California State University, San Bernardino

CSUSB ScholarWorks

Theses Digitization Project John M. Pfau Library

1994

Family literacy events promoting early reading and writing
behaviors

H. Todd O'Neal

Follow this and additional works at: https://scholarworks.lib.csusb.edu/etd-project

b Part of the Education Commons, and the Reading and Language Commons

Recommended Citation

O'Neal, H. Todd, "Family literacy events promoting early reading and writing behaviors" (1994). Theses
Digitization Project. 865.

https://scholarworks.lib.csusb.edu/etd-project/865

This Project is brought to you for free and open access by the John M. Pfau Library at CSUSB ScholarWorks. It has
been accepted for inclusion in Theses Digitization Project by an authorized administrator of CSUSB ScholarWorks.
For more information, please contact scholarworks@csusb.edu.


https://scholarworks.lib.csusb.edu/
https://scholarworks.lib.csusb.edu/etd-project
https://scholarworks.lib.csusb.edu/library
https://scholarworks.lib.csusb.edu/etd-project?utm_source=scholarworks.lib.csusb.edu%2Fetd-project%2F865&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/784?utm_source=scholarworks.lib.csusb.edu%2Fetd-project%2F865&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/1037?utm_source=scholarworks.lib.csusb.edu%2Fetd-project%2F865&utm_medium=PDF&utm_campaign=PDFCoverPages
https://scholarworks.lib.csusb.edu/etd-project/865?utm_source=scholarworks.lib.csusb.edu%2Fetd-project%2F865&utm_medium=PDF&utm_campaign=PDFCoverPages
mailto:scholarworks@csusb.edu

‘ » FAMILY LITERACY EVENTS
'PROMOTING EARLY READING AND WRITING BEHAVIORS

A Project
Presented to the
| Faculty of
Callfornla State Umver3|ty,

San Bernardino

_ In Partlal Fulflllment
o of the Requnrements for the Degree
| Master of Arts
in

~ Education: Reading

| by
'H. Todd O'Neal
~ March 1994



FAMILY LITERACY EVENTS |
PROMOTING EARLY READING AND WRITING BEHAVIORS

A IProjec"t’
Presented to the
| Faculty of
Callforma State University,

o San Bernardmo

e
'H. Todd O'Neal
- March 1994

‘Approved by o I

5%/ -

~ Dr.'Katharine M. Busch, First Reader : Date o

Mr. Jsh W. Gray, Sedond Reader



| Abstract
- Statement of the Problem | i
The purpOSe of this project is to brihg meaningful ,-Ianguage

experiences to the child and provide _parents the opportunity to
discover how children learn. For instance, parents will find their
son or‘“{a‘aughter Iearhing to read by writing their own stories, and |
'Iearning to write from reading books,‘magazines, signs, and labels.
»P»rocedure ' | |

| The flrst goal of this project |s bringing purposeful Ilterary
expenences |nto each student's home. Literacy Iearmng should not
stop at school, chlldren need to find reasons to read and write at
home or wherever they go. ,

| The second goal is to bring children and parents to the

, reallzatlon that Iearnlng to read and wrlte is accomplished through
meanlngful Ianguage strategies. Socra»l conversatlon reading signs,
or writing notes are examples of purposeful language experlences |
that early Ilteracy Iearners need.
| Finally, the_; necessity for a parent and school partnership is
emphasized, since student progress depends heavily on parental
support of their child's education. Parents are encouraged to
actlvely part|C|pate with thelr ch|Id in the undertakmg of each
Ilteracy prOJect brought home
Conclusron

This project.will provide a total of sixty literacy events for



,e}'a‘rlly‘reade"rs and,wri_ters[ E_ach‘ event provjdes an opportunity for
students »tor read, and write at hbme-with other family members.
The Iiteraéyfevxp'e'rienCes' are designed to follow the whole language
~ learning model. | |

_ Students will find 'Iiterature to read, stories to write, an_d
ﬁlenty of fun compléting t-h‘eir'prOjé»cts. - All supplies and gui»delines
| _:wi,Il,_ be provided, adding tb the _enjoymeht of éac'hv Iéarning'

- experience.
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Introductlon

The toplc of famlly I|teracy is de5|gned to build on the parent
| and chnld unit, prowdlng Ilteracy education for the child and
mcrease parental understandlng of how chlldren Iearn In this
project, primary students will take readlng and writing materials
home from sche.el threughout the school year. Literary strategies

will be shared with 'studentsfand their 'parents, with the aid of brief
 written explanations. | | | ‘

Matenals will be provided when necessary. For example, if

' students are to collect samples of envnronmental print, each child

Wwill be sent home,wuth a paper bag to contain their print samples.

Statement of the Problem

Parents of pnmary chlldren attendlng whole Ianguage classes
are often dlsmayed sometimes hostile, because they do not
understand the mtegrlty of m_eanlng ‘based language Iearnlng. One
“reason is that patents will temember their first grade experiences
and picture their child participatingv in a similar classroom setting.
For example, parents want to see their chlldren completmg phonlcs )
~ drills on dittos as they did, not free wr|t|ng in Journals
For too Iong, educators and parents alike have undermined
children's natural language growth by breaking it up into
meaningless'vpvieces.v A Ietter,’ or WOfd by itself is not IangUage for

example. Letters‘ form words and words tell a message when they



are used in meanmgful context |
The natural process of language learmng becomes dlfflCUlt

"when correctness becomes the mam focus. If a baby s begmnmg

. :attempts at speech were corrected talklng would be delayed.

' Readmg and wntmg development for many chlldren have suffered

-~ such delays because correctness has superseded the lmportance of

L 'commumcatlon

5 Allowmg the Chl|d o focus on communlcatmg, rather than
-vcorrectness encourages readmg and writing growth. Classroom
| literacy reumtes the Chlld wnth real language; famlly literacy
mvutes readmg and wntmg events |nto the home.
| To bndge the gap between whole Ianguage classrooms and
| parental expectatrons parents can experlence I|teracy events with
their children at home Famlly I|teracy wrll prowde a gradual
|ntroduct|on for parents to understand meanmg based language
.learnlng For mstance cwclmg Ietters and filling in the blank
ﬂactwntles W|Il be replaced W|th readmg, dlscussmg quahty
- hterature and purposeful writing. |
| Baghban (1989) shares the followmg example
| Celebrate your chlldren S authorshlp Ask ‘y‘ourrch_ildren
~ to read what they have written. Talk about the |
.scrlbbles drawings, letters, and the signs you see. Ask
open-ended questions that encourage conversation about

the drawmgs and ‘stories. Respond to the meaning of the
message in a posntlve_ way. Be a good audience (p. 11).



' Theoretlcal Orientation / Foundation

Makmg sense out of text, whether it is read or written by the
student is the key pomt in a whole Ianguage learning environment.
‘Com-munlcatlng through meaningful Ianguage is how children learn

Qto s‘peak, rea}d,f'vand write. With this in mind, understand that
- s:t_udents,an‘d-.theirvparehts 'kcan use these concepts in the home as
wel. | | .

Unde‘rstahding how a ehild learns is a major pillar sUpporting-
the,w‘holle Iahguége'phivlosophy,of readvi'n'g. Children learn IéngUage
that makes sense to them, and'childreh learn from that which
i lylrel_ates. to their past experiences. For exaniple, if a child grows up

ina city, reading and writing about farm animals may have little
Cvalue. | | | |
‘Whole ‘language teachers are sensitive to buﬂdlng the

' 'background or schema of children when beglnnlng a new topic for
istudy.» Once students have become acquamted w1th a subject, they
. _are better .prepared to read and write about it. Goodman (1986)
explains, "Readers construct mea‘ning during reading. They use their
~ prior Ieerning and experiences to make sense of the text" (p. 38).

| ~In addi'tion to bUiIding s~chema; studehts inVOIved in whole
language Ieakning are given choices. It is the child who has the
opportunity to pick topics which hold a personal interest. For
example, if the theme of trénSp_ortation is covered ‘vby i_nner city

school children, each student could decide which form of



transp_ortation |s most 'interesting to study. Some students may
»_ even choose to invent a new way of traveling through their city,
and deplct |ts advantages with drawmgs and wntten explanatlons
It is |mportant that students are encouraged to pursue an |
area of study wh|ch holds meanlng for them Choice empowers the
learner, giving him or her more say in their learning.
: Harste et al. (1988) describe choice in the following passage:
- Choice is an- integral‘part ofthe literacy learning
process. In many ways choice is the propeller that gets
the whole process started. It is in making the decision

~ to read this story rather than that story, that ownership
- of the process occurs ( P 61).

