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ABSTRACT

This péper ié a descriptioﬁ'Qf;the:rééﬁlts of a sdrvey"
of high school gradﬁatés Qithvspeciél”ﬁeeds identified as SED
(severe emotional diéturbaﬁce)Q, TW§nty—eight high sCthl |
graduates were sufyeyed to»déterminé Which factors had had
influence on pQSt—graduation'success‘in*édult life. Success
Was Qefined as 1) being employed;,2) living alone; 3) paying
somevdr‘ail of oné;s liviﬁg expenses; and 4) béing involved
“in leisuré time‘activitiés.v Findings ofvthe survey show that
while'étvschOGl étudénts with épeCial.needsde not interact
with their non-handicapped peérs;” And after graduation,
these students tend to work fewer hours than full time at
jobS'at or below mihimUm wage, ténd to live aﬁ home with
their parenté,_and do ﬁot,participate in 1eisure‘time

activities.
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CHAPTER ONE | » e

REVIEW OF THE LITERATURE

Intrgductlon v L
Mercer (1979) wrltes

o Essentlally,:[educatlon] focuses upon the 1nd1v1dual,
“in an attempt to 1dent1fy abnormalltles This ‘
identification is a careful process of cataloglng
‘relevant variables (taking the “history” ‘and various

blologlcal and psychologlcal tests) and establlshlng‘,_hl

w_causal relatlonshlps among the varlables Once an

"fﬁetlology or relatlonshlp is identified, a treatment
‘plan is des1gned 1mplemented and evaluated (p.
122) : , ‘ B A AL

- Since educators tend to follow thlS medlcal model they have
_Jalways set a course to develop a program with an ultlmate F»
'goal Analy21ng where the student 1s, determlnlng where thefh
:? student should go, then prescrlblng a course to get there by .
using a program that has prev1ously been shown to have some A
‘yeffect 1n mov1ng toward that goal | '
| Wlll (1984) descrlbed tran81tlon as

’.An outcome orlented process encompass1ng a broad
‘array ‘of services and’ experlences that lead to.
,employment, Trans1tlon is a period that 1ncludes

~high school, the point ‘of graduatlon ‘additional .

'fpostsecondary educatlon or adult servrces,‘and the

~initial years in employment. - Transition is a brldge

. between the securlty and structure offered by the
- school and. the opportunltles and rlsks of adult life.
Any brldge requires both a solid span and a secure
fﬂfoundatlon at-either end. The transition from school
to work and adult life requires sound preparatlon in
.+ the . secondary ‘school;, adequate support at the- p01nt
j-of school leav1ng,hand Ssecure opportunltles and. -
{serv1ces, 1f needed 1n adult s1tuatlons (p 2)

Students w1th spec1al needs requlre extra help 1n maklng thlS

trans1tlon to adult llfe Educators take on the task of -



lf~ass1st1ng these students to trans1tlon successfully

UfHowever, to move the student_through thls trans1tlon

'féeducators want to flnd out w:at works Us1ng the medlcal

fflllustratlon what'”treatment”:(program) w1ll effect a ”cure”ﬁ -

‘Q“(successful trans1tlon)

Ferguson, Ferguson & James (1988) descrlbe threeﬁpbﬂf'f'f

:ﬂﬁdlfferent types of trans1tlons"l‘ ) bureaucratlc

i&fvtranSltlons,H(b) famjly llfe trans1tlons, and (c) adult

"‘fstatus trans1tlons Bureaucratlc trans1tlon 1s the change

rf‘from the educatlon system to the adult serv1ce system

53fDur1ng bureaucratlc tran51tlon, the student leaves the SChOOl}7i”:g¢

e ﬁsf:'udén‘t g *fb'réméfst:;.}*éd*fécaftﬂé,-

fiisystem where for up to twelve years the teacher has been the-”

VNow, the student must self—-

'ffadvocate 1n orderito‘access adult serv1ces Wthh are

‘;favallable and ent,tled Both the student and the teacher

“j-must let go of the securlty of the school system so that the.‘g*

fy“student can become famlllar as well as comfortable w1th the

3fyadult serv1c”s£system

E Famlly llfe tran81tlon 1nvolves the changes and

:*udlsruptlons 1n the routlnes and respons1b111t1es w1th1n the

"ffamlly Wlth famlly llfe trans1tlon more demands may be g;%

fffplaced on the resources of the famlly to accommodate the

‘ needs of the student | As an example,'where 1n the past the

:fstudent had been at one school s1te to Wthh school dlstrlct,l[

,:rbuss1ng was avallablei’there 1s now the poss1b111ty that




' *fa ‘son or a daughter changes fromvchlld”to adult‘ Parents andﬂff‘

‘-_other famlly members musttnow look at‘the chlld as a;:grOwrl A

“'adult,‘many tlmes w1th new respon81b111t1es and expectatlons

"von the chlld Parents may also need to allow thelr chlld

"*,fjmore 1ndependence 1n llv1ng and de01S1on maklng durlng thlS

-processr_"

ThlS paper w1ll look at factors Wthh research has foundmh‘h

to have more of an effect on the outcomes of trans1tlon from T

'school to adult llfe

The flrst step 1n the trans1tlon process 1s to deflne

'[fthe term ”successful” as 1t relates to trans1tlon . In thelr -}fff”

descrlptlon of ”success,“ Sltllngton and Frank (1990)
ﬂlncluded ( ) belng employed belng a homemaker, student,,or i
‘1nvolved 1n jOb tralnlng,v(b) purchas1ng a home, llv1ng | ‘y
rlndependently,'w1th a frlend or w1th a parent or relatlve,‘
'r(c) paylng at least a portlon of one s llv1ng expenses, and y
“(d) belng 1nvolved 1n lelsure actlv1t1es. Successful spe01alf
seducatlon tran81tlon programs;prepare students to be | ' 1

'lsuccessful 1n these areas —'hav1ng a ]Ob llVlng

vlndependently, paylng llVlng expenses,‘and belng 1nvolved 1n }'"”

o 1elsure act1v1t1es - as they move 1nto adult llfe Asquf”?’
trans1tlon is.: the outcome of a process, educators look to see__’




what interventions result in the beet outcome.

