
Martha Montero, Ed. Bilingual Education Teacher Handbook: (v. l) 
Strategies for the Design of Multicultural Curriculum. (Cambridge, 
MA: National Assessment and Dissemination Center for Bilingual/ 
Bicultural Education, 1 979) 1 �8 pp., (v. l l ) Language Issues in Multi­
cultural Settings .  (Cambridge: MA: National Assessment and Dissemi­
nation Center for Bilingual/B icultural Education, 1981 ) 89 pp. 

Bilingual Education Teacher Handbook is a two volume collection 
of articles developed by bilingual staff at the Boston University 
Training and Resource Center of the National Network of Centers for 
Bilingual Education. The goal of this project is to "develop teacher 
awareness of those areas that underlie bilingual education, namely, 
(a) the role of the systems-context approach; (b) the role in curriculum 
design of goals and objectives; (c) the development of pedagogical 
skills in bilingual education." (p. 3) The articles were not intended to 
be neatly  packaged curriculum kits, but rather to provide the 
fundamental basis for developing and evaluating bilingual programs. 
Their major focus is on the junior high school and adult school 
population. The successful use of these volumes as handbooks is 
dependent upon the devoted energies of teachers, community 
members, parents, and administrators who are totally involved in 
bilingual education. 

Volume one, Strategies for the Design of Multicultural  Curriculum, 
discusses various aspects of curriculum design. What is unique about 
the five articles is that together they form the rudiments for developing 
a bilingual curriculum. This volume is more than just an anthology of 
articles and opinions; it has been carefully integrated to offer teachers 
a useful guide for creating their own curriculum. 

Antonio Simoes, in "The Systems Context Approach to Curriculum 
Theory in Bilingual Education," presents an eclectic yet systematic 
perspecitve for understanding all aspects of human/cultural and 
language experiences as a means for designing bilingual curriculum. 
He believes a systems approach is a good alternative to the haphazard 
methods generally used in this process. Simoes's theory outlines the 
meaning of systems, i .e., the universal ideas, theoretical schools of 
thought, and institutions, which are affected by context (cultural 
variables), pedagogy (teachers), ideology (beliefs in how children 
learn), and existential concerns (the multitude of human experiences). 

In conjunction with Simoes's article, Arlene Duelfer, in "The 
Statement of Goals and Objectives in Bilingual Education," suggests 
that consistent goals and objectives for effective instruction are 
imperative in a bilingual curriculum design and gives examples of 
such objectives. 

Gregory Chabot discusses the use of films, slides, audio tapes, video 

32 Explorations in Sights and Sounds. No. 3 (Summer 1983) .  



tapes, skits, and  pu ppet shows as a means of g iv ing ora l  l anguage 
trai n i n g  in a b i l i ngua l  context in tlTeacher Strategies:  The Role of 
Audio Visual Methodology in B i l i ngua l  Ed ucat ion ." 

Martha Montero exa m i nes the i mpact on the cu rr icu l u m  of h ow 
cu ltu res change or  vary from one  another, and  how certa in  ideas are 
v iewed d ifferent ly  depend ing  on one's cu l tura l  backgrou nd. F u rther, 
Montero, i n  tlStruct u re a n d  Context i n  the Design  of B i l i ngua l  
M u lticu l tura l  Curr icu l u m, lI i nc iudes st rategies for  u nderstand i n g  
these variables b y  i ntertw in ing  history, sociology, economics, psychol­
ogy and pol i t ics when c h i l d ren look at their  own fa m i l i es, neighbor­
hoods, cities, and  nation. 

F i n a l ly, Mae Chu Chang, i n  II Proced ures i n  Cu rr icu l u m  Eva l uat ion," 
descri bes what is necessary to eval u ate the program. Chang encourages 
f ie ld test ing  programs and  i l l ustrates the need for cu ltu ral  sensitivity i n  
the eva l u at ion process. Th is art ic le was less detai led a n d  lacked the 
d epth of the fou r prev ious art icles. Vol u me I is  we l l  worth read i n g  for 
teachers not o n ly in b i l i n gua l  education but a lso for those tru ly  
com mitted to the  mu lt icu ltura l  learn i n g  process. 

Vo l u me I I, Language Issues in Multicultural Settings, encompasses 
the  ideas of five authors. Mar ia  Estela Brisk's art ic le IILanguage 
Po l icies in America n Ed ucation," traces these pol icies from the 
American I nd ians, fi rst Eu ropean sett lers, Afr icans, 19th  Centu ry 
Eu ropeans to the present. Br isk rev iews the  various acts, Su preme 
Court decisions, and legis lat ion  which su pport b i l i ngua l  eductaion i n  
t h e  Un ited States. Her exam i n at ion i s  su perficia l  a n d  erron eously 
promotes the assu mption that most Americans h ave become IIrecon­
ci led to cu l tura l  heterogen eity and the su rvival of our r ich and varied 
cu ltu ral heritage" (p. 1 0). She  needs to be cognizant of the constitu­
t iona l  amend ment i ntroduced by former Senator S. 1 .  H aya kawa 
concer n i ng  the  adoption of t l Eng l ish  as the Official  U.S. l anguage" 
and the su pport he is generat ing  for its passage.' 