Readlng I|terature that makes sense to the reader, and wr|t|ng

toprcs that mterest the wnte-r are two examples of whole Ianguage

) 'theory and practlce ‘The whole Ianguage theory is not mysterrous

or new. In fact, people were readlng books and writing long before
ditto sheets, flashv cards, and workbooks were published. Keeplng
. I‘anguage real, stu‘dent’choice and background knowledge are |
essentials in the practlce and theory of whole language. Routman
(1991) explarns' “Every day the teacher and her students were
reading, discussing quality literature, and writing for a variety of
authentic purposes Skills were belng learned and taught as much
as possible in the context of genume readlng and writing

experiences” (p. 5).



Literature Review
In reviewing literature concerning family literacy, three
issues are discussed. The first topic is early language
development, the second covers authentic language strategies, and

building a partnership with parents is third.

Early Language Development

The natural process of language learning begins at home.
Children soon learn that communication is vital for survival from
the first day of birth. Infants cry when they want to be fed, held,
or changed. Mothers and fathers talk, and sing to their babies.

Any gurgle or coo is encouraged. With support, and real language
use, talking appears to come easily to a child. The positive
feedback children receive from their parents, inspires them to
talk even more.

Parents are the primary educators of language to their
children. Mothers and fathers are the first to teach their children
to communicate through language. Since birth and throughout a
child's life, parents provide the most critical use of language with
their children.

Children learn language through the social interactions of
family life. Language is shared within a household daily. Messages
spoken and written between family members are each a form of

literacy that children can learn from every day.



P Reutzell&. Fawson'(1990) state, "Chil.drenllook to parents and
other'advult care g'ivers fortheir first"and 'Often‘ "most important
demonstrations of language. While parents teach ch‘ivldren the
function ofrlangu,_age ;irnplicitly,' children learn to speak with ease
and success™ (p. 222). |

When children observe ‘th_eir father, mother, and siblings
- reading, they want to participate in the experience too. Sharing |
,v stories and praising a begin‘ning_ reader motivates the child to read
| more‘fjust‘ as it encourages a begjinning 'speaker to keep trying.
Strickland & Morrow (1990) explain: |

Research mdncates that children who become early

readers and who show a natural interest in books are

likely to come from homes in which parents, sublmgs
~or other individuals have read to them regularly.

Further, parents of early readers tend to be habitual

readers themselves. Frequent story readings at home

help children become familiar with book language and
_ recogmze ‘the functlon of written language (p. 518).

Chlldren can and will make connectlons with prmt and its
~ function; however the process can become enhanced ‘with direct
parental mvolvement For example parents can read
oenwronmental print with therr children when shopping, riding in
the car, or at home. Sources of enwronmental print include: road
- signs, advertlsements and food labels.

| Everywhere |n the home chlldren have Ilteracy experiences

open to them; however,__ these experiences are easily overlooked.



" For exarnple, few have realized that print is used in almost every
room in the house. Hil (1989) explains, "Initially they listed
B reading sources.' found in their ‘kitchen,cabinets-_-canned goods,
cereal boxes, and' spices. Then they added recipes, sewing 'patterns

road maps tax forms and d|rect|ons for assembllng tools or toys"

 (p.19).

More obvious print 's_oUrces a 'parentvca'n share are
newspapers, magaz-inves and books. It is good to have reading
materials in the house and avallable to the Chlld A wrde variety of
~ books, mcludlng fiction and non flctlon “and books with different
styles of prose mcrease the chances of a chrld dlscoverlng an
appeallng toplc to read about
Readlng stones together, e’ither as read alouds or as paired :
readers will provrde ample opportunltres for children to hear |
, pnnted Ianguage and gain valuable exposure to enriching
vocabulary Readrng together at home is one of the most signifi’Cant :
things a parent and child can do together in- helpmg a Chlld learn to
read. » | |
 Goodman (1 '98‘6) shares:
Parents ca_n “p’lay, a vital role at this stage. Ask them
to share with their children such things as letters,
forms, advertisements, magazines, signs, packages, and
other literacy events. Urge them to take their chlldren

to libraries, where, as soon as they can sign their own
names, they can check out their own books (p. 44).



In addition to available materials, and readmg together 'the
adult reader must encourage questlons from the child, invite the
child to talk about prior knowledge, and share genume enthusiasm

through the ||terature
Kirby (1992) dlscusses home readlng

The type of quality of home reading is yet to be studied
in detail, but through informal interviews with parents
they described some of the ways in which they
supported their children's literacy such as questioning,
pointing out book features and talking about the book.
The parents also described the ways in which their
children had ownership over the story reading events
including asking their parents questions and pointing
out features in the books that they knew. This aspect of
children having ownership over their own literacy is an
important factor that is likely to positively |
influence their motivation, confidence, participation
“and growing knowledge of print (p. 9).

Eventually, children learn to manipulate writing uten‘sils ahd
paper. They scribble, draw, and eventually write. Chlldren do not
have to be asked to write. They soon learn from their own
experimentations, how to communicate in writing. |

From an observation of young children, Taylor (1988) found,
 "The linking of messages--of drawings with words--had beguny.
Without being asked, the children were drawing their families and
~ writing 'l love you' messages. Pictures be{:ame letters and cards
with writing and decoration" (p. 79). |

Another outlet for chlldren to share ‘llteracy is with other



‘young people. Children love to correspond with friends, siblings,
and cousins for eXampIe Encouraging- children to pa‘ss notes, invent
~secret codes, and write letters will allow young people to
experlment wrth wrltten Ianguage Through experlmentatlon
_chlldren wnII learn the conventions of wrrtmg, pIus understand the
- purpose of wr|t|ng is to communicate with one another.

Real language experiences gives a person the chance to create
meaning with a'perso_nal direction. In other words, children can
choose their own stories and write"about topics which are
fascinating to them. Rightor wrong is not the focUs, meaningful,
~and purposeful communlcatlon is. ‘Baghban »(1984) stat’es "In
| envrronments that immerse these children in print and aIIow them
to dlscoyer, formulate, test, and develop-hypotheses about
orthography, the ch’ildren determinev a role for their written
products" (p. 22) |

" The child should have access to paper, pencils, and pens With
the necessary wr|t|ng matenals, the child only has to flnd a place
to begin writing. ‘Notes'may be taken to school to share, mail, or
vkeep ina -jou_rnal for reference. The impo'rt‘ant‘ thing is that
children begin to develop a writing habit on their own. Once
chi‘I‘dren discover the joy of sharing notes with friends, they find it
more difficult: to stop than to begin Taylor (1983) adds, " However,
it should be emphasrzed that the chlldren are interacting with print

on a dally basrs and that siblings and frlends are mediating each



other's literate experiences" (p. 17).

| Children make use of their contextual environment, and are
able to manibulate it to meet their own needs and interests.
‘Commu‘nicating _is essential since birth, avndv children build on their ’
need to express themselves according to their development. Giving
children the open opportunities they need to grow in language
development is most critical. Hill (1989) shares, "I think you will
also agree that not only do reading and wr'iting‘begin at home but

they continue to develop there" (p. 91).

Authentic Lan’guaqe Strategies

Authentic language strategies are ones‘which focus on the
need children have to make sense of their world. Keeping Ianguége
events "real" as children learn to_read.and‘ write, creates the
‘foundation on Whi,ch young students can bégin to make sense of
print. When _child‘ren read signs, menUs, and billboards for eXample,
théy begin to experience the functions of print within their
environment. | | , '

| Laminack (1990) shares an observation of his 2 year old son:

In other instances Zachary had been ruled by context as
he attempted to make sense of print; for example, he had
read Escort as "Theresa's car," Colgate as "Daddy's
toothpaste," and DAD printed on a mug as "Daddy's
coffee." In those situations he was selecting primarily
semantic (meaning) clues available from both highly
contextualized situations and his own prior knowledge

10



of the functions of the products acquired through
' regular exposure with the objects in use (p. 537).

| Educators looking for authentic literary events bring such
* things as newspapers comic strips, and food labels to students

since each are specrflcally intended to communicate a message
Sumara & Walker (1991) describe authentlc Ianguage tasks

These should involve genuine communication of
important meanings, not simply practice of
communication skills that would be put to real use at
some later time. We found that in these whole language
classrooms, this sense of the need for authentic
engagements was always situated within an

~ understanding of what is "real" for children who spend a
large port'ion of their lives in school (p. 283)

The followmg discussion specrflcally addresses three

| authentic language strategres children need as learners of Ianguage.
’ _4The» value of tying into life experlences is first, pursuing personal
interests is second, and the socialness of learning language is third.

It |s easier for children to 'Iearn new. concepts when they can

make a connection»to previous experiences. Children enjoy hearing
literature for example, because _they_ can link "story characters and.
events wi"ch: their o.wn lives, friends, and families. This is one |
reason why literature is a successfu| resource for bringing new
topics to children. Reading helps students reach into new subject

areas through a story line.