VIn the transition process, educators team with the
student and pafents to create a transition plan. This
transition plan is a program of classes and work experience
baeed on the needs and interests of each individual student.
The transitioneplan is outcome oriented in that the ultimate
goai of the plan is to assist the student to access adult
life outcomes as described by Sitlington and Frank (1990)
aboVe.‘vThis plan is implemented during the time the student
is enrolled in a secondary education program. As the student
nears graduation, the plan is deified to include adult
service agencies Which{Will help the student in post
graduation areas. |

Although there are four areas of concern, three of them,
independent living, paying one’s living expenses, and being
involved with leisureeactivities_are basically dependent on‘
the first‘—‘being employed.' One needs to have a steady
income to participaté‘fully in the other three. Therefore,
thislpaper will focus\qn’how the‘outcomesvaffect and are

affected by employment.

Employment

One major impact on the student's success in the afea of
employment during the transition process is the self-family-
friends network (Hasazi, Gordon & Roe, 1985). 1In securing
employment; the,stUdent uses heme bésed resources. Either

the student goes out to seek employment on one’s own, or the

4



‘aid of famlly or frlends 1s enllsted A‘sibling, parent‘:or

fdhother famlly member/relatlve ass1sts 1n securlng a jOb

L perhaps at thelr own place of employment A famlly owned

.ﬁbus1ness may be the perfect place for the student looklng for o

";'a ]ob jFOr, in’ the case of the frlend the student is ‘made

f‘aware of a jOb openlng where a frlend 1s the employer or
‘jalready employed when somethlng comes avallable : The frlend ‘f

"‘has some flrst hand knowledge of the jOb worklng condltlons

x'.lpand may glve some on the jOb support to the student The

'frlend can. also act as ‘a reference vouchlng for the
‘dependablllty of the out of work student ThlS network*is

often descrlbed as belng a 81gn1f1cant factor 1n students

.*obtalnlng employment durlng thelr tran31tlonal years (Hasa21,a“"~

‘, Gordon & Roe, 1985 Korterlng & Edgar,,l988 Harlng & Lovett
1990 Sltllngton & Frank 1990 Thornton & Zlgmond 1988)
Unfortunately, however, current research shows the.:,
»follow1ng outcomes for students w1th dlsabllltles _
| 'wsl.. Most students w1th spec1al needs llve at home at
f,‘least flve years after graduatlon from hlgh school (Harlng-&~
-Lovett 1990 McDonnell "Wilcox & Boles, l986;;sltllngton'&}f“

. Frank 1990)

t72,f Salarles for worklng young adults w1th spec1al needs o

are at or below mlnlmum wage Jobs tend to be of the low
sstatus type Females ‘earn on the average $1 OO less per‘ ,
v7hour,’and as a. whole, tend to be less employed than males
'(Harlng & Lovett, 1990 Hasa21, Gordon & Roe, 1985 Korterlngt

& Edgar, 1988 Sltllngton & Frank 1990 )

; 5.



3 Most students w1th spec1al needs have llttle soc1al

} contact (Harlng & Lovett 1990)

:Educatlonal Factorsi"'
Where, then, 1s educatlon g01ng wrong? ngh school
educators expect that sound vocatlonal programs prov1de

,7students w1th knowledge for the world of work yet 30 50 of

'"-students with spec1al needs drop out of school

t(deBettencourt,ﬂzlgmond & Thornton,:l989 Edgar, 1987H
uhHasa21, Gordon & Roe, 1985, Lev1n, Zlgmond & Berh 1985)

' Surpr1s1ngly,bsome of the research shows that graduates are

o no better off than dropouts in terms of employment and salary'}i,nﬁv

levels (Edgar, 1987 Hasa21, Gordon & Roe,vl985 Lev1n,
i»pzlgmond & Berh 1985 Thornton & Zlgmond 1988) ' In. thelr “
study,‘ deBettencourt Zlgmond & Thornton,,(1989) found that' o
LD (Learnlng Dlsabled) students who had dropped out of hlgh
chool were more employed (889) as those LD students who had 5'

stayed and flnlshed thelr hlgh school program (809) When

o compared to thelr non handlcapped peers,.llttle dlfference .

was found 1n employed vs non employed in relatlon to hlgh
_school completlon Some 1nd1catlons are that spec1al

- educatron and vocatlonal educatlon programs are- not g1v1ng

- the " students a reason to stay 1n school (Edgar, 1988, "

‘-,’Sltllngton & Frank 1990)

One study (deBettencourt Zlgmond & Thornton, 1989) also' o

anoted that students who falled the nlnth grade (the flrst

year ;n_hlgh SChOOl) were shown to be overwhelmlngly the onesi;’l‘



who ended up dropping out of high school and being
unémployed, and indicated thét ”grade retention at middle or
high school had a deVéstating effect on LD étudents.” (p. |
46)" Therefore, secOndary'edUCators and adminiétrators
should be extremely caréful when considering retention with
first year high school students.