IIUnderstand i n g  the  R o l e  o f  Lan guage i n  B i l i n gua l  Educatio n," by 
Lucy T. Br iggs uses socio l ingu ist ics and anth ropological  l i ngu ist ics to 
ana lyze l anguage and  the roles langu ages play wit h i n  cu l tures. She 
a lso poi nts out h ow va lue judgements are used to categorize 
languages-creo l izat ion and p idgi n izat io n-as wel l as i l l ustrat ing  the 
usef u l n ess of such terms w h en they are appl ied to cultu ra l/l i n gu ist ic  
m ixes. Understa n d i n g  the differences among langu ages, formal  and 
i nformal  uses, syntax and grammar, and the variety of mean i n gs withi n 
an ethnocentr ic cu ltural  perspective enhances the language sensitiv ity 
necessary for any  bi l i ngua l  program. Br iggs is one  of the few authors 
who thou ghtfu l ly exam i n es not on ly  l anguage and  cu ltura l  d iversity 
but a lso how a u d io, written a n d  perceptua l  var iat ions that a re 
u nderstood withi n a particu lar cu ltural  framework are often m isu nder-
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stood by observers. 
Char lene Rivera and Maria Lo m bard o ,  in "Considerat ions for 

Developi n g  la n g uage Assess ment Procedures," establ ish basic gu ide­
l i n es w h i ch m u st be used to assess adeq uately a chi ld 's profic iency i n  
speak i ng, writ i ng,  l i ste n i ng,  a n d  read i n g .  They e n u merate the var iab les 
w h i c h  m u st be considered, i . e . ,  school , peer, com m u n i ty, and fa m i ly 
e n v i ro n m e n t ,  a l o n g  with t h e  st u d e nt's cogn itive abi l i t ies .  They also 
cite t h e  d iffi c u l t i es in  a n y  a ttempt at l anugage assessment,  aga i n  
de monstrat i n g  the over r i d i ng need f o r  c u l t u ra l ly and l i ngu istical ly  
sensi t ive personnel .  

T h e  f i n a l  essay by Cel este E .  F reytes, " Procedu res for  Assess i n g  
Lea r n i n g  Pro bl ems of Students with L imited E n g l i s h  Prof ic iency," 
targets a nother as pect of l anguage assessment.  F reytes d i scusses 
pyschologica l  and  behavioral patterns  w h i c h  may h i nder a ch i ld  from 
beco m i n g  proficient in Engl ish.  The strategies suggested for ident ifyi ng 
t hese problems a r e  tests (sta ndard ized a n d  n o n  sta n d a r d ) ,  i nformal 
met h ods (teacher o bservat i o n s ) ,  and teacher tas k s  (d i rected i nstruc­
t i o n s ) .  The teacher i s  the key to recog n i t i o n  of the  existence of 
m a l a d a pt ive psycho logica l  and/or behaviora l  patterns  a mo n g  h is/her  
s tudent popu lat io n .  

Beca use i t  co n cen trates o n l y  o n  b i l i n g u a l  a b i l i ty a n d  l a n guage 
assess m e nt procedu res, Vo l u me 1 \  i s  l i m ited in its wort h to b i l i n g u a l  
teachers .  Assessment gu ide l i nes p e r  s e  fa i l  to provide i nfo rmJt ion 
which i s  appropr iately  c u l t u r a l l y  attuned,  i nformation wh ich would  
e n h a nce the  boo k 's va l u e  i n  t h e  f ie ld  o f  m u l t i c u l t u r a l  education .  The 
sole except ion i s  L u cy Br i ggs' a r t i c l e ,  which i nteg rates l i ngu i st ic  a nd 
c u lt u ra l  facets of eval u at ion .  

T h e  Bilingual Education Teacher Handbook is a n  i m portant work 
beca use i t  i s  o n e  of t h e  f i rs t  atte m pts to i n corporate a m u lt icu l tura l  
f ramework i n  develo p i n g  a b i l i n gu a l  progra m .  M u ch m o r e  g ro u n d ­
w o r k  i n  t h i s  a rea i s  req u i red , pri m a r i l y  because b i l i n g u a l  and  
m u l t icu l t u ra l  ed u ca t i o n  co nti n u e  to b e  append ages t o  t h e  " reg u lar"  
school  program rat h e r  t h a n  the stan dard educat ional  format.  

:-..lotes 

-Ba rbara Hi u ra 
Sacra m e n lo)  CA 

l For  a n  i n depth r eview o f  Haya kawa's proposed a mend ment and 
some i m pl i cat ions  for et h n i c  peopl e ,  see Ricardo Va l dez's art ic l e .  
" Dejenme Ha b lar  por M i  Raza ! " ( Let Me Speak for M y  People ! )  
National Association for Interdisciplinary Erhnic SWdies Newsletter, 
Vo l .  7, No. 1 ,  May 1 982, 26-28. 
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