11



Educators can easily discover the history of their students
by listening to them. Students have a lot to share, and they often
tell about their past to their peers and teachers. The schools also
learn about a child's background frorﬁvstudent history files, family
| members, and others involved With the student. Educators can
accept children's previous experiences and look for ways to
incorporate them into the curriculum.

Harste (1989) states:

- Whole-language advocates believe that learning begins
by making connections to life experiences. No matter
what one wants to teach, students need to begin by
making connections. All students have experience and
language. Teachers need to respect what the child
brings to class and build from there (p. 246).

Another authentic learning strategy is inviting students to
delve into their individual interests. - For instance, if insects
happen to be the topic for study, students could pursue an aSpect of
‘insects they find most fascinating. One way to do this is by making
two columns titled: What | Know, and What | Want To Know. The

two lists may look like the following:

What | Know What | Want to Know

Six legs - Do all insects fly?

One pair of antennae Is a worm an insect?
Spiders eat them Do insects live in water?
A fly is an insect Which ones have stingers?
Some insects suck blood Are they poisonous?

Some insects eat plants Do insects help people?

12



Once students have completed their lists, it is easier to

select specific aspects of a topic to study. More information and

- questions may be added to each column as research progresses.

GoOdman & Burke (1980) suggest the following guidelines: -

1.
2. Make a list of some of the things that you already

Think about why you want to know this information.

know about the subject. Call it What | Know. Keep
adding to this list as you find out important

information that you want to remember.

Make a list of questions that you have about the
subject .

. Think about where you can find the answers to

your questions.

Look for answers to the questions that are most
interesting and important to you.

Organize the important information by putting ideas
and concepts about the same things together.

. Share your information with others. Present it in the

form of a play or-a TV show, lead a discussion about
it, or think of another interesting way to share
it (p. 202). | |

It is a good idea to supply students with plenty of resource

books, and magazines when they begin to' look for information on

their particular subject. Libraries at school, and within the

community are also good places to send students for more

literature. One last suggestion for students is to interview people

who are knowledgeable within the field of study. Goodman & Burke

(1980) recommen/d, "List nonptint resources (pet-store owners,

science teachers, exterminators). Help them understand what kinds

13



o-f questions;_a ‘parent or older sibling or such experts as biologists
or leaders of nature centers may be able to answer" (p. 203).
Thirdly, authentic language experiences are social events.
When students 'have an oppqrtunity to share ideas, they learn from
" one another. When children talk to each other about interesting
places, movies,uo'r their pets for example, each childlea'rns
. something while commUni‘cating with real Ianguage."’ Goodman
»‘ | (1992) shares his view of education, "I believe learning is beth
_per"sdnal and social and that optimu'm learning occurs when learners
are engaged in functlonal relevant and meamngful experiences"
(p.192). |
Whole Ianguage classrooms encourage student collaboratlon
Instead of teacher centered lessons, teachers and students learn
'together. Ideally, students take charge of their own topics and

reach a mutual goal.
Freeman, & Freeman (1992) explain:

In whole language classrooms students and teachers
collaborate as they investigate subjects of interest to
them. They find answers to questions by reading
“together and talking together, and then they write up
their findings and sometimes also present their
‘flndlngs orally to others (p. 123).

One example of students workmg with students is the
authorung cycle Harste et al. (1988) I|st five steps often used in

begmnmg circles:

14



1. The first author reads the piece aloud to the other.
authors in the Authors' Circle.

2. The listeners receive the piece by telling what they
heard in the piece, especially focusing on what they
found most effective.

3. The listeners then have the opportunity to raise
questions about parts that were unclear to them

or areas where they felt additional information was
needed, or to make any other comments about the
meaning of the piece. The author can take notes to
remember comments.

4. The next author reads a piece and the process
continues until each author has been heard and -

~ responded to.

5. The authors then leave the circle to consider the
suggestions that were made and to arrive at their
own decisions (p. 223).

. Authentic language strategies become possible when
educators look for ways of becoming less didaCtic, and empower
students with the freedom to select appealing topics and learning

styles. Giving 'students more control is a gradual process; however,
it is a necessary step if Students are to encounter purposeful
reading and writing events.
Sumara & Walker (1991) share:

Child-centeredness seems to require the teacher to take
on the role of an invisible authority who seeks to

affirm, validate, and promote effective learning without
becoming authoritative and controlling the kinds of
choices that allow authentic reading and writing
experiences to evolve (p. 278).

15



Bmldrng a Partnershlp With Parents

Parents want their children to succeed in school however, it
is important to establlsh a collaborative relatlonshlp between the
home and school for success to be achieved. Collaboration can be
- established with a simpl'e written message taken home by the child,
‘a phone call, or conferfences.’ Keeping communication open is key to
| establishing a positive relationship between home and scheol'.

vC,airney\&rMunsie (1992) explain, "Parents must be viewed as
equal partners;, There must be a reciprocal relationship. We‘nee'd to
go beyond‘invblvement 'and recognize the vital role that p.arents |
~ play in education” (p. 36). o |

In essence a child's. education does not stop with the child.
_How much a parent understands or accepts what their ch|Id is
Iearmng determmes how far a ch|Id will go wnthln a particular
| Iearnlng enwronment Student progress will grow or wither
dependlng on the support from the parents | |

Accordlng to Cairney & Munsie (1992) they propose that

It has been our aim to treat parents as learners, and to
see them grow as parents, because it is our belief that
to do otherwise is short sighted. If children are to be
‘given a chance to succeed with literacy (and schooling)
then parents have to be helped to become long term

supporters of their _children‘s learning. Continued
growth in children as learners is at least partly
‘dependent upon the quality of interactions that these
children experience with their parents within the
home (p. 40). '

16



Insurlng each ch|Id s academic success has become a
collaboratrve effort between the chrld parents and the school For _
example parents can share more read anuds book dlscussmns and
“purposeful wr|t|ng experlences with the|r chlldren by recelvmg the
necessary gwdellnes and materials from school. In a whole
: Ianguage classroom chlldren are writing |n Journals makmg books
| sharing real Irterature and choosmg books most interesting to
- them; the point is gettlng children and their parents actlvely
involved in srmllar literary experlences at home.

Educators can make parents aware of the rmportant role they
pIay in the success thelr child has at school For example, reading
~and writing are I|fet|me SkI"S and should be practlced not only at

school, and at home, but almost anywhere. In fact, the hours spent
" at school are on|y a fraction ‘of the day A child spends many more
hours at home and wnth increased parent and teacher cooperatlon

| _Iearnlng time at home can become more benefrclal to the chrld S |

. I|terary development

Somethlng else worth ‘mentioning is that once a chlld beglns
| sChOoI parents often believe that their ,respon5|b|I|ty for their
ch|Id S Iearnlng stops Winter & Rouse (1990) explain "Helping the
child learn to read |s percelved by many to be the task of the
"school and teachers are expected to work th|s maglc with children
without assnstance from the home" (p 383) The learning |

enwronment at home can enhance a chlld s progress at school

17



If a child were learning to play the piano, he or she must
practice at home for many hours before coming to the next piano
lesson. The same is true for a boy or girl learning to read and write.
Children must read and write at home too, before coming to school
the next day. We know what happens when someone fails to
practice their piano lessons. The same is true for the first grader
who fails to find purposeful reading and writing experiences in
daily life.

But most importantly, schools can encourage parents to talk
with their children. They can find out firsthand which kinds of
stories their children enjoy most, and build their own library
around their child's interest. The family can keep a running list of
the stories read‘, and stories they wduld like to read.

After reading favorite stories with children, parents can
learn to experience the joy of having their child retell stories,
write new endings to stories, or make up new stories of their own.
The list is endless of nurturing reading development and interests.

Parents and the school are instrumental in promoting
children's natural inquiry; however, sometimes it is necessary to
‘assist a child in developing an area of interest. Children will claim
that reading is no fun, for example, or there is nothing to write
about. Children will feel this way until they find a particular book

or writing topic that matches their genuine interests.
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Bridging literacy to meaningful purposes is the f_oundétion to
reading and wfiting growth and success. Giving students something
~ they feel good' about doing is the fuel they need for motivation and
learning. When they come up with their own topics, students are
“motivated to write because the subject is their own.

" Rosner (1989) states:

Parents who wish to help their children grow in the
ability to write stay alert for ways to provide real
reasons to write. Children who write letters to
relatives, make lists, label their drawings, or keep a
journal are writing for a variety of real reasons (p. 13).

