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ABSTRACT

The main purpose of this study was to determine the degree to ‘which

attitudes affect children's participation in physical activity. An instrument
was obtained to measure the expressed attitudes of children in third and fifth

grade at Bear Valley Elementary School in the Moreno Valley ’Sﬁchool District,
. : . ’

in the 1992-1993 academic year. The Smoll and Simon's 'British}g Columbia
Children's Attitude Tcz)war'ds Physical Activ Lfy inventory was 1:[:15;ed for data
gathering. The inventory was administered to 170 students fr(EJ»Jim varying

ethnic backgrounds. Means and standard deviations were calc;u,ﬂlated for each

subdomain. Chi square statistical tests were used in order to compare

differences in attitudes between gender, age, physical activity lala‘yel and
C ‘ , Li
participation on sport teams. The results suggest that at the elementary

school age, most children have very favorable attitudes toward physical
|

activity and that there is no significant difference in attitude based on gender,

age, amount of participation or aqtivity level.

ii
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CHAPTER ONE

- INTRODUCTION w ‘

Physical activity and exercise are part Qf the fabric of childhood;
children's play is spontaneous as well as plaﬁmed. One finds aJ:{:ivity in
- children a biblogical imperafix}é, yet there exists a paradox. Des:i[:ntite_ |
widespread physical activity, studies regﬁlax'ly indicate that Ané‘m?—:rican youthv‘
are not as fit as they should be. For exarhple, the National Chi}léx:'jiren and
| Youth Fitness Study shows that childfeh are fatter than they Welire 20 years ago
(Corbin, 1986). | Other studiés show that even elementary child.llrt'en have
symptoms of avth’ero_sclerosis: and other cardiovascular diséase risk factors.
More studies show that some less lfit children spend excéssive amounts of
time watéhing televisic;n .(Lo,pver,: 1989). These findings have raised concern
among teachers, psychologis:ts, _parents‘avnd r>hysical éducation ﬁiapecialists.

The notion that a person should be fit to prevent health 'lpiroblems is
too abstract to have great personal meaning fo children. They do not believe
that they will die fror'\h degeﬁéraﬁvé vdivsee‘lses‘; which affect "old"; ];people. :
Children have a different way of thinking and a different Way of moving than
adults. The way they are living their lives now is more important to‘ them
than how they will live their lives as adults. However,’childrelgng can deal |

with the concrete feality of fun and personal competence. Chil«!iien can be




taught how to move effectively beginning at
physical activit):r‘ in schools should begin at
children are leérning the alphabét.

The unhealthy lifestyle of Americans
obesity and other heélth behaviors has contr
health care costs. Recent studies show that
are not developing a liféstyie which would 1
(Loper, 1989). Americans who percei\}e then
competent find success and continue to be a
perceive activity to be less enjoyéble or who
competent consciouslyb opt out of exercise an
personal fitness (Corbin, 1986). Increasing r
feelings as they progress through school.b Th
American adults has not had the eqﬁivalent
school childfén. Too maﬁy s:eem to ha‘vé los
exercise so natural to young children.

For children through the primary grag
bring excitement, creativity, expioration and‘
are eager to become involved and to learn. B
the once positive‘ attitudes displayed téwards

change or be lost. Older children may no lon

a very yo{mg age.; Li‘ké reading,

the kindergarten le;;%el_ when

¥

regarding diet, exerfcise, smoking,
ibuted significantljl‘;f}to spiraling
children of 'element';af;ry school age

pad to low risk of chronic disease

nselves to be physi:‘:&jally

ctive and fit while ﬂiose who

o, i
perceive themselves to be less

S
id may not achieve optimal

wumbers of childrerln ?dévelop these

e fitness boom whmh has reached

impact on middle or elementary

t the enjoyment ari‘;d joy of

le school levvel,‘ ph)%éical activities

discovéry. At this hige children
ut as these childrém.; grow older

being physically active may

ger view physical activities with




~ the same eagerness. Why this change occur
attitudes toward physical activity are the pri
One basis for the change witnessed ar
changing views of society. Social and peei' I
~attitudes and values of the young. No one v
in order to fit in children will édapt to the m
looked upon as "cool" for a fifth grader then

| no matter how much'intefest he or she has
Parental influences also play a méjor role iy
Parents encourage the Very young td select a

absence of parental support can extinguish

s and the implicatibhs of different

nciple focus of this study.
i

mong children has 1to do with

. e | ! :
pressures aid in developing the

| .
vants to differ from the group, so

lajority. If playing Mall is not

chances are that tf“h”:ilt fifth grader,

in playing, will not ]iparticipate.

1 children's attitude jdev’elopment.
i
ind persist in activities. An

o

involvement.

Increases in youth sport and programs throughout the L"iTﬁlited States

are not reversing the decline in youth fitnes
overweight children. Media promotion of f;

nutrition are aimed at adul’ts rather than ch

Hypothesis

The following hypothesis was tested i

differences in attitude and thsical activity patterns in terms of

grade level of children.