While in school, identified studénts tend not to be
progréssing in academic areas while'in~their special
programé, vet much time is used trying to keep students
académicélly equal with their noh—héhdicapped peefs rather
“than deVeloping vocational skills (Edgar, 1988; Everson &
‘Moon, 1987; Hasazi, Gordon & Roe, 1985;;Schalo¢k, Wolzen;
Ross, Elliott, Werbel & Peterson[:l986;'Thornton & Zigmohd;
1988) . Levin, Zigmond & Birch (1985) show‘that there is an
average‘of only four months growthbper~year’in high schodlb
for studentsvwith’special needs.

 These three factors,hcareef prepératibn/vOcatiQhalvv
traiﬁing; retention, and emphasis in académid’growth, should
indicate a need for some changes in the educational delivery
system. That is, there shouldvbe.more emphasis on programs
which prepare’students with special needs‘for above minimum
wage employment; a rethinking of local policy regarding
retention, especially in the first year of'high school; and,
finally, the deVelopmeht of programs for secondary séhool
completion which focus more on Vocational aspects rather than
’the typical academic,requiremehts mandéted:by.local'school-'v

districts.



"55]“at a younger agef

What 1s belngfdonevto change}»h;s plctured

*government has mandated tha ‘rans1tlon plannlng must’begln"e~”

‘well before the student'w ¢h spec;.l;needs leaves the_school

d;programi(PL 99 457) Others say the trans1tlon perlod may

| laSt as- 10ng as. elght to ten years and therefore should begln:‘:” ‘

Everson & Moon, 1987) Stlll others see

3,trans1tlon as a threefold process sendlng, rece1v1ng,_and

':fithe event/process of the handoff (or brldge) (Edgar, 1988)

c-Edgar (1988) 1nd1cates that the sendlng process beglns at the'ffuux

':-f:secondary school level B The hlgh school must work hand 1n—"f

”'fhand w1th the rece1v1ng agency or agenc1es to make the

1‘3handoff succesnful Edgar adds that secondary educatlon must

’ make the focus of the currlculum more 1n the areas of

B functlonal vocatlonal and 1ndependent 11v1ng SklllS rather

‘than 1n academlcs ' Students w1th spec1al needs must have the'j E

7vskllls necessary to access the adult serv1ces that are

f-'avallable to them (McDonnell WllCOX, Boles & Bellamy, 1985)

”kstudents w1th spec1al needs who are

~Qtrans1tlon ng
”'(Harlng & Love =% : {As the rece1v1ng agenC1es,chey
7v’should be 1nvolved beforenthe handoff so that when the »
m“;trans1tlon brldge 1s belng crossed there has already been

communlcatlon between the senders andﬁthe recelvers (Everson o

& Moon,' 1987)

rom school to‘adult llfe and the world of worklf%-T

‘, ThlS ear yilavolvement moves the student morehtf'«,



comfortably from one service delivery system to the next
(Hasazi, Gordon & Roe, 1985).

‘Receiving involveS'the adult agency,who must dialog with
the sehool to'make sure that the student does not become
“lost in the cracks.” Case management and commnnication
between agencies is the,bridge of the successful transition
(Rusch & Phelps, 1987). As adult services are stretched over ©
more.Clients as funding is’reduced, it is important that
students are aware of access and are capable of seeking out
services to which they are entitled'(Thornton &‘Zigmond,
1988). The bridge, or:send—off; must be as smooth as
possible. By easing the student into the adult services
systems over a period. of time, - the brldge/tran81tlon is
smoothed out as much-as posslble, ea81ng an already stressful
31tuatlon for the student (Szymanskl, Hanlenyaxwell,& -

Asselln, 1990).

Case Management 7

Another issue potentially-impaoting employment‘is
advocacy/casevmanagement. Who will best representlthev
student in the'transition prooess? Ideally, the student will
act as a self-advocate. In reality, a case manager must be
available to assist the‘student in the tranSitiOnvprocess
(Szymanski, Hanley—MaxWell‘& Asselin,‘1990) The case
manager acts as an advocate for the student/cllent so that
the transition continues on a progression toward the goals

written in the ITP. The transition plan should include



"1nstructlon so that the student learns to operate on. hls/her
"]own behalf as much as poss1ble to recelve all entltled R
”vserv1ces E Others who may have a great 1nfluence 1n the H:'”
“~trans1tlon process are the parents, teacher, and - |
,yrehabllltatlon counselor _ In determlnlng who w1ll act as_
'case manager for the student‘ many questlons arlse as to who
»'Wlll best serve the needs of the student | Who is. the most
“loglcal yet who 1s ‘the most capable° e H'_ L
‘ ' Is the student capable of self advocacy° If so, thén

:self advocacy should be fac1lltated across the hlgh school

'trans1tlon program Should the hlgh school spec1al educatlon Hfgﬁl

H:teacher act as. case manager° For the student who has spent
-‘lthe tran81tlon years w1th the teacher,‘ls 1t reallstlc to |
f expect that the teacher would take on thlS role On the
ther hand once the student has left school the teacher
would not be expected to carry on the case manager role '»As
many of the students w1th spec1al needs do quallfy for the
'adult services prov1ded for by the Department of
yRehabllltatlon, one could look at the rehabllltatlon.;-h
: counselor actlng as the advocate for the student in the year
baprlor to and the years follow1ng graduatlon As the |
| recelver, the rehabllltatlon counselor 1s aware of what is
: avallable 1n the world of work (McDonnell WllCOX & Boles,
) 1986) At thlS p01nt 1n the process the rehabllltatlon
"counselor 1s the loglcal ch01ce for case manager S
Another optlon for the task of case manager 1s the‘