Literacy events at home can begin with a backpack filled with
the necessary supplies f'rom.school, for example. Teachers have
filled.these' packs with writing tools, paper, and basic guidelines,
»'creating a mobile_writing center to be taken home by the students
for the purpose of writing. A student may wish fo make a poster of
his farhily, a book he or she read, or make a book from the supplies
in the pack. | |

Reutzel & Fawson (1990) suggest:

- One means of mvolvmg parents with their chlldren S

~ writing development is the use of a Traveling Tales
backpack. This’ idea, is similar to magazine packs
developed to promote family reading (Farris, 1987),

- creates a bridge between the home and the school,
“bringing children and parents together in a shared
writing event at home which will be shared eventually
in the classroom (p. 223).
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In summary, unltlng parents wnth the school in a

~ collaborative effort to bring I|teracy into the student s home, were
most instrumental in- developlng thlsvaamlly literacy project.

Since parents provide the primary source of language, it appears
paramount to _invelve; them in their children's reading and writi,ng’ o
, deVeiOpment Thus, each literacy event is »designed to invite
parents to. partlcrpate with their child when reading and wntmg

| Families will receive the necessary materials from school
 The gwdelunes,_~ reading and writing supplies will all be available
for -e'ac':h Iearnin_g event. Students will choose which literary

~ startegies to bring ,home and each student's final p’rod»uct’may

return to class for sharing purposes.
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Project Description

Summarv of the Pronect

Family Ilteracy involves the family. AII famlly members can
expenence real Ilterature purposeful writing, and other
“meaningful commumcatlon strategles through a coIIaboratlve
effort between home and school ; _
| The objective is to provide each chnld with resources that
| motlvate language building vexperiences. Guide’li,nes will provide
| eakchfstudent with ideas. For example,._students tnay make a
- scrapbook or cellage of ads, schedules’, and Iabele. The entire
.family can participate»by bringing more ‘samples'_o»f environmental
“print to the child.

| Eaeh student will bring home a brown, nine by twelve inch
envelope contammg appropnate materlals necessary for Ianguage
Iearnlng Each student will have an opportunity to bnng a literacy
event home once every two weeks. Examples of project contents
in'clude:.»' trad‘e "books, descriptions of reading ,strategies, lists of
environmental btint resources, pencils, markers, and 'paper.
Goals . ) N

The most important goal'is increasing the social interaction
between child 'and. care giver for the development of Ianguage |
learning. It is also important that a‘partne_rship, begins between,_
home and Schdol't_hrdugh'open communication a'nd‘.understanding.

Finally, once students experience the pleasure of reading real
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literature and purposeful writing, each child will pursue their own
reading and writing interests. = | |

Limitations

’The first limitation of this project is the focus on early
reading and writing behaviors. It promotes beginning reading and
writing”literac_y. ‘Upper grade students may find the learning level
below their maturity.

The second limitation is itS convergence on meaning, this
project neither focuses on the mastery of skills out of context, nor
does it advocate the process of breaking Iahguage down into
meaningless pieces; keeping language whole and purposeful is the
core of language learning. o

The third Iimitafion is the dependence upon parental
commitment. Parents may not read, understand, or accept the
guidelines brought home. Almost every. literacy event will depend
upon some participation from an adult in the home. A family
literacy program is most effective with support from the
student's family.

~ The final limitation is the informal assessment included
within each envelope sent home. Each assessment‘ will ask for
basic ’feedbackvfrom the child and parent. For example, the student
may»be asked to state if he or she liked writing about their family,
~and the parent may have to write about their observations of each

lesson brought home.
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The teacher's evaluation form will include a brief oral
interview of the parents and child, feilowing their presentation.
Each quest|on speC|f|caIIy rates parent and child enthus:asm and
partICIpatlon to heIp determme the overall effectlveness of each
Ilteracy event | |

Responses from the evaluatlons W||| determme WhICh Iessons
| ,may need replacmg or changes No formal evaluatlon will accrue-‘ o

ufrem the use of this pro;ect.
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Introduction

Each literacy event in this project is to provide purposeful
language experienceé fer,beginning readers and writers. Giving |
students literature, ‘writing materials' and the necessary
guidelines to take home, will aIIow them to experlence more
language burldlng after school Children need to partlcrpate in
readrng and writing events throughout"the day, and have the
vmotiv,ation to read,and write on their own time.

Since motivation is an important factor, students are given
the freedom_to select from an appealing va.riety of projects. All
projects are designed to be fun as well as educational. Some
examples include, poster making, book making, 'avnd writing comic
strips. , |
| Communicating through meaningful I'anguage is howv children
learn to speak, read and write. Thrs is why students need to
part|C|pate in I|teracy events whrch give them the opportunlty to
express thelr thoughts and feelings. For mstance ~writing a comic
strip gives a child the chance to share somethrng funny, and poster
making may provide a student an opportunrty to create somethlng
portraying a favorite place, or pastime. : -

Family literacy brings reading and writing events into the
child's horne; where students can spend quality time reading and |
writing with their family members All family members are

encouraged to work together with the child, and create a wntrng
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event that will be shared at school B
Parents are’ especially encouraged to participate, since they

play a vital role in the success of their child's education. In fact, a
collaborative relationshi.p is established between home and school
~to assist parents in making thelr child's Iearnmg time more
productlve | |

* Before literacy projects go home, the parents of each student
are contacted by a written notice, phone call, or conference,
informing them of how to assist their child. Parents are
specifically asked to read project guidelines, books, and poems
with their son or daughter. Parents and students will also be
informed that all necessary literature, writing materials, and art
supplies will be provided within each project'enVeIope sent home.
Students will carry their pfoje‘ct materials home in a brown, nine
by twelve inch envelope.

| - Once parénts begin the family literacy routine with their
child, it is expected that they too will discover the benefits of
whole language learning. Parents will fmd their son or daughter
reading and wrltmg about topics which they have chosen to pursue
and hold a partlcular mterest ;

Parents will also discover with their children the benefits

of real language learning. ‘A major adVantage with meaningful
language events, is that they make sense to students. Thus,

children will want to participate. For example writing about
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a favorite placé_ to hide will have greater interest to a -‘st‘udentf’ than
spellih’g the word hide on a ditto sheet. Real language e\)en'ts |
typically revol\)e around"th‘_ose things which children experience
 in daily life, so literary strategies which focus on foods, games,
pléCes.,. friend.s, and family for example will hold greater interest
for children. I

Children look for what is interesting, understandable, and fun.
The key“ is finding Iitefary 'ev'ents which focus on that which

children seek.
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Project Management.
Each student will have an opportunity to choose a literacy
vproject kand share their work. A lottery system will be used for
students to check out literacy events. Once a day, four names will
be pulled at random. Those four students will choose which
literacy event toy take home. Not all projects will be available on
~one day, eight will be out for selection a day. After four events
~are se'Iected four more will be added to the ones left over.
Student names already plcked will not go back into the
lottery until all students have a turn. Within a two week perlod
| all students will have had a chance to select a project and share
their work. After‘thte second week, the lottery begins again.

Sharing days WI|| occur, aecording to the number written on
the project envelope For example, if a student selects an event on
Monday, and a three is wntten on the envelope that student will
" be scheduled to share on Thursday.. The number of days a student
“has to work on their project is determined by the level of
involvement a p-articular project requires. Some literacy events
take two, three, or more days to complete.

Sharing time will begin at nine»o'clock in the morni'ng,' and
parents are invited to attend. No more than three students may
share a day. If mere than three sharing events happen to fall on
the same day, the last student chosen from the lottery will be |

asked to share on the next available day. This will be determined
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on the day of the Iottery, when sharing days are scheduled
according to the project number. Sharing dates will also be
dro'ppe»d into the projectv envelope '_to remind students and pérents
of the day they are scheduled to share. | | |
Each student will have approximately five to ten minutes to

share, making sharing time last for approximately 15 to 30
‘minutes. Sharing time is limited to match the attention span of
first grade students. | | | .

| A’Iette‘r'will be sent‘to. pérents,vencouraging them to
participate with their child on each project brought home. Reading'
the guidelines and literature together are especially important.
Parentsr will be invited to Sharé completed projects with their
_child: however, this is stfictly optional. If a student is not ready
to pre‘sent on their due date, parénts are asked to send a letter

regarding the need for more time, so a new day can be’arrahged.
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| Guudelmes For theracy Events At Home
| Dear Parent(s) '

Literacy educatlon at home can have a great influence upon |
your Chlld S r‘ead‘mg and writing development. The weeklypro;ects
sent home will include a variety of reading and writing materials
for use by you and your child. | encourage you to work with yeur
child in each Iiteracy event. ‘Writing‘ poetfy, and poster making are
just two examples of what you will be doing together.

Please go over the guidelines before startlng any project.
Students will need,to understand what to do before they can begin.
Students are often asked to share read books with someone, that
means you read the material with your child. You encourage your
son or daughter to read along simultanéously.