N

5. There is still an increase in
|

itness and advertisement for

ildren. o

o

n this study: There are no
. ; |
gender and




Basic Assumptions
| The folloWiﬁg as:sumptiqns served as/a foundation for thF: conducting

this investigation: (1) The Childre_n's Attitude Toward Physic:»'a%xl Activity

Scale was a valid test of attitude, (2) the children selecte‘d' as sul:%j{ects were

representative of their populations.

’ Delimitatiohs | |
The scope of thjs investigétibn was delimited to data obt@aéined from 170
subjects during thé spring of 1993 at Bear Vallé’y Elementary School in
Moreno Vélley, Califbrnié. | \
y
Significance
The relationship bbétwee‘n‘childreri's attitudeé w1th ph‘}réii‘cial activity.has‘
drawn the intéres.t of those outside of the physical educatidh‘fiéljd. Wé’ys to
adbapt_ school curricula to instill enjoyment and encourage »parti:ur:ipation‘in
physical activities arefbeing éprore_d. Thére is énabs‘ehce,of l;es;sarch on
 relationships be’fween attitudés toward ph'yéica‘l actiVity, physic:éail activity

~ patterns, and génder.

- The purpose of the presént stlidy" willv'be to examine 'attit*%ut?de's towards
- physical aCtiVify and physical acfivity‘ patterns of elementary sc:shool children.

Attitude towards physical activ-ify will also be examined in 'termé of gender




and grade level. This investigation is significant in its attempt to establish if

there is a time when young children's attitques toward physical activities

develop and are most influential. The study| will also look at gél%der as a

factor involved in the shaping of children's

investigation to examine whether differing

attitudes. Gender Was used in the

gender types had a significant

affect on children's attitudes toward physical activities. Clarifyifng these

relationships would aid teachers, coaches, parents, and others involved in

planning for children's physical activities.




CHAPTER T

REVIEW OF LITE!

WO

RATURE

During the last decade, there has been considerable attention focused

on the physical fitness and activity levels of
is essential to the development of éhildren 2
skeletal growth, muscle strength, motor per{
-1991). It is estimated that at least twenty to
the United States is comprised of individual;
weight, increasing the risk for cardiovascula
high incidence of overweight in the populat
on the whole, extraordinarily inactive (Schla
population towards physical activity and fitr
childhood behaviors and experiénces.
Attitudes influence behavior during

beliefs change frequently. Attitudes may be

biases, notions, ideas, fears and convictions a

Attitudes are generally acquired through po

experiences and modeling. Attitudes play ar

teaching by forming the basic part of an indi

acquired beliefs place a positive or negative

American youth. ];Physical fitness

s it impacts upon ﬁ}lfleir physique,
[

o b

ormance and self—c‘?«o}ncept (Lacy,

thirty percent of the population in

5 above their desiraéble body

r disease and osteolaifrthritis. This
ion suggests that Am¥ne‘ricans are,
adt, 1992). The attitude of the

. [ ) . ’

1ess may well have its roots in

I
i

|
.

childhood. Their x;'eilues ahd
thought of as a peris{on's feelings,
bout any topic (Aiéﬁnena, 1991).
sitive experiences, lllfegative

N impoftaht role in; ]liearning and

vidual's readiness to learn. These

value on activities. ‘ Children who




vhave}a posmve attlttide tcward phy51cal acti vity are more hkely‘ to select tob
‘part1c1pate in phy51cal act1v1ty than those ch 1ldreni Who possess a negatlve '
attltude. A leading, researcher in physmal educat1on defines attitude as "..the
iritensity 'Qt’-posi_tive or hegatiVe affectlrfor or agamst a psychological ob]ect
and as "...a consistency amorrg respcr'ises to a specified set of stiufhuli or social
' ob]ect" (Kenyon 1968) | e | |
The 1mportance of studymg attltudes is to l'earn'h.owthe?y{ are fcrmed, '

how they may ‘be changed and how they rel ate to actual behavildr. Attitudes
continue to be the focus of e*tensive research in social psychol‘«:);gy;' '
particularly withk respect to the relatiens between attitudes and ‘their associate
behaviors. Attit\ide' behavior research; zseriously questloned by .‘oc1al scientists
' 1n the 1960's and the early l970‘s has sht)wn a marked rise in the last decade
as researchers develop hetter attitude measures (Schultz, 1985) l‘ he results of
research into students' attitudes have potenual apphcation by physxcal
educators. One iwould be an awareness arid 1ntegrat10n of the ta‘ctors which
make physicalactivityenjoYable. It is not kridwn whether these relationships
+ are different for boys and girls or betr&eeh grade levels, X |

~ More receritly Smoll has emphasized attitude research in the period of
early and middle childhood as the time when attitudesar.e beirl;;;j,r fdrmed ‘
(Schultz, 1985). This is vallia_ble beCatise'fevv studies have beeli conducted

assessing elementary age students' attitudes toward physical activity. A




number of studies appear in the literature examining atﬁtudesffgf college

students toward physical activity. They provide useful informl.

concerning the image of physical activity he

ation

Id by students. Lif;ﬂ:l‘le information

has been compiled concerning the value of physical activities. .

