use of
culture than those who were taught without the integration of culture into the
reading curriculum. Cummins (1981) hypothetized that students have a
common underlying language learning proficiency (C.U.P.). When concepts
are- learned in the stronger language, they ‘can later be eﬁrpressed in the second
language, not necessitating relearning. Because many skills are transferable to
Lo, time spent learning in the first language is not time lost in developing
English or other subjects. On the contrary, if students have a solid foundation in
L4 they will perform better in English over the long run. Researchers also show
that older students who have highly developed native language skills tend to
acquire cognitive skills in the second language more rapidly than students with
less developed native language skills (Levine, 1992).
| All the researchers presented in this literature revi,ew and in the reform
for public sch\ools »in California‘ agree that students can be immersed in cultural
activities to obtain better results in literacy development. They coincide in the
use of culture to help the students improve their achievement . This

~ teacher/researcher is highly convinced of the effectiveness of culture in all its
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dimensions in teaching Mexican-American students '-and a\tciding the high rate
of d}ropouts‘ among these }students. 'Alsc_,‘ implem'entving culture to the daily
| Iessc‘n plans"rnakes learning mcre enjoyable and more easily understood.
| 'Students are more wrlllng to work when they realize their h|story, vaIues and
backgrounds are. accepted and seen as a tool to reach education.

‘The results of these dn‘ferent studles are clear ‘about the successtul use
of culture in teachlng Addltlonally, if culture is mcluded |n the currlculum and in
extra currtcular actlvrtles the students enjoy school more ‘and have greater

: |ncent|ve to Iearn |mprove academrc skills, and remain in school
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CHAPTER 3
* DESIGN / METHODOLOGY

Reading and writing are social processes which have relevant
importanb’e in students’ lives. Both are processes of structuring meaning from
" and through text. These processes can be fostered by a teacher who centers
reading and writing activities in a classroorh provgram vto give students a -
foundation for lifelong Iiteracy (Mason & Au, 1990). As the literature review
| demonstrates, if these activities are carried out with the students’ culture in
mind, there will be an increase in learning. ,

- In this project, ‘culturye will be integrated into the curriculum to develop
primary language as a foundation for future success. This case study will tell us
about the relationship among variables and strategies that interact with the
Ieérning environment of students’ Ifterécy growth.

According to McMillan and Schumacher (1989), classical qualitative
researchérs‘ study gfoups in their entirety thai have a natural socio-cultural ,
boundary and face-to-face interaction, either in the past or present. McMillan
and Schumacher also state that current qualitative researchers also investigate
small, distinct groups such as all the participants in an innovative school, all the

students in a selected classroom, one principal’s role for an academic year, or

| one historical figure or institution. -
Qualitat!ive reseéréheré view subject selection as dynamic. Selection
and sampling procedures depends on the initial phrasing of the research

problem. Typically, the qualitative researcher defines the individuals or groups,

/
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the context or site asSociated to the question. The activities, site, and time
period are the boundaries’which inf,luencethe selection process. The
researcher looks for access to the selected site or archives (McMillan &
Schumacher, 1989). : |

“Research in education is always looking for noveI approaches and
- methods in teaching. Mexican newcomer students are one of the minority
groups who are said to be disadvantaged due to sociocultural factors (Cortes,
1986) and the small number of bilingual teachers who are ’available Therefore,
the school performance of this m|nor|ty group is negatlvely affected. |

This study will be conducted in a seventh grade bilingual class of recent
Mexrcan |mm|grants and Mexican- Amerlcans born in the Umted States. The
study WI|| focus on elght students but will also mclude some data from the
whole class. ‘Some of the students chosen were students who had not
advanced‘ in their academic learning. As this study will demonstrate, the
strategy of incorporating culture into the curriculum,. promoted  significant
| student progress in reading and writ}ingu Students also demonstrated
increased  literacy Skl||S pride in their cultural background and love for
reading and wr|t|ng

"The purpose of this study is to bring to the reading and writing curriculum

| a‘ wide variety of cultural content (poetry, dance, songs, | legends, mythology,
short stories, history, and historical vignettes) to provide a broad foundation of
Mexican I’iterature and history in order to increase student achievement in atl
-subjects especrally in readmg and wntrng

Cultural background erI be provrded to students by literature works that

_'are of interest to them. The use and maintenance of the primary language is to

- 32



‘be encouraged through the works of vMexican or Latin American authors who
- will inspire and encourage the stud‘en'ts‘ Reading Sessions Wili be conducted
by the teacher ~ These will culminate W|th written work and artwork from the
students The examination of the relationship between cuIturaIIy appropriatev'

| materials, Ianguag.e, reading, and»writing will be the -main objective of this
study. * . . o | o

This proposal WI|| answer the foIIowmg research questions

1. How does a teacher integrate students’ primary Ianguage and culture‘
into readlng and writing Iiterary activities for seventh grade LEP students?

2 How is the mtegration of students primary Ianguage and culture
' related to reading comprehensnon and writing‘?
3. What iiteracy skills are demonstrated as a result of the mtegration of

culture into the curriculum of seventh grade LEP students?

Subjects and .Setting‘ |

According‘ to the C.aliforniai State Depa_rtmentﬂof Education, Riverside
Countyhas one of the Iarger 'pe'rcentages, ofv»‘ LEP students in California. Within
this county is the Coachella Valley Unified School District where Bobby G. Duke
Middle School is located. The neighborhood around this school has low
" income: hotu'ses and apartment bu,iidingsv,‘ 'rnany in d‘eteriorating condition.
Also, there are projects of new homes for low income families. According to the
,census of 1990 the city of Coachella ha»sa population of 17,539. It has two
commercial zones and tWo parks, a-single branch‘o‘f a 'bank, some small
business firms; and a few fast »food restaurants. |

‘Bobby G. Duke Middle School is near the downtown area. Directly
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across the street are a primary school »and an adult school. Three more
prrmary schools are Iocated in Coachella | |
Bobby G Duke has an enrollment of 830 students |n seventh and eighth
grades Most of them come from homes wnth famlly mcomes below the national
} poverty IeveI Of these students 97% are Hlspanic and 3% are Asran F|I|p|no- B
Amerlcan or Amerlcan Indian (Bobby G. Duke School Plan, 1991 1994) About. |
12% of the student populatlon recerve Aid to Famllres with Dependent Children
. (AFDC) and over 85% partlcrpate in the free or reduced price lunch program.
Because of the heavy concentration of seasonal agricultural work available in
R the vaIIey approximately 30% of the students are ldentifled as mlgrants |
As stated above most of the students are . Hispanlc of MeXican’
_background Some are flrst or second generatlon but others are recent,
- |mm|grants from Mexico. | | ,. |
| , The subjects for this study were in the bilingual seventh grade class. -
- Eighty percent were recent |mm|grants from Mexico and 20% were Mexucan-'.
' Americans born in the United States Of these students 40% were migrant -
The children often are disadvantaged both by the Imgurstlc and culturally'
’dlfference‘s between thelr» homes and_ their.schoo,ls and by the low status

accorded to their parents and their ‘eth'nic identity in the'host society (Glenn, .

1992) The main reason for belng assigned to the class i in WhICh the study was B

onducted was their low academic achievement in both Spanish and English '7 }’

- Eight students were chosen as focal subjects because they had dlfferent causes
affecting their Iow ‘achievement or because they were expected to advance in
8 Iiterary development. Three out of the erght students are from single parents ,

and the other five lived in a tradltlonal two parent househoid Thelr economlc
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| status is low income with the exception of one student whose .father is the owner
ofaturniture store "As for the others one parent works in a hotel another in a
fruit- packlng shed, and the other five work in the fleld foIIowrng the crops from
season to season. |
These students were in a‘class that ranged from 35 to 40 students They
recel,vedv subject matter lnstructron in Spanlsh (L1) from a fluent Spanish
' speaking teacher PhyS|caI educatlon an electlve and thelr ESL classes were
~ taught by a natlve English speaker It is |mportant to note that these students
| were respectful and imbued WIth the desire to succeed Parents were
- supportlve Several visits to the students home were made, not only to ask for
help, but to get to know the family. Parents are an |mportant resource as
R bearers of culture and sources of knowledge who can prowde contextual
lnformatlon whlchteachers can use to_ build themes and lessons (Perez &
Torres-Guzman, 1992). | -
' 'Good classroom teaching d'epends' not only on.t’he 'effective pedagogy'
and personal background of the teacher but also on the materials used to -
challenge stlmulate organlze and relnforce student learmng According to
, Kagan (1986), teachers need to employ a variety of media so the students can
| participate fully in learnlng tasks The classroom where ‘these students
) ,remarned most of the day and where culture was mtegrated into teachlng was a
' specral place for them. In September the room was decorated in red white,
and green to welcome the students Posters of the mdependence of Mexrco
‘were placed on bulletm boards with patrlotlc desrgns Some MeX|can items

such as “Ponchos, rebozos,»” flags, and-tradltl_onal hats served as ornaments.

“Also, pictures and biographies of Mexican-Amerian role models were
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displayed. There were also large American-lnd‘ian pictures and biographies.
To remind these students that they were in the United States, a large bulletin
board about all the presidents of the United States was exhibited. Bulletin
boards with colorful signs awaited decoration by students’ work. It is difficult
to describe the students’ faces when they entered class for the first time.
Their eyes went around the ,cl'assroom and a ‘smilev'of pride appeared in
recognition of their culture. | ‘ |

The room theme chan}ged‘v' during the year without forgetting students’
culture and the recognition, respect,. estimation, and appreciation of the United
States culture. This classroom created an envirovnme'nt that said, “Welcome”
every day. " |

;Accord.ing:' to Glenn (1989); _teachers must know what linguistic and

cultural elements parents want ., their children to maintain That is, what
elements of the culture do the parents themselves find important? What do
they find |nd|spensable’7 What can they glve the children themselves? What
can immigrant organizations, social service institutions, and the like give?
What aspects of the culture do parents Want ~the school to help them keep
alive? | | | |

The school principal supported-this study by assisting with the purchase |
of books for literature, posters, materials for traditional Me'kican dresses*,'_and art
m'aterial. Additionally, he assisted with a room and sched'uling of extracurricular
- activities, such as folkloric Mexican dances. A folkloric group named “Xochipilli”
| was formed and this group performed around the valley' with great acceptance
from educatlonal centers, country clubs, and schools |

ThIS class was like an extended family where culture was essential to
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deVeIop literacy skills and to make the students proud of their ethnic origin and
background. | |

~ Students often stayed ‘two or three hours after school. Since these
students lived close to school, their parents approved of the t|me spent there.
Parent often attended conferences, but also visited inforrnelly: They came by
just to ask how their ehildren w‘ere doin‘g or simply to say hello to the teacheh
- It was normal during the year to see these students practicing dance or working
on homework after school. Although school rules prohibited students staying
after school, an exception was made for these students because they were
well-behaved avnd hard workers.  They often did not leave scheol until their

teacher did.

Methodoloqv |

Anderson ( 1990) states that, “Education is a ptocess and there is need
for research methods wh-'ieh themselves are process-oriented, flexible and
- adaptable to changes in CirCumstances and an evotving context. For such
sitUations, the case study method is often appropriate (p.157).” Any research
method or report should include a section of 'methodology to provide an |
- explanation of what was done and how it was done. |

- Acasestudyisa study that focuses attentlon onh a. smgle entity and can
provnde important information about a student or group of students (Diaz, MoII
_v:Mehan 1986). This project has chosen to study how culture is mtegrated mto
the currlculum and what effects are produced in literacy. The unit of study is a
seventh grade blllngual class that was studled dunng the school year 1993-

1994 with a speCIaI focus on elght students. One of them, Leonardo, was
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studled |n three dlfferent actlvrtles where academlc advancement was evrdent
’All of the subjects were of Mexrcan background '

In order to solve the problem of |dent|fylng methods that teach readlng-

© data collectron took place from September 8th, 1993 to June 10th 1994. The

ffollowrng actlvmes mcorporated the use of students culture and language for

o 'the development of l|teracy

: L Lrterature Log !

The purpose of the Ilterature Iogs is to lnstlll a love of readlng and writing
| and to create the contlnumg desrre to read through the use of authentlc

orrglnal hrgh quallty l|terary works The Ilterature log for each student consrsts- |
of a small booklet where the student records h|s or her responses to matenal

read on a dally basrs These responses refer to lrteral and mferentlal answers

' from the readrng Also students make compansons of thelr experlences with the

characters’ expenences from the readlngs and predrct what will happen |n the

B next days readlng Students read dlSCUSS and wnte W|th|n therr small groups >

R A wide variety of llterature |s experlenced both by the mdrvrdual and in the

- socral context of the group See the list of tltles in Appendlx C.

To begrn thls actrvrty, elght drfferent trtles in sets of flve books each were ‘
‘” selected The books used wrth the therature Logs were llterary works of hlgh
wquallty and approprlate to the students mterests and readlng Ievel ‘The teacher : .

" had more than forty drfferent sets of books each set consrsted of flve books

o | Each heterogeneous group of flve students chose therr selected title. Usually

evey book. requrred ten days to tlnlsh then they were rotated to the next group -

 of students until the cycle was coml'-’Ieted Every °y°|e lasted about three and g
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half months. When a cycle was completed, eight books had been read by the
- students. Longer books, such as Do'n Quijote de la Mancha, required more
days. | | | |

Every day the students read the assrgned pages and answered their

: ,“Dranos de Literatura.” Readrng was checked by the teacher one to one group

by group on dall_y basis. Students ‘avnd teacher mteracted and enthusmstlcally’ :

~ and sharing Was obyiOus because everyone wanted to talk and participate. At
the end of each book, the titles went to the next t'eam_ until the whole class »had |
read the eight groups of books. By the end of the year, apprdximately 20 books
"had been read byv‘each‘ student. The students who attended class from -
September to June completed 20 “Dlarlos de theratura” (literature logs). - But ‘,
there were students who read less than 20 books because they came Iater
durlng the school year o

o After the eight titles had crrcutated around the class every group chose a
‘book and composed a reteltrng story, a presentatlon a dramatrzatlon a poem |
oranartwork. | I

»Bevnefits {0 all students ‘from literature logs:
| 1.',De\./elops Ioveof reading.

Makes readrng easy o |
Promotes posrtrve attrtudes toward readmg
Encourage_s contlnu‘ed use of predicting strategy.

Opportunity to read quality Iiterat'ure. |

'.ov.cn.e..wm

Learn grammar in a natural way.
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lnteractive Journals ‘ - e - /
- In these joUrnaIs the students and teacher- write o’n a daily basis to each
other Thrs activity serves many purposes including helprng to develop the
students’ language skills and to |ncrease communrcatlon between the student
and the teacher The teacher wrote in her own journat and then this was read to
the whoIe class The teacher’s journal was answered by a drfferent student
every day | | |

In September every student recerved a notebook to serve as a journal.
Darly, students and teacher wrote for-t-en-ml_nutes or _at least one page.» After
everybody tinishedthe teacher read her journal to'the ’class Then a 'volunteer
took it home and answered it as homework Every day many students wanted to
answer it. The next day every student had his journal answered and they were
confldentral between teacher and student |
Soc1al Studles Notes |

Socual Studres notes consrst of information and/or drctatron presented by
the teacher and written down by the students. The topic studied was the history
and cuIturefof MexiCo "Through social studies stUdents di‘scovered that their
I|ves are connected to hlstory and they recognlzed themselves as a product of
Mexrcan culture They shared a common hlstory Ianguage vaIues and
~ customs that identify them as Mexican. They Iearned through reading about the
geography :of' Mexico, its people, prehispanic' culture, colonial era,
Invdependence in 1810 and Revolution in 1910, economy, food, language,
cities, education, values, and mod_ern fculture and 'ster of,,'life.’ During"the

- course, the students were writing their own notes where they showed a gradual
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advance in writing and, of course in readmg since they understood and

analyzed what they read.

‘Riddles

A colleotion of 150 riddles were written by the students. They soiicited
riddles from their parents, friends, grandparents, and‘ relatives. The students
enjoyed this activity and a bit of competition developed to. see who could bring
the most riddles. In class, they laughed and challenged each other as to who
brought the hardest riddle to guess. This activity allowed students and family to
participate and to integrate their family traditions and culture into school with

positive consequences.