“7gstudent g parent( ).v Although they would have much 1mportant"


http:dpera.te

‘_isflrst hand knowledge of the student they would need to be;ff-'

'fwell versed 1n all of the areas 1n Wthh thelr Chlld Wlll be'

"hlnvolved after graduatlon (Ferguson, Ferguson & Jones, 1988

McDonnell et al. 1985) ~However, can parents be expected to

‘._,become knowledgeable in all of the areas 1mportant forvf“

‘:psuccess of the student 'S trans1tlon (McNalr & Rusch 1987)
It can be seen that trans1tlon must be an’ 1nteragencykf
'process w1th the student, the parents,;the school and the |
';adult serv1ce prov1ders all d01ng a collectlve contrlbutlng.
“'partA(Everson & Moon, 1987) = No one agent can, nor should be
‘expected to act as. case manager over the entlre trans1tlon
v,;perlod Many persons should 1nteract over tlme, each
.contrlbutlng thelr own expertlse when that knowledge can best h
rserve the needs of the student S Also when approprlate, each i.
contrlbutor should a851st 1n trans1tlon1ng the student to the‘.
h:next support system w1th as much ease as poss1ble -
"(Szymanskl, Hanley Maxwell & Asselln, 1990) ‘The handoff

ffrom one serv1ce dellvery system to the next should be as f

"gfsmooth as poss1ble _‘By handlng off smoothly, students are.

_less apt to be lost by the adult serv1ce systems and as
:j adults,rw1ll feel more comfortable w1th deallng w1th the

. system.

What then are the factors Wthh contrlbute to a e

,'successful trans1tlon to employment° The follow1ng S

lndlcators tend to resultyln;attransltlon tovadult:llfe R




, characterlzed by the favorable aspects of adult llfe

jdmentloned earller worklng, llVlng 1ndependently, paylng

o 7,the1r own way,vand soc1al 1ntegratlon (Sltllngton & Frank

"1990) . ‘ ‘ v
, Vocatlonal educatlon classes taken durlng hlgh school
'tend to help students understand what is expected of them‘ B

;,when they move 1nto the world of work and have ‘some effect on”;:

v'_salary and work status (Hasa21, Gordon & Roe, 1985 Schalock

' ret'al ‘1986)‘ A second factor Wthh has been shown

. repeatedly to have s1gn1f1cant 1nfluence on success in adult
‘llfe 1s hav1ng a pald jOb whlle 1n hlgh school (Edgar, 1988
ﬁﬁHasa21,“Gordon & Roe,_1985 Sltllngton & Frank 1990) ‘
:.FStudents who were employed 1n ‘a non sub81dlzed part tlme JOb o
. durlng the school year were the most successful ) Less M' |
’ﬂas1gn1f1cant were a non subs1dlzed pald summer jOb subs1dlzed

ywork and flnally vocatlonal classes W1th no work ‘
: : Other contrlbutlng factors 1nclude parent 1nvolvement
,and the student ‘s academlc ab111ty (Schalock et al 1986)

':sIt has been shown that parents assume one of three roles in o

9the trans1tlon process : Fac111tator, mlnlmal part1c1pant nonfb :

‘flf part1c1pant or obstructor (McNalr & Rusch 1987) - Further, ’

parental 1nvolvement durlng trans1tlon has a’ pos1tlve ;3'

=1nfluence on knowledge of adult serv1ce prov1ders and optlons_’

"*'for post school plan for thelr Chlld (McNalr & Rusch 1988) L

1cally follow that the more academlcally

It would 1o

ﬂ'capable student tends to be much better off 1n the areas that]7

'fare cons1dered to behl"dlcators of a successful adult llfe




]TjStudents who scored 1gher on’ academlc testsfteided to be_;;:,

’those who were less 1nvolved w1th_spe01al educatlon programs

’pvahese students were elther-ln resource classrooms or spec1al

j‘day classrooms where there was more 1nteractlon w1th non—-

.handlcapped peers These stulents were found to be worklng

“ more hours, mov1ng more toward 1ndependent llVlng by elther ,f'

7.11v1ng alone,_w1th frlends or a spouse, and spendlng more ;1”
L lelsure tlme 1n communlty based act1v1t1es (Slﬁllngtonﬁ&y;*

'Z‘Frank 1990)

’*‘Qonclus1on 4 ‘
| Successful tran81tlon to adult llfe relates to a

‘student = ablllty to 1nteract w1th what llfe has to offer

Employment Wthh glves more,hours and a hlgher salary results
in a person belng able to take advantage of more of llfe s

'_opportunltles

Tran81tlon for a student w1th spec1al needs 1s a process SR

‘that moves that student from the school system to an adult
-bserv1ce system f Trans1tlon for these students also 1ncludes
_fself growth 1nto an adult as well as the perceptlon of that
Vdperson as a functlonlng adult by other adults,”espec1ally
fffamlly members._v | ’“ f p' o _v‘

Many factors work together to result 1n a successful

.,trans1tlon for students w1th spec1al needs. Espec1ally

| notable are pre- graduatlon pald employment academlc ablllty R

and parental 1nvolvement Less 1nfluent1al are secondary

.'academlc programs where llttle or no vocatlonal tralnlng 1s e

.;13}fl”"



1ncluded
Foremost 1n a successful transrtlon plan 1s a case
manager who works closely w1th the student/cllent ThlS case -