Howevef latent attitudes may be, the
some overt behavior that is a response brou
Attempts to creéte a scale for measuring attit
ago. Psychophysicists Fechner, Weber and
with techniques in areas where there was no
phenomena. Their work not only led to the
with a form of interval measurement but als
scaling in general (Kenyoﬁ, 1968);

The reliability of attitude scales is usu
using internal consistency measuresb or equiy
creates a problem. Beééuse dttitﬁde cannot b
intrinsic validity is relied upon rather heavil;
logically representative of the attitude in que

A number of studies have appeared in
addressing the sﬁbject of attitudes toward ph
techniques used have been criticized for thre

1980). First, sufficient attention has not been

ir measurement depends upon

ght on by some stuiﬁr‘lulus. |
udes began almost%JFbrty years

[herstone, began experimenting

corresponding phj{r:?_sical sign of a

development of attitude scales

0 set the stage for 1:5:};ychological

|
!

ally determined psf.ybhometrically

yalent forms. Validity, however,

> observed directly, face or
7 by showing items%. }o be
stion.

the research litera.itfure

I

ysical activity. The variety of

|

e major shortcomiija.{gs (Schultz,

paid to the concep'itwﬁlalization of

! .




"'physical actiVity'l in a_broa,d.sens'e; ‘Efforts 'up'vto this time hav'e:i'usually been

- limited to a sorne'what restricted area such as
competition or Sports" (Corbln;: 1986) 'v.‘Sec01
based upon a sound apphcatlon of psychome
been acqulred from relatlvely small samples

| Kenyon constructed a mo’del_whrch w
independent univ‘versall scales‘ for‘ determinm
activity. The development of this model in

psycholog1cal ob]ect toward whrch att1tudes é

model's six d1—mens1ons are o_f physical activit

, experience, ) health and fitness, (3)‘ the pu
experience, (5) catharsis and (6) an ascetic ex
these dlmen51ons rnto an 1nventory, Attltude Towards’PhysiCal'_ Activity .
(ATPA). Researchers have used this invento ety of wz ‘
assessing att1tudesw1th1n and between athleti
participants and nonpartlcipants; and to studr
change (Schultz, 1985). In ATPA the major te
young adults. |

While,there is value m knowing peop

act1v1ty, it is of greater 1mportance to learn hg

how they may be changed and how they rela

-
o

phy51ca1 educatron team

1d 1nstruments have seldom been

stric p.rocedures. Lastly,.data have

(Schultz 1981) 3
as comprrsed of rellltlvely

z attltudes toward ])hysrcal
cluded a def1n1tlon of the

re held (Kenyon ]‘4'68) The

y seen as: (1) a soual

rsuit of friends, (4) ‘,an aesthetic.
perience. Kenyon lfn:armulated

ry in a variety of ways, including
1cﬂ groups to compar}e |

y factors related to a ttltude .
arget populatlons havve been

e's attitudes toward physical

»w these attitudes are formed,

te to actual b_ehavior (Schultz,




1985). In this regard, the period of early and

10
N

middle childhood is particularly

salient as this is the time when many foundT‘ationalv attitudes ar;eri_being

formed. In recognition of the necessity for s
Smoll and Simon (1973) adapted Kenyon's i

school students. This adaptation, the CATI

O
tudying attitudes of children,
nventory for use v{(i.th elementary

A (Children's Attifude Towards

Physical Activity), closely followed Kenyon's scales in format aﬁﬂd content,

with necessary changes in wording to make
the reading competencies of elementary sch
the CATPA are quantified through use of a
scale for each of eight bipolar adjacent questi
eight to fifty-six for each of the six subdomai
shown high internal consisténcy ranging from
reliabilities of approximately r = .60 (Simon
inventory has undergone periodic revisions

psychometric properties.

[
the instrument appropriate for

ool children. The sjnl.ilbd_omains of

seven point semantic differential
N

ons, yielding scoreéfj.;iranging from
B

ns. The CATPA irfc\.irentory has

nr=.80tor=.89 Imd test retest

and Smoll, 1973). The CATPA -

that further improfv;'ed its

i
L

In studying relationships among children's attitudes, inyolvement and

proficiency in physical activities, Schultz, Sm

significant relationship between the attitude
the involvement and performance domains.