Poems

In this activity the students wrote about 260 poems. These poems were
romantic, ironic, "and "'comic, and hahy of them were ofiéinai compositions by
students or a member of the family. | |

The value of this activity derives from the enthusiastic cooperation‘ of the
students in collecting all of the poems.]' In theSe poems are shown the
‘advances in Iiterature and the incentive and interest the students had to create

poems by themselves.

Song Book

This actlwty is very much I|ke the poems. Here, the students selected
their favorite songs and wrote them in their own song books or “cancioneros.”

Cancioneros are books or notebooks with a collection of songs and poems by
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various authors. in thisv activity the teacher helped the students to choose
| songs = from Mexican cUItu‘re, songs,about ,M}.exican towns and people, the
authen}tic and vernacular songs that represent Mexico and its culture.

SQme are s’bngs that _teenégers don’t often like because'they do not
understand their meaning. ‘The‘ role of the teachef, hbwe‘ver‘, was tb explain
and analyze Aever'y verse in reach song and to bu’ild pfide about the feelings of
Mexican music. |

This activity was greatly enjoyed by the stUdents, and after the analysis of
-each song, it was played and sung by the students. At the end of this course
students were able to recoghize popular songs, past and present, and
authors from Mexico. Among the authors chbéen were: José Alfredo Jiménez,
Agustin Lara, Armando Manzané\ro,' Cohsuelo Veléqujéz, Chucho Monje,
Alvaro Carrillo, Ruben Fuentes, Gonzald Curiel, Guty Céardenas, Roberto

Cantoral, etc. A list of singers is added on appendix A{.

Students‘heard- m"an'y I_(in_ds of music“includ'ing f‘mariachi,” “banda’,
“trios,” and soloists. Mariabhi music was  very popular and students often
became emotionalkwhile listening. Someﬁmés tears appeared in their eyes. ‘
This activity got students to interact with théir parénts, older brothers or sisters,
aunts, uncles, etc. They were encouraged to learn more‘about their Mexican
foIhofe and at the same time they were incréasing their literacy. To am,p'lify this

part of the curriculum, the students also watched some movies about the
folklore and life in Mexico. They viewed popular singérs and came to know
actors who formed part of the cultural and ciriematic life of Mexico. A list of

moyi‘es is annexed in appendix B and a list of actors is in appendix A.

42



~ Data Collection

To fulfill the requirements of a case-study, multiple sources of data have
been incor'porated.v A chain o.f evidence will clearly show and support that if
culture is incorporated into the curriculum, the students will increase their
literaoy skills. However; vif teachers_ fail to recognize the value of the home
language and culture, the price’of neglecting children’s Iangu»age and culture
as the proper means .to teach academic vcontent in schools is a Very high one.
Teachers must consider the long-term consequences of academic
disenfranchisement and dropout phenofnena;or' possible. rejection of an identity
(Delgado/Gaitan &Trueba 1991) | -

The following data sources WI|| be used: lnterwews student file dating,
physmal artifacts, and direct observation. |

The file data is also important, and report studies of the target students

will provide information and examination of the students’ records such as recent
and previous academic reports and comments by professionals.

Visits and intervlews will be conducted with parents. This enables the
_tesearcher to- know the circumstances of each 'vtamily and these visits will
help to implement culture in teaching. Formal and informal interviews of the
class and target students wull be conducted in order.to obtain the level of
knowledge or pre- knowledge they have as culture is incorporated into the
curriculum. | |

Direct observation in this study will be a power point. A _reoord of
activities wlll be gathered and these will be compared at the end of the year to
- see the |mprovement of these students

’ PhySIcal artn‘acts wull be collected durlng this school year 1993-1994:
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Literaturé logs, history notes and biographies, interactivé journals, book songs,

poems, riddles, art- works and activities related to these research quéstions.
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" CHAPTER 4
ANALYSIS AND RESULTS

Williams and Capezzi Snipper (1990), state,} that there are three different
categories of literacy associated with social contexts,_These are functional,
cultural, and critical »Ilteracy; “FUnctional literacy is often r‘elated to basic writing
(coding) and reading (decoding)'skills thattallowpeople to produce and
understand simple texts. Cultural llteracy emphaS|zes the need for shared
experiences and pomts of reference to fully comprehend texts. And critical
literacy is related to rdentrfylng the political component inherent in reading and
writing” (p.1). _ »

As the above authors imply, readers and writers are Ilnked to the cultural
heritage of a glven commumty theracy must be based on a foundation of
shared knowledge and tradltlon Wlthm these tradltlons are the terms events,
and the fundamental educatlon to become an educated citizen. Without a
common foundation ofﬁ shared experlences an‘d S0 .on, me‘aningful discourse is
im‘possible. -People may exchange\words, but they won’t' rnean anything.

The‘v purpOSev of this case study 'was. to provide effective learning
situations tor.llteracy devlopm‘e'nt where culture is .integrated‘ into the curriculum.
The results will be analyzed hollstlcally . ,

| The following three research questlons wrll be analyzed and discussed
to examine the rmpact of culture on literacy development

1. How does a teacher mtegrate_students primary language and culture

into reading and writing literacy activities fo_r seventh grade.,, LEP students?
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2. How is the integration of students’ primary language and culture
related to readrng comprehenSIon and writing? -

- 3. What literacy skills are demonstrated as a result of the |ntegrat|on of
culture into the curriculum of seventh grade LEP students?

In order to answer these research questlons, it is necessary to describe
the academic level of this seventh grade class in September. This class was |
formed of students who came from four different sohools in Coachella, other
schools from towns close to Coachella, and newcomers from Mexico. 80% of
these students were born in Mexico, 10% were vborn in the United States but
went back to Mexico and then returned to the United States. Another 10% ‘v‘vere
‘born in the United States and have been attending school here continuously up
to seventh grade. This latter group, for many reasons, have not learned enough
English to be in an English only class. Therefore, they are in this class to get
ready to enter English only classes. Also, there was a student who attended
school in Mexico for just six month‘s‘when he was seven years old and who
was now thirteen years old. He vaguely knew how to write syllables using m’s
and vowels in SpaniSh Of these sudents 30% were attending school in
Mexrco and had attained the seventh grade level academlcally However, there
were also the students who didn’t read and write well in either English or
Spanish.

This class wasconducted with a whole language approach to promote
literacy in the primary |ang;uage. A variety of activities were taught with the goal
of developing language by incorporating culture. This sociocultural approach to
instruction highlights classrooms and encourages students to use essential

“cultural tools,” such as reading and writing in the classroom life (Moll,1992).
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ln September a survey was taken of the 38 students asking if they liked to
read and how _much tlmethey spent readlng at home Answers were
: discouraging to the'researcher “b'ecause 80% of them responded that they did
not like to read.. Instead they preferred to watch televrsuon or “hang out’ W|th*
v_ thelr friends. Nobody liked to go to the public: I|brary and most of them dldnt
know where it was Iocated ‘much less the process to obtaln books from the .
library. The other 20% llked to read but not enough to read for pleasure and_
take books home The followmg analysis examlnes the |mpact of this research

project on students’ reading and writing skills and motivation.

B therature Loqs

‘To start the llterature Iogs actrvuty Platero y Y 0 was the flrst book to be ,
read After they read the tltle and saw Platero s plcture (a donkey) on a colorful
) bulletln board some of the students shared memorles and anecdotes they had}
about donkeys from when they llved |n MeX|co The part|C|pat|on of the teacher |
with stories and experlences of her own contnbuted to the students excnement
to know more about Platero’s life. In the flrst storles the students needed help
with the comprehenswn of the relatlvely difficult Spanlsh but after some |
readlngs the students were able to do the actlvm-esby themselves. They came
1o love Platero the donkeyand felt sad when he died. Some of the girls cried .
and some boys were sad. There tollow three work samples of how the students |
answered thelr literaure logs. This was |n Septermber at the beginning of the
year when the students gave short, Ilmlted and simple answers. See Work
Samples D1, D2, and D3 in Appendrx D. To support thrs evidence, next there |

are some specmc answers.
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To the indicatioun:"SUmmariz‘e in a few sentences what you read today
they wrote the following: | - |
Work Sample #D1: Juan le platica a Platero de su Fantasia.
- Work Sample #D2: 'Platero tiene un: doct‘or' biejo. | El nifio esta sentado
- en ela Fuente.
‘Work Sample #D3: Juan y_PIatero estan conociendo nuevos amigos ‘evn

su pueblo.

Cuentos de un Martln Pescador

Another book the students read was Cuentos de un Martin Pescador

Here the main character is a bird that took a journey throughout all the regions
of Mexico. R | |

The covers of these logs were very patr‘i\otic. The students used green,
white and red as main colors and large letters with the word Mexico or the neme
of the states different students came from. As the students again lived their
experiences, these Iogs were answered more completety than previous logs
and with more understandmg of reading. Thelr logs showed evidence of more
detailed answers. For example, in Work Samples E1, E2, and E3 the students
mention specific. events from the story in support.tof(their statements. Their
responses became I’ess‘ general and more specific. The samples are from
~ different students. See Work Samples E1, E2 and E3 in Appendix E.

Next there are some responses to the question: Who was the character |
identified myself with and why?

Work Sample E1: Yo me idehtifique con los seﬁ/o”rAes" del pueblo porque

invitaron a martin a la fiesta de la virgen y yo tambien lo invitaria.
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Work Sample E2’:i Martin porque ami me gusta bailar y comer
como martin. |
Work Sample E3: Con Francisco porque yo tambien e regalado cosas

como francisco.

Bibiana y su Mundo |
| Bibiana y su Mundo is ahother book read by this class. Even though the |
story of Bibian‘a’s‘, life 6ccufred in a‘city df Spain, became of Spanish influence
itis very similar to the towns in Mexico. She was an expert at telling stories to
children. Mexicans have their grandparents, aunts, or uncles who relate all the
stories they know to the next generatiovn. Also, Bibiana’s father is an alcoholic
and some students have experienced the effects of this problem. In the next
work sample Bibiana anxiously awaits the sixth of January, the day of the Three
Kings. For Mexican students this day is meaningful and is called “Dia de los
~ Santos Reyes” (King’s Day). That day in Mexico the children receive presents
during the night on Janﬁéry'Sth and th'ey}bélieve the “Reyes Magos” (The Three
Kings or Wise Men) brought them the presents. This tradition was inherited from
the Spaniards and still is alive in Mexico. Mexican children expect the Thfee
Kings instead of Santa Claus. B
This part of the book allows the teacher and students to share their
‘experiences and memorable moments when they lived in Mexico. Some of the
students remembered the kinds of toys they received and they relived those
moments. Théy talked»ab,ou‘t proceSSions lwith actdrs frofn their towns imitating
The Three Kings. Also, they connected this moment with Christmas because it

is a related event.
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" As other activities they wrote composrtlons rememberrng The Three
Krngs Also this book prompted some students to write in their |nteract|ve "
, journals about thelr fathers who had the same problem Bibiana’s father. See |
Work Sample F1 rn the Appendrx F Next there is a paragraph answering the
_mdlcatlon homework for today from Work Sample F1. }

| ‘ Brbrana estaba muy pr_eocupada por su padre. Cuando Rogelio salio
del hospital ‘Blbi' lo cuidaba muy’ bien. Un dia los amigos de Rogelio
fueron a vrsrtarlo pero tamblenn jugaron alas cartas. Blbl le decra asu
padre que se fuera a dormrr pero eI no quiso. Rogelro romplo la
arcansia de Bibiana para gastarlo el. Brbr esta triste por,qu:e no‘ va

- apoder comprarse su bici.

Chichen Itz4 la Ciudad Sagrada de los Mayas
therature can be a vehicle to study social studles and this class also
read some books about drfferent cultures Of course, the Mayas were included
in this actrvrty Chrchen Itz4 la Ciudad Sagrada de los Maya was read Here
the students were cunous to know how the Mayas lived and how the priests.
~ knew the phases of the moon, the solar system, and made their own calendar.
'They learned that if the ki,ng died ,,and his son was too yo'ung ‘to ‘have this
| "position, then the kingi’s- brother would be the new king. Also, that there were
- women priests and they_knvew whenv 'they' could start to cultivate or to work on
e the crops. Something that was sad for the students was that if _some of these
women were not virgins then they were krlled . | |

The students learned ‘about Mayan archrtecture and what Ievel of

f knowledge in mathematlcs and astrology they had The Mayas mvented the
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,zero andv'the arc. The students showed ‘pride in this and for a long time they
commented and compared the Maya with other culturesthey learned about. In
order to clarify this explanation two examples _are-sho,an"and graded with the
same criteria as the others ‘ See Work Samples G1 :and G2 in Appendix G.
‘Next, there are some answers to the question who was the character | |dent|f|ed
myself with and why? |

Work Sample G1: Con los sacerdote porque yo tambren quisiera saber

cuando es tiempo de sembrar y de coschar.

Work Sample G2: Con los guerreros porque a los jovenes no les

permitian ccmb,atir conios guerreros y mejor quisieron }que les ayudaran

conlas armas.

Don Quijote de la Mancha |

The great work of literature in éﬁcani‘s\h, Don Quijote de la Mancha was
read. . This book is quite difficult to understand, but these students learned to
enjoy it, to laugh and make jokes abcnt’Don Ouijote and Sancho Panza. For
this book, the help and encouragement of the teacher was critical - She
modeled and helped them to comprehend new words through the use of
context clues rather than searching for the meaning of each word in the
dictionary. During the rest of the school year, the students were linking
anecdotes of Don Quijote’s life to new activities. For example, they
remembered when Don Quijote’s brain dried out because he read a lot. His
servants even burned his books because they believed the books were the
cause of Don Quijote’ s |nsan|ty | |

To this teacher researcher |t was amazrng to note how in the beglnnrng '
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stu'dents complained about this being a difficult book, but once they were on
the right track they/ were able to follow the reading by themselves with curiosity
and even fascination until the end. The researcher doeSn’t_ know exactly when
the étudents started to engage their attention to difficult books, but evidence of
their comprehension in reading is found in the résponses to the literature logs.
See Work Samples H1, H2, and H3 in Appendix H The following are
responses to the indication summanze what you read today
Work Sample H1: Que en un lugar de la Mancha vivia un idalgo con su
caballo al idalgo le gustaba leer libros de caballerias en sus raos libres
-al idalgo se le seco el cerebro y se le ocurio'v ser un caballero.
Work Sample H2: Que Don Quijote penso que una manada de ovejas
era un ejercito. A Don quijote le quedaron cuatro muelas y un diente.
Work Sample H3: Don Quijote sufre de una enfermedad pero el ya se
encontraba en su casa esa enfermedad hace que don Quuote se

desmaye pero al final el pobre se murio.

Romeo y Julieta

The last work of literature that was analyzed was Romeo y Julieta. It

was chosen because this drama is an excellent tragedy from Shakespeare’s
literature. Also, this book relates to the students’ strong feelings that are part of
their adolescehce. They maintained an interest until the last page because they
didn’t know how the story would end. This book was hard to read because the
style, as in English,‘was written in difficult and archaic words of Spanish. This
drama was presented in dialogués and scenes that made it difficult for the

students to keep track of the events in the story; nevertheless, their interest and
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- enthusiasm helped them to persrst and understand the difficult readrng

Whrle some grammar problems remarned students used moref ,

- approprrate vocabulary and thelr |deas were more complete and developed "

AThelr Ilterature Iogs showed great lmprovement in thelr Spanlsh profrcrency ,
| See Work Samples l1 and l2 in Appendrx I To v_err_fy this |mvproyeme_nt, next
 there is the answer to todays homework o ) | ,

- Work Sample l1 El personaje que menos me gusto fue Lady Cap No

- me gusto ese personaje porque ella qurere que castlgen a Romeo Lady

~cap. quiere que se aga 1ustrcra Ella sabe que Teobaldo era un hombrev‘ :
malo. Tambien sabe que Flomeo solo se defendro Lady Cap es una
mujer que no sabe como susedreron Ias cosas Ella qU|ere que'

'castrguen a Ftomeo y sabe que es inosente y que Benvolro duo mentrras |

Es una mujer que solo piensa en la justrcra Tamblen no plensa que
| Romeo es un hombre rnocente que solo se defendlo
"The next response is from Work Sample 12 to the question SUm»marize

what you read today. Romeo le llevo flores a Julieta. Paris estaba |

ablando en la tumba con Julreta Romeo estaba muy trlste Romeo tomo

drogas del botrcarlo y murlo

Through a holrstlc analysrs of these Ilterature logs |t is eV|dent how the
—students were progressmg from September to June. As the responses in the
'appen»dlces they wrote in September :Indrcate,~ they are brief avnd do not have
: many details. The improvement‘is prOgreSSiVe in reading comprehenSion and

writing. By June (see work samples D1 D2 and D3), thelr answers are more :

complex and connected to their feelmgs |n a more mature manner than at the
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beginning. Furthermore', these students who previoU'st didn'’t like to read, now
enjoyed reading and they were in a hurry at the end of the year to read all the
books they could. At the beginning of the school year it took students about

ten days to finish a book but by the last three weeks of School, they were

reading one book each week. They read such works as Kike, jViva Ramonal,

Leyendas de la Antigua América, Leyendas de Europa, Moby Dick, Pepita

Jiménez, La Perla, Robinson Crusoe, Heidi, etc.. The list of books read by

students is in Appendix R.