'vmanager can,'and should change over tlme dependlng on the

'f_current needs of the student/cllent These needs vary

‘dependlng on- where the student 1s along the tran81tlon
'contlnuum Worklng together as a team, the student,-famlly,

teacher, and adult serv1ce workers can prov1de the best

- opportunltles for the student/cllent as he/she trans1tlons toftr'

vadult 11fe, even for the most severely 1nvolved student w1th

'fspec1al needs




: ‘;,CHAPTER TWO S |
SIGNIFICANCE OF THE PROPOSED STUDY

Wlthln the past fIve years there has been much act1v1ty :

'jln the area of tranSItfon Wlth the pass1ng of PL 94 142

»the Educatlon for All Handlcapped Act 1n 1975 1987 became J,f;.

the year 1n whlch students could have theoretlcally spent

Mfthelr entlre educatlonal experlence ln spec1al classes

'_;However,'many students who had been served ln these spec1al
classes were belng graduated from hlgh school unable to be

‘lsuccessful in adult llfe

PL 99»-"4'5"7';;11 ates.PL, 94' 142 hadv--'added the aspect of
_trans1tlon from school to adult llfe as part of the IEP

5(Ind1v1duallzed Educatlon Plan)f"rocess Much lIke the IEP

””the ITP (IndIVIdualIzed Trans1tlon Plan) looks at aspects of

‘ffadult life whlchiare to become the focus of the academlc
,plannlng of students w1th speCIal needs The years In hIgh ’
»uschool would comblne the regular academlc program with an

addltlonal llfe SklllS and vocatlonal SklllS program : These

H‘llfe skllls varled from school to school dlStrlCt to

_dlstrlct student to student ; However, there was one common

: thread The ITP _as the IEP was developed w1th the long

’-fterm needs of the student as the maln focus

L As tlme passed lt was found that some students appeared"
Vto be better prepared for adult llfe than others ObVIOusly
there were some factors, programs, or s1tuatlons whlch
»_fostered success In thelr quest to ”cure” as: ln the medlcal

model, educators look for those factors Wthh enhance thlSk,

15



transition. This paper is a survey of students to determine

if those factors had a positive influence on these students.
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7?,E,Sub]ects

CHAPTER THREE

‘.",'DESIGN AND METHODOLOGY

",j Twenty e1ght severelyglnvolved students were surveyed
thubjects ranged 1n age from 20 to 26 years These students

';"'were 1dent1f1ed as SED (serlous emotlonal dlsturbance) yﬂ[.;;"

: ;deflnltlon, SED entalls a condltlon Wthh reveals con31stent ,fV'v'l

f'age 1nappropr1ate behav1or leadlng to soc1al confllct

";personal unhapplness, and school fallure (Klrk & Gallagher,?”EEvfl

"”T1989 p 398) The term behav1or dlsorder has come to be‘~m.v

,used 1nterchangeably w1th the term serlous emotlonal dlsorder;
’(Klrk &. Gallagher, 1989 p 399) Of these 28 students, 22
’-hwere placed 1n RSP (Resource Spec1allst Program) and 6 1n SDC;NH

d((Spe01al Day Class) All 22 RSP students were 1dent1f1ed as f;'fﬁ

wxhav1ng a Spe01flc Learnlng Dlsablllty SDC students were

"‘1dent1f1ed .as hav1ng Mental Retardatlon (n 4), Multlple
“Handlcaps;(n l) Spec1flc Learnlng Dlsabllltlesy(n l) (see;ﬂ
'-C?Table 1), Due to the small numbers in. thlS study,)responses B

-;for RSP and SDC students were comblned when dlscuss1ng the

results Questlons regardlngronly RSP or SDC students are sodfff7:

‘fnoted,

‘the Follow'Along

*g The data‘was

‘“;Questlonnalre developed by Rlvers1de County (CA) Department L

'fof Educatlon (see appendlbe; (B _ton, Peterson, Townr_,;_jﬁf

f~Wojclehowsk1).b The Follow ' ng”Questlonnalre cons1sted Of




”ekare less involved 1n
RSP students.spend 49 'or less-?

;SPC]fo.ﬁt"'

‘ are more n slved and spend ﬂore than'49 of thelrﬂfijVf'

"" HoweVer, ther were’dlfferenceb




education instructional aséistant (7%) or parent (4%). Six
students (21%) did not‘indicaté if»thére was anyvassiStance
in completing'thé fofm. .} | ’
The SAS System (1991):Waé used to génerate cross
‘tabulation’tables which are‘the source -of thevdescriptions
from the surveys:  Be¢ause bf the small sample size,’fesults
in this Study’afe desériptive"rather than based onyconfidence

testing such as chi square analysis.
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»‘CHAPTER FOUR e
o PRESENTATION OF FINDINGS

' la' r"m_Inte ratlon,'

Oof the subjects 1n thlS survey, students 1n SDC classes B

‘ftended not to be 1ncluded w1th thelr non handlcapped peers

‘”’for classes other thangPEv RSP students were 1ncluded 1n a :h'

~,var1ety of classes, however,.the majorlty tended to be 1n theujf

':fmore academlc areas Engllsh/therature (lOO°) Math (91°);f"af

: ,8001a1 Sc1ence (969) Sc1ence (91/);' Some RSP students werevr

B 1ncluded 1n other areas

- Language (99); Health (9§fw and Famlly Llfe YQ%)}E

Wlth regard to the SD respondents,”all spent tlme w1th~y

*v non handlcapped peers,av¢ helrischool 81te ' However, none‘”