characteristics of the CATPA later prompted

loll and Wood (198‘»:11%) found a
domain and a combination of
|

Interest in the nafure and

Schultz and Smoll {(?1980) to test

the assumption that children's attitudes toward physical activity ‘are enduring

|
.
|




attributes during'childhood. Schultz and S
relationships between attitudes assessed on
involvement in ‘physical activities, but no s
performance relationships (Schultz, 1981). D
attitude-performance relationships; The chil
activity were get\erally positive for both sex
research. The girls shdwed more favorable ¢
subdomain than the boys. Tlrte boys evideng
attitudes toward physical activity when it in
moves. Neither the among-grade comparisa
attained statistical significance, indicating sta
Correlational analysis revealed the lack of st
individuals across the grades (Schultz, 1980)
revealed that attitudes toward physical activ
activity are significantly related to each other
also produced a very low or nonsignificant 1

behavior. Schultz, Smoll (1980) concluded f1

11
|

moll (1977) found trtoderate

the CATPA and chii*ildren's. |

ignificant attitude—atrilotor |

ata revealed the ab:i_sénce of any

dren's attitudes towjvhrd physical
N

>s and consistent w:'ith previous

ittitudes toward the aesthetic

ed significantly m(})tt_‘re positive

volved risk and da.%lntgerousv

ns nor sex-by-grade comparisons

!

bility 1n group atti-ﬁ.tde scores.
ability of CATPA within
The original CAT]:P'EA results

ity and involvement in physical

", but rather weaklyi'.‘ The findings

elationship between attitudes and

rom their findings "t}ﬂjat there is

group stability in attitudes from grades four to grade six and thetr{e exists a lack

of year-to-year stability in children's attitudes

Further investigation of children's atti

reasons. Teachers, parents and physical edug

tudes is needed for ia number of

ators rate the "devé]?.opment of a




gdod attitude toward taking part in physical activity" (Schultz, 1985) as one of
the most important, and in some 'CaSes the most important objective, of a

physical education ‘prograni;




'CHAPTER TH

METHOD

The impact of attitude on personal be
can create or remove‘ motivation, or the driv
Attitude can be é force fof ‘great éhaﬁgé, ora
attitudesv formed in childhood determine be
lifetime.. | |

The author's pérsonal‘in.teres't in the
piqued by the late Arthur Ashe's public stats
to handle having AIDS to playing the indivi
team sport. Ashe stated that fhe-attitudes fo
sport gave him personal strength and }'cc‘mfi
because he nevér had teammates to carry hi
Arthur Ashe's aftitude carfied him with ‘h01‘1
terminal illness that carried a massive social
the author to question to what extent childre
own behayior, aﬁd when and how thosé étti
was particularly interested in how children's
participation in and ‘enjoyment of phyéical’ a

This study was undertaken to exami

13

REE

. N
havior can be extraprdinary. It
n

e to succeed, or theiwill to win.

llow no change at i]l Often,

havior for the remziat:ii.nder of a
|

'ffec;t" of attitude on behavior was
ment that he credited his ability
|

dual sport of tennis, rather than a

rmed in playing aﬁ 3;‘individual
dehce in himself banFuqi his ‘abilitiés
m through tough 1rioments.

lor and dignity thrg:»;ugh a

stigma. His statenjtént caused

m's attitudes mighﬂt %affec't their
tudés were formedi.‘ The aﬁthor
attitudes affected ﬂhelr v
ctivities. z

e the influence of E?(:%hildren's




 attitudes on the1r physrcal act1v1ty part1c1pat1

the personal and professronal experlence of

B

]
|
P
|

on, 1n part because 1t has been 3

the author that chlldren of varled"

ages display observable dlfferences_ in attrt}ucle toward physmal act1v1ty The

differences seem to "becOme more pronOunce

d and frequent as t]he chlldren

progress in age. Younger elementary ch1ldren appear to en]oy partlapatrng in’

a wide range of -act-lvrtles ’whereas older chll

reluctance in their involvement in physical |

-Ins't‘rument:“ L
| . After'coneultation witthvaliforniaSta
faculty and revrew of avallable and appropr
was dec1ded to use the Smoll and S1mon s E
Att1tude Towards Phy51cal Act1v1ty 1nventorw
inventory and perm1ss1on to admlnlster the
' Dr Robert Schultz of the Un1versrty of Br1t1‘
Columbla (personal correspondence) The in

chlldren s attrtudes toward phy31cal act1v1ty \

:lren more often d1 >play

activities.

te University at San Bernardino

iate measurement instruments, it

rltis'h COlumbia*-}Chlldren'S :

y for data ‘,gathering.i The )

inventory were obfained from -
,h Columbia, Vancouver, British
Lventory' used to measure

vas adapted from Simon and

| Smoll.'s CATPA 1nVentory with ;the eXCeptlo)J\:ofthe "do not'umr.;lerStand"

response wh1ch was om1tted Item number t

| number six followrng Schultz s (1985) rev1s1o

WO was combined with item

P

n.




Sample

15

The sample of subjects selected were two grade levels ap':a.i]rt. These

children were students at Bear Valley Elementary School wher;ei the author is
employed as a téacher. The testing sample o
90 third graders, was judged to be sufficient
attitudes and activity involvement. The san
Filipino, Hispanic, Afro-American, and Cauc
fifth grade subjecfs were chosen because the

measurable between these two grades due tc

to the intermediate elementary years.