‘These results demonstrated how teachers can effectively integrate
culture into Iearning to make it more relevant. The students enjoy learning
more and they make school an extenslon of their home.

" The data analyzed thus far are I|terature logs that are representatlve of
the whole class. In‘the following, individual student work will be analyzed to

emphasize the importance of cultural integration in literacy development. |

Leonardo |
Leonardo is a seventh grade student who started class in September of
the 93-94 scheol year. His mother works in the field seasonally, and when not
”w.orking, she receives unemployment or welfare. His father drinks and he is not
always at home. His mother is in charge of aII'the fam‘ily. He has a brother who
is known as a trouble-maker. Leonardo has five brothers and one sister and he
is the sixth child. He was living in Mexicali, Mexico, with his grandfather until
last year when he came to the United States. He went to school in Mexicali for
six months in first grade when he was seveh years old. He attended sixth

gfade in this district. In seventh grade he moved to Bobby Duke School. This



was the extent of Iiteracy education. At the beginning of the school year he was

timid, but very respectful with the teacher and classmates The teacher went to

visit his home when the schooi year started because of h|s low achievement
‘He could read very slowly and spei_l, .but ,.only easy matenal. His writing
consisted of syllables strung *together without meaning. He used many *m’s” |
and voyyeis Several students read to him aloud‘-and he was able to follow the
’reading in this manner. To read his wr|t|ng he had to translate it to the teacher
who would then answer him. -
»Aft,er two months of using the integrated curriculum, Leonardo began 7.
reading and yvriting. He became convinced t’hat he needed to Iearn‘how to read
:', and wrlte and he did it. Samples from his literature Iogs show the extent to

WhICh he was learning to read and write. Everyday he was anxious to dlscuss

. the reading and most of the time he was the first one on hIS team to answer the o

. Irterature log questions. His -_responses demonstrate his sense of humor as well -

as his increaSed confidence and abilities in the class. In the foilowmg

. collection of samples, he shows a progressrve Ievel of learning in reading and

writing. His comprehension increased with every book read. He shows
advances in syntax and grammar. He explains more elearly his feelings and
" can identify more readily 'With the eharacters |n the story.. See Work Samples -
U1, 42, 33, J4, J5, U6, J7, and J8 in Appendix J. Below there are some
examples following the dates to verify Leonardo’s. impro_vement. The _responses
are to summarize in a few sentences the reading done during that day. They
“are typed exactly as written. | |

Work Sample J1: Fecha 9/23/93. Ie sr Que se trnsfiguro en cha crltora

hermosa como Qn caballo
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Work Sample Ja2: Fecha 10/20/93 Llego el tlo aI berto a ]u ces aoe

su mama |

Work Sample J3' Fecha: 11/3/93. Que Ism deI eefue a un hotel vy

o lor muo masa gusto que nin gona noche

Work Sample J4; Fecha : 11/17/93. Martin se va de viaje a moxico a

conocet lo bien y sus pefsonas por' la causade que lo eli gieron para
~hacer un cuentd donde sale»el. ‘

- Work Sarvnple,JS:; Fecha: 2/28/94. Le vino una obsecién de ser
'~ caballero. »vendi'"o todas'sus’ifie‘-rras para comprar libros de caballerias y
aprender mas hacerca de los caballeros y despues le bino la idea de
prepararse para ser un buen caballero ' |
‘Work Sample J6: Fecha 4/3/94 Romeo y Fray Lorenso nabiadel

problema de Romeo. Hablan de la triste separacion de Romeo y Julieta,
| a causa del problema de Roméo.v viene la nodriza a decirle a Romeo
que Julieta esta desecha de lo ocurrido. Los cabuletos quierén'que'}‘
paris se case con Julieta. - | | |
Work*Sémple J7: Fecﬁa: 4/13/94. Robinson Queﬁa ser marinero. pero
su padre no le cositioco essa prdfesio'n con Ié’xbréfecion de Abogado.

Despues dr termlna la dISCUSIOI‘I se fueron a Hull. En Hull Robinson
' “‘encontro aun amlgo sus cuutas El amigo de Robinson le ayudaba hacer
un V|aje El fue secuestrado en un Vlaje y decidio escaparse
‘Work Sample J8 Fecha 6/5/94 Todos los besinos le ayudaban a Bibi.
Blbl le du,eron que su papa era un doracho. Bibi condaba cuentos a los
nifios de los‘que le condaba su papa. Bibi tenia dnse afos. A Bibi le

davan ropa y ella pidio para su papa.
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| ’Guadalup

Guadalupe had been a student in the Unrted States since sixth grade -

She is the youngest daughter of the famfly Her sisters and brothers aII are" o

married and live in Mexrco. Her father is retrred and works in the_fleld prc_klng
grapés 'jUSt at 'Crop time every year. Her'rnother works"'SeaSOnaIva'in a fruit-
- packing shed Guadalupe is thlrteen years old Because of her low grade Ievel
| and poor habrts of discipline, Lupe asked to remaln after school until she could
read and respond to her literature logs. Her father was often--there after class
with her, waiting until she.'finishved. Ondifferent occasions he offered_to help
Lupe do her work and at one point asked that less homework be assigned.
However, the teacher did not agree because she felt that all her students had
the same responsrbllrtles to accompllsh Lupe did not Ilke to read . and she
invented answers, but the teacher had read the story beforehand and there was
no way to escape domg the reading. ' |

Little by little Lupe began taking her responsibflitieS-more serioUst and
. v}vmaking positiye changes in vherv re'ading habits. - She‘ had co.me.to enjoy |
reading and she did not have to remain after school during th.e Ia'st_’two
quarters. The next Iiterat,ur‘e‘ logs show her progressive adyancement- in -
reading'comprehension and writing. Atthe beginning; Lupe’s responses" didnt -
- grve many detarls but: by the ‘:end of the -year she summarrzed with greater’
| detail. She liked to tell the teacher the stones so that the teacher knew she was
readmg See Work Samples K1 K2 K3 K4, K5, and K6 in Appendlx K for
complete proof The foIIowmg are some transcrlptlons from Lupe s I|terature |

logs.
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Luis

Work Sample K1: Fecha: 9/16/93. Leslie, Jess, Bill estaban arregalndo

la ruina.

- Work Smaple K2: Fecha: 11/3/93. Que a ramon:a no le caia muy bien a

guillermina y no le queria prestar los juguetés.

Work Sample K3: Fecha: 12/2/93. Que a pedro se le aparecio el diablo
y se lo llevo al infierno -pedro como que no le gustd el infierno.

‘Work Sample K4: Fecha: 1/6/94. Que Manitus queria que mataran a sus
dos hermanos y eran muy fuertes pero tarﬁbien eran muy buscapleitos.
Work Sample K5: Fecha: 3/1/94. Qué don Quijote llego a una venta»y
conocio al ventero y a dos mozas que don Quijote las concideraba unas
doncellas y'se graduo de caballero.

In Work Sample K6, fecha 6/9/94 Lupe‘s response to today’s
homework is: Que Romeo pensaba en una persour‘\fa‘.kEI fue a"una' fiesta
de disfraces. Romeo platicaba con Julieta. Julieta le mandaba mensajes
a Romeo. Julieta habia mandado a nodriza a darle un recado a Romeo. -
Teobaldo estaba herido y se murio. Nodriza decia que Romeo era un

asesino. Julieta se fue a confesar. Nodriza fue a despertar a Julieta.

'Lui‘s is a seventh grader, thirteen years old, who had attended sixth

grade in this district. He was fhe last child of the family and was very protected

by his mother. His father was strict, but he didn’t know his wife was over-

protecting Luis until the teacher called him to school. Luis didn’t like to read and

he was very slow to answer the literature logs. Most of the time Luis talked

about things that happened to him or that he liked to do in Mexico. That was the
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key to mfluence in his life. At the begmnrng of the year, the teacher asked st'
X to stay after school to finish h|s readrng By the end of the year, he did not want

to go home He began to leave school at the same tlme the teacher left school |
two or three hours after the end of the school day That happened every smgle
day durlng the week AIso he became one of the dancers in the folkloric group

during the whole year muchv to the surpnse of his famlly Samples from hIS

llterature logs show advances mamly in his comprehensuon ‘the amount of

~ details and the structure of sentences and hIS ab|||ty to summarlze See Work
| Samples L1, L2 L3, L4 L5, and L6 in Appendlx L for complete proof The
foIIowmg examples cIarlfy and prove Luis’ |mprovement |n Irteracy The.:'
rndlcatron was to summarlze what he read today. |
‘Work Sample L1: Fecha 9/10/93. Jesse Querla estar srempre con la
sefiorita todos los vrernes - | |
Work Sample L2 Fecha 12/1 /93. Que la t|a Beatrlz compro ropa para
" ‘esqlar Que la famlla Ker estaba contenta a Ia Ilegada de el tio Alberto. El
tio Alberto era pobre. |
Work Sample L3 Fecha 2/28/94 hrdalgo vween Ia Mancha. estuvo
: Ieyendo libros de caballerlas vendlo sus terrenos por comprar muchos
libros. de tanto leer se volvio loco. le puso nombre a su caballo y el se
puso son Quuote de la Mancha. -
Work Sample L4: Fecha: 4/13/94 A Blbl VIVIa en Madrtd Su papa .
estaba srempre borracho enla escuela le contaba muchos cuentos a
los n|nos. A Bibi le regalaban ropa elegante. Bibi cuidaba nifios y_le ,
pagaban qumlentas pesetas. - '

Work Sample L5 Fecha 51 8/94 El papa de rovinson era un buen_ _
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k comerciante rovinson quena ser marlnero EI papa de rovinson querla
que rovinson fuera un gran abogado rovmson se queria ir de su casa.
rovinson se fue en un barco. 'cuando iva navegando lo raptaron. Un'
pirata hiso priéionero a rovinson. roVinsQn' conosio a Xuri y en la noche:
se escaparon.. | _

Work Sample L6: Fecha. 6/2/94. Aswer to today’s homework. Kino se
levanto y le dio de comer al perro. El estaba muy cansado. Kino miro
aun esc_o}rpion. El escorpion bajo por una cuerda y"Ie cayo en el hombro
“a Coyotito. El escorpion levanto su cola y lo mordio dejandole el hombro
iynchado. coyotito se enfermo de la picason del escotpidn. Kino se llevo

a coyotito al doctor.

Interactive Journals ‘

As was prevnously stated interactive journals are a valuable tool to
develop readlng and wntlng The students primary language was used for
communlcatlon wnthln a socnal context (Flores 1990). The main purpose of this
actlwty on a daily basns was to allow the students to share feehngs
experiences, thoughts opinions, etc. The teacher responded by writing and if it
was necessary, he/she mediated by reading aloud. The teacher as a model |
was creating a zone of proxivmal‘ development (Vygotsky, 1989). |

During tnis written interaction, culture was included by both the student |
and the teacher. In thefolloWing samples, students and teacher wrote about
'quineeaﬁeras’ (debutante baIIS), weddings, holidays, sports, extended family,
etc‘.} At the beginning, some students cpuld not communtcate vvveII‘. They only

enumerated activities and also they were afraid to share their experiences and

60



opinions. As a consequence of the social Organization for learning Within this
classroom, the children’s writingv eystenis improved.

In the course of the school yea}f, the‘ teacher comes to know and
understand her students ‘bette_r as they actively write for authentic purposes.
Through this wriﬁng, the students learn to take risks and make hypotheses since
they are allowed to write in their own way. Little by,,,litt\le the teacher is
trahsferring kﬁowledge through her encouragement and consistent, genuine
responses.

| The researcher’s philosophy'is that in order to u»nderstand students we
must hear their words, follow their explanations, understand their frustrations,
listen to their experiences, and have a total commitment.‘t’or'them.

In this whole language classroom a qualitative analysis of the interactive
journals was done. Some students produced many wrltten texts whlle others
finished fewer wrltten activities. See Work Samples M1 M2, M3, M4, M5, M6,
M7, M8 and M8 in Appendix M for complete proof. Some are transcribed to
demonstrate how culture was included in the journal writings.

‘Work Sample M2. Fecha: 9/16/93

Como se aserca el 16 de septiembre .que es el dia de Ia
indepeﬁdencia de Mexico no se si iran a tronar cuetes en Coachella
porgue no han dicho nada y todos los afios en Coachella los an tronado
yen el parque Bagduma ponen muchos puestos-y hasta ponen baile, no

" e oido nada sobre eso se me ase que no van a tener nada. si hacen

-algo alomejor bams a esa fiesta.

Jesus:

La fiesta ya fue el dominge en el parque de los Veteranos de
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Coachella. ¢Viniste?

Mrs. Baitazar.

Work Sample M4. Fecha: 6/28/94

Hoy ha sido un dia muy bonito y Ilenb de emociones, pués
en el mundial de fatbol, México gané. Eso me ent‘usiasma mucho y me
hace sentir feliz saber que el pais en do‘nde naci esté entre los mejores
paises a nivél muhdial en este deporte tan bonito. Vi el final del partido y
mis hijas tenian tanto gusto que cada una se agarré una bandera y
éarn’an por toda la casa gritando .| México!, iMéxicoi A mi la piel se me
ponia chinita de emocién. A esa hora estaba almorzando y casi que no
podl'a comer de tanto gusto que tenia. Fue muy bonito vér algunas
tomas de televisibn en México en vivo y ver corho salia la gente gritando
de gusto por el triunfo de la seleccion mexicana. Hasta la gente
importante salia a las azoteas de los edificios a gﬁtar este triunfo.

Espero} que mi hija llegue a tiempo al colegio en San Bernardino
porgque no se quizo ir temprano por ver el juego.

Mrs. Baltazar a mi tambien me gusta el futbol. Cuando me di
cuenta que avia empatado me senti muy contento que asta me daban
ganas de brincar de gusto. Ojala que mexico Ilégde a las finales. A mi
me gusta mucho el futbol que isiera lo que sea con que gane Mexico. El
futbol es mi deporte favorito. Mexico es mi favorito pais dande naci.
iVIVA MEXICO! N

Gustavo Raya
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 Work Sample M7. Fecha: 12/3/93.

- Mrs. Baltazar B | e
Esta vez le qu1ero hablar de una Qumceanera que mi prlma ba.
atener Se trata de m|s papas ban hacer los padrlnos de veIaCIon Y por
lo que yo se esos padrlnos son Ios mas |mportantes que hay ‘Mrs
Baltazar la que le quuero decir es_que casi toda mi familia ban hacer
padrinbs de algo. Tamb_ien ‘me gustaria qhe si usted qui}'er‘e ir yb la inbito
-a mi ejido. No esmuy Bonito QUe'digamosl'-bero:a milme gusta ir porque | _
es mas Ilbre que aqu1 y hay muchas tlas halla que puedo ir a ver. Por
- eso mrs Baltazar ml prlma tamblen ba a mwtar a sus amlgas Por su
puesto que va haber musnca manachl y comlda delncnosa Ba haber un '

valce muy bonlto ba haber mucha gente y la mlsa ba estar tamblen

- cercas de aII| Todo esto tamblen cercas de alh Todo esto que le estoy |

dICIendO ba hacer el 20 de marzo Mrs Baltazar aIa mejor el 19 de’
marzo no voy a vemr;a c‘las}es.v“ -Por que nos vamos aira MeX|caI|, a
.acbmodar todas las Cb.sasﬁ' Pero yo digo"que voy hace'f todo lo posi’ble
para poder venlr a Ia escuela por que me d|V|erto mas que en mi casa
Amanda :
Yo sé que te gusta venlr mucho a la escuela por eso te admlro .
Eres muy buena estudlante y YO plenso que tamblen buena hua

~Mrs. Baltazar.