The SDC studenfw7averaged ,
'fone hour per day 1n non spec1f1ed soc1al/recreatlonal |
"act1v1ty They spent an average of 2. 5 hours per day 1n f'

v_vocatlonal act1v1t1es both on and off campus Off campus, j‘

51 the SDC students averaged less than one hour per day 1n;

',‘recreatlon/lelsure act1v1t1es w1th non handlcapped peers

RSP students who part1c1pated 1n vocatlonal educatlon jf'

'5}program ‘tended topbe employed at the tlme of the survey

Art/Mus1c (32°)' PE (329) »Forelgngiﬁ--

:?(66 60) (see Table 2) RSP students who were 1nvolved w1thfph‘”

'}fyvocatlonal programs such as Workablllty (66 6 ); ROP (88 8°)2 L

;;and JTPA (40 9 )'whlle in hlgh school tended to be more

L employed than»those who had not (see Table 3) - Those w1th _ bii




'Z;competltlve employment and work experlence were very llkely
' to be employed (see Table 4) o

Students who part1c1pated 1n off campus vocatlonal

_;programs were tw1ce as llkely to be employed (64°) than those'7"

fkwho were not (369)‘ Off campus vocatlonal programs 1n Wthh
l students partlclpated 1ncluded Malntenance/Constructlon
(s 38°), Warehouse/Stocklng (38.46% %), Food |
-Serv1ce/Restaurant (30 769)g Groundskeeplng/Gardenlng :
Vv(30 76%) , Merchand1s1ng/Retall (23507),iand sf ’

:”Industrlal/Technlcal (7,69%);

yf:L1v1ng Arrangements‘fvt SR D e A s
Students tended to llve w1th parents f78,57%);‘although:
'"there was one llVlng w1th a relatlve, one 1iving’éloﬁe,fbné~'
llVlng w1th a frlend/spouse,,one non- spe01f1ed other,.andttWO

e IlOI’l responses

Persgnal Happlness \

o When asked about personal happlness, -89% answered that‘
vrthey were happy or happy now and then ‘ The.ll .surveyed who e
?responded that they were not very happy were employed RSP o

1_students

Only SDC students were asked about part1c1pat1ng “in
'pafter school act1v1t1es Students were able to select up to:!
7;three of the follow1ng sports~act1v1tres:(n;f)}vcommunlty‘,




,srecreatlon (n 0),‘v181t1ng w1th frlends and relatlves (n 1),(
home entertalnment (n_O),_rellglous act1v1t1es (n 0),

club/ass001atlon act1v1t1es (an)z and hobbles (n;Q).l

‘,'De0151onbMak1n§ Ass1stancebhﬂk. 4 |

| In seeklng aSSIStance in. de01s1on maklng or problem
solv1ng, parents (649) and frlends (399) ranked hlghest
'«Slbllng (14°) and current or former teacher (18 ) and

K rellglous leaders also were those sought after for adv1ce

. The l7 subjects who had been employed at the tlme of the
W'survey were asked to- glve current ‘or most recent jOb tltle _
::Of these, 6 were clerklng in’ some type of retall pos1tlon, 4;_"
o 1n food serv1ce and 3 1n stocklng,_one each 1n sales,n |
1>housekeep1ng,,mov1ng, and one who worked as. an attendant at a vb
fbwater sllde All of these could be con51dered at the lower lvl

v;end of the career des1rab111ty level (Duncan, 1961)

ervice. A n l m n
In looklng at serv1ce agenc1es or programs, of"all

ff‘respondents who recelved serv1ces (59%)hwonly 50% were

st dents who had not recelved serv1ces

worklng However,

'*f(4l9) 82 were employed Involved serv1ce Agenc1es were

"~I,Reglonal Center (n= 8) Department of Rehabllltatlon (n-7)

'tJTPA'(n—4), Workablllty (n 3} Department of Mental Health g'h

o (’1"1=.5,"2'>:.', and Habllltatlon \‘(‘ :
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Of all 28 students with special needs, only 17.85%
responded that théy had andbleP writteﬁ. However, of those
who did have an ITP, 80.00% were working (n=4) . only 54.54%
- of those who did not have a plan were working. (seé Table

5).
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IICHAPTER FIVE o
) LIMITATIONS OF THE DESIGN |
ThlS study may have been llmlted as data was collected_

- at: only one tlme Future studles mlght be better served by

'7;follow up(s) at certaln p01nts 1n tlme, perhaps at 2— 3— or_

-7;5—year 1ntervals " A three- and/or flve—year follow up of

- these students could more- accurately descrlbe Wthh factors;
lhad a greater 1nfluence in- the long Eerm out comes of thelr o
t,hlgh school programs S f' o i |
' The survey 1tself should be modlfled to more accuratelyv

”correspond to those factors

have 1nfluence on those outcomes Wthh ‘are con81dered when o

dlscuss1ng successful trans1tlon to adult llfe :}employment

,1ndependent llv1ng, paylng one s own way, and 1nvolvement 1n-»"

K"hlch past research has shown tooﬂ;if

lelsure t1me act1v1t1es : The results of a survey us1ng thls_f_"'

ffmodlfled 1nstrument could better determlne those factors;faf
Wthh 1f put 1nto use durlng the hlgh school program,»wouldh
‘have a more s1gn1f1cant 1mpact on successful trans1tlon and’
.'post school employment It would be advantageous to llSt
those factors Wthh are shown to have more effect than others‘
':-when plannlng a student s ITP . - | : _: : ,