Al necessary literature, writing materials, and art supplies
will be inside each pr‘o'je;ct envelope brought home. A due date will
be written on the outside of each envelope, that is the day student
work and supplies are to be returned. | |

Please allow for in\)ented spellings of words, and have your
child read their work to you. Itis important that students are
familiar with their WOrk,» and be ready to present it‘te the class.

| invite you to come to school with your child, if it is
possible, to share the projects you have done together. Sharing
time is at nine o'clock in the morning.

Thank you for your help.
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Literacy Events
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| Pr|nt All Around Us

Look around and read aloud some important signs you see.

Read signs you see riding in your car.
Read signs yo'u- see in stores.

People _buy‘» signs and wear signs.

| Find the tag board, colored paper, scissors, glue, and markers.

Make some signs of your own.

Adapted from Watson J. (1987) Ideas and insights:

“Language arts in the elementary school.

Urbana IL: Natlonal Councnl of Teachers
of Enghsh "
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An_Environmental Print Walk
" Go for a walk around the house with someone.

Read any signs, notes, or anything else you see together.

Did you find many things to read?

‘Write about the ones you would like to share. |

Adapted from: Watson, J. (1987). Ideas and insights:
- Language arts in the elementary school.
Urbana IL: National Council of Teachers
- of English. |
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M‘v ’.Fa‘\v/ori,te Book
‘M'ake a poSte'r of your ta‘vorite‘ book.
| Re‘mernber to ‘write your book's title and author.
~ Write some good things about your book too.

| | Getting Started
Choose a sheet of colored paper for your poster

You may use the markers or crayons in the envelope for wr|t|ng
Thesmall pieces of colored paper are for any decoratlon you wish
to make.. | | |
~Glue and scissors are also packed for yo'u.

Please return su’pplies ’wﬂhen‘ ’ you’are finished.

Adapted from Watson J (1987). d‘eas and insights: ,

Language arts in the elementary schoOI
Urbana IL: National Council of Teachers

of English.
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My Best Friend
Make a poster of your best friend.
Remember to write his or her name on the poster.

~ Write some goo‘d things about your friend on the poster.

o Ideé Boosters
What are your friend's favorite games?
‘Does your friend belong to a club?
What are your friend's hobbies?
~ What is your ffiend's favorite place?’
* What is your friend's favorite food?
~ What is your friend's favorite toy? o

Where does your friend go to school?

Getting Sta rted

‘Choose -a sheet of colored paper. for your poster.

You may use the markers, or crayons in the envelope for writing.
“The small pieces of colored paper are for making decorations.

" Glue and scissers afe ‘»also packed for you.

Please return supplies when you are finished.

Adapted from: Watson, J. (1987) Ideas and insights:
Language arts in the elementary school.
Urbana IL: Natlonal Council of Teachers
| of Enghsh
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My Favorite Food
 Make a poster of your favorite food.
) Find pictures of it, and write why it's so good.

You may want to write the recipe too.

Getting Started

Choose a sheet of colored paper for your poster.

You may use the markers, or crayons in the envelope for writing.
The small pieces of colored paper are for making decorations.
Glue and scissors are alsb packed for you;

Please return supplies when you are finished.

Adapted from: Watson, J. (1987). Ideas and insights:
: Language arts in the elementary school.
Urbana IL: National Council of Teachers
of English.
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My Favorite Place

Make a poster of your favorite place.
Find or make some pictures of your favorite place.

Remember to write why you like your favorite place.

Gétting Started
Choose a sheet of colored paper for your poster.

You may use the markers, or crayons in the envelope for writing.
- The small pieces of colored paper are for making decorations.
Glue and scissors are also packed for you.

Please return supplies when you are finished.

Adapted from: Watson, J. (1987). Ideas and insights:
R ' Language arts in the elementary school.
Urbana IL: National Council of Teachers
of English.
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|  Mv Févqrite’ Sport
| Make a postef of your favori';e' sport.

Find ﬁpivctur.es, or draw your favorite sport.
Write something abouthow it is played.

| Getting Started
Choose a shehet,v of colored paper for your poster.
You may use the markérs,’ or crayons in the envelope for writing.
The small pieces'of colored paper are for making decorations.
Glue and scissors are also packed for y0u.

Please return supplies when you are finished.

Adapted from: Watson, J. (1987). Ideas ar‘ld‘insights:

~ Language arts in the elementary school.
~ Urbana IL: National Council of Teachers

of English.
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Lok in window one . . . write what you see.

© Look in window three

3 .“57‘}?:'»-»You may use the wntmg paper penculs and crayonsv

S . »iiln the envelope

.":Adapted from ‘WatsongJ (1987) _d_ea;sa____rwms_lghL
i SR O anguage arts in the elementary school TR
Urbana IL Natlonal Councn of Teachers L




From Trash to Treasure

Go through some trash, and look for things you can read.
Glue them down to make a collage.

In the envelo‘pe you'should find scissors, glue, and tag board to help

you get started.

Adapted from Watson J. (1987) Ideas and insights:
- Language arts in the elementary school.
Urbana IL: National Council of Teachers
of English. -
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My Favorite Animal

Make a poster of your favorite animal.
Find pictures or make pictures of your favorite animal.
Remember to write about your favorite animal.

Idea Boosters

Where does your favorite animal live? |
What does your favorite animal eat?
What does it do?

How does it move?

Why is' this your favorite animal?

Getting Started

Choose a sheet of colored paper for your poster.
You may use the markers, or crayons in the envelope for writing.
The small pieces of colored paper are for making decorations.

Glue and scissors are also packed for you.

Adapted from: Watson, J. (1987). Ideas and insights:
Language arts in the elementary school.
Urbana IL: National Council of Teachers
of English. '
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When Will | Read?

Ask,s‘ovr}neone to re_ad aloud, When‘"WiII | Read?, by Miriam Cohen.

After hearmg the story, Iook around and think about all the thmgs

you can read.

Collect some in a bag to share in class.

Adapted from: Watson J. (1987). Ideas and insights:
' ~ Language arts in the elementary school.
“Urbana IL: Nat|onal CounC|I of Teachers
of Engllsh
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Gobdbve Geese

' by Nancy“White Carlstrom

Ask someone to share read, Good-bye Geese with you.

After reading, take a few quiet minutes to think about the story.

Once you thought awhile,vtry making a ‘drawing of what the story

meant to you.

When you finish, ask other people in your house to tell what they

think you are trying to say in your picture.

Once everyone has had a turn at explaining your piCture, you can

tell what you were tfying to say.

Adapted from: Harste, J. C., Short, K. G., & Burke, C. (1988).
» Creating classrooms for authors.
Portsmouth NH: Heinemann.
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~ Pattern Stories Are Fun to Find
An End of the Year Project

Pattern stories are fun to find and read.
The more you read, the more fun you have.

See how many pattern books you can find.

These are just a few pattern books.

Is Your Mama a Lama?, by Deborah Guarino
Cookie's Week, by Cindy Ward
Just Like Daddy, by Frank Asch

The Napping House, by Audrey Wood

Chicken Soup With Rice, by Maurice Sendak
Can you find anymore?

After you read a few pattern stories, try writing your own.
Find the blank book, markers, crayons, and pencil

in the envelope.

Have your own pattern story ready for sharing.

~ You may use the pattern story demonstration done in class.

Adapted from: Harste, J. C., Short, K. G., & Burke, C. (1988).
Creating classrooms for authors.
Portsmouth NH: Heinemann.
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Nice Notes
- Make a nice note.

This is your chance to do something nice for someone

else is class.

Think of something nice to say to that person and write it

in a card.

Find a blank card, créyons, and pieces of colored paper in the

envelope.
Decorate your card.

You won't have to share this one with the class

~if you don't want to.

Adapted from: Harste, J. C., Short, K. G., & Burke, C. (1988).
- Creating classrooms for authors. '
~  Portsmouth NH: Heinemann.
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Book Sharing -

Find a favorite book, or magazine to share.

Think of some really good reasons why a person would want

to read your book or magazine, and write them down.
Be ready to share your book or magazine to the class. |
You may want to ’practice sharing with someone at home first.

This event is to help other students learn about new things

to read.

Adapted from: Harste, J. C., Short, K. G., & Burke, C. (1988).
Creating classrooms for authors.
Portsmouth NH: Heinemann.
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Make é "Success" Book»

Find your blank book, glue, and scissors ’in_ the envelope.

Look through oId newspapers, magazines, even trash and cut out

anythrng you can read.
- Glue one Cutting on each page of your book.
When you are finiShed, ‘you will have a book that you can read

with success.

Be prepared to read your book to the class.