~Leonardo _ _ | , |
Leonardo is a student who already was described in the literature log

“analysis. Once again, this student offers a clear example of advancement in
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writing and reading through the interactive journal activity. This data is
analyzed holistically and qualitaﬁvely.

According to Ferreiro u& Tebero_sky‘y (1989), Leonardo was in the
syllabic interpretation in his developm?nt in writihg. “This level is
characterized by an attempt at assigningéa souhd value to each of the
letters that comprise a piece of writing.} In this attempt, children go
through a period of great developmental significance: each letter Standé
for one syllable. We call this the syllabic hypothesis. With this hypothesis
children take a qualitative leap forward in relation to the preceding levels.

The_quélitative change consists of (a) overcoming the global
correspbndence bétweén the written string and the oral expression and
progressing to a correspondence between parts of the text (individual
letters) énd parté of théi;ut‘terance. (syllablés), and (b) WOrking clearly for
the first time with the hypothesis that writing represents sound segments
of speech” (p. 197 and 199).

Leonardo’s first writings appear with graphic characters that do not
resemble conventional letter forms so well as with well-differentiated characters.
His Iefters may or may not be assighed stable sound valliJ\e‘s. The vowels have
stable and conventional written representations and can stand for any syllable
" in which these vowels appear. - Mdnthly examples: of hie; work were selected at
random. For one month and a half he remained at the syllabic level, then the
end of October he moved to the syllabic-alphabetié interpretation.

In the next vsarvnples of this literacy encoUnter, Leonardo acquires his
- written language in a very unique invention. See Work Samples N1, N2, N3,

N4, N4, N5, N6, N7, N8, and N9 in Appendix N for complete proof.
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Work Sample N1. Fecha: 9/8/98.
' YosenacasamepotomuBe
Pero mepa. pésemuporallo |
' yoso mu RaBiso Leona(do_, Lo LT
PeRo yotegonupepero )
' mim4no esmala -
~ iyomepotomoma .
'comlmama Boal.ati esDa o
~imi papaesmupoRalIo |
yosomotaBlsamev a Logatito N
| Leonardo _ | |
Ojala que tu papa ya no se vuelva a emborrachar |
Te qwere

‘Mrs. Baltazar.

Work Sample N5. Fecha 12/1 3/93.

Yo tomu alegre perUe llayego el dinero para regalale a mi
afuelito y‘émi afuelita eSp'er'o:que es ten contentos ogala se la pase mo
- Fel navnDaD afuellto yo me a CUerdo de ustedes y es pero que estan
mudien yo acqwesto mudlen afuellto

Leonardo; |

EI' din‘e‘r.:o no es muy .importan'te para que paseé una buena
Navidad. Lo mejor es teﬁer salud, baz y tranquilidad.

~Mrs. Baltazar
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Work Sample N9 Fecha: 4/1 4/94 |
mis Baltazar ie doIIa contar unos prolemas que tegollo y mi er
" mano pero noqurere que iecuente a nadie mi er mano meregafia mucho
pe_ro endese no ‘leago caso y cuando le ago caso mepega y emvese
| medise cosa y liole cohteSto,y.eI mep‘ega como Aller me dijo cosa y llole
“conteste. o o |
mis"”Ba‘Itazar._e's elmano que llole digo pero es muy loco Baltazar
. no quiere ‘quve 'Ie‘dig,a vanadien y si_mepuede a pega lo IedoIIa desir
porfador | | | | |
| Leonardo |
Situ hermano te sigue pegando debes decrrle a tu mama.

Mrs. Baltazar -

Yesenla , ,

Yesenia is a seventh grade student who srgnificantly increased in her
-writing skills and in how she oommunlcates her feelings, experiences or
worries. For her the interactive journal , was an escape from‘problems’she was -
endurmg at home The mteractive journal was like a kind of medicine for her.

She also |mproved a great deal in her evolution of knowledge regarding written

~ language. See Work Samples O1 and O2 in Appendix O for complete proof.

Next there is an example on how she improved in her writing.

Work Sampie 01 Fecha Enero 11 de 1994

Hoy me S|ento muy contena porque mi mama ya puede caminar.



»EIIa cuando se 'de_smallé y VOI‘vié no se podia -moeer de medio cuerpo
perque' lo tem’a_ entumido. .Ndsotroe teniam'qs q‘ue,..moverla para que no
se caneara. Mi ,‘rhamé»estaba muy cansada y de'prontd se durmié pero
nosotros la voIviamovs y ella se voIVei'e a desmallar. .Cuando la llevamos
otro dia al hospital era un viernes el doctor dijo que staba por darle un
paro cardiaco. Yo ese dia tanto me asusté que no podia llorar lo queria
hacer pero no podl’a. Le llamamos a Bernardo y a Ruben el hermano de
Veronica para s‘ubir a m|’ mama par arriba.. La subieron entonces le
pu5|eron acohol y todo pero le doy grac1as a Dnos que mi mamma ya
estd un poco mejor. Ayer querla caminar y se nos cllé de una silla.
Tambien el doctor nos dijo que cuudaramos mucho a mi mama.

Dios quiera que mi mama no se buelba a enfermar otra vez me
daria mucha tristeza que a mi mamma Ie susedlera algo feo si si me
muere yo me qunero morir con ella

Yesenia:

Tu mamé se va a aIiViar pero necesitan todos ustedes cuidarla
mucho y ayudarle ‘No la hagas enojar, eso le ayudara.

Mrs. Baltazar

Paulina

Paulina was born in the United States and has remained in this country

all her life. She attended local school sihce kindergarten, some years in

“bilingual classrooms and some in Ehglish only. She was placed in this class

because her snxth grade teacher believed she needed a blllngual class. This

solut|on was counter to Paullna S wnshes At first, she dldnt like this class and
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She felt ashamedof her Mexican batc-kground, She didn't Want to kndw or learn
anything about her cultural heritage because she said she was an “American.”
Gradually her attitude changed and she came to appreciate her culture. She
even joined a folkloric dance group. In her journals, anatyzed qualitatively and
holistically, she éhows and admits her pride in her culture. At présent, she is
anxiously waiting for her next trip to Mexico énd she asked to remain in the
folkloric group even though she has graduated to ano_ther grade and would
have to attend after school. See V.Vorkaam’pIes P1 and P2 in Appendix P for
complete proof. B
Work Sample P1. Fecha 9/20/93
Maestra yo no queria Estar con usted por la tarea pero haora veo
que mis primas y Amigas No Saben nada tambien yo queria estar con
usted para bailar el ccirtco de mayo. A mi me »gusto mucho los bailables
porque se mirabé bo}nito pero lo queno me gusto son los zapatos de
viejita patona son muy feos tambien me gusta mucho como visten las
ninas o:niés Maestra t;imbien usted va .a volver a hacer los bailables he
visto que a los nifios no les gusta bailar.i |
Paulina:
Si, voy a poner los bailables y los nifios tienen que bailar aunque
no les guste, ya veras cuandb escuchen ia ml]sica;

Mrs. Baltazar

Social Studies thes '

This activity required students to read different books on the history of

Mexico. When the students and teacher finished reading, an analysi‘s and
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-debriefing was done. | Through their readings students‘experienced pride in
~ their MeX|can background and then comprehensmn and wr|t|ng improved as a
product of this process of teachlng The next analysis is qualltatlve analyzing
student reading and wntmg A student Berenice, was chosen at random
At the beginning of the course an overview of different ancient cultures from
Mexico was presented. The selection taken is‘frorh a paragraph that Berevrtice _‘ |

- wrote about the Mayas. See Work Sample Q1.

Los Mayas ‘
Loé' m'ayas’habitabatt en el sur de Mexicc;,vw_len' Centroamerica y
- Yucatan. | |
El area maya estaba dividida en vatios reinbs. Cada uno tenia un
rey que hacia las veces de un sacefddte y capitan dé guerra.
. ‘ Algunas de las ciudades mas irhportante_s de la cultura maya son:
~ Uxmal y chichenitza. | | | '
El sistema de escritura de los ’mayas erat muy avanzado y}, se
~ llamaba glifos. | |
Los mayas escrlblan cantldades con puntos y barras. Su sustema'
numerico era vigesimal. Ellos descubrieron el concepto delrcero.
o 1 2 3 4 5 & 7 8 9
S )
10 11 12 13 14 15 16 17 18 19 20
~As can be séen from Berenice’s notes about the cultural inheritance of

~old Mexico, she also learned about the conquest of MeXic’b,an:d the story of the
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Spanlards and Moctezuma in- Tenochtltlan the great Aztec capltal C|ty For }‘
rvenflcatlon of '[hlS mterstmg work in. a seventh grade class see work samples

aQ, Q2 Q3 Q4 Q5 Q6 Q7 08 Cl9 Q10 and Q11|n Appendlefor complete ,

- _proof

_ She also Iearned that, there were some good Spamards for example :
- the frlars Berenlce s wrltlngs show the patrlotlsm of the crlollos The colonlal -
vfera |s another topic mentloned in Berenlces notes She learned more about “El -
VGrlto de Dolores and the mterventron m MeX|co of the Unlted States, “La"_
Reforma and El Porflrlsmo y la Flevolucron de 1910 At the end of Berenlce s
notes is “The Constltutlon of 1917 through 1968 " Some notes are transcrlbed ,
for complete proof and evrdence see Appendlx Q. | -
Work Sample Q2: | |
EI Patrlotlsmo Criollo o |
| Se llamaba CI'IO||O a los huos de espanoles na0|dos en Mexrco
Los prlmeros cnollos fueron huos de conquustadores el rey de Espana |
l|m|to el poder a Ios conqurstadores y con est a Ios cnollos Esta pOlltlca
. de ambrcnon desperto en los cnollos un sentlmlento de rechazo y

- humrllacron Los criollos eran las personas que vivian mas cerca de los

‘lndlos negros y castas Adoptaron un smumero de culturas y' |

pensamlentos que dleron ongen a una nueva mezcla de culturas Su-
, manera de hablar vestlr pensar gustos y costumbres fueron dn‘erents a
.Ia de sus padres y desarrollaro un mtenso sentlmlento y orgullo por su

patrla amerlana
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Work Sample Q3:
La Patria Criolla

- En el Siglo XVII Ios criollos aflrmaron su amor por la pana donde
hablan nacido. Escrltores como Sor Juana Ines de la Cruzy Carlos de' ‘
‘Siguenza y Gongora ena|tecneron del pasado indigena.n Los cnollos"

‘ descubneron valores proplos y propagaron con orgullo su cultura

Work Sample Q4.
La Consgnracuo ; '

En Valladolld hoy Morelia, en San Mlguel AIIende y en Queretaro ~
» grupbs de‘patrlotas organlzaron el mowmlento de |ndependenc‘|a En’
- Queretaro estaba como lider el corregidor Mlguel Dominguez y su
~esposa Josefa Ortia “La Corregldora En San Mlguel estaban Ios’ :

capitanes del \ejercno.

* ELGrito de Dolores -

Al ser descublertos los grupos que consplraban Don- Mlguel
Hidalgo devC‘IdIOv |n|c1ar la mdependencua. En la madr.ugada del 16 de"
, septiem»bre de 1810 el cura Hidalgo IIamo a la gente y dio el Grito de
Dolores Indios, mestlzos y mulatos 3|gweron a Don Miguel Hldalgo

estos ivan armados con pa|os rifles sencillos, hondas, machetes etc. Al
prmmplo hubo grandes trlunfos y ocuparon las ciudades de San Mlguel

Allende, Celaya y Guanajuato

7



Work Sample Q9
Las Fiestas |

Como herencia del Santo de las personas lo celebran es algo |
que no todos tiénen. Los espaﬁol'e)‘s trajeron La Navidad, celebran las
po'sadas cada afo tambien se celyebra La Candelaria cada afio.
Tarhbie‘h’ el 6 de enero "sé‘-f*cel'ebra:e'l"dl’év de Los Reyes Magos La
‘semana Santa se celebra cada afo. Cada ‘pueblo tambien tiene un
Santo y hacen flestas en ese dla Hombres bailan un baile que S|gn|f|ca
| _cuando vmleron Ios espanoles Las corrldas de toros y juegos de»»

caballos y todos esos fueron traidos de Espana

Work Sample Q10 |

| La Musica v la comld

' La mu3|ca mexicana con su rlqueza y varledad sus gu1tarras
trompetas tambor, flautas harpas y marlmbas La musica que viene
desde la colonla fue el resultado de muchas mf!uencuas Esta musica es
una combmacnon de ritmos mdlgenas afrlcanos arabes y europeos.

| En la comlda Ios gustos culmanos son productos de la epoca
colonial. EI mole fue creado por unas ‘monjas en el estado de Puebla'
con productos lndlgenas y europeos Los tacos son Ia umon de la tortilla -
y dlferentes salsas productos de mexico con Ias diferentes carnes traidas
de Europa. Los dulces sor)'hecho_s con productos indigenas y recetas

europeas.
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Riddles | |
| | _This actlvrty allowed the students to brlng an element of therr culture to |
school and promoted parent and tamlly partrcrpatron The students participated "
with great enthusrasm and happlness The students searched for all the rrddles:

| they could find and then they wrote them down.
& Yesenla was chosen to demonstrate how the class coIIected these 136- |
150 riddles in one month. Yesenia’s work is more neat and»orgamzed, and she
shows a great irn»provernent and pride in her culture and background. See

Work Sarnples Work Samples R1 and R2 in Ap’pendix R for complete proof. -

Work Sample R1 ,
59. (,Cual es el ammal con una sola pata‘? -

EI pato

60. Crecey se achica y nadie la ve
no es luzy se apaga |
(;Adivin”a qué.e_s?

Sed
- 61. Cinco patos rnetidos en un cajon

¢ Cuéntas patas y picos son?

4 patas y 2 picos
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'62. No soy rata y no tengo rabo ni pico
y no soy é|aCran, |
aquellos que me prefieren
tam}bié_n los hago llorar,
si tu eres buen adivino
y mexicano ademas,
seguro que lo que soy
lo puedes adivinar.

El chile

Work Sample R2

138. En el campo fui nacida
las llamas son mi alimento
dondequieré que me lleven
es para darme tormento.

La lefa

139. Guardada en estrecha bércel |
por soldados de marfil, -
estd la culebra roja
que es ‘Ia_madre de mentir.
La lengua
140. Adivina, adivihanza
¢ Qué tiene el rey en la panza?

El ombligo
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141.Te acompafio durante el dia
yenla noche"desaparezco, |
soy mas flaca que ta |
‘-y el sol es mi alimento.

‘La sombra |

142. Me hlncho tanto
que me deshago en llanto.

- La nube

143, _Cantando olvido mis penas
" mientras voy hacia el mar:
las penas se van y vuelven

més yo no vuelvo jamas.

El rio

Poems o

The same method as in the nddles actlwty was applied. The students

searched for or ,they composed by themselves little poems of four to six lines .

All the poems were analyzed qualitatively and holistically.

Amanda is the student who shares some of her poems This activity is

very common between ‘Mexican adolescents and some adults Amanda is a
stude,nt who feels very proud_ of her culture and background. See Work

N Samples S1 and S2 in Appendix S for complete proof.
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Work Sample S1

1 El amor es como Ias matematlcas 5. Suegrita querida

+ amor suegrita adorada
- tristeza ~ como quisiera |

x toda vida verla colgada.
+tayyo

2. Del cielo cayé un perico 6. De las flores la rosa,

con una flor en el pico de los signos la cruz,

la que me quite mi novio de los novios que tuve

le rompo todo el ocico. el preferido eres td.