Procedure

The principal of Bear Valley Elementa
desired investigation procedures and given a
He then gave his permission and full 'suppof
in\}entory. The CATPA Was; pilot tested on ¢
fourth grade clasé. Problems arising in the pi
collection. The CATPA inventory WaS' then 2

were students in third and fifth grade classes.

males and 97 females in grades three and five

representative of the broad ethnic and socio-¢

:

to expect inclusion of varied

)

170 students, 80 flfth graders and

nple included chilcﬂrien of Asian,

asian backgrounds. i}Third and

author felt differer\}éies might be

the transition 'frorh? the primary

ry School Was infomined of fhe
copy of the CATPA inventory.

t for the administr-;:aition of the
students th were Ei]t%lembers of a
loting were correct(;l'lad before data
idministered to 1705 %subjects who
The sample was cc;rirlprised of 73

. Subjects were jucig?ed to be

. 1
economic distribution of




California schools. The CATPA was ad‘min
classroom session using the standardized in
- grade students completed the CATPA inver
verbal guidance tov ensure accurate interpret.

instrument.

Analysis of Data

The total scores for all subjécts in eac
were obtained. The iteihs were séored using
with five representing the positive adjective
Means and standard deviations were calculat
square statistical tests weré used in order to ¢
between gender, ége, phyéicai activity level a
This non-parametric tést was appropriate to {

Data were coded for statistical treatment usin

program at the California State University. Sz

16

istered during a ha;]if-ho‘ur
structions. Both th.if;d and fifth

1tory With the investigator's

ation of and responses to the

h of the five attitude subdomains

a five-point Likert-type scale,

and one the negative adjective.
ed for each subdon:‘x;_ain. Chi
ompare differences m attitudes
nd participation on éport teams.
he interval scaling of the data.
g the SYSTAC comiputer

in Bernardino Computer Center.




CHAPTER

RESUI

The purpose of this ‘investigation was

phy51cal act1v1ty in boys and girls of differing

{ FOUR

LTS

117

to compare attitudé toward -

ages. Analysis of dtata shows a

significant difference by gender on two of the five. subdomalns of the CATPA

inventory. Examination of mean scores found no social (2= 0;.86), friends

(X2 =0.58) or aesthetic (‘Xv2 =0.37) attitude dif
However, significant differences were found

.001)) and risk (X% =27.66 P < 001) attitudes (
difference was found in girls responses wher
friends, and aesthetic subdomains. Significa
health and risk subdomains. Boys gave risk
girls. Girls rated the significance of health h
subdomain had fhe greatest difference in me
groups. This may be due to the social factor ¢
..ac_cepting of aggression acts at this age than a
sanctioned and encouraged in many sports f
behavior.

Grade level produced the most variab

erences between bo|>y5 and girls.

in terms of hea‘lth;(?X2 =18.06 P<

H l
|

see Table 1). No swf’mflcant

N compared to boy on the social,

nt d1fferences were found on the
a more positive ra-tmng than did
igher than did boy The risk

an scores between t}he two gender
f boys being drawnito and more
re girls. Aggressmn fs also

or male behavior than for female

ility in responses. The question




. Table 1
Gender X Attitude
Mean Scores

~sociald

~Boys | 401

n=73

Gils 405

- n=97

,héa_lthb o riskC friendsd

4.48 480 407

469 299 420

_ aésthetic?

2.07

' éf;‘74 |

ax2 = .86; not 5significa‘ni o
‘bx2 = 18.06; P< 001

Cx2 = 27.66; P < .001

dx2 = 58; not significant

- 8X2=-37; not significant - - -~ - ———



,involving health produced more positive res
fifth grade subjects. Examination of mean sc

aesthetic (X:Z =0.10) attitude di_fference_s‘_betWe

significant differences were found in terms of

15. 30P < 001) and friends (x2—2 2 attitudes
the effect among boys and glrls at the age leV
'peer pressure, -an awareness of»physmally pr¢
_in_creasingf._ value :on' cornpetitiye sticcess. Hea
priority. .Fifthv;gr'aders rated risk higher than
| ‘grade subjects rated being with friends si‘gnif
fifth grade responses. - ..