Adapted from Harste, J. C., Short K. G., & Burke, C. (1988).

" Creating classrooms for authors.
Portsmouth NH: Heinemann.
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Your Family Has Stories To Tell
B A|I.favrriilies‘ have great "remember when" stories.

‘Talk about some of your favorite fam||y stones with your mom,

dad brother or sister.

Make pictures of your favorite family stories, and write what you

can about thernj..
~You will find writing paper, and a pencil in the envelope.

You can shar'e' your family stories with the class.

Adapted from: Harste, J. C., Short, K. G., & Burke C. (1988).
: Creating classrooms for authors.
Portsmouth NH: Heinemann.
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o s  . Talvki'»ng Joufhglé

| Write something. ‘in“you‘r-j.dur'na-l evéry day fbr oﬁe wéek.v

E Share yo‘umrjt»‘?urr‘)all wntmg wiv:"c'h 'so"r’néone» in v"yqur‘ house.
~ Ask that pervSOn.to‘ wrlte béck 'toAy‘ou.

- Try w‘ri_ting b_ack >and'fo'rth to ,e‘éch other, as if ybu Wer'e talking on'_a

telephon'e.' f

You can share your -jOur_naI with the class.

" Developed by: H. Todd O'Neal
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Writing Sto_ries_forWordIeSs Picture Books

- Look through your copy of One Frog Too Many,

by Mercer and Marianna Mayer
Try to tell the story to yourself.

- Once you know your story, try telling it to someone else in your

house

After you have told your story, write your story on the spaces

below the pictures.

Now you have a book to share with the class.

Adapted from: Harste J. C., Short, K. G & Burke, C. (1988)
Creating classrooms for authors.
Portsmouth NH: Heinemann. |
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| Am an Expert
~This is your chance to tell ébout something you are reélly good at.

| Some people are good at riding skateboards.
Some people are good at riding bikes.
'So_»me ‘people are good at singing songs.

Some pe‘ople'are’good at helping others.

‘ EverybOdy is an expert at something.

~ Write about y‘on special talent.

Include a plcture if you want

You quI find wr|t|ng paper, a pencil, and crayons in the envelope.

You can share yourspecnal talent wrth_ the class.

Adapted from: Routman R. (1991). Invitations:

Changing as teachers and learners k-12.
Portsmouth NH: Heinemann. :
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- Annie Bananie

by Leah Kbmaikov

Ask someone to share read Annie Bananie, with you.

After the story, try to think of fun things you and your best frlend

 have done together.
Find the blank book, pencil and crayons in your envelope.

Write a story about all the fun things you and your best friend do

together.
Don't worry about filling all the pages, just do the best you can.

You can share your adventures with the class.

Adapted from: Routman, R. (1991). Invitations:
Changing as teachers and learners k-12.
Portsmouth NH: Heinemann.
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| Goodnight Moon

by Margaret Wise Brown

This story has a pattern.

Goodnight clocks and goodnith socks, is an example.

Find the writing paper, and add some new pages to this story.
Some ideas are: |

Goodnight rat and goo‘dnight bat.

Goodnight bed and goodnight Ted.

Goodnight jar and goodnight star.

They don't have to rhyme, but you can try.

'Remember your pictures for the pages.

The heavy paper is for making a book cover for your pages.

The paper fasteners will hold your pages inside.

Adapted from: Routman, R. (1991). [nvitations:
Changing as teachers and learners k-12.
Portsmouth NH: Heinemann.
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The Carrot Seed
by Ruth Krauss

Ask someone to share'-‘réad,, The Carrot Seed with you.

B A»ftevr'_-th_e_ "Sto'ry,f find the bagged soil, carrot seeds, milk box,

‘and journal.
| Plant your seeds and Water them when the soil is dry.
Check your seeds every _day,”'fovr”fou‘r weeks.

* Check your seeds each day, and Write what yo_u‘ find

~ in your journal.
Please date each joUrna_I entry.
 Please return the book in the envelope after three days.

~ Share your journal and seedlings after four weeks.

- Dévelopéd by H. Todd ‘O"'Neai
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Have».You Seen Mv Cat? |

~ Ask someone to 'Sh’afe.,r.ead;"f_Hé:Vé Y0u Seenf_--Mv' Cat? withyou.

o After readlng th|s story, th|nk about your pets ora pet you would f o

| ""?.'Ilke to have »: SRS PR

SE Fmd the blankbook and vv'rit'e_”a_battem“story about your pet.

o lHave You Seen Mv Cat? shows dlfferent kmds of cats.

i Your story can have dlfferent kmds of dogs flSh or snakes for " ;
| example i o & o | |
If you want to do cats that s okay too o

A Samole Storv : :

o Have you seen my flsh?»
| Th|s is not my f|sh
Have you seen my flsh? -
3 ThIS is not my fish.
S nHave you seen my.flsh? R

~ Thisis my fisht

 Developedby: H.Todd ONeal



Déndeﬁon_

by Don Freeman
Ask s_orh’eone to ,read, D_andeliori‘ with you.

| 'After the story, fmd the paper bag, yarn StI’IpS buttons, and pleces
of cloth to make your own Dandelion puppet

Practice aCti’ng'OUt’ a favorite part of the.'stOry_with your puppet.

You can .share'vt,he bOok,‘and ydur puppet a_Ct ‘with the class.

‘Developed -by: H. Todd O'Neal
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~ The ‘Shoe»n»iake‘r and the Elves

by Paul Galdone

’ Ask Someone‘to_ share read, The Shoemaker and the Elves with

" you.

Talk about the story and think of something nice you can do

for someone else, without them knowing you did it.
Find your ‘wri-ting paper, and pencil in the envelope.

Write about the nice thing you did for someone, and tell what

happened.

You can share your story with the class.

Developed by: H. Todd O'Neal
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_— Mouse Soug Rt
by Arnold Lobel

5 ?-After the story, thmk of some favonte or unusual soups of-', R L

e 'your own

| Fmd wntmgpaperandapencumthe envelope L R

~ Make up some of your own soup recipes.

~ Give each soup recipe a name, and tell how they are made.

~You can make one, or as many as you'd like.

- They can be silly soup stories, or real ones.

© Share some recipes with the class. <

 Developed by: H.Todd O'Neal




Mary Wore Her Red Dress a'hd Henrv_ Wore His Green Sneakers

by Merle Peek
Ask someone to share read

Mary Wore Her Red Dress and Hen[y Wolre His Green Sneakers

with you.

Fmd the bIank book and make your own pattern story usmg

names of your brothers snsters cousms and friends.
You may use photographs, but ask mom or ded if it's okay.

A Sample Story

David wore his green socks, green'socks, green socks.
" David wore his green socks all day long.
Sarah wore her purple shoes, purple shoes, purple shoes.

‘Sarah wore her purple shoes all day long.

'Developed by: H. Todd O'Neal



| .Comole‘te the Comic |
Find the co‘m'icv' Stribs._» g
- Did you notice thet oarts are missing?
'Carll you addvthe" rﬁivs's‘i‘ng. -oart:"s to make"the ‘cor‘nic‘s_. complete?

Use the constructlon paper and glue to put your ‘comic stnp

together

Bring tvh_e:’m' to school to share.

Adapted from Goodman Y., & Burke C (1980) ,
S Reading strategles Focus on comprehenSIon.
New York: Richard C. Owen Publlshers.
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~ Mr. and Mrs.?

Look through the phone book and find a name you like.
‘Frc“)m the sound df the name, write a story about that person.

You will find writing paper, a pencil, and crayons in the

~ envelope.

; Idea Bank
Where do they live? | What is their job?
What do they like doing? Tell about their house.
Where do they go on vacation?  How do they help people?
How do they dress? Tell about their pets.
Do they have any children? How‘ do they travel?

~ Make a picture of them too.

Adapted from Goodman, Y., & Burke, C. (1980)
' Reading stratemes Focus on comprehension.
New York: Richard C. Owen Publishers.
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~ It's On the Map
~ Find the maps of Disneyland, and Knott's Berry Farm.
Choose a place on one of tyhe maps to write about.
Your story may be real or made up.

Idea Bank

Tell the name of the place you found.
Tell what it's like to be there.
What are the houses, shops, and rides like?
Are the people friendly?'

Use the watercolor set to make a picture of your place on the map.

Use the painting made in class if it helps you.

Developed by: H. Todd O'Neal
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Welcome to Kingston

e This is your chance to make a banner about':yo’u_r» school.

:  Think abou.t the fun you have, and how_much you learn at
. Kingston every day. -
o How To Begin

Find the blank bannv‘er, Ie‘tter.stehcihls, and markers. |
't You can ‘add vyour own good thoughts about 'your Schvo,‘ol.v
Make or find designs and pictures for\your banner.
Make it as mterestmg as you can.
Look at the banner made in class if it helps you.