3. En el patio de mi Casa L 7. Tuve un amor bonito

hay un pomo de cloroformo, - tan intenso como el mar,

si mi suegra no me quuere pero nunca pensé que

con su huo me conformo por otra me fueras a dejar.

) 4.',Por la caIIé delaA 8. 2fresas, 3 fresas,

me encontré la M si no me quieres-

y medijoquela O | para que me besas.

era amiga de la R | 10. Agua de los tres pocitos,
agua de las tres Marias,

5. En el cielo hay una estrella | recuerda cuando pusiste

que me IIena de emocnon tus manos sobre las mias

‘en la escuela hay un muchacho 'y llorando me dijiste

que me roba eI corazon que nunca me olvidarias.
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‘Work Sample 82

247 Por el amor nacen ias_ cosas 252. Al pasar por el pante6n |

por amor naciste td, . B ~ me chiflé una calavera
~porel amor de dQs seres : ~yensus chiflidos decfa
el frufo fuiste 0. “ iA c6mo mueves las caderas!
248. Cuanvdo comas algo malo 258. En el fondo de un barranco
y te duela la barriga . " seme cay6 un alfiler
acuérdate de tu amiga - cuandolo e’nc‘uéntre‘
que te quiere y n‘ovt‘é olvida. - te dejb de »queré.

249. Quisiera‘sef m“edallitav . 254. Del Oceano Pacifico
para estar en tu cadena de oro sacaron un tiburén
decirte despacito | " ydel tiburén sacaron
lo mucho qUe yo te adoro. ami SUegra sin calzén. .

- 250. Lioraba éangre - 255, Del ciej,o cayé una espada“
y mi‘s ,légrimaé bebi ‘  -~ rebanando uha_ sandia
para que nadie sepa - - como quieres que te olvide _

- lo que te quiero y sufrb porti. siv te quierb todavia.
251. Cuando tomes tus libros ~ 256. ‘Policia, policia
y te pongas a estudiar R no te lleves al ladrén
acuérdate de tu amiga | llévate a éste idiota
que te quiere ver triunfar. | que mé,robé el corazén.
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257. Entre el ganado con cuerhos 259. Rosa la méas hermosa
y en el monte me crie pero la més apestosa
creyendo que erabueno de todo Reynosa.

al demonio le monté.

258. En‘un vaso de agua clara 250. En la puerta de mi casa

tengo unarosa colorada hay una planta de arroz
ycadavezquelaveo _ B no tienes ni para cigarros
 me acuerdo de tu mirada. - N y si quieres tener dos.

: Day of the Dead ‘ -

During the Day of the Dead the students wrote some “calaveras.” There
are traditional poems written at this time that are comic and play with the
concept of death.zq Also; the st:_iidents wrote the story abogt this Mexican holiday .
in booklets with decorations of death. Scary stories ai'e written and added to this
activity and the best ‘_ehes' are read to the class. All works are displayed |n
bulletin boards during_the time of‘this festivity Among the follovving examples
there is ohe poem “Caiavera from Leonardo’s work the student who was at the
syllabic stage of readlng at the very beginning of the year |

In these poems the students’ advancement is qUite clear, further

“evidence that culture motivates students to work and helps them to learn. See
Work Samples T1 ah‘d T2 in Appendix T .for'complete proof. Next, there are the

- transcriptions of the poems “calaveras” on thejDay_of the Dead.



Work Sample T1

Calavera
Cuando Mrs. Baltazar pone tablas
todos se callan y se ponen a hacerlas
y se duer,men muy nOChe,como Iuciér-nagas.
Cuavn»do‘p‘regUnfa algo se ponen rojos, B |
~como cuando engafian y ciérran un sc'SIo ojd.
Despues se ponen a hablar y a escandallzar
" pero alamera hora se ponen a chlllar “
Todos dlcen,‘ iah_! por la tarea
aunque-x.vsé‘a en la clase; \
la hacen a la carrera y muy fea.
La muerte se llevar4 a todos, menos a Luis
por io burro que es. : :
Y dijo, éste no me sirve d’e esclavo,
itbdos son inteligentés! m',evnosv»este.
Luis dijo, z,ni pa’ eso sirvo?
bueno ya habré una calaca bondadosa
por Io tanto me voy a mi casa.

Leonardo
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Work Sémple T2
Rebeca = | }
Habfa una nifia muy ﬂac’al
"todos le decian calaca. |
"Un dia ella muri6, |
y de ella la muerte se rfo.
Ella efa Rebé'ca,
la muerte le dié una beca,
porv eso muerta Rebeca
se fue al panteon,
pero era la dicoteca

Maria Landeros

Para Mrs. Baltazar
Cuando Mrs. Baltazar
se fue a su altar |
comiendo tortillas duras
| para ver si podia engordar.
Después se fue al convento
diciendo, lo siento, lo siento,
pués se le habia muerto su tio
por la causa de aventarse al rfo.
Llegd 6énsada y\ a Iav‘cama se aventd
~y.con una cobija calientita se tapo.

Marco Pliego Santos
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- Song Book |
This book consisted of the Writihg of .Mexi'ca‘n so'hgs of popular authors
from the 1940’s until thé present. The songs were written down and each verse
was _"analyzed and fihally played on a recorder. The students had the
opportunity to choose the songs they liked best. Also, they brought their favorite
cassetteé or record albums: - -T’h‘ere follow ’somev examples bf Alba’s song book.
This éétivity is complementary to the o'thver activities. Alba is a quiet student, but
her work shows she ié‘Very proud of her heritage. See Work Samples U1 and
U2 in Appendix U for complete‘pr'oof. ’Ne‘xt, there are some translations of this
song book. | B
" Work Sample U1
Aburrido me voy
_‘ Aburrldo me voy,
‘donde nadle pregunte porque te perdl
“aburrido me voy, | |
para nunca volver, | ‘
' dondeqUiera‘se muere quien sabe perder.
Si te acuerdas de mi,
no maldigas mi amor
que durd solamente,
lo'quevd‘uvra una flor;
- no preguntes por mi,
que no sé a donde voy, ,
jay que trlste me marchol

’ique aburrido_ me voy! .‘" Joaquin "Pa'rdévé
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Work Sample U2
| Renun»ci’asici’j_‘n' o
" No crluiérov've»rt-e llorar,
. »n}é,,quiero ver que' las penas
~se metan en tu aima buena
por culpa de mi querer
no quuero verte sufnr
no soy capaz de ofenderte
“ si sabes que hasta la muerte jure ser solo de ti.
Si. no encontraste ternura en mi alma
sl solo penas te causo yo , |
me voy mi v1da de tu presencna
’aunque me duela el corazon.
‘Yo snempre fun lo que soy,
v.jamas te due mentlras y pusé atus ples m| V|da |
- sm ninguna cond|C|on
- Sitdlo quueres m| amor,
me voy de t| para suempre
dejando un beso en tu frente
como postrer behdicién |
No habra reproches de parte mia,
solo me |mporta que seas fellz
~Ya v_ss que_. _tqd_o te di en la vida |
- mi bobre vi‘:da, mi pobre vida, .jque esparati.

~ Antonio Valdez Herrera
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R-ESULTS

The general ,pUrpose of ,this' research was to demonstrate the -
effectiveness of integrating’ culture into. language arts activities in order to
promote and increase Iiteracy. “Bvecause of this interpretation, the students were |
strongly motivated during the sChooI\ year to keep‘ reading and Writing.} .

From:the b_eginning u\ntilitheend of the year different'cultUraI activities
were developed. These aotivities'maint‘ained the students’ interest. and
enthusiasm for learning and staying.v in school. At first, 20% of the students did
not want to be in thts primary language cl_ass'roomv; hOWever, by the end of th_e
year rnany of'them had changed.their feelings and they' even wanted to repeat
" the course. Their motivation to acqurre knowledge with great effort and
| emotlon remained strong throughout the year

The foIIowmg activities were annexed to the curriculum to |mplement
culture in thls classroom wuth a whole Ianguage approach o

1. Literature logs ' :
”Interactlve journals

Social studies notes

Riddles |

Poems

o o M 0 D

Song books

Poetry was an activtty inoorporated throughout the whole year on
dlfferent hol|days such as the |ndependence of MeXICO The Dlscovery of
Amerlca Day, The Day of the Dead Chrlstmas Valentlne s Day, Cinco de Mayo'

and Mothers Day Also the use of pnmary Ianguage in readmg and wntmg |
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}gave the 'opportunity to the students to use their preVious knowledge and to
develop their literary ‘skil'ls. During the school year‘ many activities were
included to encourage them toiearn' and' ‘,sta'y interested in school. Mexican
holidays were an important starting point.'from which to develop units for a week
.or longer if the s‘tudents were interest,ed.: ‘These units were deVeIoped with

, actii/ities in reading, writi-ng, poetry, investigation of biographies and events,

" music, dance, writing.and analyzing songs and.'riddles art activities such as

“pinatas ? rowers “papel picado,” booklets for each holiday, and a notebook for
the history of MeX|co Al of these act|V|t|es were enjoyed by the students and at
the same time they were learning. To these activities the posmve attitude of the
" teacher toward the adc‘eptance ’and recognition of the students’ culture Was
evident. | | |
Leonardo: was a 'Stud'ent' who learned how to 'read ‘and write; as an
individual‘ iLeonardo gr'ewithe most. Usually, he was anxious to participate in
| reading and writing. He was the student who became motivated and he
"brought all his energy and commitment to learning. From the description he
used, itis evident that he was a very careful observer when he had to compose
, his poems. His poem for the Day of the Dead can be seen in the work sampie' :
~ T1.'1In Appendix Vv, there is SampIeWork V1, a comparison of how he 'wrotve'on
»» ‘the first day of class (9 -8- 93) and how he was wrltlng on 1-22- 94 after four
months He felt comfortable and |mportant being in the class See Work
- Sample V1 in Appendix V for complete proof. .
Guadalupe was the student who probably was not -noticed_du‘ring the
previous year. At the beginning, she was QUiet and very siow in -getting to work.

She finished the year commenting deeply;upon the books she read instead of
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~ inventing answers as she had when the year started. She progressed inher
ability to write using improved grammar, and comparing her exper,,iences with
those of the books. She spoke up more in class and discussed ideas with her
group, eager to be the first to participate In a comparison of her literature
logs and entries the differences in responses from the begrnnrng to the end of
the year are compared In the flrst example written in 9 16 93 she was to
summarize part of a book in six sentences She wrote three sentences and
gave very general answers such as, “la lectura esta mteresante y muy Imda y
bonrta " But, Iater Guadalupe answered much more fuIIy the same questlon
from a harder book “Don Quuote de la Mancha She anw_ered,all the
questions though.tfully. Also, she took risks in grammar.She used capital Ietters

~and her punctuation and sentences were coherent. See Work: Sample V2 in
Appendlx V. Next, there is the transcrlptlon of this comparlson |

Work Sample V2. Fecha 9-16-93

Tarea de hoy Escrlbe seis oracrones que descnban a Bill Burke.

1. Bill Burke es un sefior lntelrgente y trabajador y que le gusta explrar o

las cosas. ~2. Bill Burke. es muy educado y que le gusta ayudar a su hija
Leslie. 3. | Bill Burke es un sefor que le gustaba arreglar su casa y
ayudarle a Leslie con la tarea. |
Work Sample V2. Fecha: 3-1-94
Tarea de hoy Descrlbe un parrafo de 6 oracrones deI capltulo de
: hoy Que Don Quuote mlro a dos sefioras. Don Quuote se acerco a
platlcar. Las doncellas se enoyaron con el. Las sefioras lo quenan
~ayudar. Don quijote platlco con el de la venta El estuvo muy

- agradecido por todo lo que hicieron por eI.=
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Although Luis refused to work:at the beginning, his attitude changed and
* he improved in reading and writing. At the end of the year he tried to use all his
grammar knowledge vin writing. When he was writ‘ing he described many details
in an orderly way and he was able to do an analysis of the ’facts in the books. A
comparlson of two of his literature log entries |s glven One is from 9-8-93
where the responses were short and he dldnt use correct grammar or
'understand; aII the words. (See Work Samp|e V3 in Appendix V). 'In the
»second ‘work sample | from 6-2—9’4; Luis used complete sentences and
* paragraphs, and provided many details. He understood all the words and used
puncfuation and ca‘pital ‘|etters. He also knew how to use accents, a difficult
skill to grasp. Also, Luis related his feelings about the events that happened in
the book “La:PerIa " See Work Sample V4 in Appendix V. Next, there are the
transcrrptlons of some responses companng some questlons of the first
: Ilterature Iog in September W|th another Irterature log in June |
~ Work Sample V3. Fecha 9-8-93
Resume en pocas oraciones lo que Ier’ste hoy: Jesse tenia una -
meta y esa meta era ser eI mejor campeon
Tarea de hoy Escribe tres oraciones como minimo de la lectura
de hoy para hacer un parrafo. Jesse le gusta ganar y no perder. Jesse
| es un nifio muy educado. Jesse queria se el vcampeon. e |
Work Sample V4: Fecha: 6-2-94 o
Resume en poscas oraciones lo que leiste hoy: Kino se levantd
p»ara mirar Ias-estrellas' A Coyotito le picé un escorpion Juana se fue
corriendo para sacarle eI veneno al Coyotito. coyotlto se enfermo Klno

queria mucho a Coyotlto Se fueron al doctor.
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Tarea ‘de‘hOy: EsCribe tres oraciones como minimo de 'la lectu’ra' |
de hoy para hacer un pérrafo. Kino se levant6 y le di6 de comer al perro. |
El estaba muy cansado. Kino mir6 a 'un'le‘SCorpion, bajo por una cu'erdé”.
ry le cay6 e.n el hombroa Coyotito., El escorpiomn"levanto su cola y lo
'mordlo dejandole el hombro "inch‘ado Coyotlto se enfermo de la‘-

_ plcason del escorpron K|no se Ilevo a Coyotlto al dactor.

~ Yesenia was the student who used the actlvrtles of the rnteractrve_‘ |

journals with two purposes Flrst she galned in literature studies because her

| wntrng was}more expressive .than atthe.beglnnlng., Capltal Ietters, punctuation
marks, and more complex-sentence structure. were used- that had not been'“'
used at the beglnnlng of the school year See Work Samples V5 and V6 in
‘Appendlx V. Second Yesenla seemed to use journals to help her deal with t’
problems she was havmg with her famlly Through the ]ournals the teacher
became her friend, advisor, and even adopted the role of mother at times. See
‘Work Sample V7 in Appendix V. }
Paullna became more confrdent in herself and developed pride in her
culture through the use of interactive journals. At the end she wrote.almost two
notebooks where She shared and talked about her dreams, wishes, fam'ily and
plans to go to Mexrco At frrst this student had rejected her culture and had not |
wanted to be in the class because the lessons were in-Spanish. Unfortunately,
she didn’t read, wrrte or understand Engllsh or Spanlsh well. When Paullna
frnlshed the course she |mproved her writing grammar in Spanlsh and she felt
pride in her culture Also she had dlfflculty in concentratlng in class at the
-beglnnrng, but at the end of th_ev year she was able to pay attention and follow '

instructions. 'She;herse'lvffr'ecogni‘zed how much she had improved. This can be .
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seen in what she shareé'in her j;burnall.i Also, she was one of the main dancers
in the folkloric group of the school. _Seé Work Sample V8 in Appe"ndix V. This |s
where Paulina writes that now she feels proud of her culture. She shows in her
“wr»iting -mUch. correct use of’grammar and follows ‘a Io,_g‘i"cal sequence in her
- paragraphs. | | -
| The social studies curriculum was a powerful tool to take the students to
the world of their roots. They learned about the history of Mexico. A holistic
_ analysis, emphasizing the importance of the whole and the interdepehdence of
its parts, - was made to demonstfate the effectiveness of culture included in the
social studies class. In general the whole claSs showed interest in knowing
abbut their cultural backgroun,d. ‘Q}ue}sft'ié»ns were a sith of motivation and
- interest in Iearning} about their CUIt-ure. On every Mexican'- holiday they wrote a
composition and displayed them on bulletih boards. Every student had a
‘notebook about the history of Mexico. As Berenice’s work sarﬁples in Appendix
Q demonstrate, every student worked in a similar manner, with the exception of
~two students. Also, biographiés of Mexican heroes were included to be
investigated by students on their own. Some students werev more motivated
than others, but the biography of Don Miguel Hidalgo which is included here in
its ehtirety was one of the Iongéstwritten by any student. ”The‘student,‘ Enrique
| Aluarado, summérized the entire biography. His work does'not have excellent
gramrhar or handwri@ihg, but it does have a deep‘and meaninngI content.
‘Notice how the student starts with respect and formality. He ends by expréssing
his opinion and explaining the meaning of Don Miguel Hidalgo’sphilosophy.