Team sport part1c1patlon resulted ina

responses to the I'lSk and friends factors Tho

the p0551b111ty of risk bemg 1nvolved higher

ot on sport_s teams -rated frlends 51gmf1cantlj
 teams. Exarnination of mean scores found nc
- ()_(2 '=0.31)v,and aesthetic (X2 =0.01) vattitudej d1

‘participants. However, significant differences

'.-—-'9.3_5‘ P < .01) and friends (Xz ‘=_1-.34) attitudes

19

.

ponses among third grade than

Sres'found no sociau'}]l?i(x2 =0.01) or
en grade levels. P][dwever, |
health (X2=.1.94), risk (X2 =

(see Table 2). This érfhay' be due to
el of fifth grade of an increase in
»minent students, and an

1th at this. age: levei 1s not a high

did third 'grade sub;j«iects. Third

icantly higher than t%hat of the

31gnificant differenicge in subjects'
separticipating in s]ports rated
than those not on a‘} iteam. Those
y higher than those% already on

) social (X2 = 0.32), health
fferences between team

; were found in terms of risk (X2

see Table 3).



http:X'^=.1.94

" Table 2
Grade Level X Attitude
Mean Scores '

social@ healthP o riskC ~ friendsd aesthetic®
- 3rd grade _ 4.30 : 4.72 3.13 : 4.36 o 3.22
n=90 : : ‘ :
~ 5th grade 374 4.46 . 4.30 © 3.90 7 2.80
n =80 - ‘ »
axz = .01; not significant

bx2 = 1.94; not significant
X2 = 15.30; P < .001

dx2 = 2.91; not significant

.. _BXz= 1i0; noisignificant .

0z



‘Table 3
Team, Participation X Attitude
Mean Scores

sociald healthP o riske friendsd - aesthetic®
Participants 4.08 4.61 - | 4.21 3.90 2.74
n=62: '
- Nonparticipants 4.01 459 = 3.38 428 3.19
n=108 ' : : .
ax2 = .32; not significant

bx2 = .31; not significant
oX2 = 9.35; P < .01

dx2 = 1.34; not significant

€X2 = .01; not significant



- Varied amounts of activity levels among subjects resulted in a.

nonsignificant difference in subjects' respons s to the five factors! on the
inventory. The subject's activity levels were divided into three categories, the
first being 0 to three hours a week was considered low. The second was four to

seven hours a week was average and the thir.d being eight or mpie hours a
week was considered high. Examination of mean scores found ija social (X2=
1.87), health (X2= 23.41), risk (X2= .51), friends (X2=1.22), or aesthetic (X2= .44)

!

~ differences between activity levels (see Tablé 4).

i



http:friends(X^=1.22

Table 4
Activity level X Attitude
Mean Scores -

social@ healthP riskC friendsd aesthetic®
High activity . 3.96 441 377 4.23 3.10
n = 51 | |
Medium activity 4.27 4.73 , 3.48 S 411 3.15
‘n=62 ‘ : ' - .
Low activity 3.84 4.63 3.83 407 © 2.83
n=>57 ' : ,

ax2 = 1.87; not significant
bx2 = 23.41; not significant
CX2 = .51; not significant -
dx2 = 1.22; not significant
€X2 = .44; not significant



| CI‘-IAP"I"‘E'RVFI‘\;/_E
© DISCUSSION

vsumrnary

’fhe purpOSe'of this‘study was tov,ekamine '_children's at’tituziie towards

~ physical activity. The intent Was. ”tO-deterrnine 'if'-differences in attg,itude had an

affect on the degree of partic‘ip‘ati_on in 'Phys‘?'icall activityfb}; the sﬁl.luent. A

review of related:‘ literature revealed_}pre\‘iiou 5 interest in attitudeis of older

students toward‘phySic‘al ac-tiv‘ityv but few Stuslies Were found déaling with the
attltudes of elementary school age chlldren toward thsrcal act1v1ty with age,
gender and physmal act1v1ty level as factors | | |
The CATPA was admmlstered to 170 th1rd and fifth grade students at |

Bear .Va-lley Ele_rnentary School durmg Sprlng 1993 The respomses were
‘tabulated and v.cornpariscms made w1thch1 square statlstlcal tests' | The results
o suggeSt that at the elerrientary scndo_l age, most children have Ve;ry favorable
| attitudes toward physical,activity:»”and- th‘at tne're are differences m attitude
~ based on g.ender;, age and .a_ctivivty‘. lev_el, S R ]

B ‘The results rejected the auther's null hyladthesis of no siégg‘nificant |
‘effects of - gender, grade ie,vel a_nd‘ -attitude on phys1cal act1v1ty of chlldren

‘The results_associated with grade blevel indicated that there was a smgle

'Significant difference in attitude. This di_fference occurred_ in the; area of the




involvement of danger in physi'eal activities.

1nvolv1ng the need to soc1ahze, 1mprov1ng h4

the aesthetlc value showed no 51gmf1cant dif

925

The other subdomains
=a1th, 'being with frficjends, and

Eerences.

|

A significant dlfference in gender ocqurred in the subdomams of

1mprov1ng health and gettlng your body in b

vactivities_that’could be dangerous. ‘This may
involved in sports, more interested in sporte
enjoyment of the risk involvement.