~ You can share your banner with the class.

Idea Bank

' ,You can write about your fnends at school your teacher and the .

| prlnC|paI

| You can wrlte about the school Iunches playground and fleld
- You can wrlte about the computer Iab library, and assembhes
we have had

'You can write about anythmg you I|ke about your school.

'De\/éloped by: H. Todd O'Neal
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.'I'__;eo the Late Bloomer

~ by Robert Kraus

Ask-sOmeo_ne to share read, Leo the Late Bloomer with you.

It took Leo a while to learn to read, write, draw, eat neatly, and
“talk. |

Write about some things you can do now that you could not do

before.

" Can you think of some things that you are teaching other children to

do?

“There is paper, a pencil, and crayons in the envelope to help

you write your new accomplishments.

Developed by: H. Todd O'Neal
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My Favorite Restaurant

Think of your favorite place to eat.

Try to find advertisements for your restaurant from newspapers,

~old phonebooks, and magazines.

You might try getting placemats and paper bags printed with the

name of your restaurant.

Getting Started

Find the scissors, glue, cdnstructi‘onlpaper, and markers in the

| envelope.

Cut out the pictures ‘and writing of your favorite place to eat, and
glue them on the construction paper.'

Use the markers to write all the good reasons why you like your
restaura»nt.

You can share your work in class.

| Developed by: H. Todd O'Neal
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Word Art

This prOJect is demonstrated in class before gomg home
Draw words to show their meaning.

- Coe Idea Bank

Write cracked to Iook_ as if it is cracked.
Write tall in tall Iooking Ietters'

'_Wrrte broken to Iook as if it is broken "

More fun wordsvto» draw are: shlnlng, fIat soft fuzzy, dark, bIoody,
and fast. o |

»‘ Try to think of more of your own

You can use the paper pencrls and crayons |n your envelope

" You can share your word art wrth the class.

. Adapted from Goodman Y., & Burke, C. (1980)

Reading strategles _Focus on comprehensro
. New York: Richard C. Owen Publishers.
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o Make A Nursery Rhyme Book

»,.In. th.ei"en\)ejlgp”evl yqﬁ wullfmd a pap»e‘r; divided into four boxes.
Within eéch‘ 'bdx_"ié é Iinve"‘fro'r'h“ "'Peter, P’e't‘er,v Pumkin Eater".
.Make pi_c_tUre.sl to go with each verse.‘ |

| 1cu‘t'0ut" the 'pages‘- and put them in order.

Make a cover for your book with the extra strip of construction

papén'

Faéten the ¢OVer-a_ind‘.péges'i"togethe:r}with fhe‘ two paper fasteners.
Extra Fun |

- Find the extfa ’paper divided ’in‘t‘o .‘foﬁr‘ blank bdxes. ,

Mé'ke a bo‘ork, 6f_ybur owh fr.o'm‘ ybur favorite »’song or nursery rhyme.

Extra paper fasteners, and book cover are also in the envelope.

Developed by: H. Todd O'Neal

69



" A Guessing Game

Th‘is project is demOnstra'téd in. class before g_oing home.
Think of a well known animal, place, or object.

Write three clues about your animal, place, or object.
o Example
It has four legs.
It has fur.
It has fleas.
i "‘Ahswer:
Itisa dog.

. Find paper, a pencil, and crayons in your"-envelope. ‘

Draw a picture and wrlte the answer to your rlddle on the back of

~your paper.

You will read your clues to the class and the other students will

guess what it is.

Each student's paper will 'be'séved'in_ a c“lass‘ riddle ’book.

Dev_elobed by: H. Tod_d O'Neal
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",T,o Sale
Firjd the‘»‘;i)ict’p_r'e'é‘of toys in the thelopef |
| Pick a fayorite foy. »

Glue it on the CdnsttuCtion paper.

“With thé markers,'_' wrj‘tve some :r'eason's why this is a good toy to buy.

There is extra covnStruc-tion paper if you want to write about more

© toys.
Please put the eS(tra ‘pictures "back into the envelope.

- Be ready to share yé,u,r work in class..

~ Developed by: H. Todd O'Neal
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" Had a Party"
by Valerie Gelfat

~ Ask someone to share read the poem, "l Had a Party!" with you.

~ After you read the poem fmd four papers a pencil, and crayons

in the envelope

Each paper. has ItS own title, they are: Halloween Party, Blrthday

‘Party, Valentme s Day Party, and Chrlstmas Party

On each Shee't, ‘wrvite» some things you might like to do at each of

~ these parties.
You may also want to make a picture for each party too.

~ Be ready to share these in class.

Adapted from Goodman Y., & Burke, C. (1980).
| S Reading strategies: Focus on comprehension.
New York:  Richard C. Owen Publishers.
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Fablés |
by Arnold Lobel

Fables are little stories that teach a little lesson.

Look through the bdok, and decide on the fable you would like to

hear.
Ask someone to read your fable aloud.

After hearing your fable, copy its title and write what your learned

: from it.

There is extra paper in your envelope if you want to do more.

Adapted from: Goodman, Y., & Burke, C. (1980).
' Reading strategies: Focus on comprehension.
‘New York: Richard C. Owen Publishers.
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My Own Funnies

This is your chance to be in the’funnies, to make a comic strip about

~you.
- Think of something that has happened to you.
- Draw and write what":héppened on"your comic paper.

You will find cohstructioh’paper,'.a pen’c‘i‘.l,._‘marvkefrs, and talking

- cloud stencils in your envelope.

You can make talkihg clouds from the stencils if»you wish.

Adapted from: Goodman, Y., & Burke, C. (1980). |
- Reading strategies: Focus on comprehension.
New York: Richard C. Owen Publishers.
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'Eency Weency Spider

by Jbanne -dppehheim
»»As'k‘SOm»eOhe to choral read, Eency Weency Spider with you.

Choral readihg is when parent and child read a story aloud at the

. {,séme time.
Try choral reading this story at least two times.

When 'you finish reading, try ’mak-ing a spider with the ’egg holder,

pipe cleaners, buttons, and glue from inside your envelope.

A sample épidér'isr élreadyfmadev to help you make yOur own.

’ Developéd by: H. Todd O'Neal :
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Charlie and Me

Charlie is the class mascot chosen by the students.

Charlie and a journal go home with you for two days.

During the two days, write about some of the adventures you

and Charlie have had.
Your story goes in after the last person's entry.

Go ahead and read the other adventures Charlie has had already.

Developed by: H. Todd O'Neal
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The Teenv-Tinv Woman

by Paul Galdone =~

Ask someone to read, The Teeny-Tiny WOman out loud to you.

After hearing the étory, retell the story using the pictures as you

- go.

Be prepared to share this book with the class.

Adapted from: France, M. G., & Hager, J. M. (1993). Recruit,
respect, respond: A model for working with
low-income families and their preschoolers.
The Reading Teacher, 46, (7), 568-572.
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" Millvions, of Cats
by Wanda Gag

Ask someone to echo read, Millions of Cats with you.

Echo readlng is when an adult reads one line out loud, then the ch|Id

"__’»reads the same Ime out ‘Ioud

' Go through the whelye story this 'way.

| Af’ter the jstory yeu'can"draw,so»me of the cats from the book.
You rhay want te draw yo.u'r oyvn _l cat.

-_erte about some thlngs cats do or thlngs you do with your cat,

or dog, or any other pet.

- Be ready to share M|II|ons of Cats wnth the class and brmg in your

‘plctures if you d like.

Adapted from: France, M. G., & Hager, J. M. (1993). Recruit, |
respect, respond: A model for working with -
low-income families and their preschoolers.
The Reading Teacher, 46, (7), 568-572.
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"Magic"
- by Shel Silverstein

- Ask someone to share réad, "Magic" with you.

" After feadiﬁg the pbem, think of 3 magic wishes.

What are your wishes?

Write your wishes on your paper, and make drawings if it helps you.

Be prepared to share your wishes with the class.

Developed by: H. Todd O'Neal
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| "Hug O' War"
by Shel Silverstein

Ask someone to share read, "Hug O' War" with you.
After reading thé poem, thin_k of some‘w-ays to make a friend.
" How have you made friends?

‘You might ask other people in your family how they have made

frignds_ too.

Once you Vhave sor.ne 'ideas,v write them do.\/v.n.

| You’w,ifl_ find paper, a 'bencil, and crayons in yo.uvr enveiope, |
Yo_u can share your ideas wi'th thg clas‘s.v

“This may help others learn how to make new friends.