See Work Sample W in Appendix W. A sample of this biography follows:
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'Don Miguel‘ Hidalgo y Costilla
Desbués de haber leido este hombre valiente, me complazco en
- presentarlo Don Mlguel Hldalgo y costllla
El naci6 en la Hacienda de Corralejo Guanajuato Alli, su padre
fue el manejador El tuvo cuatro hermanos y a menudo ellos trabajaban
'en los files con los Indios peoneros. : Plantaban maiz, recogian algodon
: y ayudaban a llevarlos a los graneros. Las mujere"s cocian y convertian
el algodon en ropa. Hidalgo llegé a querer y conocer a los indios muy
bien. El trabajaba duro, pero sabia que los indios trabajaban ijcho '
-mas duro que él. N |
| Cuando Mrguel tema catorce anos su padre lo mando ala
eecuela. Fue un estudiante sobresaliente y le gustaba dar discursos. El
, tomeba‘ parte de los debates y era tan}, listo para ganarlos -que lo
apodaban “El Zdrro.” En las pruebas agarraba u obtenia calificaciones
tan‘ altas que su profesor le ‘r‘nando una carta de‘\ felicitaciones. Y decia
si: “Tua obtienes los p‘untos mas importantes de los libros que lees,
como la abeja toma Ia miel de la flor. Por esta razén te llamaré la abeja
| trabajadora....._. B

As this blograhy is transcnbed more detalls of knowledge are found For

example he wrote “agarraba” and obtenra ‘which means that Enrique has

‘many options to communicate his knowledge. Also, he has an interesting

- manner of introducing this blography

Art was lncluded in every hollday and for Cinco de Mayo the students

made papel picado,” pifiatas, and flowers of vivid colors. Also, the folklorlc

- group performed for the school and aII over the valley
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Rlddles (adlvrnanzas) were another part of culture lntegrated |nto'
classroom actlvrtles The students collected about 135- 150 rlddles These »,'
'rlddles were wntten down and each student had his/her notebook of rlddles ,
Enthuslasm was-obvrous_ durrng thls activity and the pride in their culture.,was”
evldent., ";_l"vh,e, presentation of these riddles was neat and clear as was shown in
’ Yesenia’s "work sa’mples' in Appendix R. |t was very difficult to choose this
notebook of riddles because many were excellent wrth the exceptron of two;'
~ students who dldnt finish therr rlddles Competltlon among students was the
“.reason to do better work. Therefore their writing |mproved -
| Through topics of culture the whole class learned to wrlte poems These ‘

'toplcs lnsplred them and they Iearned to write asonant and consonant rhymes.

' See work samples |n Appendlx S They felt happy to wrlte about thlngs they’ -

knew and understood After thls actlwty, every one wrote his or her own poems '
then the lmprovement was S|gn|f|cantly high. Once again, Leonardo was a very
- creatlve author and this can be seen»ln-hls poem of the “Day; of t_he Dead-. See :
- | work sample T1 in Appendlx T.. ‘ ' |
-. The song book was an actrvrty that presented the opportunlty to the :
students together W|th the teacher to choose Mexican songs Sometlmes the
students did not understand completely the songs and wrth the analyS|s of each
one of the songs most of the students were amazed at the wonderful meamng
~ of these poems transformed mto songs.. As Alba’s work samples show, every
stud'entf wrote his/her own songv,boo}k; See work samples U1 and U2 in.
Appendlx U for complete proof. ) | |
In. general the entire class demonstrated growth in readlng and writing.

_ The ,organlzatlon of these actrvrtles promoted language development within the
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students’ social context. In the first -men‘th\of the school year, the students were
graded as shown in Table 1. In general the students’ knowledge was at
average level or lower. At the end of the year twenty students out of 38 did very‘
“well and 10 students did well. Six students out of the 38 remained at average
level end two continued about the same. See Table 2.

As Table 2 shows, most of the students} gained . in reading
comprehension and writing abilities, end'w’ith this, theyvcould analyze each
book they read in greater depth. "Trhey identified themselves with the character
of their choice and responded in very complete answers. Then, they described
their own experiences that were similar to those in the book, and they could

compare and explain them. 'In the next work sample U9 - taken from a literature

log 'of Romeo y Julieta, the student makes use of grammar rules and responds
completely and in depth. See Sample Work U9 in Appendix U. Next, there is a
partlal transcrlptlon of this work |
Escribe un parrafo de seis oracuones del capitulo de hoy:
| Juileta y Romeo estan platicando. Ellos platican de lo
mucho que se aman. Los dos estan platicando hasta muy noche
Julieta se despide de Romeo parairse a dormir. Romeo no quiere irse,
pero Julieta se tiene que ir. La Nodriza le habla a Julieta y Romeo por
fin comprende que se tiene que ir, pero antes le dice a Julieta que la
ama. Pasa el tiempo y Mercucio ofende a la Nodriza y ésta se enoja.
~In May ,1'\994 the teacher researcher received e visit from a college
graduate student, who as‘ked permission.to distribute a research questionnaire
to this seventh grade\cla‘ssv. She wanted to make a comparison between this

Spani“sh strand class of LEP studentls-where Culture was included in the
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l

CUrricqu*,m and an English only class of similar seventh grade students. Both
classes l%l,ad the Sam‘e background of} Mexican her_itage. This graduate student
was amazedwith the results of her research. The LEP students answered in
' compl'etel{se'ntences and clearly ‘said__zwhy they liked or disliked various kinds of
mUSlc oréwhy they liked to listen to a certain radio station. Also, they were
asked to ln‘arne their favorite movie star and television star and to tell why they
liked them ‘The LEP students responses were very complete
In Appendrx X there is the questionnaire glven to these classes. After
revrewmg the data the researcher’s conclusron was that her students
| responded as they did, with pride in thelr background, because they had
experlenced the value of thelr culture m thelr classroom They felt proud of
Mexrcan snngers musrc and language and some also answered that they liked
to listen to Engllsh musrc because it was an easy way to learn Engllsh and
because tihls music was popular, etc. Most of the English only students
answered tl;hat they liked hip hop, rap, and srmllar kinds of music. Their answers
were 'short'gand sloppy and most ‘of them did not'explain why they preferred that
kind of musrc The contrast between the two groups’ responses was very great,
both in content and in form, as can be seen in work samples from both classes.
Work Samples X1 X2, and X3 correspond to the students who attended classes
where cultpre was lncluded in learnlng Grammatlcally these students
responded lyery well, and wut‘h respect to culture they showed pride in their
culture and!started to accept the American culture in a positive way. Evidence
can be seen in their chorce of radlo stations and television programs in English
| as their favorltes , |
Workl Samples X4, X5, and X6 show the responses of the students in

-l
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|
English énly, while 'sample X2 shows some Americanization of the student who
| : ‘ ,
still Iikes{Spanish ‘music together with rap and “oldies.” Work Sample W5 was -
answeref;l incorﬁpletely or not answered, no use of grammar rules is shown,

and it is <:1_one in a sloppy fashion. Most of the English only students answered
ina similér manner. | |

As!}shown in this researvchv there are ‘many reasons,td include culture in
learning. élt is important for a teacher to help students with the use of familiar
names aqd stories or music. As teachers we need to open the‘ window to a
child’s wo{rld, a wdrld from which we mu§t extract the knowledge that will allow

each teacher to supply the student with understandable messages. One’s own

culture séii-rves as the base upon which to develop and build academic

knowledgé. “Know thyself” is excellent advice for first it is by knowing oneself

that a studiént is more likely to want to learn about others. Teachers must make

| -
the fullest possible use of all that students already know.
| ‘

!
i
b
|
!
i

| |
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| | CHAPTER 5
i DISCUSSION
The results of this study adress the issue raised by Ogbu and Matute-
Bianchi (111990) ‘who state that school fallure for Ianguage minorities, such as
Mexican- Amerlcan Spanish- speaklng children, has its explanatlon in the role of
language land cultural background dlvfferences The major part of the problem’
lies in the cultural and Ianguage dlscontlnumes between the mlnorltles and the
schools» : | _ ‘
"T_hl? }projeCt has V'sh‘ol.Nn ,how diff'erent | ideas, examples, and

: demonstrations help to develop the intellectual potential of the students. The
quick andll rapid acquisition of English by the suppression of their native -
| language lltakes the »students down the road to cognitive confusion and}'
underachievement' also this increases anxiety and insecurity in themselves. -
‘The more leffectlve route is to use students native Ianguage and lncorporate ,
thelr culture to mcrease thelr llteracy skills and to build self-esteem. For
” example, thls process can be seen in the progress of Leonardo, who learned
how to rea:d and write in a teWi months. (This progress is presented in his
interactive fournals and literature logs. See Appendix J work samples 1-8and

Appendix Nl work samples 1-9.) - | | , ,
| The results also demonstrate that these problems can be addressedk
through the mcorporatlon of culture to learning and then through teacher

assistance lm guiding the students to lmprove in thelr literacy. Also as
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Vygotskys theorles say, the Iessons must be planned to contrlbute to ther '
child’s “zones of proxrmal development For mstance the researcher knew
“how to use the students knowledge during the Day of Dead. She was able to :
elrcrt thrs knowledge from students through the use of legends, stories, art
works, ahd wrrtlngs about that hollday. She read some “calaveras” or
poems w%itten by the teacher about that topic. The studen‘t's were well motiyated
and then }they wro‘te their own poems or “calaveras". (See work »samples #72
and 73.) l |

The results of this study support a theoretrcal framework and mterventron t
model that promotes llteracy development through cultural literacy. As
educators we can empower mlnorlty students by promotmg their linguistic
talents and maxrmlzrng their potential. At the same time we as teachers are
empowerlng the nation and providing to our youth a better world. This leads -
to a more EHensive vision of the meaning of education as noted - by Professor
Mary Ashwoﬁh of the Universlty of British Columbia, speaking at the Ontario
TESL conflvyerence. Cummins quotes her as saying that the roots of the term
educationE imply drawing out children’s potential, making them more than
they were% however, when children come to school fluent in their primary
language and they leave school essentially monolingual in English, then our

schools ha‘ye negated the meaning of the term education because they have

made childll'en less than they were (Cummins, 1‘98'9.)

Conclusions
Throughout this case study the researcher had made many reflections on

the folloWing questions: Why in many schools of the United States is the culture
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| of mlnority students not included in mstruction? Why not maintain and valldate

the identity of. minorities to- promote academic achievement and a favorable

view of school’7 Why do some teachers not accept minority students’ culture?

| We need teachers who are interested in the students, who love and care

, 'for them and take time to direct them, talk with them listen to them, and

| accept them We need teachers to cultivate the minds of the students, to teach .
them to think and develop their abilities and potential We need teachers who
can find the connectlon and link between teacher-student and student-teacher

“and also‘teacher communlty and community -teacher. Teachers should do
more than blame their students low achievement or behavior on culture.

Teachersr need to be able to use knowledge of culture wisely in order not to-
stereotype students but to serve them better. Knowledge of culture and-
Ianguageaalone will not provide educators with sufficient understanding to
modity schoolbehavior and'incr_ease literacy. Cultural l<now|edge should be
used in conjunction With other information regarding content areas, support for
learning Einglish, and other skills to be taught to promote academic learning as
is stated i!‘n the bilingual program guide published by the state of California.
(1990) The goals are: to provide quaility education, to learn English, increase
self esteem and self-respect, acceptance of cultural diverS|ty, and become
knowledgeable and proficient in content areas Dealing effectively with
diverS|ty, |n this case with Spanish speaking students, is the key to promoting a
positive attitude towards lifelong learning and productive citizenship in a global

~ society. This will enhance California’s educational future. | |

| Therefore, there is a need for qualified teachers of minority students,

teachers who can be leaders and respect themselves and the students. The
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need is for teachers who know how to malntaln the mterest of the students and

keep them: motlvated to study for success in l|fe We need teachers as helpers
to cross the bridge between the Mexican and Amencan cultures, but teachers
who professionally know to stay‘on the right track and keep the studentsv
,bilingual and}‘biliterate.‘ We must not take them aWay from their mother tongue
or turn them into ,acultural persons. ’v"lf’they‘_losev theirfcult_ure, they become
students who reject _their, nat_lye 'cultu're', and do not accept the American culture.
‘ They end by not ‘havivng any .culture 'at aII or by form'ing their own, possibly

negatlve culture, thus becommg a negatlve force of somety and settmg bad

. examples for others mstead of being the role models of the future

- Teachers are special because they have the opportunlty to gunde help,
and work wrth young people and see them growing mentally and physrcally
‘Teachers are the architects of the destlnles of the students and consequently

of the future of thls country

Impllcatlon

ThIS research does not attempt to provrde a comprehenswe overview of -
all |vss_ues in the educatlon of m-|nor|ty students, but it is 'clear ‘from the research
literature and,_'thiscase study, that the integration ‘of culture to classroom
learning promotes Ilteracy.' Perhaps,,ln reading this study, some teachers may
become pessi,mistic', thinking that only teachers of Mexican background' can
teach as this case study has shown, but that need not be the case. Al
teachers must start to learn’ and study their students’ cultures, especially in
_-Callfornla | o .

Although of great |mportance culture or language alone are not the key '
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to success in learning. A teacher must have more than 'that. First, a teacher
' m»ust' respect vand learn more about his/her own cUIture_!_ ‘and consequently,
R reSpect care, and Understand the students’ interests. TeaChers need to learn
) ,more about the culture of thelr students |nclud|ng the past experlences of
pecmc groups the Iocal cultural knowledge economic  circumstances,
religions and social organlzatlons, sports, socialization practices, social
':competence and language uses. o
The teacher’s professronal growth, Ianguage and culture, all together
can be the cause of posutlve interaction with.the students because all of these
'three aspects mfluence the student and teacher’s Ilves A teacher who is
lgnorant of her students cultural background WI|| not understand how to make
the best use of the specrtrc cultural knowledge that thel.r_ students bring to
s,'chbd, ‘An exarnple‘ '¢ah be fo'und in the riddles ,and poems from the community
“that students |n this study were encouraged to share in class. The teacher knew
the culture and }because of this culturalb awareness,' she was able to more
effectively reach her students.‘ The teacher knew and vunderstood the Mexican
- tradition of “adivi-nanzas, or riddles, and that these would be within the cUIturaI
) knorvledge of the community. | |
| The teachers’ own cultural and- occupatlonal hablts may sometlmes |
determlne choices regardlng WhICh method of reading and wntmg to use, which
student or students to select as Ieaders,‘ what form of feedback to expect, or how
to conduct a lesson, etc. Teachers often make use of their common sense as
members of a culture and effective teachers’ utilize instructional strategies that
build on |nteract|on patterns from the students’ home cultures. Thus, the

| eradlcatlon of minority students Ianguage is not JUStIerd as necessary to help
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them achleve academrcally or to learn Englrsh ,
~ Teachers must look for the best methods to teach thelr sudents and make
learning easier and more enjoyable They should feel the need to return to
society a little bit of themselves by giving attentron comprehensron and -
knowledge to the. students through quality teachrng. Thlscan best be done by
; integrating‘ the students’ culture into the Curriculum, and eliminating
ethnocentrism | | |
| Given the hlstory of this country, cultural and Ilngurstlc tolerance appear‘
to be the best route to educatlonal opportunrty for Amerrcas mrnorrtres Vast
| amounts of money have been committed in programs for teachers of mlnorrty .
~ students, but educators need to integrate the research of. successful minority
education programs into method classes and provide fteld experiences with
students in exemplary schools. Also, teachers of minority'students need extra
5 courses in Vlanguage, history, and culture of minority chtdren. Such courses
w»ould help to raise students’ Iiteracy and support the eftort to learn 'English
increase self-esteem develop crltlcal thmklng and. artlstrc talents and make
students feel proud of therr culture and background We are in the country of

dreams, where we can make them a reality!
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* APPENDIX A i
| Listbfaétors who ;Were' discusSed as the best c‘haracter actors that have

represented thé towns pesple: their feelings, values, cUstoms, beliefs, etc.
1. MariaFélix. -

Jorge Negréte."' |
Pedro Infante. |

Cantinflas. |

Antonio Aguilar..