Due to. the small sample 81ze (n—égldilt was dlfflcult tom 3
.s;draw conclus1ons based on the questlons in thlS survey

leltatlons of tlme and fundlng prevented a more extens1ve

'5fsample 81ze

The rellablllty of the responses from the survey may be 5

'questlonable Any one of a number of persons may have



'responded on the survey, from the student’to*the spéaialxa:/;’
. educatlon teacher ThlS may have resulted in unrellable f‘
responses from survey to survey It was noted that one small
: group (n 3) of surveys from one teacher had repeatlng |
.responses 1nd1cat1ng that elther all three students were"‘_
_rece1v1ng the same program or it was more convenlent for thedfiu
"teacher to respond to all surveys 1n llke manner It would

have been more valld 1f tralned surveyors conducted

"1nd1v1dual 1nterv1ews w1th each subject Agaln, tlme,and"7
1money llmlted use of\tr “;ed;surveyors bbf s PR
Tran31tlon 1ssues cross the spectrum of dlsabllltles
dTherefore,llt may have been more approprlate to use one form

”e}for both placements, SDC and RSP,-rather that the two forms,v

lForm A and Form B Wlth a common data base, 1t would have

' _Tbeen eas1er to make comparlsons between post school outcomes

and 1n school factors - vocatlonal classes and tralnlng
yﬁprograms both on and off campus,_soc1al 1nteractlon‘
'opportunltles w1th non handlcapped peers, and tralnlng in ;
.lelsure t1me act1v1t1es L v' | | ’
Flnally, further questlonlng 1nto responses Wthh may?'l”'

3fhave s1gn1flcance to successful outcomes. As an example,jif‘

"fregardlng the questlon about current llVlng 81tuatlonp

.further questlonlng as to why the subject is. in that

"bf81tuat10n., no jOb low lncome,flncapable of 11v1ng alone,f"

ﬁetcg: This more 1n depth 1nformatlon could glve a better:

,indicatlon O,; he subject s potentlal for future success.'ﬂ’“"




 CHAPTER SIX L
i CONCLUSIONS .
; At the School §~;§ty - s _ o |
| The flndlngs 1ndlcate that at the school s1te,;only‘
“/‘those students who are 1dent1f1ed as RSP students 1nteract
iw1th non- handlcapped peers in. any academlc act1v1t1es | Only
two SDC students 1n thlS survey 1nd1cated they had non—3
.handlcapped peer 1nteractlon at the classroom level and that

belng in PE Slnce the majorlty of llfe experlences are

‘, 1nteractlon w1th non handlcapped 1nd1v1duals, students w1th

-spec1al needs must be 1ntegrated more w1th non handlcapped
-~ peers whlle at the secondary school level Wlthout thlS
s001allzatlon, both students w1th spec1al needs and thelr

"non handlcapped peers w1ll have dlfflculty in- relatlng to o

’“\_each other as adults Wlth more 1nteractlon at. younger ages,"'

: both groups can become more aware of each other s needs,

des1res ‘and capabllltles as they trans1tlon into adults

Further, the flndlngs 1nd1cate that SDC students are
"only 1nvolved w1th non handlcapped students for a short tlme
ln-soc1al/recreatlonal act1v1t1es _ ThlS short time could,be_
“taken to 1nd1cate a lunch perlod Even at thls level it ié;'.
most llkely that although the SDC students spend thlS tlme
.'>w1th non handlcapped peers, they are not 1nteract1ng but
,merely there o S

Only RSP students recelved dlplomas at the conclu81on of,

"._thelr programs No SDC student who completed the program was O

,1ssued a dlploma _ Wlth no dlploma upon completlng the hlgh
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school program, what would the inCentive be for an SDC |
student to continue school? With as much concern over the
high drop out rates of students with special needs, a mueh
greater emphasis shouid be placed on the recognition of their
'ecademic endeavors. This recegnition and the hard work
associated with it, evidenced by the issuance of a diploma,
is being'discounted by the educational system.

| Further, it is'disheartening to think that SDC students
by nature of their educational placement will never be able
to secure a job requiriné a high-school diploma. »What~
incentive does a student have to stay in school if ell the
hard academic work results in a dead-end job? .Concern over a
diploma or certificate of completion should be an issue
addressed early in the transition process.

The findings of this study indicate that those subjects
who were involved in a vocational education.program while in
school had a slight edge (62%) at being employed than those
who had not participated in such a program (57%). It has
been repeatedly shown in the research that working while in
high school is a significant factor for adult life
employment. "This translates into success. Thus, vocational
education developlng into actual pald work experlence as soon
as possible should be foremost 1n the development of the ITP.
As early as possible, students should be directed to career
education and employment so that they can reap the beneflts
of self-satisfaction that are a58001ated with work.

As most students are still living with their parents,
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fthe ramlflcatlons of thlS 81tuatlon must be further T

”’1nvest1gated Slnce most of those surveyed are worklng in -

l'rlow end and low paylng jObS, along w1th worklng less than ;uliﬁ.“

“«gfull tlme, one may suppose that those surveyed are

B f1nanc1ally 1ncapable of one of the 1nd1cators of a
JTf-successful trans1tlon to adult llfe, llv1ng alone ‘ Agaln,_v

"“fdoes the system program students to non- success (fallure) by

vv\onot prov1d1ng a:’ suff1c1ent support system through the

’f_secondary school years to enable these students to attaln R

f’hlgher than mlnlmum levels of employment follow1ng thelr .
\"fschool years7 Further 1nvest1gatlon of thlS 81tuatlon ls
vrecommended | L . |