Results indi_cafed a significant differen

participated in organized sports and those tha
involving risk. This difference may be due tg
involved with taking part in k‘ths‘ical activitie

because you move very fast and must change

Conclusions

In general the attitudes of elementary g
toward physical activity as measured by the C

did occur in the subdomains of the instrumer

and physical activity participation. No single

children's attitudes and their choosing or not

physical activities.

etter condltlon and phy51ca1

be due to some bOYS being more

figures and having more
|

ce in attitude between those that

t did not in the subdomain

|
1

) the enjoyment and|, challenge
s that could be da:hge'rous

direction quickly. - i

;chool age children are favorable
"ATPA. Signific:am:j differences

1t in terms of\gende;r, grade level
difference can be atltributed to
choosing to particijbate in

|




The results from this study allow accey
hypothesis that there was a significant differe
with differing levels of physical activity parti
| students into three categories according to th
participated in outside physical activity and t
dlfference in any of the five categorxes on the
level of the students may also play a part. Th
positive attitude towards physical activity, buf

unable to participate because of unexamined

'Recornmendations .

It is recomnlende'd that subSequent res
administer the test tosmaller groups of child
both the investigator and respondents in inte

measuring children’s phy51cal activity levels

126

>tance of an alternative

nce in attitudes among students
1
cipation. The study'dlwded the

e amount of hours‘lthey

here was no srgmﬁfcant

]
> inventory. The so«':lo-economrc

e subjects Who.;sho]wled a highly »

t had low actlvrty le vels may be
l |
soc1al or economic [actors
I
% |
j |
earch using the CAIPA
N

ren at a t1rne Thrs would assist

orpreting the instrul‘gnent. In

o
(.

it is recommendedl»*that subjects

be personally 1nterv1ewed to obtaln an accurate level of the phygrcal act1v1ty

they achieved during one week. Data obtaln
drvergent ages may produce different results
apart. At the present age levels there might

experlence to effect differences in attltudes 4

‘ !

ed from sub]ects Ofi more

than having subje'cfrt:s two years

not be sufficient time and

Ages of children in fslecond and

fifth grade or third and seventh grades mrghrt produce att1tud1nﬁl differences
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\ .

that effeét a different set of activity patferns. The accuracy of thé %child‘rén's '
responses mighf alSo. be questioned. The chi]dreﬁ might resPond in terms of
how they wish to be vor how the inves-tigator might desire not’asv they really
are. 'I‘here may be other conceptualizations of 'attitﬁde nof meésﬁu‘éd by‘ the
CATPA. Perhaps further study should examine other ‘dimensio::rué. of attitude-
activity relationships. These potential problems and different aﬁfproaches vto,

attitude-physical activity relationships could be addressed in further research.




Appendix A

Related Correspon

dence
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Kenneth Sims-
26125 Fir Ave.
Moreno Valley, CA 92555
Dear M‘r.,‘Sirr"xs,‘

| am currently working on my Master's prc

22990 Vought Strest
Moreno Valley, CA 92553
March 9, 1993
g
1
ar

ject at the C'aiiforri’xiﬁa State

University of San Bernardino. My project is'a study to discover if a

relationship exists between children's attituds
~ education and their present physical activity p
whether children's attitudes change during the
 the Sth grade. My main focus will be on gende
activity level. Dr. Freischlag and Dr. Ferniund

famiiiar with and give their endorcement of thr
Bear Valley School as my

permission, | would like to use students from
subjects. They will be 180 randomiy selected
3rd graders, male and female and 90 Sth grade
nzmes or personal information will be used, tf
test. The information | gain from this study |

»s towards physical
atterns. | will be looking at
period from 3rd grade to
r, age and present physical
from the University 'are

is project. With your

third and fifth graders (20

rs male and female).| No
s is strictly an anonymous
hope to share with colle

ges
S

to aid in their physical education curriculum planning. Thank you for your

support in this endeavor.

Sincerely,
9/;4@ hermad
Jiil Thomas

)

. . Sres B
. e T ‘. v ep o

act

| suppert this proj

ece. .

Principal's Si




'THE UNIVERSITY OF BRITISH COLUMBIA

: \ ﬂducanon and R
210, War Memorial Gym . .-
6081 University Bouievard k
1 couver B C. Canaua V6T 121 )

Tely (604) 8"" 3838 Fax (604) szz-ss-z'z .

ecredtion . .

crnl February 10th 1993
O Msmn Thomas S
22990 Vaught Street

. ‘Moreno Valley, Cahforrua
g ’97533 USA :

_' DearMs Thomas

Enclosed are the matenals you requested. I have also sem you some addmonal n:p ints o e
’of our. research papers on atntudes I hope they wxll be of mterest.

A "I'he msu'ucuons for admrrustermcy the xnventory are mclucled i’rij;the 3‘_19’8'_5_”ReSearoh
i Quanerly amcle { E : : I

I would apprecxate recexvmg the results of your studyv Be >t w1shes for.suc:c"ess' myc ur PRTE
msearch : . L R R AN



http:BouIeva.rd
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British Columbia Physical Education Assessment
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ATTITUDE ASSESSMENT INSTRUCTIONS B
. “!