Ignacio Lépez Tarzo.

Vicente Fernandez.

Lucha Villa.

© © N O O A ©® N

Sergio Jiménez.

. La, India Maria.

-
o o=
o

. Dolores del Rio.

—t
N

. El Indio Fernandez.

—
W

. Resorfes.

Luis Aguilar.

-k
BN

Miguel Acevesh Méji’a.}

-
o o

Tin Tan.

-
~

) CucQ'Sénchez.

18, Clavillazo.
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APPENDIX A1

A series of singers éoloists and “triOS;" (group of three) who have been |
- famous in  Mexico and some .-internationally. - They were dedicated to the
‘ ,ver'nacular and colloquial‘music.' ’
Soloists: | | - Trios:

1. Vicente Fernandez. 1. Lostres Ases. ,

Pedre Infante. : 2. Los Tecolines.

José Alfredo Jiménez. 3. Los Panchos.

Javier Solis. : N 4. Los Diamanteé.

Ighacio Lé‘bez TarZo.» |

Lola B_eltrén._ .
Lucha Villa.

‘Maria de Lourdes.

Yolanda del Rio. :

© ® N O A W® N

-
o

Aida Cuevas.

. Angeles Ochoa.

-k —
N —

Flor Silvestre

-
w

Alejandro Fernandez.

—h
>

Lucero.

—_
o

Cuco Séanchez.
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’ APPENDIX B

A collectlon of mowes that shows the folklore and authentic life in Mexico.

T|zoc '

'COI’rIdOS famosos =

La vida mutll de Plto Perez
El profe | : |
Nosotros los pobfes. K

Pepe el Tore. o

La _presideﬁta municipal.
Nideaquinidealla
Duro pero‘ seguro.

Cascabel.

. Traicién en Chinameca.

La Candelarla

. La Iey del monte
. Mi querido viejo.

. Mama solita.

El ‘gallo'de oro.

Macario.
. La nhifa de la’ mochlla azul

. Cuando lo huos se van

(,De qué color es el viento?
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~ APPENDIX C

Llst of books read durlng the school year 1993- 1994

1. Un Puente Hasta Therabitia by Katherlne Paterson
Una Arruga en el Tlemp by Madeleme L Engle
Platero vy Yo by Juan Ramén Jiménez. |
Cuentos de un Martm el Pescador by Astrld Llndgren. |
erva Ramona' by Beverly Cleary

| Klke by H|Ida Perea.

eyendas de la Antlgua América by W|II|am Camus

Chrchen Itza,l Ia Cludad Sagrada de Ios Mayas by Pilar Tutor.
Leyendas de Euroga of the colectlon Labor Bolsullo Juvenll

‘°°°N.°’<9":'-‘f§°!\>

10. Moby chk by Hernan Melwlle

11. ‘Ramona y su Madre e by Beverly Cleary
12. Don Quuote de la Mancha by Mlguel Cervantes de Saavedra.
13;»'-,Peb|ta Jlmenez by Juan Valera | |

14. La Perla Perla by John Stenbeck

15. Robmson Crusoe by Daniel Defoe

16. Donde Florecen Ios LII’IOS by Vera y BIII Cleaver
17.‘ Blblana y su Mundo by Jose Luis Olalzola

, 18; El secreto del Inca by Laura Garcia Corella. |
‘19.' Heidi by Spyrr

20, Romeo y Julieta by Shakespeare. )
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APPENDIX D

. LITERATURE LOGS

. PLATEROYYO

WORK SAMPLES #1,2AND 3.
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Pechas O /4 / 25

Resume en pocas oraciones 10 Que lofoto hoysdioy
lemy  FieMe on = e ogta

Senls o en oo, ”ngfb%f’

n poraom.jc con Q\non yo me identifiqué hoy -

J-cf y volv{ a leer para conproncor vien?: S No
"ef hoy todas las p‘ann? S{ NXo

Tares de hoys \Q: B g‘;ggg; Q Q,S;

- oc Gehc\ [ Gue h@m. |
4 S

At Work Sample D2
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’-acha..\olH")} | \&

- Zesume en pocas oraciones 1o que lefs e hoy:

Juo.n ) d P/Q+Lo {Svfmﬂ L;‘n_LaiN
- nugvgs ngg_gf <n SV Pvgﬁlgg___» ,

et pereonaje con quien yo me identiﬁ.qué hoy -—
‘ue . Jven :

~ Por qué°¥g ig mhLen con_g_g nuenzj

‘ QM\gé o QVLL .

-C6no me senti den puée de la lectura ae hoy"

Lenterto

- Por qué? flle _da gusto Jue ep el ;;~~L-b/o |
'Qué pasari ma.ﬁana en 1a lectm"gn v z elz
gl et Jo wewos

er‘goé,’» ;‘ :
Qué palabras no entend:i ste hor’ "ng_aS _
: | o :
Le:f y volve a leer para comprender bien‘@ No
Lef hoy toda.s las pdgina.s" 5f) No :
area de hoy: IZ‘QSQ} b;er» 3 O}me_LPQS el
veblo woquel.

Y tiere ub 2o grehde,
se QJUQLQ Uerade yMegueres

) VeElay s, ‘
| ogue) ©5 bohs to, A lg_ﬁmfe
L.e G)uStc\ LLHIIL, _ :
- a4l o 7 Jbohjg_‘g qua \hh)g)\ moq ug;..

Jg la u(ft}-}\ Le J'vu%’& Qr’ mo QU!h
Work Sample D3 ,

~
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APPENDIX E

 LITERATURE LOGS

CUENTOS DE UN MARTIN EL PESCADOR

'WORK SAMPLES #1, 2AND 3.
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Pecha:. /(J 20 93 L N\@
' Resume en pocas oraciones lo que. leiste hoy. 4

MC\H\n \bo e} Lcde Uy QIar QA\’Q\

Me X, CO. H@O\O Q ]‘_’!QS Q‘\"O\ pQﬂ .L_Lgy_vg\

cle vevyqge x:“z,
ek personaje con q,ud.en yo me identifiqué hoy --

fue: Yo € \Leﬁhgmue(\m [0S S edoresdeituesio-
~ ¢Ror qué? 1N U] %gvor\ o mgﬁ—\r\ ql\a C\ esSto

S Jde \g_yqum\ X ¥ +p.mb\ér\ 1O

10 V\ 1Q VxQ ' '

"4Cémo me sent{ derpués de la lectura. de hoy"
€ Sernti blen

fPor qud? mgrhv\ e Cg_mm al W0
ZQmbien Pmy.e_o_mmm f\-mnm.x.un.mc\
OvecCi . ~ v

7 ¢Qué pasard ma.ﬂa.na en la lectura? Qgsg N
' Que miar¥iwvaaquerer cedCala-
Aunas hueyes que. la%hnr\n Sak o L cav.
{Qué paladbras no" entendiste hoy° <) +en Av

FodagS - .

J.ei y volv{ a leer para comprender ‘bien? Si@
J.et hoy todas la.s péginas" @ No :
~ Tarea de hox‘ﬁé‘:r\bt_ =204 12;;52@5 gg]gm;\n .
Q_%.J.Q_)fﬂ:_td.ﬁu_-e o .
|- FrespetosSa e S
2. Celyz ez
2. 905 er badob,Pﬂs
y-lOMpelon ogdg
’)v V;Q Tg_g,or PQ? _

Work Sample E1
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mm.mi/qz - o ) qb

,Reaume en pocas oraciones lo qua lefste hoy.

'E1%ersonaje con quien yo me identifiqué hoy --
fue:__ yhariivn | |

(Por qué? hm, e 9“53;0 o \ar >

_Cm:x_.cma mm:‘- .

. Lémo me aentf denpués de la lectura de hoy?

Conr

) @

el y volve a leer para comprgpder bien? @ No
g;bof hoy todas lu péginas? No

‘rarea, do hoyt ?;; nhe gmsn ngcmngﬂs 3“

~ . Work Sample E2

- .
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3 Peeha: /l//ﬂQ}

* Resume en pocas oraciones o quo lefste I

lec\’r‘\\r\ (. ho4gn vh(\ es& gjg Ag ch

CC)‘ ‘

fue:

 &Por qué? Yo dambion © Wf\ﬂ\(‘\&c(\?‘l -

»E:L peraonajo con quien yo me 1dentifiqul hoy -—
\SCO -

m\m O COK \S(Lp

: ,,cdmo me sontf de'-puéo de la lectura de hoy?

Con '\-U\*C\

B J,Por qué" BC\Y‘\‘ A ._§A }f\ QL | gs ‘ *(m

3 (‘hCe,

¢,Qué paaar( naﬂam en la lect

| »ngd\ A C’ﬁn‘hh«n

#ra? Ellﬁs' . '

‘4)\(?\ SN

~Lon__SQ ;

- ;Qul palabm no entendistc hor?

| _a.e:( y volv:t a loor para conprondor bien? SI No

o ‘¢Lef hoy todas las p‘g:l.ma? 8{ No

| .‘Tarel. de hoys e ike o ey WQ(‘Q;Q&('PO_

B »-Work Sample E3

Coas


http:rr^.vv.yA

" APPENDIX F

LITERATURE LOGS

~ BIBIANA Y SU MUNDO

WORK SAMPLE #1
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~¢wymahcmmbha? No
4I.dhoytn~lll in ‘No
T““ e "‘ QO NI MIn g b v

1\“:\ ” -

mmmmm hasertal R
mnw’ QN Y
!!’MWMT

A SN A AT ¢~ “.‘“ A ©
CoQIz mmmmm

mm ) [~ a 1N o G

.

Work Sample F1
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APPENDIX G

LITERATURE LOGS

CHICHEN ITZA LA CIUDAD SAGRADA DE LOS MAYAS

WORK SAMPLES #1 AND 2.
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 Pechai__/p-22- 6]3 » %
~ Resume en pocas ora.ciones 1o que leiste yxa,‘g

. ) .

ueleS sanesptes .

n porsonsjo con qu.ien yo me identiﬁqu‘ hoy --

fue: Can los ;g;g”\ales
g,?or__qu‘? ' ' " e

mm_da_écmML y—dr ms.:.r.ha.;____f

1,36-0 me sent:t denpués de la loctura de hoy?__
Tyistes

al’or WE?Las coijeies gue  econ sacedoled
S 2140 Laldenes 4SS mm

p

- Qué puar( ma.ﬂam. en la lectm?_mp X3
JY7.% - W ‘ san}:nw '
¢Qué paladbras no entendiste hoy? (g« lados

los  palebigs '
el y volvd a lesr para comprender bien?@lfo
(ef hoy todas las pdginas? @ No
Tarea de hoyg:c. NUT RSN T, Y0 0T 20 w
el luf;f de /A f.shlagig : L

%) L‘[M PS"Q #)n(’p beniaa ouamide. M.’K{“

S ' i3 / ' cate. co bt

l‘n‘gn ‘“!l k2. SXCL0 uni&_mw A L 186
. Ianih“n l':‘n'l e bkl i fu,dadg ma’a ﬂ‘aﬂ“ wosﬁ

Work Sample G 1
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Pechat Q0 /Q‘l /Q"’ _ {4%

‘ Resume en pocas oraciones 1o que lofsto hoslff

*umb (ast Lé\/\hg \esy W e "
Low caeo <o ’ | i .

El pe ‘onajo con quien yo me identitiqu‘ hoy ==
fue:

&P

Lo \a.s__u_mm

'an

iQué pasard mafiana en la lectura? _ng’ rl&pde cshan

y\ﬂ;ﬁ!“h) §Q SAAVGL cp Q& Q__sSey _oaen Qtﬂhdﬁ
. s . v

o —moR-Ca oL,
z.Qué pa::ga’- no entendiste hoy? -\~

\. Ll : ~.
el y volve a leer para conprender bien? Si @

Work Sample G2
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APPENDIX H

LITERATURE LOGS

‘ vDQN'QuIJQTE DE LA MANCHA -

'WORK SAMPLES #1, 2AND3.
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~ Resume en pocas palabras lo que lefste_hoy: Lon

UL & L QA 2nterm ':‘d‘ () ery
p 7\ ’A enlraba €7 gsa.esa,

Y P Y -.R QL E ‘lm-. %e

desynave pevn al_Sinax o\ OvroR

A LT LS

g%ﬁ'cuzperso aje te,identif'tcastejhoy‘lvfnn' -

@Cémo te sentiste despt de ia lectura de hoy? _
:7" 4D,

;3 g;labras no entendiste hoy?

iLely vo a leer para comprender bien?  Si 2

éLel hoy todas las pégmas? - (SF_, No

T ade ..' s ”. /7aW 1% 144 i‘ LOFralones
”'.‘ ({) & AN/ () 4’4 " l IF ’

N/ £h ‘G‘CU A 1\ O F \‘C\(c\\mulo-'
e g AR ‘WO o\ AN A\ ‘_\‘\ﬁﬁ‘r I)’ -—

cohring mmm 0tf_ e kdn
ﬂmmm 2 no tbha

S, 2 o] QLﬁf‘ rz$e N4 Buiied
o e SV <L Q‘Mﬂ (asar(e
’ ‘\“) P Ve guerae Ao (8 4L€ oY =4

e}mayo y despres murlos

LN

"~ Work Sample H1
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Fecha: 55 q‘f %
sloquelelste‘_hoy‘:.@:un

@ABLe Uno

Sy trc; e las y_un d.gn e,

¢Con cual pers&naje te identificaste hoy?_
an c o

¢Por qué? -Y-O—i‘-amh.%.n_LEb.a__m.b_._ag_,__
-La-a_dhn.ﬁga._ﬁan_@u Oente

i{Como te sentiste lctj'{esp;:és de la ,lectur’a, de hoy?
o g ‘

iPor quf? QA _Don Qusinte lo pvedaren

Cva iro muelas Y07 dSeate

" $Qué pasars mafiana en la lectura? Ve Aroa ta_
' j.:__&c’_l_img 115 h1 ue% s, lms

dfcates }

éQué palabras no entendiste hoy?

- . - —— " R

iLel 'y voivi a leer para comprender bnen? Si .
- éLef hoy todas |as paginas? - |
Tarea de hoy:

s roYdd V2 Q.

m:ga‘ Mi}f " p2 12 /c:.; 4, Lo
éﬁg:fre.ﬁ.am le e laba Yevisg'

Work Sample H2
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"’,:’recha &/Q‘G/Y"I’ U Mo
"~ Resume en pocas palabras lo que Ielste hoy' QUA ¢
- \\Cm MQK n’\L \J \\ e
Lot S OC‘):LCL\\"S \
 ~'}=§_@\ \ \gi(‘l g i@ §15-0,%
oV T YN oS o) \Q\QQQQ;‘\Q S 0O
él ceg W@O OO0 SSed 010 coaliey

;Con cusl personaje te identificaste hoy? Can OO
()\ Q
Z\O\\‘C»\ > C X

,,Por qué?

),Cémo te sentiste después de la lectura de hoy? Y. €(1

AN
[

iPor qué?

iQué »pasaré mafana en la "lectura? Qe 30 o (C

\CJL)KCA( Ca (YO

| iQué galaggs Qo entendlste hoy? Q?.‘A_SQ,L

:Lel y volvi a leer para comprender bien? st _N§

iLef hoy todas las paginas? St
Tarea de hoy: £ QMW (AN LS OXIOGNG &0
o C ot oy AL . QO0R o O ﬁ%@(‘

o0 _Quiichea AJe Nolwioneho )
Aﬂ’!. W\ e < Yalte KO AN YO
_;n\n S .c.M‘- RENDS QUE

[0 \‘,‘.!" PR« ‘ { . q"\“.
Y .
m“ﬁmmﬁ

A YoM oiVale \ ‘l.‘

“‘ - S (lp
DSBS S e O CON L

Ef\O\u \\\3(060 "l A< 0 Q ‘("’\C\ )
ORCSNOS A oo \\uless.