De’velo_ped by: H.‘T‘vodd' O'Neal



"Pancake?"

by Shel Silverstein
Ask sqméqné to share read, "Pancake?" with yqu.
After you ’read‘ the 'poem‘, think ‘o‘f ydur favorite breakfast.
Draw, or find some pictures of your favorite breakfast.
Write what it is, and how it's made.
You will find paper, a pencil, crayons, and glue in your envelope.

Be prepared to share your favorite breakfast with the class.

Developed by: H. Todd O'Neal
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"Invention"

by Shel" Silverstein
This project is defn,onstrated in kc‘Iass befgrevgoing home.
Ask sdmeOne to share read, "Invention" with you.
After the poem, think of something you could invent.
Invent means ‘to think up something new.
Draw or make your invention with things you can find.
Verite what it is, and what it does.
‘Y,ou will find paper, a pencil, and crayons, in your envelope.

You can share your invention with the class.

Developed by: H. Todd O'Neal
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"Magical Eraser"

| by Shel Silverstein
Ask someone to share read, "Magical Eraser" with you.

After reading the poem, think what ydu_might do with a magical
eraser. -
_'Ideé Bank
You could erase trash.
‘You could erase dirt from the air.
You could erase drugs.

You could erase the ugly writing on walls.

Write _some gbod things you could do with your own magical

eraser.
- You will find paper, a pencil, and crayons in your envelope.
Please do not erase people, animals, or any other living thing.

~ You can share your ideas with the class.

Developed by: H.'Tc‘idd O'Neal
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| ’"‘Magic Carpet"
by Shel Silverstein

Ask someone to share read, "Magic Carpet" with you.

After readi'ng the poem, think about where you would go with your

own magic carpet.

Find pieces of cloth, glue, and cbnStruction paper inside you'r}

envelope to make a magic carpet.

You will also find paper, and a pencil to help you write about

the places you would go on your magic carpet.

You can share your travels and your carpet with the class.

Developed by: H. Todd O'Neal
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‘A Picture Walk

Find kyou_r pictures inside vthe,envelope. :
Look at each picture.
Pick one that would be fun to walk into.
Take a walk inside your picture.
Ask Yourself
What do | see?
What do | hear?

What do | smell?

What adventures can | begin?

After your walk, write about the things ‘you did inside your picture.

Finishing Up

~ Glue your picture and your story to the poster paper found in the
envelope.

You can share your picture walk with the class.

Adapted from: Gray, J. (1991). ERDG 633: Alternative
| communication system. California State
University, San Bernardino. Class activity.
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The Very Hungry Caterpillar

by Eric Carle

Ask someone to share read, The Very Hungry Caterpillar with you.

After reading the story, paint a picture of your own beautiful
butterfly.

Write a story about your butterfly.

Glue yo’ur pa’inting and stdry to the poster paper.

You can share your poster with the class.
Materials

Inside your envelope you will find all the things you need.

The materials include: The Very Hungry Caterpillar, construction

paper, writing paper, a water color set, and glue.

Please be sure the book and paints are returned.

Adapted from: Routman, R. (1988). Transitions:
From literature to literacy. Portsmouth NH:
Heinemann. ’
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Imagine That! |

~ Imagine that you are a kite.
Imagine that you are a cloud.
Imagine that you are a whale.
~Imagine that you are a jeep.
Idea Bank
What would you see?
What would you feel?
What would you hear?
What would you do?
Pick one, or all, or make up your own ideas to write about.

You will find paper, é pencil, and crayons in your envelope.

You can share your stqry with the class.

Adapted from: BroWn, K. (1983). Poetry Potions. Chatsworth
CA: Opportunities For Learning.
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| Shape Up! | |
- This project is demonstrated in clas_s' before going home.

S‘_hkape poems are more picturé than poem.

They ére pictur‘es i»n ‘words.

Pick a simvple-shape. 1» .

You will find p,aper, a pencil, and crayons 'in your ehvelope._
Write around your shape.

This is how you would do a shape poem about an ice cream cone:
1. Sketch the shape lightly. 2. Write your story around the

Sl - shape. An ice cream cone is
cold. It melts. Ice cream
cones drip.

| L Idea Bank

. i . -;‘ .

‘Try writing a shape poem about trees, snakes, butterflies, or
anything else you can think of.

You can share your shape poems with the class.

Adapted from: Brown, K. (1983). Poetry Potions. Chatsworth
CA: Opportunities For Learning.
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Free Verse

‘This project is demonstrated invclass before going home.

Free verse p&emé are poems that do not rhyme.
| Free verse p‘oerhs follow no pattern. ,

Free verse poems are written in lines, and can be about anything.

Look At These

Green is my favorite color.
Green like leaves.

Green like grass.

The sun is hot. . Cars go fast.
It warms the earth. | Cars go slow.
Cars go, and go,

and go.

Try a free verse poem of your own to share in class.

You will find paper, a pencil, and crayons in your envelope.

Adapted from: Brown, K. (1983). Poetry potions. Chatsworth
CA: Opportunities For Learning.
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When You Wish Upon a Star

Wish poems do not have to rhyme.
Every line begins with "I w}ish".
Wish poems can bé about COIors, or food, or toys, or ahyth’ing else. ,
Look At These
| wish | had brown eyes.

| wish | had red hair.

| wish for a taco. ~ lwish I had a puppy.

| wish for a shake. | ' | wish | had a cat.
| ~ Idea Bank

You can write about animals, places, or the weather.

You can make or find pictures for your wish poems.‘

You will find paper, a pencil, and crayons in your envelope.

You can share your wish poems with the class.

- Adapted from: Brown, K. (1_983); Poetry potions. Chatsworth
‘ - CA: Opportunities For Learning.
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"Today Is Very Boring"
by Jack Prelutsky

' As_k spmeoné to s.har‘e read, "Today Is Véry Boring" with vy’ouh.
After the poem‘, th’inkabodt some fun thihgs‘ you know how to do.
Find your blank bqok, a pencil, and crayons’v in your envelope.
Write some fun things to do in your ‘book.‘ |

The next time you have a boring day, you can look in your book and

find something fun to do.

" You can share your ideas with the class.

Developed by: H. Todd O'Neal
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More Spaghetti, | Say‘!
by Rita Golden Gelman

‘Ask someone to share read, More Spaghetti, | Say! with you.

~ Spaghetti can be eaten so many different ways.
How do you eat spaghetti?

You can write how you eat spaghetti, or any other food you

especially like.
" You will find paper, a pencil and crayons in your envelope.

{ ‘ R .
~ You can share your story in class.

Dé_veloped by: H. ,Todd O'Neal
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My Favorite Hiding Places

- Think of all the places where you like to hide, or go to be alone.
- Where are your hideaways?
What do you do, o',r think about when you go there?

Getting Started

Look in your envelope for writing paper and a pencil.

Write some things about your hiding places, but don't tell exactly

where or what it is.

When you share your clues with the class, we can guess what or

where your hiding place is.

If you don't have a hiding place, then just tell about a special place

where you like to go to think, read, or just be alone.

Developed by H. Todd O'Neal

93



Appendix B
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Student

Evaluation Form

Your name: ~ Project title:

- Please circle 1 if you liked this project, 2 if you did not like this
~ project, or 3 if you are not sure.

1 2 3
Comments:
Parent
| Evaluation Form
“Your name: | Project title:

Please circle T if you.liked this project, 2 if you did not like this
project, or 3 if you are not sure.

-1 2 3

Comments:
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~Oral Interview Evaluation Form

| PrOJect tltle R Students name:

Ask the followmg questlons after the sharlng presentatlon

1 ‘What dld you like about thls prOJect?

Student response: -

' 'Parent response

2. Whrch part of thrs pro;ect would you change?

‘Student response:

Parent response

| . 3.‘Rate the student S overaII enthusrasm of the prOJect. .
o o - excited apathetic dlsappornted
N Rate the parent S overall enthusrasm of the pl’OjeCt
 excited | apathetlc dlsappomted -
4, Rate the student success Ievel of thlS prOJect
hlgh average | Iow '

- 5. ":Suggested changes for th|s prOJect are:

9%



Materlals List for theracy Events
The followmg items are necessary for several prOJects Each

envelope sent home wnth a student will hold specnflc reading,

wntmg, and art supplies.

Art Supblies, »
buttons
‘cloth pieces
crayons

egg cartons
glue

pipe Cleanefs |

scissors

watercolor paint sets

yarn pieces

Paper

~ construction paper

' - paper scraps
tag board

writing paper

Writing_Supplies
blank books

. marker.s,

“pencils

pens
stencil letters

writing journals

Miscellaneous

bagged soil
carrot seeds
milk cartons (pint)

paper bags

paper fasteners

simple maps

97

Reading Supplies

comic strips
poems

trade books

Picture File

animals

‘foods

~ places

scenic

_sports

toys
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