This questionnaire is designed to find ou

part in phvsicél activity. Physical acti

and dance such asktag; bike riding, hikin

t how you feel about taking
vities are games, sports

g, soccer, swimming,

gymnastics and square dancing. These phyﬁical activities may or may

not be done as part of your physical education program.

This is not a iest. There are no right or wrong answers. Read

each statement and mark a ¢ through the face which best reprééents

how you feel about it. If you do not und

a v above 1 DO NOT UNDERSTAND.

erstand the statemént, put




1.

How do you fee

1 about taking part in, phys

give you a chance to meet new people?

2. How do you feel about taking part in p&\\
to make you healthier?

be
o "
s 2 A"’k s
jz\""* u* ; {q.?s
et ¢
o R@%/’/ N\
P’ ‘,;("

34

ical activities which

1 do not understanfdi

ysical activities in order

ol
ol

I do not uhdersia.j;nd




|
ng phys1ca1 act1v1t1es

3. How do you feel about taklng part in excit
ory fast and must

that could be dangerous because you move V¢
change direction quickly?

BOOC

do not understand

-

4. How do you feel about taking part in phy51ca1_activities so:that

~ you can be with your friends? -

I do not underst and4
| l




5. Yow do you feel aboat~takﬁngfpafi‘f“EphySicaliéét{v{tiESQthCHik

6. Howdo you feel about fak{h9 baft‘ih-bﬁygiéaieaCfinfiés”ﬁﬁich |

i

- tave beautiful and graceful movements?. | .

A

T do mot wnderstan

" get your body in better condition?

SRR
S
\

[«

“»‘iwﬁofhbtfuﬁderétéh
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Appendix C

Revised Physical Education Assessment and Related Mah—é:rials




EXERCISE LOG
CK OF HOW MUCH TIME YOU
THIS WOULD BE ACTIVITIES SUCH AS RIDING YO
RUNNING, PLAYING BALL, ROLLER SKATING, TRAM
IT DOES NOT INCLUDE EXERCIS
KEEP IN MIND THAT IF Y

DA
nM

_ EACH DAY KEEP T

SWIM PRACTICE.
IN FRONT OF NINTENDO!
AT ABOUT 2:30 AND GO TO BED AT ABOUT 8:30,

HOMEWORK, EAT DINNER, TAKE A BATH, WATCH A
BE R

POSSIBLY HAVE EXERCISED FOR SIX HOURS!

SPEND ACTIVELY EXERCISING.
UR BIKE, SKATEBOARDING,
POLINE, OR SOCCER (OR
ING* YOUR JOYSTICK FINGERS
OU GET HOME FROM ;$CHOOL
SPEND AN HOUR OR $O ON
LITTLE TV, YOU CANNOT
HAVE YOUR

q
o

EASONABLE!

PARENT INITIAL THE LOG EACH DAY AND BRING [T BACK TO SCHOOL NEXT

MONDAY. THIS WILL COUNT AS A REGULAR HOME

WORK ASSIGNMENT.

initials

On Monday | exercised for about hours and ____ minutes. _.._____
On Tuesday | exercised for about hours and minutes. m_ ______
| | N
On Wednesday | exercised for about hours| and ____ minutes.., _
On Thursday | exercised for about hours and minutes. m_j
On Friday | exercised for about hours and ____ minutes.  _.
On Saturday ! exercised for about hours and ____ minutes. ..
On Sunday | exercised for about ____ hours and _ minutes. .

I
o
{




‘British Columbia

" FEYSICAL EDUCH

E55ESSMENT

1011




Boy Girl

How many hours after schoolr dUri'ng the

week and on théf

weekends do you play actively"'ou»tdoors or practice a f*siport?

Mon. _ Tues.__Wed. ___ Thurs. .

This school year have you been involve

yes no_

Attitude Assessment

Fri.

Instructions

| {Sun

]
Iy

Sat.

|
c

d on a sports team?

This questionnaire is designed to find out how you feel§ jabout

taking part in physical activity. Physi
sports and dance such as tag, bike ridi
_swimming, gymnastics and square danc

ctivities may or may not be done as

education program
This is not a test. There are no right or
each statement and mark a "x" through
represents how you feel about it.
statement ask the test person who is

help.

If you do not unders a

cal activities are games,
ing, hiking, soccer,

ing. These phyﬂ:;ijcal
part of your phym ical

'WIong answers. 1 Read

|
the face which kfa
tand the

reacmg ycu the tec for -

B
i
|
i
\
l



i. How do you fecl zbout takmc par
which give you & chance to mest new

2. How do you feel about taking part in

mzke your hezlith be*ter and get
condition? '

you feel ebout taking pal
that could be dangerous b
musi change direction quick

3. How do
aciivities
fast and

peopne7

physxcal activities to
your body in bE‘ter

-----

t in exciting physical
ecause you MOVe VEry
y? g




4. How do you feel ébout taking part in physical afc;tivities o)
that you can be with your friends? . |

C

5. How do you feel about taking part in physica]? activities
which have beautiful and graceful movements?

®©®0C
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