Work Sample H3
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_ APPENDIX |

LITERATURE LOGS

ROMEO Y JULIETA

© WORK SAMPLES #1 AND 2.
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~ Fecha: YA P-F __im
Resume en pocas pal brasloque leiste hoy' e (e,

C\ ..‘ ‘-L' lo’,

loto ola

LQ&.Q._C
-uyﬂmq'MH.
en€n Yuevow ) Dalcon &]ylew

- Platicar,
¢Gon cudl personaje te ndentuﬂcaste hoy?_fﬁa

0 m a \5("“( ‘ ;
' LLFSACA.
a.
| ura de hoy?_
iPor qué? ﬂnmpn v ATU e D

-GS XAl a Y Tz ~
‘ /u/m £, Eﬁha/dﬂl . ’ E
. iQué g pasar4 mafana »e

le muchs ou¢ <e ciprgn. | -

| (,Qué palabras nd e entendtste hay? .&n gnj d;

4Lei y volvi a leer para comprender bien? % ‘No
/ /

ilLei hoy todas Ias pégmas?
- Tarea de hoy* A e\ pe

5-’7'\C €- L\‘GIXKA + "

dIeYon lod cosas-Lllogyere. astigen
Y SA € € 1, | /e huﬁ_llﬂ

o Uetiei -
ed un *om rewriedente \ 7oese e I Aekendlo,
| | Work Sample 1.~
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| “5‘5/.91/]%/- 3
Wmenpoaspahbmbqueleisuhoy' ,
8 N&yn r\"' ‘e \ G
»rf*\;p\n\a\q\\ ‘Mx\mn
i4 IS P \)\omt\q @x%ig&)ﬂ N i\ :
s Yovren dawan Ay Q&m& A)p\ Kﬂ\\oﬁ
N S S N T TP . .
-¢Coucu§)peu€;eteidenﬂfhmhoy?
| e

tPorqua? ao s aqoedoig Qo

——

;Cﬂmuﬂmm«bmdohoy?
ol

2Por qué? o1 omm 4;,.@\ l;:fn

| ‘;e X O NG TQ)’L

B paadmaﬂanaenlalocm?jﬁ EGW\HEM.
VaitJal \; \cj\p'\'m \A\‘; M__

lQJG Dﬂhbns_no qmm W
| &Whﬂytodaslasmgmasy } “No
Tarea de hoy: __ :

A v YR Y Rum\xd_" =

O \cme\cm Q_QQD;EQ \\emm ¢, |
q ri)e\eh%m I\ \\“@M_M

= a (‘n*OM\\ Q. &C}\ COJ/\ .
| Drﬂ\\&.\ \’\\\ Ae QL‘\G,'
QU Sc aordaran.  oF

VQ\\“\Q el Vs O Yoras o Q g‘g_
_SCa (‘mn \)9\1 (Ve g(ue Qe
(\\\-e‘(‘\\ . \};}MEQEQ

Lo .

| o Work Sample 12
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" APPENDIX J
LEONARDO’S LITERATURE LOGS

WORK SAMPLES #1,2,3,4,5,6,7AND8.
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‘Fechaz q ’l 3"\ \43
Resume en pocas omcionos lo que lefste hoys___
e TSy Que Se  Frns€iure e_n
ha (¥ tofa he)’mof rgmg@;,
_CQ@pballo -
E1 personaje con quien yo me 1dent1ﬁq_n6 hoy --
rue: CNa ¢ les Wa llase
JPor qué? or Yue CU'dQ ?Z/ uhm"
| q __Jerar _de Qe J < f¢ mas
S AR gj?vm: by ¢ 1o

1,06mo me sent{ de'xpuéo de la lectura de hoy?

h

. morquir_POF 9Ve  éc  Dbehito JV

) en gl Cabg Jlo ¢se <N &
Ciopo  T9 o )/ €S tg b/clz
. :,Qué paoard mafiana en la lectura?

_Que a:ame)or Cht_&ﬂlﬁlﬁl—o_}V

éué palabm no entendiste hoy?

del y volvi a ‘leer para comprender bien? @R’o
: (el hoy todas las pdginas? @No' '
Tarea de hoyt

 Work Sample J1
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Pecha: |2 -29-97 -0

~ Resume en pocas oraciones lo que lefste hoy:

loie S ¢l t/lo al beriFo
2 TV ces QF&P S hrhe

El personaje con quien yo me identz:fiqué hoy -

tue:_C0 Rapohq

or quér Dol ¢ue m Fr e Tae Rie
DY RY 3 4ue,ﬁ~ 2 U ha 1,@45”,4 |
- Cémo ﬁ’ ’ee_?tﬁ de ipués de la lectura de hoy?____
’ - - N

 ¢Por qué? Poy Futb S, ,’ Y
| 7‘/0 A 2 fsz’téJQ
Jude k y 7pRESo neEg

" zﬁul_epaaa.v mafiana en la lectura?
Ve SV Paféd bage mz t_tajL
Y7 F7 SR ITRY: b2 202 &g s

(Qué paladbras no éntendiste hoy? Yo - e )7/ fo b‘?

:QY\

g%l*

"elef y volvei. a leer para comx:?r bien? 9?77
No

:Lef hoy todas las pdginas?

Tarea de hoy: 5 ¢IS bY § adfoiives apife
(e4) yosl de lz /c’(—ﬂ//’ct J€ Noy?d

1 YMh/’Q
2hohi ta

19017 ¢y o nada__
Uove €21 o T

Ffola

Work Sample J2 -
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 Pecha: 11'3 7.1

Resume en pocas oraciones lo que lefste hoy:

aue JTom del ec fuz @ (U h hﬁ,ﬁj
10 ot mio mas 6251/9‘@ ?cf; nn
ohe  Woche

El personaje con quien yo me identifiqué hoy -

fue: 2| caP,/4dn Am —

- ¢Por qué?pey fue Sk ta VQ(@EE*QJﬂ )g

b_a.Hﬁ.i'\_L ) ne )Q.Io}_,_g Ro A RfL ﬂez_r

Cémo me sent:t de pués de la. lectu.ra de hoy"

Mal

,'J,Porqué" obh Que ¢ ¢ . a }a .
Y a 9Q¢ E ?\ejg QH’Q {?i 2 Pitay
'_,Uajb -
B 1-VY | pa.n.rd mafiana en la lectura? '
%Q )e S€ha @ N ¢umie
| /e nebele Mo olete f

gQué palabras no entendiste hor’

el ',J.o:[ Yy volvf a leer para. compx:ender bien?é;No , i

iLef hoy todas las pdginas" @ No
: ,.,“;Tarea de hoy: o o L

3"’ QQde @1/{‘[_;_7' ’
<5 JM V9 CoCobardew'eirsor
l¢ e -:nf«n l@S_z.cmms

9' \c5. |
A Qargo X ( 7

Work Sample J3
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Fecha: I///“//ﬁb'., S \ L\l‘)

Resume en cas Qalabras lo qqe lejste hoy

May st 0/
Lot ﬁrsov\a' 3’5\" V& L¢U~

3 )
ZR ¢ 'uc lo 21l ttm_g_gjla_.m AL
C\J%tho dondo. Zald ole

‘ ,_Con cuél personaje te identificaste’ hoy7
" matr’ad
iPor qué? Sycede vt eSpames restejande e f.<$+¢
de 1e_vvIn de e cchj_lam. f
Por qus_oSotvs vahdh Fereumc YN YMFMN
ECOmo te sentuste después de la Iectura de hoy? —_——
iPor qué? PAAYtn r.om'fitcbt nf e |
galgéoj teopa la .mrf ‘

¢Qué pasaré mafana en la lectura7 ‘
1.3LL£¢¢3_>‘__L el dld Y_tods 1a noc hye
¢,Qué palabras no en;en_dpste ‘hoy?

~ ;Leiy volvia leer | para comprender bien? 61) No
iLei hoy todas las paginas? |
Tarea de hoy (24 LYi0C fVE5 ora LLang\} éalq@ Llusy

(4 4‘1\[050’" -

‘@MaHrr)L Pescaday 3¢ argjto Y V:ﬂafv w!’crﬂ

_ de ﬂggg planses v 93¢ wive en ¢y Pf_ygl
». év.‘n[g'm §_gig ¥ tose 13 peches

JSveede tve_g5tamos fessesangs la Fres e deia vy gem geim canyee
it o 0 ut o gntiiacs e st L“““
TEpe o5 a5/] | |
6Lvey das?

~ Werk Sample J4
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o el y VoM a leer para comprender bien?

.recnal"‘v"’94— o | {
_Resume en pocas palabras lo que lelste hoy' —
‘_L_h(\no yna pbbicion de S2Y cabailgyoe S
yendio todal fJ¢ pi¢(Yet pava umpwtr;.,
brot de cabavedal yalt€igey waal nalefral
los (obal\eYor,yicsowé 1o bi'nola /dead,Prr
pavayce Pava Sev vabuen caballerg.
Con cudl naje te Mentnficaste h 7 ' —
Banrrar s abiniiibitd—
U

-t

g—nvltecge[&ter?«sdodh;ectu‘ndo hby?____;_... |

gQuépasarimaﬂanaenhlecm ? A
ode\a qvg nosgsa \gtlc pyad §ve vip
1€ A -
gQué palabras no entendiste hoy? _ ‘

iLel todas las péginas?
 Tarea hoy'ﬁzs_’{_\_h yW\ prfafs 8¢
| ofacon\rP.{ 4y <{" naeg A(:A avigéeke d¢ o

Al AN )Q  JeCFVYRA. .yo > grgo 9vC

Vg elavan nayvd e ew §ut este

| $Lﬁ_iam.L_J
_ ;nm}dw&!jg zg qvgé qee o da Q¥advando 5 le__.
" v.da e\\a{ 7 do aviiote
o Wb




T e T e SR L,

/ - |
Resume en pocas palabns lo que lelste hoy- _&.q_’é_qz.z_
CFCex i(enzonagvia de | Oyohrceyma de Povac pe.
tabiaid de la +n§‘tf- Sef2vncion d¢ Rova e o
L ‘IUL ' fo 2 cavia Jelt "r‘k‘e""‘ﬂﬁ Rovtie Co
,\/n&“& [a Mdm_f_lg d Rsnie o 4”¢lul— 2ta
¢ el e dd Lo 1242 ¢ 9,
:Con cusl personaje te identificaste hoy? W‘._
A pvAae o ‘ '
Porqué? Rove e o Cota A vx ry b CROv
v€ Y. oY UM N 2 gukgXeo sd
5_;:3"‘/1 o |a paave  dondvo égdﬂos ‘“gg‘
(Como te senttste después de la lectura de hoy? _ '
A @ |
iPor qué? B g v T o elfa i< te Ef’" ﬁ
(e yAUT e~ rg o 2{Dalpo v Rowta
444’} YOYO.V\é_g_ SISV
;Qué pasard mafana en la lectun?

gigla vt C. Ka je \Wenbo e puYa § pe
Povae o ¥ JVh, g{g peco dvs o Ceo awn tc St;

{Qué palabras no entendiste hoy?
iLel y voM 2 leer para comprender bien? - G0 No
- ¢Lel hoy todas las paginas? No

T‘nad‘hoy‘ O—Sé VWA j’a(a{o Jg (e‘i m

weg del i obios
e rewmeo eSta \-v.J:ri Pov {[ue Sc VAU Vo 5u

1100 O \A p o efta wuy We\ x gu e (<CPei
QIVL.Q:A‘ Bg ol o t‘/:é'(C VAUUNCW o @ J‘/EI".tA‘
Raywco le 4. jo a gvy'ede qud Y€ Qve fa pay
YN welsg Rovato Qu.eve CacCay 108 Fvelo
de ¢ v %-»og\TuL e_f-a (S ta yr$4e.pPov (&%l

o w*ovv(a Vo qt.ave e jc <ag S 2N Bovieoy

\ | . - Work Sample J6
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Fecha f//Z/QJ- -
Resume en pocas palabras o que leiste

Queria g&vf \N\Ovmc--ro,,tfaiu Pa /( NO | 5 zobifioca

 elsa prefeS on cona profecs $o AfpFadeospeiry
elde setvianna ia diculion (e Fuefon AHV’UEm’
g,,\»m;m wLLaVH»(o avn am 97 85 C‘/"J-a(;

law‘goée 6p ' S 1LaYVeh @ Via cos WAV alp El fUe §2ctS
Naee A UY o

¢Con cual perspnaje te |dent|f|caste hoy? deci2'e ccapat 2
»'»:'Por qué? Sy QLVC oA el MFu‘Iar)/ bc(vxu e.&x;

aﬁ‘y L\/Q’V\j_g({. T

Porqué? ¥ L
: {y para 49 ere 1%{(«)&
"‘Mdftf\efo! _ '
- ¢Qué pasard mafian }en la lectura? _

_Iieve Jey

Robinson Sedayf de ggc.agajba{eﬁar c,'u

o fdb(f.j Zole

;Qué palabras no entendiste hoy?

' gLel y voM a |eer pancomprender bnen? ‘*i'Sl L No
~ iLef hoy todas las paginas? - No, o
"Tareadef 5 un Pa-ra(o de g&j crac\auc;”

’130'11-; n e $Viere 3o T djg?d-o[m §VIZ“

R 722 greye ¢ue Soa Afsdado Pevo £l motvic :

2 { TN e.w_f_c{ Ma(\ﬂg__z‘_ggbg}\ ﬁV\ ¢ Ja\-f .
. §Qla ‘Casé fo{ﬁ“ﬂ 5ea)\p JvL Y

ebinSon ?Veﬁ-ff-—SQf Vvta(u[\/cva

[7evo ‘;]z_rfzbfd V\JQ{\/N.(QR'@& mgg‘v\ qulla

j__,\,n 2 vv\t:!a - suewoL

Woyrk Sample J7
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| ¢ng pasaré manana en la lectura?

Fecha.é 2-9¢ — uh —
Resume en pocas palabras lo que lelste hoy' 725 178 Tes o
lc @ \NJ.VW\ a M o ! 'Clulefo.( $re Sy papa eye LA dorabho,

E‘h Qo !‘ ‘ d“ n |o< w\no‘ Q 168 ‘l"‘ |t "“"*V‘!vfﬁﬁla

b 4(0/aa¢da uwardc " "'Lj prg

Cv . dave Muy g,cn.au h L«—dwu\ «Vfayeﬂ*eu.g
"pafa SuParae
Con cudl persoﬂa‘ueA£ te identificaste hoy‘l ‘
lﬂ ; ‘ov\b ‘
iPor qué? 1o ¢ ol nol 1@ allUdan Qﬂzﬂ -
con la covArde Per qee €61la 3 4a
Sale conm &y Pody e peve v Padrg c(ﬁ{.v.cm'
Cémtesentistedespuésdelalecturadehoy?
[ EN contiest o
.lporqu&-?ﬁéa( X gtﬂvxvi 'F*ll,ud-n
5/' 1e¢e 50.‘MJ((¢M<(/ la; A'<\4£ir‘r-
?V\J ( e rew A_QIQ(S_. o | -

.kn U""(('—V\* ALFMﬁgv( (¥fﬂ3
Yy e (Qv'\ i@b( < Ja(hl\ao N
‘;Qué palabns no entendiste hoy?

| ;_Lei y voM a leer para eomprender buen? & No
iLel hoy todas las paginas? St No

T;readehoy‘“ ,n«.»vt;uw*" e (C— ;oYi\
(Lowvel de' 4 .bros
R, h, Je aV\WWdawn jer VCKHALL‘_éokl‘-s' :
Ay fvadofufq.x,k ef ¢veifova do
1&1,}2 .[LQ 1€ dew durfeS v 4i¢ ﬁd‘a‘ 3
Bub i Vive eV yW_ pvebte MVLLM«,{-“«(
z\_u'ifigit.ﬁné_&d' a¢ Jvoie a jvdanes

s +9.d ol 10 wed Mgl Je | ZVCLD‘; .
~ Work Sarhple J8
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 APPENDIX K

LUPE'S LITERATURE LOGS

WORK SAMPLES #1, 2,3, 4,5, AND 6.
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D L/G/‘ﬁ

" R sume en pocas oraciones lo quo lef to hoy:
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