RSP students who were 1nvolved w1th 1n school vocatlonal

o educatlon programs and/or those who had competltlve

;-:llfe 1n general 1n school

gfemployment or work experlence were those most llkely to be'
'lf&employed , leew1se,_students who part1c1pated 1n off campush
hwvocatlonal programs were more llkely to be employed '_ .d
| It 1s encouraglng to report that students for the most =
}jpart were happy 1n thelr personal llfe When asked to L

'_.prespond as to how they felt or appeared to feel about thelr

ﬁnd at home, 89 of the
*”respondents stated that they were elther happy or happy now o
s'and then : 11 responded the they were not very happy

?may be able to conclude that those 11° RSP students who wereﬁhf{

i-employed but not very happy were so due to a low paylng JOb o

| 3w1th llttle hope of advancement Further questlonlng couldvf?f""

"thave glven us great 1ns1ght;1nto what contrlbutes to non—’ -,
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‘vdhapplness w1th one s personal llfe s1tuatlon

AS expected dec1s1ons and problem solv1ng were a team o

1l‘effort w1th famlly and frlends However, there could be- someggp,“’

uconcern regardlng the ablllty or lack thereof to consult some.u~

profess1onal in. dec1s1on maklng or problem solv1ng ' Perhaps f
:;more knowledge of worklng w1th the adult serv1ce system couldf'

‘ljgenerate a broader range of adv1sors

v The results of thls*survey further conflrm the sad truthfn
‘d,that the jObS held by students w1th spec1al needs stay at the/‘

"7low end, low paylngﬁ

These jObS tend not to afford onev’“

R much opportunlty for advancement | Belng at the low end of -

'the salary scales,~:'” ‘“f those outcomes llsted earller

:(Sltllngton & Frank; 1990) are not atta1nable* llVlng |

 '1ndependently, paylng a portlon of one s llVlng expenses, and

.belng 1nvolved 1n communlty based lelsure act1v1t1es , |
' In the area of 1ndependent llv1ng, 799 of the subjects

. were 11v1ng Wlth thelr parents Of those llVlng w1th their:

oyiparents, 68 were employed ' Thls»lndlcates that even,though

worklng, the sub3ects’-f1nanc1al 81tuatlon due to elther low R

epay and/or less than full tlme employment precludes
’},1ndependent 11v1ng When, 1f ever w1ll the personal o
~jsatlsfact10n of 1ndependent llVlng be allowed to develop° 'iﬁ[T”'
the area of lelsure tlme act1v1t1es, only 33°'of those :
'respondlng part1c1pated 1n communlty based lelsure tlme

':*actlvltles. v_f’”*”'




Wlth these outcomes, students w1th spec1al needs w1ll"
h'not even be able to attaln the ba81c levels of success f ST
l‘mentloned earller : Seelng thls 1n thelr future,_many'

'vstudents may experlence lowered self esteem as they move' _

‘“r]through young adulthood to mlddle age.t

Flnally, in looklng at serv1ce agency 1nvolvement 1tg4'

was 1nterest1ng to note that those who had no 1nvolvement ;»,1*’*-‘

b‘w1th adult serv1ce agenc1es were more llkely to be employed

HVJOne could 1ncorrectly jumpfto the conclus1on that one 1s

fbetter off not belng 1nvolved w1th adult serv1ce agenc1es.ff;rgf_7

'However, a true examlnatlon of those surveyed would more o

b‘probably result 1n thefconclus1on that those who are employed

;have llttle need for adult~serv1ce agenc1es, and those who"

,are not employed would seek.the ass1stance of adult agenc1es‘

1n the hope of securlng employment

o - In conclus1on, it would be safe to say that a good N
fybalance of 1ndependence and self advocacy on the part of the
=student concerned and 1nformed 1nvolvement on the part of |

'the parent and support and 1nformatlon dlssemlnatlon on the

‘part of the school and adult serv1ce agenc1es all contrlbuteﬂ”r‘}“

: to a successful trans1tlon A start 1n trans1tlon plannlng

”“pgwell before graduatlon should result 1n long term success asd‘jf

) jlnto adult llfe.

the trans1tlon process moves the student w1th spec1al needs'




APPENDIX A
Table 1

Student Sample (n=28)

- Placement
" Ethnicity ' RSP SDC Total
Black | 0 1 . 1
white | 18 3 21
Hispanic _ 4 » ) 2 -6
- Placement
Handicapping RSP SDC Total
Condition
MR 0 R I 4
MH . 0 1 1
SLD : 22 1 23
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Table 2

Participation in Vocational Education Programs as a Function

of Employment Status (n=22 RSP Only)

Employmeht'status

Not*émplbyed . Employed Total
Participation '
n % ‘n. % - n %
no 2 9.09 2 9.09 4 18.18

yves 6 27.27 12 54.55 18 81.82




_ Program

 Employed Total

ROP

Workability

JTPA |

TPP

o0

9 69.23
ﬁf555{67f 
S 0.00

15
S

00

g
7222

0.50 L
'.:0;00 ;=f




Table 4

Paid Work Experience as a Function of Post-School Emplovment

Status
. Employment status
Program - Not employed - Employed Total
v n % n % n %
work 1 16.67 5 83.33 6 33.33
Experience
Competitive 0 0.00 2 100.00 -2 11.11
Employment : . : :
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E JEmpldym'en‘t‘:"“ st‘_:at_usf

ITP Not employed ~  Employed = = Total

n

oe
‘:31' .

oo 1

: & mo e
 nmo 10 45.45 12 54.54 22
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